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ABSTRACT 

The  Cross-National  Study  of  Coping  Styles  and 
Achievement  was  designed  to  develop  a  conceptual  system  for 
describing  effective  coping  behavior  in  several  cultures;  to  develop 
measures  of  coping  style  and  coping  effectiveness  which  would  be 
uniformly  applicable  in  the  various  cultures;  and  to  determine  the 
relationship  of  sucn  coping  behavior  to  academic,  social  and 
vocational  values  in  each  country.  The  first  two  objectives  were 
successfully  met  during  the  first  two  years  of  the  study.  A 
diversified  battery  was  then  developed  for  assessing  these 
characteristics  among  children  in  the  several  countries.  Volume  XI 
described  results  of  applying  that  battery  to  6,400  children  in  seven 
countries  in  1965-1966.  A  revised  battery  was  then  applied  to  a  new 
sample  of  3,600  children  in  eight  countries  during  1968-1969: 
England;  Italy;  Japan;  Mexico;  West  Germany;  Chicago  and  Austin, 
Texas,  U.S.A.  This  volume,  the  fifth  of  seven,  reports  the  findi|igs 
from  the  1968-1969  sample  and  compares  them  with  the  f landings  from 
the  1965-1966  sample.  A  cross-national  analysis  describes  those 
characteristics  which  showed  imique  national  patterns.  The  final 
section  of  this  volume  discusses  some  major  implications  of  the 
findings  for  educational  and  social  practice.  (Author/CJ) 
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COPING  STYLES  AND  ACHIEVEMENT: 
A  CROSS -NATIONAL  STUDY  OF  SCHOOL  CHILDREN 


ABSTRACT 

A  Replication  Study  of  Coping  Patterns  in  Eight  Countries 

The  Cross-National  Study  of  Coping  Styles  and  Achievenient  was 
designed  to  develop  a  conceptual  system  for  describing  effective 
coping  behavior  in  several  cultures;  to  develop  measures  of  coping 
style  and  coping  effectiveness  which  would  be  uniforraly  applicable  in 
uhe  various  cultures;  and  to  determine  the  relationship  of  such 
coping  behavior  to  academic  performance,  skill  in  coping  with  major 
problems  of  living ,  vocational  aspirations ,  and  career-centered 
values,  in  each  country.    The  first  two  objectives  were  successfully 
met  during  the  first  two  years  of  the  study.    A  universally  accept- 
able definition  was  evolved  which  describes  the  attitudinal  and  be- 
havioral components  of  effective  coping  behavior.    A  diversified 
battery  was  then  developed  for  assessing  these  characteristics  in  a 
variety  of  ways,  and  for  assessing  the  aspirations,  the  career  values 
and  the  performance  of  children  in  the  several  countries. 

Volume  II  of  the  final  reports  described  the  results  of  applying 
that  initial  assessment  battery  to  6,400  children  in  seven  countries 
in  1965-1966.    Experience  with  this  testing  led,  as  anticipated,  to  a 
clarification  of  the  conceptual  system  for  describing  coping  behavior, 
iio  modif ication^  in  many  of  the  instruments,  and  to  the  design  of  two 
new  self-report  instruments  embodying  the  refined  coping  theory.  This 
revised  battery  was  then  applied  to  a  new  sample  of  3,600  children  in 
eight  countries  during  1968-1969:    Sao  Paulo,  Brazil;  London,  England; 
Milan,  Italy;  Tokyo,  Japan;  Mexico  City,  Mexico;  Hannover,  Heidelberg, 
and  Koblenz,  West  Germany;  two  communities  In  the  metropolitan  Chicago 
area,  U*S.A.;  Austin,  Texas,  U,S«A,;  and  Ljubljana,  Yugoslavia.  Each 
local  san^ple  was  equally  divided  into  age  groups  ot  ten  and  fourteen 
years;  the  two  sexes;  and  two  socioeconomic  status  groups,  upper-mJddle 
class  and  skilled  working  class  (upper-lower). 

The  present  volume,  the  fifth  of  seven,  reports  the  findings  from 
the  1968-1969  sample  (Stage  III)  and  compares  them  with  the  findings 
from  the  1965-1966  sample  (Stage  I),    Thus,  the  present  volume 
describes  those  characteristics  which  were  found  to  be  stable  across 
time,  in  two  different  samples* 

Some  of  the  comparisons  involve  measuring  scales  which  were  identical 
in  the  two  batteries.    Others  Involve  scales  where  the  precise  method 
of  measurement  differed  somewhat  in  the  two  assessment  batteries;  in 
the  latter  case,  comparisons  are  drawn  in  terms  of  comparable  constructs, 
with  attention  to  any  differences  in  the  way  those  constructs  were 
measured. 
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Each  country's  findings  are  given  first.    A  description  of  the  dis- 
tinctive characteristics  of  each  of  the  nine    sub-samples  is  followed 
by  the  correlation  of  tbe  coping  measures  with  one  another,  with  the 
career  value  and  career  aspiration  measures,  and  with  several  indepen- 
dent measures  of  coping  performance.    Across-national  analysis  then 
describes  those  characteristics  which  showed  unique  national  patterns 
(an  empirical  representation  of  some  facets  of  "national  character, 
it  might  be  said).    Finally,  those  characteristics  are  described  where 
age  or  sex  or  socioeconomic  status  proved  to  interact  significantly 
with  nationality  in  producing  group  differences,  or  even  to  completely 
override  national  differences. 

The  final  section  of  this  volume  discusses  some  major  implications 
of  the  findings  for  educational  and  social  practice,  as  well  as 
implications  for  our  theories  about  value  formation,  career  develop- 
ment, and  the  nature  of  effective  coping  behavior. 
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OVERVIEW 
INTRODUCTION 

This  Cross-National  Study  of  Coping  Styles  and  Achievement  had 
several  objectives ,  arranged  in  a  sequential  order.    The  first  aim  was 
to  develop,  if  possible,  a  conceptual  system  for  describing  effective 
coping  behavior  which  would  be  acceptable  in  a  variety  of  cultures, 
although  allowing  for  cultural  variation  in  the  definition  of  what 
constitutes  effective  coping.     If  such  a  conceptual  system  could  be 
achieved,  the  next  intent  was  to  develop  operational  measures  of 
coping  style  and  coping  effectiveness  which  would  be  uniformly 
applicable  in  the  varied  cultures.    If  success  could  be  achieved  in 
this  second  step,  the  next  step  would  be  to  apply  such  measures  to 
appropriate  samples  of  children  in  each  society,  along  with  indepen- 
dent measures  of  academic  performance  and  skill  in  coping  with  inter- 
personal relations,  relationships  with  authority,  the  handling  of 
aggressive  behavior  from  other  people,  and  the  handling  of  feelings 
of  anxiety.    Additionally,  the  coping  measures  would  be  compared  to 
measures  of  vocational  aspiration  and  to  measures  of  the  rewards 
which  young  people  seek  in  their  future  careers. 

Stage  I  of  the  study  built  an  initial  conceptual  system,  designed 
instruments  and  applied  them  to  a  stratified  sample  of  children  in 
seven  countries. 

In  Stage  II,  interviews  were  conducted  with  the  parents  of  ten 
per  cent  of  the  children  tested  in  Stage  I  (Stage  III,  in  the  case  of 
Germany,  which  did  not  collect  data  in  Stage  I).    This  was  an  effort  to 
identify  patterns  of  family  experience  which  might  have  influenced 
the  way  the  children  learned  to  cope  with  problems. 

In  Stage  III  of  the  study,  refined  conceptualizations  and  instru- 
ments were  developed  out  of  the  experience  gained  in  Stage  I.  These 
were  applied  to  a  new  sample  of  children,  in  eight  countries,  in 
1968-70,  Doth  to  test  the  revised  system  and  to  determine  what 
patterns  of  coping  behavior  were  stably  observable  in  the  two  dif- 
ferent samples,  thus  permitting  sound  generalizations  about  age,  sex, 
class,  and  cultural  patterns  of  coping  behavior. 

The  findings  of  the  study  are  reported  in  seven  volumes,  as  follows: 

Volume  I     The  Conceptual  System,  the  Instrumentation  and 
the  Design  of  the  Study 

Volume  II    Cultural  Patterns  of  Coping:    The  Findings  from 
A  Study  of  6,400  Children  in  Seven  Countries 
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Volume  III    Parental  Views  of  Themselves  and  Their  Children 
In  Eight  Countries 

Volume  IV     Family  Antecedents  of  Coping  Behavior  in  Eight 
Countries 

Volume  V       A  Replication  Study  of  Coping  Patterns  in  Eight 
Countries 

Volume  VI      Relationships  of  Values    Aspirations  and  Coping 
Skills  to  Achievement  i:^  Ei^ht  Countries 

Volume  VII    The  Coping  Patterns  of  Minority  Groups, and  Accultur- 
auive  Trends  in  Migrants  from  Three  Societies 


THE  ORGANIZATION  OF  THE  RESEARCH 

The  way  in  which  the  study  was  organized  and  conducted  may  have 
been  unique.    At  the  time  the  study  was  launched,  at  least,  and  for  a 
study  of  this  size  and  complexity,  the  organizational  strategy  was  a 
rather  radical  innovation.    The  plan  was  a  reaction  against  the 
familiar  **colonial'*  model,  whereby  most  of  the  conceptual  design  and 
instrumentation  are  worked  out  by  an  investigator  in  a  single  country, 
with  collaborators  in  other  countries  simply  enlisted  to  carry  out  the 
data  collection,  and  with  the  initiator  usually  retaining  final  control 
over  the  analysis  and  interpretation  of  the  data.    Instead,  the  study 
was  planned  as  a  democratic  collaboration,  with  every  collaborator 
having  an  equal  voice  in  deciding  the  design,  the  instrumentation,  the 
execution,  and  the  interpretation  of  the  research. 

The  initial  idea  for  the  study  did  occur  in  one  place,  of  course. 
It  grew  out  of  a  complex  of  studies  at  The  University  of  Texas  involv- 
ing the  identification  and  measurement  of  significant  aspects  of 
positive  mental  healthy  particularly  as  this  related  to  the  education 
of  teachers.    In  the  late  1950 's  Dr.  Robert  Peck,  who  had  led  these 
studies^  also  began  collaborating  with  Dr.  Rogelio  Diaz -Guerrero  of 
the  National  University  of  Mexico  in  a  series  of  pilot  studies  of 
culture-typed  value  systems,  with  particular  attention  to  values 
affecting  interpersonal  competence. 

To  begin  the  new  study ^  Peck  first  secured  a  small  grant  from  the 
U.S.  Office  of  Education  to  hold  an  exploratory  conference  of  behavior- 
al scientists  from  a  number  of  diverse  cultures.    Dr.  Robert  Havighurst 
of  The  University  of  Chicago  was  invited  to  host  this  conference;  and 
he,  in  turn,  invoked  the  aid  of  Dr.  Robert  Hess  who  managed  the 
arrangements  for  the  conference,  held  in  February,  1964. 
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Peck  and  Havlghurst  selected  a  list  of  distinguished  behavioral 
scientists  who  seemed  likely  to  be  interested  in  conducting  a  collab- 
orative study  on  the  general  topic  of  coping  effectiveness,  its 
development,  and  its  relationship  co  academic  and  vocational  perform- 
ance.   Those  invited  to  the  initial  conference  included  Dr.  Arrigo 
Angelini  from  the  University  of  Sao  Paulo,  Brazil;  Dr.  Marcello  Cesa- 
Bianchi  from  the  University  of  Milan,  Italy:  and  Dr.  Ursula  Lehr  from 
the  University  of  Bcnn,  West  Germany.    Ail  three  of  these  scholars  had 
collaborated  on  previous  research  with  Havighurst.    Diaz -Guerrero  of 
The  University  of  Mexico,  who  had  collaborated  with  Peck  for  several 
years,  was  also  invited. 

Two  other  groups  of  scientists  were  invited  and  met  in  separate 
subgroups    during  the  conference  to  explore  the  possibilities  of  two 
other  research  plans.    One  of  these  materialized  into  a  study  led  by 
Hess  on  the  political  socialization  of  children  in  a  number  of  countrias. 

The  working  group  that  explored  the  possibility  of  research  on 
coping  effectiveness  developed  active  enthusiasm  for  the  idea.  They 
also  welcomed  the  idea  that  the  entire  design  and  execution  of  the 
project  should  be  a  collaborative  undertaking,  from  the  beginning. 
This  meant  not  only  that  the  conceptualization  and  instrument 
development  would  be  jointly  decided  by  all  members  of  the  inter- 
national team,  but  that  the  execution  of  the  research  in  each  country 
would  be  carried  out  by  the  team  in  that  country,  with  its  own  sub- 
contract for  its  share  of  tlie  research  and  its  own  discretionary  use 
of  the  funds  allotted  to  it. 

During  the  meeting,  considerable  headway  was  made  in  discussing 
the  general  strategy  and  specific  instrumentation  for  such  a  scudy. 
A  number  of  the  approaches  suggested  in  the  initial  working  paper  for 
the  conference  were  adopted.       A  number  of  additional  kinds  of  in- 
struments were  either  nominated  or  foreshadowed  for  development  in 
the  near  future.    By  the  close  of  the  meeting,  the  group  authorized 
Feck  to  draw  up  a  detailed  research  proposal  for  submission  to  the 
U.S.  Office  of  Education.    The  group  also  agreed  to  carry  on  several 
pilot  studies  over  the  next  year,  using  their  own  resoui'ces. 

A  detailed  research  design  was  drawn  up  at  Austin,  circulated  to 
all  members  of  the  group  and  the  final  plan  was  approved  for  funding, 
beginning  in  July,  1965.    During  that  year,  pilot  data  had  been 
collected  in  a  number  of  countries,  including  a  preliminary  form  of 
a  Story  Completion  instrument.    Reports  on  these  pilot  data  were 
presented  and  discussed  at  the  Inter -American  Society  of  Psychology 
Congress  in  Miami,  Florida,  in  December,  1964,  with  followup  cor- 
respondence in  the  succeeding  months. 

Once  funding  had  been  secured,  the  first  step  was  to  hold  a  two- 
week,  international  conference  at  The  University  of  Texas  in  August, 
1963.    During  this  relatively  brief  period,  the  sampling  design  was 
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worked  out  in  final  detail.    Each  of  the  instruments  described  in  the 
proposal  was  prepared  in  complete,  final  detail,  translated  on  the 
spot  into  each  of  the  national  languages  represented  on  the  team,  and 
cross-checked  repeatedly  for  the  exact  semantic  equivalence  of  each 
item.    Scoring  systenis  were  settled  upon  for  many  of  the  instruments. 
Furthermore,  provisional  systems  for  coding  the  projective  instru- 
ments were  worked  out  by  a  sub-committee  and  reviewed  by  the  complete 
international  team.    Thus,  by  the  close  of  the  conference,  each  team 
had  participated  in  developing  a  single,  uniform  research  plan, 
including  the  sampling  methods  to  be  used  and  the  instruments  to  be 
applied.    A  good  deal  of  correspondence  was  necessary  over  the 
following  year  in  order  to  work  out  final  details  of  the  coding  and 
scaling  systems  for  the  projective  instruments,  but  the  basic 
direction  that  would  take  was  clear  at  the  end  of  the  first  inteiT- 
national  conference.    Ail  instruments  were  back-translated  into  English 
by  skilled  linguists  who  did  not  see  the  original  English  version. 
This  was  the  chief  check  on  the  semantic  equivalence  of  the  instruments 
in  all  languages. 

Between  the  time  of  the  1964  conference  and  the  1965  conference. 
Dr.  Kenneth  Miller,  then  at  The  University  of  London,  joined  the 
research  team  to  add  an  English  center  to  the  network.  Immediately 
following  the  1965  conference,  according  to  a  plan  which  he  had 
proposed  earlier  and  which  had  been  ratified  by  the  other  members  of 
the  team,  Peck  went  to  Japan  to  enlist  the  National  Institute  for 
Educational  Research  as  a  collaborative  partner  in  the  network.  This 
was  accomplished  in  October,  196!>.    Durir^  this  same  time.  Dr.  Leon 
Zorman  and  Dr.  Ivan  Tolicic  of  The  University  of  Ljubljana,  Yugoslavia 
had  learned  about  the  study  from  the  German  collaborators  and  had 
inquired  whether  they  would  be  welcome  as  an  additional  member  of  the 
network.    They  were  enthusiastically  invited  to  join  and  subsequently 
carried  out  the  entire  study,  completely  out  of  their  own  resources. 
As  it  happened,  there  were  obstacles  in  the  way  of  German  partici- 
pation which  developed  during  1965.    Consequently,  the  Germans  did  not 
participate  in  the  first  stage  of  the  study;  but  they  rejoined  the 
network  for  the  second  and  third  stages,  as  is  reported  in  Volumes  III 
and  IV,  and  in  this  volume,  carrying  out  their  phase  of  the  study  with 
financial  support  from  their  own  country* 

INSTRUMENT  BUILDING  AND  DATA  COLLECTION 

From  late  1968  through  1969  the  data  were  collected  which  form  the 
basis  for  this  volume.    A  cross-^national  sample  of  more  than  3,600 
children  was  tested.    Four  hundred  children  were  assessed  in  each  of 
nine  urban  centers:    Sao  Paulo,  Brazil;  London,  England;  Hannover, 
Heidelberg,  and  Koblenz,  West  Germany;  Milan,  Italy;  Tokyo,  Japan; 
Mexico  City,  Mexico;  two  communities  in  the  metropolitan  area  of  Chicago, 
Illinois,  U.S.A.;  Austin,  Texas,  U.S.A.;  and  Ljubljana.  Yugoslavia. 
More  than  e  thousand  children  were  initially  tested  in  each  country,  in 
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order  to  obtain  final  samples  which  met  the  rigorous  restrictions  of 
age  and  socioeconomic  status.    The  children  in  each  place  were  equally 
divided  by  age  (ten  and  fourteen  years),  by  sex,  and  by  socioeconomic 
status       upper-middle  class  and  skilled  working  (upper-lower)  class. 

In  the  first  stage  of  the  study,  reported  in  Volume  II,  two  inter- 
woven sets  of  operations  were  carried  out.    The  first  was  the  applica- 
tion of  the  assessment  battery  to  a  stratified  sample  of  school  chil- 
dren, in  order  to  test  a  large  number  of  hypotheses  about  relationships 
among  age,  sex,  socioeconomic  status  and  national  culture,  on  the  one 
hand,  and  characteristics  of  aptitude,  school  achievement,  vocational 
aspirations,  vocational  values,  and  coping  styles,  on  the  other.  The 
second  aspect  of  Stage  I  was  an  inductive,  theory-building  and  instru- 
ment-building operation.    New,  exploratory  data  were  gathered,  showing 
children's  spontaneous  responses  to  a  series  of  problem  situations  -- 
the  Story  Completion  and  Sentence  Completion  instruments.    The  objec- 
tives were  to  discover  the  major  steps  in  problem  solving  —  that  is, 
coping  behavior;  to  develop  and  refine  operational  measures  of  these 
coping  style  dimensions;  and  to  devise  something  which  did  not  exist  at 
that  time:    an  objective,  reliable  system  for  coding  the  nature  and 
sequence  of  the  behavioral  cteps  which  make  up  each  different  pattern 
of  response  to  a  life  problem. 

A  concept  system  for  defining  coping  styles,  acceptable  to  all 
countries,  was  evolved  by  August,  1967.    Work  on  this  System  had  begun 
in  1964  and  proceeded  with  the  analysis  of  early  pilot  forms  of  the 
instruments  in  1964  and  1965.    As  soon  as  the  data  from  the  Stage  I 
Sentence  Completion  and  Story  Completion  instruments  began  to  come  in, 
during  1966,  work  began  on  various  ways  of  evaluating  these  data.  At 
first,  a  rating  approach  was  used;  but  serious  problems  of  cross-cultur- 
al equivalence  in  judgmental  ratings  were  soon  encountered.    At  the 
international  work  conference  in  London  in  August,  1966,  a  logic  system 
was  developed  for  applying  a  detailed  response-coding  system  to  the  data. 
The  systems  for  the  two  instruments  were  subsequently  developed  at  the 
Austin  station,  tried  out  in  each  country,  revised,  tried  again,  and 
revised  again.    By  February,  1968,  three  things  had  been  accomplished. 
First,  as  adequate  and  reliable  a  coding  system  had  been  evolved  for 
the  Stage  I  edition  of  the  instruments  as  the  limitations  of  those  in- 
struments permitted.    In  addition,  a  set  of  evaluative  scales  was 
developed,  measuring  the  major  dimensions  in  the  coping  style  theory 
which  had  evolved  out  of  the  analysis  of  the  children's  responses  to 
the  problems.    These  scales  were  defined  in  terms  of  objectively  identi- 
fied response  patterns  in  the  coding  dictionary,  thus  leaving  no  room 
for  ambiguity  or  c  iltural  bias.    Third,  improved  test  items  were  con- 
structed and  pilot  tested,  in  preparation  for  Stage  III  of  the  study. 


These  aims  were  successfully  pursued,  to  the  point  where  a  theoreti- 
cal system  was  evolved  and  was  embodied  in  a  reliable  behavior -coding 
system.    Application  of  this  coding  to  the  Sentence  Completion  and  Story 
Con5>letion  instruments  used  in  Stage  I  identified  many  specific  ways  in 
which  those  instruments  needed  to  be  revised  and  improved  in  order  to 
permit  more  accurate,  complete  testing  of  the  coping  style  theory. 
During  1966-1968,  in  a  series  of  international  conferences,  revised 
forms  of  these  two  instruments  were  pilot  tested,  and  improved  coding 
systems  were  developed. 

At  the  outset  of  the  study.  Peck  had  recommended  the  development  of 
one  or  more  self-report  instruments  by  which  people  at  any  age  could 
describe  their  own  view  of  what  constitutes  effective  coping*  Such 
instruments  could  be  used  for  self-descriptive  purposes,  perhaps  with 
some  degree  of  validity;  but,  more  important,  this  would  provide  an 
objective  way  of  finding  out  what  kinds  of  behavior  are  positively  and 
negatively  valued       that  is,  what  coping  styles  are  publicly  preferred 

by  people  of  any  given  nationality,  age,  sex,  or  social  position. 

The  research  team  developed  one  such  instrimient  for  Stage  I,  called 
the  Social  Attitiides  Inventory.    Actual  use  of  this  instrument,  however, 
indicated  two  major  limitations.    Its  design  did  not  require  an  affir- 
mative choice  of  one  alternative  response  to  each  item,  so  that  total 
scores  could,  and  did,  vary  unpredictably.    This  appeared,  fo^  example, 
in  a  systematic  tendency  for  Japanese  children  to  answer  fewer  items 
then  children  in  other  countries.    Secondly,  a  complex  set  of  choices 
was  called  for,  on  each  item,  which  appeared  to  confuse  many  children, 
particularly  at  the  younger  ages.    Consequently,  this  instrument  was 
abandoned.    An  entirely  new  and  different  instrument  was  constructed  for 
use  in  Stage  III  which,  somewhat  confusingly,  was  given  the  same  name: 
Social  Attitudes  Inventory.    Both  the  items  and  the  scoring  system  were 
entirely  different  from  those  used  in  Stage  I  in  the  earlier  question- 
naire of  that  name. 

An  entirely  new  instrument,  the  Views  of  Life  questionnaire,  was  also 
developed.    The  inductive  analysis  of  the  Stage  I  Story  Completion  data 
led  to  the  identification  of  major  steps  in  the  problem- solving  process 
which  thereafter  defined  the  descriptive  "coping  style"  dimensions  used 
in  scoring  the  Stage  III  projective  instruments.    Peck  designed  a  set 
of  forced-choice  items  describing  these  dimensions  which  would  be  used 
in  a  questionnaire.    He  also  added  items  representing  dimensions  such 
as  "locus  of  control,"  which  other  recent  research  had  found  significant 
for  academic  achievement.    Diaz-Guerrero  designed  an  additional  set  of 
items,  representing  numerous  soclo-cultural  premises  which  his,  and 
others*,  earlier  research  suggested  might  be  cultural  differentiators; 
notably,  several  facets  of  activity -passivity  as  a  major  element  of 
coplt^  style. 
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The  total  pool  of  items  was  ad:  inistered  to  sizable  pilot  samples  of 
high  school  and  college  students  in  Mexico  and  the  United  States,  and 
to  smaller  samples  in  other  countries.    Successive  analyses  of  these 
data  finally  led  to  a  set  of  factorially-distinct  items,  defining 
twenty  different  aspects  of  coping  style.    The  details  of  this  instru- 
inent-development  process  are  described  in  Volume  I,  in  the  Views  of 
Life  chapter.    The  effect  (most  firmly  demonstrated  by  the  correla- 
tion findings  in  Volume  VI)  was  to  arrive  at  an  objectively  scorable 
questionnaire  which  met  the  original  hope  of  the  project  for  an  econom- 
ical, objective  way  to  identify  patterns  of  coping-style  preferences 
which  may  distinguish  members  of  different  cultures  and  sub-cultures. 

By  the  summer  of  1968  a  second-generation  battery  of  instruments 
was  ready  for  experimental  application  to  a  new  sample  of  children.  The 
results  of  that  subsequent  testing,  Stage  III  of  the  study,  are  reported 
here  in  Volume  V  of  this  series.    The  revised  assessment  battery  used 
in  Stage  III  included  the  following  instruments:    a  demographic  question- 
naire; the  Raven  Progressive  Matrices,  selected  as  the  closest  thing  to 
a  culture-free  measure  of  Intellectual  aptitude  as  exists;  standardizad 
tests  of  achievement  in  mathematics  and  reading,  selected  according  to 
existing  school  practice  and  the  best  available  instruments  in  each 
country;  a  revised  set  of  ten  Behavior  Rating  Scales  (6RS)  (scored  for 
positive  nominations,  only)  which  incorporated  several  of  the  coping 
style  dimensions  identified  by  the  analysis  of  the  Stage  I  projective 
data;  an  Occupational  Interest  Inventory,  including  questions  about 
aspirations  and  expectations  for  future  careers;  an  Occupational  Values 
Inventory,  derived  from  earlier  research  by  Dr.  Donald  Super  and  from 
research  at  The  University  of  Texas;  a  Social  Attitudes  Inventory, 
entirely  different  from  the  questionnaire  that  was  -railed  by  that  name 
in  Stage  I  --  in  its  new  form  it  asked  children  to  select  self-descrip- 
tive items  that  told  whether  they  coped  effectively  or  ineffectively 
with  problems  in  the  five  areas  of  behavior;  Views  of  Life,  a  question- 
naire that  measures  preference  for  twenty  factorially  distinct  dimensions 
of  coping  style  (The  Views  of  Life  questionnaire  was  given  to  both  ten- 
and  fourteen-year-olds  in  Yugoslavia;  and  to  fourteen-year-olds,  only, 
in  all  other  countries  except  Germany,  where  it  was  not  used);  a  slightly 
revised  Sentence  Completion  instrument,  aimed  at  eliciting  both 
attitudinal  and  behavioral  aspects  of  coping  behavior,  with  a  scoring 
system  substantially  revised  from  Stage  X  to  embody  the  dimensions  of 
coping  identified  in  the  work  from  1965  to  1968;  and  a  revised  Story 
Completion  instrument,  designed  to  elicit  the  steps  and  sequence  of 
actions  which  different  children  use  in  responding  to  problems  of  task 
achievemenc,  interpersonal  relations,  relationships  with  authority,  ag- 
gressive behavior  from  other  people,  and  feelings  of  anxiety  (three  of 
the  Stage  I  stories  were  retained  and  four  new  ones  were  added;  the 
scoring  system  was  more  fully  elaborated,  as  well). 
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Testing  began  In  November,  1968.    The  data  collection  in  most 
countries  was  largely  completed  by  the  fall  of  1969.    The  local  scoring 
of  all  instruments  was  finished  in  each  country  by  late  1970. 

The  present  report  contains  the  findings  from  the  Stage  III  research 
on  a  new  sample  of  children  using  the  revised  assessment  battery.  Two 
kinds  of  analyses  were  performed.    The  first  was  an  analysis  of  variance 
of  the  mean  scores  of  all  sub-samples  in  the  total  research  population, 
on  the  more  than  100  variables  measured  by  the  assessment  battery.  This 
made  it  possible  to  describe  the  pattern  of  aspirations,  attitudes  and 
behavior  of  the  children  in  each  national  sample,  and  in  each  of  the 
eight  subgroups  within  that  sample.    A  second  analysis  of  variance  was 
then  performed,  comparing  all  of  the  national  samples  with  one  another. 
This  made  it  possible  to  identify  a  number  of  transcultural  "universals" 
which  appeared  to  operate  everywhere;  and  it  also  identified  a  large 
number  of  ways  in  which  children  systematically  differed  according  to 
their  age,  their  sex,  their  socioeconomic  status  of  their  national 
culture • 

The  second  form  of  analysis  was  correlational.    Characteristics  or 
aptitude,  aspirations,  career  values,  attitudes  and  coping  behavior 
were  correlated  with  several  independent  measures  of  performance  in 
academic  work  and  in  dealing  with  the  other  four  kinds  of  life  prob- 
lems.   Subsequently  regression  analyses  were  performed  in  order  to  make 
it  possible  to  determine  cultural  similarities  and  differences  in  the 
attitudes,  values,  and  coping  styles  which  were  significantly  related 
to  performance  in  each  country.    These  analyses  are  repc^rned  in 
Volume  VI. 

In  this  present  volume,  all  of  the  findings  about  the  children  in 
each  country  are  presented  first,  country  by  country.    Using  the  results 
of  the  analysis  of  variance  of  mean  scores,  each  of  the  nine  sub- 
samples  in  the  country    is  described.    Signifiv^ant  age,  socioeconomic 
status  and  sex  differences  are  described,  in  that  order.    The  con- 
firmation or  refutation  which  these  findings  provide  for  some  ot  the 
original  hypotheses  of  the  study  are  then  presented.    The  final  part 
of  each  intra-country  report  describes  the  results  of  the  correla- 
tional analyses.    After  the  reports  of  the  findings  for  the  individual 
countries,  come  the  results  of  the  inter-country  analysis  of  variance 
of  mean  scores  across  all  national  samples. 

In  each  section  of  the  report,  the  findings  from  the  Stage  III  sample 
are  directly  ccnipared  with  the  findings  from  the  same,  or  analogous  in- 
struments in  Stage  I. 

The  decision  was  made  to  use  univariate  rather  than  multivariate 
analyses,  for  a  combination  of  scientific  and  practical  reasons. 
Alizhough  all  of  the  principal  investigators  had  a  thorough  command  of 
sophisticated  statistical  techniques,  they  also  had  experienced 


repeated  difficulties  in  communicating  to  educational  or  lay  audiences 
whenever  they  used  anything  more  than  simple  descriptions  of  single 
dimensions.    Reporting  the  results  of  multivariate  analyses  often 
left  the  audience  unable  to  trace  back  the  complexly  composed  outcome 
measurer  to  their  sources  In  the  original  instruments.    In  this  regard, 
the  willingness  of  school  officials  to  permit  special  testing  sometimes 
depended  on  the  face  validity  they  perceived  in  the  test  instruments. 
Such  practical  considerations  weighed  heavily  in  a  number  of  places  in 
the  research  network. 

A  number  of  multivariate  analyses  were  performed,  of  course,  in  the 
process  of  developing  and  refining  various  instruments.    The  Behavior 
Rating  Scales  were  factor  analyzed,  for  example,  as  were  successive 
item  pools  used,  in  developing  the  Views  of  Life  questionnaire,  for 
Stage  III.    In  these  and  other  such  analyses,  substantial  national  or 
sub-cultural  differences  were  repeatedly  found  in  the  way  different 
groups  of  children  associated  items  into  factorially  "sample"  clusters. 
Thus,  even  though  each  separate  idea  contained  in  a  test  item  was 
similarly  understood  by  all  children,  the  way  in  which  they  put  several 
ideas  together  into  a  pattern  varied  from  one  cultural  group  to  another. 
In  such  instances,  it  simply  was  not  valid  to  derive  a  factor  score 
an-*  use  it  to  compare  children  from  different  samples,  as  if  this 
nicely  simplified,  economical  score  had  the  same  meaning  to  the 
different  groups  of  children.     (The  Views  of  Life  scores  are  the  only 
exception;  they  are  factor  scores,  invariant  across  cultures.) 

Thus,  for  a  combination  of  theoretical  and  practical  reasons, 
univariate  analyses  form  the  basis  for  this  report.    A  number  of 
multivariate  analyses  can  be  carried  out  subsequently,  it  is  hoped, 
including  multiple  linear  regression  analyses;  but  the  sheer  number 
of  variables  exceeds  the  practical  limits  of  such  statistical  models, 
except  for  some  selected,  small  sub-sets  of  variables. 
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BRAZILIAN  TEN- YEAR-OLD  UPPER-LOWER  CLASS  MALES 

Aptitude  and  Achievement 

The  Aptitude  scores  carried  by  these  boys  did  not  differ  from 
the  other  subgroups  in  Stage  III  being  ranked  sixth  in  Stage  I.  The 
Achievement  measures  -  Reading  and  GPA  -  didn't  reveal  significant 
differences  in  both  Stage  I  and  Stage  III.    These  boys  stood  in  eighth 
place  in  Stage  III  on  Mathematics,  not  differing  significantly  in 
Stage  I. 

Behavior  Rating  Scales 

These  boys  did  not  differentiate  significantly  from  any  other  group 
in  the  majority  of  the  items  of  BRS  in  both  stages.     In  fact,  the 
ten-year-old  upper-lower-class  boys  did  not  differentiate  signifi- 
cantly from  any  other  group  in  both  Stages  I  and  III  var^ibles. 

However,  in  Stage  I,  these  boys'  self-avaluation  was  in  first 
place  in  the  variables:     Task  Achievement  (Academic  and  Non-Academic), 
Authority  and  IPR  relations.  Anxiety,  Self-Assertion,  and  Summary 
Score.    They  were  in  second  place  on  Coping  with  Aggression. 

Occupational  Values 

In  Stage  III,  as  in  Stage  I,  there  were  no  significant  differences 
among  the  eight  subgroups  of  subjects  considered  in  this  research, 
regarding  feeling  good  when  doing  the  job  well,  and  when  doing  differai 
things  in  the  job.    For  this  reason  the  values  Self-Satisfaction  and 
Variety  were  omitted  in  the  description  of  Brazilian  data  of  the  eight 
subgroups  in  relation  to  Occupational  Values. 

The  group  now  considered,  received  in  both  Stage  I  and  Jtage  III 
significantly  low  mean  scores  on  Altruism  and  Independent  »  (eignth, 
both  times)  and  significantly  high  mean  scores  on  Presti<  2  (first  find 
second,  respectively). 

Findings  observed  in  Stage  III,  but  not  in  Stage  I,  were  the  signi- 
ficantly high  scores  for  this  group  on  Management  (first)  and  Follow 
Father  (third).    Significant  findings  in  Stage  I  which  were  not 
replicated  in  Stage  III  included  the  high  mean  scores  on  Esthetics 
(second)  and  Economic  Returns  (first),  as  well  as  the  low  mean  scores 
on  Success  (seventh)  and  Associates  (eighth). 

Turning  no*^  to  the  Intragroup  ranking  of  values  these  hoys  ranked 
highest  (compared  to  their  ranking  of  other  values)  in  Stage  I  and 
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Stage  III  the  values  Prestige  and  Success.    They  ranked  relatively  low 
the  value  Management  in  Stage  I  and  Esthetics  in  Stage  III. 

Ckrcupational  Interest  Inventory 

In  both  stages  this  group  showed  very  similar  scores  regarding  the 
discrepancy  between  Father's  Occupation  and  Children's  Aspiration. 
While  in  Stage  I  this  group  ranked  third;  in  Stage  III  it  ranked  second. 
In  both  cases  such  discrepancy  indicated  that  the  children  aspired  to 
higher  level  occupations  than  their  fathers,  which  is  not  surprising 
since  these  fathers  had  low  level  occupations. 

In  Stage  £11  this  group  differed  significantly  from  other  groups 
in  the  discrepancy  between  Children's  Occupational  Expectancies  and 
Aspirations,  showing  the  small  difference  between  these  variables. 
This  means  that  such  subjects  hope  to  perform  in  the  future  the 
occupations  which  they  actually  like. 

In  Stage  I  this  group  ranked  seventh  in  Children's  Occupational 
Expectancies  while  in  Stage  III  it  didn't  differ  significantly  from 
other  groups.     It  is  interesting  to  point  out  that,  in  absolute  numbers, 
the  Stage  III  subjects  showed  higher  occupational  expectancies  than 
the  Stage  I  subjects. 

Educational  Aspiration 

In  both  stages  these  boys  ranked  seventh.    However,  this  low  ranking 
doesn't  mean  that  these  subjects  don't  aspire  to  higher  academic  levels. 
This  is  due  to  the  fact  that  all  groups  ranked  above  average  and, 
among  such  high  scores,  this  group  was  one  of  the  lowest. 

Social  Attitudes  Inventory 

It  is  not  possible  to  make  comparisons  between  Stage  I  and  Stage  III 
findings  for  this  instrument,  since  not  only  was  the  instrument  com- 
pletely revised,  but  also  the  scoring  and  scaling  systems  generated 
different  variables,  thus  Stage  III  results  only  will  be  reported^ 

The  only  si^^nificant  Stage  I£I  finding  involved  the  area  of 
Interpersonal  Relations  where  these  boys  received  the  lowest  score, 
indicating  that  they  perceived  themselves  as  not  good  copers  in  this 
area. 

Sentence  Completion 

For  the  Task  Achievement  scales,  this  group  did  not  differ  signifi- 
cantly from  other  groups  on  any  of  the  scales  in  Stage  III.  This 
result  was  almost  true  in  Stage  I,  when  this  group  of  boys  differed 
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from  other  groups  only  on  Frequency  of  Positive  Affect.    In  Stage  I 
they  were  the  last  ones  in  this  scale. 

In  the  area  of  Interpersonal  Relations  there  were  no  similarities 
in  the  findings  for  this  group  between  Stages  I  and  III.    In  Stage  III 
this  group  differed  significantly  from  other  groups  only  in  Attitude 
scale,  where  they  received  the  highest  score.    In  Stage  I  this  group 
received  the  lowest  score  on  Coping  Effectiveness,  the  second  highest 
on  Frequency  of  Negative  Affect  and  the  seventh  place  on  Frequency  of 
Neutral  Affect. 

In  the  area  of  Authority  there  were  similarities  in  the  findings 
for  this  group  between  Stages  I  and  III  on  Stance:    in  both  Stages 
they  were  the  lowest  group  in  this  scale. 

In  Stage  III  they  were  significantly  different  from  other  groups  on 
Attitude  scale,  where  they  received  the  highest  score.    Iti  Stage  I 
they  were  significantly  low  on  Frequency  of  Positive  Affect  (eighth 
place) • 

In  the  area  of  Anxiety  there  were  no  findings  similar  in  Stages  I 
and  III.    Also,  ttie  group  did  not  differ  significantly  from  other 
groups  on  any  of  the  Stage  III  variables.    In  Stage  I  they  received 
the  third  score  on  Engagement. 

In  the  area  of  Aggression  there  were  no  findings  similar  in  Stages 
I  and  III. 

In  Stage  III  they  were  significantly  different  from  other  groups  on 
Engagement  (second  highest)  and  on  Aid/Advice  (highest  score). 

In  Stage  I  they  received  low  scores  (seventh  in  both  cases)  on 
Stance  and  Coping  Effectiveness. 

As  far  as  the  Sentence  Completion  Total  Scores  are  concerned,  there 
were  no  similarities  in  the  findings  between  Stages  I  and  III.  In 
Stage  III  this  group  was  significantly  different  in  Attitude  (highest 
score)  and  Stance  (lowest  score)  fi^om  other  groups.    In  Stage  I,  they 
differed  significantly  on  Frequency  of  Positive  Affect,  where  they 
obtained  the  lowest  score  among  groups. 

For  the  Parent/Child  Interaction  items  there  were  no  similarities 
in  the  findings  for  this  group  of  boys.    In  Stage  III  they  didn't 
differ  significantly  from  other  groups  on  this  variable*    In  Stage  I, 
they  received  the  second  highest  score  on  Interaction  with  Parents. 

As  fat  as  Mother  and  Father  Interaction  items  are  concerned,  this 
group  of  boys  did  not  differ  significantly  from  other  groups  in  either 
Stage  I  or  Stage  III. 
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In  the  area  of  Self -Concept  they  were  the  seventh  lowest  in  Stage  I 
and  did  not  differ  from  other  groups  in  Stage  III. 

Story  Completion 

As  a  result  of  the  revision  of  the  instrument  along  with  its 
scoring  and  scaling  systems  only  a  few  comparisons  between  Stages  I 
and  III  findings  were  possible.    In  the  Stage  I  we  had  only  mean 
scores  for  Stance,  Engagement,  Initiation,  Implementation,  Affect, 
Persistence  (Instrumentality  in  Stage  III),  Sociability  and  Attitude 
toward  Authority.    In  Stage  III  the  results  were  scored  for  all  these 
aspects  except  the  last  two;  and  other  dimensions  were  introduced  into 
the  scoririg  system.    In  Stage  I  there  was  a  scoring  system  for  all 
stories  only  for  Coping  Effectiveness.    In  Stage  III  the  findings  were 
scored  for  each  story  through  several  aspects.    These  facts  made 
possible  only  a  few  comparisons. 

Considering  the  Mean  Coping  Effectiveness,  the  findings  of  the  two 
stages  were  similar,  that  is,  the  boys  of  this  group  did  not  difter 
significantly  from  any  other  group  in  this  dimension.    When  each  story 
was  considered  the  results  presented  differences.    In  Stage  III  this 
group  did  not  differ  significantly  ftom  any  other  on  any  of  the  stories, 
but  in  Stage  I  they  received  the  lowest  Coping  Effectiveness  rating  in 
Aggression. 

In  the  Coping  Style  dimensions,  it  should  be  pointed  out  first  that 
on  Initiation  and  on  Instrumentality  the  results  were  similar,  and  in 
both  cases  this  group  did  not  differ  from  the  others. 

Considering  the  Mean  Stance  dimension,  this  group  ranked  first  in 
Stage  III,  and  this  result  was  significantly  different  from  the  others. 
The  same  result  appeared  in  relation  to  Mean  Engagement.    In  other  mean 
results  for  the  aspects  considered  only  in  Stage  III  this  group  presented 
only  two  significant  differences  from  the  other  groups:  Mean  Outcome  and 
Mean  Response  Length.    In  the  first  case  they  ranked  highest  and  in  the 
second  they  ranked  second  lowest. 

Considering  the  results  of  each  story,  in  Stage  III  there  were  sig-- 
nificant  differences  in  the  scores  of  this  group  from  all  other  groups 
in  all  stories,  but  the  most  consistent  result  was  in  relation  to 
Response  Length.    On  all  the  stories  this  group  presented  significant 
differences  from  the  others.    For  Stories  One,  Four,  Five,  Six  and 
Seven  they  ranked  second  lowest  and  on  Stories  Two  and  Three  they  scored 
sixth.    For  Story  Two,  involving  Interpersonal  Relations,  this  group 
stood  first  on  Engagement  an^  eighth  on  Evaluation  of  Outcome.  For 
Story  Four  they  stood  second  "rawest  on  Total  Affect,  that  is,  when  the 
affect  presented  by  the  hero    i  .  by  the  others  was  considered  together, 
and  lowest  on  Negative  Affect  presented  by  the  Hero.    For  Story  Five, 
which  concerns  Classroom  Authority,  these  boys  received  the  highest 
scores  on  Stance  and  on  Engagement. 


There  was  only  one  significant  difference  in  mean  scores  in  Stage  I 
that  didn't  appear  in  Stage  III«    That  was  the  case  for  the  Total 
Score  for  Implementation,  wheze  these  subjects  stood  lowest. 

Interpretive  Comments 

Generally  speaking,  results  obtained  by  this  group  of  boys  in  all 
instruments  were  low,  mainly  on  Coping  Effectiveness,  Frequency  of 
Neutral  Affect  and  Frequency  of  Positive  Affect  in  the  instruments  that 
measured  these  variables  and  in  several  dimensions  of  this  research* 

In  Stage  I,  more  than  in  Stage  III,  they  differed  significantly  from 
other  groups  and  many  times  in  the  non-expected  direction*.    Children  of 
both  sexes  of  this  age  and  lower  social  class  generally  obtained  lower 
results  in  the  present  research*    As  we  explained  earlier,  cultural 
deprivation  may  be  the  main  cause  of  this  fact*    The  same  didn't  occur 
at  the  fourteen-year-old  level,  because  it  seems  that  lower-class  chil- 
dren who  attain  high  school  have  better  general  conditions  of  life 
than  those  who  don't  attain  this  educational  level. 

Their  Aptitude  score  was  low  in  Stage  I,  and  their  Achievement  score 
in  Mathematics  was  the  lowest  one  in  Stage  III*    Perhaps  this  result 
is  due  to  the  fact  that  in  Stage  I  the  Mathematics  test  didn't  dis- 
criminate among  cells  as  it  was  too  easy.    In  Stage  III  the  test  used 
was  more  difficult  and  discriminated  better  among  the  subjects,  the 
subjects  of  this  group  being  the  less  able* 

In  Educational  Aspiration  they  were  the  lowest  ones  among  groups, 
although  these  results  don't  mean  that  they  did  not  aspire  to  high 
academic  levels;  they  aspired  less  than  other  groups,  except  girls  of 
the  same  age  and  socioeconomic  level*    One  possible  explanation  for 
this  result  is  the  relative  lack  of  information  about  educational 
opportunities  among  children  of  this  age  and  lower  social  class. 

Occupational  Interests  are  similar  in  bcth  stages;  this  stability 
of  results  between  stages  may  be  partially  explained  by  the  fact  that 
the  evaluation  of  this  instrument  deals  with  an  objective  data 
(father's  occupational  level)  and  a  relative  stable  choice  of  high 
occupational  levels  by  children* 

Results  of  occupational  expectancies  were  different  in  both  stages. 
Whereas  this  group  obtained  the  second  lowest  result  among  groups  in 
Stage  I,  they  did  not  differ  significantly  from  other  groups  in  Stage 
III,  but  it  is  important  to  note  that  significant  differences  disap- 
peared in  Stage  III,  because  their  occupational  expectancies  became 
higher  in  Stage  III  and  similar  to  the  other  cells*    In  absolute 
numbers,  their  increased  occupational  expectancies  mcy  be  explained  by 
the  increase  of  educational  opportunities  in  our  country  in  recent 
years  * 
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On  Che  Occupational  Values  instrument  results  were  basically  similar 
in  both  stages.    The  fact  that  they  aspire  Prestige  and  Success  was 
explained  in  Stage  I.    The  decrease  on  Esthetics  in  Stage  III  could  be 
explained  by  the  fact  that,  in  Brazil,  subjects  understood  that  to  be 
an  artist  means  to  be  a  singer  and  when  the  data  of  Stage  I  were  col- 
lected young  singers  and  young  musical  movements  were  in  evidence  more 
than  in  the  last  two  years. 

Sentence  Completion  and  Story  Completion  results  were  very  different 
in  both  stages,  and  we  do  not  know  how  to  explain  this  fact.    These  boys 
were  the  lowest  ones  on  Response  Length  in  Story  Completion,  which 
indicates  their  low  ability  of  verbal  communication  or  their  low  per* 
sistence,  which  could  explain  their  low  results  in  general. 


BRAZILIAN  TEN-YEAR-OLD  UPPER-LOWER  CLASS  FE^fALES 


Aptitude  and  Achievement 

These  girls  received  low  Aptitude  scores,  being  ranked  eighth  in 
both  Stages  I  and  III.    This  is  also  true  for  Reading  where  they  ranked 
eighth  and  seventh,  respectively. 

Regarding  Mathematic^|[^his  group  was  seventh  in  Stage  III  and  did 
not  differ  from  the  other  groups  in  Stage  I. 

Behavior  Rating  Scales 

The  girls  of  this  group  did  not  differentiate  significantly  from  any 
other  group  in  the  items  of  Peers'  Behavior  Rating  Scales,  in  both  stage 
of  the  research.    In  fact,  these  girls'  responses  did  not  differentiate 
significantly  from  any  other  group  on  any  of  the  two  stages^  BRS  variable 

Occupational  Values 

In  both  Stage  I  and  Stage  III,  these  girls  were  placed  first  on 
Esthetics  and  eighth  on  Success.    They  received  in  Stage  III,  but  not  in 
Stage  I,  a  significantly  low  mean  score  on  Independence  (sixth).  Sig- 
nificant findings  in  Stage  I,  which  were  not  replicated  in  Stage  III, 
included  the  first  place  on  Management  and  Intrinsic  Values,  and  the 
eighth  place  on  Creativity. 

Regarding  the  intragroup  ranking  of  values,  these  girls  ranked  the 
values  of  Intellectual  Stimulation  and  Self -Satisfaction  highest  in 
both  stages.    They  ranked  the  values  Follow  Father  and  Management 
lowest  in  both  stages. 

Occupational  Interest  Inventory 

The  findings  of  this  group  were  similar  in  both  stages  in  the 
variables  Children's  Occupational  Expectancies  and  Aspirations  (eighth). 
Father's  Occupation  and  Children's  Occupational  Aspiration  (fourth). 
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Educational  Aspiration 


In  both  Stages  I  and  III  this  group  ranked  eighth* 

Social  Attitudes  Inventory 

As  mentioned  before,  only  Stage  III  results  can  be  reported  on 
this  variable. 

Two  significant  findings  were  observed  in  this  group,  involving 
the  area  of  Authority  (scored  highest)  and  Anxiety  (lowest).  This 
means  that  this  group  considered  themselves  as  good  copers  in  the  area 
of  Authority  and  poor  copers  in  the  area  of  Anxiety. 

Sentence  Completion 

For  the  Task  Achievement  scales,  there  were  no  similarities  in  the 
findings  for  this  group  between  Stages  I  and  III.    In  Stage  III  this 
group  did  not  differ  significantly  from  other  groups  on  any  variable 
in  this  area.    In  Stage  I,  they  received  the  lowest  scores  on  Stance, 
Engagement,  Coping  (eighth  in  all  cases)  and  on  Frequency  of  Negative 
Affect  they  received  first  among  all  groups. 

In  the  area  of  Interpersonal  Relations  there  were  no  similarities  in 
the  findings  for  this  group  between  Stages  I  and  III.    In  Stage  III 
this  group  differed  significantly  from  other  groups  on  Coping  Effec* 
tiveness,  Neutral  Affect  (eighth  place  in  both  cases),  and  Depressive 
Affect  (first  place).    In  Stage  I,  this  group  received  the  highest 
score  on  Frequency  of  Positive  Affect  and  the  seventh  place  on  Stance. 

Again,  there  were  no  similarities  in  the  findings  for  this  group 
between  Stages  I  and  III    when  Authority  scales  were  considered.  In 
Stage  III,  these  girls  differed  significantly  from  other  groups  on 
Attitude  (second  highest).  Hostile  Affect  (eighth  place)  and  Depressive 
Affect  (first  score  among  groups).    In  Stage  I  they  didn't  differ 
significantly  from  other  groups  on  any  variable  in  this  area. 

In  the  area  of  Anxiety  there  were  similarities  in  the  findings 
between  Stages  I  and  III  in  the  following  variables:    Stance,  Coping 
Effectiveness,  Frequency  of  Neutral  Affect  (eighth  in  all  cases)  and 
Frequency  of  Negative  (Depressive)  Affect  (first  place  in  both  cases). 
In  Stage  III  they  ranked  second  on  Attitude  toward  Anxiety  and  seventh 
in  Positive  Affect.    In  Stage  I  they  received  the  first  score  on 
Attitude,  which  could  be  considered  similar  to  Stage  III,  and  the 
lowest  score  on  Engagement. 

In  the  area  of  Aggression  there  was  a  similarity  in  the  findings 
between  Stages  1  and  m  on  Frequency  of  Negative  (Depressive)  Affect 
(first  place  among  groups). 
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In  Stage  III  they  received  the  first  score  on  Stance  and  Engagement 
and  the  second  place  on  Aid/Advice  (scale  absent  in  Stage  I).  In 
Stage  I  they  got  the  lowest  scores  on  Coping  and  Frequency  of  Neutral 
Affect. 

In  the  area  of  Total  Scores,  there  were  similarities  in  the  results 
obtained  by  this  group  in  the  following  variables:    Attitude  (first 
place  in  Stage  I  and  second  in  Stage  III),  Stance  (seventh  in  Stage 
III  and  eighth  in  Stage  I),  Coping  Effectiveness  (eighth  in  both 
stages),  Negative  Affect  (first  in  both  Stages)  and  Frequency  of 
Neutral  Affect  (eighth  in  both  stages)*    In  Stage  III  this  group 
received  the  lowest  score  on  Aid/Advice,    In  Stage  I  they  received  the 
lowest  score  on  Engagement. 

On  Parent-Child  Interaction  items  there  were  no  similarities  in  the 
findings  of  Stages  I  and  III.    In  Stage  III  they  received  the  highest 
scores  on  Parent-Child  Interaction. 

In  Stage  I  they  did  not  differ  significantly  from  other  groups. 

On  the  Self-image  item  the  results  were  different  in  Stages  I  and 
III.    Whereas  they  didn't  differ  from  other  groups  in  Stage  III,  they 
received  the  lowest  scqjse  in  Stage  I. 

Reality/Fantasy 

There  were  no  significant  differences  on  Reality/Fantasy  in  either 
Stage  I  or  Stage  III. 

Story  Completion 

Considering  the  Mean  Coping  Effectiveness  the  findings  of  the  two 
stages  didn't  present  differences,  because  in  both  cases  this  group 
didn't  differ  significantly  from  the  others.    When  each  story  was 
considered,  the  results  showed  only  some  differences.    In  Stage  Hi  on 
Non-Academic  Task  Achievement  (Story  Seven)  this  group  stood  lowest  on 
Coping  Effectiveness  and  that  was  the  unique  significant  result  for  thi 
behavioral  dimension,  when  each  story  was  considered.    On  the  other 
hand,  in  the  Stage  I  this  group  received  the  highest  Coping  Effective- 
ness ratings  on  Coping  with  Authority  (Story  Two)  and  in  Academic  Task 
Achievement  (Story  One). 

Turning  to  the  Coping  Style  dimensions  it  must  be  said  that  the  two 
stages  presentee^  similar  results  in  relation  to  Engagement,  Initiation, 
Implementation  and  Persistence  in  that  they  didn't  differ  from  other 
groups  in  either  study.    In  Stage  III  the  only  mean  score  where  this 
group  was  significantly  different  from  the  others  was  on  Mean  Total 
Affect  of  Hero  Plus  Others  where  they  stood  second  highest. 
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It  should  be  remembered  Chat  this  mean  score  was  measured  only  for 
Stage  III. 

Only  a  few  significant  differences  involving  this  group  were 
observed  for  the  first  time  in  Stage  III,  when  each  story  was 
considered*    On  Stories  One  and  Three  this  group  did  not  differ  from 
the  other  groups  on  any  one  of  the  dimensions.    On  Story  Two,  concerr*- 
ing  Interpersonal  Relations,  this  group  stood  first  on  Positive 
Affect  Expressed  by  the  Hero  and  second  on  Total  Affect  of  Hero  Plus 
Others.    On  Story  Four,  which  was  concerned  with  Anxiety,  the  only 
dimension  where  this  group  significantly  differed  from  the  others  was 
on  Negative  Affect  Expressed  by  the  Hero  (second  place)*  Considering 
Classroom  Authority  (Story  Five)  this  group  differed  from  the  others 
on  Outcome  only,  where  they  received  the  lowest  score.    On  Story  Six 
(Anxiety)  they  differed  from  the  other  groups  on  three  dimensions: 
Stance,  Engagement  and  Outcome.    In  Stance  and  Outcome  they  stood 
first,  and  were  second  highest  on  Engagement.    On  Story  Seven,  involv- 
ing the  Non-Academic  Task  Achievement,  this  group's  results  were  the 
most  consistent.    In  almost  all  items  considered  they  received  the 
lowest  score.    That  occurred  in  relation  to  Stance,  Engagement, 
Initiation,  Aid/Advice,  Solver,  Implementation,  Outcome,  Coping  Effec- 
tiveness and  Xnstrumentality.    In  this  story  these  subjects  received 
the  highest  score  on  Negative  Affect  Expressed  by  the  Hero  and  on  the 
Total  Affect  (Hero  Plus  Others). 

There  were  four  significant  differences  in  Coping  Style  dimensions 
observed  in  Stage  I,  not  replicated  in  Stage  III.    They  were  Stance 
(highest  rank).  Affect  Tone  Second,  where  the  group  received  the  lowest 
score.  Attitude  toward  Authority  (highest  score)  and  Sociability, 
where  they  ranked  eighth.    It  should  be  remembered  that  except  for 
Stance  these  total  scores  were  measured  only  in  Stage  I. 

Interpretive  Comments 

The  low  scores  obtained  by  this  group  on  Aptitude  and  Achievement 
tests,  in  both  Stages  I  and  III,  indicate  a  poor  academic  achievement, 
perhaps  due  to  the  fact  that  these  girls  are  culturally  deprived  and 
our  schools  are  more  adequate  for  children  from  higher  social  groups. 
In  fact,  there  Is  a  close  accordance  between  the  Aptitude  and  Achieve- 
ment standings,  mainly  m  Stage  III  where  this  group  ranked  seventh 
on  Mathematics  and  Reading  and  eighth  on  Aptitude.    The  interpretation 
of  the^e  findings  on  ground  Sex  and  Socioeconomic  characteristics, 
suggested  in  Stage  I,  still  seems  appropriate  since  during  the  time 
interval  between  test  administrations  fundamental  changes  didn't 
occur  in  the  Brazilian  educational  system. 

The  fact  that  this  group  didn't  differ  from  other  groups  on  any  of 
the  BRS  variables  in  both  stages  shows  that  this  group  continues  to 
evaluate  their  peers  in  a  relatively  inconsistent  way. 
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In  Occupational  Interest  values  the  highest  score  on  Esthetics 
(ranking  replicated  In  both  analyses)  Is  unexpected,  since  this  class 
seems  to  give  less  Importance  to  the  esthetic  aspects  of  life*  Iden- 
tical rankings  obtained  in  Stages  I  and  III  seem  to  support  the  Inter- 
pretation proposed  In  Stage  I,  that  Is,  there  was  a  poor  comprehension 
of  the  situations  and  values  Involved  In  the  Item*    It  Is  possible  that 
vhen  they  read  the  Item  dealing  with  musicians  and  artists,  they 
recalled  their  favorite  popular  singers,  who  most  frequently  rise 
rapidly  In  social  status,  as  a  consequence  of  great  economic  returns* 
Regarding  other  values  the  Stage  III  findings  are  more  In  accordance 
with  Brazilian  cultural  premises  than  those  in  Stage  I:     low  mean 
scores  on  Independence  and  Management  (ranked  first  In  Stage  I),  The 
lowest  score  on  Success  (replicated  In  both  stages)  Is  In  accordance 
with  Brazilian  cultural  premises,  too. 

Also  regarding  Occupational  Aspirations,  Expectations  and  Educa- 
tional Aspirations,  low  rankings  In  both  Stages  I  and  III  are  consonant 
with  Brazilian  cultural  premises*    Thus,  occupational  Instruments  seem 
to  have  evaluated  adequately  values  and  interests  associated  with 
occupati^'tw*,  at  least  for  this  group* 

The  SAI  scores  showed  that  these  girls  consider  themselves  as  good 
copers  In  the  area  of  Authority  and  poor  copers  In  the  area  of 
Anxiety.    These  findings  are  not  surprising  since  In  this  social  level 
the  authority  power  is  positively  evaluated,  which  is  especially  true 
for  girls. 

The  scores  that  showed  more  discrepancies  between  Stages  I  and  III 
were  the  Sentence  Completion  ones.    There  were  no  similarities  on  five 
variables  (Task  Achievement,  IPR,  Authority,  Parent-Child  Interaction 
and  Self -Image)  and  only  partial  similarities  on  two  variables  (Anxiety 
and  Total  Scores).    Explanations  for  these  discrepancies  are  not 
readily  available,  since  a  majority  ot  items  and  the  evaluation  system 
changed  very  little  In  Stage  III. 

There  were  few  significant  differences  between  Stages  I  and  III 
on  Story  Completion.  This  finding  Is  surprising  since  the  stories 
were  modified  and  the  scoring  and  scaling  systems  changed  extensively. 

BRAZILIAN  TEN-YEAR-OLD  UPPER-MIDDLE  CLASS  MALES 

Aptitude  and  Achievement 

The  findings  concerning  Aptitude  scores  of  this  group  In  Stage  I 
were  not  replicated  In  Stage  III.    In  the  first  one  they  ranked  second 
highest  and  In  Stage  III  they  did  not  differ  from  the  other  groups. 

Regarding  the  Reading  scores  this  group  didn't  differ  in  Stage  I  and 
ranked  third  in  Stage  III. 
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Behavior  Ratinfe  Scales 


The  boys  of  this  group  presented  the  same  BRS  results  in  both  stages 
on  the  following  variables:    Interpersonal  Relations,  Anxiety  and 
Aggression* 

This  group  did  not  differentiate  significantly  from  any  other  group 
in  any  of  the  Stage  III  BRS  variables.    But  in  Stage  I  this  was  the 
group  which  was  evaluated  lowest  by  its  classmates  in  Academic  Task 
Achievement,  Behavior  in  Relation  to  Authority,  Self-Assertion  and 
Summary  Score* 

Occupational  Values 

In  both  Stages  I  and  III  these  boys  received  high  mean  scores  on 
Follow  Father  (first)  and  low  mean  scores  on  Independence  (seventh). 
Intrinsic  Value  (eighth)  and  Associates  (seventh  and  eighth,  respec- 
tively). 

Findings  observed  in  Stage  III,  but  not  in  Stage  I,  were  the  signi- 
ficantly high  scores  for  this  group  on  Economic  Returns,  Extrinsic 
Values  and  Prestige,  all  ranking  first,  as  well  as  low  mean  scores  on 
Surroundings  (eighth)*    Significant  findings  in  Stage  I,  which  were  not 
replicated  in  Stage  ill,  was  the  eighth  place  on  Management* 

Turning  to  the  intragroup  ranking  of  values,  these  boys  ranked  high 
in  both  stages  on  Success  and,  in  Stage  III  only,  on  Prestige*  The 
values  Management  and  Esthetics  were  ranked  relatively  low  in  both 
Stages  I  and  III* 

Occupational  Interest  Inventory 

The  following  results  were  replicated  in  both  Stages  I  and  III: 
Children's  Occupational  Expectancies  (second),  discrepancy  between 
Father's  Occupation  aad  Child's  Occupational  Aspiration  (sixth)* 

In  both  stages  such  subjects  showed  high  occupational  expectancies 
and  small  differences  between  Father's  Occupation  and  Children's 
Occupational  Aspiration*    These  findings  are  not  surprising  since  the 
subjects  are  upper«middle  boys* 

In  Occupational  Aspirations  there  were  results  in  Stage  I  which  were 
not  replicated  in  Stage  III*    vmile  in  Stage  I  these  subjects  ranked 
second,  in  Stage  III  subjects  didn't  differ  from  other  groups* 
However,  the  difference  in  absolute  numbers,  1*40  and  1*46  respectively, 
was  very  small,  indicating  in  both  cases  high  occupational  aspirations* 
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Social  Attitudes  Inventory 


The  only  significant  finding  in  this  group  was  the  one  involving  the 
area  of  Anxiety,  where  they  received  the  highest  score,  indicating 
that  they  perceived  themselves  as  poor  copers  in  this  area. 

Educational  Aspiration 

These  boys  ranked  consistently  high  in  both  Stages  I  and  III  (second 
and  third,  respectively),  Indicating  high  educational  aspirations. 

Sentence  Completion 

In  the  area  of  Task  Achievement,  there  were  no  similarities  in  the 
findings  for  this  group  between  Stages  I  and  III.    In  Stage  III  thoy 
didn't  difiEer  from  other  groups  on  any  variable  in  this  area.  In 
Stage  I  they  receivedthe  highest  score  on  Engagement. 

In  the  area  of  Interpersonal  Relations,  again  t^-^re  were  no  simi* 
larities  between  results  from  Stages  I  and  III.     In  Stage  III  this 
group  didn't  differ  significantly  from  other  groups. 

In  Stage  I  they  received  the  lowest  score  on  Engagement  and  the 
second  lowest  score  on  Coping  Effectiveness. 

As  far  as  Authority  Is  concerned,  there  were  two  similarities  in 
the  results  of  both  stages.    In  Stage  III  this  group  of  boys  received 
the  third  highest  score  on  Attitude,  ju3t  as  in  Stage  I  they  received 
the  highest  score  on  Atcitude.    In  Stage  III  they  were  second  lowest  on 
Stance;  they  had  been  second  lowest  in  Stage  I. 

In  the  area  of  Anxiety  there  were  no  similarities  in  the  results  of 
Stages  I  and  III.    In  Stage  III  they  were  the  second  lowest  in  Coping 
Effectiveness  among  groups  and  the  lowest  on  Frequency  of  Positive 
Affect. 

la  Stage  I  they  received  the  second  highest  score  on  Stance  and 
Frequency  of  Neutral  Affect,  the  highest  score  on  Engagement  and  the 
second  lowest  oa  Frequency  of  Negative  Affect. 

Similarly,  in  the  area  of  Aggression,  there  were  no  similarities 
between  the  results  of  Stages  I  and  III, 

In  Stage  III  this  group  didn't  differ  significantly  from  other 
groups.  In  Stage  I  they  obtained  the  lowest  scores  on  Stance  and 
Engagement  dimensions. 
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A  similar  pattern  was  observed  for  the  Sentence  Completion  Total 
Scores.    In  Stage  III  this  group  of  boys  didn't  differ  from  other 
groups,  whereas  in  Stage  I  they  got  the  second  highest  score  on 
Attitude  Total  Score. 

For  the  Parent-Child  Interaction  some  results  were  similar  in  both 
Stages.    They  get  the  highest  score  on  Father  Interaction  in  Stages  I 
and  III.    In  Stage  III  they  obtained  the  highest  score  on  Mother  Inter- 
action.   In  Stage  I  they  received  the  highest  score  on  Parent's 
Interaction.    There  was  no  significant  difference  from  other  groups 
in  both  Stages  on  the  Self-image  item. 

Story  Completion 

Concerning  the  Coping  Effectiveness  ratings  for  the  stories  which 
are  identical  or  similar  in  both  stages  of  the  research,  there  were 
similar  results  in  almost  all  mean  scores.    However,  they  did  receive 
the  highest  in  Stage  III  on  Story  Three  (Aggression).    In  Stage  I 
they  scored  highest  on  Non-Academic  Task  Achievement,  lowest  on 
Academic  Task  Achievement  and  second  lowest  on  Aggression.    That  is, 
in  almost  all  aspects  these  subjects  did  not  differ  from  the  others  in 
both  stages. 

In  Stage  III  the  oaiy  Coping  Style  mean  scores  where  they  differed 
significantly  from  the  others  was  oa  Evaluation  of  Outcome  aad 
Instrumentality,  where  they  ranked  in  eighth  place  on  both  but  did  not 
differ  from  the  others  in  Stage  I. 

Turning  now  to  Coping  Style  dimensions  it  should  be  pointed  out 
that  there  was  no  difference  between  the  findings  of  Stage  I  and 
Stage  III  in  the  dimensions  that  were  scaled  in  both  stages.    In  most 
cases  the  group  did  not  differ  from  the  others,  but  in  the  dimensions 
scored  only  for  Stage  III  this  group  stood  seven  on  Mean  Total  Affect 
(Hero  and  Others)  and  received  the  lowest  score  on  Evaluation  of 
Outcome  and  Instrumentality.    In  Stage  I  they  :^ere  first  on  Affect 
Associated  with  the  Problem. 

Several  significant  differences  Involving  this  group  were  observed 
for  the  first  time  in  Stage  III  when  each  story  was  considered.  One 
consistent  finding  involved  Response  Length,  where  this  group  differed 
significantly  from  the  others,  ranking  eighth  in  all  the  stories.  For 
Story  Two,  involving  Interpersonal  Relations,  this  group  stood  first 
on  Coping  Effectiveness  and  eighth  on  Total  Affect  of  Hero  Plus  Others. 

On  Peer  Aggression  (Story  Three)  they  received  the  lowest  score  on 
Aid/Advice  and  on  Instrumentality.    On  Story  Four  involving  Anxiety 
this  group  received  sixth  rank  on  Negative  Affect  Expressed  by  the 
Hero.    For  Story  Six  this  group  scored  eighth  on  Evaluation  of  Outcome 
and  on  Instrumentality  and  second  lowest  on  Negative  Affect  Expressed 
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by  Che  Hero.  In  the  last  story  involving  Non-Academic  Task  Achievement 
they  ranked  eighth  on  Total  Affect  (Hero  Plus  Others). 

There  was  one  difference  on  the  aspects  scored  only  for  Stage  I. 
It  occurred  on  the  scale  of  Affect  Tone  First,  where  they  ranked  first. 

Interpretive  Comments 

This  group  didn't  differ  from  the  other  groups  on  Aptitude.  The 
same  finding  is  true  for  Achievement.    In  fact,  except  for  Reading 
(third  in  Stage  III),  this  group  didn't  differ  from  the  other  groups 
in  Mathematics  and  CPA. 

A  close  identification  with  the  father  as  well  as  the  fact  that 
their  fathers  have  high  socioeconomic  status  seem  to  explain  the 
strongest  results  on  Follow  Father  in  both  analyses.    However,  the 
firjt  raaking  on  Economic  Returns  in  Stage  III  cannot  be  readily 
explained,  since  these  boys  don't  have  economic  problemr.    Still,  in 
Stage  III  the  highest  ranking  on  Extrinsic  Values  is  also  surprising, 
because  in  our  culture  aa  overt  concern  with  materialistic  aspects  of 
life  is  not  positively  valued. 

The  findings  of  Occupational  Interest  are  in  line  with  expectancies 
in  both  Stages  I  and  III,  that  is,  this  group  has  high  occupational 
expectancies  and  a  low  discrepancy  between  Father's  Occupation  and 
Child's  Occupational  Aspiration. 

This  high  standing  in  occupational  expectancy  is  associated  with 
a  high  level  in  educational  aspiration,  in  both  Stages.    Such  results 
are  readily  explained  as  a  function  of  the  higher  social  class  of 
these  subjects y  where  high  educational  and  occupational  status  are 
sources  of  prestige. 

On  SAX  scores  this  group  showed  poor  coping  toward  anxiety  situa- 
tions.   This  finding  is  in  line  with  the  Sentence  Completion  one. 

On  Sentence  Completion  several  discrepancies  between  the  two  Stages 
occurred,  except  in  the  Parent-Child  Interaction  area  where  some 
results  were  similar.     In  the  remaining  areas  there  were  no  similar- 
ities between  results  from  Stages  I  and  III.    Explanations  for  such 
discrepancies  are  not  readily  available,  since  the  items  and  evalua- 
tion system  changed  very  little. 

Contrary  to  this,  on  Story  Completion  there  were  more  similarities 
than  on  Sentence  Completion.    In  almost  all  aspects  these  subjects 
didn't  differ  in  both  Stages  on  Coping  Effectiveness  mean  scores, 
although  some  significant  differences  had  occurred  when  each  story  was 
considered.    Such  discrepancies  between  the  two  projective  instruments 
ate  very  difficult  to  explain,  since  while  the  stories  had  been 
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modified  and  the  scoring  and  scaling  system  had  been  extensively 
changed,  the  Sentence  Completion  instrument  had  changed  very  little. 

BRAZILIAN  TEN-YEAR-OLD  UPPER-MIDDLE  CLASS  tTMALES 

A)titude  and  Achievement 

The  highest  scores  obtained  by  these  girls  in  S  :age  I  on  the  Raven 
Aptitude  Test  and  Reading  were  not  replicated  in  Stage  III  where  this 
group  did  not  differ  significantly  from  the  other  groups.    An  inverse 
trend  was  observed  on  the  Math  scores.    These  girls  ranked  second  in 
Stage  III  and  did  not  differ  from  the  other  groups  in  Stage  I. 

Behavior  Rating  Scales 

The  girls  of  this  group  presented  the  same  BRS  result  in  both 
stages  on  Interpersonal  Relations  variables  only.    In  this  case  they 
didn't  present  results  that  differentiated  significantly  from  the 
other  groups. 

In  Stage  III  this  group  did  not  differentiate  significantly  from 
any  other  group  on  any  of  the  Stage  III  BRS  variables. 

However,  in  Stage  I  these  girls  were  the  ones  who  had  been  evaluated 
as  the  best  by  their  classmates,  being  placed  first  in  Task  Achieve- 
ment, Coping  with  Authority,  Self-Assertion,  Coping  with  Aggression 
and  Peer's  BRS  summary. 

Occupational  Values 

In  both  stages  these  girls  received  significantly  low  jcores  on 
Security  (eighth).    They  received  in  Stage  III  but  not  in  Stage  I 
significantly  high  mean  scores  on  Follow  Father  (second). 

Significant  findings  in  Stage  I,  which  were  not  replicated  in  Stage 
III,  included  the  low  mean  scores  on  Success  (sixth).  Economic 
Returns  (eighth)  and  Extrinsic  Values  (eighth). 

Referring  to  the  intragroap  ranking  of  values,  these  girls  ranked 
highest  in  Stage  I  and  Stage  III  the  vslues  Associates,  Intellectual 
Stimulation,  Self-Satisfaction  and  Success.    They  ranked  relatively  low 
in  both  stages  the  value  Management,  but  the  lowest  value  in  Stage  III 
was  Esthetics,  while  in  Stage  I  this  value  was  the  third  lowest  after 
Management  and  Follow  Father. 
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Occupational  Interest  Inventory 


In  both  Stages  I  and  III  on  Child's  Aspiration  they  ranked  second 
lowest.    On  Discrepancy  between  Father's  Occupation  and  Child's 
Aspiration  they  ranked  eighth* 

Educational  Aspiration 

The  results  of  Stage  I  were  replicated  In  Stage  III.    They  ranked 
sixth. 

Social  Attitudes  Inventory 

No  significant  findings  were  observed  In  this  group  for  this 
Instrument. 

Sentence  Completion 

For  the  Task  Achievement  scales  this  group  of  girls  didn't  differ 
from  others  In  both  Stages  I  and  III. 

In  the  Interpersonal  Relations  area  there  were  no  findings  which 
were  similar  in  both  Stages  I  and  III. 

In  Stage  III  they  received  the  second  highest  score  on  Attitude. 

In  Stage  I  they  attained  the  lowest  score  among  groups  on  Stance 
and  Frequency  of  Neutral  Affect  and  the  highest  score  on  Frequency  of 
Negative  Affect. 

In  *:he  area  of  Authority  there  were  no  similarities  in  the  findings 
for  this  group  between  Stages  I  and  III*    Again,  in  Stage  III  this 
^^roup  did  not  differ  significantly  from  other  groups  on  any  variable 
in  this  area.    In  Stage  I  this  group  received  the  highest  score  on 
Zngagement  and  the  second  lowest  on  Coping  Effectiveness  toward 
Authority. 

^Ci  the  area  of  Anxiety  this  group  of  girls  did  not  differ  slgnlfi- 
c^r.tly  from  other  groups  in  both  Stages  I  and  III. 

i\  zne  area  of  Aggression  there  were  no  similarities  in  the  findings 
^en  Stages  I  and  III.    In  Stage  III  they  received  the  third 
..r^t  score  on  Engagement.    In  Stage  I  they  ranked  sixth  on  Stance. 

.  far  as  rr.e  Total  Scores  are  concerned,  there  were  no  similarities 
f:ndir*^s  between  Stages  I  and  III.    In  Stage  III  these  girls 
c.-^'       r^oz.  other  groups  on  any  of  the  variables.    In  Stage  I 
Sk  on  Stance  and  Coping  Effectiveness. 
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For  the  Parent-Child  Interaction  items  there  were  no  similarities 
in  the  findings  between  Stages  I  and  III,    In  Stage  III  there  were 
no  significant  differences  involving  this  group  for  any  of  the  vari- 
ables.   In  Stage  I  they  differed  significantly  on  Self-Image,  where 
they  received  the  second  highest  score;  on  Parent's  Interaction,  where 
they  got  the  third  highest  score;and  on  Father  Interaction,  where  they 
attained  the  second  highest  place. 

On  Reality/Fantasy  there  were  no  significant  differences  in  Stage 
III.    In  Stage  I  these  girls  ranked  second. 

Story  Completion 

On  Lhe  overall  Coping  Effectiveness  ratings  there  were  similar 
findings  in  both  stages,  because  this  group  did  not  diffar  from  the 
others  in  Stage  I  and  Stage  III.    The  only  Coping  Effectiveness  finding 
for  individual  stories  that  was  significantly  different  from  the  other 
groups  occurred  in  Stage  III  in  relation  to  Anxiety  on  Story  Four 
where  they  ranked  first. 

On  the  other  Coping  dimensions  scored  In  both  stages  systems  of 
evaluating  the  findings  were  very  similar  with  no  significant 
differences  involving  this  group.    The  only  significant  difference 
involving  mean  scores  for  this  group  occurred  in  Stage  III  where  they 
were  third  lowest  in  Mean  Response  Length. 

Several  significant  differences  involving  thi(  group  were  observed 
in  the  scoring  of  each  story  for  Stage  III.    Of  all  the  significant 
results  the  most  consistent  for  this  group  was  the  Response  Length, 
where  it  stood  second  lowest  on  Stories  Two  and  Three  and  in  sixth 
place  on  Stories  Four,  Five  and  Six.    On  Academic  Task  Achievement 
(Story  Que)  this  group  received  the  highest  score  on  Engagement.  On 
3tory  Two  concerning  Interpersonal  Relations  this  group  stood  eighth 
on  Negative  Affect  Expressed  by  the  Hero  and  second  lowest  on  Total 
Affect  (Hero  plus  Others).    Considering  Peer  Aggression  (Story  Three) 
they  received  the  lowest  score  on  Evaluation  of  Outcome.    For  Story 
Four  involving  Anxiety  they  scored  highest  on  Engagement,  Outcome  and 
Positive  Affect  Presented  by  the  Hero.    In  this  same  story  they  ranked 
seventh  on  Negative  Affect  Expressed  by  the  Hero.    On  the  Non-Academic 
Task  Achievement  (Story  Seven)  this  group  stood  eighth  on  Evaluation 
of  Outcome. 

There  were  no  significant  differences  in  Coping  Style  dimensions 
observed  in  Stage  I  that  didn't  appear  in  Stage  III« 

Interpretive  Comments 

Although  in  Stage  III  these  girls  ranked  higher  on  Mathematics 
scores  than  in  Stage  I,  the  findings  regarding  Aptitude  and  Achievement 
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presented  a  picture  less  favorable  to  this  group  in  Stage  III,  than 
in  Stage  I  (first  rank  on  Raven  and  Reading).    The  same  occurred  in 
relation  to  the  BRS  variables  when  these  girls  ranked  first  in  Stage 
I  on  Task  Achievement^  Self<*Assertion,  Coping  with  Aggression,  Coping 
with  Authority  and  Peer's  BRS  summary,  while  in  Stage  III  this  group 
didn't  differ  significantly  from  the  other  groups  on  any  BRS  variables. 
Perhaps  the  differences  regarding  Achievement  tests  may  be  explained 
as  a  function  of  different  teachers  or  different  teaching  methods  in 
both  stages.    However,  in  relation  to  Aptitude  the  differences  between 
stages  are  more  difficult  to  explain  since  fundamental  changes  in 
Brazilian  upper-middle  class  didn't  occur  during  the  administration 
intervals*    Regarding  BRS  variables  the  different  findings  could  be 
explained  as  a  result  cf  changes  in  the  instruments  used  in  Stages  I 
and  III, 

It  is  Interesting  to  note  the  great  similarity  between  findings  of 
both  stages  regarding  Occupational  Interest,    Educational  Aspiration 
and  Occupational  Values  Instruments  which  shcv  that  the  variables 
evaluated  by  these  instruments  remained  stoble  for  this  group  during 
the  administration  intervals. 

The  saose  cannot  be  said  about  Sentence  and  Story  Completion,  where 
there  wer3  fewer  similarities  between  Stages  I  and  III«  Regarding 
Sentence  Completion,  there  were  no  similarities  in  the  findings  for 
this  group  in  the  Interpersonal  Relations,  Authority,  Aggression,  Total 
Scores  and  Parent-*Child  Interaction  areas*    Concerning  Story  Completion, 
there  were  very  similar  findings  between  stages  on  Overall  and  Indivi<* 
dual  Coping  Effectiveness  and  several  significant  differences  involving 
this  group  in  the  scoring  of  each  story  for  Stage  III.    In  general, 
there  were  more  similarities  between  stages  In  Story  Completion  than  in 
Sentence  Completion* 

BRAZILIAN  FOURTEEN-YEAR-OLD  UPPER-LOWER  CLASS  MALES 

Aptitude  and  Achlevetnent 

The  Aptitude  scores  and  Math  scores  did  not  differ  from  the  other 
groups  in  both  Stages  I  and  III*     In  the  case  of  the  Reading  scores, 
a  significant  difference  (sixth  place)  was  observed  in  Stage  III  but 
not  in  Stage  I.    The  GPA  ranked  eighth  in  Stage  I,  but  this  finding 
was  not  replicated  in  Stage  III. 

Behavior  Rating  Scales 

These  subjects  did  not  present  any  pattern  of  response  that  could 
differentiate  this  group  in  both  stages*  In  both  stages  this  group  did 
not  differentiate  significantly  from  any  other  group  on  any  of  the 
Stage  I  and  Stage  III  BRS  variables.    Actually  they  ranked  almost 
exactly  in  the  middle  all  items  in  both  stages* 
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Occupational  Values 


In  this  group  the  only  value  which  received  a  significantly  high 
mean  score  (first  place)  was  Security  in  both  Stages  I  and  III. 
Findings  observed  in  Stage  III  but  not  in  Stage  I  were  the  signifi- 
cantly low  scores  on  Follow  Father  (sixth)  and  on  Intellectual 
Stimulation  (eighth).    Several  significant  findings  in  Stage  I  which 
were  not  replicated  in  Stage  III  included  the  high  mean  scores  on 
Success  (first),  Creativity  (first)  and  Extrinsic  Values  (first)  as 
well  as  the  low  mean  score  for  this  group  on  Esthetics  (nighth). 

Turning  over  to  the  intragroup  ranking  of  values,  these  boys  ranked 
highest  in  both  stages  the  value  Success.    They  ranked  relatively  low 
che  values  Esthetics,  Management  and  Follow  Father  in  both  stages. 

Occupational  Interest  Inventory 

These  boys  showed  the  higher  result  in  both  Stages  I  and  III  in  the 
discrepancy  between  Father's  Occupation  and  Children's  Occupational 
Aspiration.    Considering  that  such  subjects  are  lower  class  ones  this 
finding  is  not  surprising. 

Two  significant  differences  involving  this  group  were  observed  for 
the  first  time  in  Stage  III.    This  group  ranked  second  in  Occupational 
Aspiration  and  showed  the  highest  difference  between  Occupational 
Aspiration  and  Expectation. 

Educational  Aspiration 

These  boys  didn't  differ  significantly  from  other  groups  on  this 
variable  in  either  Stage  I  or  Stage  III. 

Social  Attitudes  Inventory 

These  boys  scored  low  on  tha  areas  of  Aggression  and  IPR  indicating 
that  they  perceived  themselves  as  poor  copers,  but  their  scores  did 
not  differ  enough  from  the  other  groups  to  be  statistically  significant 
in  their  deviarice. 

Views  of  Life 

Before  considering  each  group  separately,  those  aspects  that  are 
similar  in  all  four  groups  will  be  considered. 

In  the  Brazilian  sample  there  were  no  significant  differences  among 
the  four  groups  in  the  following  variables:    Ix>cus  of  Control,  Academic 
Locus  of  Control,  Immediate/Delayed,  Rate  of  Action^  Intrinsic/ 
Extrinsic,  Task  Achievement,  Interpersonal  Relations,  Confront/Avoid, 
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Sel£<»IniCiaCion/OChpr  Inlciationy  InsCrumenC/FanCasy,  Control/Expres- 
sivity and  Acceptance  and  Views  of  Life* 

These  boys  ranked  highest  in  Action/inaction  and  Posltve/Negative 
Self^Concepty  second  in  Total  Scores,  and  lowest  in  Independent/ 
Interdependent,  Earned  Stat us /Be stowed  Status  and  Activity/Passivity 
Under  Stress. 

Sentence  Completion 

In  the  area  of  Task  Achievement  there  were  no  similarities  between 
Stages  I  and  III.    In  Stage  III  this  group  of  youngsters  received  the 
highest  score  on  Attitude*     In  Stage  I  they  differed  significantly 
on  Stance 9  Coping  and  Frequency  of  Neutral  Affect  where  they  received 
the  highest  score  and  on  Frequency  of  Negative  Affect  where  they  got 
the  lowest  place* 

For  Interpersonal  Realtions  area  there  were  no  similarities  between 
Stages  I  and  III.    In  Stage  III  this  group  differed  significantly  from 
other  groups  on  Frequency  of  Depressive  Affect  only  where  they  got  the 
seventh  score.    In  Stage  I  they  received  the  highest  score  on  Stance, 
Engagement,  Coping  and  Frequency  of  Neutral  Affect  and  the  lowest  score 
on  Frequency  of  Negative  Affect. 

In  the  area  of  Authority  there  were  some  similarities  in  both  Stages 
I  and  III  where  they  received  the  highest  score  on  Coping  Effectiveness. 

In  Stage  III  they  also  received  the  highest  score  on  Engagement  and 
the  second  highest  score  on  Stance. 

In  Stage  I  they  received  the  second  highest  score  on  Frequency  of 
Neutral  Affect  and  the  second  lowest  score  on  Frequency  of  Negative 
Affect. 

In  the  area  of  Anxiety  this  group  received  the  highest  score  on 
Stance  in  both  Stages  I  and  III. 

In  Stage  III  they  got  the  first  place  on  Attitude,  Engagement,  Aid/ 
Advice;  the  second  highest  score  on  Coping  Effectiveness  and  the 
seventh  score  on  Depressive  Affect. 

In  Stage  I  they  received  the  second  highest  score  on  Engagement, 
the  highest  one  on  Coping  Effectiveness  and  Frequency  of  Neutral 
Affect  and  the  lowest  score  on  Frequency  of  Negative  Affect.  These 
results  are,  in  some  manner,  consonant  with  those  of  Stage  III. 

In  the  area  of  Aggression  ther    were  no  similarities  in  the  findings 
between  Stages  I  and  III.    In  St.  ^e  III,  this  group  didn't  differ 
significantly  from  other  groups  for  any  of  the  variables.    In  Stage  I 
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they  received  the  second  highest  scores  on  Stance,  Coping  Effective- 
ness and  Frequency  of  Neutral  Affect,  and  the  second  lowest  score  on 
Frequency  of  Negative  Affect. 

In  the  Total  Scores'  results  there  were  similarities  in  the  findings 
between  Stages  I  and  III.    This  group  of  boys  got  the  highest  score  on 
Engagement  and  Coping  Effectiveness  in  both  stages. 

In  Stage  III  they  received  the  second  highest  score  on  Stance,  the 
highesu  score  on  Aid/Advice,  the  second  lowest  on  Depressive  Affect 
and  the  second  highest  on  Neutral  Affect. 

These  results  are  similar  to  those  found  in  Stage  I,  where  they 
received  the  highest  score  on  Stance  and  Frequency  of  Neutral  Affect, 
and  the  lowest  score  on  Frequency  of  Negative  Affect. 

For  the  Parent/Child  Interaction  items,  this  group  did  not  differ 
significantly  from  other  groups  on  any  of  the  items,  in  both  stages  I 
and  III. 

In  Stage  III  these  boys  received  the  second  lowest  score  on  Reality/ 
Fantasy. 

Story  Completion 

On  the  Coping  Effectiveness  ratings  for  the  stories  which  are  idea* 
tical  or  similar  in  Stages  I  and  III,  when  we  considered  the  Overall 
Coping  Effectiveness  score  and  the  Individual  Coping  Effectiveness 
scores,  the  results  were  very  similar.    There  was  only  one  exception  in 
the  case  of  Individual  Coping  Effectiveness,  where  this  group  ranked 
eighth  in  relation  to  Nonacademic  Task  Achievement  (Story  Six)  in 
Stage  I. 

On  the  Mean  Coping  Style  dimensions  scaled  in  both  stages  the  find- 
ings were  similar  on  Stance  and  Implementation  where  this  group  did  not 
differ  from  the  otheis  in  either  stage.    But  on  other  dimensions  there 
were  no  similar  findings.    In  relation  to  the  Mean  Engagement,  this 
group  received  Khe  second  highest  score  aid  so  differed  significantly 
from  the  other  groups  in  Stage  III.    These  boys  differed  significantly 
from  other  groups  on  Mean  Initiation  (Stage  III).    They  also  differed 
significantly  on  Initiation  and  Instrumentality,  as  they  received  the 
highest  score  of  all  groups  on  both  dimensions. 

There  were  significant  differences  involving  this  group  in  Stage  III 
when  the  results  o£  each  story  were  evaluated,  but  except  lot  Nt^gaclve 
Affect  the  findings  were  not  very  systematic  or  consistent.    On  Story 
One  concerning  Academic  Task  Achievement,  they  received  lowest  score  on 
Negative  Affect  Expressed  by  the  Hero.    They  did  not  differ  from  the 
ocher  groups  on  Story  Two  which  was  concerned  with  Interpersonal  Rela- 
tions.   For  Story  Three  concerning  Peer  Aggression,  this  group  stood 
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first  on  Aid/Advice  and  on  Instrumentality  but  stood  eighth  on  Posi* 
tive  Affect  Presented  by  the  Hero.    For  Story  Four  (Anxiety)  they 
differed  significantly  from  the  other  subjects  on  Initiation,  on 
Negative  Affect  Expressed  by  the  Hero  and  on  Total  Affect  (Hero  Plus 
Others).    On  each  of  these  dimensions  they  ranked  first.    The  only  item 
where  there  was  a  significant  difference  for  Story  Five,  which  concerns 
Classroom  Authority,  was  the  Positive  Affect  Expressed  by  the  Hero, 
where  this  group  received  the  lowest  score.    In  Story  Six  (Aggression) 
this  group  differed  significantly  from  the  others,  scoring  highest  on 
Engagement  and  on  Initiation.     In  this  same  story  they  differed  also 
from  the  others  on  Negative  Affect  Expressed  by  the  Hero  where  they 
presented  the  second  highest  score. 

In  the  last  story  (Non*Acddemic  Task  Achievement)  they  differed 
significantly  from  the  other  groups  on  Negative  Affect  Expressed  by  the 
Hero,  where  they  received  the  lowest  score. 

There  were  no  other  significant  differences  observed  in  Stage  I,  but 
not  in  Stage  III. 

Interpretive  Comments 

The  analysis  of  the  results  of  this  group  showed  a  lack  of  agreement 
between  Stage  I  and  Stage  III  In  most  of  the  dimensions  measured  by  the 
several  instruments.    This  happened  on  Aptitude  and  Achievement  scores, 
CPA,  BRS,  Educational  Aspirations.    The  strong  results  from  the  Occu- 
pational Values  Inventory  showing  a  consistently  high  score  (first 
place)  on  Security  in  both  Stages  I  and  III  and  the  intragroup  ranking 
of  values  showing  a  first  place  for  Success,  indicate  that  these  boys 
are  concerned  with  the  guarantee  of  a  future  occupation  and  to  ascend 
in  life. 

Although  these  boys  indicate  high  occupational  aspirations,  they 
didn't  believe  they  could  actually  perform  their  preferred  occupations 
in  the  future.    This  result  shows  a  very  realistic  conception  about  the 
possibilities  of  the  social  rising  through  high  level  occupations. 

In  most  areas  of  the  Sentence  Completion  a  lack  of  agreement  was 
observed  between  Stage  I  and  Stage  III«    This  happened  in  relation  to 
Task  Achievement,  Interpersonal  Relations,  Aggression  and  on  Parent* 
Child  Interaction  items. 

This  group  showed  a  consistent  result  of  good  coping  with  Authority 
as  well  as  In  the  area  of  Anxiety  and  in  the  Total  Scores'  results. 

The  Story  Completion  instrument  revealed  consistent  results.  Indicating 

that  U.L.  Brazilian  boys  cope  adequately  with  problems  regarding  rela-* 

tionships  with  Authority  and  Anxiety  and  present  less  frequently  nega* 

tive  affect  in  their  projections  showing  themselves  as  a  group  with  a 
good  adjustment  in  the  emotional  aspect. 
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These  results  are  corroborated  by  some  of  the  results  on  Story 
Completion  when  they  showed  themselves  as  good  copers  in  Authority  and 
Anxiety,  although  the  results  on  affect  are  contradictory,  not  permit- 
ting any  conclusion* 

BRAZILIAN  FOURTEEN-YEAR-OU)  UPPER-LOWER  CLASS  FEMAI£S 

Aptitude  and  Achievement 

These  girls  scored  low  on  Reading  in  both  Stage  I  and  Stage  III, 
being  ranked  in  seventh  and  eighth,  respectively.    Regarding  the 
other  instruments,  the  findings  were  very  different  in  Stage  I  and 
Stage  III.    In  Math  and  GPA  this  group  was  ranked  first  in  Stage  III 
and  didn't  differ  significantly  from  the  others  in  Stage  I. 

On  the  other  hand,  the  Aptitude  scores  discriminated  this  group 
(seventh  place)  in  Stage  I  but  not  in  Stage  III. 

Behavior  Rating  Scales 

There  was  no  pattern  of  differences  in  the  responses  of  this  group 
in  both  Stages  I  aad  III  of  the  research.    These  subjects  as  a  group 
did  not  differentiate  significantly  from  any  other  group  on  any  of  the 
two  stages  in  the  variables  of  the  BRS. 

Occupational  Values 

In  both  Stages  I  and  III  this  group  showed  significantly  higher 
results  on  Success  (third  and  first,  respectively)  and  low  results  on 
Follow  Father  (eighth).    Significant  findings  in  Stage  III  which  were 
not  observed  in  Stage  I  were  high  mean  scores  on  Altruism  (first). 
Independence  (third)  and  Surroundings  (first). 

In  Stage  III,  also,  this  group  received  a  significantly  low  mean 
score  on  Prestige  (seventh)  which  was  not  observed  in  Stage  I.    On  the 
other  hand,  these  girls  showed  a  significantly  high  mean  score  on 
Associates  (second)  in  Stage  I  which  was  not  replicated  in  Stage  III. 

Speaking  of  the  iiitragroup  ranking  of  values,  these  girls  ranked 
highest  the  value  Success  and  lowest  the  value  Follow  Father  in  both 
stages. 

Occupational  Interest  Inventory 

This  group  showed  very  similar  scores  in  Stages  I  and  III  on  the 
variable  Discrepancy  between  Father's  Occupation  and  Child's  Occupa- 
tional Aspiration  (second  and  third,  respectively). 
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In  Stage  III  this  group  ranked  seventh  in  Occupational  Expectation, 
while  in  Stage  I  it  didn't  differ  from  the  other  groups  in  this 
variable.    Such  results  corroborate  the  female  results  at  ten  years 
showing  a  lower  level  of  the  occupational  expectancies  of  the  lower- 
class  female  subjects. 

There  were  no  significant  differences  in  Stage  I  that  were  not 
replicated  in  Stage  III. 

Educational  Aspiration 

These  girls  did  not  differ  significantly  from  other  groups  on  this 
variable  in  either  Stage  I  or  Stage  III. 

Social  Attitudes  Inventory 

Two  findings  were  observed  in  Stage  III  for  this  group  involving  the 
areas  of  Aggression  and  Total  Scores      I. ere  they  scored  highest*  This 
means  that  these  girls  perceived  themBt^lves  as  good  copers  in  social 
attitudes  in  general  and  in  the  area  ot  ,\^gression  specifically. 

Views  of  Life 

This  group  ranked  first  in  three  var-..'^  les:  Competition/Cooperation, 
Self-Solver/Other  Solver  and  Self-Joint/l.\  Cementation.  In  Independent/ 
Interdependent  and  Total  Scores  these  subj  v  n  ranked  third* 

Sentenci^  Completion 

In  the  area  of  Task  Achievement >  there  were  no  similarities  between 
findings  in  both  Stages  I  and  III.    In  fact,  these  girls  didn't  differ 
significantly  from  other  groups  on  any  of  the  Stage  III  variables  in 
this  area.    In  Stage  I  they  differed  from  other  groups  on  Attitude  only, 
where  they  received  the  highest  score* 

In  the  Interpersonal  Relations  area  there  were  no  findings  which 
were  similar  in  both  stages.    In  Stage  III  they  differed  from  other 
groups  on  Frequency  of  Depressive  Affect  where  they  received  the  second 
highest  score.    In  Stage  I  they  received  the  lovast  score  on  Frequency 
of  Positive  Affect. 

In  the  Authority  area  they  received  the  lowest  score  on  Frequency  of 
Neutral  Affect  in  both  stages*    In  Stage  III  they  were  also  the  sixth 
on  Attitude  toward  Authority.    In  Stage  I  they  received  the  highest 
scores  on  Frequency  of  Negative  Affect  and  Frequency  of  Positive 
Affect. 

In  the  area  of  Anxiety  there  were  no  similarities  in  the  findings 
between  Stages  I  and  III«    In  Stage  III  they  received  the  lowest  score 


-33- 


on  Engagement  and  Aid/Advice  and  the  second  highest  score  on  Frequency 
of  Depressive  Affect.    In  Stage  I  they  differed  from  other  groups  on 
Engagement  only,  vThere  they  received  the  sixth  score. 

As  far  as  the  Aggression  area  is  concerned,  there  were  no  similari- 
ties between  Stages  I  and  III.    In  Stage  III  they  differed  from  other 
groups  on  Engagement  and  Aid/Advice,  where  they  received  the  sixth  and 
seventh  scores,  respectively.     In  Stage  I  they  got  the  second  highest 
on  Frequency  of  Negative  Affect  and  the  second  lowest  on  Frequency  of 
Neutral  Affect  among  the  eight  groups. 

For  the  Total  Scores  the  results  were  the  same  for  Stages  I  and 
III.    These  girls  received  the  second  highest  score  on  Frequency  of 
Negative  Affect  (Depressive  Affect  in  Stage  III)  and  the  seventh 
place  on  Frequency  of  Neutral  Affect  among  the  eight  groups. 

For  the  Parent-Child  Interaction  items  there  were  no  similarities 
in  both  stages.    In  Stage  III  this  group  didn'n  differ  from  the  others 
in  any  of  the  items.    In  Stage  I  they  received  the  lowest  score  on 
Interaction  with  Pareats  and  the  lowest  score  on  Interaction  with 
Father. 

This  group  also  received  the  lowest  score  on  Reality/Fantasy  in  both 
Stages  I  and  III. 

Story  Completion 

A  similar  pattern  was  observed  for  Story  Completion  findings  in 
Stage  I  and  Stage  III  on  Coping  Effectiveness  ratings  for  individual 
stories  and  for  the  Overall  Evaluation.  In  all  the  cases  except  one 
the  subjects  of  this  group  did  not  differ  from  the  others.  The  only 
exception  took  place  in  Stage  I  in  relation  to 'Aggression  where  this 
group  stood  first. 

On  the  other  dimensions  of  Coping  behavior  scored  in  both  stages 
there  were  no  significant  differences  to  be  consider4?d  involving  this 
group.    But  for  the  mean  scores  used  only  in  Stage  IiI  this  group 
presented  some  significant  differences.    Thoy  significantly  differ 
from  the  others  in  relation  to  Evaluation  of  Outcome,  where  they 
ranked  first.    Thus,  it  is  possible  to  consider  that  they  presented  a 
more  positive  evaluation  of  the  end  of  stories.    For  Mean  Response 
Length  they  presented  on  the  overall  a  very  good  position.    They  stood 
second  highest,  being  surpassed  only  by  the  fourteen-year-old  upper* 
middle-class  females.     In  the  behavioral  area  involving  affect,  this 
group  presented  a  Mean  Total  Affect  (Hero  Plus  Others)  that  was  signi- 
ficantly higher  than  all  the  other  groups.    The  same  result  was  found 
for  this  group  on  Positive  Affect  Expressed  by  the  Hero.    In  Stage  1 
only  this  group  differed  from  other  groups  on  Affect  Expressed  in 
Conjunction  with  the  Probl^jem  where  they  received  the  lowest  score. 
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Significant  differences  involving  this  group  were  also  observed  in 
aspects  scored  only  in  Stage  III  for  each  story.    One  consistent 
finding  involved  Response  Lengths    This  group  differed  significantly 
from  other  groups  on  all  storiCiS,  generally  ranking  either  first  or 
second.     So  it  is  easy  to  understand  the  result  on  the  Mean  Response 
Length  sco^e»    These  girls'  responses  to  the  story  stem  presented 
more  words  than  did  the  other  groups  except  the  fourteen-year-old  upper 
middle-class  females.    For  Story  Two  concerning  Interpersonal 
Relations,  this  group  stood  first  on  Outcome  and  on  Evaluation  of 
Outcome.    On  the  story  involving  Aggression  this  group  stood  first  on 
Evaluation  of  Outcome  and  on  Positive  Affect  Expressed  by  the  Hero. 

On  Story  Four  where  the  focus  was  Anxiety,  this  group  stood  third 
on  Negative  Affect  Expressed  by  the  Hero  and  second  on  Total  Affect 
Expressed  by  the  Hero  and  the  other  persons  of  the  story.    In  relation 
to  the  story  designed  to  study  the  subjects'  responses  to  Classroom 
Authority,  these  girls  received  the  highest  score  on  Outcome  and  on 
Positive  Affect  Expressed  by  the  Hero.    On  Story  Six  (Anxiety)  they 
received  the  highest  score  on  Negative  Affect  Expressed  by  the  Hero, 
Total  Affect  (Hero  Plus  Others)  and  Instrumentality.    On  the  last 
story,  which  involved  Non-Academic  Task  Achievement,  this  group  stood 
first  on  Stance,  Engagement  and  Evaluation  of  Outcome* 

There  was  only  one  significant  difference  in  Stage  I  not  observed 
in  Stage  III.    It  was  in  relation  to  Affect  expressed  at  the  beginning 
of  the  story,  where  this  group  stood  eighth, but  this  aspect  was  not 
scored  in  the  last  stage  of  the  research,  so  the  comparison  was  not 
possible. 

Interpretive  Comments 

The  comparisons  between  both  stages  concerning  the  Aptitude  measures 
showed  a  consistently  low  result  for  these  girls  in  relation  to  Reading 
but  in  relation  to  Mathen*.  -:,cs  and  Aptitude  the  results  were  very 
different  in  both  stages*    The  results  concerning  Reading  could  be 
considered  in  accord  with  the  skill  the  subjects  of  this  group  usually 
present*    To  account  for  the  fact  that  they  didn't  present  a  consistent 
behavior  there  was  the  possibility  of  slight  changes  in  the  make-up  of 
the  samples  between  Stage  I  and  Stage  III.    Another  explanation  could 
be  the  difference  of  teachers  and  methods  of  teaching  used  by  those 
teachers. 

This  group  did  not  differentiate  on  BRS  and  on  Educational  Aspi- 
ration and  this  can  be  explained  in  terms  of  a  consistent  evaluation  of 
these  subjects  by  their  peers  and  a  stability  of  their  EducatJonal 
Aspirations . 
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On  Che  Occupational  Values  Che  results  were  consistent  in  both 
stages  only  on  Success  and  Follow  Father.    This  could  be  explained  in 
terms  of  their  motivation,  the  low  occupational  status  of  their  fathers 
and  their  female  sex. 

The  results  of  Occupational  Interest  showed  a  consistent  result  in 
both  stages  in  relation  to  Father's  Occupation  and  Child's  Occupational 
Aspiration,  but  not  in  relation  to  Occupational  Expectation.  This 
result  was  in  accord  with  the  above  expressed  consideration  about 
Father's  Occupation.    The  high  result  in  relation  to  Child's  Aspiration 
showed  that  they  do  not  have  a  very  realistic  view  of  the  actual 
possibilities  concerning  their  educational  aspirations. 

In  relation  to  Social  Attitudes  Inventory  this  group  presented  a 

consistent  result  in  both  stages.    The  girls  perceived  themselves  as 

good  copets  especially  in  the  area  of  Aggression.    This  result  is  in 
accord  with  our  social  premises  concerning  female  behavior. 

On  the  instrument  Views  of  Life  used  only  in  Stage  III,  the  higher 
results  presented  by  this  group  on  Competition,  Self -Solver  and  Self- 
Implementation  and  even  the  third  rank  on  Independent  Behavior  could  be 
explained  in  terns  of  their  social  needs  and  motivation  to  social 
status  change  in  the  first  cases  and  of  the  female  role  in  cur  society 
in  the  last  case. 

The  subjects'  responses  in  relation  to  the  Sentence  Completion 
instrument  presented  very  few  similar  results  in  both  stages.  Only 
in  some  specific  aspects  the  results  of  this  group  were  significantly 
different  from  the  others  in  both  stages.    In  a  general  way  the  instru- 
ment failed  to  differentiate  this  group  from  the  others.    The  more 
consistent  result  occurred  in  relation  to  the  Affect  Behavioral  area. 
They  presented  higher  Positive  Affect  in  relation  to  Interpersonal 
Relations  in  both  stages.    This  can  be  explained  in  terms  of  the  rele- 
vancy of  social  interactions  for  this  group  and  of  the  great  value 
this  social  class  gives  to  the  presence  of  Affective  Responses.  In 
relation  to  Authority  they  present  a  significantly  low  score  on  Neutral 
Affect  in  both  stages,  possibly  because  Affect  In  relation  to  Authority 
is  an  area  of  conflict  to  these  girls  and  so  is  easier  to  present 
consistently  Neutral  Affect  than  it  is  to  present  a  Positive  or  Nega- 
tive Affect  (Stage  I).    These  girls  also  presented  a  higher  score  on 
Total  Score  Negative  Affect  in  both  stages,  possibly  because  they  have 
a  lot  of  problems  to  face  in  the  life  and  the  punishment  of  the  society 
in  relation  to  women,  especially  of  this  social  class,  and  so  there  is 
a  tendency  for  t^e  girls  to  present  a  more  Negative  Affect. 

The  agreement  between  Stage  I  and  Stage  III  findings  concerning  this 
group  for  the  Story  Completion  instrument  was  more  consistent  than  it 
was  in  relation  to  Sentence  Completion,  and  they  could  be  explained  in 
part  as  a  function  of  the  modifications  of  the  stem  of  some  storieis  and 
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of  the  changes  in  the  scoring  and  scaling  systems  used  In  both  stages 
The  results  of  this  group  were  very  high,  especially  on  the  scoring  of 
Coping  Effectiveness*    These  results  could  be  explained  In  terms  of  a 
more  precise  Identification  of  this  group  with  the  situation  presented 
In  the  stems  of  the  stories. 

Another  tentative  explanation  concerns  the  fact  that  as  women  they 
were  more  conditioned  to  respond  in  accord  with  the  social  expectancies* 

BRAZILIAN  FOURTEEN-YEAR -OLD  UPPER-MIDDLE  CLASS  MALES 

Aptitude  and  Achievement 

These  boys  were  the  second  highest  on  Reading  scores  In  both  Stages 
I  and  III. 

In  Stage  III  the  CPA  was  scored  lowest,,  and  in  Stage  I  Math  was 
scored  first.    These  two  variables  did  not  differ  significantly  from  the 
other  groups  in  Stage  I  and  Stage  III. 

Behavior  Rating  Scales 

The  boys  of  this  group  presented  similar  BRS  results  on  the  BRS 
variables  in  both  stages  except  on  Coping  with  Aggression.    In  Stage 
III  this  group  did  not  differentiate  significantly  from  any  other 
group,  but  in  Stage  I  they  ranked  lowest  on  Coping  with  Aggression. 

Occupational  Values 

In  both  Stages  I  and  III  these  subjects  were  placed  high  on  Inde- 
pendence (first  and  second,  respectively)  and  low  on  Esthetics  (seventh 
and  eighta,  .respectively) • 

A  finding  observed  in  Stage  III  but  not  in  Stage  I  was  a  first 
place  in  Creativity.    Significant  findings  in  Stage  I  which  were  not 
replicated  in  Stage  III  were  a  high  place  on  Follow  Father  and  on 
Success  (second  in  each  case)  and  a  low  place  (eighth)  on  Intellectual 
Stimulation. 

Turning  now  to  the  intragroup  ranking  of  values,  these  boys  ranked 
high  the  value  Success  and  low  the  value  Esthetics  In  both  stages. 

Occupational  Interest  Inventory 

All  the  results  of  Stage  I  were  replicated  In  Stage  III.    On  Child's 
Aspiration  and  Expectation  they  ranked  first.    On  the  Discrepancy 
Father's  Occupation  x  Child's  Aspiration  they  ranked  fifth. 
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Educational  Aspiration 


In  both  Stages  I  and  III  these  boys  ranked  firrt. 
Social  Attitudes  Inventory 

No  significant  findings  were  observed  in  this  group  for  this  instru- 
ment. 

Views  of  Life 

These  boys  ranked  first  on  Activity/Passivity  Under  Stress  and  on 
Total  Scores.    On  the  Independent/Interdependent  variable  they  ranked 
second. 

Sentence  Completion 

For  the  Task  Achievement  scales,  there  were  no  similarities  in  the 
findings  for  this  group  in  both  stages. 

In  fact,  in  Stage  III  these  boys  differed  from  other  groups  only  on 
Attitude,  where  they  received  the  lowest  score.     In  Stage  I  they  did 
not  differ  significantly  from  other  groups  on  any  of  the  Stage  I 
variables  in  this  area. 

In  the  area  of  Interpersonal  Relations,  the  results  were  similar 
but  not  identical  on  some  of  the  variables,  as  we  can  see  comparing 
findings  on  each  stage  presented  below.    In  Stage  III  they  received  the 
highest  score  on  Coping  Effectiveness  and  Frequency  of  Neutral  Affect, 
the  lowest  score  on  Frequency  of  Depr*:^ssive  Affect  and  the  seventh 
place  on  Attitude* 

In  Stage  I  they  received  the  second  highest  score  on  Stance,  Coping 
Effectiveness  and  Frequency  of  Neutral  Affect  and  the  seventh  place  on 
Frequency  of  Negative  Affect. 

In  the  area  of  Authority  there  were  some  similarities  between  both 
stages.    This  group  of  boys  received  in  Stages  I  and  III  the  highest 
score  on  Stance  and  Frequency  of  Neutral  Affect  and  the  lowest  score  on 

requency  of  Negative  (Depressive)  Affect.  In  Stage  III  they  got  the 
seventh  place  on  Attitude  toward  Authority.  In  Stage  I  they  received 
the  second  highest  score  on  Coping  Effectiveness. 

In  the  area  of  Anxiety  tnere  were  no  similarities  between  both 
stages.     In  Stage  III  they  received  the  highest  score  on  Coping  Effec- 
tiveness and  Frequency  of  Neutral  Affect,  the  second  highest  score  on 
Frequency  of  Positive  Affect,  the  lowest  on  Frequency  of  Depressive 
Affect  and  second  lowest  on  Attitude.    In  Stage  I  tl  2y  differed  from 
other  groups  on  Attitude  only,  where  they  received  the  lowest  score. 
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This  result  was  similar  to  Stage  III.    In  the  area  of  Aggression  there 
was  a  similar  finding  in  both  stages.    This  group  received  the  lowest 
score  on  Frequency  of  Negative  Affect  (Depressive  Affect  in  Stage  III). 
In  Stage  III  they  received  the  seventh  score  on  Engagement.    In  Stage  I 
they  were  the  first  among  groups  on  Stance,  Coping  Effectiveness  and 
Frequency  of  Neutral  Affect. 

For  the  Sentence  Completion  Total  scores  there  was  only  one  similar 
finding  in  both  stages.    They  received  the  seventh  score  among  groups 
on  Total  Attitude  in  Stages  I  and  III.    In  Stage  III  they  received  the 
highest  score  on  Stance  and  Neutral  Affect  and  the  lowest  score  on 
Fr'^nuency  of  Depressive  Affect.    In  Stage  I  they  received  the  second 
highest  score  on  Stance,  Coping  and  Frequency  of  Neutral  Affect  and  the 
seventh  score  on  Frequency  of  Negative  Affect. 

For  the  Parent/Child  Interaction  items,  there  were  no  similarities 
in  the  findings  between  Stages  I  and  III.    In  Stage  III  there  were  no 
significant  differences  involving  this  group  for  any  of  the  variables. 
In  Stage  I  they  differed  significantly  on  Self-image,  where  they 
received  the  highest  score, on  Interaction  with  Parents,  where  they 
attained  the  sixth  score. 

Story  Completion 

On  Story  Completion  Scale  Sums  considered  in  both  stages  these 
subjects  did  not  differ  from  the  others  in  Stage  I  and  in  Stage  III  on 
the  great  part  of  the  Mean  scores.    In  Stage  III  they  had  received  the 
second  lowest  Mean  Engagement  score.    In  Stage  I  only  they  were  highest 
on  Implementation  and  Affect  Associated  with  the  Outcome. 

On  the  overall  Coping  Effectiveness  ratings  there  was  no  significant 
difference,  but  in  the  scoring  of  individual  stories  in  Stage  III  this 
group  received  the  lowest  score  on  Coping  Effectiveness  in  Story  Two, 
involving  Interpersonal  Relations.    This  group  received,  in  this  same 
stage,  the  highest  score  on  Coping  Effectiveness  In  Story  Seven  (Non- 
academic  Task  Achievement).    In  Stage  I  this  group  differed  significant- 
ly from  the  others  only  on  Coping  Effectiveness  with  Father's  Authority, 
where  they  stood  eighth. 

Other  significant  differences  were  observed  for  the  first  time  in 
the  mean  scores  used  only  for  Stage  III.    That  occux'red  on  Mean  Response 
Length,  where  they  stood  third,  on  Mean  Positive  Affect  expressed  by 
the  Hero,  where  they  received  the  lowest  score,  and  on  Mean  Total  Affect 
(Hero  Plus  Others),  where  they  also  stood  lowest. 

Several  significant  differences  involving  this  group  were  observed 
in  the  scoring  of  each  story  in  Stage  III.    This  group  differed  signifi- 
cantly from  the  others  on  Engagement  in  the  findings  of  Story  One 
(Academic  Task  Achievement) , ranking  eighth.  For  Story  Two,  concerning 
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Interpersonal  Relations  these  boys  stood  eighth  on  Outcome  and  Positive 
Affect  expressed  by  the  Hero,  but  on  the  Response  Length  they  received 
the  second  highest  score.    On  the  story  concerning  Peers'  Aggression 
(Story  Three)  the  only  significant  difference  between  this  and  the 
other  groups  occurred  on  Response  Length  where  they  ranked  third.  On 
Story  Four  (Anxiety)  the  group  had  the  same  result  as  in  the  Story 
Three  on  Response  Length  and  were  the  lowest  on  Positive  Affect  of  the 
Hero  and  Total  Affect  (Hero  Plus  Others).    For  Story  Five,  involving 
Classroom  Authority,  these  boys  received  the  lowest  score  on  Stance  and 
Engagement,  and  the  third  highest  score  on  Response  Length.    For  Story 
Six  they  received  tne  lowest  score  on  Stance,  Negative  Affect  of  Hero, 
Total  Affect,  Engagement,  Initiation  and  Outcome,  but  on  Response  Length 
they  stood  first.    For  Story  Seven,  involving  the  Nonacademic  Task 
Achievement  they  received  the  highest  score  on  Initiation,  Aid/Advice, 
Solver,  Implementation  and  Outcome. 

On  the  Mean  scores  observed  in  Stage  I  and  in  Stage  III,  there  was 
a  significant  difference  on  Implementation  chat  occurred  in  Stage  I, 
but  not  in  Stage  III.    On  Implementation,  in  the  first  stage,  this  group 
presented  the  highest  score.    Ou  the  scale  sums  that  appeared  only  in 
Stage  I,  there  were  two  other  significant  differences  to  be  considered: 
they  occurred  on  Affect  Tone  in  conjunction  with  Outcome,  where  this 
group  stood  highest  and  on  Attitude  toward  Authority,  where  these  boys 
received  the  lowest  score. 

Interpretive  Comments 

The  findings  concerning  Aptitude  and  CPA  seem  to  indicate  that  these 
boys  performed  quite  consistently  on  Reading,  since  they  stood  second 
highest  on  these  scores  in  both  Sta^e  I  and  Stage  III.    However  when 
Math  and  GPA  are  considered  the  results  don't  indicate  any  possibility 
of  comparison*    The  high  results  on  Reading  are  in  accord  with  what  is 
expected  from  these  boys  taking  into  account  their  social  class. 

In  both  stages  these  boys  did  not  differentiate  significantly  from 
any  other  group  in  BRS  variables,  except  in  the  Coping  with  Aggression 
in  Stage  I,  where  they  ranked  lowest. 

The  results  from  the  Occupational  Values  Inventory  showed  that  the 
f curteen*year-old  upper*middle  class  boys,  when  compared  with  the  other 
groups,  valued  consistently  high  Independence,  and  low  Esthetics.  The 
intra-group  ranking  of  values  confirmed  ths  low  resulcs  on  Esthetics 
and  showed  high  values  on  Success. 

It  is  possible  to  explain  these  results  by  saying  that  these  boys 
are  good  copers  in  relation  to  Success  and  Independence,  as  far  as 
pr'  spective  work  is  concerned.    One  would  expect  such  pattern  of  values, 
considering  the  sex  and  social  class  of  this  group « 
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There  was  a  consistency  in  these  boys'  results  of  the  Occupational 
Interest  Inventory  showing  high  aspiration  and  expectation  and  a 
relatively  low  discrepancy  between  Father  Occupation  and  Child  Aspira- 
tion, confirming  then  the  Occupational  Values  findings. 

The  Social  Attitude  Inventory  totally  failed  to  differentiate  these 
boys  from  other  groups. 

Considering  the  findings  concerning  the  Sentence  Completion  instru- 
ments, the  following  pattern  is  observed:     on  Task  Achievement,  Anxiety 
and  Parent/Child  Interaction  items,  there  was  a  complete  lack  of  agree- 
ment between  Stages  I  and  III. 

Generally  speaking,  these  boys  revealed  themselves  as  good  copers  on 
Interpersonal  Relations,  Authority  and  Aggression.    The  total  scores  for 
Sentence  Completion  showed  similar  results. 

This  pattern  of  results  is  in  accord  with  Brazilian  social  premises, 
which  expected  that  boys  should  develop  Interpersonal  Relations,  value 
Authority  and  control  of  Aggression. 

Comparing  the  Story  Completion  instrument  results  on  both  stages,  it 
was  not  possible  to  attain  any  consistent  picture  of  this  group. 

BRAZILIAN  FOURTEEN -YEAR-OLD  UPPER-MIDDLE  CLASS  FEMALES 

Aptitude  and  Achievement 

These  girls  scored  relatively  high  on  Aptitude  in  both  Stage  I  and 
Stage  III  (third  and  first,  respectively).    A  high  result  was  obtained 
by  these  girls  on  Reading,  in  Stage  III  but  not  in  Stage  I,  where  they 
did  not  differ  from  the  other  groups.    In  Stage  I  this  group  obtained 
the  highest  score  on  CPA  and  the  lowest  on  Math  and  did  not  differ  on 
these  two  variables  in  Stage  III. 

Behavior  Rating  Scales 

These  girls  did  not  differentiate  significantly  from  any  other  group 
on  the  items  of  BRS,  in  both  Steves  I  and  III. 

Occupational  Values 

This  group  received,  in  both  Stages  I  and  III,  significantly  high 
means  on  Associates  (first).  Independence  (second  and  first,  respective- 
ly), and  Intellectual  Stimulation  (first).    They  received  significantly 
low  means  on  Prestige  (eighth)  and  Follow-Father  (seventh). 

Findings  observed  in  Stage  III,  but  not  in  Stage  I,  were  low  mean 
scores  (eighth)  on  Economic  Returns,  Management,  Creativity  and 
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Extrinsic  Values,  as  well  as  high  mean  scores  on  Intrinsic  Values, 
ranking  first.    A  significant  finding  in  Stage  I,  which  was  not 
replicated  in  Stage  III,  was  the  first  place  on  Altruism. 

Turning  to  the  intra-group  ranking  of  values,  thcje  girls  ranked 
highest  in  both  stages  the  values  Associates  and  Success  and  lowest 
the  values  Follow-Father  and  Manageioent* 

Occupational  Interest  Inventory 

In  both  Stages  I  and  III  these  girls  ranked  seventh  on  Father 
Occupation/Child  Aspiration. 

Educational  Aspiration 

This  group  ranked  consistently  high  on  Educational  Aspiration  in  both 
Stages  I  and  III  (third  and  second,  respectively). 

Social  Attitudes  Inventory 

The  two  significant  Stage  III  findings  involved  the  areas  of 
Authority  (eighth)  and  Interpersonal  Relations  (first),  indicating  that 
these  girls  perceived  themselves  as  poor  copers  in  Authority  and  good 
copers  in  Interpersonal  Relations, 

Views  of  Life 

This  was  the  group  that  showed  more  differences  In  the  fourteen-year- 
old  sample.    These  children  ranked  highest  on  two  variables:  Indepen* 
dent/Interdependent  and  Earned  Status/Bestowed  Status,  and  lowest  in 
SIX  variables:    Action/Inaction,  Competition/Cooperation,  Self-Solver/ 
Other  Solver,  Self-Joint/Implementation,  Positive/Negative  Self-Concept, 
and  on  the  Total  Score. 

Sentence  Completion 

For  the  Task  Achievement  scales  this  group  of  girls  didn't  differ 
significantly  from  other  groups  in  Stage  III.    In  Stage  I  they  got  the 
lowest  score  on  Attitude  and  Frequency  of  Neutral  Affect  and  the  highest 
score  on  Frequency  of  Pcjitive  Affect. 

In  the  Interpersonal  Relations  area  there  were  no  similarities  in  the 
findings  for  this  group  between  Stages  I  and  III.    In  Stage  III  they 
received  the  lowest  score  on  Attitude.    In  Stage  I  this  group  did  not 
differ  significantly  from  other  groups  on  any  variable  In  this  area. 

In  the  area  of  Authority  this  group  received  the  same  scores  in  both 
stages  on  the  following  variables:  Attitude,  Engagement  and  Coping  Ef- 
fectiveness, where  they  received  the  lowest  score  among  groups.  In 
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Stage  III  they  had  received  the  highest  score  on  Hostile  Affect.  In 
Stage  I  they  got  the  second  highest  score  on  Frequency  of  Negative 
Affect  and  the  seventh  place  on  Frequency  of  Neutral  Affect. 

In  the  area  of  Anxiety  there  were  no  similarities  in  the  findings 
between  Stages  I  and  III.     In  Stage  III  they  received  the  lowest  score 
on  Attitude  and  the  highest  one  on  Positive  Affect.     In  Stage  I  they 
received  the  seventh  score  on  Stance,  Engagement,  and  Frequency  of 
Neutral  Affect  and  the  second  highest  score  on  Frequency  of  Negative 
Affect. 

In  the  area  of  Aggression  the  results  are  quite  different  in  both 
stages.    Whereas  in  Stage  III  they  received  the  lowest  score  on  Stance, 
Engagement  and  Aid/ Advice,  in  Stage  I  they  got  the  third  place  on  Stance 
and  the  highest  score  on  Engagement. 

For  the  Total  Scores  it  was  observed  that  this  group  of  girls 
received  the  lowest  score  on  Attitude  in  both  stages.    In  Stage  III  they 
got  also  the  lowest  score  on  Engagement. 

In  Stage  I  they  differed  from  the  other  groups  on  Frequency  of  Posi- 
tive Affect,  where  they  received  the  highest  score. 

For  the  Parent/Child  Interaction  the  results  in  both  stages  were 
similar  but  not  identical.     In  Stage  III  they  received  the  lowest  score 
on  Parent/Child  Interaction,  Interaction  with  Mother  and  Interaction 
with  Father.    In  Stage  I  they  got  the  seventh  score  on  Interaction  with 
Parents  and  Interaction  with  Father. 

On  Reality/Fantasy,  in  Stage  III,  this  group  received  the  highest 
score  of  all  groups. 

Story  Completion 

Concerning  the  mean  scores  evaluated  in  both  stages  the  same  signifi- 
cant  findings  occurred  in  the  case  of  Stance,  where  the  scale  sum  score 
gave  to  this  group  the  lowest  rank  in  Stages  I  and  III.    For  the  other 
scales  present  in  both  systems  of  evaluation  there  were  two  significant 
differences  in  Stage  III  that  did  not  occur  in  Stage  I  in  this  group. 
One  of  these  differences  was  on  Mean  Engagement  and  the  other  was  on 
Mean  Initiation  (in  both  cases  this  group  stood  eighth). 

The  finding  concerning  Mean  Coping  Effectiveness  did  not  present  any 
significant  difference  in  either  stage,  but  when  the  individual  Story 
Coping  Effectiveness  ratings  were  considered  there  were  some  differences 
that  were  significant  in  one  stage  but  not  in  the  other.    In  Stage  III 
this  group  received  the  lowest  score  on  Anxiety  (Story  Four)  and  in 
Stage  I  they  received  the  second  highest  score  on  Aggression. 
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Turning  to  the  mean  dimensions  Chat  were  scored  only  in  Stage  III, 
the  Mean  scores  significantly  different  for  this  group  occurred  in 
relation  to  Mean  Response  Length,  where  they  ranked  first  and  on  Mean 
Outcome,  where  they  ranked  eighth* 

In  Stage  III  several  significant  differences  involving  this  group 
occurred  on  the  Evaluation  of  each  story.    The  most  consistent  finding 
involved  Response  Length.    These  girls  differed  significantly  from  other 
groups  on  all  storias  ranking  every  time  In  the  first  or  in  another  high 
rank.    For  Story  One,  involving  Academic  Task  Achievement,  this  group 
stood  first  on  Negative  Affect  expressed  by  the  Hero.    For  Story  Two, 
involving  Interpersonal  Relations,  this  group  stood  first  on  Negative 
Affect  expressed  by  the  Hero  and  on  Total  Affect  (Hero  Plus  Others), 
but  on  Engagement  they  received  the  lowest  score.    On  Story  Four 
(Anxiety)  these  girls  received  the  lowest  score  on  Engagement,  Initia- 
tion and  Outcome.    They  differed  significantly  from  the  other  groups  on 
Evaluation  of  Outcome  (second),  in  Story  Six  (Atixiety)  where  they  ranked 
first,  and  on  Engagement  (lowest).    On  Story  Seven,  involving  Non- 
academic  Task  Achievement,  these  girls  differed  significantly  from  the 
other  groups  on  Instrumentality,  where  they  ranked  first. 

For  the  dimensions  scored  only  for  Stage  I  there  was  only  one  signifi 
cant  difference  for  the  Mean  Score:     this  difference  occurred  on 
Sociability  where  these  girls  received  the  highest  score. 

Interpretive  Comments 

The  results  from  the  different  instruments  in  both  stages  portray 
the  upper-middle  class  Brazilian  fourteen-year-old  girls  as  a  group  with 
relatively  high  Aptitude  and  Educational  Aspirations,  with  a  low  rank 
when  the  Father  Occupation  is  compared  with  Child  Aspiration,  or  when 
they  valu2  the  Father's  Occupation. 

They  are  poor  copers  with  Authority,  ar  revealed  by  the  Social  Atti- 
tudes Inventory  and  Sentence  Completion  instruments. 

On  the  other  hand,  they  are  good  copers  on  Interpersonal  Relations 
as  measured  by  the  Social  Attitudes  Inventory  and  they  scored  consis- 
tently high  on  Associates,  Independence  and  Intellectual  Stimulation 
values,  as  measured  by  the  Occupational  Values  Inventory,  as  well  as 
Independent/Interdependent  and  Earned  Status/Bestowed  Status  as  measured 
by  the  Views  of  Life  instrument. 

A  lack  of  consistency  between  Stage  I  and  Stage  III  is  observed  in 
most  Sentence  Completion  and  Story  Completion  scoies. 
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These  results  seem  to  be  in  accordance  with  what  could  be  expected 
from  girls  of  upper-middle  class:     they  valued  Independence, 
Intellectual  Stimulation  and  Associates;  they  had  high  Educational 
Aspirations  concerning  their  occupations  and  they  did  not  want  to 
follow  their  fathers'. 
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ANOVA  OF  MEANS 

SAMPLE  DIFFERENCES  BY  AGE,  SOCIOECONOMIC  STATUS,  AND  SEX 


APTITUDE  AND  ACHIEVEMENT 
Age 

In  both  Stage  I  and  Stage  III  no  Age  differences  were  observed 
because  the  scores  were  standardized  separately  by  age  groups  for 
each  country. 

Concerning  the  significant  Interactions  between  Age  x  SES,  It 
was  found  that  the  only  finding  that  was  replicated  In  Stage  III 
was  the  one  referring  to  Reading:     In  both  age  groups  the  upper- 
lower  class  was  lower  than  the  upper-middle  class,  this  difference 
being  greater  In  the  fourteen  age  group. 

The  Mathematics  scores  differed  significantly  In  Stage  III,  only: 
the  ten-year -old  middle-class  excelled  the  ten-year-old  lower-class, 
whereas  the  fourteen-year-old  middle  class  were  £urpassed  by  the 
fourteen-year-old  lower  class. 

In  Stage  I,  the  ten-year-old  group  of  lower  social  class  received 
systematically  lower  scores,  as  compared  to  the  middle  social  class 
group  of  the  same  age,  on  the  variables  Aptitude  and  Grade  Point 
Average.  Exactly  the  same  trend  was  observed  In  nhe  fourteen-year- 
old  group  of  tne  upper-middle  social  class.  However,  this  trend  on 
Aptitude  was  greater  at  age  ten  whereas  on  GPA  it  was  greater  at 
age  fourteen. 

Age  X  Sex  interactions  did  not  occur  in  Stage  III,  but  in  Stage  I, 
Reading  and  GPA  scores  showed  significant  differences:    both  in 
Reading  and  GPA,  the  ten-year -old  males  received  lower  scores  than 
the  females  of  the  same  age.    At  the  age  of  fourteen,  the  boys 
excelled  the  girls  in  Reading,  and  were  surpassed  by  the  girls  on 
GPA. 

Socioeconomic  Status 

Two  sigiiificant  differences  (Raven,  Reading)  were  observed  in  both 
Stage  I  and  Stage  III.    On  these  variables  the  difference  was  in  the 
same  direction,  that  is,  the  upper-lower  class  was  lower  than  the 
middle  one;  on  GPA,,  the  same  direction  was  observed  but  in  Stage  I 
only. 

Significant  in  Stage  I,  but  not  in  Stage  III,  was  the  difference 
between  the  socioeconomic  groups  on  Mathematics,  the  lower-class 
children  receiving  the  lower  scores* 
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When  the  SES  x  Sex  interaction  was  considered,  one  difference 
only  was  observed  in  both  Stage  I  and  Stage  III:     the  lower-class 
boys  excelled  the  girls  of  the  same  social  class  on  the  Raven,  and 
the  upper-middle  class  boys  were  lower  than  the  upper-middle  class 
girls  in  both  stages. 

Sex 

Mathematics  scores  of  the  Sex  groups  were  significantly  different 
in  both  Stage  I  and  Scage  III,  but  in  a  reverse  sense,  that  is,  the 
boys  excelled  the  girls  in  Stage  I,  whereas  in  Stage  III  the  reverse 
was  true. 

In  relation  to  other  variables       Aptitude,  Reading  and  GPA 
there  were  no  systematic  differences,  in  Stage  I  the  boys  were  higher 
than  the  girls  on  Raven  and  Reading  and  Mathematics,  but  received 
lower  scores  on  the  GPA  variable. 

BEHAVIOR  RATING  SCALE 

Interpretive  Restrictions 

Because  the  ten-year-old  children  were  not  only  in  different 
classes,  but  in  different  schools  from  the  fourteen-year-olds,  the 
reference  populations  for  the  behavior  ratings  of  the  two  age  groups 
were  completely  different.    Consequently,  it  is  not  valid  or  meaning- 
ful to  compare  scores  across  the  two  age  groups  as  a  whole.  However, 
it  is  meaningful  to  compare  differences  within  the  two  age  groups. 

Age 

There  were  no  similar  findings  in  both  Stage  I  and  Stage  III 
which  involved  Age  as  the  main  effect  or  any  interaction  involving 
this  source  of  variation. 

In  Stage  III  there  was  one  significant  difference  only:     the  ten- 
year-old  subjects  presented  a  more  favorable  result  as  Positive 
Solvers  than  did  the  fourteen-year-old  subjects.    It  should  be  noted 
here  that  the  item  of  evaluation  was  scored  only  for  Stage  III. 

In  Stage  I,  there  were  six  Age  main  effects  involving  the  follow- 
ing variables:    Task  Achievement,  Authority,  Anxiety,  Self -Assertion, 
Coping  with  Aggression,  and  on  Total  Score.    In  each  case  the  ten- 
year-olds  excelled  the  fourteen-year-olds. 

The  significant  Age  interactions  that  occurred  in  Stage  I  did  not 
appear  in  Stage  III.    In  Stage  III,  there  were  no  significant  group 
differences  involving  age  interaction  effects.    In  Stage  I,  on  Age  x 
SES,  the  ten-year -old  upper-lower  subjects  reported  more  responses 
about  not  being  upset  than  did  the  ten-year-old  upper-middle  subjects; 
the  same  result  appeared  in  relation  to  the  fourteen-year-old 
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upper -middle  subjects  when  compared  with  the  fourteen-year-old  upper- 
lower  subjects.    In  relation  to  the  coping  behavior  with  Authority 
there  was  one  significant  Age  x  Sex  interaction  in  Stage  I  that  was 
not  replicated  in  Stage  III:     the  females  excelled  the  males  at  both 
age  levels,  this  trend  being  greater  at  the  ten-year-old  level. 

Socioeconomic  Status 

There  were  no  social  class  main  eff'^cts  or  Interactions  which 
were  similar  in  Stages  I  and  III.    In  fact,  in  Stage  III  there  were 
no  significant  social  class  main  effects  or  interactions  of  that 
variable  with  the  others. 

In  Stage  I,  however,  there  were  six  significant  SES  x  Sex  inter- 
actions.    For  IFR,  Self -Assert ion,  Coping  with  Aggression  and  on  the 
Summary  score,  the  females  of  both  social  classes  excelled  the  males 
of  both  social  classes.    On  Academic  Task  Achievement  and  on  Authority 
the  lower-class  males  excelled  the  lower-class  females,  and  the 
opposite  was  true  in  the  middle-class  group. 

Sex 

There  were  no  Sex  main  effects  which  were  similar  in  Stages  I 
and  III. 

Stage  III  findings  presented  only  one  significant  effect,  that 
occurred  in  relation  to  Aggression  where  the  males  received  higher 
scores  than  the  females. 

Stage  I  findings,  which  were  not  replicated  in  Stage  III,  included 
the  superiority  of  females  over  males  in  Academic  Task  Achievement 
Authority,  and  Interpersonal  Relations,  as  well  as  in  Anxiety,  Self- 
Assertion,  Aggression,  and  on  the  Summary  score. 

OCCUPATIONAL  VALUES 
Age 

There  were  seven  Age  main  effects  which  were  the  same  in  Stages  I 
and  III.    In  both  stages  the  ten-year-olds  received  higher  scores  on 
Esthetics,  Prestige,  and  Follow  Father  and  the  fourteen-year-olds 
received  higher  results  on  Independence,  Associates,  Success  and 
Intrinsic  values.    Thus,  on  seven  of  the  seventeen  scores  the  same 
Age  main  effects  were  observed. 

Three  Age  main  effects  were  observed  in  Stage  III,  but  not  In 
Stage  I:    the  fourteen-year*oids  received  higher  scores  in  Stage  III 
on  Altruism  and  Surroundings,  and  lower  scores  on  Management.  There 
was  only  one  Age  main  effect  which  showed  a  reversed  result  when 
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Stage  I  and  Stage  III  were  compared:    on  the  Total  Extrinsic  score, 
the  ten-year-olds  received  lower  scores  in  Stage  I  and  higher  scores 
in  Stage  III. 

Significant  in  Stage  I,  but  not  replicated  in  Stage  III,  was  the 
higher  scores  of  the  fourteen-year-olds  oi  Security.    Regarding  the 
Age  X  SES  interaction  it  is  interesting  to  note  that  in  Stage  III  no 
one  significant  result  was  observed,  while  in  Stage  I  five  signifi- 
cant interactions  were  observed:    the  ten-year -old  upper-lower  class 
excelled  the  upper-middle  class  of  the  same  age  on  Esthetics,  Security, 
Variety    and  on  Total  Intrinsic  score,  and  were  surpassed  by  the  last 
group  mentioned,  on  Success.    The  fourteen-year-old  upper-lower  class 
excelled  the  upper-middle  ones  of  the  same  age  on  Esthetics,  Success, 
and  Security  and  were  surpassed  by  them  on  Variety  and  Total  Intrinsic 
score . 

Referring  to  the  Age  x  Sex  interactions , the  only  ones  which  were 
significant  in  Stage  III  (Creativity  and  Surroundings)  were  not  in 
Stage  I:     on  Creativity  the  ten-year-old  males  were  iqual  to  the  ten- 
year-old  females  and  the  fourteen-year-old  males  excelled  the  fourteen- 
year-old  females.    On  Surroundings  the  females  excelled  the  males  in 
both  age  groups,  but  this  difference  in  favor  of  the  females  was 
greater  in  the  fourteen-year-old  sample. 

Significant  in  Stage  I^  but  not  replicated  in  Stage  III,  were  the 
Age  X  Sex  interactions  regarding  the  following  values:  Independence, 
Management,  Economic  Returns,  Associates,  and  Total  Extrinsic  scores. 
On  Independence  and  Management,  the  ten-year-old  females  excelled  the 
males  of  the  same  age  and  the  reverse  occurred  at  fourteen.  On 
Economic  Returns  and  Total  Extrinsic  score  the  males  excelled  the 
females  in  both  age  groups,  and  on  Associates  the  females  excelled  the 
males  in  both  age  groups,  this  trend  being  greater  at  age  fourteen. 

Socioeconomic  Status 

There  were  three  social  class  main  effects  which  were  identical  in 
both  Stages  I  and  III.    For  Esthetics  and  Security,  the  lower-class 
children  scored  higher,  while  the  middle-class  children  chose  more 
often  the  value  of  Follow  Father. 

Significant  in  Stage  III,  but  not  in  Stage  I,  were  the  higher 
results  of  the  lower-class  subjects  on  the  Surroundings  value.  There 
were  six  social  class  main  effects  in  Stage  I,  which  were  not  observed 
in  Stage  III.    The  upper-lower  class  subjects  excelled  the  upper- 
middle  ones  on  Prestige,  Management,  Total  Intrinsic  Score  and  Total 
Extrinsic  score,  and  were  surpassed  by  them  on  Independence  and 
Altruism. 
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Sex 


A  large  number  of  Sex  main  effects  were  identical  in  both  Stages  I 
ar.d  III*    In  fact,  nine  of  the  seventeen  scales  gave  the  same  results 
in  both  analyses.    The  females  scored  higher  than  the  males  on 
Altruism,  Surroundings,  Associates,  Variety,  and  Total  Intrinsic  score 

The  males  scored  higher  than  the  females  on  Creativity,  Economic 
Returns,  Follow  Father  and  Total  Extrinsic  score. 

Significant  in  Stage  III,  but  not  in  Stage  I,  was  the  greater 
frequency  of  choice  by  the  males  of  the  values  Prestige  and  Management 
and  the  more  fre    ent  choice  by  females  of  the  values  Self -Satis- 
faction and  Intellectual  Stimulation, 

Significant  in  Stage  I,  but  not  replicated  in  Stage  III,  was  the 
greater  frequency  of  choice  by  females  of  the  values  Esthetics  and 
Independence,  and  the  more  frequent  choice  by  males  of  the  Success 
value . 

OCCUPATIONAL  INTEREST 
Age 

There  were  three  Age  main  effects  which  were  identical  in  Stage  I 
and  Stage  III.    In  both  analyses,  the  ten-year-olds  r<>ceived  lower 
scores  on  Occupational  Aspiration  and  Expectation,  and  on  Discrepancy 
Father  Occupation/Child  Aspiration.    There  were  no  Age  x  SES  nor 
Age  X  Sex  interactions  which  were  identical  in  both  stages. 

Age  main  effects  observed  for  the  first  time  in  Stage  III  included 
the  discrepancy  between  Children's  Occupational  Aspiration  and 
Expectation.    In  this  stage  the  fourteen-year-olds  excelled  the  ten- 
year  -olds,  while  in  Stage  1  there  were  no  significant  differences 
between  these  variables.    There  was  one  Age  x  SES  interaction  signifi- 
cant in  Scage  III,  only.    This  refers  to  the  discrepancy  between 
Children's  Occupational  Aspiration  and  Expectation:    at  age  ten  the 
middle  class  excelled  the  lower,  while  at  age  fourteen  the  lower  class 
excelled  the  middle  one.    Regarding  to  Age  x  Sex  interaction,  the  male; 
excelled  the  females  in  Occupational  Expectation  in  both  age  groups, 
but  this  difference  was  greater  in  the  ten-year-old  sample. 

In  Stage  I,  there  were  significant  Age  x  Sex  interactions,  not 
observed  in  Stage  III,  on  Child  Aspiration  and  Father  Occupation/Child 
Aspiration,  where  in  both  cases  the  males  excelled  the  females  in  both 
age  groups. 
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Socioeconomic  Status 


All  social  class  main  effects  were  identical  in  both  stages. 
These  included  Child's  Occupational  Aspiration  and  Expectation,  and 
the  discrepancy  between  Father  Occupation  and  Child  Aspiration.  In 
the  first  two  variables  the  middle  class  excelled  the  lower  class,  in 
the  latter  the  lower  class  excelled  the  middle  class. 

There  were  no  SES  x  Sex  interactions  which  were  true  for  Stage  III, 
but  not  for  Stage  I* 

Significant  in  Stage  I,  but  not  in  Stage  III,  was  a    SES  x  Sex 
interaction  for  Occupational  Expectation.    In  both  social  classes  the 
males  excelled  the  females. 

Sex 

All  the  Sex  main  effects  were  the  same  in  Stages  I  and  III«  In 
both  stages  the  males  excelled  the  females  on  the  following  variables: 
Child's  Occupational  Aspiration  and  Expectation,  and  discrepancy 
between  Father  Occupation  and  Child  Aspiration. 

EDUCATIONAL  ASPIRATION 

Age 

The  Age  main  effects  were  identical  in  Stages  I  and  III.    In  both 
analyses  the  fourteen-year-olds  excelled  the  ten-year-olds. 

Also  the  Age  x  SES  and  Age  x  Sex  interactions  were  identical  in 
both  stages:    the  Age  x  SES  interaction  indicated  that  the  middle  class 
excelled  the  lower  in  both  age  groups,  but  in  Stage  III,  the  difference 
was  greater  in  favor  of  the  ten-year-olds'  sample.    In  the  Age  x  Sex 
interaction  the  males  received  higher  scores  than  the  females  in  both 
age  groups.    Again,  in  Stage  III,  the  difference  was  greater  for  the 
ten-year -olds*  sample . 

Socioeconomic  Status 

The  social  class  main  effect  was  identical  in  both  stages:  the 
middle  class  excelled  the  lower  class. 

Sex 

In  both  Stages  I  and  III,  the  males  showed  higher  Educational 
Aspirations  than  the  females. 
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SOCIAL  ATTITUDES  INVENTORY 


The  two  versions  of  this  instrument  must  be  discussed  separately 
because  of  the  completely  different  nature  of  the  two  versions  of 
this  instrument. 

Age 

In  Stage  III,  the  only  Age  main  effect  involved  the  scores  on  IPR 
where  the  four teen-year -old  children  scored  somewhat  higher  than  the 
ten-year-old  children. 

In  Stage  I,  the  fourteen-year-old  children  excelled  the  ten-year- 
olds  on  Active  Coping  and  Passive  Coping,  and  on  Passive  Defensive 
the  ten-year-olds  excelled. 

There  were  two  significant  Age  x  SES  differences  in  Stage  III  in- 
volving Task  Achievement  and  Authority  where  in  each  case  the  four- 
teen-year-old lower-class  children  excelled  the  fourteen-year-old 
middle-class  children.    The  middle  class  excelled  the  lower  class  in 
the  ten-year-old  group  on  Task  Achievement,  however,  on  Authority  the 
two  ten-year-old  social  classes  were  equal. 

In  relation  to  the  Age  x  Sex  interactions,  in  Stage  III,  the 
females  of  both         groups  excelled  the  males  of  both  age  groups  on 
Aggression,  but  this  trend  was  greater  at  the  fourteen-year-old 
level.    On  Anxiety,  the  ten-year-old  males  excelled  while  at  the 
fourteen-year-old  level  the  females  excelled. 

In  Stage  I  the  only  Age  x  SES  interaction  involved  Passive  Coping, 
the  ten-year-old  middle  class  children  excelled  while  at  age  fourteen 
the  lower  class  children  excelled.    One  SES  x  Sex  interaction  showed 
the  mal'     to  be  excelling  at  both  age  levels,  this  trend  being  greater 
at  age  fourteen. 

VIEWS  OF  LIFE 

Age 

Since  this  instrument  was  administered  only  to  the  fourteen-year- 
olc  sample,  there  were  no  age  differences  to  be  considered. 

Socioeconomic  Status 

The  upper-lower  class  excelled  the  upper-middle  class  in  Competition/ 
Cooperation,  Self -Solver/Other  Solver,  Self -Joint/Implementation,  and 
Control/Expressivity  and  Acceptance,  while  the  upper-middle  class 
excelled  the  upper-lower  class  in  Independent/Interdependent,  Activity/ 
Passivity  Under  Stress,  and  Earned  Status/Bestowed  Status.  Regarding 
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to  SES  X  Sex  interaction,  only  one  difference  was  significant: 

in  the  lower  class  the  females  excelled  the  males, but  in  the  middle 

class  the  reverse  was  true,    on  Competition/Cooperation. 

Sex 

There  were  two  Sex  main  effects  only:     in  Earned  Status/ 
Bestowed  Status  the  females  excelled  the  males,  while  in  Positive/ 
Negative  Self-Concept  the  males  excelled  the  females. 

SENTENCE  COMPLETION 

Task  Achievement 

Age:    There  were  no  similarities  in  the  findings  between  both 
Stages  I  and  III  in  the  area  of  Task  Achievement. 

In  Stage  III  there  were  differences  due  to  the  Age  variable  only  in 
relation  to  Aid/Advice,  where  the  fourteen-year -old  group  got  the 
better  results. 

In  Stage  I  the  ten-year-old  group  received  the  lowest  scores  on 
Coping  Effectiveness  and  Frequency  of  Positive  Affect,  and  on  Fre* 
quency  of  Negative  Affect  the  opposite  occurred:     the  fourteen-year- 
olds  got  lower  scores  than  the  ten-year-olds. 

There  were  no  similarities  in  both  stages  due  to  Age  x  SES  inter- 
actions.   In  Stage  III  it  appeared  that  the  only  significant  difference 
was  in  relation  to  Attitude  toward  Task  Achievement,  where  ten-year- 
old  and  fourteen-year -old  lo  ;er  social  class  subjects  excelled  the 
middle-class  groups  of  both  ages.    In  Stage  I,     there  were  differences 
on  Stance>  Engagement,  Coping  Effectiveness  and  Frequency  of  Neutral 
Affect,  where  the  ten-year-olds  of  the  lower  social  class  got  lower 
results  than  subjects  of  the  same  age  and  middle  class.    As  far  as  the 
fourteen-year-old  group  is  concerned,  the  opposite  was  observed:  at 
age  fourteen  the  lower-social-class  group  excelled  the  middle-class 
group  on  these  variables  of  Task  Achievement, 

There  were  no  significant  differences  in  any  variable  due  to  Age  x 
Sex  interaction  in  either  Stage  I  or  Stage  III. 

Socioeconomic  Status:    In  the  area  of  Task  Achievement  there  was 
only  one  similar  result  in  both  Stage  I  and  Stage  III:     the  lower-class 
subjects  received  a  higher  score  than  the  middle -class  ones  on  Attitude 
toward  Task  Achievement,    In  Stage  III,  but  not  In  Stage  I,  the  lower- 
class  subjects  excelled  the  middle-class  on  Frequency  of  Positive 
Affect  and  the  middle-class  excelled  on  F'-^equency  of  Neutral  Affect. 
In  Stage  I  this  pattern  was  quite  the  opposite:     the  lower  class 
excelled  the  middle  class  on  Frequency  of  Neutral  Affect  and  the 
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middle-class  subjects  excelled  the  lower-class  ones  on  Frequency  of 
Positive  Affect. 

There  were  no  similarities  in  results  between  Stages  I  and  III 
due  to  SES  X  Sex  interact ion.    In  Stage  III  there  were  no  signifi- 
cant differences  on  any  variable  in  this  area.    In  Stage  I  there  was 
one  significant  difference  on  Attitude  toward  Task  Achievement, 
laere  In  the  lower  social  class  the  females  excelled  the  males  and  in 
the  middle-class  group  the  males  excelled  the  females. 

Sex:     In  the  Task  Achievement  area  there  were  no  similarities 
between  the  results  in  Stages  I  and  III.    There  were  no  signiflcAt 
differences  due  to  Sex  in  Stage  III.    In  Stage  I,  tbe  males  excelled 
the  females  on  Engagement  and  Frequency  of  Neutral  Affect,  and  the 
females  excelled  the  males  on  Frequency  of  Positive  Affect. 

Interpersonal  Relations 

Age:    In  the  Interpersonal  Relations  area  the  results  were  similar 
in  both  stages.    The  ten-year-old  group  received  scores  lower  than  the 
fourteen-year-olds  on  the  following  variables  of  this  area,  in  both 
stages:     Stance,  Engagement,  Coping  Effectiveness,  and  Frequency  of 
Neutral  Affect.    In  Stage  I,  the  ten-year-old  group  received  higher 
scores  than  the  fourteen-year-olds  on  Frequency  of  Negative  Affect  and 
Frequency  of  Positive  Affect.    In  Stage  III,  the  ten-year -old  group 
received  higher  scores  on  Attitude  and  Hostile  Affect,  and  lower  scores 
than  fourteen-year-olds  on  Aid/Advice. 

There  were  no  Age  x  SES  or  Age  x  Sex  Interactions  similar  in  both 
stages.    In  Stage  III,  the  only  Age  x  SES  interaction  involved  the 
variable  Attitude.    The  ten-year-old  middle-class  children  excelled 
the  ten-year-old  lower-class  children,  while  the  reverse  was  true  of 
the  fourteen-year-olds. 

In  Stage  I  there  were  several  Age  x  Sex  interactions,  not  in  Stage 
III,  involving  Engagement,  Coping,  Frequency  of  Negative  Affect,  and 
Frequency  of  Neutral  Affect.    The  tea-year-old  females  excelled  the 
ten-year-old  males  and  the  fourteen-year-old  males  excelled  the  four- 
teen-year-oid  females  on  Engagement,  Coping,  and  Frequency  of  Neutral 
Affect.    Just  the  opposite  results  were  observed  on  Frequency  of 
Negative  Affect. 

Socioeconomic  Status:    There  were  no  similar  SES  main  effects  in 
both  stages  in  the  Interpersonal  Relations  area.    In  Stage  III,  the 
lower  class  excelled  the  middle  class  on  Frequency  of  Depressive  Affect 
the  middle  class  excelled  the  lower  class  on  Frequency  of  Neutral 
Affect,  and  the  lower-class  subjects  excelled  the  middle-class  group 
on  Attitude.    There  were  no  significant  differences  involving  SES  in 
Stage  I. 
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As  far  as  SES  x  Sex  Interactions  are  concerned,  the.e  were  no 
similar  results  in  both  stages.    In  Stage  III,  a  significant 
difference  due  to  SES  x  Sex  interaction  occurred  in  relation  to 
Neutral  Affect,  where  the  males  excelled  the  females  in  both  social 
class  groups,  this  trend  beii^  greater  at  age  ten. 

Sex:    There  were  two  simil&r  results  in  both  stages  on  Sex  main 
effects.    On  Frequency  of  Depressive  (or  Negative)  Affect  the  females 
excelled  the  males,  and  on  Frequency  of  Neutral  Affect  the  males 
excelled  the  females.    There  were  no  results  significant  in  Stage  III, 
but  not  in  Stage  I.    Significant  in  Stage  I,  but  not  in  Stage  III, 
was  a  significant  difference  between  sexes  on  Stance,  where  males 
excelled  females • 

Authority 

Age:     In  the  area  of  Authority  two  Age  main  effects  were  observed 
to  be  identical  in  both  Stage  I  and  Stage  III.    On  Attitude  toward 
Authority  the  ten-year -old  surpassed  the  fourteen-year -old  group  and 
on  Stance  the  fourteen-year-old  received  a  bettar  score  than  the  ten- 
year-old  group.    In  Stage  III,  the  ten-year-old  group  received  lower 
scores  than  the  fourteen-year-olds  on  Frequency  of  Hostile  Affect,  but 
surpassed  the  four teen-year -olds  on  Frequency  of  Depressive  Affect. 
In  Stage  I,  the  ten-year-olds  surpassed  the  group  of  fourteen-year-olds 
on  Engagement  and  Frequency  of  Negative  Affect  and  were  surpassed  by 
the  fourteen-year-olds  on  Frequency  of  Neutral  Affect.    As  can  be 
observed,  results  ii  both  stages  were  not  very  different  in  this  area. 

There  were  two  significant  differences  due  to  Age  x  SES  interaction 
which  appeared  in  both  Stages  I  and  III:    Attitude  and  Engagement. 
For  the  Attitude  variable  in  Stage  III  at  age  ten  and  fourteen,  the 
lower  class  excelled  the  middle  class,  this  trend  being  greater  at  age 
fourteen;  in  Stage  I  the  lower  class  excelled  the  middle  class  at  age 
fourteen,  but  got  lower  results  at  age  ten.    For  the  Engagement  variable, 
in  Stage  III,  the  ten-year-old  group  got  the  same  results  at  both 
social  classes,  whereas  at  age  fourteen  the  lower  class  excelled  the 
middle  class.    In  Stage  I,  the  middle-class  ten-year-olds  and  the  lower- 
class  fourteen-year-olds  excelled. 

There  were  no  significant  differences  in  Stage  III  that  were  not 
replicated  in  Stage  I.    In  Stage  I  there  was  a  significant  difference 
on  Frequency  of  Positive  Affect  due  to  Age  x  SES  interaction:    at  age 
ten,  the  lower-class  got  lower  results  than  the  middle-class  children 
but  at  age  fourteen,  the  lower  class  excelled  the  middle  class. 

In  the  Authority  area  there  were  similar  findings  in  both  Stages  I 
and  III  Involving  Age  x  Sex  interaction  on  the  following  variables; 
Stance,  Coping  Effectiveness,  and  Frequency  of  Neutral  Affect.  On 
Stance,  boys  had  lower  scores  than  girls  at  age  ten  but  excelled  the 
girls  at  age  fourteen  in  both  stages;  on  Coping  Effectiveness  the  boys 
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excelled  the  girls  at  both  age  levels  in  Stage  III  (this  trend  being 
greater  at  age  fourteen),  and  only  at  age  fourteen  in  Stage  I,  where 
the  boys  and  girls  got  the  same  results  at  age  ten.    The  Frequency  of 
Jeutral  Affect  showed  the  same  pattern  in  both  stages:    at  ages  ten 
and  fourteen,  the  boys  excelled  the  girls,  this  trend  being  greater 
at  age  fourteen.    There  were  no  significant  differences  involving  Age 
X  Sex  interaction  which  were  observed  in  Stage  III  but  not  in  Stage  I. 

In  Stage  I,  but  not  in  Stage  III,  ;^irls  excelled  boys  in  Frequency 
of  Negative  Affect  toward  Authority  at  both  age  level|,  again,  this 
trend  being  greater  at  age  fourteen.  — 

Socioeconomic  Status:     In  the  area  of  Authority,  the  lower-class 
subjects  excelled  the  middle-class  ones  on  Coping  Effectiveness  in  both 
Stage  I  and  Stage  III.     In  Stage  III,  but  not  in  Stage  I,  the  lower- 
class  children  excelled  the  middle-class  children  on  Attitude,  Engage- 
ment, and  Frequency  of  Depressive  Affect  and  the  middle-class  children 
received  higher  scores  on  Frequency  of  Hostile  Affect.    In  Stage  I 
there  were  no  significant  differences  involving  SES  which  were  not 
observed  in  Stage  III. 

There  were  no  similarities,  due  to  SES  x  Sex  interaction,  in 
results  in  Stages  I  and  III.    In  Stage  III  there  were  no  significant 
differences  on  any  of  the  variables.    In  Stage  I  there  was  a  signifi- 
cant difference  on  Frequency  of  Positive  Affect,  where  che  females 
excelled  the  males  in  the  lower  class  and  the  males  excelled  the 
females  in  the  middle  class. 

Sex:    In  the  area  of  Authority  the  following  results  were  the  same 
in  both  stages:    Coping  Effectiveness,  Frequency  of  Neutral  Affect, 
where  males  excelled  females  and  Frequency  cf  Depressive  (or  Negative) 
Affect,  where  females  excelled  males.    In  Stage  III,  males  excelled 
females  on  Stance.    There  were  no  significant  results  in  Stage  I  not 
replicated  in  Stage  III. 

Anxiety 

Age:    There  were  two  similar  results  in  both  stages  due  to  Age 
differences:    Attitude  toward  Anxiety  and  Coping  Effectiveness.  The 
ten-year-old  subjects  achieved  better  results  on  Attitude  than  the 
fourteen-year-old  ones,  but  they  fot  lower  results  than  che  adolescents 
on  the  Coping  Effectiveness  variables. 

In  Stage  III,  there  were  differences  due  to  Age  in  all  variables 
In  this  area.    The  ten-year-old  subjects  got  lower  results  than  the 
fourteen-year-old  ones  on  Stance,  Engagement,  Aid/Advice,  Frequency  of 
Neutral  Affect  and  Frequency  of  Positive  Affect.    The  ten-year-old 
subjects  received  higher  scores  on  Frequency  of  Hostile  Affect  and 
Frequency  ot  Depressive  Affect. 
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In  Stage  I  there  were  no  significant  differences  due  to  Age  on  any 
other  variables,  besides  those  mentioned  above. 

There  were  no  similarities  in  results  between  Stages  I  and  III  due 
to  Age  X  SES  interaction.    In  Stage  III,  but  not  in  Stage  I,  there 
were  significant  differences  on  Attitude  and  Positive  Affect.  On 
Attitude  toward  Anxiety,  the  lower-class  subjects,  at  ten  and  fourteen 
years  of  age,  excelled  the  middle-class  ones,  this  trend  being  greater 
at  the  fourteen-year -o Id  leve 1 • 

On  Positive  Affect  it  was  observed  that  at  ten  years  of  age,  both 
social  classes  were  equal,  whereas  at  age  fourteen,  the  middle-class 
children  excelled  the  lower-class  ones.    Significant  in  Stage  I,  but 
not  in  Stage  III,  were  the  results  for  Stance,  Engagement,  Coping 
Effectiveness,  and  Frequency  of  Neutral  Affect,  where  the  same  pattern 
of  results  was  observed:     at  age  ten  the  middle-class  children  excelled 
the  lower-class  children  in  all  variables  of  Anxiety  area  and  at  age 
fourteen  the  lower-class  children  excelled  the  middle-class  ones.  On 
Frequency  of  Negative  Affect  the  exact  opposite  was  observed:     the  ten- 
year  -old  lower-class  children  excelled,  whereas  at  age  fourteen  the 
middle-class  children  excelled. 

There  were  no  similar  findings  in  both  Stages  I  and  III  due  to 
Age  X  Sex  Interaction.    In  Stage  III,  but  not  in  Stage  I,  the  boys 
excelled  the  girls  at  both  age  levels  on  Stance  and  Engagement,  this 
trend  being  greater  at  age  fourteen.    On  Coping  Effectiveness  the 
girls  excelled  the  boys  at  age  ten  and  the  boys  excelled  the  girls  at 
age  fourteen.    There  were  no  significant  differences  in  Stage  I  due 
to  Age  X  Sex  interaction. 

Socioeconomic  ^tatus:    There  were  no  similar  results  in  both  stages 
I  and  III  due  to  SES  main  effects.    In  Stage  III,  but  not  in  Stage  I, 
the  lower-class  children  exc€ll?>d  the  middle-class  children  on  Attitude 
and  Frequency  of  Depressive  Affect  and  the  middle-class  children  ex- 
celled the  lower-class  ones  on  Frequency  of  Positive  Affect. 

In  Stage  I  the  lower-class  children  excelled  the  middle-class 
children  on  Frequency  of  Negative  Affect  (not  only  Depressive,  like 
In  Stage  III)  and  the  middle-class  subjects  excelled  the  lower-class 
ones  on  Frequency  of  Neutral  Affect. 

In  the  Anxiety  area  there  occurred  a  similar  pattern  to  the  one 
observed  in  the  Authority  areas:     there  were  no  significant  differences 
due  to  SES  X  Sex  interactions  in  Stage  III,  and  no  similar  results  in 
both  stages.    In  Stage  I  there  was  a  significant  difference  on  Coping 
Effectiveness,  where  males  excelled  females  in  both  social  class  groups, 
this  'iifference  being  greater  at  the  lower-class  level. 
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Sex:    The  results  were  the  same  in  both  stages:    males  excelled 
females  on  Stance,  Engagement,  Coping  Effectiveness,  and  Frequency  of 
Neutral  Affect  and  females  excelled  males  on  Frequency  of  Negative 
(Depressive)  Affect.    In  Stage  III,  but  not  in  Stage  I,  males  excelled 
females  on  Aid/Advice.    There  were  no  results  significant  in  Stage  I, 
but  not  in  Stage  III. 

Aggression 

Age:     In  the  area  of  Aggression  the  results  were  quite  different 
in  both  stages.    In  Stage  III,  the  ten-year-old  group  shewed  better 
results  than  the  fourteen-year-old  group  on  almost  all  variables  in 
this  area:    Stance,  Engagement,  Aid/Advice,  Coping  Effectiveness,  and 
Frequency  of  Depressive  Affect.    This  group  of  boys  had  lower  scores 
than  the  fourteen-year-olds  only  on  Hostile  Affect. 

In  Stage  I  this  trend  reversed:     the  ten-year-old  group  got  lower 
scores  than  the  fourteen-year-olds  on  Stance,  Engagement,  Coping 
Effectiveness,  and  Frequency  of  Neutral  Affect.    On  Frequency  of 
General  Negative  Affect  (not  separated  into  Hostile  and  Depressive) 
the  ten-year-olds  received  the  higher  scores.    As  can  be  seen, 
therefore,  the  Sentence  Completion  instrument  produced  very  different 
results  in  both  stages,  as  far  as  Aggression  is  concerned. 

As  far  as  Age  x  SES  interactions  are  concerned,  there  were  no 
significant  interactions  similar  in  both  stages.    In  fact,  there  were 
no  Age  X  SES  interactions  in  Stage  III.    In  Stage  I  there  were  Age  x 
SES  interactions  involving  Stance  and  Engagement,  where  in  both  cases 
the  ten-year-old  lower-class  subjects  excelled  the  ten-year-old  middle- 
class  subjects,  and  the  fourteen-year-old  middle-class  subjects  ex- 
celled the  fourteen-year-old  lower-class  subjects. 

There  was  one  identical  Age  x  Sex  interaction  in  both  Stage  I  and 
Stage  III.    This  interaction  involved  Stance  where  the  females 
excelled  at  the  ten-year-old  level  and  the  males  excelled  at  the  four- 
teen-year-old level.    These  same  results  were  observed  on  Engagement 
and  Aid/Advice,  but  only  in  Stage  III.    In  Stage  I,  the  males  of  both 
age  groups  excelled  the  females  on  Coping  and  Frequency  of  Neutral 
Affect  and  the  fe^les  of  both  age  groups  excelled  the  males  on  Fre- 
quency of  Negative  Affect,  in  each  case  this  trend  being  greater  at 
the  fourteen-year-old  level. 
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Socioeconomic  Status:     In  the  area  of  Aggression  there  were  no 
similar  results  in  Stages  I  and  III«    In  Stage  III,  lower-class 
children  excelled  the  middle-class  children  on  Stance,  Engagement, 
and  Aid/Advice,    In  Stage  I,  middle-class  children  excelled  lower- 
class  ones  on  Coping  Effectiveness  and  Frequency  of  Neutral  Affect, 
whereas  the  lower-class  children  excelled  the  middle-class  ones  on 
Frequency  of  Negative  Affect, 

There  were  no  significant  differences  due  to  SES  x  Sex  interactions 
in  both  Stag€S  I  and  III. 

Sex:    There  were  no  Sex  main  effects  similar  in  both  Stage  I  and 
Stage  III.    In  Stage  III  there  were  no  significant  differences  between 
sexes  in  any  of  the  variables  in  this  area«    In  Stage  I  the  males 
excelled  the  females  on  Coping  Effectiveness  and  Frequency  of  Neutral 
Affect  and  the  females  excelled  the  males  on  Engagement  and  Frequency 
of  Negative  Affect, 

Total  Scores 

Age:    There  were  many  similarities  on  results  between  both  stages: 
ten-year-old  chll4fen  received  lower  scores  than  the  fourteen-year-old 
children  on  Stance,  Coping  Effectiveness,  and  Frequency  of  Neutral 
Affect,  and  received  a  better  score  on  Attitude,  in  Stage  I  and  Stage 
III. 

In  Stage  III,  the  ten-year -olds  received  lower  scores  than  the 
fourteen-year-olds  on  Aid/Advice  and  Frequency  of  Positive  Affect,  and 
the  reverse  was  true  on  Frequency  of  Depressive  Affect*    In  Stage  I, 
the  ten-year-olds  showed  a  higher  score  on  Frequency  of  Negative  Affect, 

For  the  Sentence  Completion  Total  scores,  involving  Age  x  SES  inter- 
actions, there  was  a  similarity  between  results  in  Stage  I  and  Stage 
III  on  Attitude  only.    At  age  fourteen  the  lower-class  subjects  excelled 
the  middle-class  ones  in  both  stages;  the  same  did  not  occur  at  age 
ten  because  the  lower-class  children  excelled  the  middle-class  ones  in 
Stage  III,  but  not  in  Stage  I. 
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There  were  no  significant  differences  involving  Age  x  SES  which 
were  observed  in  Stage  III  but  not  in  Stage  I. 

Significant  in  Stage  I,  but  not  in  Stage  III,  were  the  following 
differences:    on  Stance  and  Engagement  the  lower-class  subjects,  at 
age  ten,  received  lower  results  than  the  middle-class  ones,  and  at 
age  fourteen  excelled  the  middle-class  subjects. 

There  was  only  one  Age  x  Sex  interaction  similar  in  both  Stage  I 
and  Stage  III.  On  Coping  Effectiveness  the  fourteen-year-old  males 
excelled  the  fourteen-year-old  females,  this  trend  being  greater  at 
age  fourteen  in  Stage  I.  At  age  ten,  the  females  excelled  in  Stage 
III,  whereas  the  males  excelled  in  Stage  I. 

Two  interactions  in  Stage  III,  not  replicated  in  Stage  I,  involved 
Stance  and  Engagement,  where  in  each  case  the  females  excelled  at 
age  ten  and  the  males  excelled  at  age  fourteen. 

Two  interactions  in  Stage  I,  not  replicated  in  Stage  III,  involved 
Frequency  of  Negative  Affect  and  Frequency  of  Neutral  Affect.  On 
Frequency  of  Negative  Affect  the  females  excelled  at  both  age  levels, 
this  crend  being  more  marked  at  the  fourteen-year-old  level.  The 
results  on  Frequency  of  Neutral  Affect  were  just  the  opposite:  the 
males  excelled  at  both  age  levels  with  the  trend,  again,  being 
greater  at  age  fourteen. 

Socioeconomic  Status:    In  the  Total  Scores  there  was  only  one 
similar  result  in  both  Stages  i  and  III:     the  lower-class  group  ex- 
celled the  middle-class  groupr^n-Total  Attitude.    In  Stage  III,  but 
not  in  Stage  I,  the  lower-class  children  received  higher  scores  than 
die    middle-class  children  on  Engagement  and  Frequency  of  Depressive 
if  feet  and  were  surpassed  by  the  middle-^class  children  on  Frequency  of 
Neutral  Affect.    In  Stage  I  the  middle-class  children  excelled  the 
lower-class  children  on  Frequency  of  Positive  Affect. 

There  were  no  significant  differences  due  to  SES  x  Sex  interaction 
in  either  Stage  I  or  Stage  III. 

Sex:    There  were  simi?.ar  results  in  both  stages  on  the  following 
variables:    Total  Stance,  Total  Frequency  of  Neutral  Affect,  where 
males  surpassed  females,  and  Total  Frequency  of  Negative  (Depressive) 
Affect,  where  females  excelled  males.    There  we-^e  no  results  signifi- 
cant in  Stage  III  but  not  in  Stage  I.    Significant  in  Stage  I,  but  not 
in  Stage  III,  were  the  results  on  Total  Engagement,  Total  Coping  Ef* 
fectiveness,  where  males  excelled  females,  and  Total  Frequency  of 
Positive  Affect,  where  femalas  surpassed  males. 
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Parent/Child  Interaction  Items 


Age:    There  were  two  similar  results  in  Stages  I  and  III:  the 
ten-year*oId  group  received  better  results  on  Interaction  with 
Parents  and  Interaction  with  Father  in  both  stages. 

In  Stage  III,  the  ten-year -old  group  received  higher  scores  than 
the  four  teen-year  «-oId  group  on  SeI£*Concept  and  Interaction  with 
Mother. 

In  Stage  I  the  ten-year-old  received  a  lower  score  than  the 
fourteen-year-old  on  Self-Concept  item  and  did  not  differ  from  them 
on  Interaction  with  Mother. 

For  the  Parent/Child  interaction  items  there  were  no  similar 
findings  in  both  stages  due  to  Age  x  SES  interaction^  Significant 
in  Stage  III,  but  not  in  Stage  I,  were  the  results  on  Self -Concept, 
Mother  Interaction  and  Father  Interaction  items,  where  the  follow- 
ing pattern  was  constant:    at  age  ten,  the  lower-class  group  received 
lower  results  than  the  middle-class  children;  at  age  fourteen,  the 
lower-class  group  excelled  the  middle-class  one. 

There  were  no  differences  due  to  Age  x  Sex  interaction,  either  in 
Stage  I  or  in  Stage  III. 

Socioeconomic  Status:    There  were  no  SBS  main  effects  similar  in 
both  Stage  I  and  Stage  III.    There  were  no  SES  main  effects  in 
Stage  III,  however,  in  Stage  I  the  middle-class  excelled  the  lower- 
class  on  Self -Image  and  Interaction  with  Father. 

There  were  no  SES  x  Sex  interactions  in  either  Stage  I  or  Stage  III. 

Sex:    There  were  no  similarities  between  results  in  both  Stages 
I  and  III.    In  Stage  III  there  were  no  significant  results  due  to  Sex 
differences.    In  Stage  I  the  males  excelled  the  females  on  Interaction 
with  Parents. 

Reality/Fantasy  Achievement  Discrepancy  Score 

Age;    There  were  no  Age  main  effects  in  either  Stage  I  or  Stage 
III. 

There  were  no  Age  x  SES  or  Age  x  Sex  interactions  similar  in 
both  stages.    There  was  an  Age  x  SES  interaction  in  Stage  III  where 
the  middle-class  children  of  both  age  groups  received  the  higher  scores, 
this  trend  being  greater  at  age  fourteen.    In  Stage  I  there  was  an 
Age  X  Sex  interaction  where  the  ten-year-old  females  excelled  the  ten- 
ycar-old  males  and  the  fourteen-year-old  males  excelled  the  fourteen- 
year  -old  females. 
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Socioeconomic  Status:     In  the  area  of  Reality /Fantasy  Discrepancy 
Score,  in  both  stages  the  middle -class  children  excelled  the  lower- 
class  children.    There  were  no  SES  x  Sex  Interactions  in  either 
Stage  I  or  Stage  III. 

Sex:    There  were  no  Sex  main  effects  in  either  Stage  I  or  Stage 
III. 

ST(»Y  COMPLETION 
Age 

Comparisons  of  Stage  I  and  Stage  III  findings  in  relation  to  the 
Mean  scores  evaluated  for  both  stages  showed  differences  that  were 
significant  in  both  stages  on  Stance  and  Persistence*    In  the  Mean 
Scores  the  four teen-year -old  group  excelled  the  ten-year-old  group  on 
Persistence  while  the  ten-year-olds  scored  higher  on  Stance.    In  Stage 
III  there  appeared  a  significant  difference  on  Engagement  that  did  not 
occur  in  the  first  stage.    In  this  ca&e,  the  ten-year-old  group 
excelled  the  fourteen-yaar-old  group. 

On  Mean  Coping  Effectiveness  there  were  nc  differences  on  age  in 
^'ither  stage,  but  in  the  individual  story  scaling  in  Stage  III  there 
was  a  significant  difference  in  two  stories.    One  of  these  stories  in- 
volved Academic  TasK  Achievement,  where  the  ten-year-old  group  excelled 
the  four teen-year -old  group.    In  the  other  story,  involving  Nonacademic 
Task  Achievement^  the  fourteen-year-olds  received  higher  scores  than  the 
other  age  group. 

On  the  Mean  scores  that  appeared  only  in  the  scoring  system  of  Stage 
III,  Age  main  effects  were  observed  on  Outcome  and  Evaluation  of  Outcome, 
Mean  Response  Length  and  Mean  Negative  Affect  expressed  by  the  Hero. 
Only  on  Outcome  the  ten-year-old  group  excelled;  on  ths  others,  the 
fourteen-year -olds  received  higher  scores. 

There  were  a  number  of  Age  main  effects  that  appeared  in  the  scoring 
system  of  Stage  III  for  each  story.    On  Story  One,  involving  Academic 
Task  Achievetnent,  the  ten-year -olds  received  higher  scores  on  Stance, 
Eagagem£nt,  Initiation,  Solver,  Implementation,  Outcome,  Aid/Advice  and 
Instrumentality.    The  four ceen-year -old  group  scored  higher  on  Evalua- 
tion of  Outcome  and  Response  Length  in  this  same  story.    For  Story  Two, 
the  main  effects  of  Age  appeared  on  Stance,  Engagement,  Aid/Advice, 
Solver  and  Positive  Affect  expressed  by  the  Hero,  where  the  ten-year- 
olds  excelled  the  fourteen-year-old  group.    In  this  same  story,  on 
Response  Length,  Negative  Affect  expressed  by  the  Hero  and  on  Instru- 
mentality the  fourteen-year-old  group  surpassed  the  ten-year -olds.  Con- 
sidering the  story  involving  Peer  Aggression  (Story  '^'hree)  there  were 
only  three  Age  main  effects,  and  the  fourteen-year-olds  received  higher 
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scores  in  all  the  cases.  Chat  is,  on  Aid/Advice,  Evaluation  of  Outcome 
and  Response  Length.    For  Story  Four  (Anxiety)  the  variable  Age  was 
significant  for  Engagement ,  Positive  Affect  expressed  by  the  Hero, 
Response  Length  and  Negative  Affect  expressed  by  the  Hero.    In  the  two 
first  cases  the  ten-year-old  group  surpassed  the  fourteen-year-old 
group  and  in  the  other  two  cases  the  fourteen-year-olds  received  higher 
scores.    For  the  Story  Five  (Classroom  Authority)  Age  main  effects  were 
observed  for  Outcome,  Evaluation  of  Outcome  and  Response  Length,  where 
the  f -^urteen-year-olds  excelled  the  ten-year-olds.    For  Story  Six 
(Anxiety)  some  Age  main  effects  showed  that  the  fourteen-year-old  group 
excelled  (Evaluation  of*Outcome,  Response  Length,  Negative  Affect 
expressed  by  the  Hero,  Total  Affect  of  Hero  plus  Others^  and  Instru- 
mentality), however,  the  ten-year -olds  excelled  on  Stance,  Engageiaent 
and  Outcome.    In  the  last  story,  concerning  Nonacademic  Task  Achievement 
Age  main  effects  were  observed  on  Stance,  Engagement,  Initiation,  Aid/ 
Advice,  Solver,  Implementation,  Response  Length,  Negative  Affect  ex- 
pressed by  the  Hero,  Total  Affect  (Hero  plus  Others)  and  Instrumentality 
In  general  the  fourteen-year-old  group  excelled,  with  the  ten-year-olds 
scoring  h-gher  or,  Negative  Affect  of  the  Hero  and  Total  Negative  Affect 
of  Hero  Plus  Others. 

In  Stage  I,  Age  was  a  significant  variable  on  Implementation  (sum 
scc-e)  and  the  difference  was  in  favor  of  the  fourteen-year -old  subjects 
This  did  not  occur  in  Stage  III. 

On  Coping  Effectiveness  scored  by  each  story.  In  Stage  I  the  ten-year 
olds  excelled  on  tha  stories  involving  Authority  (Fathers)  and  Inter- 
personal Relations  ana  the  fourteen-year-old  subjects  excelled  on  Aggres 
sion. 

i.urning  to  the  Mean  scores  used  only  in  the  Stage  I  System  of  evalu- 
ation ther^-  were  two  significant  Age  main  effects  showing  that  the  ten- 
year-old  group  received  higher  scores  on  Affect  expressed  in  conjunction 
with  the  problem  and  on  Attitude  toward  Authority.    In  other  two  cases. 
Age  mai    effects  were  more  favorable  to  fourteen-year-old  subjects  who 
excelled  on  Affect  presented  in  conjunction  with  Outcome  and  Sociability 

There  were  no  similar  findings  in  both  stages  which  involved  the 
Mean  scores  in  relation  to  the  interaction  Age  x  SES  since  in  the  first 
stage  no  significant  interaction  occurred  but  in  Stage  III  there 
appeared  significances  in  some  aspects  scored  in  both  stages*    This  was 
the  case  of  Mean  Engagement,  Initiation  and  Coping  Effectiveness*  On 
Engagement,  upper-lower  class  subjects  presented  more  immediate  response 
to  the  problem  than  did  the  upper-mid41e  class  subjects  in  both  age 
groups;  however,  this  difference  in  favor  of  the  lower  class  was  greater 
at  age  fourteen  than  at  age  ten*    For  the  Mean  score  in  Initiation  this 
same  picture  appeared,  that  is,  Icwer-class  subjects  excelled  middle- 
class  subjects  at  both  age  levels;  however,  the  difference  was  greater 
at  age  fourteen  than  at  age  ten.    On  the  Mean  Evaluation  for  Coping 
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Effectiveness  at  age  ten,  upper-middle  class  subjects  excelled  the 
upper-lower  ones,  while  at  age  fourteen  the  lower  class  excelled  the 
middle  class. 

On  the  Age  x  SES  Interactions  for  Msan  scores  used  only  in  Stage  III, 
for  Mean  Outcome,  at   ige  ten,  there  was  virtually  no  effect  observed  in 
relation  to  this  interaction,  while  at  age  fourteen  the  lower-class 
group  received  higher  scores  than  did  the  upper-middle  subjects.  On 
Me  an  Response  Length,  the  ten -year  upper- lower  clsss  sub jec ts  excel led 
the  ter-year-old  upper-middle  class;  however,  the  fourteen-year-old 
upper-middle  class  excelled  the  f ourteen-year-ol^I  upper-lower  class. 

There  were  only  two  significant  Coping  Effectiveness  Age  x  SES  inter- 
actions, when  considering  each  story,  and  these  were  found  in  Stories 
Two  and  Five.    In  the  first  one,  concerning  Interpersonal  Relations, 
lower-class  subjects  excelled  middle-class  subjects  at  age  fourteen, 
however,  at  age  ten  the  upper-middle  class  excelled  the  upper-lower 
class  subjects.    On  Story  Five,  which  concerns  with  Anxiety,  at  age  ten 
the  upper-middle  class  excelled  the  upper-lower  class,  and  at  age 
fourteen  the  upper-lower  class  excelled  the  upper-middle  class. 

In  relation  to  the  aspects  scored  only  in  Stage  III,  for  each  story, 
there  were  significant  Age  x  SES  interactions  in  various  cases.    On  the 
story  about  Academic  Task  Achleveitient  It  was  significant  In  relation  to 
Engagement,  Evaluation  of  Outcome  and  Response  Length.    In  the  first 
two  cases,  at  age  ten  the  upper-middle  class  excelled  the  upper-lower 
class,  and  at  age  fourteen  tSe  lower-class  received  higher  scores  than 
did  the  upper-middle  class.    On  Response  Length,  for  Story  One,  lower- 
class  ten-year-olas  received  higher  scores  than  did  the  middle-class , 
but  at  age  fourteen  the  middle  class  scored  higher  than  the  lower  class. 
For  Story  Two  (Interpersonal  Relations)  the  findings  presented  a  large 
number  of  significant  Age  x  SES  interactions.    That  was  the  case  for 
Stance,  Engagement,  Solver,  Implementation,  Outcome,  Evaluation  o£  Out- 
come, Response  Length,  Negative  Affect  expressed  by  the  Hero  anu  Total 
Affect*    On  Stance,  in  both  age  groups,  the  lower  class  excelled  the 
middle  class,  but  this  difference  was  greater  at  age  fourteen.    The  same 
finding  was  true  in  relation  to  Engagement.    On  :>olver.  Implementation, 
Outcome  and  Evaluacion  of  Outcome,  at  age  ten  the  middle  class  excelled 
the  lower  class,  while  at  age  fourteen  the  lower  class  excelled  the 
middle  class.    On  Response  Length,  Negative  Affect  of  Hero  and  Total 
Affect,  the  lower  class  excelled  the  middle  class  in  the  ten-year-old 
group,  but  the  middle  class  excelled  the  lower  class  in  the  fourteen- 
year-old  group.    For  Story  Three  (Peers  Aggression)  only  in  Pesponse 
Length  was  the  interaction  Age  x  SES  significant,  and  the  lower  class 
excelled  the  middle  class  at  age  ten,  while  the  middle  class  excelled 
the  lower  class  at  age  fourteen. 
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For  Story  Four     Jixiety)  the  Age  x  SES  interaction  was  significant 
many  times.    On  Engagement,  Initiation  and  Positive  Affect  presented 
by  the  hero  the  findings  showed  that  at  age  ten  the  middle  class 
excelled  the  lower  class  and  at  age  fourteen  the  lower  class  excelled 
the  middle  class.    On  Aid/Advice,  at  age  ten,  the  upp'ir-middle  subjects 
requested  less  aid  or  advice  than  the  upper-lower  subjects,  but  at  age 
fourteen  there  was  virtually  no  social  class  difference.    On  Response 
Length  of  this  story  concerning  Anxiety,  at  age  ten,  the  lower  class 
excelled  tne  middle  class;  however,  at  age  fourteen,  the  upper-middle 
responses  presented  more  words  than  did  the  upper-lower  responses. 
In  tne  same  story,  on  Total  Affect,  for  both  ages,  the  upper-lower 
class  excelled  the  upper-middla  class;  r.owever  this  difference  in  favor 
of  the  lower-class  was  greater  at  age  fourteen. 

For  Story  Five  (Classroom  Authority),  on  Engagement  at  age  ten  there 
was  virtually  no  difference  between  lower  and  middle  class;  while  at 
age  fourteen  the  lower  class  excelled  the  middle  class.    On  Aid/Advice, 
Implementation  and  Outcome  the  ten-year-old  middle  class  excelled  the 
ten-year-old  upper-lower;  however,  at  age  fourteen  the  lower  class  ex- 
celled the  middle  class.    Concerning  Response  Length,  the  ten-year-old 
lower  cJass  excelled  the  middle  class,  while  at  age  fourteen  the  middle 
class  excelled  the  lower  class. 

For  Story  Six,  concerning  Anxiety,  in  three  items  the  interaction 
Age  X  SES  was  significant.    On  Response  Length  the  ten-year -old  upper - 
lower  class  excelled  the  ten-year-old  upper-middle  class;  but  for  the 
fourteen-year-old  subjects  the  upper-middle  class  excelled  the  upper- 
lower  group.    On  Negative  Affect  expressed  by  the  Hero  the  lower  class 
excelled  the  middle  class  at  both  age  levels,  but  at  age  fourteen  this 
difference  in  favor  of  the  upper-lower  class  was  greater  than  in  the  ten- 
year  -old  groups. 

For  Total  Affect,  at  ten  there  was  virtually  no  social  class  dif- 
ference while  at  age  fourteen  the  lower  class  excelled  the  middle  class. 

On  the  story  concerning  Nonacademic  Task  Achievement  (Story  Seven) 
there  was  only  one  significant  Age  x  SES  interaction  and  it  was  in  re- 
lation to  the  Outcome.     In  both  age  groups,  the  upper-middle  class 
excelled  the  upper-lower  class  subjects;  however,  this  difference  in 
favor  of  the  middle  class  was  greater  at  age  fourteen  than  at  the  other 
age  level. 

The  interaction  Age  x  SES,  in  Stage  I,  was  significant  only  on  Story 
One  Coping  Effectiveness  (Academic  Task  Achievement)  where  ten-year-old 
lower-class  subjects  excelled  the  ten-year-old  middle-class  subjects, 
while  the  fourteen-year-old  middle-class  group  excelled  the  fourteen- 
year-old  lower-class  group. 
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Considering  the  interactions  Age  x  Sex  there  were  no  significant 
interactions  that  occurred  In  both  stages  In  the  Mean  scores  used  In 
both  systems.    In  the  Mean  scores  considered  for  Stage  III,  there 
occurred  only  one  significant  interaction:     the  fourteen-year-old 
females  excelled  the  males  of  the  same  age  in  the  Mean  Evaluation  ot 
Outcome,  while  at  age  ten  there  was  virtually  no  Sex  difference. 

On  Coping  Ef fectivenesr  there  were  no  Age  x  Sex  significant  inter- 
actions in  both  cases  but  when  each  story  was  considered  separately 
in  Stage  III  two  of  these    interactions  were  significant.    One  sig- 
nificant interaction  occurred  on  Story  Five,  which  concerns  Class- 
room Authority,  where  males  excelled  females  at  age  ten,  but  females 
excelled  males  at  age  fourteen. 

On  the  other  scales  used  only  in  Stage  III  for  each  story,  various 
Age  X  Sex  interactions  were  significant.    On  the  story  concerning 
Peers  Aggression,  in  both  age  groups,  the  females  received  higher  scores 
than  did  the  males  on  Response  Length;  howeve'-  this  difference,  in 
favor  of  females,  was  greater  at  age  fourteen.    Other  significant  inter- 
actions appeared  on  Story  Five  (Classroom  Authority).    These  occurred 
for  Aid/Advice,  Solver,  and  Evaluation  of  Outcome.    In  all  these  cases 
the  ten-year-old  males  excelled  the  ten-year-old  females,  and  the  four- 
teen-year-old females  excelled  the  fourteen-year-old  males.    On  Story 
Six  (Anxiety),  on  Total  Affect,  the  females  received  higher  scores  than 
did  the  males  at  both  age  levels,  but  this  difference  in  favor  of  the 
females  was  greater  at  age  fourteen  than  at  age  ten.    For  Story  Seven 
(Nonacademic  Task  Achievement)  th'"  significant  interactions  occurred  on 
Evaluation  of  Outcome,  Negative  Affect  expressed  by  the  Hero  and  in 
Total  Affect.    In  the  first  case,  that  is  on  Evaluation  of  Outcome,  ten- 
year-old  males  evaluated  more  positively  the  outcome  of  the  stem  about 
Nonacademic  Task  Achievement  than  did  the  females  of  the  same  age; 
however,  among  the  fourteen-year-old  subjects,  feniales  received  the 
higher  scores •    In  that  same  behavioral  area,  on  Negative  Affect  ex- 
pressed by  the  Hero  and  on  Total  Affect  (Hero  plus  Others)  for  both  age 
groups,  the  females  excelled  the  males;  however,  this  difference  in 
favor  o£  the  females  was  greater  at  age  ten. 

Turning  to  the  significant  findings  that  occurred  only  in  Stage  I, 
the  interaction  Age  x  Sex  was  significant  in  the  scale  sum  for  Stance, 
^here  at  age  ten  the  females  excelled  the  males  but  at  age  fourteen 
males  excelled  females. 

On  Joping  Effectiveness,  considering  each  story,  the  interaction  con- 
sidered in  this  paragraph  was  significant  in  Academic  and  in  Fonacademic 
Task  Achievement,    In  the  first  case,  females  excelled  males  at  age  ten 
but  males  excelled  females  at  age  fourteen.    In  the  second  case,  males 
excelled  females  at  age  ten  and  females  excelled  males  at  age  fourteen* 
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Socioeconomic  Status 


When  socioeconomic  status  was  considered  as  a  source  of  variation 
there  was  only  one  main  effect  which  was  similar  in  Stage  I  and  Stage 
III  when  Mean  scores  were  considered.    It  occurred  in  relation  to 
Stance;  on  that  variable  the  Lower  class  excelled  the  middle  class. 
On  Engagement,  in  Stage  III,  the  lower  class  excelled  the  middle  class 
and  in  Stage  I  the  middle  class  excelled  the  lower  class.    In  Stage  III 
findings  concerning  Mean  Instrumentality,  the  lower-class  subjects 
presented  more  instrumental  acts  made  by  the  hero  across  stories  than 
did  the  middle-class  subjects.    There  was  no  significant  difference 
(In  Persistence)  in  Stage  I. 

On  Mean  Initiation,  also  the  upper-lower  class  excelled  the  upper- 
middle  class  in  Stage  III,  while  In  Stage  I  this  difference  was  not 
significant. 

On  the  Mean  scores  used  only  in  Stage  III  the  Lower  class  excelled 
the  middle  cla^.s  on  the  following  scales:    Mean  Outcome,  Mean  Positive 
Affect  expressed  by  the  Hero,  and  Mean  Total  Affect  (Hero  plus  Others). 
The  middle  class  excelled  the  lower  class  on  Mean  Solver. 

On  Mean  Coping  Effectiveness  there  were  no  social  class  significant 
effects  in  Stage  III,  but  in  the  individual  story  scaling  the  lower 
class  excelled  the  middle  class,  when  the  story  stem  presented  a  problem 
where  the  hero  must  cope  with  Peer  Aggression  (Story  Three)  and  with 
Anxiety  (Story  Six). 

These  findings  were  not  true  in  Stage  I,  where  only  on  the  Story  Six 
(Nonacademic  Task  Achievement)  was  there  a  significant  social  class 
effect,  and  in  that  case  the  middle  class  excelled  the  lower  class. 

Considering  the  items  scored  only  in  the  scaling  system  used  in 
Stage  III  for  each  story  there  were  some  significant  social  class  main 
effects.    For  Story  Two,  involving  Interpersonal  Relations,  the  lower 
class  excelled  the  middle  class  on  Stance,  Engagement,  and  Positive 
Affect  expressed  by  the  Hero. 

On  Story  Three  (Peer  Aggression),  the  lower  class  excelled  the  middle- 
class  in  the  following  dimensions-     Stance,  Engagement,  Initiation,  Eval- 
uation of  Outcome  and  Instrumentality.    On  Story  Four  concerning  Anxiety, 
the  lower-class  subjects  excelled  the  middle-class  subjects  on  Engage- 
ment, Positive  and  Negative  Affect  expressed  by  the  Hero,  Total  Affect 
and  Instrumentality,  and  the  reverse  was  true  for  Aid/Advice. 

On  Story  Five,  which  concerns  Classroom  Authority,  the  upper-lower 
group  excelled  the  upper-middle  group  in  relation  to  Stance  and  Engage- 
ment; however,  the  middle-class  subjects  excelled  the  lower-class 
subjects  when  Solver  is  considered  because  in  their  responses  the  hero 
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was  the  solver  more  frequently.    On  Negative  Affect  expressed  by  Hero, 
also,  the  middle  class  excelled  the  upper-lower  class  when  the  hero 
must  cope  with  Classroom  Authority.    For  Story  Six  (Anxiety),  the  lower 
class  excelled  the  middle  class  In  the  following  items:    Stance,  Engage- 
ment, Initiation,  Outcome,  Negative  Affect  expressea  by  the  Hero,  Total 
Affect  and  Instrumentality.    On  the  story  concerning  Nonacademic  Task 
Achievement  (Story  Seven),  the  upper-middle  group  excelled  the  upper- 
lower  group  in  relation  to  the  dimensions  of  Aid/ Advice,  Solver  and 
Outcome,  while  the  upper-lower  g-'oup  excelled  the  upper -middle  group  in 
Evaluation  of  Outcome  and  in  presenting  a  higher  frequency  of  Positive 
Affect  expressed  by  the  Hero  than  did  the  upper -middle  class  subjects. 

Turning  to  the  Mean  scores  that  were  significant  only  in  Stage  I 
that  were  scored  in  both  scoring  systems,  the  findings  showed  a  SCS 
main  effect  in  relation  to  the  Mean  scores  of  Sociability,  Coping  Ef- 
fectiveness and  Attitude  toward  Authority.    The  upper-middie  class 
subjects  presented  more  responses  of  Sociability  and  Coping  Effective- 
ness than  did  the  lower-class  subjects^  while  the  upper-lower  class 
subjects  presented  a  more  Positive  Attitude  toward  Authority  than  did 
the  other  class  subjects.    In  relation       the  scale  sums  used  only  in 
Stage  I,  the  middle-class  subjects  pres^-ated  more  Affect  in  conjunction 
with  the  problem  than  did  the  upper- lower  subjects. 

In  Stage  I  there  was  a  significant  difference  in  Coping  Effective- 
ness on  Story  Six  (Nonacademic  Task  Achievement)  where  the  .niddle  class 
excelled  the  lower  class. 

There  were  no  SES  x  Sex  interactions  that  were  significant  in  both 
stages  for  the  Mean  scores  but,  when  the  scaling  system  for  each  story 
is  considered,  there  were  some  significant  interactions  in  Stage  III. 

On  Story  Three,  which  concerns  Peers  Aggression,  In  the  upper-middle 
class ;  virtually  no  Sex  difference  occurred  whUe  in  the  lower  class  the 
females  excelled  the  males  in  relation  to  Positive  Affect  expressed  by 
the  Hero. 

In  Story  Five  (Classroom  Authority) , also  in  relation  to  the  Total 
Affect  (Hero  Plus  Others) , there  were  no  Sex  differences  in  the  middle 
class,  while  in  the  lower  class  the  girls  excelled  the  boys.    For  the 
same  story,  in  Instrumentality  at  the  lower-class  level  the  females 
excelled  the  males  and  at  the  middle-class  level,  the  males  excelled 
the  females. 

On  the  scales  for  Story  Six  (Anxiety)  only  on  Implementation  was 
there  a  significant  SES  x  Sex  interaction  and  in  that  case,  in  the  upper- 
lower  class  the  males  excelled  the  females,  while  in  the  upper-middle 
class  the  females  excelled. 
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On  Story  Seven  (Nonacademic  Task  Achievement),  in  two  scales,  there 
were  significant  SES  x  Sex  interactions  and  they  both  occurred  in  the 
same  direction.    On  the  scales  of  Outcome  and  Instrumentality  lower- 
class  males  excelled  lower-class  females  and  middle-class  females  ex- 
celled middle-class  males. 

In  Stage  I  the  only  SES  x  Sex  significant  interaction  occurred  for 
Story  Seven  Coping  Effectiveness  (Interpersonal  Relations)  where  the 
lower-class  male£^  excelled  the  lower-class  females  and  the  middle-class 
females  excelled  the  middle-class  males. 

Sex 

There  was  only  one  Sex  main  effect  which  was  significant  in  both 
stages.    It  occurred  in  relation  to  Initiation  but  in  Stage  III  males 
excelled  females  and  in  Stage  I  females  excelled  males. 

In  Stage  III  for  the  other  Mean  scales  used  in  both  systems  the  males 
excelled  the  females  on  I]Q>lementation  and  on  Instrumentality. 

On  the  Mean  scores  used  only  in  Stage  III,  the  females  scored  higher 
than  the  males  in  Mean  Response  Length,  Mean  Positive  Affect  expressed 
by  the  Hero,  Mean  Negative  Affect  expressed  by  the  Hero,  Mean  Evalua- 
tion of  Outcome  and  in  Mean  Total  Affect  (Hero  Plus  Others).    On  the 
other  hand  the  boys  excelled  the  girls  on  Mean  Aid/Advice  which  indi- 
cates that  in  boys'  responses  the  heiro  needed  less  help  than  he  did 
in  girls'  responses. 

Several  Sex  main  effects  were  observed  for  the  first  time  in  Stage 
III  when  the  scoring  system  was  applied  to  each  story.    The  most  con- 

Lstent  finding  involved  Response  Length.    The  girls  differed  signifi- 
cantly from  the  boys  on  all  stories,  except  on  Story  Six  (Anxiety)  and 
the  findings  showed  that  the  females  scored  higher  than  the  males. 
Other  consistent  finding  involved  the  affective  behavioral  area.    In  all 
the  cases  where  Sex  appeared  as  a  significant  source  of  variation,  the 
females  scored  higher  than  the  maler  .    This  «^ccurred  in  the  following 
cases:    Positive  Affect  expressed  by  the  Hero  (Stories  Two,  Three,  and 
Five),  Negative  Affect  expressed  by  the  Hero  (Stories  One,  Four,  Six, 
and  Seven)  and  Total  Affect  (Stories  Two,  Four,  Six,  and  Seven).  There 
were  other  results  by  story  that  did  not  present  the  same  consistency. 
On  Story  One  (Academic  Task  Achievement)  the  male  responses  oi  Self* 
Iiq>lementation  excelled  the  female  responses.    For  Story  Four  (Anxiety) 
the  males  excelled  the  females  on  Outcome.    For  the  story  concerning 
Anxiety  (Story  Six)  the  females  excelled  the  males  on  the  Evaluation  of 
Outcome.    For  the  Story  Seven  (Nonacademic  Task  Achievement)  the  males 
scored  higher  than  the  females  on  the  following  scales:    Solver,  Imple- 
mentation, Outcome,  and  Coping  Effectiveness. 
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Significant  in  Stage  I,  bsit  not  scored  in  Stage  III,  was  the  greater 
Frequency,  by  males  than  by  females,  of  Affect  expressed  xn  conjunction 
with  the  problem.    In  Stage  I,  in  Coping  Effectiveness  scor3d  by  each 
story,  the  girls  excelled  the  boys  in  the  stories  concerning  Task 
Achievement,  Fathers*  Authority,  Aggression  and  Mothers'  Authority. 
The  males  excelled  the  females  on  Coping  Effectiveness  in  the  story  con- 
cerning Anxiety. 

INTERPRETIVE  COMMENTS  AND  IMPLICATIONS 
Age  Differences 

Considering  the  total  of  possible  significant  findings  and  the 
results  that  appeared  actually  as  significant,  it  must  be  said  that 
age  appears  to  have  no  consistent  effect  on  the  Coping  Style  and  its 
dimensions . 

The  considerable  body  of  data  that  was  described  earlier  showed  that 
there  were  only^a  few  cases  in  which  the  findings  concerning  age  are 
similar  or  identical  in  Stage  I  and  Stage  III.    The  main  effect  of  Age 
variable  was  consistent  in  both  stages,  only  in  some  cases  that  will  be 
considered,  now. 

On  the  Occupational  Values  instrument,  similar  results  concerning  age 
appi^ared  in  relation  to  the  values:    Esthetics,  Prestige,  Follow-Father, 
Independence,  Associates,  Success  and  Intrinsic  Values.    As  the  same 
did  not  occur  in  relation  to  the  other  values  it  is  possible  to  carry 
out  the  hypothesis,  that  for  Brazilian  children.  Age  is  a  significant 
variable  in  relation  to  some  values  only. 

This  argument  Jtarts  from  the  observation  that,  in  growing  up,  chil- 
dren have  their  values  shaped  by  other  variables  besides  Age.    In  that 
case.  Age  as  a  main  factor  could  be  important  only  to  the  values  just 
quoted • 

Concerning  coping  theory,  a  very  general  proposition  can  be  made: 
for  children,  when  engaged  in  problem-solving  situations  that  involve 
Occupational  Values,  Age  is  an  important  variable  only  in  relation  to 
some  values.    The  implications  of  this  for  educational  practice  could 
be  made  only  in  terms  of  educators'  expectancies  being  different  in 
relation  to  the  children's  reaction  concerning  some  values. 

On  the  Occupational  Interest  Instrument  the  Age  main  effect  was 
similar  in  Stage  I  and  St;>'^n  III  in  Occupational  Aspiration,  Occupa- 
tional Expectation,  Discr      icy  between  Father's  Occupation  and  Child 
Aspiration.    The  tentative  tormulation  to  explain  the  data  concerning 
the  Occupational  Values  may  also  apply  to  the  aspiration  data. 
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Similar  results^j^ere  found  also  in  relation  to  Educational  Aspiration 
in  both  stages,  where  main  Age  effect  showed  that  as  children  grow  up 
they  present  consistently  a  higher  educational  aspiration.  Possibly 
this  occurs  not  because  Age  is  the  only  one  factor  having  a  relevant 
influence  in  that  aspect.    The  teen-ager  has  also  a  more  correct  per- 
spective of  the  needing  of  education  in  our  society  and  about  the 
diversification  of  careers  that  can  be  opened  to  a  person  by  education. 

Age  is  a  variable  that  is  important  in  relation  to  coping  with 
problems  in  Educational  Aspiration  and  it  is  important  to  educators  to 
consider  their  relevancy,  as  it  could  be  important  to  problems  concern- 
ing motivation  to  study  or  to  go  to  school. 

On  the  various  behavioral  areas  considered  in  the  Sentence  Conq>letion 
instrument.  Age  was  a  variable  that  presented  a  consistent  effect  in 
both  stages  only  in  some  specific  cases  of  the  following  behavioral 
areas:    Interpersonal  Relations,  Authority,  Anxiety,  Total  Score  and 
Parent/Child  Interaction.    However,  as  this  occurred,  in  each  area,  for 
different  Coping  Style  dimensions,  it  is  not  possible  to  draw  conclu- 
sions about  the  relevancy  of  the  Age  variable,  even  in  the  behavioral 
areas  Just  cited.    One  or  two  examples  could  make  clearer  that  aspect: 
for  Stance,  Age  was  a  significant  variable  in  the  area  of  Interpersonal 
Relations,  Authority  and  Total  Score,  but  not  for  other  behavioral 
areas.    In  the  area  of  Anxiety,  Age  was  significant  only  for  the  Coping 
Style  dimensions  and  Effectiveness,  in  both  stages. 

These  findings  could  be  explained  In  terms  of  the  possibility  of 
slight  changes  in  the  make-up  of  the  samples  between  Stage  I  and  Stage 
III«  or  in  the  fact  that  the  instrument  did  not  make  it  possible  to 
discriminate    very  well  the  effect  of  the  variable  just  considered^  In 
all  the  cases,  it  Is  very  difficult  to  consider  the  implications  of 
these  findings  for  coping  theory  or  of  educational  practice. 

On  the  Story  Completion  instrument  the  findings  showed  very  few 
similar  results  in  both  stages  that  could  be  considered  as  an  effect 
of  Age  variable.    Only  in  Stance  and  Persistence  the  results  were  con- 
sistent in  the  Mean  Scores  evaluated  for  both  stages.    As  the  stories 
were  modified  and  the  scoring  and  scaling  systems  extensively  changed 
in  Stage  III,  it  is  difficult  to  discuss  comparatively  the  findings  in 
both  stages.    But  even  in  that  situation  it  was  possible  to  find  con- 
sistency of  Age  effect  in  relation  to  some  coping  dimensions  in  each 
stage,  or  even  in  both.  / 

Considering  the  results  of  the  two  projective  instruments  used  in 
the  present  research  it  appears  that  the  Story  Completion  is  more  suit- 
able to  the  study  of  the  effect  of  age  on  Coping  Style  dimensions. 
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For  coping  theory,  Age  could  be  considered  a  very  Important  vcr table 
as  it  is  a  huinaa  characteristic  to  change  the  style  of  coping  with 
problems.    But  t' 3  findings  of  the  research  in  relation  to  Brazilian 
sample  were  not  consistent,  showing  the  need  of  more  studi.es  on  the 
effect  of  that  variable.    It  is  important  for  teachers  to  know  that 
children  of  different  ages  can  select  different  wayt;  to  cope  with  prob- 
lems of  their  lives. 

When  the  variable  Age  Is  considered  in  its  interactions  with  other 
variables,  the  picture  is  not  firm.    Really  there  were  a  very  few 
results  that  presented  as  a  consistent  finding,  similar  or  identical 
results,  in  both  stages. 

Considering  the  significant  findings  of  the  Age  x  S£S  interaction, 
the  only  consistent  result  in  both  stages,  in  the  ^titude  and  Achieve- 
ment instruments , occurred  in  relation  to  Reading.    In  that  case,  in  both 
age  groups  the  upper-lower  class  subjects  presented  lower  results  than 
the  upper-middle  class  subjects.    These  findings  showed  that  the  inter- 
action is  very  Important  when  the  children  have  to  face  the  Reading  task. 
Since  in  Brazil  there  are,  until  now,  no  programs  of  remedial  education 
of  the  culturally  disadvantaged  children,  the  results  could  be  expected 
in  the  direction  th^u  they  appeared. 

In  view  of  these  findings  it  is  possible  to  suggest  che  use  of 
remedial  reading  programs  in  the  upper-lower  class  schools. 

Also  in  the  expected  direction  was  the  influence  of  the  interactions 
Age  x  SES  in  relation  to  Educational  Aspiration,  where  the  middle  class 
excelled  the  lower  class  in  both  age  groups. 

The  children  of  the  upper-middle  class  when  growing  up  have  more 
opportunities,  more  information,  and  more  ambiontal  stimulation  concern- 
ing education  than  have  the  upper-lower  class  children.    This  situation 
has  implications  in  the  way  they  cope  with  educational  problems  end  in 
their  educational  aspirations.    Teachers  must  be  prepared  to  guide  the 
children  in  that  aspect , specially  the  lower-class  pupils. 

On  the  projective  instruments  the  results  were  not  laore  consistent. 
On  the  Sentence  Completion  instrument  chere  were  only  two  cases  where 
the  interaction  Age  x  SES  was  similar  and  in  the  same  direction  in  both 
stages.    One  occurred  in  relation  to  the  Frequency  of  Positive  Affect 
in  the  behavioral  area  of  Authority,  and  the  other  in  Attitude  on  the 
Total  Score.    On  the  S':ory  Completion  instrument  there  were  no  similar- 
ities on  the  results  of  the  aspects  measured  in  both  stages,  but  the 
findings  ot  both  stages,  scored  by  a  different  scoring  system,  suggested 
for  some  behavioral  areas  the  possibility  of  influence  of  the  con- 
sidered interaction.    There  is  a  need  of  further  research  to  explain 
this  Subject. 
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These  same  assumptions  could  be  made  in  relation  to  the  interaction 
Age  X  Sex,  as  there  were  only  a  very  few  similar  results  in  both  stages. 
One  occurred  In  relation  to  Educational  Aspiration,  where  males 
received  higher  scores  than  females  in  both  ages,  in  both  stages.  That 
is  in  accord  with  our  social  premises  that  considered  the  formal  educa- 
tion more  important  to  males  than  to  females.    Two  other  similar 
results  appeared  in  the  Sentence  Completion:    one  in  relation  to  Stance 
on  Aggression,  where  females  excelled  males  at  age  ten  and  males  ex- 
celled females  at  age  fourteen;  the  other  in  the  Coping  Etfectiveness 
Total  Score.    On  the  Story  Completion  instrument  the  different  system 
of  scoring  the  results  did  not  permit  close  comparison,  and  only  some 
similar  tendency  could  be  observed.    In  a  general  way,  the  same  assump- 
cions  about  the  interaction  Age  x  SES  could  be  made  in  relation  to  both 
instruments. 

In  order  to  do  a  summary  of  the  findings  concerning  the  effect  of  the 
Age  variable  on  the  differences  of  Coping  Style  dimenbions  it  must  be 
said  that  its  effect  was  not  very  strong  or  very  consi;  ent  in  both 
stages.    If,  to  its  main  effect  would  be  added  the  effect  of  its  inter- 
action with  other  variables  their  role  in  the  coping  behavior  possibly 
would  be  more  relevant  to  coping  theory. 

Social  Cla£S  Differences 

An  examination  of  the  data  concerning  the  effect  of  social  class 
(SES)  on  the  uoping  Style  differences  showed  that  this  variable  had  a 
significant  effect  only  in  some  specific  dimensions  in  some  behavioral 
areas.    As  in  the  case  of  the  Age  variible^  it  must  be  taken  into  con- 
sideration that  in  relation  to  the  total  of  possible  relations  con* 
sidered,  only  a  few  were  significant  and  so  the  findings  must  be  inter- 
preted wii.h  caution. 

On  the  area  of  ^titude  and  Achievement^  social  class  was  a  signifi- 
cant variable,  in  both  stager    for  Reading  and  for  the  Raven  Aptitude 
measure,  where  the  upper- lowc  i  class  scored  lower  than  the  u^>per-middle 
class.    This  result  is  in  accord  w^ch  a  great  part  of  the  literature 
about  this  subject:    it  appears  that  social  clas&  has  implications  in 
that  behavioral  area.    As  social  class  (SES)  is  a  very  co^nplex  variable 
it  is  difficult  to  say  of  that  complex,  what  aspect  is  more  likely  to 
cause  differences  in  zhe  behavior.    A  variety  of  studies  have  showed 
that  environmental  stimulation  has  a  very  important  role  in  intellectu- 
al development  and  in  the  development  of  the  language.    So  it  is 
possible  that  this  aspect  would  be  inqportant  also  for  the  Coping  Style 
dimensions  in  various  behavioral  areas.    The  Informal  education  that 
occurred  at  home  arid  in  the  environment  around  the  house  appeared  to 
give  less  conditions  to  the  development  of  the  upper-lower  class  chil- 
dren.   The  iiqilications  for  educational  practice  is  evident:    there  is 
a  great  need  for  educational  programs  that  could  make  it  possible  to 
change  the  situation  of  the  lower*class  children. 
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On  Occupational  Values  the  results  in  both  stages  were  similar  In 
relation  to  the  following  val<   s:    Esthetics,  Security,  and  Follow- 
Father.    In  relation  to  Social  Class  (SES),  only  some  values  appeared 
to  be  relevant,  same  as  in  the  Age  variable.    In  relation  to  the 
coping  theory  it  is  necessary  to  search  further  the  relation  between 
Occupational  Values  and  Social  Class.    In  relation  to  educational 
practice,  it  must  be  taken  into  consideration  that  children  from  dif- 
ferent social  classes  have  different  values. 

In  relation  to  the  responses  of  the  subjects  to  the  Occupational 
Interest  instrument,  the  findings  which  were  similar  in  both  stages 
occurred  in  relation  to  Child's  Occupational  Aspiration,  Child's 
Occupational  Expectation  and  in  relation  to  the  Discrepancy  between 
Father's  Occupation  and  Child's  Aspirations. 

From  an  analysis  of  the  data  it  is  possible  to  say  that  the  social 
class  variable  (SES)  is  consistent  in  its  effects,  when  the  child  must 
face  problems  of  Occupational  Aspiration  and  Expectation.    Its  effects 
are  in  accord  with  what  could  be  expected,  since  the  children  of  upper- 
middle  class  excelled  the  children  of  the  upper-lower  class  in  relation 
to  aspiration  and  expectation.    On  the  other  hand,  the  subjects  of  the 
upper-lower  class  excelled  the  subjects  of  the  upper-middle  class  in  the 
quoted  discrepancy:    this  is  easy  to  understand  as  the  lower  status 
children  want  to  improve  their  social  status. 

The  findings  concerning  Occupational  Interests  can  present  some 
iiq)lications  for  coping  theory.    Social  class  appears  to  be  an  impor- 
tant variable  that  interferes  with  the  Coping  Styles  of  the  child,  when 
he  has  to  face  problems  in  the  professional  area  or  when  he  has  to 
consider  the  level  of  school  he  wants  to  follow. 

When  students  come  from  the  upper-lower  class,  they  appear  to  have 
less  motivation  for  higher  educational  levexs  or  occupations,  possibly 
because  they  know  the  social  and  economic  barriers  to  such  inobility. 
On  the  other  hand,  they  want  to  do  more  than  their  parents  did  and  want 
to  engage,  in  the  futttre,  in  an  occupation  higher  than  the  one  of 
the\r  parents.    This  fact  must  be  taken  into  consideration  by  the  teacher 
who  teaches  different  social  classes, 

tn  accord  with  these  same  theoretical  considerations  were  the  find- 
ings of  Educational  Aspiration,  where  upper-middle  class  subjects  ex- 
celled upper-lower  class  subjects,  in  Stage  I  and  Stage  III, 

On  the  projective  instruments  the  maiii  effect  of  the  social  class 
was  not  very  consistent  in  Sentence  Completion  and  as  the  sysLem  of 
scoring  and  the  items  of  the  Story  Conq>letion  were  very  different  In 
both  stages,  the  conclusions  cannot  be  drawn  with  security  or  validity. 
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In  the  Sentence  Completion  Instrument  similar  results  In  both  stages 
occurred  only  four  times  In  all  the  possible  relations.    That  happened 
In  relation  to  Attitude  toward  Authority,  Frequency  of  Depressive  and 
Neutral  Affect,  and  Interpersonal  Relation,  and  In  Coping  EffvCtlve- 
ness  In  relation  to  Authority.    So,  conclusions  roust  be  taken  with 
caution.    The  findings  should  be  take,  as  clues  that  social  class  (SES) 
can  be  an  iiq>ortant  variable  to  various  behavior  areas,  that  could  be 
relevant  to  the  Coping  dimensions.    But  as  the  results  of  the  two 
stages  were  so  weakly  consistent,  there  Is  a  need  of  further  research 
in  order  to  know  more  precisely  the  role  of  the  considered  variable. 

The  findings  of  the  Story  Completion  instrument  cannot  permit  con- 
clusions because  there  are  real  differences  In  the  instrument  and  In 
the  scoring  system  which  prevent  valid  comparisons  between  Stage  I  and 
Stage  III,  but  in  both  stages  these  findings  suggested  the  relevancy  of 
the  social  class  variable  for  Coping  dimensions  In  all  behavioral  areas. 
It  must  be  added  that  on  the  Hean  scores  of  similar  scoring  system  In 
both  stages,  there  was  a  consistent  finding  on  Stance.    All  these 
findings  point  out  that  it  would  be  of  great  interest  to  the  develop- 
nent  of  the  Coping  Behavior  Theory  to  do  more  research  about  the  in- 
f  lue  nee  of  the  SES  variable* 

The  Interaction  of  SES  x  Sex  was  consistently  significant  only  in 
one  case,  where  lower-class  boys  excelled  the  girls  of  the  same  class 
on  Raven,  and  upper-middle  class  boys  were  lower  than  upper-middle  class 
gills  on  the  same  instrument  in  both  stages.    Under  this  condition  It  is 
i]iq>ossible  to  draw  some  conclusion  about  the  role  of  this  Interaction 
on  the  Coping  Style  dimensions. 

Sex  Differences 

The  main  effects  of  the  Sex  variable  that  were  consistent  in  both 
stages  occurrtrd  in  very  specific  behavioral  areas  or  in  relation  to 
some  particular  Coping  dimension. 

On  the  behavioral  areas  involving  Occupational  Values,  Occup^itional 
Interests  and  Educational  Aspirations,  the  results  were  very  consistent 
and  in  accord  with  our  social  premises  that  considered  that  males  and 
females  would  have  different  values  and  interests,  and  also  that  males 
would  show  higher  Edticaticnal  Aspiration  than  females.    The  consistency 
of  data  in  that  instrument  suggested  that  the  variable  Sex  has  a 
relevant  role  in  the  coping  theory.    When  person;  must  face  problems 
at  occupational  level  it  is  possible  that  their  sex  wlU  determine  their 
behavior,  at  least  in  part.    This  fact  has  implications  for  educational 
practice  of  males  and  females,  as  they  present  different  t'alues  and 
Interests  in  relation  to  education  and  In  relitlon  to  their  future 
occupation. 
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On  the  Sentence  Completion  Instrument,  In  a  few  cases  only,  the 
main  effect  of  the  variable  Sex  was  consistent  In  both  stages.    As  has 
been  said.  In  the  first  part  of  the  report  of  the  Analysis  of  Variance 
of  Means,  it  Is  In  the  affective  responses  that  the  data  were  more 
consistent  and  in  the  socially  expected  direction,  that  Is,  females 
generally  presented  more  Depressive  Affect  than  males,  and  males  more 
Neutral  Affect  than  females.    These  findings  appear  to  support  the  idea 
that  Sex  is  a  relevant  variable  to  the  affective  dimension  of  Coping 
behavior.    For  the  other  behavior  areas  and  Coping  dimensions  the  data 
dispersion  and  the  low  consistency  between  the  findings  of  both  stages 
did  not  permit  conclusions. 

The  differences  of  items  and  scoring  system  considered  in  relation 
to  the  Story  Completion  instrument  did  not  permit  conclusions  about 
the  Sex  variable,  but  the  findings  of  each  stage  suggested  that  thi<^ 
variable  is  relevant  for  various  Coping  Behavior  dimensions,  specially 
for  Affect  and  Coping  Effectiveness. 

Overall,  the  data  *oi±  the  influence  of  the  variables  Age,  Sex,  and 
socioeconomic  (SES)  level  showed  that  they  could  be  relevant  to  the 
Coping  Behavior  theory,  but  the  data  were  not  conclusive  because  in  the 
comparisons  between  Stage  I  and  Stage  III  the  findings  were  not  in  the 
same  direction  all  the  time.    The  data  concerning  the  Instruments  that 
were  used  oily  in  one  stage,  or  chat  presented  differences  in  form  or 
in  scoring  system  in  both  stages,  presented  suggestions  in  the  same 
direction. 
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ANOVA  OF  MEANS: 
HYPOTHESES  AND  FINDINGS 


BRAZIL 

DEMOGRAPHIC  MEASURES 

Upper-middle  class  children  will  have  higher  Educational 
Aspirations  than  will  upper-lower  class  children. 

This  hypothesis  was  supported  at  greater  than  the  .05  level  of  sig- 
nificance since  the  upper-middle  class  children  had  higher  Educational 
Aspiration  levels  than  did  the  upper-lower  class  children. 

This  hypothesis  was  also  supported  in  Stage  I. 

ACHIEVEMENT  MEASURES 

Upper-middle  class  children  will  have  higher  Achievement 
scores  than  will  upper-lower  class  children. 

This  hypothesis  was  verified  for  the  Raven  and  for  Reading  Achieve- 
ment and  Grade  Point  Average.    It  was  not  verified  for  Mathematics 
Achievement. 

This  hypothesis  was  consistently  verified  in  Stage  I  for  all  Aptitude 
and  Achievement  measures.    Thus,  it  should  be  considered  tc  have  been 
verified  overall. 

Girls  will  have  higher  Achievement  scores  than  will  boys. 

Only  on  Mathematics  Achievement  did  the  girls  score  significantly 
higher  than  did  the  boys.    On  the  remainder  of  the  Achievement  uieasures 
and  the  Aptitude  measure,  there  were  no  significant  Sex  differences* 
In  Stage  I  the  hypothesis  was  not  verified  except  for  Grade  Point 
Average.    For  the  other  measures  the  males  received  significantly 
higher  scores.    Thus  the  hypothesis  must  be  rejected. 

OCCUPATIONAL  MEASURES 

Upper-middle  class  children  will  have  a  higher  objective 
status  level  Occupational  Expectation  than  will  upper-lower 
class  children. 

This  hypothesis  was  verified  in  Stage  III  as  the  upper-middle  class 
children  had  significantly  higher  Occupational  Expectations  than  did  the 
upper-lower  class  children.    This  hypothesis  was  also  verified  in  Stage 
I  so  it  must  be  considered,  overall,  to  have  been  verified. 
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Upper-middle  class  children  will  have  a  higher  level  of 
objective  Occupational  Aspiration  than  will  upper-lower 
class  children* 

This  hypothesis  was  verified  in  Stage  III  as  the  upper-middle  class 
children  had  significantly  higher  Occupational  Aspirations  than  did 
the  upper- lower  class  children.    This  hypothesis  was  also  supported  in 
Stage  I,    ThuSy  overall,  the  hypothesis  was  confirmed. 

Upper-middle  class  children  will  have  different  discrepancy 
scores  between  Occupational  Aspiration  and  Expectation  than 
will  upper-lower  class  children. 

There  was  no  significant  social  Ciass  difference  in  the  Aspiration/ 
Expectation  Discrepancy  score  in  Sta^e  IXI.    Also,  the  hypothesis  was 
not  confirn^d  in  Stage  I,  thus  it  must  be  totally  rejected. 

Upper-middle  class  children  will  prefer  different  Occu- 
pational Values  than  will  upper-lower  class  children. 

This  hypothesis  was  very  poorly  supported  in  Stage  III,  as  or  only 
four  of  the  fifteen  Occupational  Values  were  there  significant  social 
class  differences.    Upper-lower  class  children  scored  significantly 
higher  on  Esthetics,  Security,  and  Surroundings  while  upper-middle  class 
children  scored  higher  on  Follow  F  .ther* 

In  Stage  I  there  were  significant  social  class  differences  on  seven 
of  the  fifteen  Occupational  Values  and  upper-lower  class  children  pre- 
ferred Intrinsic  values  while  upper-middle  class  children  preferred 
Extrinsic  values.    This  difference  was  not  observed  in  Stage  III.  Thus 
the  hypothesis  was  verified  for  Esthetics  and  Security,  but  cannot  be 
supported  for  the  remainder  of  the  values* 

Upper-lower  class  children  will  show  a  greater  preference 
for  "Extrinsic"  Occupational  Values  than  will  upper-middle 
class  children* 

There  was  no  significant  social  class  difference  on  the  Total  Intrin- 
sic or  Extrinsic  score.    Also,  the  upper-lower  class  children  preferred 
only  two  of  the  Extrinsic  values  (and  one  Intrinsic  value).    In  Stage  I 
the  hypothesis  could  not  be  completely  tested  with  Brazilian  data  since 
errors  in  the  original  data  resulted  in  an  inability  to  correctly 
analyze  the  Extrinsic  Total  score.    Thus,  the  hypothesis  was  not  sup- 
ported in  Brazil. 

Males  ;^ill  nave  a  higher  Occupational  Expectation  level 
than  will  females* 

This  hypothesis  was  verified  with  Stage  III  data  since  the  males 
scored  significantly  higher  on  Occupational  Expectation  than  did  the 
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females.    This  finding  was  also  observed  in  Stage  I.    Thus»  tne  hypo- 
thesis was  completely  verified. 

Males  will  have  a  higher  objective  Occupational 
Aspiration  level  than  will  females. 

This  hypothesis  was  verified  in  Stage  III  since  the  males  had  sig- 
nificantly higher  Occupational  Aspirations  than  did  the  females.  This 
finding  was  also  observed  in  Stage  I.    Thus  the  hypothesis  was  verified 
overall. 

Males  will  prefer  different .Occupational  Values  than 
will  females. 

This  hypothesis  was  supported  to  a  great  extent  since  there  were 
eleven  out  of  fifteen  Occupational  Values  with  significant  Sex  dif- 
ferences.   The  females  scored  significantly  higher  on  Altruism,  Self- 
Satisfaction,  Intellectual  Stimulation,  Surroundings,  Associates,  and 
Variety;  while  the  males  scored  higher  on  Management,  Creativity, 
Prestige,  Economic  Returns,  and  Follow  Father.    In  Stage  I,  also,  the 
hypothesis  was  verified  for  the  most  part  as  ten  of  the  fifteen  Occu- 
pational Values  showed  significant  Sex  differences.    Thus,  overall,  the 
.hypothesis  may  be  said  to  have  been  verified. 

Females  will  more  frequently  choose  ''Intrinsic"  Occupational 
Values  than  will  males. 

This  hypothesis  was  supported  by  the  overall  Intrinsic  score  in  Stage 
III,  where  the  females  scored  higher  than  did  the  males.    However >  for 
individual  Intrinsic  values,  on  only  three  of  the  eight  values  did  the 
females  score  significantly  higher.    The  Stage  I  hypothesis  with 
Brazilian  data  could  not  be  tested  since  errors  in  the  original  data 
resulted  in  an  Inability  to  correctly  analyze  the  Intrinsic  Total  score. 
Thus,  while  Stage  III  c'ata  supported  the  hypthesis  to  a  fair  degree, 
there  was  no  information  available  from  Stage  I  data. 

Males  will  more  frequently  choose  "Extrinsic" 
Occupational  Values  than  will  females. 

This  hypothesis  was  supported  by  the  overall  Stag*^  III  Extrinsic 
score  where  males  scored  significantly  higher  than  did  females.  Males 
also  scored  higher  on  three  of  the  seven  individtial  Extrinsic  values. 

The  hypothesis  could  not  be  tested  with  Stage  I  data  in  Brazil. 
Thus,  based  upon  Stage  III  data  alone,  there  was  fairly  good  support 
for  the  hypothesis. 

COPING  STYLE  MEASURES 

Upper-middle  class  children  will  demonstrate  a  different 
style  of  coping  than  will  upper-lower  cltss  children. 
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On  the  Social  Attitudes  Inventory  there  were  two  significant  social 
class  differences  (in  the  areas  or  Authority  and  Aggression)  which  both 
favored  the  upper-lower  class.    The  Stage  I  instrument  was  different 
and  utilized  different  scales,  thus  direct  con^arisons  could  not  be 
made.    There  was  rather  poor  support  for  the  hypothesis  in  Stage  III. 

Turning  next  to  the  Sentence  Completion,  there  were  three  signifi- 
cant social  class  differences  in  the  Task  Achievement  area,  three  in 
the  Interpersonal  Relations  area,  five  in  Authority,  three  in  Anxiety, 
three  in  Aggression,  and  four  in  the  Total  score.    That  is,  out  of 
forty-eight  possible  differences,  twenty  were  significant. 

In  Stage  I,  only,  nine  out  of  thirty-two  possible  Sencence  Comple- 
tion scales  showed  significant  social  class  differences.    Thus,  overall, 
only  modest  support  for  the  hypothesis  was  found  in  Sentence  data* 

In  the  Story  Conq>letlon,  of  one  hundred  four  possible  significant 
differences,  thlrty*cight  significant  social  class  differences  were 
observed,  lending  rather  modest  supper t  only  to  the  hypothesis.    On  the 
Total  Coping  Style  dimenaiop  scores  in  Stage  I,  there  were  five  (out  of 
a  possible  nine)  social  class  differences*    Thus,  overall,  only  modest 
support  for  the  hypothesis  was  obtained  from  Story  Coo^letion  data. 

Males  will  demonstrate  a  different  style  of  coping  than 
will  females. 

On  the  Social  Attitudes  Inventory,  three  of  the  six  possible  Sex 
differences  were  significant,  all  in  favor  of  the  females  (Aggression, 
Interpersonal  Relations,  and  SAI  Total  score).    The  Stage  I  instrument 
was  differ^'nt,  but  two  of  the  four  scales  showed  significant  Sex  dif- 
ferences.   Thus,  there  was  modest  support  for  the  hypothesis  from  the 
SAI. 

Turning  aow  to  Sentence  Completion,  out  of  forty -eight  possible  Sex 
differences,  thirteen  were  significant.    In  Stage  I,  out  of  thirty-two 
possible  Sex  differences,  twenty  were  "significant.    This  was  better 
support  for  the  hypothesis  than  was  lent  by  Stage  III  data.  Overall, 
only  very  modest  support  was  shown  by  Sentence  Completion  data. 

Turning  next  to  Story  Ccmpletion,  of  the  one  hundred  four  possible 
Sex  differences,  thirty-two  of  these  dlfferer.ces  were  significant.  Of 
these,  nine  were  obtained  from  the  Mean  Coping  Style  scores.    In  Stage 
I,  only  two  of  the  nine  dimensions  measured  showed  significant  Sex  dif- 
ferences.   Thus,  Stage  III  data  lent  better  support  to  the  hypothesis, 
but  still  *'he  support  was  only  modest. 

Overall,  considering  all  three  instruments,  there  was  only  very 
modest  support  for  the  hypothesis. 

The  difference  in  the  style  of  coping  between  the  males 
^nd  the  females  will  be  consistent  across  all  five  behavior 
areas  studied, 
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In  Sentence  Completion,  the  only  fairly  consistent  Sex  difference 
across  areas  involved  Depressive  Affecc  where  females  scored  higher 
and  Neutral  Affect  where  males  scored  higher. 

On  the  Story  Completion  instrument,  there  was  a  consistent  tendency 
for  the  Response  Length  scores  of  females  to  be  significantly  higher 
than  those  of  the  males.    Also,  there  was  a  consistent  tendency  for 
females  to  score  higher  on  the  Affect  scales,  whether  Positive  or 
Negative  Affect  of  the  Hero,  or  for  Total  Affect.    Thus,  except  for  the 
Affect  dimensions  and  for  Response  Length,  the  hypothesis  must  be 
rejected. 

The  same  Sentence  Coiq>letion  findings  were  observed  in  Stage  I  re- 
garding Neutral  and  Negative  Affect.    Stage  I  Story  Completion  data 
was  not  the  same  since  the  consistent  dimensions  in  Stage  III  were  not 
measured  in  Stage  I,  though  there  was  data  from  Story  Completion 
indicating  that  males  expressed  more  Neutral  Affect  than  females. 

Thus,  overall,  the  hypothesis  of  consistency  was  upheld  for  the 
Affective  dimensions  (and  for  Story  Con^letion  Response  Length),  but 
not  for  any  of  the  remaining  Coping  Style  variables. 

COPING  EFFECTIVENESS  MEASURES 

The  upper-middle  class  children  will  exhibit  more 
effective  overall  coping  behavior  than  will  the 
upper* lower  class  children. 

On  the  Sentence  Completion  Coping  Effectiveness  measures,  in  none  of 
the  five  areas  did  the  upper*middle  class  excel  on  Coping  Effectiveness 
in  Stage  III.    In  Stage  I,  the  upper-middle  class  excelled  only  in  the 
area  of  Aggression.    Thus,  Sentence  Completion  data  did  not  support  the 
hypothesis  in  either  study. 

Turning  to  the  Story  Completion,  in  none  of  the  stories  did  the  upper 
middle  class  children  excel,  though  the  upper-lower  class  excelled  on 
two  of  the  Coping  Effectiveness  scores*    In  Stage  I,  the  upper-middle 
class  scored  significantly  higher  on    only  one  story,  and  also  scored 
higher  on  Total  Coping  Effectiveness. 

Thus,  Story  Completion  data  did  not  lend  very  good  support  to  the 
hypothesis  and  it  should,  overall,  be  rejected. 
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BRAZIL    INTRA-COJNTRY  REPORT  OF  SIGNIFICANT  CORRELATIONS 


CRITERION-CRITERION  RELATIONSHIPS 

Hypothesis  I:    There  will  be  positive  relationships    among  the  Achieve- 
ment Criterion  measures* 

In  Stage  III,  of  the  ten  correlatioPiS  analyzed,  seven  were  signifi- 
cant, three  at  age  ten  and  four  at  age  fourteen.      Aptitude  correlated  - 
most  frequently  (five  of  six  tin^s)  with  the  other  achievement  measures, 
with  Mathematics  being  the  second  best  predictor.    The  correlations 
ranged  between  ,19  ano    46  with  the  highest  being  that  between 
Mathematics  and  GPA  at  age  fourteen.    GPA,  overall,  had  the  least 
correlations  with  other  variables. 

In  Stage  I,  of  the  six  correlations  tested,  all  six  were  significant 
at  both  age  levels.    The  correlations  ranged  between  .21  and  .38  with 
the  highest  being,  again,  between  Mathematics  and  GPA,  except  in  this 
instance,  at  age  ten. 

Taking  the  results  of  the  two  studies  together,  it  may  be  said  that 
the    hypothesis  was  rather  strongly  confirmed. 

Hypothesis  2:    There  will  be  positive  relationships  between  the 
Criterion  and  the  Peer  BRS  Criterion  measures. 

Of  the  fifty-four  correlations  examined,  forty-one  were  significant, 
all  in  the  predicted  direction.    Of  these,     twenty-four  were  in  the  ten- 
year-old  sample  and  seventeen  in  the  fourteen-year -old  sample.  Those 
items  which  correlated  most  poorly  with  other  variables  were  Self- 
Asserticn  (four  nonsignificant),  and  both  Interpersonal  Relations  and 
Aggression  (three  each  nonsignificant). 

The  correlations  ranged  between  .14  and  .43.    The  two  highest  (.43) 
were  betv'ten  GPA  and  both  Academic  Task  Achievement  and  Initiation  at 
agt  fourteen.    GPA  was  most  frequently  correlated  with  BRS  variables 
compared  to  uhe  other  two  achievement  measures. 

In  Stage  I,  all  forty-eight  correlations  were  significant  in  the 
predicted  direction.    The  correlations  ranged  between  .11  and  .69 •  The 
highest  (.69)  was  between  Academic  Task  Achievement  and  GPA  at  age  four- 
teen.   In  general,  all  correlations  with  GPA  were  among  the  highest; 
while  those  with  Mathematics  Achievement  were  among  the  lowest « 

In  summary,  it  may  be  said  that  this  hypothesis  was  highly  confirmed 
in  both  studies. 
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PREDICTOR-PREDICTOR  RELAII(»iSHIPS 


Hypothesis  3:    There  will  be  positive  relationships  among  the 
Intrinsic  Occupational  alues. 

Of  the  fifty-six  correlations  examined  in  Stage  III,  ten  were  signifi- 
cant in  the  predicted  direction  (excluding  correlations  with  the  Total 
score).    Fourteen  were  correlated  significantly  in  the  direction  oppo- 
site from  that  predicted.    Of  those  significant  in  the  predicted  direc- 
tion, five  were  at  age  ten  and  five  at  age  fourteen.    (Those  significant 
in  the  opposite  direction  wt^re  also  divided  equally  between  the  two  age 
groups.)    There  were  eigiit  correlations  (four  pairs)  significant  at  both 
age  levels.    These  were:     (a>  Self -Satisfaction  with  Altruism,  (b) 
Creativity  with  Intellec*:ual  Stimulation,  and  (c)  Variety  with  both 
Intellectual  Stimulatior  and  Creativity.    Significant  at  age  ten  only 
was  the  relationship  between  Intellectual  Stimulation  and  Altruism; 
while  at  age  fourteen  only  Self-Satisfactfon  and  Intellectual  Stimula- 
tion were  correlated  positively.    Variety  had  the  largest  number  of 
positive  correlations,  followed  by  Self-Satisf action.  Intellectual 
Stimulation,  and  Creativity.    The  (positive)  correlations  ranged  between 
•15  and  .46.    The  highest  (.46)  was  between  Intellectual  Stimulation  and 
Variety  at  age  fourteen. 

Of  the  sixteen  correlations  with  the  Total  Intrinsic  score,  thirteen 
were  significant,  all  in  the  predicted  direction.    The  highest  (.52, 
.54)  were  those  involving  Intellectual  Stimulation,  followed  by 
Creativity  and  Altruism.    Considering  the  large  number  of  negative  cor- 
relations, the  Total  score  does  not  appear  to  be  a  good  indicator  of 
the  individual  correlations* 

la  Stage  I,  of  the  fifty-six  correlations,  eleven  were  significant 
in  the  predicted  direction.    Of  these  eight  (or  four  pairs)  were  sig- 
nificant at  both  age  levels.    These  were:     (a)    Altruism  and  Self -Satis- 
faction, (b)  Intellectual  Stimulation  with  Creativity  and  Variety, and  (c) 
Creativity  with  Variety.    Significant  at  age  ten  only  was  the  relation- 
ship between  Management  and  Altruism.    Significant  at  age  fourteen  only 
was  the  relationship  between  Intellectual  Stimulation  and  both  Altruism 
and  Self-Satisf action.    (In  Stage  I  there  were  twenty-eight  correlations 
significant  in  the  direction  opposite  from  that  predicted^) 

The  positive  correlations  ranged  between  .18  and  .39*    The  highest 
(.38,  .39)  were  between  Intellectual  Stimulation  and  Variety.  All 
scores  were  positively  correlated  with  the  Intrinsic  Total  score,  sug- 
gesting that  this  Total  Intrinsic  score  was    not  a  good  representation 
of  the  Intrinsic  concept • 

In  conclusion,  the  data  from  neither  study  lent  much  support  to  the 
hypothesis  and  it  should  be  rejected.    The  "Intrinsic"  concept  seems 
best    defined      by  Altruism,  Self-Satisfaction,  Intellectual  Stimula- 
tion.  Creativity,  and  Variety  in  both  studies* 


-97- 


Hypothesis  4:    There  will  be  positive  relationships  among  the 
Extrinsic  Occupational  Values. 

Of  the  forty-two  correlations  examined  for  Stage  III,  four  were 
significant  in  the  predicted  direction  (with  fourteen  significant  in 
the  opposite  direction).    Of  these,  three  vvere  at  age  fourteen  and  one 
at  age  ten.    There  were  two  correlations  (one  pair)  significant  at  both 
age  levels.    These  were  between  Prestige  and  Economic  Returns,  Signifi- 
cant at  age  fourteen  only  were  the  relacionships  of:     (a)  Follow  Father 
with  Security,  and  (b)  Associates  with  Surroundings. 

The  positive  correlations  ranged  between  .14  and  .42  with  the 
highest  being  between  Prestige  and  Economic  Returns  at  age  fourteen. 

All  but  three  of  the  correlations  with  the  Extrinsic  Total  score 
were  significant  in  the  predicted  direction.    Thus  the  Total  score  did 
not  appear  to  be  a  good  representative  of  the  Extrinsic  measure.  Sur- 
roundings in  both  age  groups  and  Associates  at  age  fourteen  were  not 
correlated  with  the  Total  score.    Economic  Returns  and  Prestige  were 
the  most  highly  correlated  with  the  Total  score. 

In  Stage  I,  of  the  forty-two  correlations,  only  seven  of  the  correla- 
tions were  significant  in  the  predicted  direction  with  three  at  age  ten 
and  four  at  age  fourteen.    There  were  six  correlations  (three  pairs) 
significant  at  both  age  levels.    They  were:     (a)  Surroundings  with 
Associates  and  Security;  and  (b)  Prestige  with  Economic  Returns.  Sig- 
nificant at  age  fourteen  only  was  the  relationship  between  Success  and 
Economic  Returns.    As  in  Stage  I,  there  were  a  large  number  of  signifi- 
cant correlations  in  the  direction  opposj|^  from  that  predicted  (nine- 
teen).   However,  all  but  one  value  was  positively  related  to  the  Ex- 
trinsic Total  score  (Surroundings  at  age  ten).    The  highest  correlation 
with  the  Total  score  was  from  Economic  Returns. 

In  conclusion,  neither  Stage  I  nor  Stage  III  findings  lent  support 
to  the  hypothesis*  which  must,  therefore,  be  rejected. 

Hypothesis  5:    There  will  be  negative  relationships  among  the 
Intrinsic  and  Extrinsic  Occupational  Values « 

Of  the  one  hundred  and  twelve  correlations  examined  for  Stage  III, 
forty  were  significant  in  the  predicted  negative  direction.    Of  these, 
twenty  were  at  age  ten  and  twenty  at  age  fourteen^    Of  these  thirty 
(or  fifteen  pairs)  were  significant  at  both  age  levels*    Thf?se  were: 
(a)  Success  witn  Esthetics;  (b)  Security  with  Intellectucl  Stimulation; 
(c)  Prestige  with  Altruism,  Self-Satlsfactlon,  Intellectual  Stimulation, 
and  Variety;  (d)  Economic  Returns  with  Altruism,  Self -Satisfaction, 
Intellectual  Stimulation,  and  Variety*,  (e)  Surroundings  with  Management 
and  Variety;  (f)  Associates  with  Management j  and  (g)  Follow  Father  with 
Independence  and  Intellectual  Stimulation. 
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Significant  at  age  ten  only  were  the  following  relationships:  (a) 
Variety  and  Altruism  with  Follow  Father,  (b)  Independence  with  Security, 
(c)  Management  with  Success,  and  (d)  Creativity  with  Surroundings. 
Significant  at  age  fourteen  only  were  the  following  relationships: 
(a)  Independence  with  Prestige,  and  (b)  Creativity  with  Associates. 

There  were  eleven  correlations  which  were  significant  in  the 
opposite  direction  from  that  predicted.    The  correlations  in  the  pre- 
dicted direction  ranged  between  -,14  and  -•46.    The  highest  was  between 
Altruism  and  Prestige  at  age  ten. 

The  Extrinsic  values  which  were  most  often  correlated  with  Intrinsic 
values  were  Prestige  and  Economic  Returns,    The  Intrinsic  values  which 
were  mofit  often  correlated  with  the  Extrinsic  values  were  Variety  and 
Intellectual  Stimulation* 

Of  the  fourteen  correlations  of  the  Extrinsic  values  with  the 
Intrinsic  Total  score,  ten  were  significant  in  the  predicted  negative 
direction.    Those  not  significant  involved  Surroundings  and  Associates. 
Of  the  sixteen  correlations  of  Intrinsic  values  with  the  Extrinsic  Total 
score,  fourteen  were  significant,  all  in  the  predicted  direction.  Mis- 
sing were  those  of  Esthetics  at  age  ten  and  Management  at  age  fourteen. 
The  highest  correlation  was  that  with  Intellectual  Stimulation  (-.52, 
*.54).    The  strongest  correlation  of  an  Extrinsic  value  with  the 
Intrinsic  value  totals  was  for  Economic  Returns  (-.53,  -.56). 

In  Stage  I,  of  the  one  hundred  and  twelve  correlations,  forty-eight 
were  significant  in  the  predicted  direction.    Of  these,  twenty-three 
were  in  the  ten-year-old  sample  and  twenty-five  in  the  fourteen-year-old 
sample.    There  were  thirty-two  correlations  (sixteen  pairs)  which  were 
significant  at  both  age  levels.    These  were:     (a)  Altruism  with  Prestige 
and  Economic  Returns;  (b)  Esthetics  with  Success,  Security,  Surroundings, 
and  Follow  Father;  (c;  Self-Satisf action  with  Prestige  and  Economic 
Returns;  (d)  Intellectual  Stimulation  with  Security,  Prestige,  and 
Economic  Returns;  (e)  Creativity  with  Security,  Surroundings,  and  Asso- 
ciates; and  (f)  Variety  with  Security  and  Economic  Returns.  Significant 
at  age  ten  only  were  the  following  relationships:     (a)  Independence  with 
Economic  Returns  and  Follow  Father*   (b)  Management  with  Prestige  and 
Follow  Fatherj  (c)  Intellectual  Stimulation  with  Associates?  and  (d) 
Variety  with  Associates  and  Follow  Father.    Significant  at  age  fourteen 
only  were  the  relationships  of  (a)  Independence  with  Security  and  Sur- 
roundings ;  (b)  Management  with  Surroundings  and  Associates ;  (c)  Intellec- 
tual Stimulation  with  Follow  Father*  (d)  Creativity  with  Success  and 
Economic  Returns;  and  (e)  Variety  with  Success. 

Upon  examining  the  results  of  both  studies,  it  appears  safe  to  con- 
clude that  the  hypothesis  was  partially  verified.    The  evidence  indi- 
cates that  there  is  a  difference  between  Extrinsic  and  Intrinsic 
values;  though  data  from  the  preceding    two  hypotheses  Indicate  that 
neither  Extrinsic  nor  Intrinsic  can  be  considered  unitary  dimensions. 
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Hypothesis  &:    There  will  be  positive  relationships  among  the  status 
level  measures  of  the  Occupational  Aspiration, 
Occupational  Expectation,  and  Educational  Aspiration 
measures* 

All  six  correlations  were  significant  at  both  age  levels  in  Stage  III. 
The  correlations  ranged  between  .29  and  .74.    The  highest  (.74)  was 
between  Occupational  Aspiration  and  Expectation  at  age  ten.    The  corre- 
lations   were  all  higher  in  the  ten-year-old  sample. 

In  Stage  I  also,  all  correlations  were  significant  in  the  predicted 
direction  though    overall  the  correlations  were  higher  in  Stage  I  with 
a  range  between  .43  and  .79.    The  san^  relationship  was  strongest  in 
Stage  I  as  in  Stage  III  at  both  age  levels. 

In  summary,  it  may  be  concluded  that  the  hypothesis  was  strongly 
verified  in  both  age  groups  with  the  greatest  relationship  being  that 
between  Occupational  Aspiration  and  Expectation.    This  high  relationship 
may  have  been  partially  due  to  a  lack  of  discrimination  between  the  two 
terms  on  the  part  of  some  subjects. 

Hypothesis  7:    There  will  be  a  positive  relationship  between  the 
two  Occupational  Interest  Discrepancy  measures. 

These  two  correlations  were  verified  at  both  age  levels  with  the 
strongest  relationship  being  in  the  fourteen-year-old  sample  where  the 
correlation  was  .40  as  compared  to  .21  at  age  ten. 

This  correlation  was  also  significant  in  Stage  I  in  both  age  groups. 
All  Stage  I  correlations  involving  other  discrepancies  not  measured  in 
Stage  III  were  also  significant. 

In  summary,  it  may  be  concluded  that  the  hypothesis  was  completely 
verified  at  both  age  levels. 

Hypothesis  8:    Thp.re  will  be  posil  've  relationships  among  the 

SAX  Good  Coping  measures  across  the  five  behavior 
areas. 

All  twenty  correlations  examined  were  significant  in  the  predicted 
direction  in  both  age  samples.    These  correlations  ranged  between  .16 
and  .55.    The  highest  (.50,  .55)  were  between  SAI  Aggression  and  Inter- 
personal Relations  with  another  large  relationship  (.52)  an  age  four- 
teen between  Aggression  and  Authority. 

All  individual  scales  were  highly  correlated  with  the  SAI  Total  score. 
The  greatest  contribution  to  the  Total  score  was  from  Authority,  Aggres- 
sion, and  Interpersonal  Relations. 
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Comparisons  with  Stage  I  findings  could  not  be  made  since  the 
instrument  and  its  scales  were  completely  different  in  the  first  stage. 

Based  on  Stage  III  findings,  alone,  the  hypothesis  was  completely 
verified  at  both  age  levels. 

Hypothesis  9;    There  will  be  positive  relationships  among  the  Views  of 
Life  "Active"  response  measures  across  the  twenty 
subsyndromes  plus  the  Total  score. 

Of  the  one  hundred  seventy-six  correlations  examined,  only  twenty- 
one  were  significant  in  the  predicted  direction  (with  thirteen  signifi- 
cant in  the  opposite  direction).    These  correlations,  which  were  all  in 
the  fourteen-year-old  sample  only,  were  between  the  following  variables: 
(a)  Locus  of  Control  with  Confrontation/ Avoidance ,  and  Instrumentality/ 
Fantasy;  (b)  Immediate/Delayed  Action  with  Competition/Cooperation  and 
Confrontation/Avoidance;  (c)  Intrinsic/Extrinsic  with  Self-/Other 
Initiation,  Instrumentality /Fantasy ,  and  Positive/Negative  Self -Concept ; 
(d)  Competition/Cooperation  with  Self -Solver /Other  Solver;  (e)  Indepen- 
dence/Interdependence with  Earned/Bestowed  Status  and  Activity/Passivity 
under  Stress;  (f)  Earned /Be stowed  Status  with  Confrontation/ Avoidance 
and    Activity/Passivity  under  Stress;  (g)  Confrontation/ Avoidance  with 
Activity/Passivity  under  Stress;  (h)  Self-/Other  Initiation  with 
Instrumentality/Fantasy,  Activity/Passivity  under  Stress,  and  Positive/ 
Negative  Self -Concept ;  (i)  Self -Solver/Other  Solver  with  Self-/Joint 
Implementation  and  Activity /Passivity  under  Stress;  (j)  Self -/Joint 
Implementation  with  Positive/Negative  Self -Concept;  and  (k)  Instrumen- 
tality/Fantasy with  Positive/Negative  Self -Concept. 

The  correlations  ranged  between  .14  and  .29.  The  highest  was  between 
Seif/Other  Initiation  and  Positive /Negative  Self -Concept. 

Of  the  correlations  with  the  Total  score,  all  but  two  were  signifi- 
cant in  the  predicted  direction.    Those  not  significant  were  Competi- 
tion/Cooperation and  Emotional  Control/Emotional  Expressivity  and 
Acceptance.    The  highest  correlations  with  the  Total  score  were  those  of 
Self-/Other  Initiation  (.46),  Locus  of  Control  (.41),  and  Positive/ 
Negative  Self-Concept  (.38).    Thus  the  Total  score  was  a  fair  repre- 
sentation of  the  individual  measures  but  none  of  the  correlations  were 
high. 

In  summary,  this  hypothesis  was  rejected  for  a  fourteen-year-old 
sample  as  an  insufficient  proportion  of  the  correlations  were  signifi- 
cant. 
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Hypotheses  10-13:    There  will  be  positive  relationships  among 

the  measures  of  the  same  Sentence  Completion 
Coping  Style  variables  across  different 
behavior  areas. 

Stance ,    Of  the  twenty  correlations  examined,  seven  were  significant, 
all  in  the  predicted  direction.    Of  these,  two  were  at  age  ten  and  five 
at  age  fourteen.    There  were  two  correlations  (one  pair)  significant  at 
both  age  levels.    These  were  between  Task  Achievement  and  Interpersonal 
Relations  Stance.    Significant  at  age  ten  only  was  the  relationship 
between  Authority  and  Task  Achievement  Stance.    Significant  at  age 
fourteen  only  were  the  following  relationships:     (a)  Aggression  with 
Authority  and  Interpersonal  Relations,  and  (b)  Authority  with  Anxiety 
and  Interpersonal  Relations. 

The  correlations  ranged  between  .14  and  .25,    The  highest  was  between 
Authority  and  Interpersonal  Relations  Stance  at  age  fourteen. 

All  individual  Stance  scores  were  significantly  correlated  with  the 
Total  Stance  in  the  predicted  direction.    The  greatest  contributions  to 
the  Total  score  were  from  the  Interpersonal  Relations  (.56,  .67)  and 
Authority  (.58,. 62)  areas.    Thus  the  Total  score  appeared  to  be  a 
fairly  good  representation  of  the  Stance  measure. 

In  Stage  I,  of  the  twenty  correlations,  nine  were  significant  in  the 
predicted  direction  (two  at  age  ten  and  seven  at  age  fourteen).  Again, 
all  individual  scores  were  positively  correlated  with  the  Total  Stance 
score. 

In  sunimary,  there  is  some  evidence  for  support  of  the  hypothesis  at 
age  fourteen,  but  virtually  no  support  at  age  ten.    Thus  the  hypothesis 
must  be  rejected  for  the  ten-year-old  sample. 

Engagement.    Of  the  twenty  correlations  examined  six  were  significant, 
one  at  age  ten  and  five  at  age  fourteen.    Two  correlations  (one  pair) 
were  significant  at  both  age  levels.    These  were  betwaen  Interpersonal 
Relations  and  Task  Achievement  Engagement.    Significant  at  age  fourteen 
only  were  the  following  relationships:  (a)    Aggression  with  Authority, 
Anxiety,  and  Incerpersonal  Relations;  and  (b)  Anxiety  with  Interpersonal 
Relations. 

The  correlations  ranged  between  .15  and  .29.  The  highest  was  between 
Interpersonal  Relations  and  Task  Achievement  at  age  ten. 

All  area  Engagement  scores  were  significantly  correlated  with  the 
Engagement  Total  score  with  the  greatest  contributions  being  from  Inter- 
personal Relations  (.60,. 68),  and  Task  Achievement  (.68,  .59). 

In  Stage  I,  only  three  of  the  twenty  correlations  were  significant, 
one  at  age  ten  and  two  at  age  fourteen. 
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Thus  summarizing,  the  hypothesis  must  be  completely  rejected  at 
age  ten  and  should  probably  also  be  rejected  at  age  fourteen  though 
the  support  is  somewhat  stronger  for  these  older  children. 

Aid /Advice ,    Of  the  twenty  correlations  examined,  eight  were  sig- 
nificant, three  at  age  ten  and  five  at  age  fourteen.    There  were  two 
correlations  (one  pair)  significant  at  both  age  levels.    These  were 
between  Aggression  and  Authority.    Significant  at  age  ten  only  was  the 
relationship  between  Task  Achievement  and  both  Aggression  and  Anxiety* 
Significant  at  age  fourteen  only  were  the  following  relationships: 

(a)  Authority  with  Interpersonal  Relations  and  Task  Achievc^nt, 

(b)  Anxiety  with  Interpersonal  Relations,  and  (c)  Interpersonal  Rela- 
tions with  Task  Achievement* 

The  correlations  ranged  between  .14  and  .23.    The  highest  was 
between  Aggression  and  Authority  at  age  ten. 

Eight  of  the  ten  Aid/Advice  scores  were  significantly  correlated 
with  the  Aid/Advice  Total  score.    Those  not  correlated  were  Authority 
and  Interpersonal  Relations  at  age  ten.    The  greatest  contribution  by 
far  (.93)  was  from  Task  Achievement  in  the  ten-year-old  sample;  which 
is  not  difficult  to  understand  if  one  recalls  the  nature  of  the  Task 
Achievement  items  where  requesting  help  was  a  natural  and  common 
response . 

This  scale  was  not  analyzed  in  Stage  I.    Based  on  Stage  III  findings 
there  was  rather  poor  support  for  the  hypothesis  at  both  age  levels, 
though  the  support  was  stronger  at  age  foui^c^en  than  at  age  ten  where 
the  hypothesis  must  be  rejected* 

Coping  Effectiveness.    Of  the  twenty  correlations  examined  eleven 
were  significant,  all  in  the  predicted  direction.    Of  these,  six  were 
at  age  ten  and  five  at  age  fourteen.    Eight  of  these  correlations  (four 
pairs)  were  significant  at  both  age  levels.    These  were:     (a)  Aggres- 
sion with  Authority  and  Interpersonal  Relations,  (b)  Anxiety  with 
Interpersonal  Relations,  and  (c)  Interpersonal  Relations  with  Task 
Achievement*    Significant  at  age  ten  only  were  the  following  relation- 
ships:   Aggression  and  Anxiety  with  Task  Achievement.    Significant  at 
age  fourteen  only  was  the  relationship  between  Authority  and  Anxiety. 

The  correlations  ranged  between  .15  and  .28.  The  highest  was  between 
Interpersonal  Relations  and  Task  Achievement  at  '^ge  fourteen. 

\11  individual  Coping  Effectiveness  scores  were  significantly  corre* 
laced  with  the  Coping  Effectiveness  Total  score.    The  greatest  contribu- 
tion was  that  '^f  Authority,  followed  by  that  of  Interpersonal  Relations 
and  Task  Achievement. 

In  Stage  I,  sixteen  of  the  twenty  correlations  were  significant,  six 
at  age  ten  and  ten  at  age  fourteen. 
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Overall,  the  greatest  support  for  the  hypothesis  was  in  the  fourteen- 
year-old  sample,  but  the  support  at  both  age  levels  is  extremely 
tentative  and  the  hypothesis  should  be  rejected  at  age  ten  but  tenta* 
tively  accepted  at  age  fourteen. 

Hypothesis  14:    There  will  be  a  positive  relationship  among  the 
Coping  Style  Dimension  Total  scores  and  Cop  ng 
Effectiveness  Total  score. 

Of  the  twelve  correlations  examined,  all  correlations  were  signifi- 
cant in  the  predicted  direction.    The  correlations  ranged  from  .66  to 
.95.    The  highest  correlations  (.93,  .95)  were  between  Total  Engage- 
ment and  Total  Aid/Advice.    All  the  correlations  were  quite  high. 
Scores  on  each  Coping  Style  Dimension  were  highly  related  to  one  another, 
and  since  Coping  Effectiveness  ratings  are  based  to  a  great  extent  on 
Coping  Styles  utilized,  one  would  expect  this  relationship  to  be  quite 
high.    This  correlation  was  not  tested  in  Stage  I;  thus  bas-^^**  on  Stage 
III  data  the  hypothesis  should  be  accepted. 

Hypothesis  15:    There  will  be  a  positive  relationship  among  the 

Sentence  Completion  Attitude  measures  and  Attitude 
Total  score  across  behavior  areas. 

Of  the  twelve  correlations  examined,  seven  were  significant,  all  in 
the  predicted  direction.    Of  these,  three  were  ac  age  ten  and  four  at 
age  fourteen. 

There  were  six  correlations  (three  pairs)  which  were  significant  at 
both  age  levels.    These  were:     (a)    Attitude  Towc%^d  Authority  with 
Attitude  Toward  Anxiety  and  Task  Achievement,  and  (b)  Attitude  Toward 
Anxiety  with  Attitude  Toward  Task  Achrevement.    Significant  at  age 
fourteen  only  was  the  relationship  between  Authority  and  Interpersonal 
Relations    Attitude . 

The  correlations  ranged  between  .17  and  .26.    The  highest  (.26)  was 
between  Authority  and  Anxiety  Attitude  at  age  fourteen. 

All  Attitude  measures  were  significantly  and  positively  related  with 
the  Attitude  Total  score.    The  greatest  contribution  to  the  Total  score 
was  from  Attitude  Toward  Authority  (.67,  .80),  followed  by  Interpersonal 
Relations  (.60,  .65). 

In  Stage  I,  four  out  of  six  correlations  were  significant,  all  in 
the  predicted  direction  (Attitude  Toward  Anxiety  was  not  measured  in 
Stage  I). 

In  summary,  tentative  support  must  be  given  to  the  hypothesis, 
especially  for  Authority  and  'ask  Achievement.    Support  was  somewhat 
better  overall  at  age  fourteen  than  at  age  ten. 
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Hypotheses  16-19;    There  will  be  a  positive  relationship  among  the 

measures  of  the  same  Sentence  Completion  Affect 
dimension  across  the  different  behavior  areas 
and  with  the  Total  Affect  scores • 

Hostile  Affect,    Of  the  twenty  correlations  examined,  nine  were 
significant y  all  in  the  predicted  direction.    Of  these,  five  were  in 
the  ten-year-old  sample  and  four  in  the  fourteen-year-old  sample.  There 
were  four  correlations  (two  pairs)  which  were  significant  at  both  age 
levels.    These  were  between  (a)  Aggression  and  Authority  Hostile  Affect 
and  (b)  Authority  and  Task  Achievement  Hostile  Affect.    Significant  at 
age  ten  only  were  the  relationships  of         Anxiety  with  Aggression, 
Authority,  and  Interpersonal  Relations  Hostile  Affect.    Significant  at 
age  fourteen  only  was  the  relationship  between  Anxiety  and  Task  Achieve- 
ment Hostile  Affect. 

The  correlations  ranged  between  .13  and  .27 •    The  highest  (.27)  was 
between  Authority  and  Task  Achievement  Hostile  Affect  at  ag(;  ten. 

All  of  the  Hostile  Affect  scores  were  significantly  correlated  with 
the  Hostile  Affect  Total  score.    The  greatest  contribution  to  the  Total 
score  was  from  Authority  (.60,  68),  followed  by  Aggression  (.60,  •66), 
The  Total  Hostile  Affect  score  appears  to  have  been  a  fair  representa- 
tion of  the  Hostile  Affect  measure. 

In  Stage  I,  Hostile  and  Depressive  Affects  were  not  separated  but 
were  measured  under  one  heading  of  Negative  Affect.    In  the  Stage  I 
hypothesis  involving  Negative  Affect,  ten  of  the  twelve  correlations 
examined  were  significant,  all  in  the  predicted  direction*    Not  signifi- 
cant was  the  relationship  between  Aggression  and  Task  Achievement  at 
both  age  levels. 

Considering  the  findings  of  both  studies,  tentative  support  for  the 
hypothesis  can  be  given  to  the  hypothesis  at  both  age  levels,  but  the 
support  was  not  strong. 

Depressive  Affect.    Of  the  twenty  correlations  examined «  fourteen 
were  significant,  all  in  the  predicted  direction.    Seven  of  these  were 
at  age  ten  and  seven  at  age  fourteen.    Of  these,  twelve  (six  pairs)  were 
significant  at  both  age  levels.    These  were:     (a)  Aggression  with 
Authority  and  Interpersonal  Relations  Depressive  Affect;  (b)  Authority 
with  Anxiety  and  Interpersonal  Relations  Depressive  Affect;  and  (c) 
Anxiety  with  Interpersonal  Relations  and  Task  Achievement  Depressive 
Affect,    Significant  at  age  ten  only  was  the  relationship  between 
Aggression  and  Anxiety  Depressive  Affect.    Significant  at  age  fourteen 
only  was  the  relationship  between  Authority  and  Task  Achievement  Depres- 
sive Affect, 

The  correlations  ranged  between  .14  and  .36.    The  highest  (.36)  was 
between  Aggression  and  Authority  Depressive  Affect  at  age  ten, 
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All  Depressive  Affect  scores  were  significantly  correlated  with  the 
Depressive  Affect  Total  score.    The  greatest  contribution  to  the  Total 
score  was  from  Authority  (.78,  -77),  followed  by  Interpersonal 
Relations  (.70,  .71).    The  poorest  was  from  Task  Achievement  (-26,  .38). 
In  general,  however,  the  Total  score  appeared  to  be  a  fair  representa- 
tion of  the  Depressive  Affect  measure. 

In  Stage  I,  ten  out  of  twelve  correlations  were  significant  for 
"Negative  Affect,"  five  in  each  age  group. 

This,  combined  with  Stage  III  findings,  lent  fairly  good  support  to 
the  hypothesis  at  both  age  levels.    The  poorest  support  was  in  the  area 
of  Task  Achievement, 

Neutral  Affect.    Of  the  twenty  correlations  examined,  seventeen  were 
significant,  seven  at  age  ten  and  ten  at  age  fourteen.    There  were  four- 
teen correlations  (seven  pairs)  which  were  significant  at  both  age 
levels.    These  were:     (a)  Aggression  with  Authority,  Anxiety,  and  Inter- 
personal Relations  Neutral  Affect;  (b)  Authority  with  Anxiety  and  Inter- 
personal Relations  Neutral  Affect;  and  (c)  Anxiety  with  Interpersonal 
Relations  and  Task  Achievement  Neutral  Aff.  . Significant  at  age 
fourteen  only  were  the  relationships  between  Task  Achievement  and  Aggres- 
sion, Authority  and  Interpersonal  Relations  Neutral  Affect. 

The  correlations  ranged  between  .14  and  .28«    The  highest  (.28)  was 
between  Anxiety  and  Interpersonal  Relations  Neutral  Affect  at  age  ten. 
All  Neutral  Affect  scores  were  correlated  significantly  with  the  Neucral 
Affect  Total  score.    The  greatest  contribution  was  from  Authority 
(.66,  .69)  followed  by  Interpersonal  Relations  (.66,  .67).    The  Total 
score  appeared  to  be  a  fairly  good  representation  of  the  Neutral  Affect 
measure . 

The  hypothesis  for  Neutral  Affect  was  not  tested  in  Stage  I.  Stage 
III  findings  indicated  that  the  hypothesis  was  fairly  well  verified  at 
age  ten  and  completely  verified  at  age  fourteen. 

Positive  Affect.    Of  the  twenty  correlations  examined,  none  were 
significant . 

Four  of  the  ten  scales  were  positively  correlated  with  the  Positive 
Affect  Total  score.    The  greatest  contribution  was  from  Task  Achievement 
(.97,  .69),  followed  by  Anxiety  (.22,   .71).    Thus  the  Total  score  was 
not  a  good  representation  of  the  Positive  Affect  measure. 

In  Stage  I,  also,  none  of  the  Positive  Affect  correlations  were  sig- 
nificant, though  all  correlated  positively  with  the  Total  Positive 
Affect  score. 
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Therefore  the  hypothesis  must  be  totally  rejected  at  both  age 
levels,  based  on  lack  of  findings  in  both  studies. 

Hypothesis  20:    There  will  be  a  positive  relationship  between  the 

Total  Attitude  measure  and  the  Total  Positive  Affect 
measure.    There  will  be  negative  relationships 
between  the  T">tal  Attitude  measure  and  the  Total 
Hostile  and  Depressive  Affect  measures. 

Of  the  six  correlations  examined,  four  were  significant,  but  only 
two  in  the  predicted  direction.    Those  significant  in  the  predicted 
direction  weie  the  negative  correlations  of  Total  Attitude  with  Total 
Hostile  Affect  (-.23,  -.30).     (However,  Total  Depiessive  Affect  was 
positively  r.orrelated  with  Total  Attitude;  while  Total  Positive  Affect 
was  negatively  correlated  with  Total  Attitude,  boch  at  age  fourteen.) 

In  Stage  I,  the  predicted  relationship  between  both  Negative  and 
Positive  Affect  and  Total  Attitude  was  present  in  both  age  samples. 

Considering  the  results  of  both  studies  together,  one  must  conclude 
that  there  was  contradictory  evidence  for  Positive  Afftct  and,  to  a 
lesser  extent,  for  Negative  Affect  though  Hostile  Affect  in  Stage  III 
and  Negative  Af  ect  in  Stage  I  both  met  the  specifications  of  the 
hypothesis  at  be  .h  age  levels.    Thus  tentative  support  was  given  to 
the  hypothesis  for  Negative  Affect,  more  specifically  to  Hostile  Affect, 

Hypothesis  21:     There  will  be  positive  relationships  between  the  Total 
Positive  Affect  measure,  the  Total  Attitude  measure 
aad  the  Coping  score  Totals.    There  will  be  negative 
relationships  between  the  Total  amount  of  Hostile 
and  Depressive  Affect  expressed  and  the  Coping  Style 
and  Effectiveness  Total  scores. 

Of  the  thirty-two  correlations  examined,  twenty  were  significant, 
all  in  the  predicted  direction.    Of  these,  eight  were  in  the  ten-year- 
old  sample,  and  twelve  in  the  fourteen-year-old  sample.    There  were 
sixteen  correlations  (eight  pairs)  which  were  significant  in  both  age 
samples.    These  were:     (a)  The  negative  relationship  between  Total 
Hostile  Affect  with  Total  Engagement,  Aid/Advice,  and  Coping  Effective- 
ness; (b)  the  negative  relationships  between  Total  Depressive  Affect 
and  Total  Stance,  Aid/Aivice,  and  Coping  Effectiveness;  and  (c)  the 
positive  relationship  between  Total  Attitude  and  Total  Engagement  and 
Aid/Advice.    Significant  at  age  fourteen  only  were  the  following  rela- 
tionships:    (a)  Total  Hostile  Affect  and  Total  Stance;  (b)  Total  De- 
pressive Affect  and  Total  Engagement;  and  (c)  Total  Attitude  with  Total 
Stance  and  Coping  Effectiveness. 

None  of  the  correlations  with  Positive  Affect  were  significant. 
Seven  out  of  eight  correlations  involving  both  Hostile  and  Depressive 
Affect  were  significant,  and  six  out  of  eight  involving  Total  Attitude 
were  significant. 
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The  correlations  ranged  between  -.14  and  -.58,  The  highest  corre- 
lations (-.58,  -.58)  were  between  Total  Hostile  Affect  and  Ccping  Ef- 
fectiveness • 

Stage  I  findings  were  quite  similar  to  Stage  III  findings  in  that 
the  relationships  between  the  Coping  score  totals  and  both  Total 
Negative  Affect  and  Total  Attitude  were  significant  in  the  predicted 
direction;  while  the  relationship  with  Positive  Affect  was  not  signifi- 
cant in  any  case.    The  highest  correlation  was  again  that  between  Total 
Coping  Effectiveness  and  Total  Negative  Affect. 

Thu?,  considering  the  results  of  both  studies  together,  it  may  be 
concluded  that  the  hypothesis  was  verified  for  all  except  Positive 
Afjcect.    The  hypothesis  must  be  rejected  for  relationship  between 
Coping  score  totals  and  Positive  Affect, 

Hypotheses  22-31:    There  will  be  a  positive  relationship  among 

the  measures  of  the  same  Story  Completion 
Coping  Style  dimensions  and  Coping  Effectiveness 
scores  across  the  different  behavior  areas  and  with 
the  Total  scores  for  Coping  Style  and  Coping 
Effectiveness* 

Stance .    Of  the  forty-two  correlations  examined,  eleven  were  si^n'i- 
cant,  all  in  the  predicted  direction.    Of  these,  three  were  at  age 
ten  and  eight  at  age  fourteen*    There  were  two  correlations  (one  pair) 
which  were  significant  at  both  age  levels.    These  were  between  Story 
Four  Anxiety  and  Academic  Task  Achievement.    Significant  at  age  ten  only 
were  the  following  relationships:     (a)  Authority  with  Story  Six 
Anxiety  and  (b)  Interpersonal  Relations  with  Nonacademic  Task  Achieve- 
ment.   Significant  at  age  fourteen  only  were  the  following  relationships 
(a)  Aggression  with  Story  Four  Anxiety,  Interpersonal  Relations,  and 
both  Academic  and  Nonacadendc  Task  Achievement;  and  (b)  Interpersonal 
Relations  with  Authoricy  and  Stories  Four  and  Six  Anxiety. 

The  correlations  ranged  between  .14  and  .25.    The  highest  (.25)  was 
between  Interpersonal  Relations  and  Authority  at  age  fourteen. 

All  of  the  indivictual  Stance  scores  were  significantly  correlated 
with  the  Total  Stance  score.    The  greatest  contribution  was  from 
Academic  Task  Achievement  (.52,   .54),  followed  by  Story  Six  Anxiety 
(.52,  .47).    In  general,  the  Stance  Total  score  was  a  good  representa- 
tion of  the  Stance  measure. 

Stance  was  not  measured  in  Stage  I  except  for  in  Story  One. 

In  conclusion,  there  was  virtually  no  support  for  the  hypothesis  at 
age  ten  and  rather  poor  support  at  age  fourteen. 
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Engagement,    Of  the  forty two  correlations  examined,  nine  were 
significant  in  the  predicted  direction  (and  one  in  the  direction  oppo- 
site from  that  predicted).    Of  these,  two  were  at  age  ten  and  seven  at 
age  fourteen.    There  were  two  correlations  (one  pair)  significant  at 
both  age  levels.    These  were  between  Authority  and  Story  Six  Anxiety^ 
Significant  at  age  ten  only  was  the  relationship  between  Story  Four 
Anxiety  and  Academic  Task  Achievement,    Significant  at  age  fourteen  unly 
were  the  following  relationships:     (a)  Aggression  with  Story  Four 
Anxiety,  Interpersonal  Relations,  and  Nonacademlc  Task  Achievement,  and 
(b)  Interpersonal  Relations  with  Authority,  and  Stories  Four  and  Six 
Anxiety. 

The  correlations  ranged  between  ,15  and  ,29,    The  highest  (,29)  was 
between  Authority  and  Interpersonal  Relations  at  age  fourteen. 

All  Individual  Engagement  scores  were  significantly  correlated  with 
the  Engagement  Total  score.    The  greatest  contribution  to  the  Total 
score  was  from  Story  Six  Anxiety  (.54,  ,56)  fallowed  by  Academic  Task 
Achievement  (.54,  .53),    In  general,  the  Total  score  was  a  fairly  good 
representation  of  the  Engagement  measure. 

In  Stage  I,  of  the  fifty-six  correlations  examined,  twenty-two  were 
significant,  with  fifteen  in  the  ten-year-old  sample  and  seven  in  the 
fourteen-year-old  sample.    Thus,  Stage  I  results  supported  the  hypoth- 
esis to  a  greater  extent  than  did  the  Stage  III  results,  especially  in 
the  ten-year-old  sample. 

Overall,  the  hypothesis  must  be  rejected  due  especially  to  the  poor 
Stage  III  findings  and  the  contradictory  age  findings  in  the  two 
stud  les , 

Initiation.    Of  the  forty-two  correlations  examined,  five  were  sig- 
nificant, two  at  age  ten  and  three  at  age  fourteen.    There  were  two 
correlation:^  (one  pair)  significant  at  both  age  levels.    These  were 
between  Authority  and  Story  Six  Anxiety*    Significant  at  age  ten  only 
was  the  relationship  between  Story  Six  Anxiety  and  Interpersonal  Rela- 
tions.   Significant  at  agt;  fourteen  only  was  the  relationship  between 
(a)  Aggression  and  Nonacademlc  Task  Achievement,  and  (b)  Authority  with 
Interpersonal  Relations, 

The  correlations  ranged  between  .14  and  .23.    The  highest  (,23)  was 
between  Authority  and  Interpersonal  Relations  at  age  fourteen. 

All  individual  Initiation  scores  were  significantly  correlated  with 
the  Initiation  Total  score.    The  greatest  contribution  was  from  Story 
Six  Anxiety  <.52,  .49),  followed  by  Academic  Task  Achievement  (.46, 
.53). 
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In  Stage  I,  of  the  fifty-six  correlations  examined,  eighteen  were 
significant,  sixteen  at  age  ten.    Again,  Stage  I  data  supported  the 
hypothesis  far  better  than  did  Stage  III  data,  especially  at  the  ton- 
year -old  age  level. 

Overall,  the  hypothesis  must  be  rejected,  though  Stage  I  data  in 
the  ten-year-old  sample  lent  some  support  to  the  hypothesis. 

Aid/Advice .    Of  the  forty-two  correlations  examined,  only  one  was 
significant  in  the  predicted  direction  (and  one  in  the  direction  oppo- 
site from  that  predicted).    That  was  between  Story  Foui'  Anxiety  and 
Academic  Task  Achievement  (.15)  ac  age  fourteen. 

All  individual  Aid/Advice  scores  were  significantly  correlated  with 
the  Aid/Advice  Total  score.    The  greatest  contribution  was  from 
Academic  Task  Achievement  (.49,  .56). 

Aid/Advice  was  not  scored  in  Stage  I,  so  all  conclusions  must  be 
drawn  from  Stage  III  data.    Therefore  the  hypothesis  must  be  rejected. 

Solver.    Of  the  forty-two  correlations  examined,  only  one  was  sig- 
nificant.   That  was  between  Story  Four  Anxiety  and  Interpersonal  Rela- 
tions (.14)  at  age  fourteen. 

All  individual  Solver  scores  were  significantly  correlated  with  the 
Solver  Total  score.    The  greatest  contribution  was  from  Academic  Task 
Achievement  (.46,  .55)  followed  by  Story  Six  Anxiety  (.50,   .42).  The 
Solver  Total  score  was  a  fair  representation  of  the  individual  Solver 
scores . 

Solver  was  not  measured  in  Stage  I,  thus  all  conclusions  must  be 
based  on  Stage  III  data.    The  results  from  Stage  III  led  to  the  re- 
jection of  the  hypothesis  for  both  age  samples. 

Imp ]. emc n t a t lo n ,    Of  the  forty-two  correlations  examined,  four  were 
significant  in  the  predicted  direction,  one  at  age  ten  and  three  at  age 
fourteen.    Significant  at  age  ten  only  was  the  relationship  between 
Authority  and  Story  Six  Anxiecy.     Significant  at  age  fourteen  only  were 
uhe  following  relationships:     (a)  Aggression  with  Story  Four  Anxiety; 
and  (b)  Interpersonal  Relations  with  Story  Four  Anxiety  and  Authority. 

The  correlations  rangea  between  .14  and  .20.    The  highest  (.20)  was 
between  Story  Four  Anxiety  and  Interpersonal  Relations  at  age  fourteen. 

All  but  one  Implementation  score  was  significantly  correlated  with 
the  Implementation  Total  score.     (Not  significantly  correlated  was  the 
relationship  between  the  Total  score  and  Nonacademic  Task  Achievement 
at  age  fourteen.)    The  greatest  coutribution  was  from  Academic  Tasx 
Achievement  (.45,  .54)  followed  by  Story  Six  Anxiety  (.52,  .42). 
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In  Stage  I,  of  the  forty  two  correlations  examined,  eleven  were 
significant,  all  In  the  predicted  direction.    Of  these,  nine  were  at 
age  ten  and  two  were  in  the  fourteen-year^'old  sample.    Based  on  the 
data  from  these  two  studies,  the  hypothesis  must  be  rejected  at  both 
age  levels! 

Outcome ,    Of  the  forty-two  correlations  examined,  six  were  signifi- 
cant  in  the  predicted  direction,  and  two  in  the  direction  opposite  of 
that  predicted.    Of  these,  four  were  at  age  ten  and  two  at  age  fourteen. 
The  following  correlations  were  significant  at  age  ten:     (a)  Aggression 
with  Story  Six  Anxiety;  (b)  Story  Four  Anxiety  with  Story  Six  Anxiety 
and  Nonacademic  Task  Achievement;  and  (c)  Authority  with  Story  Six 
Anxiety.    Significant  at  age  fourteen  only  were  the  following  relation- 
ships:    (a)  Story  Six  Anxiety  with  Interpersonal  Relations,  and  (b) 
Story  Four  Anxiety  with  Academic  Task  Achievement. 

The  correlations  ranged  between  .15  and  .23.  The  highest  (.23)  was 
between  Story  Six  Anxiety  and  Interpersonal  Relations  at  age  fourteen. 

All  except  one  individual  Outcome  variables  were  correlated  with  the 
Outcome  Total  score  (Nonacademic  Task  Achievement  at  age  fourteen) •  The 
greatest  contribution  to  the  Total  score  was  from  Story  Four  Anxiety 
(.38,  .47).    Thus,  the  Total  score  was  seen  as  a  fair  representation  of 
the  Outcome  variable. 

There  were  no  hypotheses  regarding  Outcome  in  Stage  I.    Thus,  the 
hypothesis  must  be  rejected  based  on  Stage  III  data. 

Evaluation  of  Outcome.    Of  the  forty-two  correlations  examined,  nine 
were  significant  in  the  predicted  direction.    Of  these,  five  were  in  the 
ten-year-old  sample,  and  four  in  the  fourteen*year-oId  sample.  The 
following  were  significant  at  age  ten  only:     (a)  Authority  with  Story 
Four  Anxiety  and  Nonacademic  Task  Achievement;  (b)  Story  Four  Anxiety 
with  Story  Six  Anxiety  and  Nonacademic  Task  Achievement;  and  (c)  Inter- 
personal Relations  with  Academic  Task  Achievement.    Significant  at  age 
fourteen  only  were  the  following  relationships:     (a)  Aggression  with 
Interpersonal  Relations;  (b)  Story  Six  Anxiety  with  Interpersonal 
Relations  and  Nonacademic  Task  Achievement;  and  (c)  Interpersonal  Rela- 
tions with  Nonacademic  Task  Achievement. 

The  correlations  ranged  between  .16  and  .25.  The  highest  (.25)  were 
between  Interpersonal  Relations  and  Academic  Task  Achievement  (age  ten) 
and  Nonacademic  Task  Achievement  (age  fourteen). 

All  individual  Evaluation  of  Outcome  scores  were  significantly  corre- 
lated witH  th^  Evaluation  of  Outcome  Total  score.    The  greatest  contribu- 
tion to  the  Total  score  was  from  the  Interpersonal  Relations  Story 
(.50,  .53).    The  stories  which  were  correlated  most  frequently  with  other 
stories  were  Nonacademic  Task  Achievement  and  Interpersonal  Relations. 
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This  hypothesis  was  not  tested  in  Stage  I„    Based  on  Stage  III  data, 
the  hypothesis  must  be  rejected  at  both  age  levels. 

Coping  Effectiveness.    Of  the  forty-two  correlations  examined,  six 
were  significant  in  the  predicted  direction.    Of  these,  two  were  at 
age  ten  and  four  at  age  fourteen.    Significant  at  age  ten  only  were 
the  following  relationships:     Academic  Task  Achievement  with  Story  Four 
Anxiety  and  Interpersonal  Relations,    Significant  at  age  fourteen  only 
were  the  following  relationships:     (a)  Aggression  with  Story  Four 
Anxiety;  (b)  Authority  with  Story  Six  Anxiety  and  Interpersonal  Rela«- 
tions;  and  (c)  Story  Four  Anxiety  with  Interpersonal  Relations.  The 
correlations  ranged  between  .16  and  .23.    The  highest  (.23)  was  between 
Aggression  and  Story  Four  Anxiety  at  age  fourteen. 

All  individual  Coping  Effectiveness  scores  were  significantly 
correlated  with  the  Coping  Effectiveness  Total  score.    The  greatest 
contribution  was  from  Academic  Task  Achievement  (.52,   .55),  followed 
by  Story  Six  Anxiety  (.50,  .45).    In  general,  the  Total  score  appeared 
to  be  a  fairly  gooo  representation  of  the  Coping  Ff fectiveness  measure. 

In  Stage  I,  of  the  fifty-six  correlations  examined,  twenty-four  were 
significant,  all  in  the  predicted  direction.    Of  these,  eleven  were  at 
age  ten  and  thirteen  were  at  age  fourteen.    Thus,  Stage  I  data  gave 
better  support  to  the  hypothesis  than  did  Stage  III  data. 

Considering  both  studies  simultaneously,  the  hypothesis  must  be 
rejected  at  both  age  levels,  though  there  was  somewhat  better  support 
at  age  fourteen  than  at  age  ten  in  both  studies. 

Instrumentality*    Of  the  forty-two  correlations  examined,  only  three 
v;ere  significant  in  the  predicted  direction.    Of  these,  one  was  at  age 
ten  and  two  at  age  fourteen. 

Significant  at  age  ten  only  was  the  relationship  between  Story  Six 
Anxiety  and  Nonacademic  Task  Achievement.    Significant  at  age  fourteen 
only  were  the  relationships  of  Interpersonal  Relations  with  both  Aggres- 
sion and  Story  Four  Anxiety. 

The  correlations  ranged  between  .14  and  .20.    The  highest  (.20)  was 
between  Story  Four  Anxiety  and  Interpersonal  Relations  at  age  fourteen. 

All  individual  Instrumentality  scores  were  significantly  correlated 
with  the  Instrumentality  Total  score.    The  greatest  contribution  to  the 
Instrumentality  Total  score  was  from  Story  Four  Anxiety  (^49,  .54) 
followed  by  Aggression  (.48,  .52). 
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In  Stage  I  Instrumentality  (Persistence),  out  of  fifty-six  correla- 
tions, thirteen  were  significant.    Of  these,  ten  were  at  age  ten  and 
three  at  age  fourteen* 

Combining  the  results  of  both  studies,  the  hypothesis  must  be 
rejected  at  both  age  levels,  though  in  Stage  I  there  was  some  support 
at  age  cen. 

Hypotheses  32a >  -  32b.:  There  will  be  a  positive  relationship  among 
the  Coping  Style  Dimension  Total  scores  and  Total 
Coping  Effectiveness. 

Of  the  ninety-two  correlations  examined,  eighty-nine  were  signifi- 
cant, all  in  the  predicted  direction.    The  only  correlations  which 
were  not  significant  were  the  following  relationships:     (a)  Total 
Evaluation  of  Outcome  with  both  Total  Aid/Advice  and  Total  Solver  at 
age  ten;  and  (b)  Total  Evaluation  of  Outcome  with  Total  Instrumentality 
at  age  fourteen.    The  correlations  ranged  between  .16  and  ,93.  The 
highest  (.93)  was  between  Total  Stance  and  Total  Engagement  at  age  ten. 
A  large  number  of  the  correlations  were  extremely  high  (.60  and  above). 

This  particular  hypothesis  was  not  tested  in  Stage  !• 

In  summary,  based  on  Stage  III  data,  the  hypothesis  was  completely 
verified  at  both  age  levels* 

Hypothesis  33:    There  will  be  a  positive  relationship  among  Length  of 
Response  across  all  behavior  areas « 

Of  the  forty-two  correlations  examined,  forty-one  were  significant, 
all  in  the  predicted  direction.    The  only  one  which  was  not  significant 
was  that  between  Story  Six  Anxiety  and  Interpersonal  Relations  at  age 
fourteen.    The  correlations  ranged  between  .15  and  .70.    The  highest 
(.70)  was  between  Authority  and  Story  Six  Anxiety  at  age  ten. 

All  individual  Response  Length  scores  were  positively  correlated  with 
the  Response  Length  Total  score.    The  greatest  contribution  to  the  Total 
score  was  from  Story  Six  Anxiety  (.82,  .74),  followed  by  that  of 
Authority  (.80,  .70). 

Response  Length  was  not  measured  in  Stage  I,    Therefore,  based  on 
Stage  III  data  only»  the  hypothesis  was  completely  verified  at  both  age 
levels* 
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Hypotheses  34 -"36:    There  will  be  a  positive  relationship  among 

the  measures  of  the  same  Story  Completion  Affect 
dimension  across  the  different  behavior  areas. 

Positive  Affect  Hero.    Of  the  forty-two  correlations  examined, 
eleven  were  significant,  all  in  the  predicted  direction.    Of  these , 
five  were  at  age  ten  and  six  at  age  fourteen.    There  were  two  correla- 
tions (one  pair)  which  were  significant  at  both  age  levels.  These 
were  between  Aggression  and  Interpersonal  Relations.    Significant  at 
age  ten  only  were  tae  following  relationships:     (a)  Aggression  with 
Nonacademic  Task  Achievement;  (b)  Authority  with  Story  Four  Anxiety 
and  Nonacademic  Task  Achievement;  and  (c)  Story  Four  Anxiety  with 
Story  Six  Anxiety.    Significant  at  age  fourteen  only  were  the  following 
relationships:     (a)  Aggression  with  Authority;  (b)  Academic  Task 
Achievement  with  Authority  and  Story  Four  Anxiety;  and  (c)  Nonacadem- 
ic   Task    Achievement  wxth  Story  Six  Anxiety  and  Academic  Task  Achieve- 
ment . 

The  correlations  ranged  between  .14  and  .20.    The  highest  (.20)  was 
betv;een  Story  Four  Anxiety  aad  Academic  Task  Achievement  at  age  four- 
teen. 

All  except  one  individual  Positive  Affect  Hero  score  were  positively 
correlated  with  the  Positive  Affect  Total  score.    Not  significant  was 
the  relationship  between  Nonacademic  Task  Achievement  and  the  Total  score 
at  age  ten.    The  greatest  contribution  to  the  Total  score  was  from  Inter- 
personal Relations  (.64,   .49).    The  local  score  appeared  to  be  a  fairly 
good  representation  of  the  individual  Positive  Affect  scores. 

Affect  was  not  measured  in  the  same  manner  in  Stage  I,  thus  compari- 
sons cannot  be  made.    Looking  at  Stage  III  data  only,  there  was  in- 
sufficient evidence  to  support  the  hypothesis  at  either  age  level. 
Therefore  it  muse  be  rejected. 

Nogative  Affect  Hero,    Of  che  forcy-two  correlations  examined,  four- 
teen were  significant,  all  in  the  predicted  direction.    Of  these  nine 
were  at  age  ten  and  five  at  age  fourteen.    There  were  four  correlations 
(two  pairs)  which  were  significant  at  both  ag^  levels.    These  were 
between  (a)  Authority  and  Story  Four  Anxiety,  and  (b)  Academic  and  Non- 
academic  Task  Achievement.    Significant  at  age  ten  only  were  the  follow- 
ing relationships:     (a)  Aggression  with  Authority;  (b)  Authority  with 
Story  Six  Anxiety  and  both  Academic  and  Nonacademic  Task  Achievement; 
and  (c)  Story  Four  Anxiety  with  Story  Six  Anxiety,  Interpersonal  Rela- 
tions, and  Nonacademic  Task  Achievement*    Significant  at  age  fourteen 
only  were  the  following  relationships:     (a)  Nonacademic  Task  Achievement 
with  Aggression  and  Anxiety;  and  (b)  Interpersonal  Relations  with 
Academic  Task  Achievement. 

The  correlations  ranged  between  .15  and  .34.    The  highest  (.34)  was 
between  Authority  and  Story  Six  Anxiety  at  age  ten. 
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All  individual  Negative  Affect  scores  (except  Nonacademic  Task 
Achievement  at  age  fourteen)  were  significantly  correlated  with  the 
Negative  Affect  Hero  Total  score.    The  greatest  contribution  to  the 
Total  score  was  from  the  Authority  Story  (  .64,  .54)  followed  by  that 
of  S.ory  Four  Anxiety  (.58,  .56).    The  Total  score  was  a  fairly  good 
representation  of  the  Negative  Affect  Hero  measure. 

Comparisons  with  Stage  I  data  could  not  be  made  since  Affect  was 
measured  in  a  different  manner  in  Stage  I.    Based  upon  Stage  III 
data,  support  for  the  hypothesis  was  very  poor  and  the  hypothesis  should 
be  rejected  at  age  fourteen  with  only  tentative  support  at  age  ten. 

Total  Affect  of  Hero  Plus  Others.    Of  the  forty-two  correlations 
examined,  eighteen  were  significant.    Of  these,  seven  were  at  age  ten 
and  eleven  at  age  fourteen.    There  were  ten  correlations  (five  pairs) 
which  were  significant  at  both  age  levels.    These  were:  (a)  Aggression 
with  Interpersonal  Relations;  (b)  Authority  with  Stories  Four  and  Six 
Anxiety;  (c)  Story  Four  Anxiety  with  Story  Six  Anxiety;  and  (d)  Story 
Six  Anxiety  with  Nonacademic  Task  Achievement.    Significant  at  age  ten 
only  were  the  following  relationships:     (a)  Story  Four  Anxiety  with 
Interpersonal  Relations,  and  (b)  Interpersonal  Relations  with  Academic 
Task  Achievement.    Significant  at  age  fourteen  only  were  the  following 
relationships:     (a)  Aggression  with  Authority,  Story  Six  Anxiety,  and 
Nonacademic  Task  Achievement;  (b)  Authority  with  Nonacademic  Task 
Achievement;  (c)  Nonacademic  Task  Achievement  with  Story  Four  Anxiety 
and  Academic  Task  Achievement. 

The  correlations  ranged  between  .14  and  .34.    The  highest  (.34)  was 
between  Authority  and  Story  Four  Anxiety  at  age  ten. 

All  individual  scores  were  significantly  related  to  the  Total  Affect 
Hero  and  Others  Total  score.    The  greatest  contribution  to  the  Total 
score  was  Nonacademic  Task  Achievement  (.54,  .50)  followed  by  Story  Four 
Anxiety  (.53,  .51)  and  Authority  and  Story  Six  Anxiety  (  .50,  .51). 
Overall  che  Total  score  was  a  fairly  good  representation  of  the  Total 
Affect  of  Hero  Plus  Others  measure. 

This  Affect  measure  was  not  obtained  in  Stage  I.    In  summary,  there 
was  fair  support  for  the  hypothesis  at  age  fourteen  and  somewhat  poor 
support  at  age  ten.    Overall  there  was  tentative  support  for  the 
hypothesis . 

Hypothesis  37;    There  will  be  a  positive  relationship  among  the 

Story  Completion  Total  Positive  Affect  measure  and 
the  Total  Coping  Style  measure.    There  will  be  a 
negative  relationship  among  the  Story  Completion  Total 
Negative  Affect  measure  and  the  Total  Coping  Style 
measures . 
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Of  the  twenty  correlations  involving  Positive  Affect,  nine  were 
significant  in  the  predicted  direction  (and  two  in  the  direction  oppo- 
site front  that  predicted).    Of  the  twenty  correlations  involving 
Negative  Affect,  seventeen  were  significant,  all  in  the  predicted 
negative  direction. 

For  Positive  Affect  Hero  there  were  seven  correlations  significant 
at  age  ten  and  two  at  age  fourteen.    There  were  four  correlations 
(two  pairs)  significant  at  both  age  levels.    These  were  between  Positive 
Affect  and  Total  Outcome  and  Evaluation  of  Outcome.    Significant  at 
age  ten  only  were  the  following  relationships:    Positive  Affect  with 
Total  Stance,  Engagement,  Initiation,  Coping  Effectiveness,  and  Instru* 
mentality.    There  were  no  correlations  significant  at  age  fourteen  cnly. 

For  Negative  Affect  Hero,  the  following  correlations  were  not  sig- 
nificant:    that  with  Total  Evaluation  of  Outcome  at  age  fourteen  and 
with  Total  Instrumentality  at  both  age  levels. 

The  range  of  correlations  for  Positive  Affect  was  between  .15  and 
.28.    The  highest  (.28)  was  between  Positive  Affect  and  Total  Evalua- 
tion of  Outcome  at  age  ten.    The  range  of  correlations  for  Negative 
Affect  was  betwe^in    -.17  and  -.37.    The  highest  (-.37)  was  between  Total 
Negative  Affect  and  Total  Outcome  at  age  ten. 

In  Stage  I,  all  correlations  of  both  Affect  measures  with  the  Coping 
Style  Total  scores  were  significant,  all  in  a  positive  direction.  This 
in  conjunction  with  Stage  III  data  gave  excellent  support  to  the  hypoth- 
esis concerning  Negative  /^fect  and  around  average  support  for  the 
hypothesis  involving  Positive  Affect,  with  better  support  at  age  ten 
than  at  age  fourteen. 

Hypothesis  38:    There  will  be  positive  relationships  between  Length 
of  Response  and  Coping  Effectiveness  for  each  story. 

Of  the  ^ixcesn  correlations  examined,  two  were  significant  in  the 
predicted  directiGn-    Th^si^e  were  bcrween  Story  Seven  Coping  Effective- 
ness and  Response  Lengtr*  at  both  age  levels  (.24,  .23). 

In  suinrr*ary,  there  was  insufficient  support  for  the  hypothesis  at 
either  age  level    and  it  must  be  rejected. 

Hypotheses  39-42:    There  will  be  positive  relationships  among  measures 

of  the  same  Coping  Style  dimension  and  Coping  Elfecilve- 
ness  measures  in  the  same  behavior  areas  across  the 
two  projective  instruments,  as  well  as  positive  rela- 
tionships with  the  Total  scores. 
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Stance .    Of  the  sixteen  correlations  examined,  only  one  was  signifi- 
cant in  the  predicted  direction.    That  was  between  Total  Stance  of  the 
Sentence  and  Story  Completion  (.14)  at  age  fourteen. 

Therefore  the  hypothesis  must  be  rejected  in  both  age  j^roups. 

Engagement.    Of  the  sixteen  correlations  examined,  only  one  was  sig- 
n^*"" leant  at  age  fourteen.    That  was  between  the  Engagement  Total  score 
oi  the  two  instruments  (.24), 

In  Stage  I  of  the  eighteen  correlations  examined,  seven  were  signifi- 
cant, four  at  age  ten  and  three  at  age  fourteen. 

Considering  the  results  of  the  two  studies  together,  the  hypothesis 
must  be  rejected  for  Engagement  also  at  both  age  levels. 

Aid/Adv ice .    Of  the  fourteen  correlations  examined,  only  two  were 
significant,  both  at  age  fourteen.    These  were  between  Academic  Task 
Achievement  (.13)  in  the  two  instruments  and  the  Total  score  (.19). 
This  comparison  was  not  made  in  Stage  I,  and  based  upon  Stage  III  find- 
ings  the  hypothesis  must  be  rejected  at  both  age  levels. 

Coping  Effectiveness.    Of  the  sixteen  correlations  examined,  only 
one  was  significant  at  age  fourteen.    It  was  between  tho  two  Total 
scores  for  the  two  projective  instruments  (.16). 

In  Stage  I,  of  the  eighteen  correlations  examined,  fjL.e  were  signifi- 
cant. Of  these  one  was  significant  at  age  ten  and  four  at  age  fourteen. 
Based  upon  the  findings  of  the  two  studies  together,  the  hypothesis  must 
be  rejected  at  both  age  levels. 

Hypothesis  43a.;    The  Story  Completion  Positive  Affect  measures 

will  be  positively  related  to  the^ Sentence  Completion 
Positive  Affect  measures  of  the  same  behavior  area. 

Of  the  sixteen  correlations  examined,  none  were  significant.    In  Stage 
I  also  none  of  the  correla:ions  were  significant.    Therefore  the  hypoth- 
esis must  be  totally  rejec:ed  at  both  age  levels. 

Hypothesis  43b.:    The  Story  Completion  Positive  Affect  measures  will 
be  negatively  related  to  the  Sentence  Completion 
Hostile  and  Depressive  Affect  measures    of  the  same 
behavior  area. 

Of  the  thirty-two  correlations  examined,  only  one  was  significant, 
at  age  ten.    This  was  between  the  Total  Positive  Affect  Hero  score  and 
Total  Hostile  Affect  (-.16). 

In  Stage  I  also,  the/e  were  virtually  no  significant  differences. 
Therefore  the  hypothesis  must  be  rejected  at  both  age  levels. 
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Hypothesis  43c:    The  Story  Completion  Negative  Affect  measure 

,  will  be  negatively  related  to  Sentence  Completion 

Positive  Affect  measures  of  the  same  behavior  areas. 

Of  the  sixteen  correlations  examined,  none  were  significant  in  the 
predicted  direction.    This  hypothesis  was  not  tested  in  Stage  I,  Based 
upon  Stage  III  findings  the  hypothesis  must  be  rejected  at  both  age 
levels. 

Hypothesis  43d:    The  Story  Completion  Negative  Affect  measures  will 

be  positively  related  to  Sentence  CompleFlpn  Hostile 
and  Depressive  Affect  measures  of  the  same^ behavior 
areas • 

Of  the  thirty-two  correlations  examined,  five  were  significant,  all 
in  tne  predicted  direction.    Of  these,  one  was  at  age  ten  and  four  at 
age  fourteen.    There  were  two  correlations  (one  pair)  which  were  signifi- 
cant at  both  age  levels.    These  were  between  Total  Negative  Affect  and 
Total  Hostile  Affect  of  the  Sentence  Completion.    Significant  at  age 
fourteen  only  were  the  following  relationships:     (a)  Story  Completion 
Aggression  Negative  Affect  with  Sentence  Completion  Aggression  Hostile 
Affect;  (b)  Story  Four  Anxiety  Negative  Affect  with  Sentence  Completion 
Anxiety  Hostile  Affect;  and  (c)  Story  Completion  Academic  Task  Achieve- 
ment i^egative  Affect  with  Sentence  Completion  Task  Achievement  Hostile 
Affect. 

The  correlations  ranged  between  .17  and  .22.  The  highest  (.22)  was 
between  Story  Completion  Total  Negative  Affect  and  Sentence  Completion 
Total  Hostile  Affect  at  age  fourteen. 

The  hypothesis  was  not  tested  in  Stage  I.    Based  on  Stage  III  find- 
ings, the  hypothesis  must  bo  rejected  at  both  age  levels. 

rl'^ocrneses  44a.  -  44e . :     The  Sentence  Completion  measures  of  Coping 
Style  dimenbions  will  be  positively  related  to  the 
SAX  "Good  Coping"  measures  in  the  five  different 
behavior  areas. 

In  the  Task  Achievemr^nt  area,  of  the  six  correlations  examined,  three 
were  significant,  two  at  age  ten  and  one  at  age  fourteen.  Significant 
was  the  relationship  of  (a)  SAI  Task  Achievement  with  Stance  at  both  age 
levels  and  (b)  with  Engagement  at  age  ten. 

In  the  Interpersonal  Relations  area,  two  of  the  six  relationships 
were  significant,  both  at  age  fourteen.    Significant  were  the  relacion- 
ships  of  SAI  Interpersonal  Relations  and  Sentence  Completion  Engage- 
ment and  Aid/Advice. 
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In  the  Authority  area,  again,  two  of  the  six  correlations  were  sig- 
nificant, both  at  age  fourteen.    Again,  these  were  between  SAI  Authority 
and  Sentence  Completion  Authority  Engagement  and  Aid/Advice. 

In  the  Anxiety  area,  none  of  the  six  correlations  were  significant. 
Also  in  the  Aggression  area  none  of  the  six  correlations  were  signifi- 
cant* 

The  correlations  ranged  between  ,14  and  ,25.    The  highest  (•ZS)  was 
between  SAI  Interpersonal  Relations  and  Sentence  Completion  Interperson- 
al Relations  Engagement  at  age  fourteen* 

Three  of  the  six  correlations  between  the  SAI  Total  score  and  the 
Sentience  Completion  Total  scores  were  significant,  one  at  age  ten  and 
two  at  age  fourteen.    Significant  at  age  ten  was  the  relationship  be- 
tween the  SAI  Total  score  and  Total  Stance.    Significant  at  age  four- 
teen was  the  relationship  between  the  SAI  Total  score  and  both  Sentence 
Completion  Engagement  and  Aid/Advice.    The  highest  correlation  was  .28 
and  was  between  the  SAI  Total  score  and  Total  Engagement  at  age  four- 
teen* 

In  summary,  support  for  the  hypothesis  was  best  in  the  Task  Achieve- 
ment area,  and  was  somewhat  better  overall  at  age  fourteen.  However, 
the  hypothesis,  overall,  must  be  rejected  at  both  age  levels. 

Hypotheses  45a*-fi.:    The  Story  Completion  measures  of  Coping  Style 
dimensions  will  be  positively  related  to  the  SAI 
"Good  Coping"  measures  in  the  five  different  behavior 
areas . 

Of  the  one  hundred  twenty-six  correlations,  only  three  were  signifi- 
cant in  the  predicted  direction,  and  four  in  the  direction  opposite  from 
that  predicted. 

Significant  in  the  predicted  direction  were  the  relationships  between 
SAI  Interpersonal  Relations  and  Story  Completion  Interpersonal  Relations 
Initiation,  Solver,  and  Implementation,  all  at  age  ten.    The  correla- 
tions ranged  between  .13  and  .20. 

Of  the  eighteen  correlations  of  the  SAI  Total  scores  with  the  Story 
Completion  Total  scores,  only  two  were  significant,  both  at  age  four- 
teen.   These  were  between  the  SAI  Total  score  and  Story  Completion  Total 
Engagement  (.18)  and  Total  Outcome  (.19). 

In  conclusion,  this  hypothesis  must  be  rejected  at  both  age  levels 
for  all  behavior  areas,  except  for  Interpersonal  Relations  at  age  ten 
where  there  was  some  slight  support. 
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Hypothesis  46:    The  Sentence  Completion  measures  of  Coping  Effective- 
ness will  be  positively  related  to  the  SAI  "Good 
Coping"  measures  in  the  same  behavior  areas. 

Of  the  ten  correlations  examined  (excluding  the  Total  scores)  four 
were  significant,  all  at  age  fourteen.    These  were:     (a)  Coping  with 
Aggression  and  SAI  Aggression;  (b)  Coping  with  Authority  and  SAI 
Authority;  (c)  Coping  with  Interpersonal  Relations  and  SAI  Interperson- 
al Relations;  and  (d)  Coping  with  Task  Achievement  and  SAI  Task  Achieve- 
ment "Good  Coping." 

The  correlations  ranged  between  .17  and  .23.    The  highest  (.23)  were 
between  Authority  and  Interpersonal  Relations  Coping  with  the  SAI  Good 
Coping  scores  for  chose  two  behavior  areas  at  age  fourteen. 

The  Total  Coping  Effectiveness  score  was  significantly  related  to 
the  Total  SAI  "Good  Coping"  measure  at  age  fourteen  (.37). 

In  summary,  the  hypothesis  was  fairly  well  verified  at  age  fourteen 
but  ipust  be  rejected  at  age  ten. 

Hypothesis  47:    The  Story  Completion  measures  of  Coping  Effectiveness 
will  be  positively  related  to  the  SAI  "Good  Coping" 
measures  in  the  same  behavior  areas. 

Of  the  fourteen  correlations  examined,  only  one  was  significant,  at 
age  ten.    It  was  between  Inteipersonal  Relations  Coping  Effectiveness 
and  SAI  Interpersonal  Relations  "Good  Coping"  (.16). 

The  Story  Completion  Total  Coping  Effectiveness  score  was  signifi- 
cantly correlated  with  the  SAI  Total  score  at  age  fourteen  (.Ifc). 

Stage  I  SkJ.  data  cannot  be  used  as  the  instrument  was  measured  dif- 
ferently in  Stage  I.  Based  on  Stage  III  findings,  tne  hypothesis  must 
be  rejected  at  both  age  levels. 

Hypothesis  48a.:  Tae  SAI  "Good  Coping"  scores  will  be  positively 
related  with  the  Story  Completion  Positive  Affect 
measures. 

Of  the  sixteen  correlations  examined,  none  were  significant,  there- 
fore the  hypothesis  must  be  completely  rejected  at  both  age  levels. 

Hypothesis  48b,:  The  SAI  "Good  Coping"  scores  will  be  negatively 
related  with  the  Story  Completion  Negative  Affect 
measures. 

Of  the  sixteen  correlations  examined,  one  was  significant,  at  age 
ten.  This  was  between  Aggression  Negative  Affect  and  SAI  Aficression 
"Good  Coping"  (-.16). 
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The  hypothesis  was  rejected  at  both  age  levels. 


Hypothesis  49a.:    The  SAI  "Good  Coping"  scores  will  be  positively 
related  with  the  Sentence  Completion  Positive 
Affect  measures. 

Of  the  twelve  correlations  examined,  none  were  significant  in  the 
predicted  direction.    Therefore  the  hypothesis  was  rejected  at  both  age 
levels. 

Hypothesis  49b.;    The  SAI  "Good  Coping"  scores  will  be  negatively 
related  with  the  Sentence  Completion  Hostile  and 
Depressive  measures. 

Of  the  twenty  correlations  examined,  three  were  significant,  all  in 
the  predicted  direction.    Of  these,  one  was  at  age  ten  and  two  at  age 
fourteen.    Significant  at  both  age  levels  was  the  relationship  between 
SAI  Aggression  and  Aggression  Hostile  Affect  of  the  Sentence  Completion 
(-.16,  -.17).    Significant  at  age  fourteen  only  was  the  relationship 
between  SAI  Interpersonal  Relations  and  Interpersonal  Relations  Hostile 
Affect  of  the  Sentence  Completion  (-.22). 

The  SAI  Total  score  was  significantly  correlated  with  Total  Hostile 
Affect  at  both  age  levels,  and  with  Total  Depressive  Affect  at  age 
fourteen. 

In  summary,  the  data  gave  no  support  for  the  hypothesized  relation- 
ship between  the  SAI  scores  and  Depressive  or  Hostile  Affect  from  the 
Sentence  Completion  at  either  age  level. 

Hypothesis  50:    The  Occupational  Values  Intrinsic  measures  will 

be  positively  related  with  the  Sentence  and  Story 
Total  Coping  dimension  measures. 

Of  the  two  hundred  forty  correlations  examined,  eighteen  were  signifi 
cant  in  the  predicted  direction  (and  thirteen  in  the  direction  opposite 
from  that  predicted).    Of  these,  ten  were  in  the  ten-year -old  sample  and 
eight  in  the  fourteen-year-old  sample.    Of  these, two  correlations  (or 
one  pair)  were  significant  in  both  age  samples.    These  were  between 
Self-Satisfaction  and  Sentence  Completion  Total  Coping  Effectiveness. 
Significant  at  age  ten  were  the  following  relationships:     (a)  Altruism 
with  Sentence  Completion  Total  Coping  Effectiveness;  (b)  Self -Satis- 
faction with  Story  Completion  Stance,  Engagement,  Aid/Advice,  Solver, 
and  Implementation;  (c)  Creativity  with  Sentence  Completion  Total  Stance 
and  (d)  Variety  with  Sentence  Completion  Total  Stance  and  Coping 
Effectiveness.    Significant  at  age  fourteen  only  were  the  following 
relationships:     (a)  Altruism  with  Sentence  Completion  Attitude,  Engage- 
ment, and  Aid/Advice;  and  (b)  Self -Satisfaction  with  all  Sentence  Com- 
pletion measures. 
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The  correlations  ranged  between  .14  and  .24.    The  highest  (-24)  was 
between  Self -Satisfaction  and  Sentence  Completion  Total  Coping  Effective- 
ness at  agp  fourteen. 

Of  the  thirty  corrections  with  the  Total  Intrinsic  score,  only  one 
was  significant  at  age  ten.    That  was  between  Total  Intrinsic  and 
Sentence  Completion  Total  Coping  Effectiveness  (.16). 

In  Stage  I,  of  the  one  hundred  and  seventy-six  correlations  examined, 
eight  were  significant,  four  at  age  ten  and  six  at  age  fourteen. 

Based  on  the  findings  from  both  studies,  there  was  v    y  poor  support 
for  the  hypotli^sis  at  both  age  levels  and  it  must  be  considered  to  be 
re jacted. 

Hypothesis  51:    The  Occupatiorial  Values  Intrinsic  measures  will  be 

positively  related  with  the  SAI  "Good  Coping"  measures. 

Of  the  ninety-six  correlations  examined,  eighteen  were  significant 
in  the  predicted  direction.    Of  these  correlations  five  were  at  age  ten 
and  thirteen  at  age  fourteen.    Six  correlations  (three  pairs)  were  sig- 
nificant at  both  age  levels.    These  were  between  Self -Satisfaction  and 
SAI  Authority,  Aggression,  and  the  Total  SAI  score.    Significant  at  age 
ten  only  were  the  following  relationships:     (a)  Independence  with  SAI 
Anxiety  and  (b)  Self -Satisfaction  and  SAI  Task  Achievement.  Signifi- 
cant at  age  fourteen  only  were  the  following  relationships:     (a)  Altru- 
ism with  SAI  Aggression,  Interpersonal  Relations,  Anxiety  and  the  SAI 
Total  score;  (b)  Self -Satisfaction  with  Interpersonal  Relations  and 
Anxiety;  and  (c)  Intellectual  Stimulation  with  Aggression,  Interpersonal 
Relations,  Anxiety  and  the  Total  score. 

The  correlations  ranged  between  .14  and  ,23.    The  highest  (.23)  was 
between  Altruist,  and  the  Total  SAI  score  at  age  fourteen. 

Only  one  of  the  SAI  scores  was  significantly  correlated  with  the 
Total  Intrinsic  score,  at  age  fourteen.    That  was  between  the  Total 
Intrinsic  score  and  SAI  Aggression.    The  same  hypothesis  was  not  tested 
in  Stage  I. 

In  summary,  there  was  insufficient  evidence  for  support  of  the  hypoth- 
esis at  age  ten  and  rather  poor  support  at  age  fourteen  which  If^d  to 
partial  verification.    The  hypothesis  was  partially  supported  at  age 
fourtaen  for  Altruism,  Self -Satisfaction,  and  Intellectual  Stimulation 
and  at  both  age  levels  for  Self -Satisfaction. 
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Hypothesis  52:    The  Occupational  Values  Intrinsic  measures  will  be 
negatively  related  with  Views  of  Life  Active 
Response  measures* 

Of  the  one  hundred  fifty-two  correlations  examined,  only  eight  were 
significant  in  the  predicted  direction,  all  at  age  fourteen.  There 
were  fourteen  correlations  significant  in  the  direction  opposite  from 
that  predicted.    Those  significant  in  the  predicted  direction  were: 
(a)  Rate  of  Action  with  Altruism,  Self -Satisfaction,  Intellectual 
Stimulation  and  Total  Intrinsic  score;  (b)  Task  Achievement/Inter- 
personal Relations  with  Altruism;  (c)  Instrumentality /Fantasy  with 
Esthetics;  and  (d)  Emotional  Control/Emotional  Expressivity  and 
Acceptance  with  Independence. 

The  correlations  ranged  between  -.15  and  -.ZS,    The  highest  (-,28) 
was  between  Rate     .  Action  and  Altruism. 

None  of  the  Intrinsic  values  were  significantly  correlated  with  the 
Total  Views  of  Life  score.    The  Views  of  Life  instrument  was  not  used  in 
Stage  I. 

In  summary,  this  hypothesis  must  be  rejected  due  to  insufficient 
support  and  the  large  number  of  positive  correlations  present. 

Hypothesis  53:    The  Occupational  Values  Intrinsic  measures 

will  be  positively  related  with  the  Story  Total 
Positive  Affect  measure  and  the  Sentence  Total 
Positive  Affect  measure. 

Of  the  thirty-two  correlations  examined,  only  one  was  significant, 
at  age  fourteen.    This  was  between  Independence  and  Sentence  Coiiq)letion 
Total  Positive  Affect  (.15). 

Neither  Affect  score  was  significantly  correlated  with  the  Total 
Intrinsic  score.    Stage  I  findings  also  showed  virtually  no  significant 
results  (five  o'^t  ol  seventy-two  correlations  significant  in  the 
predicted  direction). 

On  the  basis  of  the  findings  from  both  stories  the  hypothesis  must 
be  rejected  at  both  age  levels. 

Hypothesis  54:    The  Occupational  Values  Intrinsic  measures  will 
be  negatively  related  with  Sentence  Completion 
Total  Hostile  and  Depressive  Affect  and  with  the 
Story  Completion  Total  Negative  Affect. 

Of  the  forty-eight  correlations  examined,  five  were  significant  in 
the  predicted  direction  (and  three  in  the  direction  opposite  from  that 
predicted).    Of  these,  one  was  in  the  ten-year-old  sample  and  four  in 
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the  fourteen -year-old  sample.    Significant  at  age  ten  only  v7as  the 
relationship  between.  Esthetics  and  Sentence  Completion  Hostile  Affect. 
Significant  at  age  fourteen  were  the  following  relationships:  (a) 
Altruism  with  Sentence  Total  Hostile  Affect;  (b)  Self -Satisfaction  with 
Sentence  Total  Hostile  Affect  and  Story  Negative  Affect;  and  (c)  Creativ- 
ity with  Sentence  Total  Depressive  Affect.    The  correlations  ranged 
between  -.14  and  -.24.    The  highest  (-.24)  was  between  Creativity  and 
Sentence  Total  Depressive  Affect  at  age  fourteen. 

Stage  I  findings  also  lent  very  little  suppor to  the  hypothesis 
(two  out  of  eighteen  correlations  significant).    Based  upon  these  com- 
bined .  findings,  the  hypothesis  must  be  rejected  at  both  age  levels. 

Hypothesis  55:    The  Occupational  Values  Extrinsic  measures  will 

be  negatively  related  with  the  Sentence  and  Story 
Total  Coping  Style  dimension  measures » 

Of  the  two  hundred  and  ten  correlations  examined  pertaining  ro  this 
hypothesis,  twelve  were  significant  in  the  predicted  direction  (and 
twenty-five  in  the  direction  opposite  from  that  predicted).    Of  these, 
eight  were  in  the  ten-year-old  sample  and  four  in  the  fourteen-year-old 
sample.    Significant  at  age  ten  only  were  the  following  relationships: 
(a)  Economic  Returns  with  Story  Total  Stance,  Engagement,  Initiation, 
Aid/Advice,  Implementation,  Evaluation  of  Outcome,  and  Coping  Effective- 
ness; and  (b)  Total  Extrinsic  score  with  Sentence  Completion  Total 
Coping  Effectiveness.    Significant  at  age  fourteen  only  were  the  follow- 
ing relationships:     (a)  Security  with  Story  Completion  Total  Instru- 
mentality; and  (b)  Economic  Returns  with  Sentence  Completion  Engagement, 
Aid/Advice,  and  Coping  Effectiveness. 

The  correlations  ranged  between  -.14  and  -.25.  The  highest  (-.25) 
was  between  Economic  Returns  and  Senterxe  Conq)Ietion  Total  Engagement 
at  age  fourteen. 

In  Stage  I,  of  the  one  hundred  twenty-six  correlations  examined, 
thirteen  were  significant,  five  at  age  ten  and  eight  at  age  fourteen. 

In  suimnary,  this  hypothesis,  as  a  whole,  must  be  rejected  at  both  age 
levels.    In  both  studies  there  was  some  support  for  the  relationships  of 
Economic  Returns  to  the  Coping  Style  dimensions  at  both  age  levels,  but 
especially  at  age  ten. 

Hypothesis  56:    The  Occupational  Values  Extrinsic  measures  will  be 

negatively  related  with  the  SAI  "Good  Coping"  measures. 

Of  the  seventy  correlations  e::amlned,  eight  were  significant  in  the 
predicted  direction  (and  eleven  in  the  direction  opposite  from  that 
predicted).    Of  these,  all  eight  were  in  the  fourteen-year-old  sample. 
They  were:     (a)  Economic  Returns  with  all  SAI  measures,  except  Task 


-124- 


Achievement;  (b)  Associates  with  Task  Achievement;  and  (c)  Total 
Extrinsic  values  with  Aggression. 

The  correlations  ranged  between  -.14  and  -.33.    The  highest  (-»33) 
was  between  Economic  Returns  and  Aggression. 

Of  the  ten  correlations  of  the  individual  SAI  scores  with  the  Total 
Extrinsic  score,  only  one  was  significant,  at  age  fourteen,  for 
Aggression.    Of  the  fourteen  correlations  of  individual  Extrinsic  values 
with  the  SAI  Total  score,  only  one  was  significant,  at  age  fourteen,  for 
Economic  Returns. 

Stage  i  findings  could  not  be  used  to  support  this  hypothesis  since 
the  SAI  was  measured  in  an  entirely  different  manner. 

Based  upon  Stage  III  findings,  this  hypothesis  must  be  completely 
rejected  in  the  ten-year-old  sample  and  accepted  only  for  Economic 
Returns  in  the  fourteen-year-old  sample. 

Hypothesis  57:  The  Occupational  Values  Extrinsic  measures  will  be 
negatively  related  with  the  Active  measures  of  the 
Views  of  Life . 

Of  the  one  hundred  thirty- three  correlations  examined,  twenty  were 
significant  in  the  predicted  direction,  all  of  these  at  age  fourteen. 
These  were:     (a)  Security  with  Independence/ Interdependence  and  Confron- 
tation/Avoidance; (b)  Economic  Returns  with  Act ion/ Inaction,  Intrinsic/ 
Extrinsic  values.  Earned  Status/Bestowed  Status,  and  Confrontation/ 
Avoidance;  (c)  Surroundings  with  Locus  of  Control,  Rate  of  Action,  and 
Task  Achievement/Interpersonal  Relations;  (d)  Associatzs  with  Academic 
Locus  of  Control,  Rate  of  Action,  Task  Achievement/ Interpersonal  Rela- 
tions, Self-/Joint  Implementation,  and  Emotional  Control/Emotional 
Expressivity  and  Acceptance;  (e)  Follow  Father  with  Self -Solver/Other 
Solver;  and  (f)  Total  Extrinsic  score  with  Intrinsic/Extrinsic, 
Independence/ Interdependence ,  and  Confrontation/ Avoidance . 

The  correlations  ranged  between  -.14  and  -.32.    The  highest  (-.32) 
was  between  Associates  and  Task  Achievement/ Interpersonal  Relations. 

Of  the  seven  correlations  of  the  individual  Extrinsic  values  and  the 
Total  Views  of  Life  score  only  one  was  significant  involving  Surround- 
ings.   Of  the  nineteen  correlations  of  the  individual  Views  of  Life 
scales  with  the  Extrinsic  Total  score,  three  were  significant  in  the 
predicted  direction. 

The  Views  of  Life  was  not  administered  in  Stage  I.    Based  upon  the 
findings  just  di.*  ussed,  the  hypothesis  must  be  rejected. 
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Hypothesis  58:    The  Occupational  Values  Extrinsic  measures  will 
be  negatively  related  with  the  Story  Completion 
Positive  Affect  measure  and  the  Sentence  Total 
Positive  Affect  measure. 

Of  the  thirty-two  correlations  examined,  only  one  was  significant, 
at  age  ten.    It  was  between  Economic  Returns  and  Story  Total  Positive 
Affect  (-.14).    In  Stage  I  also  there  was  insufficient  evidence  to 
support  the  hypothesis.    Therefore  it  must  be  rejected  at  both  age 
levels . 

Hypothesis  59:    The  Occupational  Values  Extrinsic  measures  will  be 
positively  related  with  Sentence  Completion  Total 
Hostile  and  Total  Depressive  Affect  measures  and 
the  Story  Completion  Total  Negative  Affect  measure. 

Of  the  forty-eight  correlations  examined,  only  three  were  significant 
in  the  predicted  direction      (and  five  in  che  direction  opposite  o£ 
that  predici-ed).      Significanc  in  the  predicted  direction  was  the 
following  relacionship  at  age  ten:    Economic  Returns  with  Sentence 
Total  Hostile  Affect  at  age  ten,  and  at  age  fourteen  (a)  Economic 
Returns  with  Story  Total  Negative  Affect  and  \b)  Surroundings  with 
Sentence  Total  Depressive  Affect. 

The  correlations  ranged  between  ol4  and  .20.  The  highest  (.20)  was 
between  Economic  Return    and  Sentence  Total  Hostile  Affect  at  age  ten. 

Stage  I  data  did  not  confirm  this  hypothesis  for  either  Sentence  or 
Story  Total  Negative  Affect.  Based  on  the  findings  from  both  studies, 
this  hypothesis  must  be  rejected. 

Hypothesis  60:    The  status  level  measures  of  Occupational  Aspiration, 
Occupational  Expectation,  and  Educational  Aspiration 
will  be  nagatively  related  with  the  Story  Total 
Coping  dimension  measures. 

Of  the  sixty  correlations  examined,  only  two  were  significant,  both 
at  ago  fourteen  and  involving  Educational  Aspiration.    These  were 
between  Educational  Aspiration  and  both  Total  Solver  (-.14)  and  Total 
Instrumentality  (-  .19) . 

Stage  I  data  did  not  lend  any  support  to  the  hypothesis,  therefore 
it  must  be  completely  rejected  at  both  age  levels. 

Hypothesis  61:    The  status  level  measures  of  Occupational  Aspiration, 
Occupational  Expectation  and  Educational  Aspiration 
will  be  negatively  related  with  the  Sentence  Total 
Coping  dimension  measures. 
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Of  tho  thirty  correlations  examined,  none  were  significant  in  the 
predicted  direction.     In  Stage  I  also  none  of  the  correlations  were 
significant  in  the  predicted  direction.    Therefore  the  hypothesis  must 
be  completely  rejected. 

Hypothesis  62:    The  status  level  measures  of  Occupational  Aspiration, 
Occupational  Expectation,  and  Educational  Aspiration 
will  be  negatively  related  with  the  SAI  "Good  Coping" 
measures • 

Of  the  thirty-six  correlations  examined,  only  three  were  significant 
in  the  predicted  direction.    These  were  all  at  age  ten  and  were  between 
SAI  Anxiety  and  all  Occupational  and  Educational  measures.    The  correla- 
tions ranged  between  -.18  and  -.25.    The  highest  (-.25)  was  between 
Anxiety  and  Occupational  Aspiration. 

The  SAI  was  not  measured  in  the  same  manner  in  Stage  I,  thus  com- 
parisons cannot  be  made.    Based  on  Stage  III  data,  the  hypothesis  must 
be  rejected  except  for  SAI  Anxiety  at  age  ten. 

Hypothesis  63:    The  status  level  measures  of  Occupational  Aspiration, 
Occupational  Expectation,  and  Educational  Aspiration 
will  be  negatively  related  with  the  Active  Response 
measures  of  the  Views  of  Life. 

Of  the  sixty  correlations  examined,  only  three  were  significant  in 
the  predicted  direction.    These  were  (a)  Extrinsic/Intrinsic  with 
Educational  Aspiration  (-.14),   (b)  Independence/Interdependence  with 
Educational  Aspiration  (-.15)  and  (c)  Earned/Bestowed  Status  with  Occu- 
pational Expectation  (-.14). 

This  hypothesis  was  not  tested  in  Stage  I.    Based  upon  Stage  III 
findings  it  must  be  rejected. 

Hypothesis  64;    The  status  level  measures  of  Occupational  Aspiration, 

Occupational  Expectation,  and  Educational  Aspiration 

will  be  negatively  related  with  the  Story  Completion 
Total  Positive  Affect  and  the  Sentence  Completion 
Total  Positive  Affect  measure. 

Of  the  twelve  correlations  examined,  only  one  was  significant  in  the 
predicted  direction.    That  was  between  Sentence  Completion  Positive 
Affect  and  Occupational  Aspiration  at  age  fourteen  (-.14).    Stage  I  data 
also  failed  to  support  the  hypothesis.    Therefore  it  must  be  rejected. 
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Hypothesis  65:    The  status  level  measures  of  Occupational  Aspiration, 
Occupational  Expectation,  and  Educational  Aspiration 
will  be  positively  related  with  the  Sentence  Completion 
Total  Hostile  and  Depressive  Affect  measures  and  the 
Story  Completion  Total  Negative  Affect  measure. 

Of  the  eighteen  correlations  examined,  three  were  significant  all  in 
the  predicted  direction,  one  at  age  ten  and  two  at  age  fourteen.  Sig- 
nificant at  age  ten  was  the  relationship  between  Story  Completion  Total 
Negative  Affect  and  Educational  Aspiration  (•19) „    Signiticani  at  age 
fourteen  were  the  relationships  of  Sentence  Total  Depressive  Affect  and 
Occupational  Aspiration  (.14)  and  Occupational  Expectation  (-17). 

In  Stage  I,  based  on  Sentence  Completion  data  only,  three  out  of  six 
correlations  were  significant.    The  findings  of  both  studies  together 
led  one  to  reject  the  hypothesis  at  both  age  levels. 

Hypothesis  92:    There  will  be  a  positive  relationship  among  the 
Parent/Child  Interaction  items  of  the  Sentence 
Completion  iastruinent. 

Though  all  but  one  item  were  highly  significant,  some  will  not  be 
discussed  as  they  were  between  scales  containing  overlapping  items. 
The  legitimate  correlations  are  those  between  Self -Concept  and  Parent/ 
Child  Interaction,  and  between  Mother  Interaction  and  Father  Interaction. 

Three  of  these  four  correlations  were  significant.    The  only  one  not 
significant  was  that  between  Self-Concept  and  Parent/Child  Interaction 
at  age  ten.    The  significant  correlations  ranged  between  .14  and  .55. 
The  highest  (*55)  was  between  Mother  Interaction  and  Father  Interaction 
at  age  fourteen. 

la  Stage  I  none  of  the  four  legitimate  correlations  were  significant. 

Thus,  in  conclusion,  there  was  fairly  good  support  for  the  hypothesis 
in  Stage  III,  but  no  support  in  Stage  I.    Therefore,  overall,  only 
tentative  suppOiTt  can  be  given  to  the  hypothesis. 

Hypothesis  93:    There  will  be  a  positive  relationship  between  the 
Parent/Child  Interaction  items  of  the  Sentence 
Completion  and  the  Authority  Attitude,  Coping  Style, 
Coping  Effectiveness  and  Positive  Affect  measures  ot 
the  Sentence  Completion  instrument. 

Of  the  forty-eight  correlations  examined,  thirteen  were  significant, 
all  In  the  predicted  direction.    Of  these,  seven  v;ere  at  age  ten  and 
six  at  age  fourteen.    There  were  eight  correlations  (four  pairs)  which 
were  significant  at  both  age  levels.    These  were:     (a)  Self -Concept 
with  Attitude  toward  Authority  and  Authority  Engageirent,  (b)  *^ther 
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Interaction  with  Attitude  toward  Authority,  and  (c)  Father  Interaction 
with    Attitude  toward  Authority,    Significant  at  age  ten  only  were  the 
following  relationships:     (a)  Self-Concept  with  Authority  Aid/Advice 
and  Authority  Coping  Effectiveness;  and  (b)  Father  Interaction  with 
Authority  Coping  Effectiveness,    Significant  at  age  fourteen  only  were 
the  following  relati.onships:     (a)  Parent/Child  Interaction  with 
Attitude  Toward  Autnority,  and  (b)  Father  Interaction  with  Authority 
Engagement. 

The  correlations  ranged  between  ,14  and  ,25.  The  highest  (.25)  was 
between  Father  Interaction  and  Authority  Attitude  at  age  fourteen. 

In  Stage  I,  of  forty  correlations  examined,  only  four  were  signifi- 
cant, one  at  age  ten  and  three  at  age  fourteen* 

In  summary  there  was  very  poor  support  for  the  hypothesis  at  both 
age  levels  and  thus  it  was  rejected. 

Hypothesis  94:    There  wi*.  x  be  a  negative  relationship  between  the 
Parent/CaiLd  Interaction  items  of  the  Sentence 
Complete  V*    id  both  the  Authority  Hostile  and 
Depress  '     ACfect  measures. 

Of  the  sixteen  correlac^  as  examined,  only  one  was  significant  in 
the  predicted  direction.    T\     war  at  age  ten  between  Interaction  with 
Father  and  Authority  Hostile  t  f^rt  (-.15). 

In  Stage  I  also  there  was  ou\   jne  significant  correlation  out  of 
eight. 

Therefore  the  hypothesis  must  be  rejected. 

Hypothesis  95:    There  will  be  a  positive  relationship  between  the 

Parent/Child  Interaction  of  the  Sentence  Completion 
and  the  Total  Attitude,  Coping  Style,  Coping 
Effectiveness  and  Positive  Affect  measures  of  the 
Sentence  Completion  instrument. 

Of  the  forty-eight  correlationL  examined,  eleven  were  significant, 
all  in  the  predicted  direction.    Of  these,  seven  were  in  the  ten-year- 
old  sample  and  four  in  the  fourteen-year-old  sample.    Significant  at 
age  ten  only  were  the  following  relationships:     (a)  Self-Concept  with 
Total  Engagement,  Aid/Advice,  and  Coping  Effectiveness;  (b)  Mother 
Interaction  with  Aid/Advice  and  Coping  Effectiveness;  and  (c)  Father 
Interaction  with  Aid/Advice  and  Coping  Effectiveness. 

The  correlations  ranged  between  .14  and  .28.  The  highest  (.28)  was 
between  Total  Attitude  and  both  Self-Concept  and  Father  Interaction. 
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In  Stage  I,  of  the  forty  correlations  examined »  only  four  were 
significant,  one  at  age  ten  and  three  at  age  fourteen. 

On  the  basis  of  the  results  of  both  studies  together  the  hypothesis 
must  be  rejected. 

Hypothesis  96:    There  will  be  a  negative  relationship  between  the 
Parent/Child  Interaction  items  of  the  Sentence 
Complerion  and  both  the  Total  Hostile  and  the  Total 
Depressive  Affect  measures  of  the  Sentence  Completion. 

Of  the  sixteen  correlations  examined ,  three  were  significant,  all  at 
age  ten.    These  were  between  Total  Hostile  Affect  and  Self-Concept 
(-.17),  Mother  Interact  Ion  (-^.19),  and  Father  Interaction  (*«14}* 

In  Stage  '  ,  of  the  eight  correlations  examined,  only  one  was  signifi- 
cant, at  age  fourteen. 

Based  on  the  results  of  the  two  studies,  the  hypothesis  must  be 
rejected. 

Hypothesis  97:    There  will  be  a  positive  relationship  between  the 
?arent/Child  Interaction  scores  of  the  Sentence 
Completion  and  Coping  Style,  Coping  Effectiveness, 
and  Positive  Affect  scale  scores  from  Story  Five 
concerning  Authority  relationships. 

Of  the  ninety*six  correlations  examined,  only  twc  of  them  were  sig- 
nificant in  the  predicted  direction.    These  were  between  Positive  Affect 
Hero  and  both  Parent/Child  Interaction  and  Interaction  with  father.  A 
similar  hypothesis  was  not  tested  in  Stage  I.    Based  upon  Stage  III 
findings  the  hypothesis  must  be  rejected* 

Hypothesis  98:    There  will  be  a  negative  relationship  between  the 

Parent/Child  Interaction  scores  of  the  Sentence  Com- 
pletion and  the  Negat  /a  Affect  measures  from  Story 
Five  concerning  Auchority  relations. 

Of  the  eight  correlations  examined,  only  one  was  significant,  that 
between  Negative  Affect  riero  and  Father  Interaction  (-.20).  This 
hypothesis  was  not  tested  in  Stage  I.    Based  upon  Stage  III  findings, 
this  hypothesis  must  be  rejected. 

Hypothesis  99a;    There  will  be  a  positive  relationship  between  the 
Parent/Child  Interaction  of  the  Sentence  Completion 
and  Coping  Style,  Coping  Effectiveness,  and  the 
Positive  Affect  scale  score  from  Story  Four  since 
(though  classified  as  an  Anxiety  Story)  it  concerns 
parental  relations. 
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Of  the  ninety-six  correlations  examined,  none  were  significant  in 
the  predicted  direction*  This  hypothesis  was  not  tested  in  Stage  I, 
and  on  the  basis  of  Stage  III  data  must  be  rejected. 

Hypothesis  99b:    There  will,  be  a  positive  relationship  between  the 

Parent/Child  Interaction  scores  of  the  Sentence  Com- 
pletion and  Coping  Style,  Coping  Effectiveness  and 
Positive  Affect  scale  scores  from  Story  Six,  since 
(though  classified  as  an  Anxiety  Story)  it  concerns 
parental  relations. 

Of  the  ninety-six  correlations  examined,  none  were  significant  in  the 
predicted  direction.    The  lypothesis  was  not  tested  in  Sta^e  I;  there- 
fore it  must  be  completely  rejected. 

Hypothesis  100:    There  will  be  a  negative  relationship  between  the 

Parent/Child  Inter'ction  scores  of  the  Sentence  Com- 
pletion and  the  Negative    Affect  measures  from  both 
Stories  Four  and  Six. 

Of  the  sixteen  correlations  examined,  none  were  significant.  This 
hypothesis  was  not  tested  in  Stage  I;  therefore  it  must  be  completely 
rejected. 

Hypothesis  101:    There  will  be  a  positive  relationship  between  the 
Parent/Child  Interaction  items  of  the  Sentence  Com- 
pletion and  the  Total  Scores  for  Coping  Style,  Coping 
Effectiveness,  and  Positive  Affect  from  the  Story 
Completion. 

Of  the  ninety-si.   correlations  examined,  none  were  significant  in 
the  predicted  direction.     In  a  similar  hypothesis  in  Stage  I,  also  none 
of  the  correlations  were  significant  in  the  predicted  direction^  There- 
fore the  hypothesis  must  be  rejected. 

Hypotheois    02;    There  will  be  a  negative  relationship  between  the 
Parent/Child  Interaction  ite-ns  of  the  Sentence  Com- 
pletion and  the  Total  Score  for  Negative  Affect 
from  the  Story  Completion. 

Of  the  eight  correlations  examined,  only  one  was  significant,  at  age 
fourteen.    That  was  between  Interaction  with  Mother  and  Total  Negative 
Affect  Hero.    This  hypothesis  was  not  tested  in  Stage  I,  and  thus  must 
be  rejected. 

Hypothesis  103:    There  will  be  a  positive  relationship  between  the 
Parent/Child  Interaction  items  of  the  Sentence  Com- 
pletion and  the  "Good  Coping"  score  for  the  Authority 
areas  as  well  as  the  Total  "Good  Coping"  score. 

Of  the  sixteen  correlations  examined,  six  were  significant,  all  at 
age  fourteen.    These  were:     (a)  Self -Concept  with  SAI  Authority  and 
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Total  Score:  (b)  Parent/Child  Interaction  with  the  Tocal  Score,  (c) 
Mother  Interaction  with  SAI  Authority  and  Total  Score;  and  (d)  Father 
Interaction  with  SAI  Total  Score.    The  correlations  ranged  between  .15 
and  .22*    Trie  highest  (.22)  was  between  Father  Interaction  and  SAI 
Total  Score. 

This  hypothesis  was  not  tested  in  Stage  I  due  to  the  different 
scoring  methods  of  the  SAI.    Therefore  the  hypothesis  must  be  rejected 
at  the  age  ten  sample  but  may  be  accepted  at  the  age  fourteen  sample. 

Hypothesis  104:    Thare  will  be  a  positive  relationship  between  the 

Father/Child  Interaction  from  the  Sentence  Coiupletion 
and  the  Occupational  Value  Follow  Father. 

Neither  correlation  was  significant  in  Stage  III  just  as  neither 
was  significant  in  Stage  I.    Therefore  the  hypothesis  must  be  rejected. 

Hypothesis  105 :    There  will  be  a  positive  relationship  between  the 
Parent /Child  Interaction  items  of  the  Sentence  Com- 
pletion and  che  Intrinsic  Occupational  Values. 

Of  the  seventy-two  correlations  examined,  only  two  were  significant, 
both  at  age  fourteen*    These  were  between  Self -Satisfaction  and  both 
Self -Concept  (.15)  and  Mother  Interaction  (.19).    In  Stage  I  also  there 
were  only  two  significant  interactions.    Thus  the  hypothesis  must  be 
completely  rejected  at  both  age  levels. 

Hypothesis  106;    There  will  be  a  negative  relationship  between  the 
Parent/Child  Interaction  items  of  the  Sentence  Com- 
pletion and  the  Extrinsic  Occupational  Values. 

Of  the  sixty-four  correlations  examined,  none  were  significant  in 
the  predicted  direction.     In  Stage  I,  also,  there  were  no  correlations 
significant.    Therefore  che  hypothesis  must  be  completely  rejected. 

Hypothesis  107:    Thece  will  be  a  negative  relationship  between  the 
Facher/Child  Interaction  item  from  the  Sentence 
Completion  and  the  Discrepancy  Score  between  the 
Father's  Occupation  and  the  Child's  Aspiration. 

Neither  of  the  correlations  was  significant  in  Stage  III  nor  in 
Stage  I.    Therefore  the  hypothesis  must  be  totally  rejected. 

Hypothesis  108:    There  will  be  a  positive  correlation  between  the 
Parent/Child  Interaction  items  from  the  Sentence 
Completion  and  all  Views  of  Life  subscales  plus 
the  Total  scores. 

Of  the  one  hundred  sixty  correlations  examined,  only  six  were  signifi- 
cant, all  at  age  fourteen.    These  were  between  (a)  Self -/Other  Solver 
with  Parent/Child  Interaction  and  Mother  Interaction;  (b)  Self-/Joint 
Implementation  with  Parent/Child  Interaction;  and  (c)  Positive/Negative 
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Self-Concept  with  Self -Concept ,  Mother  Interaction,  and  Father 
Interaction. 

The  correlations  ranged  between  .14  and  .18.  The  highest  were  (a) 
Parent/Child  Interaction  with  Self -Solver/Other  Solver,  and  (b)  Self- 
Concept  with  Positive /Negative  Self -Concept . 

This  hypothesis  was  not  tested  in  Stage  I.    Based  on  Stage  III 
findings  the  hypothesis  must  be  rejected. 

PREDICTOR-CRITERION  RELATIONSHIPS 

Hypothesis  66:    There  will  be  a  positive  relationship  between  the 
Intrinsic  Occupational  Values  and  the  Criterion 
measures. 

Of  the  one  hundred  and  ninety- two  correlations  examined  (Including 
those  with  the  Intrinsic  Total  Score)  twenty  were  significant  in  the 
predicted  direction.    Of  these,  eight  were  at  age  ten  and  twelve  at  age 
fourteen.    There  were  no  correlations  significant  at  both  age  levels. 
Significant  at  age  fourteen  only  were  the  following  relationships:  (a) 
Altruism  with  BRS  Task  Achievement,  Authority,  Implementation,  Initi- 
ation, Solver,  and  Anxiety,  (b)  Esthetics  with  Self  Assertion;  (c)  Self- 
Satisfaction  with  BRS  Task  Achievement,  Implementation  and  Initiation; 
and  (d)  Total  Intrinsic  score  with  BRS  Self-Assertion.    Significant  at 
age  ten  only  were  the  following  relationships:     (a)  Self -Satisfaction 
with  Mathematics  Achievement;  (b)  Intellectual  Stimulation  with  Reading 
Achievement;  and  (c)  Creativity  with  Mathematics  and  Reading  Achieve- 
ment, GPA,  BRS  Task  Achievement,  Interpersonal  Relations,  and  Solver. 

The  correlations  ranged  between  .14  and  .29»    The  highest  (.29)  was 
between  Altruism  and  BRS  Initiation  at  age  fourteen. 

In  Stage  I,  only  six  out  of  seventy-two  correlations  were  significant. 
Based  on  the  findings  of  these  two  studies,  there  was  insufficient 
evidence  to  support  the  hypothesis  at  either  age  level. 

Hypothesis  67:    There  will  be  negative  relationships  between  the 
Extrinsic  Occupational  Values  and  the  Criterion 
measures. 

Of  the  one  hundred  and  sixty-eight  correlations  examined  (Including 
those  with  the  Extrinsic  Total  Score),  only  ten  were  significant  in  the 
predicted  direction.    Of  these,  three  were  at  age  ten  and  seven  at  age 
fourteen.    Significant  at  age  ten  only  were  the  following  relationships: 
(a)  Surroundings  with  Reading  Achievement,  and  (b)  Follow  Father  with 
BRS  Authority  and  Solver.    Significant  at  age  fourteen  only  were  the 
following  rnlationships:     (a)  Security  with  BRS  Self -Assertion;  (b) 
Prestige  with  Reading  Achievement  and  BRS  Authority;  (c)  Economic 
Returns  with  BRS  Interpersonal  Relations  and  Self -Assertion;  (d)  Follow 
Father  with  Mathematics  Achievement;  and  (e)  Total  Intrinsic  Score  with 
BRS  Self -Assert ion. 
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The  correlations  ranged  between  -.14  and  -.23.  The  highest  was 
between  Follow  Father  and  Mathematics  Achievement  at  age  fourteen^ 

In  Stage  I  only  four  correlations  were  significant  in  the  predicted 
direction  out  of  a  possible  fifty-fix.    Therefore  the  hypothesis  must 
be  rejected. 

Hypothesis  68:    There  will  be  negative  relationships  between  the 
Status  Level  of  Occupational  Aspiration,  Occupa- 
tional Expectation,  and  Educational  Aspiraticn  and 
the  Criterion  measures* 

Of  the  seventy-two  correlations  examined,  only  five  were  significant 
in  the  predicted  direction.  Of  these,  four  were  at  age  ten  and  one  at 
age  fourteen.  Significant  at  age  ten  only  were  the  following  relation- 
ships: (a)  Occupational  Aspiration  with  BRS  Self -Assertion  and  Solver, 
and  (b)  Educational  Aspiration  with  Mathematics  Achievement  and  BRS 
Solver.  Significant  at  age  fourteen  was  the  relationship  between  Occu* 
pational  Expectation  and  Reading  Achievement. 

The  correlations  ranged  between  -.14  and  -.22.    The  highest  was 
between  Occupational  Expectation  and  Reading  Achievement  at  age  fourteen. 

In  Stage  I,  all  correlations  with  the  Achievement  Test  scores  were 
significant  but  those  with  Grade  Point  Average  or  Peer  BRS  Summary  Score 
were  not  significant.    Therefore  there  was  some  support  for  the  Achieve*- 
ment  Test  measures  but  virtually  none  for  Grade  Point  Average  or  the 
BRS  scores. 

Hypothesis  69;  There  will  be  negative  relationships  between  the 
Occupational  Interest  Discrepancy  Scores  and  the 
Criterion  measures. 

Of  the  for^y-eight  correlations  examined,  only  four  were  significant 
in  the  predicted  direction.    0£  these,  two  were  at  age  ten  and  two  at 
age  fourteen.    There  were  two  correlations  (one  pair)  significant  at 
both  age  levels*    These  were  between  the  discrepancy  of  Occupational 
Aspiration  and  Educacicnal  Aspiration  and  Reading  Achievement.  Signifi- 
cant at  age  ten  only  was  the  relation  between  tht:  Occupational  Aspira- 
tion/Educational Aspiration  and  Mathematics  Achieveirent •  Significant 
at  age  fourteen  only  was  the  relation  between  the  Occupational  Aspira- 
tion/Expectation Discrepancy  score  and  GPA. 

The  Cvitrelations  ranged  between  -.16  and  -.33.    The  highest  was  be* 
tween  Occupational  As^'iratlon/Educational  Aspiration  and  Reading  Achieve- 
ment . 

In  Stage  I,  only  two  of  the  forty-eight  correlations  were  signifi- 
cant.   Therefore  the  hypothesis  was  rejected  at  both  age  levels. 
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Hypothesis  70:    There  will  be  a  positive  relationship  between  the 
SAI  "Good  Coping"  measures  and  the  Criterion 
measures . 

Of  the  one  hundred  and  twenty  correlations  examined  (including  the 
SAI  Total  scores)  eighty  were  significant ,  all  in  the  predicted 
direction.    Of  these,  forty-six  were  in  the  ten-year-old  sample. 

Of  these , fifty-six  correlations  (or  twenty-eight  pairs)  were  sig- 
nificant in  both  age  samples.    Significant  at  both  age  levels  were  the 
following  relationships:     (a)  SAI  Task  Achievement  with  GFA  and  BRS 
Implementation;  (b)  SAI  Authority  with  CPA,  BRS  Task  Achievement, 
Authority,  Interpersonal  Relations ,  Implementation,  Initiation, 
Solver,  and  Anxiety;   (c)  SAI  Aggression  with  BRS  Task  Achievement, 
Implementation,  Initiation,  and  Anxiety;  (d)  SAI  Interpersonal  Rela- 
tions with  BRS  Task  Achievement,  Authority,  Interpersonal  Relations, 
Implementation,  Initiation,  and  Anxiety;  and  (e)  SAI  Total  score  with 
GPA,  BRS  Task  Achievement,  Authority,  Interpersonal  Relations,  Imple- 
mentation, Initiation,  Solver,  and  Anxiety.    Significant  at  age  ten 
only  were  the  following  relationships:     (a)  SAI  Task  Achievement  with 
Mathematics  and  Reading  Achievement,  BRS  Task  Achievement,  Authority, 
Interpersonal  Relations,  Initiation,  Solver,  and  Anxiety;  (b)  SAI 
Authority  with  Reading  Achievement;  (c)  SAI  Aggression  with  BRS  Solver; 

(d)  SAI  Interpersonal  Relations  with  Reading  Achievement  and  BRS  Solver; 

(e)  SAI  Anxiety  with  Reading  Achievement,  GPA,  BRS  Initiation  and 
Solver;  and  (f)  Total  SAI  score  with  Mathematics  and  Reading  Achieve- 
ment.   Significant  at  age  fourteen  only  were  the  following  relationships 
(a)  SAI  Authority  with  BRS  Aggression;  (b)  SAI  Aggression  with  Math- 
ematics Achievement,  GPA,  and  BRS  Authority;  (c)  SAI  Anxiety  with  Math- 
ematics Achievement;  and  (d)  Total  SAI  score  with  BRS  Aggression. 

The  correlations  ranged  between  .14  and  .30.    The  highest  (.30)  was 
between  the  SAI  Total  score  and  BRS  Initiation  at  age  ten. 

The  SAI   measures  which  were  correlated  most  frequently  with  the 
various  criterion  measures  were  SAI  Authority  and  the  SAI  Total  score, 
while  Anxiety  was  correlated  least  frequently.     In  general,  the  GPA  and 
the  various  BRS  scores  had  a  greater  proportion  of  significant  correla- 
tions with  the  SAI  than  did  the  two  achievement  measures. 

The  same  SAI  hypothesis  was  not  tested  in  Stage  I.    Based  on  Stage 
III  data  there  was  good  support  for  the  hypothesis  at  both  age  levels, 
especially  for  Ihe  BRS  by  SAI  measures  and  at  age  ten. 

Hypothesis  71:    There  will  be  a  positive  relationship  between  the 
Views  of  Life  Active  Response  measures  and  the 
Criterion  measures. 

Of  the  two  hundred  twenty-eight  correlr^ions  examined  (all  at  age 
fourteen),  twenty-two  were  significant  in  the  predicted  direction. 
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(There  were  a  number  significant  in  the  opposite  direction  from  that 
predicted).    The  following  were  significant  in  the  predicted  direction: 
(a)  Locus  of  Control  with  Reading  Achievement;  (b)  Acadeir^  ;  Locus  of 
Control  with  BRS  Interpersonal  Relations;  (c)  Intrinsic/Extrinsic  with 
BRS  Task  Achievement,  Authority,  Implementation,  Self *Asser tion, 
Initiation,  Solver,  Aggression,  and  Anxiety;  (d)  Independence/Inter- 
dependence with  Reading  Achievement;  (e)  Earned  Status/Bestowed  Status 
with  Reading  Achievement;  (f)  Self-Initiation/Other  Initiation  with 
Reading  Achievement,  BRS  Task  Achievement,  Initiation,  and  Anxiety; 
(g)  Self -Solver/Other  Solver  with  Mathematics  Achievement;  (h)  Self/ 
Joint  Implementation  with  BRS  Implementation,  Initiation,  and  Aggres- 
sion; and  (i)  Activity/  Passivity  Under  Stress  with  BRS  Authority, 

The  correlations  ranged  between  .14  and  .27.    The  highest  (.27)  was 
between  Independence/Interdependence  and  Reading  Achievement. 
Intrinsic/Extrinsic  had  the  largest  number  of  correlations  with  the 
criterion  measures  (all  with  the  BRS), 

The  Views  of  Life  was  not  administered  in  Stage  I.    Except  for  the 
Intrinsic/Extrinsic  scale,  the  hypothesis  must  be  rejected. 

Hypotheses  72-75:    There  will  be  a  positive  relationship  between  the 
Criterion  measures  and  the  Sentence  Completion 
Coping  Style  variables  in  the  various  areas  of 
behavior • 

Stance 

Of  the  one  hundred  forty^four  correlations  examined,  twenty-five 
were  significant  in  the  predicted  direction.    Of  these,  five  were  at  age 
ten  and  twenty  at  age  fourteen. 

There  were  no  correlations  significant  at  both  age  levels.  The 
following  were  significant  at  age  ten  only:     (a)  Anxiety  Stance  with 
GPA;  (b)  Interpersonal  Relations  Stance  with  BRS  Task  Achievement;  (c) 
Task  Achievement  Stance  with  Reading  Achievement;  and  (d)  Total  Stance 
with  Reading  Acnievement  and  GPA.    Significant  at  age  fourteen  only 
were  che  following  relationships:     (a)  Authority  Stance  with  GPA,  BRS 
Ta«k  Achievement,  Authority,  Implementation,  Initiation,  Solver,  Aggres- 
sion, and  Anxiety;  (b)  Interpersonal  Relations  Stance  with  BRS  Aggres- 
sion; (c)  Task  Achievement  Stance  with  BRS  Task  Achievement,  Authority, 
Implementation,  Initiation,  and  Anxiety;  and  (d)  Total  Stance  with  BB.S 
Task  Achievement,  Authority,  In^lementation,  Initiation,  Aggression, 
and  Anxiety. 

The  correlations  ranged  between  .14  and  *29*    The  highest  (.29)  was 
between  Interpersonal  Relations  Stance  and  BRS  Task  Achievement  at  age 
ten.    It  should  be  noted  that  twenty-one  of  the  twenty-five  correlations 
involved  three  scales  only  —  Authority,  Task  Achievement,  and  Total 
Stance.    The  Anxiety  and  Aggression  scales  were  not  significantly 
correlated  with  any  of  the  criterion  measures. 
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In  Stage  I,  of  the  fcrty  correlations  only  seven  were  significant, 
two  at  age  ten  and  five  at  age  fourteen. 

In  conclusion,  there  was  no  support  for  the  Stance  hypothesis  at 
age  ten  and  only  very  tentative  support  at  age  fourteen* 

Engagement 

Of  the  one  hundred  forty-four  correlations  examined,  thirty-six 
were  significant  in  the  predicted  direction.    Of  these,  twenty-six  were 
at  age  fourteen  and  ten  were  at  age  ten.    There  were  two  correlations 
(one  pair)  significant  at  both  age  levels.    These  were  between  Engage- 
ment Total  score  and  BRS  Solver.    Significant  at  age  ten  only  were  the 
following  relationships:     (a)  Anxiety  Engagement  with  Reading  Achieve- 
ment, GPA,  Solver,  and  Anxiety;  (b)  Interpersonal  Relations  Engagement 
with  Reading  Achievement  and  GPA;  (c)  Task  Achievement  Engagement  with 
Reading  Achievement;  and  (d)  Total  Engagement  with  Reading  Achievement 
and  GPA. 

Significant  at  age  fourteen  only  were  the  following  relationships: 
(a)  Authority  Engagement  with  GPA,  BRS  Task  Achievement,  Authority, 
Interpersonal  Relations,  Implementation,  Initiation,  Solver,  Aggres- 
sion, and  Anxiety;  (b)  Interpersonal  Relations  Engagement  with  BRS  Task 
Achievement,  Authority,  Implementation,  Initiation,  Solver,  and  Anxiety; 
(c)  Task  Achievement  Engagement  with  BRS  Task  Achievement,  Authority, 
Initiation,  and  Anxiety;  and  (d)  Engagement  Total  score  with  BRS  Task 
Achievement,  Authority,  Implementation,  Initiation,  Solver,  Aggression, 
and  Anxiety* 

The  correlations  ranged  between  .14  and  .31.    The  highest  (.31)  was 
between  Authority  Engagement  and  BRS  Aggression.     It  is  interesting  to 
note  that  there  were  no  significant  correlations  involving  Aggression 
Engagement  and  only  two  involving  Anxiety  Engagement.    Also  none  of  the 
Engagement  score.;  were  correlated  with  Mathematics  Achievement  or  BRS 
Self -Assertion. 

In  Stage  I,  out  of  forty  correlations,  none  were  significant  in  the 
predicted  direction.    Thus,  in  conclusion,  there  was  no  support  for  the 
hypothesis  at  age  ten  and,  due  to  lack  of  Stage  I  results,  rather  poor 
support  at  age  fourteen. 

Aid/Advice 

Of  the  one  hundred  forty-four  correlations  examined,  thirty-seven 
were  significant  in  the  predicted  direction.    Of  these,  thirteen  were  in 
the  ten-year-old  sample  and  twenty-four  were  in  the  four teen-year -old 
sample.    There  were  four  correlations  (two  pairs)  significant  at  both 
age  levels.    These  were  Aid/Advice  Total  score  with  both  BRS  Task 
Achievement  and  Solver.    Significant  at  age  ten  only  were  the  following 
relationships:     (a)  Aggression  Aid/Advice  with  BRS  Anxiety;  (b)  Anxiety 


-137- 


Aid/Advice  wiLh  Reading  Achievement,  GPA,  BRS  Soiver  and  Anxiety; 

(b)  Interpersonal  Relations  Aid/ Advice  with  Reading  Achievement  and  GPA; 

(c)  Task  Achievement  Aid/Advice  with  Reading  Achievement  and  BRS  Task 
Achievement;  and  (d)  Total  Aid/Advice  with  Reading  Achievement  and  CPA. 

Significant  at  age  fourteen  only  were  the  following  relationships, 
(a)  Authority  Aid/Advice  with  GPA,  BRS  Task  Achievement,  Authority, 
Interpersonal  Relations,  Implementation,  Initiation,  Sol\^er ,  Aggression, 
and  Anxiety;  (b)  Interpersonal  Relations  Aid/Advice  with  BRS  Task 
Achievement,  Authority,  Implementation,  Initiation,  Solver,  and  Anxiety; 

(c)  Task  Achievement  Aid/Advice  with  BRS  Initiation  and  Aggression;  and 

(d)  Total  Aid/Advice  with  BRS  Task  Achievement,  Authority,  In^lementa- 
tion.  Initiation,  Aggression,  and  Anxiety • 

The  correlations  ranged  between  ,14  and  ,30,    The  highest  (.30)  was 
between  Authority  Aid/Advice  and  BRS  Aggression  at  age  fourteen.  Again 
Mathematices  Achievement  was  not  correlated  with  any  Aid/Advice  scores 
and  neither  was  BRC  Self -Assertion.    There  was  only  one  correlation 
involving  Aggression  Aid/Advice  with  the  criterion  measures*  This 
hypothesis  was  not  tested  in  Stage  I, 

In  summaryj  there  was  insufficient  support  at  the  ten-year-old  level 
and  rather  poor  support  at  the  fourteen-year -old  level  tor  the  hypoth- 
sis. 

Coping  Effectiveness 

Of  the  one  hundred  forty -^f our  correlations  examined,  forty  were  sig- 
nificant, all  in  the  predicted  direction.    Of  these,  fourteen  were  at 
age  ten  and  twenty-six  at  age  fourteen.    Of  these,  there  were  six  cor- 
relations (three  pairs)  which  were  significant  at  both  age  levels. 
I'hese  were:     (a)  ERS  Implementation  with  both  Authority  and  Total 
Coping  Eiitctiveness;  and  (b)  BRS  Anxiety  with  Anxiety  Coping  Effective- 
ness-   Significant  at  age  ten  only  were  the  following  relationships: 
(a)  x^nxiety  Coping  2f fectiveness  with  Reading  Achieventent,  GPA,  BRS 
Interpersonal  Relations,  Implementation,  and  Solver;  (b)  Interpersonal 
Relations  Coping  Effectiveness  with  Reading  Achievement  and  GPA;  (c) 
Task  Athieveraenc  Coping  Effectiveness  with  Reading  Achievement;  and 
(d)  Total  Coping  Effectiveness  with  Reading  Achievement,  GPA,  and  3RS 
Solver.    Significant  at  age  fourteen  only  were  the  following  relations: 
(a)  Authority  Coping  Effectiveness  with  GPA,  BRS  Task  Achievement, 
Authority,  Initiation,  Aggression,  and  Anxiety;  (b)  Interpersonal 
Relations  Coping  Effectiveness  with  BRS  Task  Achievement,  Authority, 
Implementation,  Initiation,  Solver,  and  Anxiety;  (c)  Task  Achievement 
Coping  Effectiveness  with  BRS  Task  Achievement,  Authority,  In^lementa* 
tion.  Initiation,  Aggression,  and  Anxiety;  and  (d)  Total  Coping  Ef- 
fectiveness with  BRS  Task  Achievement,  Authoiity,  Initiation,  Aggres- 
sion, and  Anxiety. 
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Mathematics  Achievement  and  Self-Assertion  were  not  correlated  with 
any  of  the  Coping  Effectiveness  scores;  and  Aggression  Coping  Effective- 
ness was  not  correlated  with  any  of  the  criterion  measures. 

The  correlations  ranged  between  .14  and  .27.    The  highest  (.27)  was 
between  Total  Coping  Effectiveness  and  BRS  Anxiety  at  age  fourteen. 

In  Stage  I,  out  of  the  forty-eight  correlations  examined,  twelve 
were  significant,  six  at  age  ten  and  six  at  age  fourteen. 

In  conclusion,  the  hypothesis  must  be  rejected  in  the  ten-year-old 
sample  and  there  was  somewhat  poor  support  in  the  fourteen-year-old 
sample. 

Hypothesis  76:    There  will  be  a  positive  relationship  between  the 
Sentence  Completion  Attitude  measur*>s  and  the 
Criterion  measures. 

Of  the  one  hundred  twenty  correlations  examined  (including  the  Total 
Attitude  scores)  twenty- two  were  significant.    Of  these,  one  was  at  age 
ten  and  twenty-one  at  age  fourteen.    There  were  two  correlations  (one 
pair)  significant  at  both  age  levels.    These  were  between  Attitude 
toward  Authority  and  CPA.    Significant  at  age  fourteen  only  were  the 
following  relationships:     (a)  Authority  Attitude  with  BRS  Task  Achieve- 
ment, Authority,  Implementation,  Initiation,  and  Anxiety;  (b)  Inter- 
personal Relations  Attitude  with  Mathematics  Achievement;  (c)  Task 
Achievement  Attitude  with  CPA,  BRS  Task  Achievement,  Authority,  In^le- 
mentation,  Initiation,  Solver,  and  Anxiety;  and  (d)  Total  Attitude  with 
Mathematics  Achievement,  GPA,  BRS  Task  Achievement,  Authority,  In^lemen 
tation.  Initiation,  and  Anxiety.    Attitude  toward  Anxiety  was  the  only 
scale  not  correlated  with  any  of  the  criterion  measures,  though  Inter- 
personal Relations  Attitude  was  only  correlated  once.    Reading  Achieve- 
ment, BRS  Interpersonal  Relations,  Self-Assertion,  and  Aggression  were 
not  correlated  with  any  of  the  Attitude  measures. 

The  correlations  ranged  between  .14  and  .26.    The  highest  (.26)  was 
between  Attitude  toward  Authority  and  BRS  Initiation  at  age  fourteen. 

In  Stage  I,  of  the  thirty-two  correlations,  five  were  significant, 
four  at  age  ten  and  one  at  age  fourteen. 

In  summary,  there  was  no  support  for  the  hypothesis  at  age  ten,  but 
fair  support  at  age  fourteen  in  Stage  III  data. 
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Hypothesis  77;    There  will  be  a  positive  relationship  between  the 

Sentence  Completion  Positive  Affect  variables  and  the 
Criterion  variables. 

Of  the  one  hundred  twenty  correlations  examined^  only  two  were  sig- 
nificant, both  at  age  fourteen.    These  were  fa)  Anxiety  Positive  Affect 
with  Reading  Achievement  (.17)  and  (b)  Task  Achievement  Positive  Affect 
with  Mathematics  Achievement  (.18). 

In  Stage  I  also,  there  were  only  two  significant  corielations . 
Therefore  the  hypothesis  must  be  rejected  ac  both  age  levels. 

Hypotheses  78a-78b:    There  will  be  a  negative  relationship  between 
the  Sentence  Completion  Hostile  and  Depressive 
Affect  variables  and  the  Criterion  measures. 

Achievement  Measures 

Of  the  seveaty-two  correlacions  examined,  four  were  significant  in 
the  predicted  direction,  aii  ac  age  tea.    These  were:     {et^  Reading 
Achievement  with  Anxiety  Depressive  *\ffcct.  Task  Achievement  Depressive 
Affect,  and  Total  Depressive  Affect;  and  (b)  CPA  with  Authority  Hostile 
Affect.    The  correlations  ranged  between  -,14  and  -A9.    The  highest 
was  between  CPA  and  Authority  Hostile  Affect. 

In  Stage  I  there  were  seven  significant  correlations  In  the  predicted 
direction,  two  at  age  ten  and  five  at  age  fourteen. 

In  summary,  the  hypothesis  must  be  rejected  at  both  age  levels. 

Behavior  Rating  Scales 

Cf  the  two  hundred  sixteen  correlations  examined,  sixteen  were  sig- 
nificant, all  in  che  predicted  direction.    Of  these,  six  were  at  age  ten 
<ind  ten  at  age  fourteen.    The  following  correlations  were  significant  at 
age  ten  only;     (a)  BRS  Authority  with  Task  Achievement  Depressive  Affect; 
(b)  BRS  Interpersonal  Relaci  ns  with  Anxiety  Hostile  Affect;  and  (c)  BRS 
Initiation,  Solver^  and  Implementation  with  Anxiety  Hostile  Affect,  Sig- 
nificant az  age  fourteen  only  were  the  following  relationships:  (a) 
Interpersonal  Relations  Hostile  Affect  with  BRS  Task  Achievement,  Author- 
ity, Implementation,  and  Anxiety;  and  (b)  Total  Hostile  Affect  with  BRS 
Task  Achievement,  Authority,  Interpersonal  Rcaltions,  Implementation, 
Initiation,  and  Anxiety. 

The  correlations  ranged  between  -.14  and  -.20.    The  highest  was  be- 
tween Total  Hostile  Affect  and  BRS  Authority. 

In  Stage  I,  there  was  only  one  significant  correlation  with  the  BRS 
Total  score. 
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Based  on  the  findings  of  these  two  studies  together,  the  hypothesis 
must  be  rejected  at  both  age  levels. 

Hypotheses  79-88:    There  will  be  a  positive  relationship  between 
the  Criterion  measures  and  the  Story  Completion 
Coping  Style  dimensions* 

Stance 

Of  the  one  hundred  ninety- two  correlations  examined,  only  four  were 
significant  in  the  predicted  direction,  one  at  age  ten  and  three  at 
age  fourteen.    Significant  at  age  ten  was  the  relationship  between  Non- 
academic  Task  Achievement  Stance  and  Mathematics  Achievement  (.23). 
Significant  at  age  fourteen  were  the  following  relationships:  Aggres- 
sion with  Mathematics  Achievement  (.14),  BRS  Self -Assertion  (.14),  and 
BRS  Solver  (.16) . 

In  Stage  I,  the  Stance  variable  was  not  tested.    Based  on  Stage  III 
data  the  hypothesis  must  be  rejected. 

En^aRement 

Of  the  one  hundred  ninety-two  correlations  examined,  eight  were  sig- 
nificant in  the  predicted  direction  (with  seven  significant  in  the 
direction  opposite  from  that  predicted).    Of  those  in  the  predicted 
direction,  one  was  at  age  ten  and  seven  were  at  age  fourteen.  Signifi- 
cant at  age  ten  was  the  relationship  between  Nonacademic  Task  Achieve- 
ment Engagement  and  Mathematics  Achievement,    Significant  at  age  four- 
teen were  the  following  relationships:     (a)  Aggression  Engagement  with 
Mathematics  Achievement,  GPA,  BRS  Self -Assertion,  and  Solver;  (b)  Story 
Four  Anxiety  Engagement  with  BRS  Self -Assertion;  and  (c)  Total  Engage- 
ment with  GPA  and  BRS  Self -Assertion* 

The  correlations  ranged  between  .14  and  .22.    The  highest  (.22)  was 
between  Nonacademic  Task  Achievement  Engagement  and  Mathematics  Achieve- 
ment at  age  ten. 

In  Stage  I, of  the  seventy-two  correlations,  fourteen  were  signifi- 
cant, twelve  at  age  ten  and  two  at  age  fourteen*    Based  upon  these 
findings,  the  hypothesis  must  be  rejected  at  both  age  levels. 

Initiation 

Of  the  one  hundred  ninety-two  correlations  examined,  five  were  sig- 
nificant in  the  predicted  directign,  two  at  age  ten  and  three  at  age 
fourteen.    Significant  at  age  ten  were  the  relationships  of  Nonacademic 
Task  Achievement  with  both  Mathematics  Achievement  (.19)  and  BRS  Self- 
Assertion  (  .14).    Significant  at  age  fourteen  only  were  the  following 
relationships:     (a)  Aggression  with  Mathematics  Achievement  (.18)  and 
(b)  Story  Six  Anxiety  with  both  BRS  Initiation  (.16)  and  BRS  Anxiety 
(.15). 
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In  Stage  I,  of  the  seventy-two  correlations,  ten  were  significant, 
all  at  age  ten. 

Based  on  the  combined  findings  of  both  studies,  the  hypothesis  for 
Initiation  must  be  rejected  at  both  age  levels. 

Aid /Advice 

Of  the  one  hundred  ninety-two  correlations  examined,  eight  were  sig- 
nificant in  the  predicted  direction.    Of  these,  one  was  at  age  ten  and 
the  other  seven  at  age  fourteen.    Significant  at  age  ten  was  the  rela- 
tionship between  Aggression  and  Reading  Achievement.    Significant  at 
age  fourteen  were  the  following  relationships:     (a)  Story  Four  Anxict> 
with  CPA,  and  (b)  Story  Six  Anxiety  with  BRS  Task  Achievement,  Authority, 
Implementation,  Initiation,  Aggression,  and  Anxiety. 

The  correlations  ranged  between  .17  and  .22.    The  highest  was  between 
Story  Six  Anxiety  and  BRS  Initiation  at  age  fourteen.    The  majority  of 
the  correlations  involved  Story  Six  Anxiety. 

Aid/Advice  was  not  measured  in  Stage  I.    Based  on  Stage  III  findings, 
the  liypothesis  must  be  rejected  at  both  age  levels. 

Solver 

Of  the  one  hundred  ninety-two  correlations  examined,  nine  were  sig- 
nificant in  the  predicted  direction.    Of  these,  three  were  at  age  ten 
and  six  at  age  fourteen.    Significant  at  age  ten  only  were  the  follow- 
ing relations:     (a)  Authority  with  GPA  and  (b)  Mathematics  Achievement 
with  Story  Four  Anxiety  and  Nonacademic  Task  Achievement.  Significant 
at  age  fourteen  only  were  the  following  relations:     (a)  Aggression  with 
Mathematics  Achievement  and  GPA,  and  (b)  Story  Six  Anxiety  with  BRS 
Authority,  Irr.plementat ion.  Initiation,  and  Anxiety. 

The  correlations  ranged  between  «14  and  .19.    The  highest  was  between 
Story  Cix  Arociety  and  BRS  Authority. 

Solver  was  not  measured  in  Stage  I.    Based  on  Stage  III  findings,  the 
hypothesis  must  be  rejected  at  both  age  levels. 

Implementation 

Of  the  one  hundred  ninety- two  correlations  examined,  thirteen  were 
significant.    Of  these,  seven  were  at  age  ten  and  six  at  age  fourteen. 
The  following  were  significant  at  age  ten  only:  (a)  Interpersonal  Rela- 
tions with  BRS  Task  Achievement,  Authority,  Interpersonal  Relations, 
Implementation,  and  Initiation;  (b)  Nonacademic  Task  Achievement  with 
Mathematics  Achievement;  and  (c)  Total  Implementation  with  BRS  Aggres- 
sion.   Significant  at  age  fourteen  only  were  the  following  relation  - 
ships:     (a)  Aggression  with  Mathematics  Achievement  and  GPA;  (b)  Story 
Six  Anxiety  with  BRS  Authority,  Implementation  and  Initiation;  and  (c) 
Interpersonal  Relations  with  Mathematics  Achievement. 
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The  correlations  ranged  between  .14  and  .23.    The  highest  was 
between  Aggression  Implementation  and  Mathematics  Achievement. 

In  Stage  I,  of  the  sixty-four  correlations  involving  Implementation, 
eleven  were  significant,  nine  at  age  ten  and  two  at  age  fourteen.  Based 
on  the  findings  of  both  studies  combined,  the  hypotheses  for  Implementa- 
tion must  be  rejected. 

Outcome 

Of  the  one  hundred  ninety-two  correlations  examined,  ten  were  sig- 
nificant, all  in  the  predicted  direction.    Of  these,  six  were  in  the 
ten-year-old  sample  and  four  in  the  fourteen-year-old  sample.  Signifi- 
cant at  r»ge  ten  only  were  the  following  relationships:     (a)  Aggression 
Outcome  with  Reading  Achievement  and  GPA;  (b)  Authority  Outcome  with 
Reading  Achievement;  (c)  Nonacademic  Task  Achievement  with  Mathematics 
Achievement  Outcome;  and  (d)  Total  Outcome  with  Mathematics  and  Reading 
Achievement.    Significant  at  age  fourteen  only  were  the  following  rela- 
tionships:    (a)  Story  Four  Anxiety  Outcome  with  GPA;  (b)  Nonacademic 
Task  Achievement  Outcome  with  Reading  Achievement;  and  (c)  Total  Outcome 
with  GPA.    It  should  be  noted  that  none  of  the  Outcome  socres  were 
correlated  with  any  of  the  BRS  ratings. 

The  correlations  ranged  between  .14  and  .27.    The  highest  (.27)  was 
between  Nonacademic  Task  Achievement  Outcome  and  Mathematics  Achieve- 
ment at  age  ten*    This  hypothesis  was  not  tested  in  Stage  X.    Based  on 
the  findings  from  Stage  III,  the  hypothesis  must  be  rejected  totally 
for  the  BRS  and  there  was  rather  poor  support  for  the  Achievement 
measures. 

Evaluation  of  Outcome 

Of  the  one  hundred  ninety-two  correlations  examined,  eight  were  sig- 
nificant in  the  predicted  direction.    Of  these,  six  were  at  age  ten  and 
two  at  age  fourteen.    Significant  at  age  ten  only  were  the  following 
relations:     (a)  Aggression  Evaluation  of  Outcome  with  BRS  Interpersonal 
Relations  and  Self -Assertion ;  (b)  Interpersonal  Relations  Evaluation  of 
Outcome  with  Mathematics  and  Reading  Achievement  and  BRS  Solver;  and  (c) 
Total  Evaluation  of  Outcome  with  Reading  Achievement.    Significant  at 
age  fourteen  only  were  the  relationships  of  (a)  Aggression  Evaluation  of 
Outcome  with  GPA,  and  (b)  Story  Four  Anxiety  Eval  acion  of  Outcome  with 
Reading  Achievement. 

The  correlations  ranged  between  .14  and  .20.  The  highest  was  between 
Interpersonal  Relations  Evaluation  of  Outcon^  and  Reading  Achievement  at 
age  ten. 

This  hypothesis  was  not  tested  in  Stage  I.    Based  on  Stage  III  find- 
ings it  must  be  rejected  at  both  age  levels. 
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Coping  Effectiveness 


Of  the  one  hundred  niaety-two  correlations  examined,  ten  were  sig- 
nificant  in  the  predicted  direction.    Of  these,  six  were  at  age  ten 
and  four  at  age  fourteen.    Significant  at  age  ten  only  were  the  follow- 
ing correlations:     (a)  Aggression  Coping  Effectiveness  with  Reading 
Achievement;  (b)  Interpersonal  Relations  Coping  Effectiveness  with 
Mathematics  Achievement,  Reading  Achievement,  BRS  Interpersonal 
Relations  and  Iniciation;  and  (c)  Nonacademic  Task  Achievement  Coping 
with  Mathematics  Achievement.    Significant  at  age  fourteen  only  were 
ttie  following  relationships,     (a)  Aggrassion  Coping  with  Mathematics 
Achievement  and  CPA;  (b)  Story  Four  Anxiety  Coping  with  GPA;  and  (c) 
Total  Coping  with  GPA. 

The  correlations  ranged  between  .14  and  .25.    The  highest  (.25)  was 
between  Nonacademic  Task  Achievement  Coping  and  Mathematics  Ta. 
Achievement  at  age  ten. 

In  Stage  I,  out  of  seventy-two  coiTrelations^  thirteen  were  signifi- 
cant in  the  predicted  direction,  all  at  age  ten. 

In  summary,  while  there  was  better  support  for  the  hypothesis  at 
age  cen  than  at  age  fourteen  in  both  studies,  the  hypothesis  for  Coping 
Effectiveness  must  be  rejected  overall. 

Instrumentality 

Of  the  one  hundred  ninety-two  correlations  examined,  fourteen  were 
significant  in  the  predicted  direction.    Of  these,  thirteen  were  at  age 
ten  and  one  at  age  fourteen.    Significant  at  age  ten  only  were  the 
following  relationships:     (a)  Authority  Instrumentality  with  BRS  Initi- 
ation; (b)  Interpersonal  Relations  Instrumentality  with  Reading  Achieve- 
ment; (c)  Nonacademic  Task  Achievement  Instrumentality  with  Mathematics 
and  Reading  Achievement,  BRS  Task  Achievement,  Authority,  Interpersonal 
Relations,  Self-Assertion,  Solver,  and  Anxiety;  and  (c)  Total  Instru- 
mentality with  Reading  Achievement  and  BRS  lask  Achievement.  Signifi- 
cant at  age  fourteen  only  was  the  relation  between  Story  Six  Anxiety 
Instrumentality  and  BRS  Sell-Assertion. 

The  correlations  ranged  between  .14  and  .25.  The  highest  was  between 
Nonacademic  Task  Achievement  and  BRS  Task  Achievement  at  age  ten. 

In  Stage  I,  for  a  similar  dimension^  Persistence,  out  of  seventy-two 
correlations  ten  were  significant,  seven  at  age  ten  and  three  at  age 
fourteen. 

Eased  on  the  findings  of  both  studies,  though  the  support  was 
stronger  at  age  ten,  the  hypothesis  must  be  rejected  overall. 
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Hypothesis  89:    There  will  be  a  positive  relationship  between  the 

Criterion  measures  and  the  Story  Completion  Positive 
Affect  dimensions* 

Of  the  one  hundred  ninety- two  correlations  examined,  twelve  were  sig- 
nificant in  the  predicted  direction.    Of  these,  six  were  at  P^e  ten  and 
six  at  age  fourteen.    Significant  at  age  ten  only  were  the  fo' ' owing 
relationships;     (a)  Authority  Positive  Affect  with  BRS  Task  Achievement, 
Authority,  Implementation,  Initiation,  end  Anxiety;  and  (b)  Academic 
Task  Achievement  Positive  Affect  with  BRS  Task  Achievement.  Signifi- 
cant at  age  fourteen  only  were  the  follov;ing  relations:     (a)  Aggression 
Positive  Affect  with  GPA  and  BRS  Self -Assertion;  (b)  Authority  Positive 
Affect  with  Mathematics  Achievement;   (c)  Story  Four  Anxiety  Positive 
Affect  with  BRS  Self -Assertion;  and  (d)  Interpersonal  Relations  Positive 
Affect  with  GPA  and  BRS  Self-Assertion. 

The  correlations  ranged  between  «14  and  .23.    The  highest  was  between 
Interpersonal  Relations  Positive  Affect  and  GPA  at  age  fourteen.  Affect 
was  not  measured  in  the  same  manner  in  Stage  I  so  conclusions  must  be 
based  on  Stage  III  findings  that  led  to  the  rejection  of  the  hypothesis. 

Hypothesis  90;    There  will  be  a  negative  relationship  between  the 
Criterion  measures  and  the  Story  Completion 
Negative  Affect  dimensions. 

Of  the  one  hundred  ninety-two  correlations  examined,  only  three  were 
significant  in  the  predicted  direction,  two  at  age  ten  and  one  at  age 
fourteen.    Significant  at  age  ten  was  the  relationship  between  Authority 
Negative  Affect  and  both  GPA  (-.14)  and  BRS  Aggression  (-.17).  Signifi- 
cant at  age  fourteen  was  the  relationship  between  Interpersonal  Rela- 
tions Negative  Affect  and  BRS  Aggression  (-.14). 

Affect  was  not  measured  in  the  same  manner  in  Stage  I.    Based  on 
Stage  III  findings,  the  hypothesis  must  be  completely  rejected. 

Hypothesis  i09t  There  will  be  a  positive  relationship  between  the 
i'arent/Child  Interaction  items  of  the  Sentence 
Completion  Instrument  and  the  Aptitude  and  Achieve- 
ment measures. 

None  of  the  thirty-two  correlations  examined  were  significant  in  the 
predicted  direction.    In  Stage  I  only,  three  of  the  correlations  wore 
significant,  all  at  age  fourteen.    Therefore  the  hypothesis  must  be 
rejected. 

Hypothesis  110:  There  will  be  a  positive  relationship  between  the 
Parent/Child  Interaction  items  of  the  Sentence 
Completion  and  the  Authority  score  of  the  Peer  BRS. 
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Only  one  ol  the  correlations  was  significant  and  that  was  for 
Father  Interaction  at  age  fourteen  (.14),    In  Stage  I,  none  of  the 
correlations  were  significant.    Therefore  the  hypothesis  was  rejected. 

Hypothesis  III:    There  will  be  a  positive  relationship  between  the 
Parent/Child  Interaction  Items  of  the  Sentence 
Completion  and  the  Coping  Style  dimension  scores 
from  the  Peer  BRS. 

Of  the  tventyfour  correlations  examined,  five  were  significant, 
all  at  age  fourteen.    These  were:     (a)  Self -Concept  with  Implementation 
(.22)  and  Initiation  (.19);  (b)  Mother  Interaction  with  Implementation 
(.14);  and  (c)  Father  Interaction  with  Implementation  (.20)  and  Initi* 
at  Ion  ^.19).    This  same  hypothesis  was  not  tested  In  Stage  I.    Eased  on 
Stage  III  findings,  there  was  no  support  for  the  hypothesis  at  age  ten 
and  very  moderate  support  at  age  fourteen. 
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HYPOrj»t»hlS  ): 
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15  ESTHETICS 

16  DiCCPEMDESCE 

17  >U.NAC£MENT 
SELF- 

19  SATISFACTIOS 
INTELLECTUAL 

20  STIHUUTION 

21  CKEATIVITV 

?7  VARIETY 

TOTAL 
29  INTRINSIC 


OCC.  VAL. 
ALTHUlSv; 
10  14 


-.24 


-.19 

.24 

27 

.15 

-.32 

.42 

15 

16 

17 

19 

20 

21 

27 

occ. 

VAL. 

OCC. 

VAL. 

OCC. 

VAL. 

OCC. 

VAL. 

OCC. 

VAL. 

OCC. 

VAL. 

ore. 

VAL, 

ESr^PTTrs 

I '.'DEP. 

MAI.ACErtlNT 

SATIS 

INTEL 

.STIK 

CREATIVITY 

VABIErY 

10 

14 

10 

14 

10 

14 

10 

14 

10 

14 

10 

14 

10 

14 

•  24 

-.19 

.24 

.27 

•;5 

-  32 

-.15 

-.31 

-,21 

-f26 

'A7 

-.15 

-.24 

-.18 

-.l> 

•  .31 

•.21 

-.24 

-.18 

.17 

-.23 

-  26 

-.31 

.17 

.19 

.25 

.37 

.46 

-  20 

-.23 

.19 

.25 

.22 

-.17 

-.15 

.37 

.46 

.22 

.21 

1 

.17 

.15 

22 

.17 

.22 

.52 

.54 

.30 

.31 

.51 

HYPOTHESIS  4:    There  will  he  positive  relatlonshipa  a«ong  th« 
Extrinsic  Occupational  Values. 


INSTRt>CNTS:  Occupational  Valuea 
VARIABLES:       Extrlnalc  Valuea 


18 


SlXCfSS 


OCC.  VAL.. 

SECITITY 


10 

14 

10 

u 

18 

srccESs 

— 

22 

SECURITY 



23 

ntSTICE 

-,17 

-.17 

24 

E'^ONOmC 
RETURNS 

25 

RROt'NDINCS 

26 

ASSOCIATES 

-  ?5 

2i 

Kin.LOw 

FA  ntER 

-.2? 

.14 

30 

TOTAL 
FMHIHSTC 

^7 

.43 

23 

24 

25 

28 

ore. 

VAL. 

OCC. 

VAL. 

OCC, 

VAL. 

OCC. 

VAL. 

OCC. 

VAL. 

p»?i:STL'r 

ErCN.RET. 

Sl-RROIT^D. 

ASSOCIATES 

FOf..  FATHER 

10 

14 

10 

14 

10 

10 

14 

10 

14^ 

-  2? 

-.22 

-.17 

-.17 

.14 

.34 

.4? 

-.24 

-.33 

-.25 

-.31 

.34 

.42 

-.29 

-.26 

-.71 

-.33 

-.20 

-.26 

.26 

-.31 

-.23 

.26 

-.17 

•  J? 

._37 

.3) 
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<jnd  Lxtrln»lc  OtLiipailunrti  Vjlu'^i. 


.11  H  A  .1 


18  StWCESS 

22  SeCUKIlY 

23  ntESTlCC 

ECONOMIC 

24  R£TURNS 

23  SURROU!«DINGS 

26  ASSOCIATES 

POtLOV 
28  FATHER 

'iOTTAL 
30  EXfRIKSIC 


J±  


J  6  

10    '  u 


-.46 

..31 

-.34 

-.31 

.?3 

.22 

.14 

-.16 

-.42 

-.24 

-.29 

-.30 

-  25 

.25 

.16 

-.23 

-.20 

-.20 

.14 

.17 

-.17 

-.18 

-.17 

-.15 

-.21 

-.15 

.21 
-.22 

-.15 

..21 

-.22 

.20 

-.30 

-.35 

-.29 

-.4^2 

.24 

.25 

-.17 

-.22 

2!l  


V\ulAhl  iS: 


77 


1'. 


-.17 

-.26 

-.27 

-.22 

-.37 

-.33 

-.18 

-  15 

-.5? 

-.54 

-.21 

-.21 

-.30 

-.31 

(I.  t  tip. it  f  VrtltiCC 

Ititrlti.lc.  Entrtnaic 
VnrUblca 

^9 


JJI  '  .   VA!  ._ 

VA♦o^  rv 

10 

-.22 

-.13 

-.21 

-.14 

-.33 

-.14 

-.20 

-.15 

-.52 

-.44 

 K^tAL  

TC:  •'JN'^IC 
"lO  14 


-.27 


.53 


-.37 


.43 


.3? 


.56 


.35 


•1.00 


HYK)THESIS  6:    Th^re  will  be  positive  rclttlonships  ^inong  the  ttfltui  l«yel  iieiiurei  ot 
Che  occupjtional  Jtpiration,  occupationtl  expectitlon,  and 
educjtionjl  aspiration  acjaurct. 


r  STP.UMENTS-    Occupational  Int^reata 
VARIABLES:        Ckcipatioti^l  Aipirarion, 

Occupational  Expectation  & 
Educational  \aplration 


32* 


36^ 


r*-T. 

OCC. 

_r%T^ 

ore. 

Tf^T. 

*Reueab«r  that  these  Viiriables  ^re  reversed.  Thua, 

OCC. 

AS? 

<y  z. 

£  V?. 

ED,  AST», 

any  correlat iona  involving  these  Variables,  if 

lu 

14 

lU 

.0 

14 

positive  are  actti^lly  negative  ccrrclationa  and,  if 

31 

OCCUPATIONAL 
ASPIRATION 

.74 

.41 

.29 

negative,  are  actually  positive  correlations.  That 
iS)  the  lower  the  number  the  hi%her  the  aspiration 

OCCUPATIONAL 

or  expectation  level  and  vice  veraa. 

32 

EXPECTATION 

.74 

.46 

.36 

.34 

ELI CAT I Oh AL 

36 

ASPIRATia^ 

.41 

.29 

.36 

.34 

HYFOTUESIS  7:    There  will  be  a  positive  relationship  between  the  tvo  IK&TRUKENTS*    Occupstionsl  Ic.terest 

Occupatioral  Intereata  diacrepancy  acaaurea.  VARIABLES:       Occupatiotial  Interest 

Olacrepancy  Meacarea 


34    35 


OCC. 

r.'T. 

OCC. 

INT. 

rXP.  /ASP. 

OCC. 

/ASP. 

10 

14 

10 

14 

EXPECTATIOH 

34 

ASPIRATION 

.21 

.40 

OCCUPATION 

35 

ASPIRATION 

21 

.40 

HYPOTHZS      8:    There  v:ll  be  positive  relati  vrships  among  the  SAI  IXSITIUMEKTS:    Social  Attitudea  Inventory 

goOw  ccpmg  rt'dsurcfi  across  che  five  behavior  areaa.  VARIABLES:       SAI  Good  Coping  He«surea 


37 

3^ 

39 

4C 

41 

T 

S.  I 

TA 

AC 

\c:h 

St  ON 

ANXIETY 

SAI 

*. 

10 

14 

10 

14 

10 

14 

37 

TASK 

ACHIEVEMENT 

.44 

 1 

.37 

.43 

*20 

38 

AtTLriORITY 

.36 

.52 

.45 

.41 

.32 

.31 

39 

Aa>i3t;SSI0N 

.30 

.37 

.35 

5? 

.50 

.55 

.24 

.33 

40 

rnERPERSONAL 
REUTICKS 

.?o 

.?? 

.45 

.41 

.<0 

.55 

.16 

.29 

41 

ANXIETY 

.'.3 

.?o 

.3; 

.31 

.  ^4 

.33 

.16 

.29 

42 

TOTAL 
SCORE 

.65 

.>9 

.73 

.76 

.73 

.84 

.77 

.76 

.5: 

.5) 
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HYWDIfSIS  V*    Thtf"  will  i"  pi.nUlvt*  ri  1  ai  l<<nt«hi  p*  luiwin*'  tli«  Vl«w«  i.f  LI  f  *  "Attlvi" 
rcHp'>i/»iv  mcasurfi  nt  road  Hio  fWi  nty  nub  nyniir<m  n  plim  Hu*  T*'t«l  ifiirf. 


VARIAHM'. 


Vl«  y»  t,i  l  ife 
Vliw«  «'f  1  1  fe 


.1* 




.16  

-.16  -.26 


.16 
.26 


.16 
.26 


.If 
-.15 


.IS 


.16  •.26 


.17  -.14 


O       64       45       46     Jl_     4a       49       !>0  Si 

v^i    v<n    v^i    v^i    v.i_  v^i    v<^i    v^i    y>i  v^i 

17"      14        14        14      ^4_  U       14        14       14  ,  _14 

Ulcus  or 

43  COKTHOL      _ 

ACADEMIC 

44  LOCUS  or  OUT.     

ACTION  - 

45  IKACTIOR      _ 

IMMEDIATE  ' 

46  DELAYED      _ 

KATE  or 

47  ACTION     

INTRINSIC  - 

46  EXnilKSIC     

TASK  ACH,- 

49  IP*      _ 

COMPETlTiaJ- 

50  CO-OPEmiCN      _ 

UJDEPEKDENT- 

51  DCTERDEPQ-'OEirr                    -lii   

EARNED  STATUS- 

52  BESTOWED  STATUS               

CONFRONT  - 

53  AVOID  ^  Ltinii  ^   

SELF -mm. 

54  OTHER  WITI.            ^ill           

SELF  SOLVEl  - 

55  OTHEK  SOLVEft                     

SELF  -  JOIKT 

56  IMn.£M£STATION                       

iNSTRumr  - 

58  FANTASY         -^l           

CONT./EXPRZSS- 

59  IVITY  &  ACCEPT.       '-^^           

ACT. /PASS, 

60  liT.IOR  STKESS                  " 

POS./NEC. 

61  SELF-COSCErr        -  ■  -    -^S           

VIEW  OF  _ 

62  LIFE  liL    tllL           

TOTAL 

63  SCORE  -ii     -27      .17      .37      .20      .IS      .26    .24 


_54 
14 


53 
V/1^ 
14 


S6_      58       yi_      AO       M_      62  63^ 

v^±_  Wr  y^u  v^i 

"14        14        14        14        14       1*  14 


.23 


-.21 


.14 


.15 


.17 


.15  *vt7 


.41 
.27 
.17 
.37 
.20 
.IS 
.26 


.15 


-.25 
-.14 


.23 


.20 


.25 
.15 
.20 
.21 
.15 


.29 


.20 


.23 


.14 

,25 


  .24 

  A9 



  ..46 

  _J$ 

  _j7B 

.17  ,34 


.21 


.15 


.14  .25 
-.17 


.33 


19      .26      .46      .2S  .2S 


.34 


.33 


.3S 


HYPOTHESIS  10:    There  will  be  posits retacionshlpt  caong  the  neaeuree  of  ch* 

same  Sentence  Coaplcrton  coping  etylc  variahlee  acroee  different 
behavior  areas. 


IKSTKlffCNTS :    Sencence  Co^l«tioB 
VASIABLES:       Stance  acroca  41ffcrcat 
behavior  ar<M 


100 


a3 


9? 


74 


65 


STANCE 


IPR 


STjWCE_ 
TASK  ACH. 


io 

u 

10 

10 

14 

10 

14 

10 

14 

100 

STA.SCE 
AGGRESSION 

.16 

.16 

83 

Authority 

■  - 

.17 

.25 

.15 

92 

ASXIETY 



.17 

74 

HiTERPEIlSOKAL 
PELATIGhS 

.16 

.25 

.14 

.14 

6.> 

TASK 

ACKIEVEHEKT 

,15 

.14 

.14 

109 

TOTAL 
STA2ICE 

.35 

.40 

.56 

.67 

.40 

.49 

.5B 

.62 

.56 

.47 

trfPOTHESIS  11: 


There  will  he  fMaltlve  relationships  tmontk  the  ae^sures       the  safw 
Sentence  Corpletion  coping  st>le  vsriahlta  across  Jifftrmt  behavior  areas. 


f NSTlt'MENT<; :    Sentence  OnhpUtiOH 
VAXIAhLES:       KngsKeMi^nt  acroae  different 
bchavl<ir  sreM 


ini_ 


93 


Aiv«;}s^?'.T» 

10  1- 


At-rMoT;iT\' 


14 


 75  

PCt.VrMKWT 

14 


66 


FNCACEHCXT 

rAst;  M'n, 
10  U 


ENC.U;K>tF\T 
101  M^.Ki:SSlON 

.15 

.19 

.17 

84  AirniOHm 

.15 

•  i  ANXim   

.t9  

.IH 

75  HM\IH»N>  

TA'iK 

66  An: !  i  vr»:^*NT  ^  

I.  .  \i 

no    KNt  V.l  MNf 

.17 

.M^  

  .;9 

.:7 

, .'.  I      .  .1 1 

HYPOTMtSiS  12:    Tli.r.  wJU  b.  po.lilv.  rel-t Icmthlpi,  •tvmg  the  of  th..  .amc 

Sentence  Completion  coping  itylt  virUbiei  icroM  dlfftrmt  biWlor 


ior  araut. 


irS ITd'MJ  MS 
VAKIAMUS  • 


S.  nt«  Ml  1  r<.wiplct  Ion 


67 


76 


9-i 


102 


AID/Aty/ICE  AlI>£ADVICr  7lP/AI//n-E  Airi/ALZ/CK  A1J2/AWI_CE 
SCC-KZlUn*    An  HOT  I TY  ANXIE'iT  IPK 


AID 'ADVICE 
67  ACCKESSICN 

76  AOTHCRITY 

65  ANXIETY 

IKTERPERSGNaL 
94  RELATIONS 

TASK 
102  ACHim^T 

TOTAL 
111    AID/ ADVICE 


14 


.23 

16 

.15 

.67 

.57 

10 


.23 

.16 

.14 

.15 

.63 

.15 

.17 

.12 

.44 

10 


.14 

.15 

.22 

.54 

TA.SK  ACH. 
10  14 

.15 

.15 

.17 

.22 

.93 

.34 

HYPOTHESIS  13:    There  will  b«  positive  relationships  anong  the  ne^sure*  of  the  same  Sentence 
Coispletlon  coping  style  variables  serosa  different  behavior  sreas. 


IKSTRUMENTS:    Scnt<»nce  Co«pletlon 
VARIABLES-       Coplnf?  Effectiveness  scross 
different  behavior  aress. 


103 


95 


68 


COP.  tTT^ 

agc^j:s$ioh 


10 

14 

103 

CCrfNG  EFF. 

ikcciESSioir 

86 

AVTBORITY 

.18 

.25 

95 

AkTIETY 

77 

INTEUPEHSOKAL 
KELATIOKS 

.15 

.24 

68 

TASK 

ACHIEVEMENT 

.16 

112 

TOTAL 

COPmC  EFF. 

.50 

.45 

COP. 

ETF. 

COP. 

EKF. 

CO? 

EFF. 

rOP. 

EKF. 

ETY 

IPR 

TASK  ACH. 

10 

14 

10 

14 

10 

14 

10 

14 

,18 

.25 

.15 

L^24 

.16 

.17 

.17 

.18 

.15 

15 

.18 

.15 

1 — 

.28 

.15 

.20 

.28 

.60 

.65 

.52 

.43 

.58 

.62 

.57 

.57 

HYPOniESiS  14:    Tliere  will  be  s  positive  relstlonship  ajong  the  Coping  '^tyle  Olmeuslon 
Total  Scores  and  Coping  Effectiveness  Total  Scare. 


INSTP.UHTrlTS :    Sentence  Completion 
VARIABLES:        Coping  Style  Dicwnsloo 

Total  Score*  and  Coping 

Effectiveness 


109 


110 


TOTAL 


10 


14 


TOTAL  _. 
£\r  AGEISM 
10  _U 


TOTAL 

.64 

.VO 

109 

STANCE 

TOTAL 

uo 

ENGAGEMENT 

.64 

.70 

.95 

111 

AID/ ADVICE 

.70 

93 

TOTAL 

112 

C0?D:G  EFF. 

.65 

.75 

.67 

.77 

10 

14 

.64 

.70 

.« 

.« 

.66 

.74 

TOTAL 


COP. 

10 

14 

.69 

.75 

.67 

.77 

.66 

.74 

HYPOTHESIS  15:    There  will  be  positive  relatloofchlps  aflvmg  the  S.  nti  rtcc  Cif>pK'tioti 
attitude  •eaaures  snd  Attltudt  Total  Score  scr^^ss  bc-hjvlur  ar#aa. 


VARIAl'.}  Kit.       AitlUMl**  fw*i*Mi.-a  arr««a 
bch«vit*r  sre«is 


8? 


91 


73 


AirrUC^RtTY 


ANXl-n 


ATTIT  . 


 64  

_ATl  lT  ?K 
lAiTK  .U'M. 


ATTfTl'DE 
82  AUnUWlTY 

91  ANXIETY 

IKTEBmsOKAL 
73  RELATIONS 

TASK 
64  ACHlrVEMKNT 

it'd  Arrirrbt 


.17 

.26 

.25  .18 

.2^ 

.17 

.26 

.25 

#  I  '* 

.^5  _:J±^ 

.77 

.(«5  _.S\ 
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f'HA/M  lAJl, 


I  ]'  ri'l  i 
'.|      M  •  II  J'   •  !  '  <>l'fl  I  All  r,s 


' . AH  in 


L<<iiipl(ti»n  affcd  di«cnal<m  acruaa  the  dtCCrrtni  Uiiuvlor  urt-au  <irtd  Lh  Ll.f  VAKlAhi.l-li 
7ol»\  Affccc  •corefl. 


•»f  tit  •  m  <•  C'.mplfl  Ion 
|'«<s(11i'  AHi^t  JlcMrnalon 
•«.r<>it»  Che  dlffrrcnC  be* 
hevlrir  srcee 


104 


87 


96 


78 


69 


I'OST.  AfF. 

HOST.  /FF. 
AlTllOHm 

Wr.T.AVF. 

ANXiErr 

HOST.  A?F. 
IFR 

HWT.AFF. 
TASK  ACH. 

10 

U 

10 

14 

JO 

14 

10 

14 

10 

14 

104 

HOST.  AffECT 
AGGRESSION 

.17 

.22 

.13 

.25 

87 

AUTHORITY 

.17 

.22 

.22 

.27 

.16 

96 

ANXIETY 

.13 

.22 

.17 

.16 

78 

INTERPERSONAL 
PELATIONS 

.25 

,17 

69 

TASK 

ACHIEVEMENT 

.27 

.16 

.16 

113 

TOTAL  HOSTILE 
AFFECT 

.60 

.66 

.60 

.68 

.55 

.40 

57 

.59 

.30 

.33 

HYPOTHESIS  17:    There  will  ot  a  positive  relationship  aioong  Che  neasures  of  the  same  H.STRUHENTS:    Sentence  ConpleClon 

SenCence  Coopletlon  affect  diiiM:nsion  acrosa  the  different  behavior  areaa.  VARIABLES:        Depreaalve  Affect 


105  58  97  79   70 


DEPRE.AFT. 

D£PFi: 

.AFF. 

DEP'E 

.AFF. 

DE PRE. AFF, 

I£PRE.AFF. 

AGCRE 

SSICTJ 

AlT-:OfcITY 

>;.XIETY 

IPR 

TASK  ACH. 

10 

14 

10 

14 

10 

14 

10 

14 

10 

14 

105 

DEPRESS. AFF. 
AGGRESSION 

.36 

.20 

.17 

.14 

.17 

38 

AimiOiITT 

.36 

.20 

.26 

.32 

.35 

.33 

.21 

97 

ANXIETY 

.17 

.26 

.3? 

.35 

.32 

.17 

.23 

79 

INTERF^SONAL 
RZLATICNS 

.17 

.35 

.?5 

.32 

70 

TASK 

ACHIEVEHE37T 

.21 

.17 

.23 

114 

TOTAL 
DEPRESSIVE 

.3. 

.40 

.78 

.77 

.65 

.67 

.70 

.71 

.26 

.38 

HYPOTHESIS  18:    There  will  be  a  positive  relatldnahlp  vnong  the  Taeasures  of  the  aaiae 

Sentence  Completion  affect  dimension  acrosa  the  different  behavior  areas. 


INSTRITCNTS : 
VARIABLES: 


Sentence  Coopletloa 
Neutral  Affect 


106 


89 


98_^ 


80 


yriT.  ATT  t^:t._  aff..  ke.",.  aff. 

ACX'KESSia.  AlT-ORITlf 


IPR 


10 

1^ 

10 

10 

14 

10 

14 

106 

NEimwL  affect 

AGCRLSSION 

.17 

.24 

.15 

.19 

.16 

.19 

89 

AinHORITY 

.17 

.24 

.19 

.ts 

.20  J 

.24 

98 

AKXIETY 

.15 

.19 

.19 

.18 

.28 

.25 

80 

INTERPERSONAL 
RZLATIGNS 

.16 

.19 

.20 

.24 

.28 

.25 

71 

TASK 

ACHIEVEMENT 

.19 

.14 

.20 

.16 

.15 

lis 

TOTAL 

NEITTRAL  AFP. 

.51 

.56 

.66 

.69 

.62 

.57 

.66 

.67 

71 

SEVT. 

AFF. 

TASK 

ACH. 

10 

14 

.19 

.14 

.20 

.16 

.15 

.38 

t43 

HTFOTHE$I$  19:    Ttter«  will  be  a  poult fve  rcl Jti«^nahip  atson«;  the  n^iSfturoa  of  thr  anr^^ 

Sentence  CcvpUtion  affect  diwcnalon  acro«a  the  different  hchnvlof  arras. 


VAKIAIUF.SJ        P..mIiIv»»  Aifcct 


107 


00 


09 


pos.  <^  n\_ 
10  14 


_^<^.AFF. 
ANvIKrV 


81 


7? 


IPR 


10 


10 


14 


10 


TASK  Atir 


POSITIVE  AFF, 
107  M-CRESSICN 

00  AirniORITY 

99  ANXimf 

INTER PERSONAL 
81  RELATIONS 

TASK 
72  AnUKVtMFKT 

TOTAL 
115    iH»S.  AFFKCf 

.71 

.*I7 
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TOTAL 
1 09  ATTI7VDC 


,  I.  1  t 

I         t  .    ,  .  {  t  t!  I  j  i   •  ■•  .  • 

,1    A»  1  ;  (  M  I      I  I  I  .    t»M  MJ     I*.  M.       I  ■       I.  t  Itm 

in  •  ,4  cn 

Aittct  ihi'/»»«rei. 


'  }^     J,  ,'1'       iVi*       1  !>'»,' 


HYPOTHESIS  21:    Thirc  will  be  po«!tlv<s  reUtJonahips  '  etwee  n  the  total  Positive  IN";  rRUMr.lS :     Stntcnve  Ciiwplci 

AHccC  HraBurt  and  tht  Total  Attitude  mcaiiur*'  ttnd  the  Coping  VARlAfaI.ES:        Total  Score* 

Score  Total*.  Thtre  will  be  ncjijt.'ve  relitltnshipi  between  the 
total  amount  of  Hostile  and  Dcp  csai/K  Affact  expreased  and  the 
Coping  Style  and  Ef fectlvencsa  Total  S~oreJ. 


116 

111 

lU 

10% 

TOTAL 

TOTAL 

TOTAL 

TCCAL 

POSI 

TiV£ 

MOSTtI.E 

OEPRF'  SIVE 

ATTinnE 

10 

14 

10 

1^ 

10 

1' 

10 

14 

109 

TOTAL 
STANCE 

-.19 

-.39 

-.45 

.16 

110 

TOTAL 
ENGAGEMENT 

-.38 

-.14 

.16 

.35 

111 

TOTAL 
AID/AOVICC 

-.28 

-.35 

-.18 

-.16 

.14 

.31 

112 

TOTAL 

COPING  EFF. 

-.58 

-.58 

-.36 

-.36 

.28 

HYPOTHESIS  22:    There  will  bf  a  poaitlve  relationship  aawmg  t^e  meaaures  of  the  aatsa 

Story  CoiDpletion  coping  style  dlmenalona  and  Coping  Ef Cectlvenesa  acorea 
acroaa  tbe  different  bthavior  areas  and  with  the  Total  acorea  for 
Coping  Style  and  Coping  E£fectlvenea«. 


149 


^trrv  3 
14 


Story  3 

149 

ACGRESSIGN 

Story  5 

177 

ALTHCRITY 

Story  4 

163 

ANXIETY 

Story  6 

191 

ANXIETY 

Story  2 

133 

in 

Story  1 

121 

ACAD.TASK  ACH. 

Story  7 

205 

NA  -  TA^K  ACH. 

TOTAL 

219 

STANCE 

.21 

.19 

.15 

.14 

.47 

.48 

177 


ftory  5 
14 


.17 

.25 

.32 

.3S 

163 


Story  4 

ANXirrv 


10  14 

.21 

.24 

.16 

.16 

.35 

.51 

191 


Strry  6 
A?;/  :£TY 
10  14 


.17 

.15 

135 


fb^       Story  2 


IPR 


10 


.52  I  .47 


.19 

.25 

.2i 

.15 

.16 

.19 

.53 

121 


_  Sto  'v  ] 
A  -  TA'^ 


.13 

,16 

.16 

.52 

.54 

IKSTRUMKKTS :  Story  Coapletlon 
VARIABLES:  Stance 


205 


 Story  7 

NA  -  TA 
10  14 


.14 

.16 

.57  t  .31 


HYPOTHESIS  23: 


There  will  be  a  posit  we  reldtionshxp  3niong  t'-e  nedtfiires  of  the  aane 
.SLo-.'y  Completion  c^pin^  style  dinensiona  dnd  C*?pxng  Eftcctlvencsa 
scores  across  the  different  behavior  areas  «nc  with  the  Total  scores 
for  Ccping  Style  and  Coping  £f fectiveneaa . 

150 


IKST8l'>SEKTS : 
VARIABLES: 


Story  Conpletlon 
EngagesienC 


<^trr^  3_ 


ISO 

Story  3 
ACCKESilON 

178 

Strry  5 
AtmiORlTY 

164 

Story  4 
ANXIETY 

.24 

192 

Story  6 
AUXIETV 

136 

Story  2 
IK 

.18 

1:2 

St<»ty  1 

ACAO.T.CK  ACn. 

:ob 

Story  7 

NA  -  T.«K  MH. 

.17 

22Q 

.40 

.48 

.16 

.41 

.24 

.20 

^1% 

.32 

50 

.20 

.16 

.16 

.!>'« 

18 




 ._2o 


.S5 


-.IN 

.5» 

206 
Story  7 
_  NA  -  TA_ 
10*  14 


.17 


.:3 


-152- 


hPAril    FA'  »  t  ' 


VAhlAI ! »  S 


no 


f(l        }/,         1',    *  '\\        10  "lA 


Itory  3 

ACUIESSION 

f  C«r7  5 

AUmORlTT 

Itory  4 

U5 

Amim 

Story  6 

193 

AMXim 

Story  2 

int 

Story  1 

123 

ACAD. TASK  ACH. 

Story  7 

207 

HA  -  TASK  AOl. 

TOTAL 

221 

nilTUTIQN 

.17 

.40 

.44 

.17 

.14 

.23 

,36 

-38 

.36 

.42 

Ai  /  ri 


1/.  "57  _ 


.17 

.14 

.16 

.52 

.49 

.33 

.16 

-?6 

.44 

.46 

.53 

.17 

.57 

.27 

'•t  'f  /  (  «■'>  pi  <  t  i«>>n 
Inlt  h(t  l'>n 


HYPOTHESIS  25:    There  will  be  a  positive  relationship  anong  the  n»ca«ures  of  the 

Stor/  Completion  coping  stvle  din»en«lon«  «nd  Coping  Ef fcctlvenets  scores 
across  the  different  behavior  areas  and  with  the  Total  scores  for  Coping  Style 
and  Coping  Ef fectlvaiMss. 


111STRUKE34TS ; 
VARIABLES: 


Story  Cowpletioo 
Ald/Advlce 


152 


lao 


Sto 


Story  3 

152 

ACGIUCSSIGM 

Story  5 

180 

Kmoiirt 

Story  4 

166 

AMXim 

Story  6 

194 

ANXIETY 

Story  2 

138 

IP» 

Story  1 

ACAD. TASK  ACK. 

Story  7 

208 

liA  -  TASK  ACH. 

TOIAL 

222 

AID/ ADVICE 

.36 

.40 

.44 

.38 

166 


194 


138 


124 


208 


Story  5        Story  4        Storv  6        Story  2        Story  1        Story  7 


ACCRESSICW     AlTHOftlTY  ANXIETY 


ANXIETY 


IPK 


A  -  TA 


10 


14 


.15 

.38 

.51 

10 


14 


,49 

.39 

10 


14 


10 


14 


-.21 

.24 

.36 

.15 

.49 

,56 

NA  -  TA 
10       14 ' 


-.21 

.44 

.28 

WfOTHESIS  26'    There  will  be  a  positive  relationship  among  the  fneasurea  of  the  sane 
Storv  Co:::pl«tion  coping  style  dimensions  and  Cf»ping  Effectiveness 
SCO    s  across  the  cifferent  bnjvior  areas  and  with  the  Total  scores 
for  Coping  Style  and  Coping  Effectiveness. 


Str  y  3 

-.53 

ATCRESSION 

Story  5 

181 

AirraOsiTY 

Storv  4 

167 

A3IXIETY 

Story  o 

195 

AHXIEr;' 

Story  2 

139 

IPt 

Story  1 

125 

ACAO.TASK  ACM. 

Story  7 

209 

NA  -  TASK  ACH. 

TOTAL 

223 

SOLVER 

au7'0r:tv 
10  u 


.40 

.^0 

167 


10 


14 


A'* 

.i6 

139 


125 


firorv 

ANXItTV 

10 

14 

.50 

1 

10 


14 


mSTRlWESTS : 
VARIABLES: 


Story  CoBpleCioA 
Solver 


209 


Story  7 

yA  ^  _T_A__ 


10 


14 


.--.-15 


.r6 


-153- 


'  I   >>  y   4       p)  .  I  (.ifl 


___ 

 '  '  'i 

^  

1^ 

A<.'  •  J 

ss".  1  >\ 

10 

}^ 

Story  3 

AGGRESSION 

Story  5 

182 

AtTHORlTY 

Stury  4 

.14 

168 

AKXIEir 

196 

Story  6 
A^XIETY 

140 

Story  2 
IFK 

126 

Story  1 

ACAD. TASK  fCA. 

210 

Story  7 

-  TASK  ;rM, 

TOTAl 

224 

IKPLEME.TATION 

.38 

.44 

.15 

.15 

.29 

.33 

M  t.  »  t  f »n 
1 

A  xV  j*y 
H»  ~V* 

.14 

-.18 

.20 

.30 

.44 

!0  \J*  \i> 


_  '  t    ry  : 


.  1  3 

-.18 

.52 

.42 

.15 

.20 

.41 

.45 

.54 

.'.7 

HYPOTHESIS  28;    There  will  be  «  poijtlvc  relationship  ainor.g  the  measures  of  the  «#iiie 
Story  Ccipletii-n  coping  s^yle  dimtfMlons  and  Cuping  £f fectiven^iss 
scores  across  the  diftcrent  btnavlor  areas  and  with t he  Total  Pcorea 
for  Copinii  Style  and  Coping  tf fectivencas. 


INSTHl"i£NTS- 
VAX I Am £5* 


Story  Cospletlon 
OuceoM 


Story  3 

155 

ACCRESSZON 

Story  5 

183 

ALTHORITT 

Story  4 

169 

AKXIE7Y 

Story  6 

197 

AKXIETY 

Story  2 

141 

I?R 

Story  1 

127 

ACAD. TASK  ACH. 

Story  7 

211 

KA  '  TASK  ^CH. 

TOTAL 

225 

oi;ico>e 

1^5 


Story  j 
ACC^ESSIOK 
10  14 


rl8 

.41 

183 


S:orv  5 


10 


14 


J*0 

.  -41 

169 


Srory  4  _ 
ANXIETY 


14 


-19 

.19 

-.17 

?8 

.^7 

197 


itorv  6 


10 


.18 

.18 

.21 

-.19 

r42 

141 


Story 


IPR 


.40 

127 


Story  1 
A  -  TA 


211 


Story  7 
KA  -  TA 


10 


14 


10 


.15 

.37 

.$3 

14 


-.17 

.20 

HYPOTHESIS  29:    There  vlll  ^c  a  positive  relationship  jvmorg  the  meaaures  of  the  flame 

Scory  Completion  coping  scyle  difMnslona  and  Coping  Effectiveness  scoren 
across  the  different  schavlor  areas  and  with  the  Total  scores  for  Coping 
Style  and  Copirs  Etfcctlv&ncss. 


TKSTRl-MENTS : 
VAkiABLES; 


Story  CoBpletion 
Evaluation  of  Outcoiaa 


156 


:94 


3tory  3 

156 

ACCr.KSSiON 

Story  5 

184 

AfTHORXTf 

Story  4 

170 

AKXIETY 

Story  6 

198 

AKXIETY 

Story  2 

142 

IPR 

Story  1 

128 

ACAD. TASK  ACH 

St cry  7 

212 

NA  -  TASK  ACH 

TOTAI*  EVAL. 

?26 

OK  CJTCOJfl- 

.17 

.36 

.42 

170 


.16 

.17 

.4* 

.16 

.18 

-.20 

212 


.18 

.16 

_  .  .?0 

.1 

.43 

.17 

.25 

.35 

-  TA 

10 

U 

.20 

-.20 

.20 

.25 

.45 
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•!VPOTHKSIS  10- 


— /:::;l;:'ir;i^7;;;:::':,.:.;.::;'r:'t:r:!^   •  

for  C'plT./  Si/U  and  O^pln/  H li ^  tlvcnoi... 

141  _   2iJ_- 

nr-'i/Jl  '  A  •  TA 
To       14_      10  K 


10 


14 


Story  3 

157 

MXRESSKBI 

Story  5 

183 

AITTHORITY 

Story  4 

171 

ANXIETY 

Story  6 

199 

ANXIETY 

Story  2 

143 

IPR 

Story  I 

129 

ACAD. TASK  ACH. 

Story  7 

213 

?IA  -  TASK  ACH. 

TOTAL 

227 

COPINC  EFF. 

.23 

.23 

.16 

-.16 

.16 

-.16 

.22 

.16 

.16 

.36 

.44  .38 

.42  .50 

.45 

.2? 

Ah 

.19 

.29  .i9 


.16 

.19 

.52 

.55 

-55 

.20 

HVPCTHESIS  31:    T^ere  w.U  be  . 

for  Coping  Style  and  Coping  Ef£ectlvM«M. 

190  ^'-^  '"^^ 


Story  3 
162   ACCUSSIOH  _ 

Story  5 
1*0   AOTHOItlTT  _^ 

Story  4 
176   ANXIETY  _ 

Story  6 
204  ANXIETY 

Story  2 
146   IPR  — 

Story  1 
134   ACAD.  TASK  ACH._ 

Story  7 
218   NA  -  TASK  ACH.  _ 

TOTAL 

232  IliSTRU>1EXTALITY__i48 


.18 


-.14 


.52 


.31 


.49 

1 

.41 


.41 


.34 

.20 

.33 

INSTRU^f-NTS :     Story  Ccnspletloo 
VARIABLES:       Coping  StyU  DiMiion 

Total  Scores  and  Copiog 

Cfftfctivenesi 


TOTAL 

219  STANCE 
TOTAL 

220  KNCACEMBTT 
TOTAL 

221  IKITIATIOH 
TOTAL 

222  AIO/ADVICE 
TOTAL 

223  SOLVER 

224  l>'rLF.MEKTATI» 
TOTAL 

225  *"HTCafff 
TOIAL  EVAL. 

226  ov*  «»^w:ii« 

TOiAL 

227  roriNC  E/KKCT, 
TOiAl  KFHfVNSF. 

228  LVSi.lH 
Tt^rM 


232     IN'iTUm'NTALin  ^U--^il 


10 

.93 

.90 

.90 

.91 

.5* 

66 

.f»5 

.72 

.71 

.Si 

.3t 

.8? 

.00 

■v  ^\ 

ENTOE^    InT^IATIOH    Ar>  APV^r 


u 


.93 

.90 

.85 

.90 

.61 

.6? 

.67 

.6: 

.7? 

.7. 

.51 

.5i 

.'*5 

.85 

,8d 

.^'^ 

.48 

10 


14 


10 


IMPLEMENT. 
10  14 


-155- 


rfViVnil-MS  'U'h.    Tlur*   win   I-  «  pililtlv.   r.  1«tJMnM»,lp    iii*..f  /  n.r  'm>1"K 


^  in 


IN  f  HI  Ml  M 
VA>'  lAI  I  I 


Sl<«ry  r..itipn'i  Jon 

ioUil  Scores  ai.w  Ccplnti 
K£4-ctlvenoi« 


:?5 


OITCOM?- 


10 


TOTAL 

225 

OVTCOHE 

TOTAL  EVAL., 

226 

OF  OUTCOJ* 

.57 

.36 

TOTAL 

227 

COP.ErFECT. 

.74 

.73 

TOTAL  RESPa.SE 

228 

LE».CTH 

TOTAL 

232 

INSTRUMENTALITY 

.20 

.29 

226 


227 


?78 


732 


gvAi"  otrrc. 


10  u 

.57 

.36 

.52 

.41 

.16 

COP.  hfF^   RKs.LLj'ni  j'.«;TKrhfrNT 
u      10  u 


.74 

.73 

.20 

.29 

.52 

.41 

.16 

.44 

.50 

-39 

.24 

.44 

.50  .39 

.24 

HYPOTHESIS  33:    There  will  be  t  poiltlve  relatloniMp  aaong  length 
of  responses  ccrott  ill  behavior  arett. 


INSTRf^TS:    Stox7  CoitpUtloo 
VAPtABLES:       Length  of  Responica 

acroaa  all  behavior  areaa 


158 


186 


172 


130 


214 


Story  3 
AGGRESSION 


Story  5_ 
AITHORITY 


10 

14 

Story  3 

158 

AGCRESSION 

Story  5 

136 

AUTHORITY 

.69 

.45 

Story  4 

172 

ANXIETY 

.64 

.56 

Story  6 

200 

AWXIETY 

.62 

.26 

i  tory  2 

144 

IPR 

r>3. 

•?J 

Story  1 

.26 

130 

ACAD. TASK  ACH. 

.44 

Story  7 

214 

ftA  -  TASK  ACH. 

.48 

.44 

TOTAL  LESGTU 

228 

jf  Rsspa:sE 

.77 

.69 

10 

14 

.69 

^> 

.57 

.60 

,70 

.27 

r>? 

.47 

.30 

.36 

*60 

.54 

.80 

.70 

Story  4 

Storv  6 

Story  2 

Story  I 

Story  7 

A?rxiETy 

/*:XTETY 

IPR 

A  - 

TA 

NA 

•  TA 

10 

14 

10 

14 

10 

14 

10 

14 

10 

14 

.64 

.6? 

.26 

.58 

M. 

.57 

.60 

.70 

.27 

.55_ 

.47 

•  30 

?6 

f«0 

.63 

.32 

.64 

.49 

2^ 

M 

M 

.6^_ 

.54 

.36 

.U 

.34 

64 

A9 

.28 

.4^ 

.26 

.46 

.36 

.15 

.28 

.44 

.31 

.54 

.46 

.63 

.3? 

t36 

31 

.27 

.78 

.75 

.82 

.74 

74 

.61 

,63 

.5? 

HYPOTHESIS  34:    There  will  be  a  positive  relationship  anxmg  th*  nicasurea  of  the 
same  Story  Coapletion  affect  dioenslon  acrosa  the  Jlffarrat 
behavior  areas. 


INSTRUMENTS:    Story  Coaplction 
VARIABLES:       Positive  Affect  Bero 


159 


IS? 


173 


roi 


U5 


131 


215 


AGGBZbSTW 


Storv  5 
AmORTlY 


a:  kiety 


10 

14 

159 

Story  3 
ACCRESSION 

187 

Story  5 
AUTHORITY 

173 

St^ry  4 
ANXIETY 

201 

Story  6 
ANXIETY 

145 

Scory  2 
IPR 

.17 

Ut 

Story  1 

ACAD. TASK  ACH, 

215 

Story  7 

KA  *  TASK  MH. 

,17 

TOTAL 

229 

POSITIVE  AFF, 

.4? 

10 


.:5 

rl4 

10  u 

.14_ 

.17 

.4C 

.4? 

Sror\  6 


Story  1 


St  -ry  7_ 
NA  -  TA 


10 


14 


-)4 

t34 

10 


.17 

.15 

.6t 

..9 

10 


.18 

•  :o 

10 


14 


.17 

.14 

.4? 
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HyKmiE«-.lS  Vj:    There  wlU  be  •  ponUlvc  n-l it J^-nnhlp  Bm^u.  •  i,.   •  -J  ««- 


{.    I !''  'I  '  '.t  I  rv  r*        t  Ion 


1  74 


14 


hi  J  VS'.I'JN  Ai-liKiHi.7 


_'  t  i  .ry  7 


10  14_ 


ig"^   14""     10    "  14      \'t      14      1"  J^' 


%torf  3 

iKCTESSIOH 

Story  3 

\U 

Story  4 

174 

Anxim 

Story  6 

202 

AKXIETY 

Story  2 

146 

m 

Story  1 

132 

ACAD. TASK  ACH. 

Story  7 

216 

NA  -  TASK  ACH. 

TOTAL  NEGATIVE 

230 

AFFECT  HBRO 

.13 

.26 

.39 

.54 

.13 

.23 

.18 

.34 

.14 

.31 

.64 

.54 

.23 

If 

.22 

.16 

.24 

.58 

.56 

.34 

.22 

.17 

.51 

.48 

.16 

.15 

.38 

.38 

a' -  ja"      ,  j-^L*- 

"{u"'  \U        Hi  14 

.14 

.31 

.26 

.74 

.17 

.15 

.14 

.16 

14 

.16 

.35 

.43  .60 

saM  WSTRITCNTS: 
are«s .                       VARIABLES  - 

133  217_ 

Story  1         Story  7 
A  -  TA          KA  -  TA 

10       14        10  14 

.17 

.20 

.22 

.14 

.20 

.20 

.36 

.40  .54 

.50 

Story  Cotipletlon 
Tot«l  Affect  Hero 
«nd  Oth«rs 


161 


189 


175 


203 


147 


Story  3 
ACCRESSTO^ 
10  14 


St cry  S         Story  4         Story  6         Story  2 


AITMORXTY 
10  14 


A*  XIETY 


10 


Story  3 

161 

acckesskh 

Story  5 

189 

AUTHORrrr 

Story  4 

175 

ANXIETY 

Story  6 

203 

AUXIETY 

Story  2 

147 

m 

Story  1 

133 

ACAD. TASK  ACH. 

Story  7 

217 

NA  •  TASK  ACH. 

TOIAL  AFFECT 

231 

HERO  &  OTHERS 

.15 

.18 

.19 

.17 

.29 

.47 

.60 

.15 

.34 

.23 

.30 

.19 

.14 

.50 

.51 

14 


A.N-XIETY 
14 


1PR_ 


10 


.34 

.23 

.15 

.19 

.22 

.17 

.53 

.51 

.18 

.30 

.19 

.  1 

.19 

.20 

.22 

.50 

.51 

.19 

.22 

.14 

.54 

,43 

HYPOTHESIS  37:    There  wtll  be  positive  relettonshlpe  »ong  the  Story  Completion 

total  positive  affect  measures  and  the  total  coping  «tyte  taeaa  -as. 
There  will  be  a  negative  relationship  among  the  Story  Complet  jn 
negative  affect  measures  and  the  total  coping  «tyU  measurea. 


INSTRUMENTS : 
VARIABLES: 


*'tory  Completion 
Total  affect  x  Total 
Coping  Style  Heasurca 


219 


220 


221 


222 


223 


225 


226 


227 


232 


TOTTAL  POSITIVE 

229  AFfECT  HERO 
TOTAL  NEGATIVE 

230  AFFECT  HERO 


STANCE 

ENC  -iC 

IMTXAnON 

lu 

10 

14 

10 

14 

.16 

.15 

.14 

-.25 

-.25 

-.2S 

-.21 

-.20 

-.24 

TO 

SOI  VtR 

10 

-.18 

-,17 

-.29 

10 

14 

-.15 

-.2J 

-.28 

TOTAL 


TOTAL 


TOTAL 


EV.VL.CcTC.  COP.EFF. 


10 


14 


TOTAL 
IKSTRIWI. 
10  14 


.19 

15  .28 

.23  .21 

.21 

-.37 

-.19  -.26 

-.34 

-.27 

HYPOTHESIS  38:    There  will  be  posltlvo  relationships    between  Length  of  Rtfsptjnae 
and  Coping  Etfectlveness  scores  for  sach  story. 


IKSTRI>IENTS:    Story  Completion 
tfARlAbLES:       Ungth  of  Response  % 

varlinis  Coping  Effective* 

ncss  Variables 


129 


Si«ry  1 
CO?.  KKf. 


Sfory  I 

130 

RES.  LESCTH 

St<*ry  2 

144 

RES.  LENCTH 

Story  3 

158 

KF^<.  L^:XCTH 

Story  4 

172 

RES.  IfNCTH 

Story  5 

186 

RK>.  LFNOfH 

Storv  ft 

:of) 

Kl  <    1  ^TiiTII 

Story  7 

2t4 

}u*i.  ii-vnii 

:?« 

l>h(  \  \\ 

-.17 

143 


St 
COP. 


 7_ 

rryl 


14 


-  .20 

157 


171 


Story  3 
COP.  FFF. 


_1«1  


.17 


227 


I  VP. 
""in 


-157-  t 


K  ITT 


JiypCnn  SI':  3V      T>.*  r«   win   K«   |>'.%frlv.    r.-Iwti  nsj.lp«  r.  «  lit   f  ,  1.1- 

c  'plr.i^       ,  I  •   <i  j    .  f  '  1,        .n,  f  r  ,p  j ,  .   f  f  1 .  »  t  J  Vf  fif  •  •*  n    i    .  i  #      1 1*  'j 
t  ivl'  r   tr    >    .1.  f'.      f  '  <   t  w  '  ;.H' 1 1  rf.    .  i.-u  rut;*-  iM  i»  it*  w  !  1  an 
po^  5 '  1 VI   n  .ni  '.II  wUh  j  in*      tal  • '  f^r*  • 


f   '  p'.'  t  ion 
V/»>IA».!r;  ',i,in*'    )'  'Stance 


1%  ACTRESS  rOH 

%3  AUTHOR  m 

92  ANXinY 

74  IPI 

65  TASK  ACH. 

TOTAL 

109  STANCE 


'V^X  


J  7^  !_^}  


iO        \U        ]()        ]it  30 

 ^  


-.20 

•  1% 

,17 

-.17 

-15 

.17 

1 

I  H  

■  — !  


_-^  - 

^A  -  ;a 

 in-hh 

*»IA  re 

r. 

14 

10 

14 

.14 

.13 

-.17 

.17 

-.14 

.16 

.14 

HYPOTHESIS  40  There  will  be  positive  relationships  among  neasure 
ccpln^  style  construct  In  the  sane  behavior  areas  i 
two  projective  in»trun)«nta. 

150  17P  164  192 

Sto-_   3   ^-.^r/  5_       Sf'"  A         Siory  ^ 


10        ]^        10        I4_      10        14"      10  14 


SENTENCE 
101  AGCRESSIOK 

34    AUTHOR m 

93  ANXIETY 

INTERPERSONAL 
75  RELATIONS 

.18 

TASK 
66  ACHIEVB)CNT 

TOrfAL 
110  ENGAGEMENT 



1 

.22 

ot  the  caM  INSTRy>CNTS:    Smtence  and  Story 

'■o"  th€  CoinpUtlon 

VAK TABLES:        Engagement  x 
Engageaient 

13^   122  206  220  _ 

Stcry  2         Story  1  Stcry  7  TO"AL 

IP?^  A  -  TA  VA  -  TA  R:CAC£^J<T 

10        14        10       14       JO       U       10  14 


.15 

.15 

.20 

.24 

HYPOTHESIS  41:    There  will  be  poaitlve  relet lonshipa  anong  menaurefi  of  the  a« 
coping  atyle  con* t net  In  the  aane  behavior  areaa  acroas  the 
tvo  projective  icatrumenta . 


102 


5-:T.T.-3CCE 
ACGR&SSICb' 


83  ALThOXiry 

9^  /-VXTL7Y 
ACADEMIC 

67    TASK  ACH. 

TOTAL 
in  AID/ADVICE 


151 


Storv  3 

ACCRf:ssir^ 

10 


179 


10  u 


165 


ANKILTY 


14 


193 


137 


5tor%  2 


10 


.123 


A  -  TA 


14 


TNSTRUJff  NTS : 


VARIABLES : 


Sentence  aod  Story 
Completion 

Aid /Advice  X  A«d/Advlce 


Story 
NA  -  TA  * 


221 


AID  AHVrCE 


-«15 

.15 

Ik 

.19 

HY?0T}25IS  42:    Th^rc  will  &e  pos*:ive  relationships  a-n.      r*  .isuri's  of  th.j  j.ir, 
copif.g  Btv.e  con#tr„ct  .n  the  sain*;  bth^vicir  i»rt*«»  -tross  the 
tuo  pr;}j^ctlv<f  lnstrum«Mita. 


SENTENCE 
103  ACORESSIOK 

AITIIOKITY 

95  AXMETk- 

i\TrsrrKS.T,AL 

7:  MT.ATKVS 

6j<  A,tnKvrM^Ar 

.O.N. 


157 

Siorx  3^ 

-.  U 

A. 


171 


.14 

 *s   

-.1' 


S*nt*n*.4*  i»nd  Sti-rv 

'  .'j>lfi»'  I  !  li'i  t  |v<  II.  «■  % 
<  •  pt t  i  f«  ct  ivt-df  «« 


.  .'0 


1  M  "I  '  \ 

the  »Atn^  bih«\ftor  art  a. 


1!         HhNIS       '  t .  rv  r 
'  .  Ml » tn  . 
VAUAMI'^:         Mnry  I'- 
lit  <  tii  < 


inplt  t  ton  & 
(  umplt  t  i  on 

pofitlvo  Afftcts 


POSITIVE  AFFECT 

107 

POSITIVE  AfFlCT 

90 

ALTMOHm 

POSITIVE  AfFECT 

99 

AI.Ttimf 

POSITIVE  AFTZCT 

•1 

IPR 

POSITIVE  AfTECT 

72 

TASK  ACN. 

TOTAL 

116 

POSITIVE  AFP. 

 UiT   _  m   '01  KJ>  

A</  uf  .10     "/  '>liit»i  f  iV    _  A?  /.I  f  1^    _  A*  <J  >  J/  .   J.lj[<   


71^ 


HYPOTHESIS  43b:  The  Story  Conpletlon  Poiltlve  AfCect  neasures  will  be  negatively 
related  to  the  Sentence  Coopletlon  Hoatlle  and  Depreaalve  ktfct 
meaaurea  of  the  aane  behavior  area. 


IKSTROCNTS:    Story  and  Senttnc* 
Completion 

VARIABLES:       Story  Posltlva  Affect  z 
Sentence  Hoatila  and 
Depreaalve  Affect  i«e«auraa 


159 


187 


173 


201 


US 


131 


215 


229 


AGCRESSIOM 

104 

HOSTILE 

AGCRESSIOM 

105 

DEPRESSIVE 

ALTHCM'TTY 

87 

HOSTILE 

ALTHORITY 

88 

DEPRESSIVE 

AKXIETY 

96 

HOSTILE 

AFXimf 

97 

DERFESSIVK 

I7R 

78 

HOSTILE 

i?a 

79 

DEPRESSIVE 

TASK  ACH, 

69 

HOSTILE 

TASK  ACH, 

70 

DEPRESSIVE 

TOTAL 

U3 

HOSTILE 

CTAL 

DEPBESSIVE 

Story  3        Story  5 


AOCRESSTCg; 


.14 

.17 

.15 

Story  4 
ANXIETY 


Story  6         Story  2 


ANXIETY 


IPP 


story  1 


s 

.18 

\ 

f 

f 

.14 

10 


14 


10 


14 


10 


14 


Story  / 
I.A  -  TA 


10 


14 


TOTAL  POS._ 
AFF.  HER0_ 
14 


.21 

-.16 

HYPOTHESIS  43c: 


The  Story  C  -i"et*on  Negative  Affect  ineasurea  will  be  negatively  related 
to  Sentence  Positive  Aftect  oetsurea  of  the  aame  behavior  area. 


IWSTRL'MENTS .    Story  and  Sentenca 

Conpletion 
VARIABLES:       Story  Negative  Affect  x 

Scntenca  Positive  Affect 


107 
90 
99 
81 
72 

116 


160 


18a 


174 


Story_  3_ 

ACCESS  icy 

10  U 


Story  S 
AUTHORITY 
10  U_ 


Story  4 
ANXIETY 


10 


NEGATIVE  ATf. 
ACCRESSIOH 
POSITIVE  AFT. 
AlTTHOitlTY 
POSITIVE  AIT. 
AKMETY 
POSITVIE  AFT. 
IPR 

POSITIVE  AFF. 
TA^<  ACH. 
TOTAL 

POSITIVE  AFF. 


202 


Sc. 


ANXIETY 


10 


.14 

.14 

U6 


Story  2  _ 
IPR 


10 


132 


5:orv  1 


TA 


:i6 


230 


Storv  7 


TOTAL 


KN  -  TA      NEC.  AKFEC 


10 


14 


10 


14 
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I  n  1 
f  •  1  M '  '       t  nil  t  ' 


n  1.  •»  d  to    «  nt'  n 


itivi  I V 


Aif«ci 


ACCKF^SIOH 

10^  Hocriu 

ACOCSSIOH 
105  KP»ESSlVt 

B7  HOSriLC 

88  DEfltESSIVE 
ANXIET/ 

96  HOSTILE 
ANXIET/ 

97  DEPRESSIVE 

m 

78  HOSTILE 
IPR 

79  DEPRESSIVE 
TASK  ACH. 

69  HOSTILE 
TASK  ACH. 

70  DEPRESSIVE 
TOTAL 

113  HOSTILE 
TOTAL 

114  DEPRESSIVE 


 ■ 

10 

.17 

.19 

.17 

,14 

'l',        J4        10  U 


 A)?  

10  "14 


  H'i' 


_A 


iA 


_    /H.     ?10  


.14 

.14 

.19 

.17 

.19 

.20 

.14 

.16 

-.15 

.24 

.17 

.22 

.15 

HYPOniESIS  44a;    The  Sentercc  CompWtlon  ^asur«t  of  Coping  Style  <*^«"*|^^"«  I*"*  ^ 
positively  relsced  to  the  SAI  Good  Coping  messuret  in  the  five 
different  behavior  arest. 


.16 

.16 

.15 

.22 

tNSTRUICNTS:    Sentence  end  SAI 
VARIABLES:       Sentence  Cot=plctloa  Tatk 
Achlc«/enier.t  Coping  Stylee 
X  SAI  Good  Cx>ping  Hee»ur«s 


65 


^A5K  ;CH^ 
STA>»C- 


10 


SAI 

37 

TASK  ACH. 

.16 

.14 

TOTAL 

.16 

42' 

SAX  SCORE 

.17 

14 


66 


 1 

.14 

T^SK  ACH. 

AlD/APyiCE 
10  14 


109 


TOTAL 

STA>.C£_ 


10 


14 


110 


in 


TOTAL 


TOTAL 


gNnAGEttr.NT  AID/ADVICE 
10        K*       10_      14  _ 


.14 

.28 

.27 

HYPOTHESIS  44b-    The  Sentence  Completion  aeesu.es  of  Coping  Style  dlmeneicn.  will  be 
pcsltivelv  related  to  the  SAI  Good  Coping  m^asurea  In  the  five 
different  £..-havior  areaa. 


IKSTKl'HENTS : 
VARIAILCS: 


Sentence  Conpletloo 
and  SAI 

Sentence  Conpletion  IPR 
Coping  Stylea  x  SAl  Co<»d 
Copfng  tneaaurea 


SAI 
IPR 
TOTAL 
42    SAI  SCORC 


40 


75 


76 


109 


110 


111 


IPR 


AID/ADVTCE 
10  14 


TOTAL 


TOTAL 


r-rACEx;r\T  aid^advice 

10  10  14 


16 


— — ^ 

.26 

.28 

.1^ 

23 

.27 

HYPOTHESIS  44c-    The  Sontccc  Completion  (iw.-ure*  of  C.-plns  Stx  U-  dinenslons  will  be 
pc-^UiveU  related  to  the  S.M  Good  Coping  mcJisureii  In  th*!  tlve 
ditferent  beh^l^r  areaa- 


ISSTRl"HEKTS: 
VARIABLES  1 


S^'ntence  Completion  and 

SM 

Si'nten  e  Completlm 
Authority  Coptnvi  Stylt-f  < 
J.A1  Gi'Od  C«»pinje  switsort^a 


SAI 

38  AITHORITY 

TOIAI. 

42  sa:  score 


83 


10 


14 


I 


JJi 


1 . 

.16 


IQO 


JJU 

Ik', 


1 

_1 1 1  

r_ 


n 


iWM-WtlS  44d-  T^o  <;.'nc*ncp  CiMrplt-tum  mciMtrc*  uf  Coping  Slxh-  dt  HMis|>'»tH  will 
'"'*      \  p»M(t{Vflv  rol.ittfd  t.*  t)»»*  <A1  Gocd  Copin*  m-AMir.'*  In  thr  live 

dt(J<»rfnt  hi'l>avlor  nu'fla. 


"  (AN  r**  A' 
^  r."  . 


it'  . 


1  V\ 
'HI 

1 . 


'  t  W .  ( 


110 


H>         1  . 


'  !'    1(1  i 


*K)    Irtl   

10 


10 


10 


8AI 

)f  AGCP£SSION 

TOTAL 
42    SAI  5C0KE 


10'* 

s^A.^^^ 

10 

„»  UHi- 

.If.  will  Im 

lit  H>4 

f  1  n- 

 1HI__ 

'A  _. 

A"liJ'/AI»vr''K 

JO  ^ 

'\u 

10 

U 

.15 

.21 

.15 

.19 

.28 

.27 

MYPOTHESIS  A5i:    Th«  Story  CotnpleCion  iieiiurei  of  Coping  Style  dlwen.lonii  will  b« 
potlcively  r«Ucei  to  the  SAI  Good  Coping  «e«turct  In  th«  flv« 
different  behevior  «re«i. 


37 


U2 


SAI 


SAI 


ACADEMIC 
TASK  ACHIEVE. 

121  STAKCE 

122  EMCACEHENT 

123  DIITUTICM 

124  AXD/AOVirC 

125  SOLVEl 

126  DfPLOCIITATIOH 

127  OLTCOf« 
EVALUATIGN 

128  OF  OUTCOHe 

134  DISTRbTCMTALITI 
TOTALS 

219  STAKCE 

220  EMGACEM91T 
22X  ISI'tATICIi 

222  AID/ADVICE 

223  SOLVER 

224  IMFL£>e  TATION 

225  OUTCWE 

226  OF  OUTCOJC 


232  INSTXUMEHTALITY^ 


10  u 

r 

.17 

.15 

Y 

to:,  scoke 


10 


.16 

.19 

,H  K  III 


nt  •  lu  r  (  '«npi t  r  lf»n 


INSTRUMNTS:    Story  Cowpletloa 
and  SAI 

VARIABLES:        Story  Completion  Acede«lc 
Task  Achlcvcfuent  Coping 
Styles  X  SAI  Ccod 
Coping  mecsurct 


-161- 


'  "  rv  C  «.pl<-t.l'.n  m-nn  ii  i  h  '>(  f  <'f>lrK  ^'4y' «   dl"  nnltm^  wll  1  He 
pani',iJ'\y  r  Utod       iht  KAl  ^ 'i»U  Ci.pl nx  ni' ap<ur.  •  In  tht  U /t 
-ilfft-rtnt  bi  liMvlor  '<reos. 


40 


U2 


SAl 


1H  .  I  KtJMP;  i 'J        i»'iv  (  »>tj}»i  t  t  Ion  «nd 
'  Al 

VAKIAHIKS-        'c  rv  r.itTspli-tlon  Xnler- 
:>LyI<ii  X  SAI  Cood  Coptnt 


U<TERPER*^ONAL 
RELATIONS 

135  STA;:CE 

136  ENCACEtCT^T 

137  INITIATION 

138  AID'AriVCE 

139  SOLVEK 

140  IMFLE«MTATION  „ 

141  OUTCO»« 
tVALl'ATIflN 

142  OF  0UTCO« 

148  INSTRUMDITALITY^ 

TOTALS 
219  STANCE 

210  ENCACEHOrr 


10 


14 


TOT.  SCOHE 
10  14 


.15 


.17 


^0 


-.15 


.18 


221  INITIATION 

222  AID/ADVICE 


223  SOLVER 


224  IMPLEMENTATION 

225  OLTtOME 
EVALUATION 

226  OF  C  -^COME 


.19 


232  rNSTRUMENTALm^ 


HYPOTriESIS  45c-  -lie  Story  Co«pletlon  oeasuret  of  Coplcg  Style  dltnewlon.  will  be 
KYPOrtii.S.S  45C,    ^^^^^^^^  ^J^^^^  ^  coplns  tn«sure.  in  the  flv* 

different  behavior  areas. 


INSTRUMENTS : 
VARIAHLES: 


ACCRESSION 

149  STA.\CE 

150  EhXACEMBtT 

151  DIITIATICN 

152  AID'ADVICE 

1 53  SOL\'tH 


39 


47 


S\I 


SAI 


A(XR£SST(5  TOT.  SCORE 
10        14       to  14 


Story  CoMpletloB 
and  SAI 

Story  Coi^lttlon 
Aggression  Coping 
Scylaa  x  SAI  Good 
Coping  neaaurM 


154  iMF..EMENiATION  _ 

155  OUTCOME 
LVALUATICW 

156  Of  OUTCOC 

162  INSTR11>JSKTALITY. 
TOTALS 

219  STANCE 

220  EKCaCEhfEJiT 

221  INiTlATlCW 

222  AlP'AWICE 

223  SOVtZK 

2:4  iMTu  m>:ntati(» 


t'VAM  Al'I.lh 
72fi    or  Oliu'v-MK 


. , , j  *  j ^^f, }  s  (II  '  j-  n  If  ,v  i  ^  > 


-Ill 


jN'  'KI'MI  •  f 
VA}  fAW  i 


M  ..rv  (  '  -  »pli  t  l.»n 

St   f  V  (  t  Ion  An'toty 

i  .  pliu  •.'>!«  •  «  *A1  r.i.od 


ANXIETY 
Story  4 

163  STA.NCf   

164  CNCACnCNT   

165  INITIATION   

166  AID/ADVICE  „ 

167  SOLVEX  _ 

168  IMPLEHEMATIOB  _ 

169  OUTCOME  _ 
t'VALlATION  OF 

170  OUTCOME  _ 

1 7 1>       ST^  -MD.-T  Al  I  T{_ 
TOTAtS 

219  STANCE  _ 

220  ENCAGEMCJT  _ 

221  LNITIATIOK  _ 

222  AID/ADVICE  _ 

223  SOLm  _ 
22i  IMPLEMEr.TAilOK  _ 

225  OUTCOME 
EVALl'ATIOK  OF 

226  OUTCOME 

232  IHSTRUMDITALITY_ 


A:  mn  Tpf.^ 
10        14  10 


14 


.18 


.19 


HYPOTHESIS  4<e-  Th«  Storv  Coraptetlon  .mature*  of  Coping  Style  di«entlon«  will  b« 
gtPOTHESIS  4.e.    ^^"^^^^  ^J^^^^^  cooil  Coping  »e..ur«  in  tht  fivt 

different  behivior  trcM. 


AlTHO«IITV 
177  STANCE 

176  ENCACEKUNT 

179  INITUilOW 

130  AiD/AOViCt 

181  SOLVEB 

182  IMPIXME^TATIOS  _ 

18  S  r^vT^OME 

KVA.  AVION 
184    OF  a^TCOJe 

190  lNSTSU>^TALl'n. 
TOTALS 

:i9  STAx:t 

::0  EKC.V.E>Q«T 

221  TMTIAT.W 

222  AlD/Am'ICE 

223  SOLVER 
IMriEMlNTAIUVH 

225  (nrrroMK 
rvAr.ATtot? 


l^STRl-MESTS:    Story  Coiipletloii 
«nd  SAI 

VARIABLES:       Story  Collet  Ion 
^  Authority  Coping  Styl««  « 

SAI  Good  Coping  aeftturet 


17 


:)2  is^^^^'^ 


I  At  \r\ 


.75 

.l_5 

.21 

.16 

1 

.19 

i   

.l< 

jtMh  tlv'iy  r.  tt>  tl,t  '.M  <,.>oJ  Ci.p)*'ri  ffK'/ih.irtii  in  the  Hjc 


/At  f  JJI 

IS'STKI  M  MS 
VABIAflLfS  • 


41 


..f.')  '■AI 

M  <  r  V  (  .tipp  J  t  t  J  Ml  Any  It  .  y 


SAI_ 


AUXICTY 

Story  6 

191 

STASOt 

192 

193 

miTUTlOH 

19<« 

aid/advice 

195 

SOLVER 

197 

OTPCOWi 

EVALl'ATI^ 

198 

OF  OUTCOMfc 

?0V 

INSTRUMENTALITY 

TCrrALS 

219 

sta::ce 

220 

EVCACCMEHT 

221 

DflTlATTOH 

222 

AID/ADIVCt 

223 

SOLVW 

224 

IMPLBMENTATIOR 

225 

OUTCOME 

EVALUATION 

226 

OF  OUTCOfC 

232 

mSTRUMENTALITY 

AT. n ETC  Tar,  scowe 

10  14 


-.16 

-.14 

ir 

.18 

.19 

ERJC 


MYFOTHESIS  45s:    The  Story  Completion  taeasure*  cf  Coping  Style  dimension.  «U1  be 
o      p^^.^^^^^y  related  to  the  SAl  Good  Coping  treesurei  in  the  five 
different  behevlor  areea. 


37 


42 


SAl 


SAl 

TOC.  5CO<2 


«/r.irAni>M-kr         10        1^        10  14 

TASK  ACHIEVE.  - 
205    C7A.SCE  ^ 

\ 
I 

20o    ENCAG£MENT   | 

i 

 ( 

207     INITIATION  _ 

I 

20a    AID/ADVIC£   | 

2C9  SOLVER 

-  21 

210  IMPLEMENTATION 

-.14 

2M  OITTCOJX 

EVALUATIOt' 
212    0?  OOTCOtC 

2 1 8    IhSTRmENTALITV  , 

TOTM.^ 
219  STANCE 

2:0  ENCAC£>iEJiT 
2:1  INI"^IATI0N 

2;  2  Aia/AOV'ICE 

2:3  SOLVER 

7^^    lMru.>^TATt4H  ,  

<  *     IN'^ilM  *  *. .  A.  1  A_  

1-  — 

L. 

INS'iRUMErn'S:    Str.y  Completion 
^nd  SAl 

VARIABLES'        Stcry  Coopletlofi  Non- 

acjJ  raic  Task  Achievement 
Coping  Styles  x  SAl  Good 
Copirg  Me«ure« 


-lo4- 


.Ml   i«  It. Ml" 'tj •.iiir.iuj  C"»opU(l'^ 


101 


SAX 

1  (,?.rv^ 
10  \u 

37 

TASK 

ACHXEV010.T 

17 

.K 

36 

AimiORITY 

23 

3V 

ACCRFSSIOTi 

.19 

40 

It.TEF  PERSONAL 
RELATIONS 

.20 

41 

AKXIETY 

42 

TOTAL 
SAI  SCORE 

.23 

10  14 


.16 

.23 

.24 

.24 

 95  

rop.n  F. 
;u  14 


.18 

.  14 

.16 

7/ 
'l  I  i  ' 

n?   

Jf/JAT.  _ 

cor.^KK.T 

10 

14 

10  _ 

14_ 
.17 

10 
.16 

.19 

.16 

.17 

.71 

.23 

.19 

.26 

.23 

.16 

.35 

.19 

•U  ... 

.21 

.26 

.37 

HYPOTHESIS  47:    The  Story  Completion  aeasure*  of  coping  ef £ectlv«nes»  will  be 
positively  related  to  the  SAI  good  coping  ae^si-re*  In  the  smm 
behavior  arcM. 


INSTBCMTNTS:    Story  Cowtpletloii 
*nd  SAI 

VARlAftLF.S.        Story  CopUg  EffectlveneM 
X  SAI  Cood  Cuping  MMurO 


15: 


Story  i 
ACrPLSStT: 


SAI 

TASK 

37 

ACrflF/EMENT 

3d 

AirrHcaiTf 

39 

ACCRESSIOS 

^TER?ERSO?iAL 

40 

RELATIONS 

41 

ANXim 

TOTAL 

42 

SAI  SCORE 

-16 

185 


>  THORITY 
10  14 


.19 

16 

171 


199 


143 


129 


213 


227 


otory  4 


10 


.14 

— - — 

1  



Story  6 
ANXIETY 


Story  2  Stt 


I  PR 


10 


14 


-16 

.15 

-19 

HYPOTHESIS  48a:    The  i>Al  Good  Coping  scores  will  be  positively  related  with 
the  Story  Completion  Positive  Af£ect  •eaaures. 


.19 

TOTAL 
"cop".  EFT. 


14 


.20 
.14 

DESTRLTCNTS: 


VARIABLES: 


S:-»ry  Coopletlo* 
and  SAI 

Stor^-  CoQpletiofi  Foaitiva 
Affect  Measures  %  SAl 
Cood  Coping  Scores 


SAX 

T/SK 

i7 

ACKIE'.'E>ii.M 

33 

ALTIIORITT 

39 

ACCRISS.fV 

I>TE^:'E?'CKAL 

;o 

RELA;  ItJNS 

il 

«.x:k7y 

TOTAL 

«2 

SAI  SCOkt 

187 


201 


POS.At 


215 

Story  6   St£«; 

P05.AFF. 


229 


POS.  AFF. 


.ij 

15 

.14 

HYPOTHESIS  48bi    Jhf  5\X  Cooi  Ci«pin«  !tcof<»f  will  be  ncpjtivcl*  related  with 
the  Story  C.'3»plcti*>n  Ko^aiive  Affrct  ««a*urc«. 


VARIA8I.C5: 


SAI  and 

S'.^ry  C<^l^t^Ofi 

^torv  C<^K*tl<Ml 
Xrg.it Ivc  Affect 


132 


146 


SAI 

TASK 

37 

ACIIXE\>*»^T 

311 

Amu^m 

19 

A\  \V  .  .It'N 

JKiJ  K'-'  It AL 

HMA.;oNS 

AN\»  Y 

1^0 


"lu'  _  \i 


*a  


J2i 
to 


with  the  i*rf)tr«i»*  i.    pl'fJ-'n  p<.«ltlvc  .r..  rt»uri« 


INMKi  K>  MS*      v.'  .Miil 

'  .  Ill  •  Ik  e    (  i-"^!.  t  loft 


SAI 

TASK 

37 

ACH1tVE>C}l'r 

38 

Ainwoiiirf 

39 

ACCKESSION 

TinCXP£KS<llAL 

40 

MO/TIONS 

41 

TOTAL 

42 

SAI  SCOftt 

 'jO     If*! 


 107  )_K  

/{  .  ,  t      Mil    **l'<h.A>_K.  _ 


-.10 

-.15 

-.17 

-.30 

-.14 

-.2i 

KYPameSIS  49b:    Tne  SAI  Good  Coplnf  More*  wl'l  b«  negatively  related  with 
ihc  Sentence  Cuapletion  Hostile  and  D«pr«»»lve  aeaturet. 


WSTHUrtENTS: 


VARIABLES: 


5AI  afid 

Sfrtence  Complettoa 
SAI  Cood  Coping  X 
Sentence  Corpletioo 
Hostile  «nd  D^preaalve 
aeasuraa 


38 


39 


40 


41 


SA 

TASK 

ACH. 

SESTEiCE  COMF. 

10 

14 

TASK  ACHIEVE. 

69 

HOSTILE 

TASK  ACHIEVE, 

70 

KPRESSIVE 

in 

78 

in 

79 

xn  iSTVE 

AVn  JRITY 

-.23 

87 

A»  *HORITY 

.14 

88 

DCPRESSIVE 

96 

HOSTILE 

-.24 

AXXIE7Y 

97 

DEFi^ESsr/E 

ACCRESSIOK 

104 

HOSTILE 

ACCKESSIW 

ins 

oj;mssivE 

TOTAL 

>.17 

113 

HOSTILE 

TOTAL 

h 

114 

DEPRESSIVE 

SAI 


SAI 


10  ^    l>_     10  14_ 


.^*.17 


-.19 


.14 


*  ^1 
.18 


-.24 

-.23 

.15 

•  .21 

.25 

-.17 

-.24 

.14 

-.16 

-,17 

-.17 

-.37 

.24 

SAI 


SAI 


IPR 


miETY_    TOT.  S  IRfe 


10 


14 


-.16 

-.24 

- 

-.19 

-.24 

-.17 

-.19 

-.14 

-  36 

10 


14 


-.21 

-.16 

-.15 

•,28 

•,25 

-.31 

.17 

•.17 

-.22 

-.17 

-.20 

-.2? 

-.44 

.16 
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HYPOTHESIS  ^0 


Ml  IW.  i   MH-HH  A.  !y'lj_>J^'         '  ^ 


14   


15 


TOTAL 
;oa  ATTXTVDe 
TOTAL 

109  STANCE 
TOTAL 

110  C«ACE)CNT 
TOTAL 

111  AID/ADVICE 
TOTAL 

112  COPIKC  EFf. 
TOTAL 

219  STAKCE 
TOTAL 

220  E.CACEMDrr 
TOTAL 

221,  C.ITLATION 

TOTAL 
222  AID'ASVICE 

TOTAL 
22%  SOLVcH 

TOTAL 

224  IMPIZHHSTATICW 
TOTAL 

225  Oifram 

TOTAL  EVAL. 

226  OUTCOME 
TCCAL 

227  COPING  EFf. 
TOTAL 

232  ISSTRLieKTALITY. 


.15 

.15 

.1$ 

.16 

1 

1 

 J6  

OCC. 

10 


 17   

<irx,  VAI. 

I 


19 

Of  f  .  VAl 


'  /If  I  VAl 


'.Al  . 


_/7  

orr  ^  V Aj  ^ 
VAl  n'ly' 


I   N«(t  1 «  I  t '  n 
li>  <  <.;*!«(  I<.|ii«^  ViiIurB, 
iu*  fiu>  I*   K*  «'  <ir<  •  « 
'itiitiM*  M»i'l  *'ii'Ty  Toi»l 


'  firtAL 


-.15 

-.16 

-.15 

-.14 

-.17 

-.14 

-.20 

-.16 
-.17 

^^I^:r  ^ff^^Air.   l^u^hjyj^  iHAMMrv   ^vaiilx.  ---^/"'i*^-- 


-.18 

-.14 

-.17 

-.14 

1 

.20 

.23 

.22 

.23 

-15 

.24 

.14 

.15 

.15 

.15 

.14 

i 

.  14 


.14 

.19 

.16 


HYKmiESIS  51:    The  Occupational  VVilue«  Intrinsic  ae»*ure»  will  b* 

positively  r«Utea  with  ch«  SAI  food  cofiiis  aeasures. 


IKSTIin«KTS:    Occupation*!  V*1h«# 
iifid  SAI 

VASU9LeS:       Occtipational  V*ltta» 

Intrinsic  tftaawrca  x  SAI 
good  Coping  wtmamm 


14 


15 


16 


17 


19_ 


20 


27 


29 


ncc.  v/.L. 

ALTKfISM 


SAI 

TASiC 
37  ACHIEVEMENT 

3b  AUTHOXITV 


10 


14 


10  14 


^C.  VAL._ 
lKD£r. 


OCC.  VAL. 


37 


AC-C'tSblOS 
I^'.LR=*■il\iO^AL 

hO  kllatioi^^ 

41  ASXIlTY 
TOTAL 

42  SAX  SCOKE 


.21 


.19 


-22 


-.14 

10 

14 

-.14 

1  

 \  

.16  1 

^^AyAG£?£^r  sfF-s*7iS  iN'rL.STiM  CKiAtrnv 


10  _ 


.?2 


-.2? 


OCC. 

VAL. 

srF-s.*Tis 

10  14 

.22 

.14 

.17 

-16 

.14 

.20 

'»'♦ 

1 

OCC.  VAL, 


10 


.20 


.21 

.20 

.19 

OCC- 

VAL. 

VARIETy 

10  . 

14 

-.15 

 TOTAL 

lymiysic 

10  14_ 


.14 
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.ERIC 


m>i.jl/c1y  roUtd  with  Ml.   Aitlv»-      i.p.m^**  ir^  A«ur 


If.  Htl'H'  » 


III  f  ii{,nl  l«>niii  Viihu  M  And 
7I(  WM  '>l  '  1  f*  Acl  lv» 


UOCUS  Of 

43 

CflKTPOL 

ACADEMIC 

44 

LOCUS  OF  COHT. 

ACTIC^'  - 

4S 

I*.ACTION 

46 

DELAYED 

RATE  OP 

47 

ACTICW 

crrnr.sic  - 

48 

eXTKH'SIC 

TASK  ACH. ' 

49 

I?« 

COMPETITIOII- 

50 

CO  OPERATION 

K«D6PLNDEKT- 

Si 

eAJQfED  STArjS- 

52 

BE$T(7*TP  STAirS 

cosnuxT  * 

53 

AVOID 

54 

OCHEK  OiITI. 

S£tF  SOLVE!  - 

55 

OrrriETl  SOLVEft 

SELF-JOWT 

56 

IMTLE^TATIOli 

ESTRlTWrr  - 

58 

FANTASY 

CONT.  /EXPRESS- 

5> 

XnTT  ACCEPT. 

ACT. /PASS. 

60 

tTDER  STRESS 

POS./NEC. 

61 

SELP-COBCCPT 

viw  or 

62 

LIFE 

TOTAL 

63 

SCOtE 

Or.C.^/Al 
14 


.28 


-.15 


.17 


Or<..  VAL^ 
It'M  1'. 


 n  

HAKA'.flVj; 


.25_ 


>.17 


.14 


-.25 


.2C 


J"  'IT  ^'^^  - 

14 


.16 


 7}l__   ?J  

JMU  -i^i^-  tHt  AllVJii 
'  14  K 


2Z  

<rf<  .  vAI.. 

 VAN  iKnr 

f4 


.^9 


-.18 


.21 


■.i5 


.29_ 


.14 


a6_ 


^jNTMjNMC 
14 


.17„ 


*21- 


-.22 


HYKXilir^i^S  ^3:    Tti«  Occupational  r«lo*s  Intrinsic  mawrcs  vMl  b«  positively 
rcUced  wltr  th«  Story  Total  positive  A^ect  i*^aturc  eni  the 
bcntence  Total  Positive  Affect  «i;ea«urefl. 


IXSTRLICRTS:    Occup  t tonal  Valm  and 

Story  Conplettoii 
VARIABLES;       Occupational  Valuca  Intrtnalc 

Hea«uret  x  Tutal  Story  and 

Total  Seiiteoce  Poalcive  Affect 

flieaaurea 


16  

fxrc-.-A-..  .  ccr.'-\";... 

fjTyzTw's   [\r 

"  10  "  1'- 


19 


2:'9 


lU 


TCTAL  STORY 
?PS.  A?fKCT 
TCTAt  SE3IT. 
POG.  AFFECT 


I 


.15 


14  10 


XCVAj^ 


 _7l  

f^*-  v;l. 


27 


2f 


OCC .VAt. . 

vAKimr' 


TOTAL 


INTIIWIC 


*  I' 

14  10 

U 

10 

14 

>.1> 

-.14 

-.14 

MYPOrHCSIS  y*:  The  Occupati«mjl  valu<«  fntrinelc  »ra*cre«  will  he  i»tff.aitvely 
relateJ  with  sentence  T*»tal  m^ntilc  »mJ  iVfr^'^ifiva  Affect  and 
with  the  Sto-y  Corpletlun  t»*tal  Kvf.atlve  Aif«»vt. 


I^S^ll»>!DfT.5: 


VAKlAeUS: 


Oc«.ufiitioaal  Values  and 
5<*nt«^v«r  Cc«ptect^  and 
Scerv  C<Miiplrtiofi 
O^ctipat  l«Mial  *' .titty's  Intrliial< 
nc«^4i.««  X  5i'nei'nc#  Total 
tto-til«-  and  7«*tal  Ocprctalve 
Aiiici  anJ  T,«t.<i  $tory 
JCrf^tlve  Affrct 


113 


n4 


r/.AL 

Ai  '•TOW 
Kf«,AnVr:  'F 


:7 


54 


jxr.vAt 

^VAKlTlv' 


-.1.*.  -  Ift 

.u  

-.1^   

 ^»  ♦ 
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Ht'/  Zlt  .1  AIM  I  '  <' 
1»M'  '^iciipmiMiitl  V*lu.'»  K*tr»nHlf      »fc"ro  will 


Mf  •  n  }f  v.,  < «»! 


»  J  A  i  I «  '  ' 


lit  •  fit  • 

<  •tft/a  i 

i(  ft!  «  liCi 


•n 

udd  bi'.ry  Total 


succr<:s  scamm 


STORY 
TOTAL 

219  STANCE 
TOTAL 

220  ENCACEMSIT 
TOTAL 

221  IHITUTIOH 
TOTAL 

222  AID/AOVICE 
TOTAL 

2^3  SGlVEit 
TCTfAL 

224  IMPl£>OTATI0li 
TOTAL 

225  OUTCOME 
TOTAL  tVAL, 

226  or  Ol/rCONE 
TOTAL 

227  COPING  EPF. 
TOTAL 

232  niSTIlJXESTALn 

SQTT.TOTAL 
1C«  ATTITUDe 

TOTAL 
109  STANCE 

TOTAL 
no  EKCACOdT 

TOTAL 

111  AID/ ADVICE 
TOTAL 

112  COPnaC  EFF. 


10 


1( 


10 


14 


.14 

Y  .17 

-  19 

HTPOniESIS  5o:    Th«  Occupational  Valuta  Extrinalc  .eaauw  b« 
WrPOTH»i:»  oegatlvely  r«lat«d  with  the  SAI  cup.itg  -easurta. 


U  10 
-.18 

14  lU 

1 1»  i«' 

.14  -.n 

.16  -.15 

.14 

-.14 

.15 

14 

.15 

-.14 

.15 

.19 

.17 

-.16 

-19 

•  -.18 

.18 

■n 

.18 

-.22 

.16 

.20 

1 

-.21   L 

.22 

.20 

22 

14- 

*,16 

WSTROiEKTS Occupational  VaU«a 
ami  SAX 

VAXIABLES:  Occupational  Valtt«« 
E>.trifialc  •a«»«r«  « 
SAI  Ccod  ZQftm% 


18 


.,AI  GOOD  CO?. 
WEAStTlZS 

37  TASiC  ACHIEVE. 

38  AirrHCai*'Y 

39  AOiRESSMK 
I>.7EHPiKS0liAL 

40  RELATIONS 

41  AUXIETY 
TOTAL 

42  SAI 


OCC.VAl. 

SICCE55 


10 

•  IS 

At 

.20 

Ah 

i 

occ.« 

10 

K 

_l 

L 

OCC.VAt-. 


10 


li 


as 


OCC.VV^.__ 

ECCK. 

RET. 

10 

U 

-.18 

-.33 

-f»2 

-.18 

l-.ll 

OCC.VAI._  Of'C.VAU 


10 


'19 

ASSOC  iATTS 
10  14 

-.16 

10 


14 


rxTwtssic 

10  14 


- .  14 
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I  i'  t  f'l:  1 
'  ]i    it  K         '  m  ll  \  M  V 


HYWmKSIS  37 


rxtr'r.hlc  n<n-ur»«  will  h«  in  KUt  I /t  ly 
nofi'^  'U  Vi<w«  a(  Life 


V^l 

LOCUS  or 

43 

CGHmOL 

ACAonnc 

44 

LOCI'S  Of  CONT. 

ACTION  - 

45 

IHACTlrti 

IltCDIATe  - 

46 

DE1>YED 

nATt  or 

47 

ACTION 

DITFIllSIC  - 

46 

IXr?l»STC 

XA5X  ACH.  ' 

49 

coMreriTiON- 

50 

rSDEPE.DENT- 

51 

n<TEROE?EKDEST 

tAWCED  STATL'S- 

52 

SESTOtfrD  STATUS 

COIiFROKT  - 

53 

AVOiD 

SELT-IKtTI. 

54 

OTHER  IMTI. 

SELT  SOLVER  - 

55 

OTHER  SOLVER 

SELF- JOINT 

56 

IM?XE>C:.TATIOll 

ISSTRUMEM'  - 

5b 

FANTASY 

COKT. /EXPRESS - 

59 

IVm  i  ACCEPT. 

ACT. /PASS. 

60 

UKOER  STRESS 

FOS./KEC. 

61 

SELF-CCKCEF* 

viEM  or 

62 

ixn 

TOTAL 

63 

SCOU 

IB 


22 


OCC,VAL._ 

si'"rK'',s 


_ncf..v 

14 


-.15 


.17 


23 


1*. 


.16 


.19 


24 


QTf  .VAi.. 
rCCT..  FHT. 
14 


-.15 


.27 


-.18 


.23 


_l20. 


?8 


{>((itptt1  I  il  V#ilut-»  and 

Vj«       .^J  LI  fo 

("ciir  ul  •<!.>}  V/fU  H  Kxirlnslc 

m< /iHiift  t  K  Vli^D  of  Life 

-^0 


(/-c.VAi .      n(x .va;  .     Ji^^-y^^^ . 

K  14  14 


-.14 


-.17 


.29 


^.14 


-.14 


-.:2 


.18 


-_.14_ 


.16 


.23 


KXiTtit  SiC 
14  


.17 


.2U 


-.19 


HVPOniESlS  55-    Th«  Oc  .jpatlonsl  Values  Extrinsic  neaiuMi  will  ncgjtlvr./ 
related  with  th<!  f.'-.>ry  Tot^l  Positive  Axfcct  ukasue.*  end  the 
Sentence  Totel  Positive  Affect  «c«6ure. 


IKSTRL-y^ENTS : 


VARIAMi:S 


0Ci;itp4Cirn«l  Vsluei,  Stocy  en^l 
Srn.i'iico  CoMpletion 
OctupatiiTtel  Veluee  Extrinsic 
m^afurce  x  Story  end  Sentence 
Totv.  i>ositive  Affect 


18 


si:c£'-> 


77 


23 


25 


26 


?8 


fxrc.vAu 


>SSOCUTES  .f;fcTHEit 


STORY  TOTAL 
229    PCS.  AF-ECT 

■ 

SEKTENCE  TOTAL 
116    POS.  AFFECT 

30 


OCC.VAL. 
EXTRDtStC 
10  U 


HYPOTHKSIS  59:    The  Cccu;»sticns1  Values  Extrinsic  acasures  wilt  be 
positively  related  with  Sentence  C«^pl«tioA  Total 
Hostile  and  Total  P«'pr«-*stvo  Affect  Kcesu^s  end  the 
Story  CocpletioQ  T««cj1  Stgntive  Affect. 


lX'iTRl'>ffNTS :    (VcupJti*n^l  Values  and 

S«'ntcncc  C«*«pletion 
V.\RIA<iLES'.       Ovctip^tu  1.^1  VaIuos  Extrinsic  it 

•^^-nit-nct'  Tftal  II  stile  ene 

T.'t/*1  IH'prossive 


U3 


lU 


 1S_ 

iKV  .'vAt  _ 
S1V<T<S  ' 


22 


TOTAL 
HO.iTILE 
TOTAL 

TarAt  'iTOkV 

Higi-ATIVE  AKFTCT 


J3 

rKKSTur" 


26 


.20 

-  18 

.1i 

1*0 


I  .17 
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3i*  AlPIrATIOr. 

OCCl  P^TIOr  AL 
37*  E/^PF.CTATION 

EDUCATIONAL 
36*  ASPIRATION 


aju/a',.'j<  f  ''liiytiJ  

Ki         14         10  1^ 

-.K 

IS*  Ml  KIM 
VAW'AH!  ' 


I       '„   '..till   A>plni<!«'n  M  Story 


Mr,  A I 







KHAI. 


HYPOraCSIS  61-    Th«  acatua  l«v«l  oeasure*  of  Occupational  Asplratton, 
Occupational  Expectation,  aH  Educational  Aspiration 
wl:l  b«  i>egatlv«ly  related  with  th«  Sentence  Total 
Coping  DlJoenalOfi  aeaaurea. 


-  I? 

INSTRUMTTS  • 


VARIABLES- 


Occupational  Intereat  Inventory 
and  St  «ry  Completion 
Occupational  Aspiration,  Ex- 
pect ailcn,  and  Educational 
Aspiration  x  Sentence  Total 
Coping  Dimension  «eaaurea 


OCCUPATIONAL 
3i*  Ai>?IR>7:'JN' 
OCCUPATi  '  >L 

32*  expecta::*^ 

EDVCATK^^AL 
3o*  ASPIRATION 


108 


no 


ni 


_  TOTAL 
<;ta*  Cr 


TOTAT  

rXACEMh7_T 
10  JA^ 


1 

1 

.i7 

.20 

.24 

AID/At):Vf-£ 
10  _14_ 


.18 

HYPOTHESIS  62;    The  btatus  level  fflea«;ures  of  Occupational  Aspiration, 

Occ.paLiorAl  Expectation,  ard  Educational  Aspiration  will 
be  negatively  related  vilth  the  SAI  Good  Coping  aeaaurea. 


♦P.'mcfnher  that  these  Varlahle*  arc  rav«ra«d. 
Ihu* ,  a-     <..rrt'lationi  Involving  theaa 
\/nriabli^.  If  p.ifcltlv"  -re  actually  nagatlve 
cfirrelawio».s  and.  It  negative,  are  actually 
po'.ttlvc  <  ur relations      ru.it  la,  the  lo^r  tha 
numher  th^  hljthtr  th"  aspiration  or  axpertalion 
level  and  vice  veraa. 


rNSTRUHE?rrS:    Occupational  Xntereat  Inventory 
and  SAI 

VARIABLES:       Occupational  Asplratloa, 

Occupational  Expectation,  and 
Educational  Aspiration  «  SAX 
Good  Coping  aaaaurca. 


OCaTATIOHAL 
31*  ASPIRATION 

OCCUPATIONAL 
32*  EXPECTATION 

EDUCATIONAL 
36*  ASPIRATION 


37 


38 


39 


SAI_ 


SAI 


SAI 


TASK  ACH. 
10  U 


ALTHORTTY  .^CCRESSIOyi 
10       U        10  14 


IPR 


10 


41 


SAI 


42 


A5XIETY 


10 


14 


-.25 

-.24 

.17 

-19 

TOT.  SCORE 
10  14_ 


*Re«et»ber  that  these  VarlabUa  are  reverttd. 
Thus,  any  correlatlona  Involving  the»« 
Variables,  If  positive  are  actually 
n*gati\e  ccrrelationa  and,  if  negative,  ar« 
actualU'  positive  correlations.    That  la, 
the  lover  the  nu'^ber  the  higher  tha 
aapiration  or  expectation  Uvel  and  vlca 
versa. 
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ERIC 


BHA711 


MYPOTiJSSl-.  63'    T*.v  wlitu^  Jcvt-l  tm-nnurt*  of  Octup«tlrm«l  >  pi  f  if  Ion, 

wtn  t/f  n«K«tWcly  related  with  the  active  response 
mBBurtf  of  the  Vlswa  of  Life. 


ll.CTKI'MVN'JS- 


Occur^tl  mal  intrrt-it  Inventory 
/II, d  Vl  'wtt  of  Life 
Octi^.'itloniil  Aaplretlon, 
OccupfltJonrtl   EHpprieiioo,  •«< 
Eduothmnl  Awpiratiofi  » 
Vi«;wt  of  Life 


IT* 


36* 


OCC.T!T. 


OCC.TWT, 


A3 


43 


46 


47 


48 


49 


50 


31 


52 


53 


55 
56 

sa 

59 
60 
61 
62 
63 


OCC.  ASP.      OCC.  EXP.      gP.  ASP^ 


LOCUS  or 

CGMTKOt  _ 
ACADEMIC 

LOCUS  or  COW.  _ 
ACTIClii  - 

mACTICN  _ 
IMMEDIATE  - 
DELAYED  _ 
RATE  or 

ACTICH  _ 
INTRIK^'IC  - 
EXTRIHSIC  _ 
TASiC  ACH.  - 
IPR  _ 
COMPETITION* 
CO-CPTRATIOH  _ 
mD2PENDENT- 
INTERDEPBiDEST  _ 
EARNED  STATUS-  ~ 
BESTOWED  STATUS_ 
CONFRONT  - 
AVOID 

StLF-INITI. 
OTliER  IMTI- 
SKL''  SOLVER  - 
OmtER  SOLVER  _ 

SELF-Jonrr 

tMPLFMEKTATICII  ^ 

n:sTntj>orr  - 

FAJrCASY 

CdCV. /EXPRESS - 

ivirr  &  ACCTPT.^ 

ACT. /PASS. 

UNDER  STRESS  _ 

PCS. /KEG. 

SELF-COWCEPT  . 

VIEW  OF 

UF£ 

TarAL 

SCORE 


14 


*Remorber  thet  these  Variables  are  r«v-rsed.  Thua, 
any  correlJtlons  involving  these  V«fl«blea,  If 
positive  sre  actually  negaflv*-  corr-'l at lors  cod.  If 
nn^atlve,  are  actually  poaitlve  cor^e' stirnia .  That 
tha  lowr  the  number  the  higher  th«  aaplrctloe 
or  expectation  level  fcnd  vice  versa 


-.14 


.18 


-.15 


.14 


KYPOmSIS  64:    The  status  level  measures  of  Occupational  A<?li3Mon, 
Cccupatlcnal  Expectation,  and  Educational  Asp.iJtion 
w^  ll  be  noi;ative  v  related  with  the  Story  Co  mpletion 
Total  Positivo  A:^fct  -^^J-iure  and  the  Sentence  Completion 
Total  positive  Atfect  taeasures. 


IKSTRl'MEKTS:    Occupational  Interests  Invent  * 
Stor>  and  Sentence  C<MpIetioa 

VARIABLES:       Occupational  Aspiration, 
Occupational  Expectation, 
Educational  Aspiration  x  Total 
Story  and  Sentence  Positive 
Affect  (neasurea 


2?9 


116 


OCCrPAl ICKAL 
31*  ASP!RATIl« 

OCCIPATICWAL 
32 <i  EXPECTATION 

EDVCATIOKaL 
36*  ASP! HAT in* 


TOT. 

SENT. 

TOT. 

POS.AFF. 

POS..\Kr. 

10 

10 

14 

.19 

-.14 

.ti 

HYP<vniFSlS  65:    The  *iatu,  Kv.-l  n.i^-«.res  cap«t  1  cnal  A.rtr.itio.i. 

Occupall.'nfll  EKpect^t  l.^n.  .^pd  Wocrttli'nsl  AspJ  r«tion  wl  U 
K-  p.'-ltiv.'lN  relnirJ  ^.^^^'  i\u'  ^.nt.-nce  C.^— loHcn  •'..tal 
HoJitUe  and  ^•pu•sslve  Affott  Tro.i'uros.  nnd  thr  Sti«ry 
C^l«tl.>n  Total  No-dtive  Atf.-ot  mea-.ure. 


★Konetnber  that  th..t.e  Variable*  are  rev*ri.ed.  Tl«a. 
am-  coriol-itionf  Involvlni.  these  Variables,  If 
p.'sitive  arc  ^ctujlly  nepatlv.'  correlations  and.  it 
ntxsiive.  nr.  .»clo  iUy  p««»tive  ^ on -I -it ions.  That 
i<,  the  Kwer  tl'O  uuinber  the  higher  the  fli.plratlou 
or  espct't.itiort  level  and  vice  versa. 


V/.KlAHUs: 


(I.  t  It; /II  I. -nil   Itti.trai  fm'.*i»«4-ry 
(Ktit^.it  iititnl  At'ulrrttt.'r.g 
0. .  H.' il  liMirtl  l-irpi'Ctfltlt.i.,  nnd 
il  A'.pi  I  fttl«*n  M 
.l.mi    ii-trA  H.Ntllr  nn<l  Total 
nrpiisslvi-  Atl.-tt  •e«#«>r*'«  tinU 
Trl,a  SI, try  Nrtini  IVf  Aff'c' 


 Wt  I  U  .1   Mm'  t  VMi  IrtMi'" 

» .  H  I  '  »«  '••H'»  li»vi»lv<n<  t  hi 
I M  Vi    lit  .t«' t  It  tM  \  ttv  vixt  (\  0 


V  w  Oii'li-!*,  if 
I  ,Mi  I  t .»t  ton**  '»H«1,  t  f 
.         hit  (.Mi^.     ih.-«t  l*. 
i\u'  .!<  yi  I  tit  ton  i>r 


>  i    .1  I. 


f  ! 

.  I  /    II    if   ^'      I'i      "  '* 


uY.'.in.i-  .'s 


V  il  l" 


It  ^l.ll 


Ii>t  r  tiiaf  c 
.  it'  f) 


ACllif^VI  'IF NT 

2 

HATH 

ACH!t\rTKT 

y 

AC1iICVI}tt.vr 

u 

C.P.A. 

SRS 

5 

TASK  ACHIEVI, 

SRS 

AUTHORITY 

•RS 

7 

IPR 

BRS 

8 

IMPUMC.T. 

BRS 

9 

SELF-ASSERT. 

BRS 

10 

INITIATION 

BRS 

11 

SOLVER 

BRS 

;2 

a(x;ression 

BRS 

13 

ANXIETY 

I  '4  

J  It  *         /  '  i_ 

AI  P-'  • 

1"  _J* 


77 

.29 

23 

r. 

-  20 


•  20 


-16 


.23  ->17 


.16 


 Vt 


.19 

-.15 

-.18 

-.16 

.14 

.14 

.18 

ifYPC/niESIS  67:    Tbtr*-  will  be  rc?53Clv«  relationthlps  between  the  Extrlnaic 
Occu>dCion«l  V<lue«  and  the  criterion  BcaMr** 


.16 

-.20 

17 

.16 

,14 

.16 

.15 

-.16 

III 

-.15 

'i*  «  .VA!._._ 

j'.jhir.Vfc 

i<r  'i4 


.17 

-.17 

IKSTRm'NTS;    Orctipatf on«l  Val«M«« 

Arhfrvement,  I9S 
VARIAHI'.S:       Occupational  Extriitalc 

Value*  X  Crltvrlofi  fa««Mr»a 


 i8_ 

occ  y/'" 


22 


BRS 

10  INITIATION 
?RS 

11  SOLVER 
BRS 

12  AGGRESSION 
3RS 

U  ANXIOT 


10 

14 

ACMIEVE>£ST 

2 

MATH 

.14 

ACHI£VE>!ENT 

3 

READING 

.15 

4 

ACHIEVEMENT 
CP.A. 

.16 

BRS 

5 

TASK  ACHIEVE, 

BRS 

6 

ALTWJRITf 

BRS 

! 

7 

IPR 

BRS 

I 

8 

IMPLEMENT. 

BRS 

9 

SELF-ASSF.RT. 

OCC. 

•At.. 

SEC  HITY 

10 

14 

.17 

.14 

-.14 

.14  1 

2_3_ 
OCCVAL.  . 
PRLSTIGE* 


10  14 

-.18 

-.15 

ECnfS ._  Rr 


2S 

0CC.VAI,._ 


10 


-.18 

-  15 

10 


14 


-.14 

26  28 
CCC.VAL.  OCC.VAL. 
ASSOCIATES  yOl..rAfH£R 
10 


30   

OCC.VAt.^_ 
EXTRIKSIC 


,19 

.15 

.15 

-.23 

-.19 

-.16 

-.17 

HYIVTiESIS  65      There  wilJ  Pc  rt-^.ttiv^'  r*^  Kit  j  onshlp*;  bcivccn  the  statnn  lcv*-l»  of 
JwCuj»ailonj'  As^»rjti.'n»  C*cc  .p*it : nnal  r«ptfctatlon»  and  iiducdtional 
Asptraci.'n  and  :Hv«  criterior  ric-aaures 


3;* 


36* 


m'.:\p. 


ACHltVKyrST 

3  RF.ADINT. 

ACHIEVE?1ENf 
C.P.A. 
BRS 

TASK  AClltEVK. 
nRS 

Airriuiim 

irR 

nRS 

,^1  Vi 


10  \u 


.1^ 

— ^ — 

 1 

- .  22 

.19 

.15 


.16 


.16 


1nv<'iU<'ry   <t*<l  Achf  cvrwfitt 

<K <  iipiic  lon^l  A^ptracfim, 

rnctipAtl' n/il  ^  t«<«ccat(<fii 
.in«l  Mitdfti'rttt  A4p{ritli*fi 
\  Cr<t«jrloii  m'0^\tTe% 


p«w'.lf\«'  III*  tnUt.ill«  «r»'»f«\'«'  » .'I  i*'l:»t  l.'H'*  'in*!,  If 
«iOttii\«,  no  'UUi'U^  |«,>.Hf\'»-  t'orr«'l  .it  l.'n*  .  That 
1«.  Ww  \^'^**•\  Hu'  r  tl.**  hlv1u-r  tin*  I'splrrttl*^ 


M'   HI  i 


H/rOTHIiSlS  f**:    T»  *-rc  will        p  /All/*  r.  U' lor.%l»l ,»«  ..i.««..ft 
crltcr'im  Meanurt*. 

3*.  35  


2  mri 

ACHIEVEimiT 

ns 

5  TASK  ACHIEVE* 
BUS 

6  AJniOllITY 

ns 

7  IP» 
MS 

$  lMPU>CirrATlOR 
BRS 

9  SELF-ASSeiTIO( 

BUS 

10  nitriATiGK 
ws 

11  soLvnt 

BIS 

12  ASCSESSIOM 

ns 

13  muTt 


.15 

-.16 

.18 

.14 

.15 

ficc.  iftr._ 

OCC./AS*, 

10  14_ 


•.27 

-.21 

•  .33 

.15 

.15 

HYmHCSlS  70:    thtrt  will  b«  •  positive  reUcloi»«h!p  beMcn  th«  SAX 
g0o6  coplftt  acAMres  md  the  cr  iter  loo  M<M.re«. 


.t*'  r  III 

VAKIAt.U.V: 


Inv.  ».'    rv»  A.  ni.V.-iunt  I'M 

i  lt;t.lt  l>'Md<    iliti  r^Mt 


USSTFWCIITS:    SAl  «»4  Achl»vwnt  -  BXS 
VAKIABLES:       SAl  Coo6  Coping  wmrcfl 
X  Criterion 


ACHIEVEMEKT 

2  )1A7H 
ACRlEVTMaST 

3  READING 
iOIEVEMQCT 

4  C.?.A. 
BBS 

5  TASK  AHC. 
BBS 

6  AUTHOKITT 
BBS 

7  im 

BBS 

e  i>iFL£?sirrATioei 

BBS 

9  S£LF-ASSE»TlOBi 
BBS 

10  IKITIATIOB 
BBS 

11  SOL/EB 
BBS 

12  AGCRTSSIOi 
BBS 

13  AkXIElY 


37 

38 

39 

40 

41 

42 

SAl 

SAX 

SAX 

SAl 

SAl 

SAX 

TACK  ATH. 

AUTHORITY 

ACGftESSIOSf 

IPR 

TOTAL 

iO 

14 

ID 

14 

10 

14 

10 

14 

14 

10 

14 

.16 

.16 

.1/ 

.16 

.20 

,u 

41. 

.16 

.15 

.21 

.15 

.15 

.15 

.22 

.15 

.22 

.21 

.15 

.16 

.18 

.25 

.15 

.2$ 

.19 

.18 

.15 

.14 

.20 

.20 

.19 

.21 

.14 

.20 

.19 

.16_ 

.19 

.16 

.20 

.IS 

.19 

.15 

.16 

.20 

.25 

.16 

.29 

.23 

  .20 

fl7 

.18 

.26 

1   .30 

.li 

,21 

.17 

.IS 

19 

.19 

.19. 

.21 

IS 

.20 

'.^^ 

.18 

,15 

n 

^21- 

.20  ^ 

711 

ACADEMIC 

44  i.OCUS  Of  COHT. 
ACT! OH  - 

45  INAaiGR 
ItMEDlATC  • 

46  t>EUYil> 
RATE  or 

47  ACTICH 
IKTKTSSIC  - 

48  Emwsic 

TASK  MM,  ' 

49  IPH 
COMPETITIOH  • 

50  CO-0?£RA7IOe5 


ISDE?SNB*M  - 

51 

niTERDE?aOE£T 

£A{0)ED  STATJS  - 

52 

BESTOWED  STATCS 

CCKFPiWT  - 

53 

AVOID 

SELT-WITI. 

54 

OTHEll  ISITI. 

SZIF  SOLVER  - 

55 

OrniEK  SOLVE* 

StLT'jorrr 

56 

IM?LEXE!.TATiai 

i:;sTiiu?«!.T  - 

sa 

CONT.  /EXPRESS- 

59 

IVITY  ACCEPT. 

ACT. /PASS. 

60 

STUSS 

POS./MEC. 

61 

sEiF-coKCErr 

VlEtf  OF 

62 

LIFE 

TOTAL 

63 

SCORE 

mttt9  of  behavior. 


IHSmirtlSTS: 
VAKUr^: 


Sentence  Conplecloii*Achl«v«i««t 
BflS 

Stance  x  Criterion  ae»#«r«« 


ACHIEVEMMT 
MATH 

ACHIEVEJ535T 
aEADISC 
ACHIEVEJESt 
C.P.A, 

bits 

TASK  ACH. 

Amotm 
ws 

IPR 

Bits 

IMinXMENTATlCf; 
>^!.r-ASS£tTIOII 

10  IKITIATION 

1 1  SOUiS 
MS 

1 2  AiX.KC'iSKV 


2 

3 

4 

6 

7 
8 

9 


-.25 

 !  

! 

-.14 

1  -.u. 

.19 


1  

1 


.19 

.?! 

.10 

.17 

.14 

10 

14 

\0 

14 

.17 

.19 

.24 

* '   " 

.17 

.16 

1 

1 

4  

 Af 
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HfVt¥  'i 


.rhff  III 


v«  9^    H-   ^J*Jl  

EN'M'^^T    niTJkC^Vs*    «wJ^fV?y*.T  ri.^-!?^^ 

—  '■  —       ■'    .  V  A<f<r   A«  <1 


10  |A 


ic  u 


AClflCVCNEMT 

2 

mm 

3 

KEADIMC 

M3iinfeiciiT 

4 

C.f.A. 

ws 

i 

TASK  ACH. 

MIS 

iU«-rHOIITY 

MS 

7 

in 

us 

S 

IMUHCSTATZai 

■as 

9 

stii'ASsmicm 

us 

10 

reiTiATxa 

BUS 

u 

SOL\r£K 

Bits 

12 

ACCRESSIOH 

B&S 

13 

.16 

.U 

•  ?2 

■  If 

,17 

10 


14 


-.14 

.17 

.U 

14 


ia«;k  ac.h. 

14 


 ^1 10  

£^rAf.V*WT 
TOT/L 


.20 

.?6 

.1ft 

rlt 

.17 

.18 

Ah 

.17 

.75 

.22 

.1ft 

.U 

.22 

uwOTJESIS  74-    Thtre  will  b*  •  po«;cive  relatloasklp  fcetuttn  ttw  criterion  ■canrc* 
of  behavior. 


IBSTtnCXTS:    S««tMC«  C(npt«Cl«tt, 
Criterion  m^tmnm 


AID/A' .'ICE    ri?MOVKE    AIdTaUWICE    hllj  ^ynCZ    *TO/AIR'IC£  AlO/Amg 


S5 


94 


76 


57 


III 


10  14 


ACalEVESOiT 

2 

MATH 

ACM?EVE}ff:iT 

3 

ACHIEVDOT 

4 

C.?.A. 

5 

TASK  ACHILVB. 

BtS 

6 

ACTHOHm 

BUS 

7 

in 

SRS 

a 

l.'VLtrCSTATlOll 

9 

SE-r-AJSEltrXOS 

10 

WlTIATIOli 

BRS 

11 

SOLVER 

BBS 

12 

ACO  AIRSICK 

ttK5 

13 

 ! 

-.21 

1 

.15 


10       14        10        14  _ 

-.14 

.16 

.15  .17 

.21 

.19 

.19 

.24 

1 

1  .23 

r 

 5    .14  .iC 

1 

i  

t 

( 

i  

i  .20  .1-'* 

1 

10 


14 


TAalC  ACH. 
10    _  14 


TOTAL 


.19 

.17 

.19 

.11 

.16 

.17 

.16 

.18 

.15 

.15 

.14 

10  14 

.27 

.22 

.15 

,22 

.22 

.21 

.22 

.IS 

.14 

.21 


.22 
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t4  4V<ur. 


10  U 


2 

mm 

3 

MAOiliC 

4 

C.F.A. 

S 

ns 

TASK  AO. 

«S 

4 

AUTHORITY 

7 

IAS 

m 

ns 

• 

IWLEICNTATia: 

9 

MS 

SCLT-ASSCtTIO!! 

MS 

10 

ISITXATIOV 

ns 

11 

saum 

ns 

12 

as 

13 

Awcimr 

     ^  V  — 

"hi      T<r      iu       14       10  U 


_  M2  

Til  '  u_ 


.14 

.18 

.14 

.18 

.1) 

.17 

.24 

1 

i  .17 

.21 

.If 

.18 

.15 

.18 

.20 

.10 

.18 

.15 

.18 

.18 

.14 

.15 

.17 

.18 

.If 

.!f 

.17 

.17 

.22 

.18 

.2^ 

.2S 

.14 

.25 

.23 

.17 

.21 

.25 

.14 

.24 

.27 

iffTOntSIS  74:    Ther.  will  be  .  pp.itW.  r«Uti«.«t|i>  ^'^^^J"^* 


iA«.r  III 
i*.  u  " 


ti* 


VAJUAAXS:       Ai  i  it«8«  «  CriMHo" 


82 

ATTrr3i_ 


91 


73 


4^ 


108 


A7T:TV0C       ATTITgtC       AlTir.Tg,  .ATTITtlllC 


ACHIEVDCVT 

2  HATH 
ACHXEVEIttKT 

3  1tEAI>'%C 

ACHiEVEierr 

4  C.P.A. 
IAS 

)   T  ASK  ACH. 

4  AtTiWtlTY 
385 

7  T?a 
BUS 

8  IMPLEJCXTATICS 

9  bEir-ASSESTW 

;o  I^i:TIATX«"^ 

5X5 
EUS 

22  M/;scs$iJi> 

13  ASiXTETY 


10 

14  10 

14 

-.29 

*.22 

.15 

.1> 

-24 

.2. 

1 

1 
i 

1 

J  .2? 

! 

10  14 


I  .26 


.17 

TASK  ACM. 

10 

14 

i 

-.15 

.14 

.16 

.19 

i 

U 

< — 

*  .17 

1  -'i 

TOTAL 


.15 


10  14 

.14 

-.^ 

.18 

.22 

.22 

.22 

i — — 

i  .73 
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72 


10 


rof-  Af  r_ 
If*  


AOIir/UCilT 

2  mm 

AOUCVDCiT 

ACHlCVdCKT 

4  C.r.A. 
MS 

5  TASK  ACN. 
MS 

ft  ALTHClim 

MS 
7  X»« 

MS 

«    I!ffLZ-«TATI«  , 
MS 

9  SELT-ASSEKTIOK 
MS 

MS 

12  iccussim 

MS 

13 


14 


10 


^f[V^AfT._ 
"lO  lA* 


TCTTAL 


.17 

-.20 

-.14 

.IS 

10 


14 


AcliicvcavliC 
VMIABLES:       S«itw*  4(Wtil«  m4 

AcliU 


ACHIEVE. 

w.r.A. 


IIOSTilE 

«04 

jiOCXLSSIOli 

Kmss.vc 

105 

ACCil£SSl« 

HOSTILE 

•7 

AlTMOHm 

itmssvft 

as 

AcmwiiTY 

tiOSTILC 

94 

MfXTETY 

oemssivc 

•7 

A9IXIETY 

B05T1U 

7i 

KPRESSIVE 

79 

m 

HOSTILE 

49 

tASiC  ACHIEVE. 

KPRSSSIVS 

70 

T/».?i:  ACHIEVE* 

.CTAL 

m 

HO^ILE 

TOTAL 

KIHEiStVE 

.17 

-.1* 

.14  -.14 

i  

.15  _^ 

1  " 

f— 

i 

I    A7  -.1*1 
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WWII.  nj>-^<*^^'^-}fji  -JJ-.''^-''^'-'-?-^^''^ 


-.1* 


-.It 

-.20 

-.14 

-.14 

""To        14        10  14 


HOSTILE 
104  MXICSSIOM 

oemssive 

10)  tccnssvM 

MSTI1X 

t7  iumioRm 

li  Asnwxm 
Nosmx 

Mtnu 
1%  ift 
icmssm 

79  IfR 

msTiix 

M    lASX  ACX. 

KPIi£SSIVK 
70    TASK  AOI. 
TOTAL 
lU  IQSTIIS 

lu  sEmssm 


-.1ft 

-.14 

-.17 

-.17 

-.U 

*.15 


-.14 

-.17 

-.15 

VAftlAUS: 


AchicvmPt-tftS 
StMc«  m  Crlt«rftM 


149 


177 


Stcrr  3 
14 


135 


121 


205 


21f 


ACHlCVEICliT 

2  mtR 

ACttlCVDCHT 

3  UADnC 
ACHXEVKJOrr 

325 

TASK  JICN« 
i«S 

AUTKOKItT 
US 
l?ft 

IMflS^KTATIOP 

S£lf*ASS£«T10Bi 
3IU> 

I3;1TIA7ICII 

ns 

SOLVSt 

ACCtESSICM 
BUS 


10 

11 

12 
13 


1 

.14 

1 

.14 

.14 

14 


10 


10_ 


14 


-.15 

-.14 

-.14 

StoTY  2        Stofv  1        Storr  7 


TA 


KA  -TA_ 


10 


to 


14 


10 


14 


10 


14 


.23 

-179- 


2  Mft>TH 

iiaiimi0T 

ACHUVDCyT 

4  C.P.A. 
BtS 

5  TASK  ACS. 
MS 

MS 

7  irt 

OS 

ns 

Id  QilTUTlOf 
OS 

11  soma 

MS 

12  iUXni£S3IOII 

ns 

19  AXXim 


AT/  II*"'. -;a- 

J'y  14 

.16 

.15 

.14 

   77n  

i<,      14      :o  14^ 


.14 

•  .15 

-.14 

-.14 

-.If 

.72 

.14 

.14 

mmmtte*  m&  tb«  Story  C<^l«tiOB  eoflng  cxmwiw- 


nSTKUCStS:    Story  Cam^Utiom, 
Achi«vMCfit-l>S 

VMtlAHXS:       lnlti«tio»  * 

Critcriim  mtmmu— 


151 


17f 


10   14 


ACRICVMKT 

2  mtn 
ACHitviacrr 

3  tEAODiC 
ACHttVDOT 

4  C.P.A. 

5  TASIt  ACN. 
MS 

IKS 

7  m 
gftS 

S  IMPUICXTATICH 

9     SSLr-ASSStTlOli  , 

10  INItlATlCli 
iSS 

SIS 
13  MkXIETY 


!  .1. 

-.17 

16*> 


193 


137 


123 


207 


221 


Story  3        StcfY  5     _Stc rv_w 


10  14 


10  14 


-.14 

-.14 

1 

1  •« 

1 

i  .1? 

Story  2         Stonr  1     _  Story  7 


IPIt 


10 


A  •  TA 


10 


14 


XA  -  TA 

10  14_ 


10 


14 


.1? 

.14 
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lU 


1'*  u" 


1*.^  


Iff  

'ft.   '    I '. 


2 

AOIICVCWVT 

3 

ACificveicvT 

U 

C.F.A. 

MS 

5 

TASx  iicn. 

§ 

Atmonm 

•RS 

7 

m 

MS 

• 

IMTLtlCTATIflll 

Sits 

9 

sELr-ASsan^ioR 

BUS 

to 

mnuTioii 

It 

MS 

SOLVCft 

BUS 

t2 

ACCXESSIOI 

BXS 

t) 

AiniCTT 

.t7 

.17 

.2t 

-.15 

.t8 

.22 

 VA  

SA  /A 


_J?7  

AlU  AH/ICC 
•«flAl 


-.t5 

HYPOTHESIS  SI-    Thare  will  be  m  yosictve  relationship  bttvem  the  crltcrioa 
•euurcs         th«  Story  ConptetKHi  copUf  »tyi«  dimatsim. 


mSTRU^OrrS:    Scory  Cooler lo*. 

Acliicve««<iC-MS 
VAIIABLES:       Sotvcr  x  Critmios 

■eaour^s 


2 

MATH 

3 

?£iU)DlC 

4 

S 

TASK  ACR. 

MS 

6 

aits 

7 

I?R 

Bits 

8 

I«r_E>£VrATIU55 

rKS 

9 

s;:l?-asse»tioic 

3HS 

10 

ISiTIATIOK 

bus 

11 

soivEa 

tfS 

12 

ACCxESSlOH 

BRS 

13 

AliXlElY 

209 


223 


Story  7  SOLVEH 


.18 

.17 

1  

.14 


.14 

,19 

,14 

!  .17 

.15 


-.14 

KA  -  TA 


TOIAL 


10 


14 


.18 

-.17 

14 
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Th.  rt'  will  bf  «  p»»»itlvr  reUU«'r.fc)iip  t>*'tvv-«-«  tJ«-  crU«Tl*m 
MSfture*  •  d         Story  C'^^Utitm  cupin^  »ty\e  dl»  ntif 4*n«. 


JH'S.lif'STkTSi     Story  C.*^l«-tl4t«, 
1 1 V*  1^  t<t  •  HkS 

CrUvrtcm  «ie««Mrc« 


IH 


lO  iV" 


ACHIEVE*©!? 

2 

mn 

3 

Acuxnr»0iT 

4 

ns 

5 

TASK  ACHliyE. 

ft 

AUTriOHITr 

7 

US 

ITU 

HtS 

a 

IMTlEH&TATiae 

Bits 

9 

SELF-ASS£1TI« 

MS 

10 

DUTlATtOM 

11 

SOtVER 

:2 

ACCRESSIGK 

2115 

13 

.73 

18? 


-.14 

St'^ry  4 
Hil4 


10 


!4 


,17 

.14 

.17 

17'. 


A  -  f A 


?\0  774  


TA 


.16 

,17 

.14 

.14 

.14 

,14 

.17 

TOTAL^ 
10  i4_ 


.14 

montlSlS  65:    T^r*  wtll  ht  •  foaltlve  relactonihl^  btCwmt  cHe  criterion 
^•Mm  Md  tli«  Story  Conplecion  coylag  •tyU  dlansloM. 


IllSTRU*£irrS:    Story  Covplotios, 

AchKvMtnt^n? 
VARIABLES:       Outccvc  x  Crit«rio 


77b 


2 

3 

lt£AOIItC 

4 

C,7,A. 

SIS 

5 

TASK  ACHIEVE. 

B«S 

6 

AtmiC^ITY 

hVS 

7 

I7R 

d 

:y?iE>iENVATiaK 

^» 

SEir-ASSERTX<»i 

10 

11 

SOL'.TK 

BRS 

12 

ACGKESSION 

BRS 

13 

ANXIETY 

.15 

,14 

.16 

.14 

.22 

,27 

.21 

TOTAT.  _ 


10 


14 


.17 

.14 

.2) 
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ERIC 


IfYrOTHESIS  86: 


MTsMire*  m04  the  Story  f««pU-tlon  coptnk  «tyU  4tw.^«ton«. 


X  Crltrrlutt 


1^ 


Ii4 


Story  3 


170 


147 


I7i 


71? 


776 


10 

14 

2 

mTM 

3 

ACMUVCMDIT 
ftCAPlK 

4 

ikCltUIVDCirT 
CP.  A. 

.15 

$ 

TASK  AOI. 

■» 

AtfTHGRXTr 

-.14 

7 

US 

in 

.15 

• 

us 

immBnATim 

9 

us 

seir-ksstrnm 

.15 

10 

us 

VITUTiai 

11 

us 

smm 

17 

us 

iccnssim 

13 

us 

mxim 

Story  3        Story  4_   St^^ry  b_ 

AlTWOmTY       AHXICTT,  MtXICTY 


to 


.15 

10  14 

.14 

.70 

.15 

St«/ry  i  Story  1_  _1LJ0L2^  ryAt.<Vrc. 
  -  KA  -  TA 


rvAt.jyrc. 

_fllTAL 


10 


10 


14 


10 


14 


.15 

MfPOTICSIS  87: 


there  will  be  s  ^Itlve  r«lsClooship  bcMcsi  t!i«  crltcrioa 
mo*        Story  CoapUtloo  cOftas  s^y^*  4imtmiom». 


157 


l$5 


171 


\99_ 


143 


AGCKESSIOK  MTMOitlTr 
10       14       10  U 


Story. 


Story  4_ 

AKXtrrv 


Story  7 


I7R 


10 


14 


10 


14 


10 


14 


KATH 

AcmcvDnt 

XEADDtt 
C.F.A, 

nts 

lASK  ACHim. 
ESS 

i»S 

im 
sas 

SiLF-ASSmiOK 
B&S 

10  CtlTIATIOK 
ttS 

11  SdlVEK 
US 

12  MCCUSSim 

us 

13  A»(irrY 


2 
3 
4 
5 
6 
7 
« 
9 


.27 

.14 

.71 

.IS 

-.14 

.14 

.17 

.16 

.15 

129 
Story  1 
A  -  TA 
10  14 


713 


stcrr  1_ 

%A  V  TA 


VAKIAILCS: 


727 


Story  Coi«pUct««f 
AchlevcMBt'lRS 
Copiftt  C£f«ctiv«aM«  s 
Criterlott  mm^mt— 


10 


14 


.75 

10 


14 


.18 
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TiMf.  will  *  • 


16?_ 


10  14 


AOilCVCICNT 

2  mm 

ACHXrAlClfT 

3  UADIVC 

4  c.rA. 
nts 

5  TASK  ACHICVC. 
MS 

«  authoritt 

MS 

7  irt 

MS 

8  IMPUMEVTATIOII 

■s 

9  SELT-ASSEIITIOU 

■ts 

10  CIITIATIOII 

11  saum 
m 

12  ACCKESSIOV 


1^ 


so 


14 


10  i<r 


.IL 

!u        14  _ 


US 

flit 


.14 

Sf  ry  1 
10  u 


  2^2  _ 


TOTAf. 


14 


to 


-74 

,14 

,25 

.17 

,18 

14 


,14 

.15 

HTKTnic&lS  89-    Thtre  will  b«  «  po^itw^  reUtlonship  b*ti««n  th«  crlwioo 
WtramSn  89.  tb*  St«T  C«,i:etl<*  pcUWe  affect  diaewlop.. 


ISSTROTCrrS:    Story  C€m^UtiQm, 
Ac  h  i  eve««nl  -  88S 

VARIAflES-.       fo»lllv«  A£f«ct  »*ro 
m  Crfcerloa 


ACHimJfT<T 

2  KATM 
ACHI£VD£KT 

3  UAOTKC 

C,F,A. 


TASK  ACHIEVE. 

ns 

AmiOKHY 
kAS 

m 

iy?LE?siiTAT:» 


SEL^-ASSEftTI(K 
185 

10  JXITUTIdl 

ms 

11  soum 
«s 

12  ACCRESSION 

13  AXXIETT 


-.14 

.18 

.14 

,18 

.15 

 ! 

.14 

1  

14 

r 

.17 

-20 

.14 

.23 

.17 

.17 
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IIVr'/niKM^  90 : 


f'UA/n   '1A}'I  !  "  fij  M 


IMf  ANT  f  "ttl'l  I  ATI'f  • 


ThiTf  will  l*r  •  ni'/tllvi*  r«  1  •!  :  n^^ip  iMtwiin  I  )t<'  (rftiTtoO 
''K'aii'jrt  k  nil's  ihi   f.*ory  <  <>  ft!4ii«n  n«yatlve  ufftcl  'MtitOHlun*. 


VAI-  lAlil  K*;  • 


ry  t  oiiplrtf on. 

K«M  mivc  Af  fret  HiTO, 
Crl  t<  rlon  meiMurea 


160 


AC  '•KSM'i* 


2 

MATH 

3 

4 

CP. A. 

5 

TASK  ACHIEVE. 

BRS 

6 

AyTMORm 

ERS 

7 

IPR 

BRS 

8 

IMPLEMENTATION 

BRS 

9 

SELF - ASSERT lOi 

BRS 

10 

INITUTION 

BRS 

11 

SOLVER 

BRS 

12 

AGGRESSION 

BRS 

13 

ANXIETY 

174 


707 


n? 


.19 

-.14 

-.17 

10  ^ 


If/  ^14^ 


-.14 

10  ' 


lA  _ 


fj  ^  .A_ 

III " .  v« 


—  - 

.16 

TOrAL.  _ 

10   .  u 


HYPOniESIS  92:    There  will  be  a  positive  relationship  Among  the  Parent/Child 
Interaction  Itcai  of  the  Sentence  C^^npletlon  Instruaent. 


U?S  rRUKENTS :    Sentcncr  CompWclOfi 
VARIABLES :       Pur pnt /Child  Interact loa 
Varlablea 


117 


US 


'19 


SELF- 
117  CONCEPT 

PARTNT/CHILD 
lis  INTIRACTION 

MOTHER 

119  INTERACTION 
FATHER 

120  INTERACTION 


120 


LF* 

FATHER 

ca- 

CEPT 

CHILD 

INT. 

IN'^ERACT. 

INTERACT. 

10 

14 

10 

t4 

10 

14 

10 

14 

.  1^ 

.77 

.83 

.75 

.75 

.14 

.28 

.43 

.33 

.49 

.77 

.iJ3 

.28 

.43 

.52 

.55 

.75 

.75 

.33 

.49 

.52 

.55 

WPOTriESIS  9'i- 


There  vill  be  a  positive  relationship  between  the  Parent/Child 
Tr.teraction  iters  of  the  Santence  Co-;>lotion  ard  the  Authority 
Attitude,  Coping  St>lc,  Ccpin^  Effectiveness,  and  Posivtve 
Aifec^  seasures  of  the  Sentence  Completion  Instrument. 


i: 

7 

sr 

.F- 

AUTHORITY 

82 

ATTITUDE 

1* 

.25 

AUTKuRlTy 

S3 

STA>CE 

AtT-ORITV 

84 

ENGACEMENT 

.17 

.18 

AUTHOR m 

85 

AID/^  ADVICE 

.20 

AUThOHm 

86 

COPWC  EFF. 

AJTHOSITY 

90 

fOS,  AFFECT 

118 


119 


CHILD  ^^T_._  IKTVaACT., 
10       U     _10  14 


16 

.20 

120 


INSTKU?1ENTS:  Sentence  Coospletlon 
VARIABLES:       Sentence  Complatlon 

Parent.'Chlld  Interdctioo 
variables  and  reaainder  of 
the  Sentence  Coa^letlon 
Ueisa 


10  14 

.19 

.25 

.15 

.15 

ERIC 


HVPOTKbSIS  9'it    Thtfrn  will  be  a  acrsMvc  re Ut l,>n>hlf.  bi'tw»-i-n  the  rart-n'/CMlJ 
IrtcrACtlon  Itoms  of  tho  Sontt-nc**  CiM-plctlon  and  both  the 
Author Itv  Hostile  and  n*«pr^*i**vo  Affrct  ini'fl>i»rrj» . 


A"r.»"mY 

Ainiu^HTn- 


hd    P'J*K     >IVF  AW.  


•185- 


JN.'?iKUm*NTS'    "-fntinvi*  C.^plctlon 
VARIABLES;       riiiiiu/CSnil  Intcrarilon 

it«ns  tn\J  Authority  M»'»atlte 
i»ml  n«  pn-diiivt*  ACCoct 


MM  f<^  1 

fiMA/  IT   - '  ".n  •  ('t     N ^J  f  lAt.  r  ^  nut  i  I  m  h» >  _ 


KYPOniE'JIS  9S 


Inurnttlon  1 1  -  '.f  ih.  '  .  im  .  r- <  r .« .pj .  M  .,r.  /*n.t  ih.  T,i|,il 
Affrct  r*/iMurt»  ol  fin-  >.'nl.r.ti  ( «/i  *f>l«*t  f  on  Initnimcnl. 


117 


_  I  -/  0  


)'  ,r.  ,,'./(  hi  1<J  Inti  TH-  tl'^io 

u«  "!»  '"<'i  •  t ii  All nud«, 

{  ,.,,}„/  Styl.  .  Coplnft 
!  Mil  Llvciii  tfid 
I'ualtlvt  Affect  ineaiurss 


 '.{^1  .  


TOTAL 

108  ATTfraiK 
TOTAL 

109  STAIICE 
TOTAL 

110  cNcACEMarr 

TOTAL 

111  AID/ACVICE 
TOTAL 

112  COPWC  ZFf. 
TOTAL 

116    POS.  AFFECT 


.28 

.17 

Ab 

.20 

.21 

.26 

.17 

10 


.28 

.16 

.16 

HYPOTHESIS  96:    There  will  be  a  negative  relationship  between  the  Parent/Chilo 
Interaction  Itt-na  of  the  Sentence  Cowpletlon  and  both  the  Total 
Vostile  and  Total  Depressive  Affect  measures  of  the  Sentence 
Coopletion. 


INSTRLMENTS:    Sentence  CoiBpletloii 
VARIA!fL£S:        parent /Child  Interaction 
itetia  and  Total  Hostile 
and  Total  Depreaalve 
Affect  aeaaur«« 


TCTTAL 

113  HOSTILE  AFF. 
TOTAL 

114  DEPRiSSIVt  ATF.^ 


117 

118 

119 

120 

PAREST' 

FATH£R 

Cff.CEPT 

CHILD 

INTERACT. 

INTERACT. 

10 

14 

10 

14 

10 

14 

10 

-.17 

-.19 

-.14 

HyPCTHESIS  97:    There  will  be  s  positive  relatlonahlp  bttw^^en  the  Parent/Chlld 

Interac*"ion  acores  of  the  S*ntence  Corapleclon  and  Coping  Stjrlc, 
Coping  Effectlveneif.  and  Positive  Affect  Scale  Scorea  fron  §Cor/ 
five  concerning  Authority  relatione 


117 


118 


119 


120 


SELF- 


ca.CEPT 


10 


CHILD  IHT._ 
14 


^101 HEK 
TNTKRACT. 
10  14 


FATHHR 
I^ftRACT. 
10 


IHSTRUMEKTS'    Story  Completloo  »nd 
Sentence  Cuiaplctiofi 

VARIABLES:       Parent  Child  Ioi«ri»cClofi 

of  Senteice  Cowplatloo  end 
Coping  Style,  Coping  Efftc* 
tlvetieaa*  and  Poalclv« 
AffccC  Scale  Scorea  Cro« 
Story  Five  concerning 
Authority  relttlona 


STORY  FIVE 

177 

STAKCE 

178 

£HCAC£>CNT 

179 

INITIATION 

180 

A ID/ ADVICE 

Ul 

SOLVER 

182 

IMF-EMEKTATION 

183 

OUTCOME 

KvAlUATION 

1»4 

OF  OLTCOME 

COi»l:<C 

185 

KFrs:CTlVOl£SS 

RESPONSE 

186 

LENGTH 

POSITIVE 

id7 

AFFFCT  HERO 

190 

TNSTRU>CNTAIITY. 

*  24 

-.19 

.16 

HYPOTHFSIS  98:  There  will  be  a  negative  rt'latlonahlp  between  th<»  P/ircnt, ChUu 
Irrc.action  »cor»a  of  the  S'-ntin^f  CiMnplctltn  rtnd  the  N*f:.itlv«» 
Aifect  racjisure  from  Story  r(v«*  cwnccrnlnfi  Aiiihf*ritv  relation*. 


117 


lis 


158 


yrOKY  FIVE 
Nn.NTtVE 
\FFk'CT  HmO 


J0__ 


a»u_:>_iNT« 
to      1 T 


J.''il'^ACT« 

1*^  " 


 i:o  


IN'^TRi'mT^ii    SrnU'nce  «rtd  5tory 
C*«n{^lt'£l'*n 

VARIAIUES:        l*.Tii*tit  ChiM  Intrrnctlnn 
«iC4Mr*  <'i  S»*ntcntfe  and 
N*'»*'itlM*  AJU^ct  fflt'A''yroi 
fj"**'?*  St^Tv  five  concerning 
Atttltnrfty  relation* 


J  L 


-186- 


(iV  -.fi 


/  f  t  J  '  t  ht  n\t   HcnTi  M  t  rf»m 


} Af  K  111 

iU  .il'l  M'. 
VAHlAhl.K'i 


Concerns  parint«l  rt I  at  ion*. 


117 


ll^H 


J19 


120 


III  I  tti '  f  «  mjil  I  1 1 '-n  «rtd 
M   f  V  ( '  "pi"  »  <'»n 
I'nr.  t.t  /*  Int<«r«cH>tn 
i.<.ur «  •»  "J  '  •  »it  T  nCf  iind 
f.pJirj/  'tyU,  Oj.plng  Effcc- 

/{ftct  hti»le  •core*  fro« 
St»iry  Four 


163 


STORY  FOUR 

ANXIETY 

$TAHC£ 


10 


14 


CHlLb  INT. 
10 


_U;iKKACTc 
10  14 


_FATHhR_ 

10  iC 


164  RICACEMENT 

16^  INXTXATIOII 

166  AIO/AIlKriCE 

167  SOLVER 

168  X^fPLEMENTATlOr 


169  OUTCOME 
r/ALUATION 

170  Of  OUTCOW 
COP IMC 

171  EFFECIIVEKESS 
l£SPONSE 

172  lEHCTH 

rosiTivt 

173  AFFECT  HEKO 


176  DISTTIUI&TALITY_ 


HYPOTHESIS  99b; 


T-ere  will  be  a  po»i::ive  relationship  between  the  Parent/Child 
I-'teraction  scores  of  the  Sentence  Coopletlon  and  Coping  Style, 
Coping  Effectiveness,  and  positive  Affect  scale  scores  from 
S-.ory  Six,  since  (though  classified  ss  anxiety  story).  It  con- 
cerns parental  relatlona. 


117 

$El?r_ 


118  . 
PARENT/ 


119_ 
MOTHER 


120 


INSTRIWKNTS •    Sentence  Completion  and 
Story  C«ripletlOn 

VARIABLES:       par».nt/Chlld  Interaction 
scores  of  Sentence  and 
roping  Style,  Coping  EffeC- 
tlvenftss,  and  Positive 
Affect  scale  scores  from 
Story  Six 


191 


STORY  SIX 

ANXIETY 

STANCE 


CONCLPT_  CHILD  INT^ 
10       14      _10_  .    14  _ 


INTERACT. 
10    .  14_ 


INTERACT. 


10 


14 


192  EKCAGE}CNT 

193  INXTIATIGM 

194  AID/ADVICE 


\9b  S(H.VER 


196  iMPLEMENTATiai 

197  OUTCOME 
EVALVATIW 

198  OF  01TC0>C 
COPING 

199  FFFECTIVEXESS 
RESPCtiSE 

200  lERCTH 
POSITIVE 

201  AFFECT  HERO 

204  reSTRUMENTALITY. 


-.16 

-.16 


WYPOTiESlS  100:  TSfre  will  a  nopatlvc  rclfltlonshlp  hctwfi^x  tUc  Vnrvnt  Ch  Id 
Interaction  *cor.'«  ot  the  Sentence  C.^^WtU^x  .ind  the  Nr?«tlve 
Affect  meaauros  ircn  hoth  Stv^rl*-*  F»Htr  and  ^'In. 


IN'iTRW^TS: 
VARTAbUS: 


202 


STOKY  FtH'S 
NM  AUVK  AFF. 

M.t..\rivr.  AKK. 


10  i-r 


 ^119  

"iK^j^lMAt'f 


 1  ;o  


5rnt<'nc«'  C''rpl#tlon  and 
<ti'rv  CA*npl*»tl*>n 
fir.'iu  till  1.1  Intomcti.m 
j.c.'t«**  **l  >**ntrncc  flod 
s.',  tti\*'  Atf<»ct  irtt'tf-iMrc* 
frt»n  h,*th  Stories  font 
,ind  Mx 
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\  i   '  VV  1 


for  Coplw.  St/U,  Oplm,  £.accUvi-m'h«.  Ar,d  Pt^tltlv*'  AfUcl  fr<Hi 
the  Srory  CwepUtton. 


VAHIABI  KS 


.t>t  <.!''<  i  ""ip}*  t  tr>n  and 
r«  «•»  '«     J'l  1  ract 


i«  1 1  l«i'ne««,  and 


117 


14 


_pm-\T/_ 
CHIUj  INT. 

10  u 


119 


1?0 


jt/rrHACT 

10 


STORY  TOTALS 
219  STAt.'Ce 


FATHER 

  INTFHACT. 

14        10    .  14 


pi  '  I A4 fret  fro« 
Siory  rc»mpl<-tlon 


220  ENCACE7CKT 

221  INITIATION 

222  AID/ADVICE 

223  SOLVni 

224  IMPLEJCMTATIOH 


225  OUTCOWe 
ZVAU'ATIOH 

226  Of  OITCO« 

COPD.C 

227  ZrFiCTV/ZKlLSS  ^ 
K£S?ONS£ 

228  LE^CTH 
P'DSITIVB 

229  AFFlCT  hero 
NEGATIVE 

232  INS1iiU>ENTALITY. 


HYPOTHESIS 


102-    There  will  be  a  negative  relationship  betwetn  the  Parent/Child 

Interaction  ite^as  of  the  Sentence  Completion  and  the  Total  Score 
for  Negative  Aftect  from  the  Story  Coa^iletlon. 


INST11U>JENTS: 


VARIABLES : 


230 


117 

118 

119 

120 

SELF- 

PAREKT/ 

FAIHER 

Ct^CEPT 

CrilLO 

IMERACT. 

INTERACT.^ 

STORY  TOTAL 
NEGATIVE 

10  14 

10 

;a  14 

10  14 

1 

1 

AFFECT  HERO 

Sentence  Co^letlo  cid 
Story  Coflipletlon 
Parent /Chi Id  Interaction 
Items  of  Sentence  Wtd  Total 
Negative  Affect  frc«  Story 


HYPOTHESIS  103-    There  will  be  a  positive  relationship  between  the  P««'"*^Chlld 
HYPOTHESIS  ,te^  of  the  Sentence  Coiapletlon  and  the  "Cod  Coping- 

score  £:»r  the  Authority  area  aa  well  as  the  Total  "Good  Coping  Jcore. 


1NSTRL7CNTS: 


VARIABLES : 


117 


sriF- 

ro-.c£?T_ 
^  li_ 


SAI 

3«  AUniOU^ITT 
SAT  TCrTAL 
42  bCOi^ 


5 


.:5 


I  .:8 


lie 

119 

pasf*,t/ 

CrillO  TNT, 

1%  fFRACT. 

10  14 

I 

.17 

1  -u 

.IS 

Sentence  Corapletlon  and 
Socla^  Attitudes  Inventory 
Parent f Child  Interaction 
Itenfi  of  Sentence  arid  SAI 
Good  Coping  -  Authority 
area  -  as  well  at  T<*tai 
SAI  CfHjd  Coplni 


.22 


HYPOTHESIS  104: 


There  will  be  a  positive  relationship  between  the  Father  Child 
Interaction  Iters  fron  the  Sentence  C^\ct\^^n  and  the  Occupational 
Value:  "Follow  Father". 
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KyPOIHESIS  106:  There  will  be  a  negative  relationship  between  the  Parent/Child 
Interaction  Iteiaa  of  the  Sentence  Com^Ution  and  the  Extrlnalc 
Occupational  Valuea. 


I]ISTKU>C:2TS : 
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fflfPOTHESlS  '07: 


There  will  be  a  negative  r*latlonshlp  between  the  Father/Child 
Interaction  ize^  frcn  the  sentence  ConipU-tion  itnd  the  discrepancy 
•core  between  the  Father '«  Occupation  and  the  Chi  I  J*  a  Ai*piratlon. 
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HYPOTHESIS  109: 


Hi«re  will  b«  •  po»lnlv«  r«l«tion»hlp  between  tb«  Parent/Child 
Ir-.crwtlon  lte»i  of  the  Sentence  CoapUtlon  Inetruoent  end  the 
Aptitude  «mS  AchicvcDeat  aeanirce. 
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A^!OVA  OF  MEANS: 
SUBGROUP  DESCRIPTIONS 

MEXICO    TEN-Y£AR-OLD  UPPER-LOWER  CLASS  MALES 

Aptitude  and  Achievement 

In  Aptitude  there  boys  ranked  sixth  in  Stage  I  and  seventh  in 
Stage  III.    In  Mathematics  they  ranked  seventh  in  Stage  I  and  sixth 
in  Stage  III.     In  Reading  they  ranked  fifth  in  Stage  I  and  sixth  in 
Stage  III.     In  GPA  they  ranked  seventh  in  both  stages.     If  one  should 
find  the  average  for  these  four  measures,  It  can  be  said  that  these 
youngsters  ranked  on  the  average  6.5  in  both  studies,  that  is,  between 
second  and  third  lowest  among  the  eight  groups. 

Behavior  Rating  Scales 

Because  of  the  often  mentioned  problems  with  the  Stage  I  Peer  BRS, 
there  are  no  possible  comparisons  between  Stage  I  and  Stage  III  with 
regard  to  this  instrument.    No  significant  differences  were  to  be 
found  in  Stage  III  for  any  group,  ror  any  of  the  variables  of  the 
Behavior  Rating  Scales. 

Occupational  Values  Inventory 

In  both  Stage  I  and  Stage  III,  these  boys  received  significantly 
low  scores  on  Success,  Intellectual  Stimulation  and  the  Intrinsic  value 
score*    Thus,  they  were  the  eighth  place  in  Success  in  both  stages,  the 
eighth  place  in  Stage  I  and  the  seventh  place  in  Stage  III  in  Intellec- 
tual Stimulation,  and  they  v/ere  in  the  eighth  and  the  seventh  place  in 
Stage  I  and  Stage  III,  respectively,  in  the  Intrinsic  Value  score.  They 
had  very  high  scores  on  both  Variety  and  Follcw-Father  in  the  two  stages, 
thus,  in  Variety  chey  were  second  highest  in  Stage  I  and  highest  in 
Stage  III*    In  Foilovz-Father  chey  were  second  highest  in  both  Stage  I 
ana  Stage  III.    They  ranked  average  in  both  stages  on  Creativity,  Sur- 
rounamgs  and  Associates. 

On  Inaepcndence  they  were  lowest  in  Stage  III  while  only  average  in 
Stage  I.    Triey  were  highest  on  Security  in  Stage  III  and,  again,  only 
average  in  Stage  I. 

On  the  other  hand,  they  ratwd  lowest  on  Altruism  in  Stage  X,  second 
highest  on  Esthetics,  number  one  in  Management,  second  in  Prestige, 
first  in  Economic  Returns  and  second  on  the  Extrinsic  Value  score,  while 
in  these  values  they  were  only  average  In  Stage  III. 

Turning  now  to  the  intra-group  ranking  of  values,  these  boys  ranked 
highest  (compared  to  their  ranking  of  other  values)  in  Intellectual 
Stimulation  in  Stage  I  and  this  value  was  rank  two  in  Stage  III. 
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Creativity  was  ranked  second  in  Stage  I  and  first  in  Stage  III.  Lowest 
rankings  were  for  Esthetics  and  Independence  in  both  stages.  Actually 
a  table  should  be  made  to  show  the  rank  order  for  these  values  in  Stage 
I  and  in  Stage  III  for  each  subgroup  in  order  to  clearly  determine  the 
values  that  have  remained  pretty  much  the  same,  from  those  that  have 
changed.    Verbally  it  may  be  said  that  the  following  values  had  little 
or  no  change  in  their  ranking  from  Stage  I  to  Stage  III:  Creativity, 
Intellectual  Stimulation,  Independence,  Esthetics,  Success,  Altruism, 
Variety,  Surroundings,  Associates  and  Management.    A  few,  however, 
changed  ranks  quite  a  bit  and  these  were:    Security,  which  was  number 
nine  in  Stage  I  and  was  ranked  nuniber  three  in  Stage  III.    Self -Satis- 
faction ranked  eighth  in  Stage  I  and  fourth  in  Stage  III.  FoIIow-Father 
ranked  fourth  in  Stage  I  and  se^/entl^  in  Stage  III.    Prestige  ranked 
third  in  Stage  I  and  eighth  in  r^tage  III. 

Occupational  Interest  Inventory 

This  group  of  boys  ranked  around  average  in  both  Stage  I  and  Stage 
III  on  the  Child's  Aspiration  and  the  Child's  Expectation  and  the  dis* 
crepancy  between  the  Child  Aspiration  and  the  Child  Expectation  and 
they  were,  in  both  stages,  second  highest  in  the  discrepancy  between 
the  Father's  Occupation  and  the  Child's  Aspiration,  indicating  that  they 
are  aspiring  to  a  much  higher  Job  than  the  one  their  father  has.    In  all 
these  variables  they  remained  pretty  much  the  same  in  the  two  studies. 

Educational  Aspiration 

While  they  showed  average  Educational  Aspirations  in  Stage  I,  they 
appeared  as  third  lowest  in  Stage  III. 

Social  Attitudes  Inventory 

It  is  impossible  to  make  comparisons  between  Stages  I  and  III  for 
this  instrument.    The  instrument  was  completely  revised  and  the  scoring 
and  scaling  systems  produced  different  variables.    Only  Stage  III 
results  will  be  reported. 

These  youngsters  appear  as  average  in  Task  Achievement,  Authority, 
Aggression,  Interpersonal  Relations  and  the  Total  Score  for  the  SAX.  It 
is  only  in  coping  with  Anxiety  that  they  scored  lowest  of  all  groups. 

Views  of  Life 

The  Views  of  Life  was  answered  only  by  fourteen-year-old  children. 
We  will  not  therefore  have  this  section  for  any  of  the  four  groups  of 
ten-year-olds. 
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The  Sentence  Completion  test  for  Stage  III  is  almost  equal  to  the 
Sentence  Completion  test  In  Stage  I.    Just  a  few  changes  were  made, 
like  in  the  scaling  of  Stance,  the  separation  of  Negative  Affect  into 
two  component  parts,  and  the  addition,  in  Stage  III,  of  an  extra  scale. 
The  rest  of  the  Sentence  Completion  scores  were  equal  in  all  respects 
in  both  stages. 

Let  us  observe  the  Task  Achievement  scores.    These  children  rated 
the  same  in  both  stages  in  Attitude,  Neutral  Affect  and  Positive  Affect. 
In  Stage  III  they  rated  lowest  in  Engagement  and  Coping  Effectiveness, 
while  they  rated  average  in  Stage  I  for  these  two  variables.  Finally, 
they  coald  not  be  differentiated  from  the  other  groups  in  frequency  of 
either  Hostile  or  Depressive  Affect. 

As  far  as  Interpersonal  Relations  are  concerned,  these  boys  rated 
average  in  both  Stage  I  and  Stage  III  on  Attitude,  and  in  Neutral  and 
Positive  Affect.    They  rated  lowest  in  Stance  in  both  stages  and  lowest 
in  Coping  Effectiveness  in  Stage  III  while  they  were  only  third  lowest 
in  Stage  I      In  Stage  III  they  rated  lowest  in  Engagement  while  they 
rated  average  in  Stage  I.    They  also  rated  lowest  in  Aid/Advice  in 
Stage  III. 

In  general,  they  tended  to  score  lower  in  Stage  III  than  they  did  in 
Stage  I,  chough  in  Stage  I  they  were  already  quite  low.  Additionally, 
they  had  the  highest  score  for  Hostile  Affect  and  they  rated  average 
in  Depressive  Affect. 

In  coping  with  Authority,  these  boys  rated  average  in  both  stages  in 
Attitude  and  Neutral  Affect.    As  was  true  for  Interpersonal  Relations, 
they  tended  to  rate  lower  in  Stage  III  than  in  Stage  I  for  Stance  (they 
we-e  second  lowest  in  Stage  III  as  against  average  in  Stage  I).  In 
Enagement  they  were  lowest  in  Stage  III  as  compared  to  average  in 
Stage  I  and  la  Coping  Effectiveness  they  rated  second  lowest  in  Stage 
III  as  compared  to  average  in  Stage  I.    Additionally,  they  rated  lowest 
in  Aid/Advice  and  average  in  Hostile  and  Depressive  Affect. 

As  far  as  coping  with  Anxiety  is  concerned,  these  boys  rated  average 
in  both  Stage  I  and  Stage  III  for  Stance,  Engagement,  Coping  Effective- 
ness and  Neutral  Affect.    For  the  variables  which  were  only  present  in 
Stage  III  they  were  average  in  Attitude,  Aid/Advice,  and  Depressive 
Affect  and  they  were  high  in  Hostile  Affect  and  lowest  in  Positive 
Affect. 

In  Coping  Effectiveness  and  Neutral  Affect  toward  Aggression,  these 
boys  rated  average  in  the  two  stages.    In  Stage  III  they  rated  second 
highest  in  Engagement  as  compared  to  average  in  Stage  I,  average  in 
Aid/Advice,  average  in  Hostile  Affect,  highest  in  Depressive  Affect. 
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Finally,  in  Stage  I  they  rated  lowest  in  Stance  toward  Aggression  while 
they  rated  average  in  Stage  III. 

The  Total  Score  reflected  well  the  situation  that  has  been  found 
previously.    Thus,  it  was  found  that  these  boys  rated  average  in  both 
Stage  I  and  Stage  III  in  their  general  attitude  toward  problems  and  in 
Neutral  and  Positive  Affect.    Next,  it  was  found  that  they  scored 
significantly  lower  in  Stage  III  than  they  did  in  Stage  I.    They  showed 
the  next  to  lowest  score  in  Stance,  lowest  in  Engagement  and  lowest  in 
Coping.    They  were  only  low  average  in  these  variables  in  Stage  I. 
Furthermore,  they  rated  lowest  in  Aid/Advice,  highest  in  Hostile  Affect 
and  high  average  in  Depressive  Affect  in  Stage  III, 

Finally,  in  the " Self -Concept  and  interaction  with  the  parents,  it  was 
found  that  they  rated  average  in  both  stages  in  the  Self-Concept, 
although  in  Stage  I  there  was  some  differentiation  in  the  groups,  while 
there  was  no  differentiation  whatsoever  for  the  Self-Concept  in  Stage 
III.      In  the  Parent/Child  Interaction  items  they  rated  second  highest 
in  both  stages,  in  the  Mother  Interaction  they  were  average,  with  no 
differentiation  in  Stage  I,  while  in  Stage  III  they  had  the  highest 
score  in  this  interaction.    Finally,  in  the  Father  Interaction  in 
Stage  III  they  appear  as  second  highest    while  they  were  at  the  mean 
in  Stage  I. 

On  Reality/Fantasy  this  group  of  boys  were  lowest  among  all  groups 
in  Stage  I.  They  did  not  show  a  significant  difference  in  Stage  III, 
however . 

Story  Completion 

At  this  writing  there  will  be  no  attempt  to  establish  comparisons 
between  the  results  in  the  Story  Completion  for  Stage  I  and  those  for 
Stage  III.    Besides  the  fact  that  there  are  many  changes  which  have 
been  introduced  in  Stage  III,  both  in  the  number  of  variables  and  the 
scaling  and  scoring  of  variables,  it  is  difficult  to  keep  in  mind  those 
variables  that  are  and  are  not  the  same  in  both  stages.    This  type  of  a 
job  will  probably  be  the  subject  of  a  special  paper  in  the  future,  or 
the  subject  for  a  thesis  for  a  student.    At  this  writing,  the  reader  is 
directed  to  see  successively,  the  Analysis  of  Variance    of  Means  write- 
up  for  Stage  I  and  then  this  Analysis  of  Variance  of  Means  write-up 
for  each  subgroup. 

There  were  no  significant  differences  among  the  groups  for  the 
following  variables:  Story  One  Stance,  Story  One  Initiation,  Story  One 
Aid/Advice,  Story  One  Solver,  Story  One  Implementation,  Story  One 
Evaluation  of  Outcome,  Story  One  Coping  Effectiveness,  Story  One 
Negative  Affect  of  Hero,  Story  One  Total  Affect  of  Hero  and  Othcrb,  and 
Story  One  Instrumentality.    Interestingly  and  unexpectedly,  thcbc  boys 
rated  highest  in  Story  One  Outcome.    This  has  to  do  with  the  outcome  of 
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Story  One,  where  there  was  a  conflict  between  affiliation  and  achieve- 
ment.   It  appeared  that  these  boys,  in  spite  of  the  fact  that  they  did 
not  differentiate  themselves  in  Coping  Effectiveness,  knew  how  to  give 
a  proper  outcome  to  these  kinds  of  situations.    They  differentiated 
themselves  from  all  the  other  groups  also  in  the  fact  that  they 
produced  the  shortest  Story  One  of  all.    Only  47 -80  words  as  compared 
with  the  upper-middle  class  females  who  wrote  78.50  words  per  story 
number  one.    Finally,  they  had  average  scores  in  Story  One  Engagement 
and  Positive  Affect  of  the  Hero. 

For  Story  Two  there  were  no  differences  between  the  groups  on  the 
following  variables;    Story  Two  Aid/Advice,  Outcome,  Positive  Affect 
of  the  Hero,  Negative  Affect  of  the  Hero,  Total  Affect  of  Hero  and 
Others  and  Story  Two  Instrumentality.    These  boys  rated  average  in 
Story  Two  Stance,  Engagement,  Initiator,  Solver,  Implementation,  Evalu- 
ation of  Outcome  and  Story  Two  Coping  Effectiveness.    They  wera  dif- 
ferent from  the  others  again,  only  in  the  length  of  their  responses- 
They  wrote  for  Story  Two,  which  had  to  do  with  the  boy  that  moved  into 
a  new  neighborhood,  a  situation  probably  more  common  tc  them  than  to 
the  upper-middle  class  boys,  only  an  average  of  59.35  words  as  compared 
with  the  84.34  words  written  by  the  upper-middle    class  fourteen-year- 
old  males. 

In  Story  Three  there  were  no  differences  between  the  eight  groups 
in  the  variables  of  Engagement,  Initiation,  Aid/Advice,  Solver,  Coping 
Effectiveness,  Positive  Affect  Hero  or  Instrumentality.    This  was  the 
story  where  the  hero  must  react  toward  an  uncalled  for  aggression. 
These  children  rated  average  for  this  story  in  Stance,  Outcome,  Evalu- 
ation of  Outcome,  Negative  Affect  of  the  Hero  and  Total  Affect  of  Hero 
and  Others.    They  were  lowest  in  implementing,  and  their  coping  behavior 
toward  this  kind  of  a  situation,  and,  once  more,  they  wrote  the  shortest 
story. 

Story  Four  must  have  been  a  favorite  of  these  ten-year-old  upper- 
lower  class  boyc.    The  story  had  to  do  with  a  girl  that  went  to  a  movie 
and  left  her  new  coat  there,  sfter  having  been  warned  about  losing 
things  in  the  past.    For  this  story,  our  Httle  heroes  scored  number  one 
in  Stance,  Engagement,  Initiation,  Aid/Advice,  Solver,  Implementation, 
Coping  Effectiveness  and  Instrumentality.    There  were  no  differences 
between  the  groups  in  Evaluation  of  Outcome,  Positive  Affect  of  the 
Hero,  Negative  Affect  of  the  Hero  and  Total  Affect  of  the  Hero  and 
Others.    These  boys  rated  average  in  Outcome  and,  once  more,  produced 
the  shortest  $,:ories  of  them  all,  although  this  story,  for  one  reason 
or  another,  produced    lengthier  responses  than  any  that  we  have  seen 
thus  far. 

In  Story  Five,  this  group  either  showed  no  difference  compared  to 
the  other  groups  or  remained  at  the  average  score.    The  only  noticeable 
and  persistent  finding  was  that  they  wrote  the  shortest  story  of  them 
all. 
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In  Story  Six,  except  for  two  variables,  these  boys  remained  mostly 
in  the  average  range  or  else  among  a  group  of  undifferentiated  scores. 
In  this  story,  the  hero  is  visiting  with  his  neighbor's  little  boy. 
The  hero  bumps  into  a  table,  knocks  off  a  valuable  vase  which  breaks 
into  many  pieces.    The  ten-year-old  upper-lower  class  boys  appeared 
number  one,  in  a  show  of  rather  inadequate  Positive  Affect  of  the  Hero, 
and  continued  to  write  the  shortest  stories  of  thtm  all. 

In  Story  Seven,  a  story  that  produced  very  few  differences  between 
the  groups,  our  boys  became  highly  differentiated  only  by  writing  the 
shortest  stories  of  them  all. 

Finally,  in  the  Total  Score  they  remained  either  within  the  average 
score,  or  contributed  within  an  undifferentiated  variable.  Once  more, 
they  wrote  the  shortest  stories. 

Interpretive  Comments 

One  should  say  first  of  all  that  the  interpretive  comments  that  were 
made  in  Stage  I  for  this  particular  group  of  boys  are  certainly  quite 
valid.     If  anything,  one  should  perhaps  indicate  that  the  picture  that 
they  showed  in  Stage  III  is  generally  worse  than  the  one  that  they 
showed  in  Stage  I.    If  at  that  time  they  were  considered  to  be  the 
seventh  among  all  groups,  in  their  generalized  ability  to  cope  with  the 
environment  and  in  their  aptitude  and  knowledge,  they  may  be,  in  Stage 
III,  actually  battling  over  the  absolute  bottom  of  the  scale.    One  has 
to  see  how  the  upper-lower  ten-year-old  girls  perform  before  one  can 
fairly  state  that  these  boys  actually  are  now  at  the  bottom  of  the  scale, 
in  the  kind  of  scores  that  have  been  discussed  in  this  study.    As  it  was 
pointed  out,  for  the  Raven,  Mathematics,  Reading  and  GPA,  they  ranked 
6.5  out  of  eight.    This  still  places  them  almost  second  lowest  of  all 
the  groups  in  Aptitude  and  Achievement.    However,  their  showing,  partic- 
ularly in  the  Sentence  Completion,  is  really  low.     It  further  appeared 
that  they  were  actually  very  little  interested  or  had  low  capacity  for 
academic  activities,  as  it  can  be  possibly  derived  from  the  fact  that 
they  so  persistently  wrote  the  shortest  stories  of  them  all.    They  also 
bhowed  a  kind  of  a  defiant  attitude  to  the  environment  and  inadequate 
emotional  reactions  in  some  situations.    They  scored  highest  of  all 
only  when  resolving  the  problem  of  the  lost  coat.    Their  inability  to 
handle  aggressive  acts  from  others,  their  poor  showing  in  dealing  with 
Anxiety,  together  with  the  inadequate  positive  emotion  for  the  story  of 
the  vase  provided  a  somewhat  "delinquent"  flavor  to  their  manner  of 
coping.    The  fact  that  this  group  generally  produced  poorer  results,  in 
a  few  years  after  a  similar  group  in  all  respects,  was  tested,  warns  of 
an  extremely  difficult  problem  to  the  educational  authorities.     It  is 
probably  true  that  these  upper-lower  class  children  may  be  the  models 
for  all  the  up  mobile  lower  classes.    The  rank  order  for  the  Occupa- 
tional Values  remains  pretty  similar  for  most  of  them  from  Stage  I  to 
Stage  III.    However,  there  :;re  a  few  exceptions.    They  further 
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portrayed  the  kind  of  change  that  is  apparently  occurring  in  this 
socioeconomic  level.    Thus,  while  Security  was  ranked  ninth  in  Stage 
I,  it  was  now  ranked  thitd;  while  Follow-Father  was  ranked  fourth, 
it  was  now  ranked  seventh;  while  Self-Satisfaction  in  the  job  was 
ranked  eighth  before,  it  was  now  ranked  fourth  and  while  Prestige  was 
ranked  third  before,  it  was  now  rankad  eighth.    These  series  of  changes 
appeared  to  indicate  that  the  children  felt  less  secure,  were  getting 
a  little  further  away  from  their  father  identification,  demanding  a 
little  more  self-satisfaction  in  the  job,  and,  in  several  respects,  were 
therefore  becoming  what  we  might  call  more  active  and  modern  but  less 
secure  and  perhaps  less  emotionally  stable.    They,  for  instance,  still 
produced  a  fourteenth  place  for  Independence  and  the  thirteenth  place 
for  Management,  and  were,  therefore,  moving  more  and  more  towards  a  kind 
of  a  dependent  occupation.    Actually,  this  kind  of  a  picture  for  their 
occupational  values,  is  not,  as  far  as  one  can  tell,  negative,  but  what 
does  appear  to  be  negative  is  the  fact  that  they  seemed  to  be  coping 
less  well  with  the  personal  problems  of  their  environment  than  they  did 
before.    Compared  to  this  generally  pessimistic  outlook  it  may  be  seen 
with  a  certain  degree  of  interest  that  they  are  highest  in  Mother 
Interaction,  second  highest  in  Father  Interaction  and  second  highest  In 
Parent/Child  Interaction  for  the  Sentence  Coii5)letion.    It  appeared, 
cherefoie,  that  they  may  be  caught  in  a  kind  of  dependent-interdependent 
conflict,  that  should  be  very  interesting  to  study  in  selected  complete 
protocols . 

MEXICO    TEN-YEAR-OLD  UppgR-LOWER  CLASS  FEMALES 
Aptitude  and  Achievement 

The  results  for  this  group  of  girls  in  Aptitude  and  Achievement  were 
extremely  similar  in  Stage  I  and  in  Stage  III.    They  ranked  in  the 
seventh  place  in  the  Raven  before,  and  now  they  ranked  third  lowest. 
They  ranked  fifth  in  Mathematics  for  both  stages.    They  also  ranked 
second  iowesu  in  Reading  and  GPA  in  both  stages. 

Behavior  Rating  Scales 

No  differentiation  was  to  be  found  between  the  subgroups. 
Occupational  Values  Inventory 

From  Figure  1,  one  can  see  that  there  were  actually  few  differences 
in  the  standing  among  the  groups  with  regard  to  the  Occupational  Values 
for  these  ten-year-cld  girls.    However,  it  was  striking  that  while  in 
Stage  I  they  were  second  Mghest  with  regard  to  the  value  of  Management, 
they  were  now  merely  average  among  the  groups.    Also,  while  they  were 
highest  in  the  value  of  Prestige  before,  they  had  now  come  down  to  tha 
average  level;  while  they  were  average  in  Surroundings  before,  now  they 
were  highest  in  this  value.    Finally,  they  were  highest  for  Associates 
while  they  were  average  before.    It  is  also  noticeable  that  while  they 
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were  sixth  in  Intellectual  Stimulation  before,  now  they  were 
average • 

There  was  a  similarity  in  Stage  I  and  Stage  III  on  the  variable 
Success  where  they  ranked  low,  seventh  and  sixth,  respectively • 

There  were  five  significant  differences  in  Stage  I  not  replicated 
in  Stage  III.    They  were:     Altruism  (seventh).  Esthetics  (first), 
Independence  (seventh).  Creativity  (eighth),  and  Variety  (first) • 

If  one  studies  the  order  of  preference  within  this  group  in  Stages 
I  and  III,  it  may  be  found  that  these  girls,  as  a  group,  have  remained 
pretty  much  with  the  same  order  of  preference  for  their  Occupational 
Values,  with  only  one  exception.    While  the  value  of  Prestige  was 
number  two  in  Stage  I,   it  is  now  number  eight.    This  value  refers  to 
occupations  in  which  one  day  one  may  become  famous.    They  ranked 
Intellectual  Stimulation  high  in  both  stages  and  Independence  and 
Esthetics  low  in  both  stages. 

Occupational  Interest  Inventory 

From  Figure  1,  Occupational  Interest  variables,  one  can  hardly 
believe  his  eyes.    With  regard  to  these  variables,  these  girls  have 
remained  in  almost  exactly  the  same  position  among  the  groups  as  they 
did  in  Stage  I.    They  were  lowest  in  Occupational  Aspirations  and  in 
Occupational  Expectations.     In  the  Discrepancy  between  the  Child 
Aspirations  and  the  Child  Expectations  they  were  r.xt  to  lowest  in 
Stage  III  and  lowest  in  Stage  I.     In  the  Discrepancy  between  the  Father's 
Occupation  and  the  Child  Aspiration  they  were  number  three  in  Stage  I 
and  now  they  were  number  four. 

Educational  Aspirations 

These  girls  were  lowest  in  Educational  Aspirations  in  both  Stage  I 
and  in  Stage  III. 

Social  Attitudes  Inventory 

The  only  remarkable  thing  about  these  girls  is  that  Lht-y  were  mxt 
to  lowest  in  coping  with  Anxiety.     In  all  of  the  other  scores  for  the 
Social  Attitudes  Inventory  they  were  either  not  differentiated  from  the 
other  scores  or  were  among  the  average  scores. 

Sentence  Completion 

In  the  Task  Achievement  scores^  these  girls  were,  again,  identical 
in  the  position  of  their  scores  in  Stage  I  and  in  Stage  III.  They 
appeared  among  the  average  scores  for  all  of  these  variables  in  both 
stages.    True,  they  tended  to  be  closest  to  the  ten-year-old  upper-lower 
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class  boys,  so  that  often,  they  ranked  the  lowest  of  the  average  scores. 
Once  more,  in  the  scores  that  were  comparable  between  Stage  I  a*id  Stage 
III,  these  girls  rated,  for  the  variables  of  the  Sentence  Completion 
Interpersonal  Relations,  pretty  much  at  the  same  level.    There  were  a 
few  differences  however.    We  find  that  in  Attitude  toward  Interpersonal 
Relations,  in  Stage  III  they  rated  second  highest,  while  they  were 
average  in  Stage  I.    However,  in  Engagement,  they  rated  now  second 
lowest  while  they  rated  average  in  Stage  I.     In  Aid/Advice  they  rated 
next  to  the  lowest.     In  Neutral  Affect  they  rated  next  to  the  lowest  in 
Stage  III  while  they  were  rated  lowest  in  Stage  I.    Their  Coping  Ef- 
fectiveness was  next  to  the  lowest  in  Stage  III  while  they  were  the 
lowest  in  Stage  I. 

Regarding  Coping  with  Authority,  they  again  were  rated  second  in 
Attitude  in  Stage  III  while  they  were  only  average  in  Stage  I,  but  then, 
they  rated  lowest  in  Stance  while  they  were  average  in  Stage  I.  In 
Engagement  they  were  number  one  in  Stage  I  and  now  they  were  average  in 
Stage  III.     In  Coping  Effectiveness  they  were  the  lowest  in  both  stages. 
With  regard  to  the  new  variables  of  the  Sentence  Completion,  they  were 
next  to  the  lowest  on  Aid/Advice,  they  had  the  lowest  score  on  Hostile 
Affect  and  the  highest  on  Depressive  Affect.    This  is  a  kind  of  a  test 
for  a  psychodynamic  effect.    They  were,  in  Stage  III,  as  they  were  in 
Stage  I,  lowest  in  Neutral  Affect.    They  did  show  in  this  stage,  as  much 
as  they  did  in  Stage  I,  a  rather  moody  disposition.    As  far  as  the 
variables  for  Anxiety  were  concerned,  they  again  showed  almost  exactly 
the  same  pattern  as  they  did  in  Stage  I,    They  showed  average  scores  in 
most  variables,  out  they  achieved  in  both  stages  the  lowest  score  in 
Coping  Effectiveness  and  with  next  to  lowest  and  lowest  scores  in 
Neutral  Affect.    As  far  as  the  new  variables  were  concerned,  t'wy  had 
the  highest  score  in  hostile  Affect. 

With  regard  to  coping  with  Aggression,  there  was  a  strange  turn  about 
of  the  scores  between  Stage  I  and  Stage  III.    Wliile  in  Stage  I  these 
girls  were  only  average  in  Engagement,  now  they  were  number  one.  They 
also  appeared  highest  in  Coping  Effectiveness  in  Stage  III  while  they 
were  lowest  In  Stage  I.    They  were  lowest  in  Hostile  Affect  and  highest 
in  Aid /Advice. 

In  the  Sentence  Completion  Total  scores,  the  pattern  mentioned  above 
was  well  represented.    Thus,  in  Attitude  toward  all  of  the  problems, 
these  girls,  in  Stage  III  were  second  highest  while  they  were  average 
in  Stage  I.     Ti  Stance  they  were  lowest  in  Stage  III  and  next  to  lowest 
in  Stage  I.     In  Engagement,  they  were  average  in  both  stages,  in  Coping 
Effectiveness  they  were  lowest  in  Stage  I  and  they  were  next  to  the 
lowest  in  Stage  III.     In  Neutral  Affect  they  were  last  in  both  stages, 
and  in  Positive  Affect  they  were  last  before  and  now  they  were  third 
lowest.    In  the  new  scores  they  appeared  as  second  lowest  In  Aid/Advice 
and  highest  in  Depressive  Affect. 
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Finally,  in  the  Parent/Child  Interaction  scores  of  the  Sentence 
Completion,  these  girls  remained  exactly  average  in  both  stages  for 
Self -Concept,  highest  on  the  score  for  the  Child  Interaction,  average 
on  the  Mother  Interaction,  and  they  came  down  a  little  bit  on  the 
Father  Interaction  for  they  were  highest  in  Stage  I  and  now  they  were 
third  highest. 

On  Reality/Fantasy  they  were  second  lowest  in  both  stages. 
Story  Completion 

As  it  can  be  seen  from  Figure  1,  Story  One  variables,  these  girls 
were  either  average  or  non-differentiated  by  Story  One,  with  the  ex- 
ception of  the  highest  score  for  Engagement  and  the  second  lowest  in 
Response  Length,    They  were  side  by  side  with  the  ten-year-old  upper- 
lower  class  boys.     In  Story  Two  they  differentiated  themselves  from  the 
other  groups  only  in  the  fact  that  they  were  second  lowest  in  Story  Two 
Initiation.     In  Story  Three,  they  were  lowest  in  Stance  and  in  Outcome - 
Although  not  significantly  different  from  the  others,  they  ranked  second 
lowest  in  Coping  Effectiveness.    They  were  second  lowest  again  in 
Length  of  Response,    In  Story  Four  they  were  second  highest  in  Aid/ 
Advice.    This  was  the  story  in  which  the  upper-lower  ten-year -old  boys 
showed  up  so  well,  the  story  of  the  lost  coat  in  the  movie.    They,  how- 
ever, did  not  achieve  any  other  significant  different  score  with  regard 
to  Story  Four,    In  Story  Five,  although  they  tended  to  have  low  average 
scores,  they  did  not  differentiate  themselves  significantly  in  one 
single  variable  from  the  rest  of  the  groups.    In  Story  Six,  they  were 
second  lowest  in  Instrumentality,     In  Story  Seven,  they  remained  un- 
differentiated, except  that,  like  their  counterparts,  the  ten-year-old 
little  boys,  in  Story  Six,  in  Story  Seven  they  showed  the  highest  score 
in  Positive  Affect  of  the  Hero.    This  kind  of  Positive  Affect  is  quite 
inadequate,  since  Story  Seven  portrays  the  sorrow  of  a  little  boy  who 
wants  to  finish  a  little  model  car  and  who  finds  himself  missing  one 
wheel,  in  order  to  complete  it, 

^inally,  in  the  mean  scores  for  all  of  these  variables  across  the 
seven  stories,  they  became  characterized  by  having  the  lowest  score  in 
Solver  ^nd  Implementation  and  the  second  lowest  score  in  Reponse  Length, 

Interpretive  Comments 

Once  more,  the  description  that  was  made  in  Stage  I  for  these  girls, 
remains,  for  the  most,  valid.    Although  they  showed  here  and  there  a 
certain  greater  coping  ability,  particularly  with  regard  to  certain 
emotional  situations,  specifically  aggression,  they  were  still  as  low  in 
Aptitude  and  Achievement  as  their  male  counterparts,  the  ten-year-old 
males  of  the  upper-lower  class.    They  showed,  throughout,  their 
responses,  a  more  stereotyped  style  from  Stage  I  to  Stage  III,  There 
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was  almost  no  change  in  Occupational  Values.    There  was  the  persistent 
moodiness  that  we  had  already  seen  in  Stage  I«    There  was  the  lowest 
creativeness  for  Implementation  and  solving  of  the  problems  indicated 
in  the  Story  Completion,  etc.    They  still  had  the  three  strikes 
against  them.    They  were  ten-year-olds,  tney  were  females  and  they 
were  upper-lower  class.    The  pattern,  however,  was  quite  similar  in 
many  ways  to  that  of  their  counterparts,  the  ten-year-old  upper-lower 
class  boys.    This  similarity  is  not  only  v/ith  regard  to  the  shortness 
of  their  stories  but  also  with  regard  to  their  very  good  interaction 
with  the  parents.    As  in  the  case  of  the  boys,  it  is  extremely  important 
that  these  upper-lower  class  children  have  a  chance  to  go  to  schools 
where  they  can  g-Jt  rid  of  many  of  their  limitations,  both  in  the 
cognitive  and  aptitudinal  as  well  as  in  some  of  the  emotional  and  social 
areas . 

MEXICO    TEN-YEAR-OLD  UPPER-MIDDLE  CLASS  MALES 

Aptitude  and  Achievement 

The  *'little  giants"  of  Stage  I  were  not  diss^pointing  at  all  in  Stage 
III.    They  were  highest  in  Aptitude  in  Stage  I  ^      they  remained  highest 
in  Stage  III.    They  actually  improved  in  Mathematics  having  been  in 
fourth  place  in  Stage  I,  they  were  first  place  in  Stage  III*     In  Reading 
they  passed  from  second  to  first  place*    Only  in  CPA  did  they  come  down 
from  the  second  place  in  Stage  I  to  the  third  place  in  Stage  III, 

Occupational  Values  Inventory 

The  Occupational  Values  of  these  youngsters ^  in  relation  to  the  other 
groups,  remained  quite  stable.    The  large  changes  were  the  following: 
While  they  were  number  three  in  Intellectual  Stimulation,  now  they 
scored  lowesu  for  this  value*    VJhile  they  were  average  in  Security  now 
they  were  second  lowest.    They  continued  to  be  the  highest  in  the  Follow- 
Father  Cccapational  Value;  which  makes  one  wonder  how  much  of  their  good 
showing  was  uue  to  an  excellent  identification  with  their  father.  When 
one  observes  this  group's  order  of  preference  for  Occupational  Values 
in  tu:;  two  stages^  one  is  struck  by  the  near  identity  ol  ranking  of  the 
Occupational  Values  in  the  two  stages.    One  can  see  that  Follow-Father 
had  gone  to  ranK  two  inscead  of  rank  four  as  in  Stage  I,  that,  opposite 
to  what  happened  in  the  case  of  tne  ten-year-old  upper-lower  class  chil- 
dren.   Prestige  had  gone  up  to  number  four,  while  it  was  number  nine  in 
Stage  I,  and,  again,  opposite  to  what  happened  with  the  ten-year-old 
children  of  the  upper-lower  classes.    Security,  which  was  number  seven 
in  Stage  I,  had  gone  down  to  number  eleven*    While  these  children  are 
more  and  more  interested  in  someday  becoming  famo'is,  and  leos  interested 
in  security,  the  upper-lower  ten-year-old  children  are  less  and  less 
interested  in  becoming  famous  one  day  and  more  and  more  interested  in  a 
job  that  they  can  always  count  upon.    Money  and  economic  values  are 
strongly  showing  their  ugly  face? 
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Occupational  Interest  Inventory 


Again,  with  only  one  exception,  all  of  the  scores  for  the  Occupa- 
tional Interests  are  extremely  similar  between  Stage  I  and  Stage  111. 
These  upper-middle  ten-year-old  males  are  third  In  Occupational 
Aspirations,  second  In  Expectations,  fifth  In  the  Discrepancy  between 
the  Father's  Occupation  and  the  Child's  Aspirations,  and  continued  to 
be  second  In  Educational  Aspiration.    The  only  large  difference  was 
found  In  the  scores  obtained  for  the  Discrepancy  between  the  Child  Ex- 
pectations   and  the  Child  Aspirations,  since  in  Stage  I  they  were 
second  in  this  discrepancy  while  in  Stage  III  they  were  lowest  in  this 
discrepancy*     It  appears  that  they  are  actually  becoming  even  more 
efficacious  and  realistic  than  they  were  a  few  years  ago. 

Sentence  Completion 

For  all  the  variables  of  the  Sentence  Completion  Task  Achievement, 
these  boys  remained  in  the  average  score  range  in  both  stages,  with 
tue  exception  of  the  variable  of  Engagement  in  which  they  are  number 
one  in  Stage  III  and  average  in  Stage  I. 

For  Interpersonal  Relations,  they  were  also  pretty  similar  to  the 
way  they  were  in  Stage  I,  except  that  they  had  improved.    Thus,  in 
Stage  III  they  were  number  one  in  Engagement,  while  they  were  average 
before,  and  in  Aid/Advice  they  showed  the  highest  score.     In  all  the 
other  scores  they  did  not  become  differentiated  from  the  other  groups 
or  remained  in  the  average  level  at  both  stages. 

In  the  area  of  Authority,  the  scores  remained  the  same  for  the  two 
stages  being  around  the  average  with  one  improvement  in  Stage  III. 
These  boys  scored  third  highest  in  Attitude  while  they  were  average  in 
the  same  variable  for  Stage  I. 

Regarding  Anxiety,  there  was  nothing  to  b**  reported  except  that  they 
remained  persistently  within  the  average  scores  in  both  Stage  I  and 
Stage  III.    With  regard  to  coping  with  Aggression,  there  was  a  signifi- 
cant improvement  from  Stage  I  to  Stage  III.    Thus,  these  boys  scored 
highest  in  Stance  and  third  highest  in  Engagement  in  Stage  III  while 
they  scored  second  lowest  and  lowest  in  these  two  variables  in  Stage  I. 
In  all  the  other  variables  they  remained  average  in  both  stages. 

The  Total  scores  for  the  Sentence  Completion  were  a  good  summary  of 
taeir  general  standing  with  regard  to  coping  with  all  the  areas  inves- 
tigated in  this  study «     In  both  stages  they  remained  at  the  high  average 
level  of  scores  for  almost  all  of  the  variables. 
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In  the  Parent/Child  Interaction  variables,  there  was  a  slight 
tendency  for  these  boys  to  go  in  the  opposite  direction  from  that  shown 
by  the  ten-year-old  upper-lower  class  children.    Thus,  their  score  for 
the  Self-Concept  was  number  one  in  Stage  I  and  is  only  average  in  Stage 
III.    Ttieir  score  for  the  Father  Interaction  was  second  highest  in  Stagt 
I  and  it  was  average  in  Stage  III.    The  other  two  variables  remained 
around  the  average  scores. 

On  Reality /Fantasy  this  group  of  boys  ranked  second  among  all  other 
groups  in  Stage  III,  while  in  Stage  I  they  ranked  fourth. 

Story  Completion 

For  Story  One,  they  remained  undifferentiated  from  the  other  groups^ 
all  across  the  variables,  except  for  the  fact  that  they  scored  lowest 
on  Story  One,  Positive  Affect  Hero.     In  Story  Two  they  showed  themselvej 
at  their  best,  they  had  the  highest  score  in  Stance,  the  second  highest 
in  Initiation,  the  highest  in  Solver  and  they  were  still  sufficiently 
self -critical  to  evaluate  the  Outcome  in  such  a  way  that  they  scored 
lowest  on  this  particular  variable.    They  shone  again  in  Story  Three. 
They  were  highest  in  Stance,  Implementation  and  Evaluation  of  the  Out- 
come.   This  is  the  story  in  which  they  must  react  to  an  aggressive  act. 
They  still  had  enough  good  presence  to  have  the  lowest  Negative  Affect 
of  the  Hero  for  this  story  and  the  lowest  Total  Affect  of  Hero  and 
Others.     It  appeared  that  the  aggressive  act  was  handled  beautifully  and 
optimistically.     In  Story  Four  they  remained  at  the  average  for  all  the 
variables,  but  produced  the  besl  outcome  for  the  story  among  the  groups 
In  the  complex.  Story  Five,  they  were  again  average  in  all  variables, 
except  that  they  showed  their  ingenuity  with  the  highest  score  for  In- 
strumentality.   Story  Six  appeared  to  affect  them  directly  and  personal 
They  produced  the  second  shortest  stories  and  they  reacted  with  the 
greatest  amount  of  Negative  Affect  of  the  Hero.    They,  however,  were 
even  m  the  midst  of  these  circumstances,  particularly  ingenious  and 
they  produced  the  second  highest  score  in  Instrumentality.    For  Story 
Severi  they  had  the  highest  Evaluation  of  Outcome,  the  second  shortest 
length  for  the  story,  the  least  Positive  Affect  for  the  Hero,  which  was 
an  adequate  response  and  the  least  Total  Affect  for  the  Hero  and  Others 

Finally,  in  the  Mean  scores  for  coping  ability  with  all  of  the 
problems  set  by  the  Story  Completion,  they  appeared  as  number  one  in 
Engagement,  Initiation,  Solver,  Implementation,  Outcome,  Coping  Effec- 
tiveness, ,ind  with  the  lowest  Negative  Mean  Affect  for  the  Hero,  the 
lowest  Total  Affect  for  the  Hero,  and  the  highest  Instrumentality.  If 
anything,  they  were  more  of  a  "super"  ten-year -old  than  they  were  a  few 
years  before. 
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Interpretive  Coniment& 


It  Is  with  regard  to  these  children  that  the  statement  made  In  the 
previous  Stage  I  Analysis  of  Variance  of  Means  write-up  can  be  con- 
sidered an  exact  description  of  the  young  boys.    As  It  has  been  Indi- 
cated, in  the  enumeration  of  their  scores,  If  anything,  they  appeared 
even  more  capable,  even  more  efficient  than  they  did  four  years  ago. 
It  Is  certainly  food  for  thought, with  regard  to  the  Mexican  educational 
system,  the  fact  that  the  upper-lower  class  children  seem  to  be  doing 
worse  as  the  years  go  by,  while  the  upper-middle  class  boys  continue 
to  do  better.     In  this  way  the  gap  between  these  two  groups  will  con- 
tinue to  widen.    The  most  difficult  problems  for  a  society,  polarization, 
increase  in  the  gap  between  the  groups  with  all  of  its  ills,  most  likely 
increase  in  criminality,  delinquency,  poverty,  etc.,  may  be  the  result; 
unless  very  drastic  and  very  clairvoyant  measures  are  taken  to  improve 
the  education  of  the  upper- lower  and  the  lower  classes  in  general. 

MEXICO    TEN-YEAR-OLD  UPPER-MIDDLE  CLASS  FEMALES 

Aptitude  and  Achievement 

With  one  exception,  these  girls  were  doing  just  as  well  in  Aptitude 
and  Achievement  in  Stage  III  as  they  did  in  Stage  I.    The  exception  was 
dramatic,  but  probably  situational.    While  they  rated  highest  first  in 
Mathematics  in  Stage  I,  they  rated  second  to  the  lowest  in  Stage  III. 

Occupational  Values  Inventory 

Although,  like  the  other  groups,  these  girls  remained  pretty  much 
at  the  same  level  between  the  groups  in  their  scores  for  the  Occupa- 
tional Values,  there  were  several  exceptions.    These  girls  appeared  to 
be  becoming  more  and  more  feminine  in  their  Occupational  Values.  Thus, 
they  were  average  in  Esthetics  in  Stage  I  and  now  they  are  number  One. 
They  were  average  in  Management  in  Stage  I,  and  they  are  now  lowest  in 
Management  in  Stage  III.    They  were  number  one  in  Self-Satisfactlon  in 
the  job  and  now  they  are  low  average.    On  the  other  hand,  they  were 
highest  on  Associates  in  Stage  I  and  nc they  are  low  average. 

As  far  as  the  order  of  preferences  for  Occupational  Values,  from 
Stage  I  to  Stage  III,  these  girls  have  remained  very  much  the  same.  The 
only  exception  is  that  they  rated  number  eight  in  Associates  before  and 
now  they  have  gone  duwn  to  number  thirteen.    Work  in  which  you  can  be 
with  people  you  like,  was  not  as  attractive  any  more. 

Occupational  and  Educational  Interests  and  Aspirations 

The  scores  for  these        lables  have  remained  almost  the  same  in 
comparison  with  the  othec  groups  for  these  girls  from  Stage  I  to  Stage 
III.    Their  Aspirations  were  second  lowest,  their  Expectations  second 
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lowest;  the  Discrepancy  between  the  Child  Aspirations  and  Expectations 
was  average;  the  Discrepancy  between  the  Father  Occupation  and  the 
Child  Aspiration  was  the  lowest.    Finally,  their  Educational  Aspira- 
tion, which  was  second  lowest  a  few  years  ago,  in  Stage  IH  was  average. 

Social  Attitudes  Inventory 

They  were  average  in  all  of  the  scores  for  this  scale,  with  the 
exception  that  they  were  second  lowest  in  coping  with  Aggression. 

Sentence  Completion 

There  appeared  to  be  a  small  but  significant  improvement  in  the 
ability  of  these  girls  to  cope  with  Task  Achievement  as  measured  by  the 
variables  in  the  Sentence  Completion.    Thus,  while  they  were  lowest  in 
Stance  and  Engagement  in  Stage  I,  now  they  were  average  in  these  two 
variables.    While  they  were  lowest  in  Coping  Effectiveness,  now  they 
were  low  average  in  this  area.    They  used  to  be  lowest  in  Neutral  Affect 
and  now  they  were  high  average  in  this  particular  variable.    Wirh  regard 
to  Interpersonal  Relat3\^ns,  these  girls  kept  their  number  one  ranking  in 
Attitude  toward  Interpersonal  Relations  and  have  improved  their  ability 
to  cope  with  Interpersonal  Relations.    Thus,  they  were  second  lowesc  in 
Coping  Effectiveness  in  Stage  I  and  they  were  second  highest  now. 
Furthermore,  they  were  in  Stage  III  second  highest  in  Neutral  Affect 
while  they  were  only  average  in  Stage  I.     It  is  good  to  note  that  they 
came  out  lowest  in  Hostile  Affect  in  Interpersonal  Relations,  and  that 
in  the  other  variables  they  remained,  in  both  stages,  around  the  average 
score.    There  was  a  clear  improvement  over  their  showing  in  Stage  III 
with  regard  to  their  dealings  with  Authority.    Interestingly,  these 
girls  appeared  to  have  moved  in  the  direction  of  greater  femininity, 
with  a  slight  decrease  in  their  coping  with  achievement,  but  have  cer- 
tainly iniproved  in  their  dealings  with  others  and  in  coping  with  the 
areas  of  Interpersonal  Relations,  Authority,  etc.    Thus,  while  they 
were  average  in  Attitude,  Stance,  Engagement  and  Coping  Effectiveness 
in  Stage  I;  in  Stage  III  they  were  number  one  in  Attitude,  Stance,  and 
Engagement  and  second  in  Coping  Effectiveness.    They  also  showed  another 
highest  score  in  regard  to  Aid/Advice,    In  the  other  variables  they 
remained  at  che  average  levels 

With  regard  to  dealing  with  anxiety  they  were  average,  and  just  aB 
well  in  Stage  I  as  in  Stage  III,  with  a  few  improvements.    Thus,  they 
were  second  lowest  in  Coping  Effectiveness  for  Anxiety  and  in  Stage  III 
they  were  average;  they  were  lowest  in  Neutral  Affect  with  regard  to 
Anxiety  and  in  Stage  III  they  were  high  average. 

With  regard  to  coping  with  aggression,  there  were  some  small  gains 
and  some  small  losses,  with  the  pattern  remaining  pretty  much  the  same. 
Thus,  in  Engagement  with  Aggression  they  were  number  one  in  Stage  I  and 
they  were  only  average  in  Stage  III.    In  Coping  Effectiveness  they  were 
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average  in  both  stages,  but  in  Neutral  Affect  they  were  lowest  in  Stage 
I  and  they  were  highest  in  Stage  III.    Finally,  with  regard  to  Aid/ 
Advice,  in  dealing  with  problems  with  Aggression,  they  appeared  as 
second  highest.     In  the  Total  scores  for  the  Sentence  Completion  the 
generalized  improvement  from  Stage  I  to  Stage  III  was  clearly  portrayed. 
They  were  number  one  in  Attitude  in  both  stages,  but  in  Stance  they 
were  number  two  in  Stage  III  while  they  were  lowest  in  Stage  I.  In 
Engagement  they  were  highest  in  Stage  III,  while  they  were  only  average 
in  Stage  I.     In  Aid/Advice  they  were  second  highest.     In  Coping  Ef- 
fectiveness they  were  second  highest,  while  in  Stage  I  they  were  second 
lowest.    Their  Hostile  Affect  was  the  lowest  of  all  groups,  their 
Neutral  Affect  the  highest,  while  in  the  past  it  was  the  second  lowest. 
The  improvement  is  indeed  striking  for  these  girls  as  far  as  their 
dealing  with  the  problems  of  life  is  concerned.    The  scores  for  the 
Parent/Child  Interaction  remained  the  same  in  the  two  studies  but  showed 
improvement  in  the  Mother  Interaction,  from  average  in  Stage  I  to  second 
highest  in  Stage  III.     In  Father  Interaction  they  were  third  highest  In 
Stage  I,  while  they  were  highest  in  Stage  III. 

Story  Completioji 

In  Story  One,  these  girls,  like  all  the  other  groups,  appeared 
around  the  average  but  showed  the  lowest  Outcome  and  the  highest  Posi- 
tive Affect  of  the  Hero.     In  Story  Two  they  were  highest  in  Engagetnent. 
In  Story  Three  they  did  not  differentiate  themselves  from  the  other 
groups.     In  Story  Four  they  were  second  highest  in  Implementation,  in 
Story  Five  they  were  lowest  in  Instrumentality,  they  just  did  not  know 
what  to  do  when  they  found  that  they  had  been  working  on  a  topic  that 
was  not  assigned.    Story  Six  was  their  "Waterloo."    They  just  did  not 
know  what  to  do  when  the  hero  bumps  and  knocks  off  a  valuable  vase. 
Here  they  were  lowest  in  Stance,  Engagement,  Initiation,  Aid/Advice, 
Outcome,  Coping  Effectiveness  and  Instrumentality.     In  Story  Seven  they 
were  average  on  all  scores. 

When  one  observes  the  Mean  scores,  for  all  the  Story  Completion 
problems,  their  bad  showing  in  Story  Six  affected  them  apparently  quite 
badly,  for  they  showed  the  lowest  Mean  Stance,  the  lowest  Mean  Initia- 
tion, the  lowest  Mean  Outcome,  and  the  lowest  Mean  Coping  Effectiveness. 

Interpretive  Coirjnents 

We  have  again  made  many  interpretive  comments  as  we  went  along  with 
the  description  of  the  Stages  I  and  III  for  these  little  girls.    It  is 
perhaps  important  to  point  out,  that,  in  general,  these  girls  seem  Lo 
be  doing  better  in  Stage  III  than  in  Stage  1,  and  that  this  may  have  to 
do  with  the  four  years  that  have  elapsed  between  these  two  testingB. 
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They  gave,  however,  a  better  showing  in  the  Sentence  Completion  than 
they  did  in  the  Story  Completion. 

Let  us  say,  to  terminate,  that  they  certainly  did  much  better  than 
the  ten-year-old  upper-lower  class  males. 

MEXICO    FOURTEEN-YEAR-OLD  LTPER-LOWER  CLASS  MALES 

Aptitude  and  Achievement 

Regarding  Aptitude  and  Achievement,  these  youngsters  showed  a  very 
similar  picture  to  that  in  Stage  I.    There  was  some  slight  improvement 
though.    Thus,  while  they  remained  exactly  at  the  same  level  of  score 
for  the  Raven  and  the  CPA,  they  rated  sixth  place  in  Mathematics  and 
Reading  in  Stage  I,  and  now  they  were  rated  at  the  average  level. 

Occupational  Values  Inventory 

Although  their  Occupational  Values  remained  for  the  most  in  the  same 
relative  spot  as  they  did  in  Stage  I,  with  regard  to  the  eight  groups 
in  the  study,  this  was  one  cf  the  groups  that  showed  more  differences. 
Thus,  while  they  wore  average  in  Altruism  in  Stage  I,  they  were  lowest 
in  Stage  III.    In  Tlanagement  they  were  average  in  Stage  I  and  they  were 
number  one  m  Stage  III.    In  Success  they  were  average  in  Stage  I  and 
they  were  number  three  in  Stage  III.     In  Intellectual  Stimulation  they 
were  average  in  Stage  I  and  were  second  highest  in  Stage  III.    On  the 
other  hand,  they  were  highest  on  Creativity  in  Stage  I  and  they  were 
only  average  in  Stage  III.    For  Associates,  they  were  average  in  Stage 
I  and  they  were  lowest  in  Stage  III. 

On  the  other  hand,  theii  order  for  preference  of  Occupational  Values 
had  remained  almost  the  same  in  the  two  stages.     There  were  few  changes 
that  have  already  been  portrayed  in  the  previous  discussion,  with 
Creativity,  falling  down  to  the  tiiird  place  while  it  was  number  one  in 
Stage  I,  Success  becom5_ng  number  one  while  it  was  third  in  Stage  I. 
Outside  cf  these,  all  the  others  ramained  almost  the  same  in  their  order 
cf  preference. 

Occupational  Interests  and  Educational  Aspirations 

In  these  variables  they  hv^d  retrained  pretty  much  as  they  were  in 
Stage  I.    However,  there  was  a  difference  in  the  Discrepancy  between 
the  Child  Aspirations/Child  Expectations.    While  they  showed  no  signifi- 
cant difference  in  Stage  X,  they  were  number  one  in  Stage  III. 

Social  Attitudes  Inventory 

These  boys  rated  number  one  in  coping  with  Aggression  and  :;ith 
Anxiety « 
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Views  of  Life 


In  the  Views  of  Life  these  boys  rated  number  one  in  Academic  Locus 
of  Control,  number  two  in  Action/Inaction,  lowest  of  the  four  groups 
in  Intrinsic  versus  Extrinsic  Value  of  Work,  second  lowest  in 
Earned  versus  Bestowed  Status,  second  highest  in  Confrontation/ Avoid- 
ance, and  second  highest  in  Total  Score, 

Sentence  Completion 

In  Task  Achievement,  for  the  variables  of  the  Sentence  Completion, 
these  boys  rated  average  throughout  in  both  Stages  I  and  III.  For 
Interpersonal  Relations  variables,  with  some  exceptions,  they  rated 
average  for  all  the  variables  in  both  stages.    The  exceptions  were: 
In  Attitude  toward  Interpersonal  Relations  they  rated  average  in  Stage 
I  and  now  they  were  second  lowest.    They  were  second  highest  in  Stance 
before  and  in  Stage  III  they  were  average.    They  were  third  highest  in 
Coping  Effectiveness  before,  and  now  in  Stage  III  they  were  fifth,  A 
similar  trend  is  to  be  observed  in  their  answers  to  the  variables  of 
the  Authority  Sentence  Completion.    Thus,  they  remained  in  the  average 
for  most  of  them,  but  while  they  were  average  in  Stage  I  in  Attitude, 
now  they  were  second  lowest.    They  had  aiso  gone  down  from  second 
highest  in  Coping  Effectiveness  to  an  average  score.    They  had  kept 
the  second  highest  score  on  Neutral  Affect,    As  far  as  Anxiety  is  con- 
cerned, there  was  a  slight  improvement,  although  the  scores  in  both 
stages  were  pretty  much  the  same«    Thus,  in  Engagement  they  were  now 
number  one  while  they  were  just  average  in  Stage  I;  in  Aid/Advice  they 
were  number  one;  in  Coping  Effectiveness  they  remained  second  highest; 
in  Hostile  Affect  they  were  lowest,  and  in  Neutral  Affect  they  were  now 
the* highest  while  they  were  the  second  highest  in  Stage  I, 

In  their  dealings  with  Aggression,  there  was  only  one  significant 
difference  on  Engagement  in  Stage  III  where  they  rated  sixth.    All  the 
other  scores  were  similar  in  the  two  stages,  and  average.    As  far  as 
the  Total  scores  were  concerned,  they  showed  slightly  more  deteriora- 
tion than  improvement.    Thus,  in  Attitude,  they  were  average  and  now 
they  were  lowest.     In  Stance,  they  had  the  second  highest  score  and  now 
they  had  an  average  score.     In  Coping  Effectiveness  they  were  second 
highest  before  and  now  they  were  average^    Finally,  in  Positive  Affect 
they  were  average  before  and  now  they  were  lowest.    With  regard  to  Ihe 
scores  for  the  Parent/Child  Interaction  they  were  average  throughout  in 
both  stages. 

There  was  no  significant  difference  in  Stage  III  on  Reality/Fantasy, 
These  boys  ranked  sixth  in  Stage  I, 
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Story  Completion 

These  boys  were  number  two  in  Engagement,  in  Story  One,  but  remained 
average  throughout  in  all  the  other  scores.     In  Story  Two  they  were 
number  one  in  Implementation,  but  average  in  all  other  scores.     In  Story 
Three  they  were  number  one  in  Outcome  but  remained  average  in  all  the 
other  scores.    In  Story  Four,  they  were  second  highest  in  Engagement  and 
average  in  all  of  the  other  scores.     In  Story  Five  (the  girl  working  on 
the-wreng  topic)  they  showed  theraselves  probably  at  their  bfist,  with 
number  one  score  on  Aid/Advice  and  number  one  score  in  Coping  Effective- 
ness.    In  Story  Six_,  they  scored  number  one  in  Implementation  and  Instru- 
mentality (this  is  the  story  of  the  knocked  off  vase).    Finally,  in  Story 
Seven,  they  remained  within  the  average  scores  throughout. 

As  far  as  the  Mean  scores  for  the  Story  Completion  are  concerned, 
they  showed  the  highest  score  for  Stance  but  remained  average  in  all  of 
the  other  scores. 

Interpretive  Comments 

In  general,  the  boys  in  this  particular  class  and  age  have  improved 
little  in  several  years  with  regard  to  their  Aptitude  and  Achievement 
scores.     In  General,  the  writ3-up  for  Stage  I  continues  to  serve  a  good 
purpose  in  Stage  III,  although  one  can  see,  that  in  some  areas,  like 
Interpersonal  Relations  and  Authority,  they  were  doing  not  as  well  now 
as  they  did  in  Stage  I,  but  they  were  doing  somewhat  better  in  Anxiety 
and  Aggression.    Their  showing  in  the  Story  Completion  was  fundamentally 
average . 

In  the  Views  of  Life  these  boys  were  portrayed  as  number  one  in 
Academic  Locus  of  Control,  that  is  co  say,  of  the  four  groups  they  have 
the  highest  responsibility  for  whatever  happens  In  the  academic  situa- 
tion.   They  are  only  second  in  the  general  tendency  to  action  to  the 
upper-middle  fourteen-year-old  boys.    They  are  lowest  in  Intrinsic, 
nhat  ib  to  say^  they  preferred  extrinsic  to  intrinsic  reasons  for  work- 
ing.   Only  the  fourteen-year-old  upper-lower  class  females  were  lower 
than  they  were  with  regard  to  the  view  that  one  can  earn  his  own  status 
cy  his  own  work  rather  than  by  his  connections.    They  were  only  second 
to  their  upper-midd5.e  counterparts  in  confrontation  rather  than  avoid- 
ance, and  again,  only  second  to  those  boys  in  their  Total  Score.  They 
were,  therefore,    masculine  and  active  in  a  number  of  their  choices, 
but  not  as  much  as  the  upper -middle  class  fourteen-year-old  boys. 

MEXICO    FOURTEEN-YEAR-OLD  UPPER-LOWER  CLASS  FEMALES 

Aptitude  and  Achievement 

These  girls  were  doing  just  as  badly  in  Stage  III  as  in  Stage  I. 
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They  have  kept  the  lowest  score  on  the  Raven,  Mathematics  and  Reading 
and  there  was  even  a  slight  deterioration  in  their  Grade  Point  Average 
(in  relation  to  the  other  groups  as  are  all  these  comparative  state- 
ments) • 

Occupational  Values 

These  girls  have  kept  almost  exactly  the  same  position  among  the 
groups  for  all  of  the  Occupational  Values,    There  were  slight  changes 
like  the  fact  that  they  were  now  number  one  in  Intrinsic  Occupational 
Values  while  they  were  number  three  before,  and,  reciprocally,  while 
they  were  third  lowest  in  Extrinsic  in  Stage  I  they  were  lowest  in 
Stage  III. 

As  far  as  their  order  cf  preference  for  the  Occupational  Values  is 
concerned,  there  were  very  few  changes,  like  Creativity  moving  from  the 
sixth  to  the  tuy^.!  position.  Variety  which  was  eighth  and  now  was  ninth, 
and  Associates  w^/ich  was  eleventh  and  now  was  thirteenth. 

^■^^^^P^tional  Interests  and  Educational  Aspirations 

These  girls  were  low  in  their  Occupational  Aspiration  in  both  Stage 
I  and  Stage  III.    Their  Expectations,  however,  rose  slightly  from  a  low 
level  in  Stage  I  to  a  low-average  level  in  Stage  III.    Their  discrepancy 
was  average  in  both  stages.    They  were  distinctly  below  average  in  their 
Educational  Aspirations,  both  times. 

Social  Attitudes  Inventory 

They  were  second  highest  in  coping  with  Aggression  and  second  highest 
in  coping  with  Anxiety.    They  were  actually  just  second  to  their  four- 
teen-year-old male  counterparts  in  these  two  coping  abilities.    This  may 
mean,  in  general,  that  they  had  to  face  fairly  harsh  realities  and  that 
they  were  able  to  handle  them  better  than  the  other  children  did« 

Views  of  Life 

These  girls  were  lowest  in  Locus  of  Control,  lowest  in  Action/Inac- 
tion, lowest  in  Independent/Interdependent,  lowest  in  Earned/Bestowed 
Status,  lowest  in  Confrontation/Avoidance,  lowest  in  Self-Initiation/ 
Other  Initiation,  highest  in  Self-Solver/Other  Solver,  lowest  in  Activi- 
ty/Passivity under  Stress,  lowest  in  the  Views  of  Life,  and  lowest  in 
Total  Score.    They  certainly  appeared  to  be  in  this  test  the  classic 
feminine  passive  model,  but  with  the  qualities  of  an  ability  to  face 
aggression  and  anxiety  with  greater  ability  than  others • 
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Sentence  Con^letion 


Most  of  their  scores  were  average,  in  both  Stages  I  and  III,  for 
the  variables  of  Task  Achievement  in  the  Sentence  Completion.  However, 
there  were  some  changes  that  are  worth  recounting.    Thus,  they  used  to 
be  highest  in  Engagement  in  Stage  I  and  they  were  average  in  Stage  III. 
They  were  average  in  Coping  Effectiveness  in  Stage  I  and  now  they  were 
highest  in  Coping  Effectiveness  in  Stage  III.    Finally,  while  they  had 
the  lowest  Positive  Affect  in  Stage  I,  they  had  an  average  Positive 
Affect  in  Stage  III,    This  is  certainly  an  improvement. 

In  Interpersonal  Relations,  they  rated  average  throughout  both  stages 
with  the  exception  that  their  Attitude  in  Stage  I  was  the  lowest  and  it 
was  average  in  Stage  III.    As  far  as  Authority  is  concerned^  they  were 
average  in  Attitude  in  Stage  I  and  now  they  were  lowest  in^ttitude. 
They  were  lowest  in  Engagement  in  Stage  I  and  now  they  were  average. 
They  came  out  as  second  highest  in  Depressive  Affect  with  regard  to 
Authority  which  apparently  indicates  that  their  low  Attitude  score  was 
valid.    With  regard  to  coping  with  Anxiety,  through  the  Sentence  Com- 
pletion, they  had  average  scores  in  both  stages.    For  Aggression,  they 
were  generally  average  in  both  stages  except  that  in  Stage  III  they  were 
lowest  in  Stance . 

The  Total  Scores  showed  them  as  second  highest  in  Attitude  toward 
the  problems  set  in  the  Sentence  CoitQ>letion,  which  was  greater  than  the 
average  score  that  they  had  in  Stage  I.     In  the  other  scores  they 
maintained  an  average  rating  throughout.    The  Self -Concept  was  average 
in  both  stages;  the  Parent/Child  Interaction  was  number  six  in  both 
stages,  the  Mother  Interaction,  which  was  average  in  Stage  I,  was  the 
lowest  in  Stage  III.    The  Facher  Interaction  ranked  sixth  in  both  stages. 

On  Reality/Fantasy  this  group  was  lowest  in  Stage  III  whereas  they 
were  about  average  in  Stage  I. 

Story  Completion 

All  cf  their  scores  in  Story  One  were  average.    Most  of  them  were 
not  differentiated  from  the  other  groups.     In  Story  Two,  it  was  found 
that  they  were  the  lowest  in  Stance,  in  Engagement,  in  Initiation,  in 
Solver,  and  in  Implementation.    In  spite  of  this,  they  appeared  as 
number  one  in  Evaluation  of  Outcome.    Their  Coping  Effectiveness  was 
the  lowest  of  all  groups. 

In  Story  Three,  they  were  rated  lowest  in  Evaluation  of  Outcome,  and 
average  in  all  the  other  rcores.    For  Story  Four,  they  were  again  lowest 
in  Stance,  in  Engagement  and  in  Initiation,  second  lowest  in  Aid/Advice, 
lowest  in  Solver,  lowest  in  Implementation,  and  expectedly,  lowest  in 
Coping  Effectiveness  as  well  as  in  Instrumentality. 
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In  Story  Five  it  was  found  again  that  they  had  the  lowest  score  in 
Aid/Advice,  in  Outcome  and  in  Coping  Effectiveness,    They  were  also 
second  lowest  in  Instrumentality,    Story  Six  was  their  best  story.  They 
certainly  knew  how  to  deal  with  the  problem  of  the  knocked  off  valuable 
vase.    They  were  number  one  in  Stance,  in  Engagement,  in  Initiation,  in 
Aid/Advice,  in  Solver,  in  Outcome  and  in  Coping  Effectiveness.     In  Story 
Seven  they  were  average  throughout  except  that  they  had  the  second 
highest  U.ngth  for  the  story. 

Finally,  regarding  their  Mean  scores  for  all  of  the  Story  Completion, 
they  ranked  in  somewhat  the  low  average  score  throughout  with  the  ex- 
ception of  the  fact  that  they  were  lowest  of  them  all  in  Ins*:rumentality . 

Interpretive  Comments 

These  girls  are  certainly  in  difficulties,  in  Stage  I  they  were 
found  to  be  highly  conflicted.    One  found  them  realistically  facing 
harsh  circumstances  and  getting  somevhat  depressed  from  it.    One  did 
not  remember  that  they  had  such  a  tremendous  passive  feminine  trend, 
but  the  Views  of  Life  certainly  described  them  as  the  inheritors  of  the 
passive  abnegated  female  role  which  they  both  accept  and  reject.  In 
Stage  I  they  appeared  somewhat  more  efficacious  in  certain  respects, 
particularly  with  regard  to  the  Story  Completion,  but  here  they  did 
score  low  in  most  of  those  stories,  except  the  one  in  which  they  are 
carrying  out  activities  that  were  certainly  domestic,  like  the  problem 
of  the  valuable  vase  that  was  knocked  off.     It  will  be  of  great  alue 
to  study  their  quest  with  greater  detail. 

MEXICO    FOURTEEN-YEAR-OLD  UPPER-MIDDLE  CLASS  MALES 

Aptitude  and  Achievement 

Although  these  boys  scored  rather  similar,  to  their  counterparts  in 
Stage  I,  uheir  scores  for  Aptitude  and  Achievement  tended  to  be  slightly 
below  in  Stage  III.    Thus,  they  rated  third  place  on  the  Raven  in  Stage 
I,  and  in  Stage  III  they  were  at  the  average.     In  Mathematics  they  were 
second  highest,  and  in  Stage  III  they  were  third  highest.     In  Reading 
tbey  were  highest  and  in  Stage  III  they  were  second  highest.  Their 
Grade  Point  Average  remained  average  in  both  stages. 

Occupational  Values  Inventory 

With  a  few  exceptions,  they  remained  at  exactly  the  same  level  among 
the  groups,  with  regard  to  their  preferences  for  Occupational  Values. 
The  exceptions  were,  that  while  in  Stage  I  they  were  average  with  regard 
to  Creativity,  in  Stage  III  they  were  number  one «    While  they  were 
average  with  regard  to  Security  in  S*:age  I,  they  were  the  lowest  in 
Stage  III,  and  while  they  were   :hird  highest  in  Fol low-Father ,  they 
stood  at  the  average  score  in  Stage  III,    These  newer  selections 
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probably  had  to  do  with  the  fact,  that,  although  they  were  low3st  in 
Intrinsic  values  in  Stage  I,  in  Stage  III  they  rated  average;  and 
although  they  were  highest  in  Extrinsic  in  Stage  I,  they  were  in  Stage 
III  at  the  average  score  for  the  Extrinsic  value.    In  a  sense,  they 
have  become  far  mora  balanced  in  thei^^  selection  of  Extrinsic/ Intrin- 
sic values  and  have  possibly  sacrificed  their  interest  in  Security  for 
their  interest  in  Creativitjr  and  a  tendency,  like  the  ten-year-old  and 
fourteen-year-old  upper- lower  class  males,  to  reduce  the  intensity  ot 
their  FoUow-Father  OccupatLoaal  Value.    This  was  actually  a  fairly 
generalized  trend  among  the  groups. 

The  order  of  preference  for  Occupational  Values  in  this  particular 
group  remained  generally  the  same,  with  the  exception  that  while 
Creativity  was  ranked  number  five  in  Stage  I,  it  was  now  in  rank  number 
one.    Security  which  was  ranked  eighth  was  now  in  rank  eleven.    Fol low- 
Father  which  was  ranked    ninth,  was  now  in  rank  twelve,  and,  finally, 
Economic  Returns  which  were  ranked  tenth,  were  now  in  rank  seven.  This 
indicates  that  part  of  what  they  have  given  up,  with  regard  to  the  value 
of  Security,  may  have  appeared  under  the  sign  of  higher  economic  returns. 

Cccupational  Interests  and  Educational  Aspirations 

Their  sta-'^ing,  with  one  exception,  in  these  variables  was  exactly 
the  same  in  i>tc.ge  I  and  in  Stage  III.    They  were  therefore  first  in 
Occupational  Aspirations,  first  in  Occupational  Expectations,  sixth  in 
Discrepancy  between  the  Father  Occupation  and  the  Child  Aspiration  and 
first  of  all  the  groups  in  Educational  Aspirations.    They  were  average, 
both  times,  in  the  Discrepancy  between  the  Child  Expectation  and  the 
Child  Aspiration. 

Social  Attitudes  inventory 

It  is  only  with  regard  to  coping  with  Aggression  that  they  differen- 
tiated themselves  clearly  from  the  other  groups.    Here,  they  rated  the 
lowest  score  in  coping  with  Aggression,  the  opposite  of  the  lower 
classes . 

Views  of  Life 

Their  standing  in  the  Views  of  Life  tended  to  confirm  the  generalized 
statement  that  was  made  on  behalf  of  these  children  in  Stage  I.  They 
stand,  in  so  many  of  these  subsyndromes ,  with  the  highest  score  that 
they  certainly  could  be  described  as  active-efficient,  active  modernis- 
tic or  some  such  adjectives.    They  were  number  one  in  Locus  of  Control 
in  regard  to  humanity  (the  only  pUce  in  which  they  appeared  last  was 
in  Academic  Locus  ot  Control),  they  were  first  in  Act ton/ Inaction  and 
in  Immediate/Delayed,  in  Intrinsic/Extrinsic,  in  Independent/ Interdepen- 
dent, in  Earned/Bestowed  Status,  in  Confronting/Avoiding,  in  Self /Other 
Initiation,  in  Instrumental/Fantasy,  in  Activity/Passivity  under  Stress, 
in  Positive/Negative  Self-Concept  and  in  the  overall  Total  Score. 
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They  were  therefore  by  far  the  group  that  held  the  largest  number 
of  high  score in  the  active  direction. 

Sentence  Completion 

With  regard  to  Task  Achievement,  they  seemed  to  have  fallen  signifi- 
cantly in  several  of  the  variables.    Thus,  in  Stance  they  were  number 
one  in  Stage  I  and  were  average  in  Stage  III.     In  Coping  Effectiveness 
they  were  number  one  in  Stage  I  and  they  were  average  in  Stage  III.  In 
Neutral  Affect  and  Positive  Affect,  they  were  number  one  in  Stage  I 
while  they  were  undifferentiated  from  the  other  groups  in  Stage  III. 
Some  of  these  results  of  falling  from  a  high  score  to  an  undifferen- 
tiated one,  may  be  due  to  the  diminution  in  the  number  of  cases  which 
was  cut  in  half  from  200  in  Stage  I  to  100  in  Stage  III.    However,  in 
most  cases,  another  explanation  will  have  to  be  sought.    On  the  new 
measure  of  Aid/Advice,  they  showed  themselves  to  have  the  highest  score. 
In  coping  with  Interpersonal  Relations  they  held  on  to  their  good  level 
in  both  stages,  thus,  they  were  number  one  in  Stance,  number  one  in 
Coping  Effectiveness,  number  one  in  Neutral  Affect,  and  remained  average 
in  Positive  Affect.    They  improved  in  Engagement  from  average  in  Stage 
I  to  second  highest  in  Stage  III  and  they  fell  down  in  Attitude  from 
average  in  Stage  I  to  lowest  in  Stage  III.    Finally,  in  Aid/Advice  they 
held  the  second  highest  score.    These  changes  from  Stage  I  to  Stage  III 
in  these  two  variables  for  the  Sentence  Conviction  that  we  have  just 
examined,  reflect  fascinating  changes  that  appear  to  be  more  in  "mood," 
more  in  "style."    Thus,  for  instance,  these  upper-middle  fourteen-year- 
old  boys  seemed  to  be  doing  just  as  well,  and  perhaps  slightly  better  in 
general  Interpersonal  Relations,  with  the  exception  of  their  Attitude, 
while  they  were  doing  slightly  less  well  in  coping  with  Task  Achievement 
Since  the  children  were  taken  from  exactly  the  same  schools  in  Stage  III 
and  in  Stage  I,  one  would  like  to  perceive  in  these  changes,  actual, 
real  changes  in  the  generalized  cultural  mood,  as  we  might  want  to  call 
it,  of  this  particular  social  class  and  age  and  sex.    What  we  have  just 
said,  appears  somewhat  confirmed  by  the  results  on  coping  with  Authority 
they  did  remain  pretty  much  the  same  in  Stage  I  and  in  Stage  III.  But 
in  Stance  toward  Authority  they  were  number  one  before  and  now  they  were 
high-average,  while  they  remained  number  one  in  Coping  Effectiveness  and 
number  one  in  Neutral  Affect.    With  regard  to  the  new  variables,  they 
were  lowest  in  Depressive  Affect  and  high-average  in  Aid/Advice.  They 
were  average  in  both  stages  in  Attitude  and  Engagement  toward  Authority. 
With  regard  to  Anxiety,  they  again  remained  almost  at  the  same  level  of 
score  among  the  groups,  as  they  did  before,  wiub  average  scores  in 
Attitude,  Stance,  Engagement,  with  number  one  in  Cooing  Effectiveness 
and  they  appeared  as  number  one  in  Positive  Affect  in  Stage  III,  down 
from  the  first  place  to  a  high-average  on  Neutral  Affect,  average  in 
Hostile  and  Depressive  Affect,  high-average  in  Aid/Advice.    There  were 
definite  changes  from  Stage  I  to  Stage  III  in  their  coping  with  Aggres- 
sion.   Once  more,  the  general  mood  of  these  boys  in  this  stage,  was 
somewhat  different  from  that  in  Stage  I.    They  fell  from  highest  score 
on  Stance,  to  an  average  score  for  Stance  in  Stage  III.    They  were 
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lowest  in  the  new  variable  of  Aid/Advice,    Their  Coping  Effectiveness, 
having  been  number  one  in  Stage  I  had  now  the  lowest  score  in  Stage  JII« 
They  were  highest  in  Neutral  Affect  in  Stage  I,  and  they  were  lowest  in 
Stage  III.    Additionally,  results  from  the  two  new  variables  about 
emotion  showed  them  as  highest  in  Hostile  Affect  and  lowest  on  Depres- 
sive Affect  toward  Aggression.    These  results  indicate  that  they  are, at- 
the  present  time,  as  not  only  active  and  efficacious  but  also  more 
aggressive  than  this  particular  youth  wa^  in  Stage  !•    In  spite  of  some 
of  the  observed  changes,  the  Total  Scores  for  this  particular  group 
of  boys  remained  high,  and  quite  unchanged  from  Stage  I  to  Stage  III, 
We  see  them  accordingly  holding  the  highest  score  on  Stance,  Coping 
Effectiveness,  Positive  Affect,  and  remaining  also,  in  both  stages, 
average  in  Engagement,  while  slightly  improving  in  general  Attitude 
from  the  lowest  in  Stage  I  to  an  average  score  in  Stage  III.     In  the 
new  scores  they  kept  up  the  good  performance,  scoring  highest  in  Aid/ 
Advice «  lowest  in  Depressive  Affect,  and,  finally,  they  fell  from  number 
one  in  Neutral  Affect  in  Stage  I,  to  high-average  in  Stage  III.  Their 
scores  in  the  Parent/Child  Interaction  items  showed  better  the  slight 
change  of  mood  that  we  had  observed  in  these  youngsters.    They  remained 
average  at  both  stages  in  Self -Concept,  and  still  had  the  lowest  score 
In  the  Parent/Child  Interaction,  but  fell  down  from  average  to  second 
lowest  in  Mother  Interaction,  and  remained  with  the  lowest  score  in 
Father  Inter ac t  ion • 

This  group  ranked  number  one  on  Reality/Fantasy  in  Stage  III.  They 
had  ranked  third  in  Stage  I. 

Story  Completion 

In  Story  One,  these  boys  appeared  as  lowest  in  Engagement  and  second 
highest  in  length  of  the  story.     In  Story  Two,  they  remained  among  the 
average  scores  or  the  undifferentiated  scores.    The  exception  was  that 
they  were  highest  in  length  of  Story  Two.    For  Story  Three,  they  again 
had  the  highest  Response  Length  and  the  highest  Negative  Affect  of  the 
Hero,  plus  the  highest  Total  Affect  of  the  Hero  and  Others.    Here  again, 
t^ey  showed  the  low  ability  to  cope  with  Aggression,  that  was  found  in 
the  Sentence  Completion.    For  Story  Four,  they  were  next  to  lowest  in 
Engagement,  lowest  in  Aid/Advice,  second  lowest  in  Implementation:  they 
were  really  very  incapable  of  handling  the  lost  coat  at  the  movies. 
This  contrasted  greatly  with  what  happened  with  the  boys  in  the  upper- 
lower  classes.     In  Story  Five  they  were  among  average  or  undifferenti- 
ated scores  and  their  only  differential  score  was  a  second  place  in 
Instrumentality.    This  is  the  story  where  Susan  worked  on  the  wrong 
topic.    In  Story  Six,  they  were  lowest  on  Solver  and  Inqpelementation, 
second  highest  in  Response  X^ength  and  lowest  in  Positive  Affect  of  the 
Hero.    They  really  did  not  know  what  to  do  for  the  hero  when  upon 
visiting  a  little  friend  he  knocked  off  a  valuable  vase.    However,  they 
had  the  appropriate  affect  to  the  situation,  while  the  ten-year-old 
upper -lower  boys  seemed  to  have  a  gay  time  under  the  circumstance. 
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There  was  no  differentiation  from  the  other  groups  in  most  of  the 
variables  of  Story  Seven,  and  for  the  remaining  variables  they  were 
found  placed  in  the  average  scores.    Finally,  on  the  Mean  scores 
for  the  Story  Completion,  they  rated  lowest  on  Mean  Engagement  and 
second  highest  in  Response  Length. 

Interpretive  Comments 

The  very  first  commentary  that  one  should  make  with  regard  to  the 
results  of  this  group,  which  is  related  to  the  results  of  all  the  groups, 
is  the  amount  of  validation  that  Stage  III  has  brought  to  Stage  I  in 
Mexico.    One  can  certainly  use,  with  confidence,  these  tests  in  Mexico 
with  the  expectation  that  they  will  consistently  differentiate,  as  far 
as  they  can  differentiate,  between  the  groups,  and  tnat  these  differ- 
ences remain  most  of  the  time  even  with  intervals  of  a  few  years  for 
other  children  with  the  same  characteristics.    It  is  interesting  to  note, 
for  this  group,  their  rather  excellent  show  in  Aptitude  and  Achievement, 
their  extremely  high  score  on  the  Views  of  Life,  and  their  apparently 
somewhat  poor  showing  in  the  Story  Completion.    They  still  held,  in 
Stage  III,  as  they  did  in  Stage  I,  probably  the  highest  number  of  high 
scores  across  the  board.    They  were  shown  to  be  highly  efficient  in  a 
large  number  of  situations,  in  both  stages;  but  while  they  did  show 
themselves  better  in  handling  Aggression  in  Stage  I,  they  did  poorly  in 
Stage  III.    They  did  not  seem  to  get  along  very  well  with  their  parents 
but  they  were  certainly  among  the  highest  in  Aptitude  and  Achievement, 
and  with  regard  to  their  ability  to  face  Interpersonal,  Authority, 
Anxiety  and  other  realities.    They  can  fairly  be  said  to  still  be  de- 
serving of  the  title  of  "kings  of  the  mountain,"  although  in  Stage  III 
they  were  certainly  challenged  by  the  little  "supermen,"  the  ten-year- 
old  upper-middle  class  males* 

MEXICO    FOURTEEN-YEAR-OLD  UPPER-MIDDLE  CLASS  FEMALES 
Aptitude  and  Achievement 

These  girls  did  very  well  on  Aptituda  and  Achievement  in  both  stages. 
They  did  better  in  Stage  III  than  in  Stage  I.    Thus,  they  were  second 
highest  in  the  Raven,  third  highest  in  Reading  and,  while  they  were 
third  highest  in  Mathematics  in  Stage  I^  in  Stage  III  they  were  second 
highest.    They  were  just  average  in  Grade  Point  Average  in  Stage  I  and 
were  second  highest  in  Stage  III. 

OccupationaJ  Values  Inventory 

With  a  few  exceptions,  these  girls  remained  in  the  position  they  had 
among  the  groups  for  the  Occupational  Values.    The  exceptions  are: 
Management,  in  which  they  were  second  lowest  before  and  now  they  were 
average,  Creativity  In  which  they  were  average  before  and  now  they  were: 
lowest,  Associates  in  which  they  were  lowest  in  Stage  1  and  high-average 
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in  Stage  III.    Apparently,  as  a  consequence  of  these  changes,  they  have 
fallen  from  tne  first  place  on  the  Intrinsic  values  to  an  average 
position,  and  from  the  last  place  on  the  Extrinsic  values    to  an 
average  position.    Like  the  upper-middle  fourteen-year-old  boys,  they 
are  now  far  inure  balanced  with  regard  to  the  Intrinsic/Extrinsic  occu- 
pat ional  evaluat ion • 

As  far  as  the  order  of  the  preference  for  Occupational  Values  is 
concerned,  there  were  a  few  changes,  and  thus  we  found  ttiat  while 
Prestige  was  held  in  the  tenth  place,  it  was  now  in  the  sixth  place. 
While  Follow-Father  was  fourteenth,  it  was  now  eleventh.    While  Inde- 
pendence was  ninth,  it  was  now  twelfth. 

Occupational  Interests  and  Educational  Aspirations 

These  girls  remained  pretty  much  the  same  in  their  Occupational  and 
Educational  Aspirations  and  Expectations.     In  both  stages  they  were 
average  in  Aspiration,  average  in  Expectation,  average  in  the  Discrep- 
ancy between  the  Child  Expectation  and  the  Child  Aspiration,  second 
lowest  in  the  Discrepancy  between  Father  Occupation  and  Child  Aspira- 
tion, and  average  in  their  Educational  Aspirations. 

Views  of  Life 

In  the  Views  of  Life,  we  may  have  a  confirmation  of  what  we  were 
talking  about  in  Stage  I  with  respect  to  these  girls.    At  that  time 
their  high  Aptitude  and  Achievement  and  their  poor  showing  in  most  of 
tne  coping  instruments  was  indicated.    Their  tendency  was  to  a  passive 
rather  than  an  active  coping,  etc.    They  were  found,  in  the  Views  of 
Life,  generally  scoring  in  a  more  passive  style  than  either  the  fourteen- 
year-old  upper-lower  class  males,  and  particularly  the  four teen-year -old 
upper-middle  class  males,  although  often  times  they  scored  higher  than 
the  upper-lower  class  fourteen-year-old  girls.    In  Action/Inaction  they 
were  second  lowest,  in  Immediate/Delayed  they  were  the  lowest;  in  Earned/ 
Bestowed  Status  second  highest;  in  Confronting/Avoiding  they  were  second 
lowest;  in  Self-Solver/Other  Solver  they  were  lowest;  in  Instrumpntality/ 
Fantasy  they  were  lowest;  in  Positive/Negative  Self-Concept  they  were 
lowest.     In  the  Views  of  Life  they  were  highest,  but  in  the  Total  Score 
they  were  second  lowest  of  the  groups. 

Sentence  Completion 

In  coping  with  Task  ^achievement,  these  girls,  who  are  a  close  second 
in  Aptitude  and  Achievement,  as  measured  by  the  objective  tests,  v;ere 
average  throughout  for  coping  with  Task  Achievement  in  the  Sentence  Com- 
pletion in  both  stages.    In  Interpersonal  Relations,  they  were  persis- 
tently average  in  both  stages  with  one  exception.    They  were  second 
hignest  in  Stage  I  on  Coping  Effectiveness  and  they  were  average  in 
Stage  III.    Furthermore,  they  showed  the  highest  Depressive  Affect  in 
Stage  III  and  the  lowest  Neutral  Affect.    Wifh  regard  to  coping  with 
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Authority,  they  again  remained  average  in  both  stages  with  a  few 
exceptions.    Thus,  in  Attitude  they  were  average  in  Stage  I  and  now 
they  were  third  lowest;  in  Stance  they  were  average  before  and  now 
they  were  second  highest.    To  add  to  the  picture  of  highly  capable 
individuals  under  a  lot  of  environmental  frustration,  it  was  found 
that  they  were  highest  in  the  new  variable  of  Hostile  Affect  and  next 
to  lowest  in  the  new  variable  of  Depressive  Affect.    This  was  just  the 
opposite  pattern  of  that  shown  by  the  ten-year-old  upper-lower  class 
females.    Their  dealings  with  Authority  were  apparently  difficult.  With 
regard  to  Anxiety,  their  showing  in  Stage  III  was  worse  still  than  it 
was  in  Stage  I.    While  before  they  were  fairly  consistently  scoring  a 
mere  average,  in  Stage  III  they  were  lowest  in  Engagement,  lowest  in 
Aid/Advice,  btt  second  lowest  in  Hostile  Affect.    With  regard  to  Aggres- 
sion, they  again  showed  a  downward  trend  in  some  scores,  while  remain- 
ing average  in  others.    Thus,  they  were  second  highest  in  Stance  and 
now  they  were  low-average.    They  were  average  in  Engagement  and  now  they 
were  second  lowest.     In  Aid/Advice  they  were  second  lowest  and  they  were 
average  in  the  other  variables. 

The  Total  Scores  for  the  Sentence  Completion  illustrated  their 
fairly  faceless,  mediocre  way  of  handling  the  problems  set  by  the 
Sentence  Coiiq>letion,  in  comparison,  of  course,  with  their  apparent  po- 
tential from  the  objective  testing.    They  were  average  throughout  in 
their  scores  with  a  slight  tendency  to  be  low-average-    As  far  as  their 
interaction  with  their  parents,  they  had  the  same  scores  as  they  did  in 
Stage  I  for  the  most.    Thus,  they  were  second  lowest  in  Father  Inter- 
action, average  in  Mother  Interaction,  second  lowest  in  Parent/Child 
Interaction,  and  while  they  were  lowest  in  Self -Concept  in  Stage  I,  they 
were  a  low-average  in  Stage  III.    It  is  indeed  generally  a  picture  that 
just  does  not  jibe  with  their  capacity,  ability,  and  achievement. 

There  were  no  significant  differences  in  Reality/Fantasy  in  Stage  III. 
In  Stage  I  tnis  group  ranked  second  highest. 

Story  Completion 

In  Story  One  they  were  lowest  in  Engagement  and  highest  in  Response 
Length.     In  Story  Two  they  showed  themselves  at  their  best,  with  the 
highest  score  on  Initiation  and  Coping  Effectiveness.    In  Story  Three 
they  fell  down  again  to  undifferentiated  or  average  scores  with  the  ex- 
ception that  they  were  second  highest  on  Response  Length. 

For  Story  Four,  they  obtained  their  average  or  undifferentiated 
scores  with  two  exceptions.    They  rated  lowest  in  Outcome  and  highest 
in  Response  Length.    One  may  suppose  somebody  would  say  that  there  was 
a  lot  of  hot  air  in  their  stories.    As  far  as  Story  Five  was  concerned, 
they  rated  again  at  average  or  undifferentiated  scores,  with  two  ex- 
ceptions.   They  had  the  highest  score  on  Outcome  ai:d  the  highest  score 
in  Response  Length.    In  Story  Six,  there  was  the  same  general  trend,  as 
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in  most  of  these  stories,  with  the  highest  score  on  Res.ponse  Length 
and,  in  this  case,  the  highest  score  for  Negative  Affect  of  the  Hero. 
In  Story  Seven,  the  same  story,  with  the  lowest  score  on  Evaluation  of 
Outcome,  the  highest  score  on  Response  Length,  and  the  highest  Total 
Affect  for  Hero  and  Others.    In  this  story,  they  showed  themselves  as 
mainly  capable  of  portraying  emotions. 

Their  Mean  scores  for  the  Story  Completion  were  just  as  bleak  as  we 
have  seen  their  performance  in  each  of  the  stories.    They  were  in  first 
place  in  Response  Length,  the  first  place  in  Negative  Affect  of  the 
Hero,  and  the  first  place  in  the  Total  Affect  of  the  Hero  and  Others. 
Perhaps  this  Mean  score,  for  the  Stoty  Completion,  characterizes  them 
at  their  best,  very  talkative,  very  emotional,  very  feminine  according 
to  Mexican  standards,  and  somewhat  frustrated,  probably  partially  out 
of  being  spoiled  and  partially  out  of  the  coping  with  their  roles  in 
the  Mexican  society. 


Interpretive  Comments 

Once  more,  in  spite  of  the  fact  that  we  were  asKcd  by  the  Central 
Station  not  to  make  commentaries  as  we  went  along,  but  to  reserve  them 
for  this  section,  I  have  actually  done  for  this  group  most  of  my  com- 
mentaries as  I  went  along.    This  is,  of  course,  apparently  a  strong 
personal  characteristic.    I  could,  of  course,  bring  all  the  commentaries 
into  this  section,  in  a  second  draft,  but  time  is  of  essence  and  I  am 
afraid  they  will  have  to  remain  the  way  they  are.    We  can,  however, 
summarize  that  in  Stage  III  this  group  of  girls  showed  themselves  very 
much  the  same  as  they  did  in  Stage  I.    In  both  stages  they  appeared  as 
capabje,  intelligent,  and  good  achievers  but  relatively  low  with  regard 
to  their  coping  ability,  with  most  of  the  problems  set  by  life.  The 
commentaries  made  in  Stage  I,  then,  very  much  apply  here.    For  one 
reason  or  another,  the  Mexican  girls  , particularly  those  in  this 
particular  social  class,  must  "live  down"  to  their  destiny,  which  is 
portrayed  for  them  in  the  sociocultural  premises  of  the  Mexican  family. 
Although  they  can  be  capable,  they  must  cover  this  up  and  appear  quite 
helpless  and  quite  unable  to  handle  most  of  the  situations  of  life.  In 
this  case,  the  Story  Completion  may  be  one  of  the  best  portrayals  for 
them,  as  they  were  highest  in  Response  Length,  highest  in  Negative 
Affect,  and  highest  in  Affect  for  the  Hero  and  Others.    They  were  able 
to  appear  only  once  as  highest  in  coping,  and  this  had  to  do  with  a 
problem  that  was  set  between  two  small  girls.    In  this  case,  they  would 
be  actually  performing  duties  that  they  might  expect  to  perform  as 
mothers  with  regard  to  the  two  little  girls  and  let  themselves  go. 

It  is,  again,  one  of  the  greatest  challenges  of  Mexico,  to  take 
advantage  of  the  potential  of  these  girls  and  not  lose  their  capacities 
and  abilities  in  an  holocaust  to  the  old  and  still  highly  respected 
Mexican  sociocultural  premise  of  the  family  that  says:     the  place  for 
women  is  in  the  home . 
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ANOVA  OF  MEANS: 
SAMPLE  DIF.*ERENCES  BY  AGE,  SOCIOECONOMIC  STATUS,  AND  SEX 


APTITUDE  AND  ACHIEVEMENT 
Age 

There  were  no  significant  age  main  effects  in  either  study  since 
the  tests  were  standardized  within  age  groups.    There  were  two  similar 
Age  X  SES  interactions  in  both  Stages  I  and  III.    In  both  studies,  for 
Mathematics  and  GPA,  the  middle-class  children  excelled  at  both  age 
levels.    However,  for  Mathematics,  this  difference  was  greater  at  age 
fourteen  than  at  age  ten.    For  GPA,  the  difference  was  greater  at  age 
ten  than  at  age  fourteen,  but  still  in  favor  of  the  middle  class.  In 
Stage  I  there  was  one  additional  Age  x  SES  interaction  for  Reading 
Achievement.    Here,  again,  at  both  age  levels  the  middle-class  children 
excelled,  but  the  difference  was  greater  in  the  fourteen-year-old  than 
in  the  ten-year-old  sample.    There  were  no  additional  interactions 
involving  age  in  Stage  III.     In  Stage  I  there  were  two  significant  Ag6 
X  Sex  interactions,  one  for  the  Raven  and  one  for  Arithmetic  Achieve- 
ment.   For  the  Raven,  the  males  excelled  at  both  age  levels,  but  the 
difference  in  favor  of  the  males  was  greater  at  age  fourteen  than  at 
a^e  ten.    For  Arithmetic  Achievement,  at  age  ten  the  females  excelled 
but  by  age  fourteen  the  males  excelled. 

Soc  ioe  conomic  Status 

There  were  similar  findings  for  all  Aptitude  and  Achievement 
measures  for  both  Stages  I  and  III.    That  is,  in  all  cases  the  upper- 
middle-class  children  excelled  the  upper-lower-class  children.  There 
was  a  similar  SES  x  Sex  interaction  for  both  Stages  I  and  III.  That 
is,  for  GPA,  in  the  lower  class  the  males  excelled,  while  in  the  middle 
class  the  females  excelled.    There  were  two  additional  SES  x  Sex 
inceractions  in  Stage  I  that  were  not  replicated  in  Stage  III.  For 
the  Raven  in  both  social  classes  the  males  excelled;  however,  this 
difference  was  greater  in  the  lower  than  in  the  middle  class.  For 
Arithmetic  Achievement,  in  the  upper-lower  class  the  males  excelled, 
while  in  the  middle  class  the  females  excelled. 

Sex 

There  was  one  similar  Sex  difference  in  Stages  I  and  III.  For 
Reading,  the  males  excelled  the  females  In  both  cases.    Significant  In 
Stage  III  only  was  the  fact  that  the  malfts  excelled  the  females  also 
in  Arithmetic  Achievement.     Significant  in  Stage  I,  but  not  replicated 
in  Stage  III  was  the  fact  that  the  males  excelled  the  females  on  the 
Raven  Aptitude  measure. 
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BEHAVIOR  RATING  SCALE 

Comparisons  between  Stages  I  and  III  were  not  possible  for  the  BRS 
in  Mexico  due  to  problems  encountered  in  the  Stage  1  BRS  in  that 
country. 

At  any  rate,  in  Stage  III  there  were  six  significant  Age  main  Effects. 
In  all  cases  the  ten-year-olds  excelled  the  fourteen-year-olds.  These 
were  in  the  following  areas:    Academic  Task  Achievement,  Authority, 
Interpersonal  Relations,  Implementation,  Initiation  and  Solver.  There 
were  no  significant  interactions  involving  Age. 

Soc ioeconomic  Status 

There  were  no  significant  social  class  main  effects.    However,  there 
were  three  SES  x  Sex  interactions.    For  Interpersonal  Relations, 
Aggression,  and  Anxiety,  in  the  lower  class  the  males  excelled,  while 
in  the  upper-middle  class  the  females  excelled. 

Sex 

There  were  no  significant  Sex  main  effects. 
OCCUPATIONAL  VALUES 
Age 

In  both  Stages  I  and  III  the  ten-year-olds  received  higher  scores 
on  the  following  values:     Associates,  Variety,  Follow  Father  and  Total 
Extrinsic.    In  both  studies  the  fourteen-year -olds  received  the  higher 
scores  on  the  following  values:     Independence,  Success,  Self-Satis- 
fdction.  Intellectual  Stimulation,  and  Total  Intrinsic.    Significant  in 
Stage  III,  but  not  in  Stage  I,  was  the  greater  frequency  of  choice  of 
Esthetics  by  the  ten-year-olds  and  the  greater  frequency  of  choice  of 
Management  by  fourteen-year-olds.    Significant  at  Stage  I  only  was  the 
greater  choice  ac  age  ten  of  Prestige  and  Surroundings,  and  a  greater 
frequency  of  choice  of  Creativity  at  age  fourteen.    There  were  three 
Age  X  SES  interactions  which  were  significant  in  both  studies.  For 
Economic  Returns,  at  age  ten  the  upper-lower  class  children  received 
higher  scores,  while  at  age  fourteen  the  upper-middle  class  scored 
higher.    For  the  Total  Intrinsic  score,  at  age  ten  the  middle  class 
scored  higher,  while  at  age  fourteen  the  reverse  was  true.    For  the 
Total  Extrinsic  score,  at  age  ten  the  upper-lower  class  children  scored 
higher,  while  by  age  fourteen  the  middle-class  children  scored  higher. 
There  were  two  additional  Age  x  SES  interactions  in  Stage  III.  For 
Esthetics  at  age  ten  the  middle-class  children  excelled,  while  at  age 
fourteen  the  lower-class  children  scored  higher.    For  Associates,  at  age 
ten  the  lower-class  children  excelled,  while  at  age  fourteen  the  middle- 
class  children  scored  higher.    There  were  a  number  of  Age  x  SES  inter- 
actions significant  in  Stage  I  which  were  not  replicated  in  Stage  III. 
For  Altruism  and  Self-Satlsf action  at  both  age  levels  the  middle  class 
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excelled;  however,  this  difference  in  favor  of  the  middle  class  was 
greater  at  age  ten  than  at  age  fourteen.    For  Independence  and  Prestige, 
at  age  ten  the  lower-class  children  excelled,  while  at  age  fourteen 
the  middle-class  children  excelled.    For  Intellectual  Stimulation, 
Security  and  Surroundings,  at  age  ten  the  middle-class  children 
excelled,  while  at  age  fourteen  the  lower-class  children  scored  higher. 
For  Creativity,  at  age  ten  the  middle-class  children  scored  higher, 
but  by  age  fourteen  there  was  virtually  no  class  difference.    For  Follow 
Father,  at  both  age  levels  the  middle-class  children  scored  higher,  but 
this  difference  in  favor  of  the  middle  class  was  accentuated  at  age 
fourteen. 

There  were  no  Age  x  Sex  interactions  which  were  found  in  both 
Stages  I  and  III.     Significant  in  Stage  III  only  was  the  Age  x  Sex 
interaction  for  Self-Satisfaction.    At  age  ten  the  females  excelled, 
while  at  age  fourteen  the  males  excelled.     Significant  in  Stage  I  but 
not  replicated  in  Stage  III  were  Age  x  Sex  interactions  for  Management, 
Intellectual  Stimulation  and  Associates*    For  Management  and  Associates, 
at  age  ten  the  females  excelled,  while  at  age  fourteen  the  males  scored 
higher.    For  Intellectual  Stimulation,  the  females  excelled  at  both 
age  levels;  however,  this  difference  in  favor  of  the  females  was  much 
greater  at  age  fourteen  than  at  age  ten. 

Socioeconomic  Status 

The  value  of  Variety  was  preferred  by  upper-lower-class  children  in 
both  Stages  I  and  III.    The  following  values  were  preferred  by  upper- 
middle-class  children  in  both  studies:    Altruism,  Independence  and 
Follow  Father.     In  Stage  III  only  the  upper-lower-class  children 
preferred  Security  and  Surroundings.     In  Stage  I  only  the  upper-lower 
class  preferred  Esthetics,  Management,  Prestige,  and  Economic  Returns. 
The  upper-middle-class  children  (in  Stage  I  only)  preferred  Success, 
Self-Satisfaction,  Intellectual  Stimulation  and  Creativity* 

There  was  one  SES  x  Sex  interaction  which  was  significant  in  bo^"U 
Stages  and  that  was  for  Security.    However,  the  interaction  was  the 
opposite  in  the  two  studies.     In  Stage  I,  in  the  lower  class  the 
females  chose  Security  more  often,  while  in  the  middle  cl^iss  the  males 
chose  it  more  frequently*     Just  the  opposite  was  observed  in  Stage  ETl* 
There  were  tnree  additional  SES  x  Sex  interactions  in  Stage  III  only. 
For  Independence  and  Associates,  in  the  lower  class  the  females  scored 
higher,  while  in  the  middle  class  the  males  scored  higher*    For  Follow 
Father,  the  males  scored  higher  in  both  social  classes,  but  this 
difference  in  favor  of  the  males  was  greater  in  the  lower  class  than 
in  the  upper-middle  class.     Significant  in  Stage  I,  but  not  replicated 
in  Stage  III  were  the  SES  x  Sex  interactions  for  Esthetics,  Total 
Intrinsic,  and  Total  Extrinsic  scores.    For  Esthetics  and  for  Total 
Intrinsic,  in  both  social  classes  the  females  scored  higher;  however, 
this  difference  in  favor  of  the  females  was  accentuated  in  the  middle 
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class.    For  Total  Extrinsic,  in  both  social  classes  the  males  scored 
higher;  however,  this  difference  in  favor  of  the  males  was  greater  in 
the  middle  class  than  in  the  lower  class. 

Sex 

In  both  Stages  I  and  III  the  males  preferred  Creativity  and  Follow 
Father.  Also,  in  both  studies  the  females  preferred  Esthetics,  Success, 
Intellectual  Stimulation,  and  Surroundings.  Significant  in  Stage  III 
only  was  the  male  preference  for  Prestige.  Significant  in  Stage  I  only 
was  the  male  preference  for  Independence,  Economic  Returns,  and  Total 
Intrinsic;  and  the  female  preference  foi  Altruism,  Variety,  and  Total 
Extrinsic . 

OCCUPATIONAL  INTEREST  INVENTORY 
Age 

There  were  three  Age  main  effects  which  were  found  in  both  Stages  I 
and  III.    In  both  studies,  the  fourteen-year-olds  received  higher  scores 
than  did  the  ten-year-olds  on  Occupational  Aspiration,  Occupational 
Expectation,  and  the  discrepancy  between  the  Father's  Occupation  and  the 
Child's  Aspiration.    Significant  in  Stage  III  only  was  the  high  score  of 
the  fourteen-year -olds  on  the  status  level  of  their  Father's  Occupation 
(a  variable  not  included  In  Stage  I).    There  were  no  Age  x  SES  inter- 
actions in  either  study.    There  were  no  similar  Age  x  Sex  interactions 
in  the  two  studies.    In  Stage  III,  for  Father's  Occupation,  at  age  ten 
the  females  scored  higher,  while  at  age  fourteen  the  males  scored 
higher.    Also  in  Stage  III,  for  the  discrepancy  between  Father's  Occupa- 
tion and  Child's  Aspiration,  the  males  excelled  at  both  age  levels; 
however,  the  difference  was  greater  at  age  ten  than  at  age  fourteen. 

In  Stage  I  there  were  two  similar  Age  x  Sex  Interactions.    For  the 
Expectation/Aspiration  discrepancy,  and  for  the  discrepancy  between 
lather's  Aspiration/Child's  Aspiration,  at  age  ten  the  males  scored 
higher,  while  at  age  fourteen  the  females  received  the  higher  score. 

Socioeconomic  Status 

There  were  four  similar  social  class  main  effects  found  In  both  Stages 
1  ana  III.     In  both  stages  the  middle  class  excelled  the  upper- lower 
class  In  Occupational  Aspiration  and  Expectation.    In  both  studies  the 
upper-lower  class  received  higher  scores  on  (a)  the  discrepancy  between 
Aspiration  and  Expectation,  and  (b)  the  discrepancy  between  their 
father's  occupation  and  their  own  aspiration.    In  Stage  III  only,  as 
would  be  expected,  the  occupational  level  of  the  fathers  of  the  midc'le- 
class  children  was  higher  than  was  that  of  the  fathers  of  upper-lower 
class  chlldreu.    In  Stage  I  only,  the  upper-lower  class  children  had 
higher  discrepancy  scores  between  the  father's  aspiration  for  them  and 
their  own  aspiration. 


-224- 


There  was  one  similar  SES  x  Sex  finding  in  both  Stages  I  and  III. 
The  Child's  Occupational  Expectation  was  higher  for  the  males  than  for 
the  females  in  both  social  classes,  but  this  difference  in  favor  of  the 
males  was  greater  in  the  middle  than  in  the  lower  class.    In  Stage  III 
only,  there  was  a  significant  SES  x  Sex  interaction  for  the  discrepancy 
between  Child's  Aspiration  and  Expectation.    In  the  upper-lower  class, 
the  males  had  the  greater  discrepancy,  while  in  the  upper-middle  class 
the  females  had  the  greater  discrepancy.     In  Stage  I  only,  there  was 
a  significant  SES  x  Sex  interaction  for  Child's  Aspiration.     In  both 
social  classes  the  males  had  higher  aspirations,  but  this  difference 
was  accentuated  in  the  upper-middle  class. 

Sex 

All  three  significant  findings  were  observed  in  both  Stages  I  and 
III.    That  is,  the  males  scored  higher  than  the  females  on  Occupational 
Aspiration  and  Expectation,  and  in  the  discrepancy  between  Father's 
Occupation  and  Child's  Aspiration.    There  were  no  findings  peculiar  to 
one  stage  only. 

EDUCATIONAL  ASPIRATION 

Age 

In  both  Stages  I  and  III  th      ^ur ceen-year-olds  had  higher  Educa- 
tional Aspirations  than  did  the  t  n-year-olds. 

In  Stage  III  only  there  was  a  s\  *ifluant  Age  x  SES  interaction. 
At  both  age  levels  the  middle-class  ^  Vi  >^.n  received  higher  scores; 
however,  this  difference  was  emphasi-.^.    in  the  ten-year-old  sample  as 
compared  to  the  fourteen-year-old  samp  «  .    There  was  a  significant  Age 
X  Sex  interaction  found  in  Stage  I  only.    The  males  had  higher  Educa- 
tional Aspirations  at  both  age  levels,  but  this  difference  was  accentu- 
ated in  the  ten-year-old  sample. 

Socioeconomic  Status 

In  both  Stages  I  and  III,  the  upper-middle  class  had  higher  Educa- 
tional Aspiration  levels  than  did  the  upper- lower  class. 

Sex 

In  both  Stages  I  and  III,  the  males  had  higher  Aspirations  than  did 
the  females. 

SOCIAL  ATTITUDES  INVENTORY 

It  should  be  noted  that  comparisons  cannot  be  made  due  to  the  dif- 
ferent nature  of  the  instrument  in  the  two  studies. 

Age 

In  Stage  III  there  was  one  significant  Age  main  effect  for  Anxiety. 
Here  the  fourteen-year-olds  scored  higher  than  did  the  ten-year-olds* 
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There  were  four  significant  Age  x  SES  interactions.    For  Authority, 
Anxiety,  and  the  SAI  Total  score,  at  age  ten  the  upper-middle  class 
children  excelled,  while  at  age  fourteen  the  upper-lower  class  children 
excelled.    For  Interpersonal  Relations,  at  age  ten  the  upper-middle 
class  children  excelled,  while  at  age  fourteen  there  was  virtually  no 
social  class  difference. 

In  Stage  I,  there  were  no  Age  main  effects;  however,  there  were 
two  significant  Age  x  SES  interactions.    For  Passive  Coping,  at  age 
ten  the  middle-class  children  scored  higher,  while  at  &ge  fourteen  the 
upper-lower  class  children  scored  higher.    For  Passive  Defensive 
Behavior,  at  both  age  levels  the  upper-lower  class  children  scored 
higher.    However,  this  difference  in  favor  of  the  upper-lower  class  was 
accentuated  in  the    fourteen-year-old  sample.    In  addition,  there  was 
a  significant  Age  x  Sex  interaction  for  Tassive  Defensive  Behavior. 
At  age  ten  the  male-^  scored  higher,  while  at  age  fourteen  the  females 
scored  higher. 

Soc  ioec  onomic  S  tat  us 

There  were  two  significant  social  class  main  effects  in  Stage  III. 
For  Task  Achievement,  the  upper-middle  class  scored  higher,  while  for 
Aggression,  the  upper-lower  class  scored  higher. 

In  Stage  I  also  there  were  two  significant  social  class  main  effects. 
For  Active  Coping  the  upper-middle  class  children  scored  higher,  while 
for  Passive  Defensive,  the  upper-lower  class  children  scored  higher.  In 
addition,  there  was  a  significant  SES  x  Sex  interaction  for  Active 
Defensive.    In  both  social  classes  the  males  scored  higher;  however, 
this  difference  in  favor  of  the  males  was  accentuated  in  the  upper- 
middle  class. 

Sex 

There  were  no  Stage  III  Sex  differences. 

In  Stage  I,  for  both  Active  Coping  and  A*,tive  Defensive,  the  males 
scored  higher  than  did  the  females. 

VIES  OF  LIFE 
Age 

There  were  no  Age  differences  since  this  instrument  was  administered 
only  to  the  four teen-year -old  sample. 
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Socioeconomic  Status 


The  upper-lower  class  scored  higher  than  did  the  upper-middle  class 
on  the  following  dimensions:     (a)  Academic  Locus  of  Control,   (b)  Self 
versus  Other  Solver,  and  (c)  Self  versus  Joint  Implementation.  The 
upi^er-middle  class  scored  higher  on  the  following  dimensions:  (a) 
Intrinsic  versus  Extrinsic  Values,   (b)  Independence  versus  Interde- 
pendence,  (c)  Earned  versus  Bestowed  Status,  (d)  Self  Initiation  versus 
Other  Initiation,  (e)  Activity/Passivity  under  Stress,  (f)  View  of 
Life,  and  (g)  the  Total  Score. 

There  were  four  SES  x  Sex  interactions.    For  Competition-Cooperation 
and  Positive/Negative  Self  Concept,  in  the  upper-lower  class  the 
females  scored  higher,  while  in  the  upper-middle  class  the  males  scored 
higher.  For  Views  of  Life,  in  the  upper-lower  class  the  males  scored 
higher,  while  in  the  upper-middle  class  tne  females  scored  higher.  For 
the  Total  Score  in  both  social  classes  the  males  scored  higher  (more 
overall  active  choices),  but  this  difference  was  accentuated  in  the 
upper-middle  class* 

Sex 

The  males  scored  higher  than  did  the  females  (made  more  active 
choices)  on  the  following  dimensions;     (a)  Locus  of  Control,  (b) 
Action  versus  Inaction,   (c)  Earned  versus  Bestowed  Status,  (d) 
Confrontation-Avoidance,  (e)  Self  versus  Other  Initiation,  (f) 
Instrumentality  versus  Fantasy,   (g)  Activity  versus  Passivity  under 
Stress,  and  (h)  the  Total  Score*    The  females  did  not  excel  in  any 
dimension. 

SENTENCE  COMPLETION 

Task  Achievement 


Age:     In  both  Stages  I  and  III  the  fourteen-year-olds  scored  higher 
than  the  ten-year-olds  on  Coping  Effectiveness*    This  was  the  only 
simi'^ar  Age  finding*    In  Stage  III  oniy,  the  fourteen-year-olds  also 
3xceiled  on  Attitude  and  Aid/Advice.     In  Stage  I  only  the  fourteen- 
year-olds  scored  higher  on  Stance,  Engagement  and  Frequency  of  Positive 
Affect,  while  the  ten-year-olds  scored  higher  on  Frequency  of  Negative 
Affect. 

There  were  no  similar  Age  x  SES  interactions  in  the  two  studies*  In 
Stage  III  there  were  four  such  significant  interactions.  For  Stance, 
Engagement,  and  Coping  Effectiveness,  at  age  ten  the  upper-middle-class 
children  excelled,  while  at  age  fourteen  the  upper- lower-class  children 
scored  higher.  For  Depressive  Affect,  at  age  ten  the  upper-lower-class 
children  scored  higher,  while  at  age  fourteen  the  middle-class  children 
received  the  higher  score.    In  Stage  I  there  were  three  significant  Age 
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X  SES  interactions.    For  Coping  Effectiveness  at  age  ten  the  lov;er-clas 
children  scored  higher,  while  at  age  fourteen  the  middle  class  scored 
higher-    For  Frequency  of  Negative  Affect,  at  age  ten  the  middle  class 
scored  higher,  while  at  age  fourteen  the  lower  class  scored  higher. 
For  Frequency  of  Positive  Affect,  the  middle-class  children  scored 
higher  at  both  age  levels.    However,  this  difference  was  accentuated 
at  age  fourteen  as  compared  to  age  ten. 

Socioeconomic  Status:    There  were  no  similar  findings  involving  the 
main  effects  between  the  two  studies.     In  Stage  III  the  middle-class 
children  scored  higher  on  Aid/Advice,  while  in  Stage  I  they  scored 
highe»-  on  Frequency  of  Positive  Affect.    While  there  were  no  signifi- 
cant SES  X  Sex  interactions  in  Stage  I,  there  were  two  in  Stage  III. 
For  both  Engagement  and  Aid/Advice,  in  the  upper-lower  class  the  female 
excelled,  while  in  the  upper-middle  class  the  males  excelled. 

Sex:    There  were  no  Sex  differences  in  Stage  III.     In  Stage  I,  the 
females  excelled  on  Attitude  and  Frequency  of  Negative  Affect,  while 
the  males  excelled  in  Stance,  Coping  Effectiveness,  and  Frequency  of 
Neutral  Affect. 

Interpersonal  Relations 

Age:     Similar  in  both  Stages  I  and  III  was  the  fact  that  the  ten- 
year-olds  scored  higher  on  Attitude.    Significant  in  Stage  III  only 
was  the  higher  score  of  the  fourteen-year-olds  on  Engagement  and  Aid/ 
Advice.     In  Stage  I  only,  the  fourteen-year-olds  scored  higher  on 
Stance,  Coping  Effectiveness,  and  Frequency  cf  Neutral  Affect,  while 
the  ten-year-olds  scored  higher  on  Frequency  of  Negative  Affect. 

There  were  no  common  interactions  involving  Age  since  there  were  none 
significant  in  Stage  I.     In  St^ge  III,  there  were  three  significant  Age 
X  SES  interactions.    For  Engagement,  Aid/Advice,  and  Coping  Effective- 
ness, the  upper-middle-ciass  children  excelled  at  both  age  levels,  but 
the  difference  in  favor  of  the  middle  class  was  greater  at  age  ten 
than  at  age  fourteen.     In  addition  there  were  two  significant  Age  x  Sex 
interactions  in  Stage  III.    For  Repressive  Affect,  at  both  age  levels 
the  females  scored  higher;  however,  this  difference  in  favor  of  the 
females  was  greater  at  age  fourteen  than  at  age  ten.    For  Neutral 
Affect,  at  age  ten  the  females  scored  higher,  while  at  age  fourteen 
the  males  scored  higher. 

Socioeconomic  Status:  There  were  two  main  effect  findings  similar 
in  both  Stages  I  and  III.  For  Stance  and  Coping  Effectiveness  the 
middle  class  scored  higher  than  did  the  lower  class.  In  addition,  in 
Stage  III  only,  the  middle  class  scored  higher  on  Engagement,  Aid/ 
Advice,  and  Neutral  Affect,  while  the  lower  class  scored  higher  on 
Hostile  Affect.  In  Stage  I  only,  the  middle-class  children  scored 
higher  on  Attitude. 
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Sex:    There  were  no  similar  Sex  findings  in  Stages  I  and  III.  In 
Stage  III  only,  males  scored  higher  than  females  on  Hostile  Affect, 
while  the  females  scored  higher  on  both  Attitude  and  Depressive 
Affect.     In  Stage  I  only,  the  males  scored  higher  on  Stance,  Coping 
Effectiveness,  and  Neutral  Affect,  while  females  scored  higher  on 
Negative  Affect. 

Authority 

Age:    There  were  two  significant  Age  main  effects  found  in  both 
Stages  I  and  III.     In  both  cases,  the  fourteen-year-olds  scored  higher 
on  both  Coping  Effectiveness  and  Neutral  Affect*     Significant  in  Stage 
III  only  was  the  higher  score  of  the  fourteen-year-olds  on  Stance,  and 
the  higher  score  of  the  ten-year-olds  on  both  Attitude  and  Repressive 
Affect.     In  Stage  I  only,  the  ten-year-olds  were  significantly  higher 
on  Engagement  and  Frequency  of  Negative  Affect. 

There  were  no  similar  Age  x  SES  interactions  in  the  two  studies.  In 
Stage  III  there  was  cne  significant  interaction  for  Aid/Advice.     In  both 
age  groups  the  upper-middle-class  children  scored  higher,  but  this 
difference  in  favor  of  the  middle  class  was  accentuated  at  the  ten- 
year-old  level.    There  was  one  significant  Age  x  SES  interaction  in 
Stage  I  for  Attitude.    At  age  ten  the  upper-middle-class  children  scored 
higher,  while  at  age  fourteen  the  upper-lower-class  children  received 
higher  scores •    There  was  one  Age  x  Sex  interaction  found  in  both  Stages 
I  and  III  for  Engagement.    At  age  ten  the  females  scored  higher,  vhile 
at  age  fourteen  the  males  scored  higher*    There  were  two  additional 
Age  X  Sex  interactions  significant  in  Stage  III  only*    For  Coping 
Effectiveness,  at  age  ten  the  females  excelled,  while  at  age  fourteen 
the  males  excelled.    For  Hostile  Affect,  at  age  ten  the  males  scored 
higher,  while  at  age  fourteen  the  females  scored  higher. 

There  were  four  Age  x  Sex  interactions  significant  only  in  Stage  I. 
For  Stance,  at  age  ten  the  females  excelled,  while  at  age  fourteen  the 
males  excelled.    For  Coping  Effectiveness  and  Neutral  Affect,  the  males 
excelled  at  both  age  le/els;  however,  this  difference  was  accentuated 
in  the  fourteen-year-old  sample*    For  Negative  Affect,  the  females 
scored  higher  at  both  age  levels,  but  this  difference  in  favor  of  the 
females  was  greater  in  the  fourteen-year-old  sample* 

Socioeconomic  Status:    There  were  two  similar  SES  main  effects  in 
Stages  I  and  III.    For  both  Stance  and  Coping  Effectiveness,  the  middle- 
class  children  received  higher  scores*    There  were  five  additional 
social  class  main  effects  significant  in  Stage  III  only.    The  upper- 
middle  class  scored  higher  than  the  upper*lower  class  on  Engagement, 
Aid/Advice,  Hf  i,tile  Affect,  and  Neutral  Affect,  while  the  uppcr^lower 
class  scored  higher  on  Depressive  Affect.    There  was  a  significant  SES 
X  Sex  interaction  for  Stance  in  Stage  III  only.     In  the  upper-lower 
class  the  males  scored  higher,  while  in  the  upper-middle  class  the 
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females  received  higher  scores.    There  was  a  significant  SES  x  Sex 
interaction  in  Stage  I  only  for  Attitude.    Here,  in  the  upper-lower 
class  the  males  scored  higher,  while  in  the  upper-middle  class  the 
females  received  higher  scores. 

Sex:     There  was  one  similar  Sex  finding  in  both  Stages  I  and  III 
for  Neutral  Affect.     In  both  studies  the  males  received  the  higher 
scores.     There  were  two  Sex  differen:es  found  in  Stage  III  only.  For 
both  Aid/Advice  and  Depressive  Affect,  the  females  scored  higher. 
There  were  three  Sex  differences  significant  in  Stage  I  only.  For 
Stance  and  Coping  Effectiveness  the  males  scored  higher,  while  for 
Frequency  of  Negative  Affect,  the  females  received  higher  scores. 

Anxiety 

Age:    lliere  were  two  Age  main  effects  which  were  significant  in  both 
studies.    For  both  Coping  Effectiveness  and  Neutral  Affect,  the  fourteen- 
year-olds  scored  higher.    There  were  two  additional  Age  differences  in 
Stage  III  only.    For  Aid/Advice  the  fourteen-year-olds  scored  higher, 
while  for  Hostile  Affect,  the  ten-year-olds  scored  higher.    There  were 
also  two  findings  in  Stage  I  not  replicated  in  Stage  III.    For  Stance, 
the  fourteen-year-olds  scored  higher,  while  for  Frequency  of  Negative 
Affect  the  ten-year-olds  received  the  higher  scores. 

There  were  no  common  interactions  involving  Age,  since  none  were 
observed  in  Stage  I.    There  were  four  significant  Age  x  SES  interactions 
in  Stage  III.    For  Engagement,  there  wss  no  class  difference  at  age  ten, 
while  the  upper-lower  class  excelled  at  age  fourteen.    For  Aid/Advice, 
at  age  ten  the  upper-middle  class  excelled,  while  at  age  fourteen  the 
upper-lower  class  received  higher  scores.    For  Hostile  Affect,  the 
upper-lower  children  excelled  at  both  age  levels,  but  this  difference 
was  greater  in  the  ten-year-old  than  in  the  fourteen-year-old  sample. 
For  Neutral  Affect,  the  upper-middle  class  children  received  higher 
scores  in  both  age  groups,  but  this  difference  was  greater  in  the  ten- 
year-old  sample. 

There  were  tv/o  significant  Age  x  Sex  interactions  in  Stage  III.  For 
both  Engagement  and  Aid/Advice,  at  age  ten  the  females  scored  higher, 
while  at  age  fourteen  the  males  scored  higher. 

Socioeconomic  Status:    There  were  no  common  findings  since  thera 
were  no  social  class  differences  in  Stage  I.    In  Stage  III  there  were 
six  significant  jocial  class  differences.    The  upper-lower  class  scored 
higher  on  Engagement,  Aid/Advice,  Hostile  Affect,  and  Depressive  Affect. 
The  upper-middle  class  scored  higher  on  Neutral  Affect  and  on  Positive 
Affect.    There  were  no  significant  SES  x  Sex  interactions  in  either 
study. 
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Sex:    There  was  only  one  common  Sex  main  effect  in  both  studies  and 
that  was  for  Coping  Effectiveness  where  the  males  scored  higher  than 
the  females.     Significant  in  Stage  III  only  was  the  higher  male  score 
on  Aid/Advice.    There  were  four  additional  Sex  main  effects  in  Stage  I. 
The  males  scored  higher  than  the  females  in  Stance,  Engagement,  and 
Frequency  of  Neutral  Affect,  while  the  females  scored  higher  on 
Frequency  of  Negative  Affect. 

Aggression 

Age:    There  were  no  common  Age  findings  in  both  Stages  I  and  III. 
There  were  six  significant  Age  main  effects  in  Stage  III  only.  The 
ten-year-olds  scored  higher  on  Stance,  Engagement,  Aid/Advice,  Coping 
Effectiveness,  and  Depressive  Affect;  while  the  fourteen-year-olds 
scored  higher  on  Hostile  Affect.     In  Stage  I  the  fourteen-year-olds 
scored  higher  on  Stance,  Engagement  and  Coping  Effectiveness,  thus 
reversing  the  Stage  III  trend.    There  were  no  similar  Age  x  SES 
findings  in  both  sti'Jies.    In  Stage  III  only  there  was  one  for  Neutral 
Affect  where  at  age  ten  the  upper-middle  class  scored  higher,  while  at 
age  fourteen  the  upper-lower  class  scored  higher.    There  were  two 
significant  Age  x  SES  interactions  in  Stage  I  only.    For  Frequency  of 
Negative  Affect,  at  age  ten  the  upper-middle-class  children  scored 
higher,  while  at  age  fourteen  the  upper-lower  class  scored  higher. 
For  Frequency  of  Neutral  Affect,  the  exact  opposite  interaction  was 
observed. 

There  were  no  significant  Age  x  Sex  interactions  in  either  study. 

Socioeconomic  Status:     There  were  no  similar  social  class  findings 
since  there  were  none  in  Stage  I.    However,  there  were  four  in  Stage 
III.    The  upper-middle  class  scored  higher  on  Stance  and  Hostile 
Affect,  while  the  upper-lower  class  scored  higher  on  Engagement  and 
Depressive  Affect.    There  were  no  significant  SES  x  Sex  interactions 
in  either  "^itage . 

Sex;    There  were  no  similar  Sex  findings  in  both  Stages  I  and  III. 
In  Stage  III  only,  the  males  scored  higher  on  Stance  and  Hostile 
Affect,  while  the  females  scored  higher  on  Neutral  Affect.    In  Stage 
I  only,  the  females  scored  higher  on  Engagement  only. 

TOTAL  SCORES 
Age 

For  the  Total  Scores,   there  were  two  similar  Age  findings  for  both 

Stages  I  and  III.    The  ten-year-olds  scored  higher  on  Total  Attitude, 

and  the  fourteen-year-olds  scored  higher  on  Coping  Effectiveness. 

There  were  two  additional  differences  in  Stage  III  only.    For  Aid/ 

Advice  the  fourteen-year-olds  scored  higher,  while  for  Depressive 
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Affect  the  ten-year-olds  received  higher  scores.    There  were  four 
Total  Scores  significant  in  Stage  I  only  and  not  replicated  in  Stage 
III.    The  fourteen-year-olds  scored  higher  on  Stance,  Neutral  Affect, 
and  Positive  Affect;  while  the  ten-year-olds  scored  higher  on  Negative 
Affect. 

There  were  no  similar  Age  x  SES  findings  in  both  studies.  In 
Stage  III  only,  there  were  five  significant  Age  x  SES  interactions. 
For  Engagement,  at  age  ten  the  upper-middle-class  children  scored 
higher,  while  at  age  fourteen  the  upper-lower  class  received  the  higher 
scores.    For  both  Aid/Advice  and  Coping  Effectiveness,  at  both  age 
levels  the  upper-middle-class  children  scored  higher.    However,  this 
difference  was  accentuated  in  the  ten-year-old  sample.    For  Hostile 
Affect,  at  age  ten  the  upper-lower  class  scored  higher,  while  at  age 
fourteen  the  upper-middle  class  received  the  higher  scores.  For 
Neutral  Affect,  at  age  ten  the  upper-middle  class  scored  higher,  while 
at  age  fourteen,  there  was  virtually  no  social  class  difference.  In 
Stage  I  only,  for  Positive  Affect  at  age  ten  the  upper-lower  class 
scored  higher  while  at  age  fourteen  the  upper-middle  class  scored 
higher. 

<« 

There  also  were  no  similar  findings  in  the  two  Stages  for  Age  x 
Sex  interactio-  s.    In  Stage  III  there  were  three  such  significant 
interactions.    For  Engagement,  Aid/Advice,  and  Coping  Effectiveness  the 
females  excelled  at  age  ten,  while  the  males  excelled  at  age  fourteen. 
There  was  one  significant  Age  x  Sex  interaction  in  Stage  I  for  Stance. 
At  both  age  levels  the  males  received  the  higher  scores;  however,  this 
difference  in  favor  of  the  males  was  accentuated  at  age  fourteen. 

Socioeconomic  Status 

There  were  three  social  class  main  effects  which  were  similar  in 
both  Stages.    For  Stance  and  Coping  Effectiveness  and  Positive  Affect 
the  upper-middle  class  scored  higher  than  did  the  upper-lower  class* 
In  Stage  III  only,  there  were  four  additional  social  class  main  effects. 
The  upper-middle  class  scored  higher  than  the  upper-lower  class  on 
Engagement,  Aid/Advice,  and  Neutral  Affect.    The  upper-lower  class 
scored  higher  on  Depressive  Affect.    There  were  no  significant  SES  x 
Sex  interactions  in  either  study. 

Sex 

There  were  no  similar  Sex  findings  in  both  Stages  I  and  III.  In 
Stage  III  only,  the  females  scored  higher  than  the  males  on  Attitude 

and  Depressive  Affect,  while  the  males  scored  higher  on  Hostile 

Affect.     In  Stage  I  only,  the  males  scored  higher  on  Stance,  Coping 

Effectiveness,  and  Neutral  Affect;  while  the  females  scored  higher 
on  Frequency  of  Negative  Affect. 
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PARENT-CHILD  INTERACTION  ITEMS 


Age 

Three  of  the  four  Age  main  effects  were  similar  in  both  Stages  I 
and  III.    For  Self-Concept,  Pnienc-Child  Interaction,  and  Interaction 
with  Father,  the  ten-year-olds  scored  higher^     In  addition,  in  Stage 
III  only,  the  ten-year-olds  scored  higher  on  Mother  Interaction. 

There  were  ao  similar  Age  x  SES  interactions  as  there  were  none  in 
Stage  III.     In  Stage  I  there  were  two  such  interactions.    For  Self- 
Image,  at  age  ten  the  upper-middle  class  scored  higher,  while  at  age 
fourteen  the  upper-lower  class  scored  higher.    For  Interaction  with 
Father,  in  both  age  groups  the  upper-lower  class  scored  higher; 
however,  this  difference  was  accentuated  at  age  fourteen.    There  were 
no  significant  Age  x  Sex  interactions  in  either  study. 

Socioeconomic  Status 

There  was  one  similar  social  class  finding  in  both  studies  for  Che 
Parent-Child  Interaction  item,  where  the  upper-lower  class  scored 
higher  than  did  the  upper-middle  class.     In  Stage  I  there  was  one 
additional  social  class  finding  for  Interaction  with  Father  where, 
again,  the  upper-lower  class  children  received  higher  scores.  There 
were  no  similar  SES  x  Sex  interactions  as  there  were  none  significant 
in  Stage  I.     In  Stage  III  there  were  two,  for  Self-Concept  and  for 
Interaction  with  Father.     In  both  cases  in  the  upper-lower  class  the 
males  received  the  higher  scores,  while  in  the  upper-middle  class  the 
females  scored  higher. 

Sex 

There  were  no  significant  sex  differences  in  either  study. 
REALITY-FANTASY  ACHIEVEMENT  DISCREPANCY  SCORE 
Age 

There  were  no  Age  differences  in  either  study  and  no  interactions 
involving  Age. 

So  c  io e  CO  nomic  S  t  a  tu  s 

In  both  Stages  I  and  III  the  upper-middle  class  scored  higher  than 
did  the  upper-lower  class;. 

Sex 

In  Stage  III  only,  the  males  scored  higher  than  did  the  females. 
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STORY  COMPLETION 
Task  Achievement 

Age:    There  were  only  two  significant  Age  main  effects,  for  Engage- 
ment and  for  Response  Length,    The  ten-year-olds  scored  higher  on 
Engagement,  while  the  fourteen-year-olds  scored  higher  on  Response 
Length.    There  was  one  significant  Age  x  SES  interaction  in  Stage  III 
only  for  Engagement.    At  both  age  levels  the  upper- lower-class  children 
scored  higher,  but  this  difference  was  accentuated  at  age  fourteen.  In 
Stage  I  there  was  a  significant  Age  x  SES  interaction  for  Coping 
Effectiveness.    At  age  ten  the  upper-middle-class  children  scored 
higher,  while  at  age  fourteen  the  upper- lower-class  children  scored 
higher. 

Socioeconomic  Status:    There  were  eight  significant  social  class 
differences  for  this  area  in  Stage  III  only.    The  upper-lower  class 
scored  higher  on  Stance,  Engagement,  Initiation,  Aid/Advice,  Outcome, 
Evaluation  of  Outcome,  and  Coping  Effectiveness;  while  the  upper- 
middle  class  scored  higher  on  Response  Length.    There  were  no  signi- 
ficant SES  X  Sex  interactions. 

Sex:    There  were  ilo  similar  Sex  findings  in  Stages  I  and  III.  In 
Stage  III  only,  the  females  scored  higher  on  Positive  Affect  Hero, 
while  the  males  scored  higher  on  Instrumentality.    In  Stage  I  only, 
the  males  scored  higher  on  Coping  Effectiveness. 

Interpersonal  Relations 

Age:    There  were  three  significant  Age  main  effects  in  Stage  III. 
The  ten-year-olds  scored  higher  on  Engagement,  while  the  fourteen- 
year-olds  scored  higher  on  Evaluation  of  Outcome  and  Response  Length. 
In  Stage  I  the  fourteen-year-olds  scored  higher  on  Coping  Effectiveness 
(Story  Seven).    There  were  no  significant  Age  x  SES  interactions  in 
Stage  III,    In  Stage  I,  both  Coping  Effectiveness  scores  showed  signi- 
ficant Age  X  SES  interactions.    For  Story  Four,  at  age  ten  the  upper- 
middle  class  scored  higher,  while  at  age  fourteen  the  upper-lower 
class  scored  higher*    In  Story  Seven,  at  age  ten  the  upper-lower  class 
scored  higher,  while  at  age  fourteen  the  upper-middle  class  received 
higher  scores.    There  was  one  significant  Age  x  Sex  interaction  in 
Stage  III  for  Implementation.    At  age  ten  the  females  scored  higher, 
while  at  age  fourteen  the  males  scored  higher.    In  Stage  I  there  was 
an  Age  x  Sex  interaction  for  Coping  Effectiveness  (Story  Four).    At  age 
ten  the  females  ccored  higher,  while  at  age  fourteen  the  males  scored 
higher. 

Socioeconomic  Status:    There  were  eight  significant  social  class 
differences  in  Stage  III*    The  upper-middle  class  scored  higher  on 
Stance,  Engagement,  Initiation,  Solver,  Implementation,  Coping 
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Effectiveness,  Response  Length,  and  Instrumentality.    There  were  no 
significant  social  class  differences  in  the  two  Stage  I  Coping 
Effectiveness  scores • 

There  were  two  SES  x  Sex  interactions  in  Stage  III,    For  Stance, 
in  the  upper-lower  class  the  males  scored  higher,  while  in  the  upper- 
middle  class  the  females  scored  higher.    For  Response  Length,  in  the 
upper-lower  class  the  females  scored  higher,  while  in  the  upper- 
middle  class  the  males  scored.    There  were  no  significant  SES  x  Sex 
interactions  in  Stage  I* 

Sex:    There  were  four  significant  Sex  main  effects  in  this  area  for 
Stage  III.    The  males  scored  higher  on  Implementation,  while  the 
females  received  higher  scores  on  Evaluation  of  Outcome,  Positive 
Affect  Hero,  and  Total  Affect  of  Hero  Plus  Others.    There  were  no  Sex 
main  effects  in  either  Stage  I  story. 

Aggression 

Age:    There  were  six  Age  main  effects  significant  in  Stage  III.  The 
fourteen-year-olds  scoredjiigher  on  Stance,  Outcome,  Response  Length, 
and  Negative  Affect  Hero;  while  the  ten-year-olds  scored  higher  on 
Evaluation  of  Outcome  and  Positive  Affect  Hero.    In  Stage  I,  the 
fourteen-year-olds  scored  higher  on  Coping  Effectiveness. 

There  were  eight  significant  Age  x  SES  interactions  in  Stage  III, 
but  none  in  Stage  I.    For  Stance,  Engagement,  Outcome,  Coping  Effective 
ness  Negative  Affect  Hero,  and  Total  Affect  of  Hero  Plus  Others,  at 
age  ten  the  upper-middle-class  children  scored  higher;  while  at  age 
fourteen  the  upper-lower  class  received  higher  scores.    For  Solver  and 
Implementation,  at  both  age  levels  the  upper-middle  class  scored  higher 
however,  this  difference  in  favor  of  the  upper-middle  class  was 
accentuated  at  the  ten-year-old  level. 

There  was  one  Age  x  Sex  interaction  in  Stage  III  for  the  variable 
Evaluation  of  Outcome.    At  age  ten  the  males  scored  higher,  while  at 
age  fourteen  the  females  received  higher  scores.    In  Stage  I  there  was 
a  significant  Age  x  Sex  interaction  for  Coping  Effectiveness.    At  age 
ten  the  females  scored  higher,  while  at  age  fourteen  there  was  vir- 
tually no  Sex  difference. 

Socioeconomic  Status:     In  Stage  III  there  were  three  significant 
social  class  differences,  while  there  were  none  in  Stage  I.    For  Solver 
Implementation,  and  Response  Length  the  upper^middle  class  received 
higher  scores  than  did  the  upper-lower  class*    There  was  one  signifi- 
cant SES  X  Sex  interaction  in  Stage  III  only*    For  Response  Length,  in 
the  upper-lower  class  the  females  scored  higher,  while  in  the  upper- 
middle  class  the  males  scored  higher* 
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Sex:    There  was  one  Sex  difference  in  Stage  III  for  the  variable 
Stance  where  the  males  scored  higher  than  did  the  females.    In  Stage  I, 
the  females  scored  higher  than  the  males  on  Coping  Effectiveness. 

Anxiety 

Anxiety  was  measured  in  two  stories  (Stories  Four  and  Six)  in 
Stage  III,  but  in  only  one  story  (Story  Five)  in  Stage  I. 

Age:    For  Story  Four  in  Stage  III,  chere  were  nine  significant  Age 
main  effects.    For  all  but  one  variable  the  ten-year-olds  excelled. 
Those  where  they  excelled  were  St^ince,  Engagement,  Initiation,  Aid/ 
Advice,  Solver,  Implementation,  Evaluation  of  Outcome,  and  Coping 
Effectiveness.    The  fourteen-year-olds  received  higher  scores  on 
Response  Length.     In  Story  Six  there  were  eight  significant  Age 
differences.    The  fourteen-year-olds  excelled  on  all  but  one  of  these 
variables.    These  were  Stance,  Engagement,  Initiation,  Coping  Effec- 
tiveness, Response  Length,  Negative  Affect  Hero,  and  Instrumentality. 
The  ten-year-olds  scored  higher  on  Positive  Affect  Hero.    In  Stage  I, 
the  fourteen-year-olds  scored  higher  on  Coping  Effectiveness. 

In  Story  Four  there  were  no  significant  Age  x  SES  interactions.  In 
Story  Six  there  were  three  such  interactions.    For  Solver,  at  age  ten 
there  was  virtually  no  social  class  differences,  while  at  age  fourteen 
the  upper-lower  class  excelled.    For  Response  Length,  at  both  age 
levels  the  upper-middle  class  scored  higher;  however,  this  difference 
was  accentuated  in  the  fourteen-year-old  sample.    For  Instrumentality, 
at  age  ten  the  upper-*middle  class  scored  higher,  while  at  age  fourteen 
the  upper-lower  class  received  the  higher  ^core.    There  was  no  Age  x 
SES  interaction  in  Stage  I. 

In  Story  Four  for  Stage  III  there  was  only  one  significant  Age  x 
Sex  interaction,  for  the  variable  of  Evaluation  of  Outcome.    At  age  ten 
the  females  scored  higher,  while  at  age  fourteen  the  males  received  the 
higher  score.    For  Story  Six  in  St^ige  III,  there  were  nine  such  signi- 
ficant interactions.    Eight  of  these  interactions  were  essentially  of 
the  same  nature.    That  is,  for  Stance,  Engagement,  Initiation,  Aid/ 
Advice,  Solver,  Implementation,  Outcome,  and  Coping  Effectiveness,  at 
age  ten  the  males  scored  higher-;  while  at  age  fourteen  the  females 
received  higher  scores.    For  Instrumentality,  at  both  age  levels  the 
males  scored  higher;  however,  this  difference  in  favor  of  the  males 
was  greater  in  the  ten-year»old  sample.    There  were  no  significant  Age 
X  Sex  interactions  in  Stage  I. 

Socioeconomic  Status:    There  were  two  significant  social  class 
differences  in  Stage  III  (Story  Four).    For  Response  Length  the  upper- 
middle  class  scored  higher,  while  for  Positive  Affect  Hero  the  upper- 
lower  class  scored  higher.    In  Story  Six  (Stage  III)  there  were  eight 
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significant  social  class  differences.    For  all  but  one  variable,  the 
upper-lower  class  excelled.    These  variables  were  Stance,  Engagement, 
Initiation,  Aid/Advice,  Solver,  Implementation,  and  Coping  Effective- 
ness.   The  upper-middle  class  scored  higher  on  Response  Length.  In 
Stage  I,  the  upper-middle  class  scored  higher  on  Coping  Effectiveness 
than  did  the  upper-lower  class. 

In  Story  Four  (Stage  III)  there  were  eight  significant  SES  x  Sex 
interactions.     All  of  these  interactions  were  essentially  of  the  same 
nature;  that  is,  in  the  upper-lower  class  the  males  scored  higher, 
while  in  the  upper-middle  class  the  females  scored  higher.    These  inter- 
actions were  found  for  the  variables  of  Stance,  Engagement,  Initiation, 
Aid/Advice,  Solver,  Implementation,  Coping  Effectiveness  and  Instru- 
mentality.    In  Story  Six  (Stage  III)  there  were  only  two  SES  x  Sex 
interactions.    For  Aid/Advice,  in  the  upper-lower  class  the  females 
scored  higher,  while  in  the  upper-middle  class  the  males  received  the 
higher  scores.    For  Positive  Affect,  in  the  upper-lower  class  the  males 
scored  higher,  while  in  the  upper-middle  class  the  females  scored 
higher.     In  Stage  I,  there  was  no  SES  x  Sex  interaction. 

Sex:     For  Story  Four  (Stage  III)  there  were  two  significant  Sex 
main  effects.    For  both  Outcome  and  Coping  Effectiveness  the  males 
received  the  higher  scores.    For  Story  Six  (Stage  III)  there  were  four 
significant  Sex  main  effects.    The  males  scored  higher  than  the  females 
on  Implementation  and  Instrumentality,  while  the  females  scored  higher 
on  Negative  Affect  Hero  and  Total  Affect  of  Hero  Plus  Others.  In 
Stage  I,  the  males  scored  higher  on  Coping  Effectiveness. 

Authority 

In  Stage  III  there  was  only  one  Authority  story  (involving  a 
teacher),  while  in  Stage  I  there  were  two,  one  involving  Mother 
Authority  (Story  Ten)  and  the  other  involving  Father  Authority  (Story 
Two) . 

Age:     In  Stage  III  there  were  three  significant  Age  main  effects* 
For  Outcome,  Evaluation  of  Outcome,  and  Response  Length,  the  fourteen- 
year-olds  scored  higher  than  did  the  ten-year-olds.     In  the  Stage  I 
Mother  Authority  Story,  the  fourteen-year-olds  scored  higher  on  Coping 
Effectiveness. 

In  Stage  III  there  were  two  significant  Age  x  SES  interactions. 
For  both  Outcome  and  Instrumentality,  at  age  ten  the  upper-lower  class 
scored  higher,  while  at  age  fourteen  the  upper-middle  class  received 
the  higher  scores.    There  were  no  significant  Age  x  SES  interactions 
for  either  Stage  I  story.    There  were  no  significant  Age  x  Sex  inter- 
actions in  either  Stage  I  or  Stage  III. 
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Socioeconomic  Status:    In  Stage  III  there  was  only  one  significant 
social  class  difference,  for  the  variable  of  Response  Length.  The 
upper-middle  class  scored  higher  thaa  did  the  upper-lower  class.  In 
Stage  I,  for  the  Father  Authority  story,  the  upper- lower  class  scored 
higher.    In  Stage  III  there  were  three  significant  SES  x  Sex  inter- 
actions.   For  Outcome,  in  the  upper-lower  class  the  males  scored 
higher;  while  in  the  upper-middle  class  the  females  scored  higher. 
For  Negative  Affect  Hero,  in  the  upper-lower  class  the  females  scored 
higher,  while  in  the  upper*middle  class  the  males  scored  higher.  For 
Instrumentality,  in  both  social  classes  the  males  scored  higher; 
however,  this  differeuce  in  favor  of  the  males  was  greater  in  the 
upper-middle  class  than  in  the  upper-lower  class.    There  were  no  SES  x 
Sex  interactions  in  either  Stage  I  story. 

Sex:    In  Stage  III,  there  were  nine  significant  Sex  main  effects  in 
eight  of  which  the  males  scored  higher.    Those  where  the  males 
excelled  were  Stance,  Engagement,  laitiation,  Aid/Advice,  Solver, 
Implementation,  Coping  Effectiveness,  and  Instrumeatality .  The 
females  scored  higher  on  Response  Length.    In  Stage  I,  there  were  no 
Sex  differences  in  either  Story. 

Non-^Academic  Task  Achievement 

Age:    There  were  two  significant  Age  main  effects  in  Stage  III.  The 
fourteen-year-olds  scored  higher  on  both  Response  Length  and  Negative 
Affect  Hero.    There  was  no  Age  difference  in  Stage  I.    There  were  three 
significant  Age  x  SES  interactions  in  Stage  III,  all  of  the  same 
nature.    For  Outcome,  Evaluation  of  Outcome,  and  Coping  Effectiveness, 
at  age  ten  the  upper-middle  class  scored  higher,  while  at  age  fourteen 
the  upper-lower  class  received  higher  scores.    There  was  no  significant 
Age  X  SES  interaction  in  Stage  I.    There  was  one  significant  Age  x  Sex 
interaction  in  Stage  III.    For  Engagement,  at  age  ten  the  males  scored 
higher,  while  at  age  fourteen  the  females  received  the  higher  score. 
In  Stage  I  there  was  a  significant  Age  x  Sex  interaction  for  Coping 
Effectiveness.    At  age  ten  the  males  scored  higher,  while  at  age 
fourteen  there  was  virtually  no  Sex  difference. 

Socioeconomic  Status:     There  was  one  social  class  difference  in 
Stage  III  for  the  variable  of  Response  Length.    Here,  the  upper-middle 
class  scored  higher  than  did  the  upper- lower  class.    In  Stage  I  there 
was  no  social  class  difference.    In  neither  Stage  III  nor  Stage  I 
were  there  significant  SES  x  Sex  interactions. 

Sex:    There  were  four  significant  Sex  main  effects  in  Stage  III, 
all  in  the  same  direction.    The  females  scored  higher  than  the  males 
on  Response  Length,  Positive  Affect  Hero,  Negative  Affect  Hero,  and 
Total  Affect  of  Hero  Plus  Others.    In  Stage  I,  the  males  scored  higher 
on  Coping  Effectiveness. 
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TOTAL  SCORES 


Age 

There  were  no  common  findings  in  both  Stages  I  and  III  with  respect 
to  Age  main  effects  on  the  Total  Scores,    There  were  three  Age  main 
effects  in  Stage  III.    On  Engagement  the  ten-year-olds  scored  higher; 
while  for  Response  Length  and  Negative  Affect  Hero,  the  fourteen-year- 
olds  received  the  higher  scores.    There  were  seven  Age  main  effects  in 
Stage  I,  six  of  which  were  of  the  same  nature.    The  fourteen-year- 
olds  scored  higher  on  Coping  Effectiveness,  Engagement,  Initiation, 
Implementation,  Affect  Associated  with  the  Problem,  and  Persistence. 
The  ten-year*olds  scored  higher  on  Stance.    There  were  three  signi- 
ficant Age  X  SES  interactions  in  Stage  III,  none  of  which  were  in 
coiranon  with  Stage  I  findings.    For  Engagement,  the  upper-lower  class 
scored  higher  at  both  age  levels;  however,  this  difference  was  greater 
in  the  fourteen  than  in  the  ten-year-old  sample*    For  both  Solver  and 
Implementation,  at  age  ten  the  upper-middle  class  scored  higher,  while 
at  age  fourteen  the  upper-lower  class  scored  higher.     In  Stage  I, 
there  were  two  significant  Age  x  SES  interactions.    For  Stance,  the 
upper-lower  class  excelled  at  both  age  levels;  however,  this  difference 
was  accentuated  in  the  fourteen-year-old  sample.    For  Affect  Asso- 
ciated with  the  Outcome,  at  age  ten  the  upper-lower  class  scored 
higher,  while  at  age  fourteen  the  upper-middle  class  received  higher 
scores* 

In  Stage  III  there  were  four  significant  Age  x  Sex  interactions, 
none  of  which  appeared  in  Stage  I.    For  Initiation,  at  age  ten  the 
males  scored  higher,  while  at  age  fourteen  there  was  virtually  no 
Sex  difference.    For  Solver,  at  age  ten  the  males  scored  higher,  while 
at  age  fourteen  the  females  scored  higher*    For  both  Outcome  and 
Coping  Effectiveness,  at  both  age  levels  the  males  scored  higher;  how- 
ever, this  difference  in  favor  of  the  males  was  accentuated  in  the  ten- 
year-old  sample.     In  Stage  I,  there  were  two  Age  x  Sex  interactions. 
For  Total  Coping  Effectiveness,  at  age  ten  the  females  scored  higher, 
while  at  age  fourteen,  the  males  received  the  higher  scores.  For 
Engagement,  at  both  age  levels  the  males  received  the  higher  scores; 
however,  this  difference  in  favor  of  the  males  was  accentuated  in  the 
fourteen-year-old  sample. 

Socioeconomic  Status 

There  were  two  social  class  main  effects  in  Stage  III,  neither  of 
which  appeared  in  Stage  I.    The  upper-lower  class  scored  higher  on 
Engagement,  while  the  upper-middle  class  scored  higher  on  Response 
Length.     In  Stage  I,  there  were  three  significant  social  class 
differences.    The  upper-lower  class  scored  higher  on  Stance,  while 
the  upper-middle  class  scored  higher  on  both  Implementation  and 
Persistence.    In  Stage  III,  there  was  one  significant  SES  x  Sex 
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interaction  for  Response  Length.    In  both  social  classes  the  females 
socred  higher;  however,  this  difference  was  accentuated  in  the  upper- 
lower  class.    There  were  no  SES  x  Sex  interactions  in  Stage  I. 

Sex 

There  was  one  similar  Sex  finding  In  both  Stages  I  and  III,  In 
both  studies  the  males  scored  higher  on  Engagement.    In  Stage  III 
there  were  twelve  additional  Sex  differences.    The  males  scored  higher 
on  Stance,  Initiation,  Aid/Advice,  Solver,  Implementation,  Outcome, 
Coping  Effectiveness,  and  Instrumentality.    The  females  received 
higher  scores  on  Response  Length,  Positive  Affect  Hero,  Negative 
Affect  Hero,  and  Total  Affect  of  Hero  Plus  Others.    In  Stage  I  there 
were  three  significant  Sex  main  effects  not  found  in  Stage  III.  The 
females  scored  higher  on  Stance  and  Affect  Associated  with  tha  Outcome, 
while  the  males  scored  higher  on  Affect  Associated  with  the  Problem. 
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ANOVA  OF  MEANS: 
HYPOTHESES  AND  FINDINGS 


MEXICO 

DEMOGRAPHIC  MEASURES 

Upper-middle  class  children  will  have  higher  Educational 
Aspirations  than  will  upper-lower  class  children. 

Data  from  both  studies  supported  this  hypothesis,  as  the  upper- 
middle  class  children  had  significantly  higher  Educational  Aspirations 
than  did  the  upper-lower  class  children.    Thus,  the  hypothesis  was  com- 
pletely verified. 

ACHIEVEMENT  ^ASURES 

Upper-middle  class  children  will  have  higher  Achievement 
scores  than  will  upper-lower  class  children. 

This  hypothesis  was  completely  verified  in  both  Stages  I  and  III,  as 
the  upper-middle  class  children  scored  significantly  higher  than  thn 
upper-lower  class  children  on  the  Raven  and  on  all  Achievement  measures. 

Females  will  have  higher  Achievement  scores  than  will  males. 

This  hypothesis  was  not  supported  by  Stage  III  data  as  males  scored 
higher  than  females  on  two  of  the  four  Achievement  measures.    In  Stage 
I  the  hypothesis  was  also  unverified  as  males  also  scored  significantly 
higher  than  feuiales  on  two  of  the  four  measures.    Thus,  the  hypothesis 
^as  rejected  for  Mexican  children. 

OCCUPATIONAL  ME/.SURES 

Upper-middle  class  children  will  have  higher  objective 
status  level  Occupational  Expectation  than  will  upper- 
lower  class  children.  / 

This  hypothesis  was  verified  in  both  studies  where  the  upper-middle 
class  scored  significantly  higher  than  did  the  upper-lo^'er  class. 

Upper-middle  class  children  will  have  a  higher  level  of 
objective  Occupational  Aspiration  than  will  upper-lower 
clajs  children. 

This  hypothesis  was  also  verified  in  both  studies,  as  the  upper- 
m-'^f^le  class  children  scored  '-ignif icantly  higher  on  both  occasions 
than  did  the  upper-lower  cla4,s  children. 
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Upper-middle  class  children  will  have  different  discrepancy 
scores  between  Occupational  Aspiration  and  Expectation  than 
will  the  upper-lower  class  children. 

This  hypothesis  was  verified  in  both  studies  where  the  upper-lower 
class  children  had,  in  both  instances,  sign-' f icantly  greater  discrepancy 
scores  than  di<^  the  upper-middle  class  children. 

Upper-middle  class  children  will  prefer  different  Occupa- 
tional Values  than    will  upper-lower  class  children. 

Of  the  fifteen  Occupational  Values,  six  showed  signlticant  social 
class  differences  in  Stage  III.    In  Stage  I,  twelve  showed  significant 
social  class  differences.    Because  of  the  relatively  poorer  Stage  III 
findings,  one  must  conclude  thac  this  hypothesis  was  only  moderately 
supported  with  the  upper-middle  class  in  both  studies  preferring 
Altruism,  Independence,  and  Follow  Father ,  and  the  upper-lower  class 
preferring  Variety  in  both  studies.  , 

Upper-lower  class  children  will  show  a  greater  preference  for 
"Extrinsic"  Occupational  Values  than  will  upper-middle  class 
children* 

This  hypothesis  must  ba  rejected  as  in  neither  study  was  there  a 
significant  social  class  difference  in  the  Total  Extrinsic  score. 

Males  will  have  a  higher  objective  Occupational 
Expectation  level  than  will  females. 

This  hypothesis  was  verified  in  both  studies  as  males  had  signifi- 
cantly higher  Occupational  Expectations  than  did  females. 

Males  will  have  a  higher  objective  Occupational  Aspiration 
than  will  females. 

This  hypothesis  was  verified  in  both  studies  as  males  had  signifi- 
cantly higher  Occupational  Aspiration  scores  than  did  females. 

Males  will  prefer  different  Occupational  Values 
than  will  females. 

Of  the  fifteen  Stage  III  Occupational  Values,  seven  showed  signifi- 
cant Sex  differences.  .  In  Stage  I,  ten  of  the  fifteen  values  showed 
significant  Sex  differences.    Again,  due  to  the  relatively  poorer  Stage 
III  findings,  the  hypothesis  can  only  be  tentatively  accepted.    In  both 
stMdies  females  preferred  Esthetics,  Success,  Intellectual  Stimulation, 
and  Surroundings;  while  males  preferred  Creativity  and  Follow  Father. 
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Females  will  more  frequently  choose  **Intrinsic"  Occupa- 
tional     lues  than  will  males. 

This  hypothesis  was  not  verified  in  Stage  III  as  there  were  no  sig- 
nificant Sex  differences  in  the  Intrinsic  score.     It  was  verified, 
however,  in  Stage  I,    Thus,  support  for  the  hypothesis  was  considered 
questionable . 

Males  will  more  frequently  choose  '^Extrinsic*'  Occupational 
Values  than  will  females. 

This  hypothesis  was  not  verified  iu  Stage  III  as  there  were  no  £  '^- 
nificant  Sex  differences  in  the  Tc^al  Extrinsic  score.    However,  i.-  vas 
verified  in  Stage  I.    Thus,  support  for  the  hypothesis  was  considered  to 
be  questionable. 

COPING  STYLE  MEASURES 

Upper-middle  class  children  will  demonstrate  a  different 
style  of  coping  than  will  upper-lower  class  children. 

In  the  Stage  III  Social  Attitudes  inventory,  two  of  the  six  scales 
showed  significant  social  class  differences.     In  Stage  I,  two  of  the 
four  scales  showed  significant  social  class  differences-    Thus,  the 
hypothesis  was  partially  verified  by  Social  Attitudes  Inventory. 

Turning  next  to  the  Sentence  Completion,  of  the  forty-eight  Coping 
Style  measures,  twenty-eight  showed  significant  social  class  differences 
However,  in  Stage  I,  of  the  thirty-two  variables,  only  six  showed  sig- 
nificant social  class  differences.    This,  of  course,  considerably 
moderated  the  quite  strong  Stage  III  findings. 

On  the  Story  Completion,  of  the  one  hundred  four  variables,  twenty- 
four  showed  significant  social  class  differences.     In  Stage  I  Story 
Completion  there  were  five  social  class  differences  Dut  of  a  possible 
nine.    Thus,  there  was  fair  verification  for  the  hypothesis  with  Story 
Completion  data.    Overall,  Mexican  data  gave  only  partial  support  to 
this  hypothesis. 

Males  will  demonstrate  a  different  style  of  coping 
than  will  females. 

Looking  first  at  Sentence  Completion  data,  out  of  forty-eight  Coping 
Style  variables,  thirteen  showed  significant  Sex  diffeiences  in  Stage 
III.     In  Stage  I,  out  of  thirty-two  Coping  Style  variables,  eighteen  of 
them  showed  significant  Sex  differences.    Thus  there  was,  overall,  very 
moderate  suppoit  for  the  hypothesis  across  the  two  studies  utilizing 
Sentence  Completion  data* 
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Looking  next  at  the  Social  Attitudes  Inventory,  in  Stage  III  there 
were  no  significant  Sex  differences,  and  in  Stage  I,  two  of  the  four 
scales  showed  significant  Sex  dif f ';rences .    Thus,  Social  Attitudes 
Inventory  data  did  not  lend  adequate  support  to  the  hypothesis „ 

Turning  finally  to  the  Story  Completion  instrument,  out  of  one  hun- 
dred four  variables,  thirty-six  showed  significant  Sex  differences  in 
Stage  III.     In  Stage  I,  four  of  the  nine  Coping  Style  variables  showed 
significant  Sex  differences.    Thus,  Story  Completion  data  lent  fairly 
good  overall  support  to  the  hypothesis.    Considering  data  from  all 
three  instruments,  only  moderate  support  for  the  hypothesis  was  found. 

The  difference  in  the  style  of  coping  between  the 
males  and  females  will  be  consistent  across  all  five 
behavior  areas  studied. 

The  only  even  partially  consistent  Sentence  Completion  finding  was 
that  for  two  of  five  areas,  males  scored  higher  on  Hostile  Affect  and 
females  scored  higher  on  Depressive  Affect  in  St-'tge  III.     In  Stage  I 
males  cended  to  score  higher  on  Stance  and  Neutral  Affect,  and  females 
scored  higher  on  Negative  Affect. 

Turning  finally  to  the  Story  Completion,  of  the  various  coping  styles 
only  three  showed  any  degree  of  consistency.    The  oiales  scored  higher 
than  the  females  on  three  occasions  on  Instrumentality  and  Implementa- 
tion while  females  scored  higher  on  throe  occasions  on  Total  Affect  and 
on  Positi>^e  Affect.     In  Stage  I,  consistency  in  Story  Completion  Coping 
Style  dimensions  could  nor  be  tested  since  only  summary  Coping  Style 
scores  were  used.    The  overall  findings  supported  only  the  partial  con- 
sistency of  the  Affect  dimensions.    For  most  of  the  remainder  of  the 
dimensions  the  hypothesis  must  be  rejected. 

COPING  EFFECTIVENESS  MEASURES 

The  upper-middle  class  children  will  exhibit  more  effective 
overall  Coping  behavior  than  will  upper-lower  class  children. 

Looking  first  at  the  Sentence  Completion,  of  the  six  Coping  Effective 
ness  measures,  three  showed  significant  differences  in  favor  of  the 
upper-middle  class . 

On  the  Story  Coin>letion,  out  of  eight  Coping  Effectiveness  scores, 
one  favored  the  upper-middle  class  and  two  favored  the  upper- lower  class 
Thus,  there  was  marginal  support  for  the  hypothesis  from  the  Sentence 
Completion  and  virtually  no  support  from  the  Story  Completion.    In  Stage 
I,  on  three  of  the  six  Sentence  Completion  scales,  again^  the  upper- 
middle  class  children  excelled,  but  on  the  Story  Completion  the  upper- 
middle  class  children  excelled  only  on  one  story.    Thus,  in  Stage  I,  out 
of  a  total  of  fifteen  Coping  Effectiveness  measures,  the  upper-middle 
class  excelled  on  only  four  of  them*    Stage  I  data  did  not  lend  ad- 
ditional support  to  the  hypothesis  md  it  was  rejected. 
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MEXICO  INTRA-COUNTRY  REPORT  OF  SIGNIFICANT  CORRELATIONS 


CRITERION-CRITERION  RELATIONSHIPS 

Hypothesis  1;    There  will  be  positive  relationships  among 

Aptitude  and  Achievement  Criterion  measures. 

From  the  data  relating  to  Hypothesis  1  it  can  be  seen  that  of 
twelve  possible  correlations,  twelve  were  not  only  significant,  but 
substantial.    In  Stage  I  when  only  three  of  the  variables  were  studied 
for  their  intercorrelations,  five  out  of  the  six  were  significantly  and 
substantially  correlated.    Although  the  number  of  cases  in  Stage  III 
was  only  naif  that  of  Stage  I,  the  correlations  tended  to  be  slightly 
higher,  and,  in  one  case,  appeared  in  this  stage  while  not  present  in 
Stage  I.    Such  a  case  was  that  of  Reading  and  Mathematics,  which  in 
Stage  I  did  not  correlate  at  all  and  in  Stage  III  correlated  .62  at  ten 
years  of  age.    In  the  correlation  matrix  relating  to  Hypothesis  1  one 
can  see  chat  the  correlations  were  consistently  slightly  greater  at  ten 
than  at  fout*,een  years  of  age.    In  Stage  I,  Reading  was  a  better 
predictor  than  Mathematics  of  the  CPA,  while  in  Stage  III  all  three. 
Aptitude,  Mathematics  and  Reading,  were  pretty  much  equal  and  quite 
good  in  their  prediction  of  CPA.    The  largest  correlations  occurred 
at  ten  and  at  fourteen  between  Reading  and  Mathematics  with  ,62  at  ten 
and  .57  at  fourteen. 

Hypothesis  2:    There  will  be  positive  relationships  among  the 

Achievement  and  the  Peer  BRS  Criterion  measures. 

As  can  be  seen  from  a  perusal  of  the  dati  relating  to  Hypothesis  2, 
this  hyftofhesis  is  true  for  some  of  the  BRS  measures,  for  others  it  is 
only  partially  true^  and  there  is  one  for  which  it  is  largely  untrue. 

In  general,  the  hypothesis  tends  to  be  true  more  at  the  ten-year -old 
than  at  the  fourteen-year-old  level.    This  is  true  not  OL.ly  because 
the  number  of  correlations  was  greater  for  the  ten-year-olds,  but 
because  the  strength  of  the  correlations  was  also  generally  higher 
with  a  few  exceptions        at  age  ten  than  at  age  fourteen. 

The  largest  intercorrelations  occurred  becween  the  BRS  Task  Achieve- 
ment and  GtA  with  -44  at  ten  and  ,5i  at  fourteen  and  between  BRS  Item 
7,  Initiation,  and  CPA  with  .43  and  .50  at  the  two  respective  ages. 
Anxiety  BRS  should  be  singled  out,  since  this  was  the  only  BRS  response 
in  which  the  hypothesis  was  not  only  untrue,  but  it  was  reversed, In  the 
relationship  at  ten  between  Anxiety  and  Mathematics  -.22,  between 
Anxiety  and  CPA  -.25  at  ten  and  -.30  at  fourteen.    On  Self -Assertion, 
only  one  of  the  six  possible  intercorrelations  was  significant  at  the 
ten-year-old  level.    It  was  between  Reading  and  Self-Aasertlon. 
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Summary  and  Interpretation 


The  results  of  Stage  III  for  Aptitude  and  Achievement  are  considered 
to  be  more  reliable  than  chose  for  Stage  I.    However,  even  in  Stage  I 
the  hypothesis  that  was  true  and  substantial  for  five  out  of  six 
possible  correlations,  in  Stage  III  it  was  true,  and  generally  slightly 
more  substantial  in  twelve  out  of  twelve  possible  correlations.     It  is 
good  to  know  that  in  Mexico  one  can  to  a  fair  extent  predict  Aptitude, 
Mathematics  Achievement  and  GPA  through  a  simple  reading  test,  and  that 
this  is  particularly  so  at  ten  years  of  age  with  ,59  for  Aptitude,  .62 
for  Mathematics  and  ,58  for  GPA,    True  it  is,  on  the  average,  that  no 
more  than  thirty-six  percent  of  the  variance  can  be  accounced  for  by  a 
reading  test,  but  these  results  are  not  significantly  lesser  than  those 
that  I  have  been  able  to  see  for  the  United  States  in  this  very  same 
study.    The  added  fact  that  the  objective  Mathematics  and  Aptituds 
tests  did  correlate  also  substantially  with  GPA  in  Mexico  permits  one 
to  reassure  oneself  that,  after  all,  the  giving  of  grades  in  Mexico  is 
not  half  so  bad  as  one  is  often  left  to  strongly  believe.    It  has  been 
seen  that  the  relationship  between  the  BRS  and  the  Achievement  measures 
was  not  generalized.     It  is  true  across  the  board  for  BRS  Task  Achieve- 
ment, BRS  Implementation  and  BRS      ^tiation.    The  best  predictor  of 
Achieveinent  was  the  BRS  Task  Achievement.     Its  highest  correlation  was 
.51  at  fourteen  with  GPA.    For  BRS  Authority  the  hypothesis  was  true 
at  ten,  but  only  for  Reading  and  GFA  at  fourteen.    The  hypothesis  was 
true  for  BRS  Interpersonal  Relations  at  ten  but  only  tor  GPA  at  fourteen. 
The  hypothesis  was  generally  not  true  for  Self -Assert ion,  except  at  ten 
with  Reading.    The  hypothesis  was  generally  true  with  the  BRS  item  8, 
Solver,  except:  ror  Mathematics  at  fourteen.    The  hypothesis  for  the 
ability  to  handle  aggression  was  generally  true,  except  at  fourteen  with 
Reading. 

It  is  interesting  that  the  behavior  patterns  assessed  by  the  BRS  did 
have  correlations  with  Achievemert.    Although  the  measures  of  achieve- 
Hient-directed  behavior  such  as  fask  Achievement,  Initiation,  Implemen- 
tation and  Solver  are  somewhat  more  important,        it  is  important  to 
realize  thac  knowing  how  to  deal  wich  Authority  has  such  good  corre- 
lations at  age  ten,  and  significant  correlations  at  age  fourteen  with 
Achievement,  and  that  Interpersonal  Relations  is  such  a  good  correla- 
tor of  GPA  at  age  ten.    It  is  also  interesting  to  see  that  to  know  how 
to  deal  with  aggression  is  generally  a  good  correlator  with  Achievement. 
The  fact  that  Self-Assertion  did  not  correlate  almost  at  all  with 
Achievement  and  that  Anxiety  correlated  negatively,  together  with  ^he 
other  results    might  lead  one  to  say  that  in  hexico  one  will  succeed  if 
he  works  hard  at  his  studies,  if  He  knows  how  to  deal  with  authority 
and  carry  on  well  with  interpersonal  relations,  but  that  he  will  not 
do  so  well  if  he  is  self-assertive  and  somewhat  fearless.    In  a  paper 
I  once  made  this  statement:    "A  boy  should  be  Snuy  ir^cho*  but  not  so 
much  as  his  father."    Here,  apparently,  we  can  add,  "but  not  so  much 
as  his  teacher." 
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PREDICTOR -PREDICTOR  RELATIONSHIPS 


Hypothesis  3;    There  will  be  positive  relationships  among  the 
Intrinsic  Occupational  Values. 

The  results  that  can  be  observed  in  the  correlation  matrix  relating 
to  Hypothesis  3  are  very  similar  to  those  obtained  in  Stage  I,  although 
only  twenty  rather  than  twenty-nine  out  of  fifty-six  possible  correla- 
tions were  significant*    Six  of  these  correlations  were  positive  and 
fourteen  were  negative.    Five  of  these  positive  correlations  occurred 
between  the  same  variables  as  they  did  in  Stage  I,  that  is  to  say, 
between  Self-Satisfaction  and  Altruism,  Intellectual  Stimulation  and 
Creativity,  and  Variety  with  Intellectual  Stimulation  and  Creativity. 
Most  of  the  negative  correlations  also  occurred  between  the  same 
values  as  in  Stage  I.    Also,  as  in  Stage  I,  there  was  not  a  definite 
trend  to  favor  the  ten-  or  the  fourteen-year-olds  for  the  occurrence  of 
correlations  but,  generally,  the  correlations  in  Stage  III  tended  to  be 
smaller,  which  may  be  due  to  the  fact  that  the  N  was  half  as  large  as 
that  of  Stage  I. 

Hypothesis  4:    There  will  be  positive  relationships  among  the 
Extrinsic  Occupational  Values. 

In  the  data  relating  to  Hypothesis  4  only  twenty-four  out  of  forty- 
three  possiHle  correlations  were  significant.    Again,  like  in  the 
previoufc  hypothesis,  and  as  in  Stage  I,  eighteen  of  these  correlations 
, ent  against  the  hypothesis  and  only  six  went  with  it.    Five  of  these  six 
were  correlations  between  exactly  the  same  variables  as  in  Stage  I,  that 
is,  a  correlation  between  Economic  Returns  and  Security,  a  substantial 
correlation  between  Economic  Returns  and  Prestige,  and  a  substantial 
correlation  between  Associates  and  Surroundings.    The  negative  correla- 
tions also  occurred  pretty  much  in  the  same  variables  in  Stage  I  and  in 
Stage  III.    There  were  no  differences  between  the  ten-  and  fourteen-year- 
olds  as  regards  the  number  of  correlations  that  were  significant,  and 
the  size  of  the  correlations  was  pretty  much  the  same  as  in  Stage  I. 

Hyj)othesis  5:    There  will  be  ne^jative  rt  ^ationships  among  the 

Intrinsic  and  the  Extrinsic  Occupational  Values. 

From  the  one  hundred  forty-four  possible  correlations  in  the  correla- 
tion matrix  tor  Hypothesis  5,  eighty-three  were  significantly  different 
from  zero.    Of  these,  twelve  were  positive  correlations  and  seventy  were 
negative  correlations.    Although  with  a  slightly  smaller  number  of  Inter- 
correlatlons,  these  results  pretty  much  mirrored  thos^  obtained  in 
Stage  I.    There  were,  as  in  Stage  I,  a  few  moderately  high  negative  re- 
lationships between  certain  Extrinsic  and  certain  Intrinsic  values. 

Thus,  there  we/e  moderately  high  negative  correlations  between  Altru* 
ism.  Prestige  and  Economic  Returns.    These  negative  correlations  fluc- 
tuated from  -.24  to  -.38,  others  between  Self-Satisfaction  in  the  Job 
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and  Prestige  and  Economic  Returns  fluctuating  from  -.24  to  -.37. 
These  moderately  high  correlations  were  cor^scant  in  the  two  stages. 
There  was  not,  however,  as  there  was  in  Stage  I,  a  moderately  strong 
intercorrelatirn  between  Intellectual  Stimulition  and  Economic  Returns, 
but  there  were  similar  negative  correlations  ranging  from  -.14  to  -.33 
between  Creativity  on  the  one  hand  and  Surroundings  ana  Associates  on 
the  other • 

On  the  other  hand,  the  mair  results  between  each  one  of  the  values 
and  the  Total  Extrinsic  and  the  Total  Intrinsic  scores  went  very  much 
along  with  what  we  had  to  say  in  Stage  I,  that  is  to  say,  there  were 
some  values  that  might  be  considered  as  forming  a  genuine  part  of 
either  an  Intrinsic  or  an  Extrinsic  value  in  Mexico.    Thus,  there  were 
moderate  to  somewhat  strong  negative  relationships  ranging  from  -.24  to 
-.30  between  Security,  Prestige  and  Economic  Returns  on  the  one  side 
and  the  Total  Intrinsic  value  on  the  other.    Follow  Father  in  both 
Stage  I  and  Stage  III  may  also  be  considered  part  ?f  an  Extrinsic  ^alue 
pattern.    It  also  correlated  negatively  In  both  Stage  I  and  Stage  III 
with  the  Total  Intrinsic.    In  Stage  III  it  had  a  negative  cot  relation 
of  -.44  at  ten  and  at  fourteen  with  the  Total  Intrinsic.    At  the  other 
extreme,  there  were  negative  relationships  ranging  from  -.32  to  -.42 
betveen  Intellec*:ual  Stimulation,  Creativity,  Variety  and  Esthetics 
anc  the  Extrinsic  total  score. 

Summary  of  the  Occupational  Value  Hypotheses 

Generally,  most  of  the  hypotheses  connected  with  the  Occupational 
Values  were  wrong.    Only  exceptionally  did  the  In$.rinsic  values  correlate 
positively  with  the  Intrinsic  values,  and  only  exceptionally  the 
Extrinsic  values  correlated  positively  with  the  Extrinsic  values.  It 
was  stated  in  Stage  I  tl^at  oae  should  be  aware  of  the  negative  correla- 
tion that  will  result  from  the  paired  comparison  nature  of  the  instru- 
ment.   Selecting  one  value  will  consistently  mean  that  one  does  not 
^i^elcct  the  othei .    As  to  the  degree  of  representativeness  of  the 
tot^l  scores,  one  has  to  take  into  account  that  each  one  of  the  values 
was  presenc  within  the  cotal  score  and  therefore  the  correlations, 
which  were  generally  small,  were  not  at  all  impressive.    However,  ?:he 
Intrinbic  value  was  best  chrracterized  by  the  Occupational  Values  of 
Esthetics,  Ipxellectual  Stimulation,  Creativity'  and  Variety,  the  load- 
ings ranging  from". 32  to  ".42  with  a  median  of  ".37.    The  Extrinsic 
value  was  best  characterized  by  Security,  Prestige,  Economic  Returns  ^ 
and  Follow  Father.    Here  the  range  of  the  loading  was  from  -.24  to  -.50 
with  a  fairly  high  median  of  -.44.    Just  a';  in  Stage  I,  Hypothesis  5  was 
held  to  the  extent  that  there  were  seventy  out  of  one  hundred  forty-four 
possible  correlations    '  ich  were  negative.    One  should,  however,  state 
that  there  were  some  ^  .    tive  intercorrelations,  although  few  and  not 
ver>  large.    Definitely  one  should  conclude  that  the  hypothesis  was 
true  only  for  a  few  of  the  values,  as  it  was  pointed  out  in  the  body  of 
the  4tscusslon. 
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Hypothesis  6:    Thei?  will  be  positive  relationships  among  the 

Status  Level  measures  of  the  Occupational  Aspira- 
tion, Occupational  Expectation  and  Educational 
Aspiration  measures. 

Just  as  it  happened  in  Stage  I,  this  hypothesis  was  strongly  con- 
firmed at  both  the  ten-  and  the  fourteen-year-old  level.    AH  the  six 
intercorrelatlons  were  positive  and  moderafely  high,  the  range  being 
.46  to  .56. 

Hypothesis  7:    There  will  be  a  positive  relationship  between 

the  two  Occupational  Interest  Discrepancy  measures. 

As  in  Stage  I,  this  hypothesis  was  confirmed.    The  two  discrepancy 
scores  were  correlated  .32  at  ten  and  .39  at  fourteen  years  of  age. 

Summary  of  Motivation  Variable  Hypothesis 

The  summary  for  the  Occupational  Values  has  already  been  done.  Here 
we  shall  zry  a  summary  only  for  the  Occupational  Interests,  Hyp:>th<'Sis 
6.    Hypothesis  6  was,  of  course,  highly  true.    The  correlations  in  Stag 
III  were  quite  similar  to  those  in  Stage  I.    However,  in  Stage  I  there 
was  a  greater  difference  between  the  ten-  and  the  fourtccn-ycar-olds' 
correlations  than  was  the  case  in  this  correlation  matrix,  particularly 
for  the  reiacionship  between  Occupational  Aspiration  and  Occupational 
Expectation.    Actually,   in  the  re lat iifrfShip  of  Occupational  Aspiration 
and  Educational  Aspiration,  the  relationship,  which  was  higher  in 
Stage  I  for  the  ten-year-olds,  was  higher  in  Stage  III  for  the  fourteen 
year-olds.    At  any  rate,  in  general,  the  higher  the  Occupational  Aspi- 
ration, the  higher  the  Occupational  Expectation,  the  higher  the  Occupa- 
tional Aspiration,  the  higher  the  Educational  Aspiration,  and  finally, 
the  higher  the  Occupational  Expectation,  the  higher  the  Occupational 
Aspiration,  too. 

Hypothesis  8:    There  will  be  positive  relationships  amoug  the 
SAI  Good  Coping  measures  across  the  five 
behavior  areas. 

Hypothesis  S  is  different  in  Stage  III  than  in  Stage  I.     In  Stage  I, 
there  was  a  different  SAI  Inventory,  «nd,  on  that  occasion,  the  corre- 
lations were  established  between  Active  and  Passive  measures.    In  the 
new  SAI  the  correlations  were  established  between  the  areas  of  Task 
Achievement,  Authority,  Aggression,  Interpersoital^ilelat ions  apj  Anxiety 
also  between  each  one  of  them  and  the  Total  SAI  score.    Eighteen  out 
of  twenty  possible  intercorrelatlons  were  significant  and  most  of  them 
beyond  the  .01  level  of  significance.    The  intercorrelatlons  tended  to 
be  larger  at  ten  than  at  fourteen  years  of  age  in  all  of  the  areas, 
except  in  Anxiety,  where  the  opposite  was  true.    Outside  of  SAT  Tcisk 
Achievement,  which  did  not  correlate  with  Aggression  and  Interpersonal 
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Relations  at  age  fourteen,  all  the  other  behavior  areas  made  the 
hypothesis  ♦'rue.    The  SAI  for  Authority  was  the  one  that  correlated 
highest  and  more  consistently  with  all  the  other  behavior  areas.  It 
is,  however,  the  SAI  for  Aggression  which  contributed  highest  to  the 
Total  Score  with  .71  at  ten  and  .70  at  fourteen  years  of  age.  Next 
is  Interpersonal  Relations.     In  the  third  plac3  comes  Authority  with 
.61  at  ten  and  .61  at  fourteen  years  of  age.    Generally,  the  Total 
Score  was  a  good  representation  of  the  individual  measures  although 
it  was  only  moderately  representative  of  the  SAI  for  Task  Achievement 
and  for  Anxiety.     It  is  interesting  to  note  that  the  SAI  for  Anxiety 
correlated  much  higher  at  age  fourteen  than  at  ten  years  of  age  with 
all  che  other  measures.    At  fourteen  it  was  actually  a  better  corre- 
lator of  the  other  behavior  areas  than  was  Authority.     At  age  ten 
the  variable  that  correlated  best  with  all  the  other  areas  was  Task 
Achievement.    This  appears  to  indicate  that  at  ten  one's  way  of  coping 
with  Task  Achievement  is  the  best  model  of  the  way  he  copes  generally, 
but  at  fourteen  the  way  one  copes  with  Anxiety  is  the  best  model  of 
the  way  he  copes    in  all  other  areas.     In  both  cases  there  was  also  a 
strong  flavor  of  the  way  he  copes  with  Aggression. 

Hypothesis  9:    There  will  be  positive  relationships  among  the 
^'iews  of  Life  Active  Response  measures  across 
the  twenty  subsyndromes  plus  the  Total  Score. 

A  look  at  the  correlation  matrix  referring  to  Hypothesis  9  immedi- 
ately indicates  that  Hypothesis  9  is  generally  false  in  its  first  part. 
There  were  very  few  and  scattered  intercarrelations  among  the  twenty 
subsyndromes.    This  is  actually  what  should  be  expected,  since  each 
one  of  these  had  been  found  to  be  a  factor  in  a  factor  analytical 
study.    On  the  other  hand,  the  second  part  of  the  aypothesis  is 
generally  true.    Sixteen  of  the  subsyndromes  correlated  significantly 
with  the  Tocal  Score,    The  highest  contribut  ion  to  th?  Total  Sc^re  was 
given  by  Self-  versus  Other  Initiation  with  .52,  followed  by  Locus  of 
Control  with  .41,  Lnmediate  versus  Delayed  Action  with  .40  and  Task 
Achievement  versus  Interpersonal  Relations  .40.    Thus,  the  Total  Score 
was  best  characterized  on  the  Active  side,  by  individual  initiative 
rather  than  group  initiative,  fi  feeling  that  man  controls  the  environ- 
ment, an  Immediace  rather  than  a  Delayed  Action  upon  the  environment 
and  a  preference  for  Task  Achievement  over  Interpersonal  Relations. 
Ocner,  nioderate  relationships  above  .30,  were  with  Rate  of  Action, 
Earned  versus  Bestowed  Status  and  Instrument  versus  Fantasy.  Generally, 
the  Total  Score  was  not  a  good  representation  for  all  of  the  subsyn- 
dromes, but  it  was  a  fairly  good  representation  for  a  few  important  - 
dimensions » 

Out  of  the  twenty-six  significant  correlations,  there  were  seven 
which  were  negative,  two  of  these  with  Variable  59  (called  Emotional 
Control/Expressivity  ^vA  Acceptance  of  Emotions).    This  variable  cor- 
related negatively  with  Variable  47,  Rate  of  Action,  and  with  Variable 
30,  Competition/Cooperation. 
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Hypothesis  10:    There  will  be  positive  relationships  among  the 
measures  of  the  same  Sentence  Completion  Coping 
Style  variables  across  different  behavior  areas: 
a)  Stance. 

For  twelve  out  of  the  twenty  possible  correlations,  the  hypothesis 
was  true.     It  was  more  so  at  fourteen  years  than  at  ten  years  of  age 
with  eight  of  the  fourteen  significant  correlations  occurring  at 
fourteen.    The  distribution  of  the  intercorre lat ions  is  pretty  similar 
to  what  happened  in  Stage  I.    This  is  particularly  so  regarding  the 
fact  that  the  correlations  occurred  more  often  at  age  fourteen  than 
at  ten  years  of  age.    The  hypothesis  was  almost  entirely  true  for 
Stance  before  Authority  which  correlated  with  all  the  other  areas  at 
fourteen  and  with  all  but  one  at  ten  years  of  age. 

.A  in  Stage  I,  the  score  that  contributed  the  most  to  the  Total 
Scaiice  was  Authority.    However,  it  contributed  even  more  in  Stage  III 
than  in  Stage  I  with  a  high  .80  at  ten  and  .76  at  fourteen  years  of 
age.    Next  highest  was  Interpersonal  Relations  and  the  next  contributor 
was  the  score  for  Stance  before  Anxiety.    The  largest  difference  with 
Stage  I  was  that  in  this  occasion,  Stance  before  Task  Achievement  only 
contributed  .34  and  .37  respectively  at  ten  and  fourteen  years  of  age, 
while  in  Stage  I  the  contribution  was  ^64  and  .57.    At  any  rate,  for 
both  occasions,  the  Stance  before  Author it .  and  the  Stance  before 
Interpersonal  Relations  gave  the  most  ir»portant  flavor  to  the  Total 
Score  for  Stance. 

Hypothesis  11:    There  will  be  positive  relationships  among 

the  measures  wf  the  same  Sentence  Completion, 
Coping  Style  variables  across  different 
behavior  areas:    b)  Engagement. 

The  hypothesis  is  halfway  true  with  ten  out  of  twenty  possible 
correlations  resulting  signif  .cant.    This  was  better  than  in  Stage  I, 
where  only  five  of  *      twenty  possible  correlations  came  out  signifi- 
cant.   There  is  stil.  a  slight  trend  for  the  fourteen-year-oids'  cor- 
relations to  outnumber  tho  ten-year-olds'.    The  only  score,  however, 
that  made  the  hypothesis  totally  true  at  fourteen  and  almost  totally 
true  at  ten  years  of  age  was  Engagement  before  An;^iety.    The  correla- 
tions were  £'*^neralj^  lower  than  those  for  Stance.    The  score  for 
Engagement  in  Interpersonal  Relations  followed  by  that  in  Authority  and 
then  in  Anxiety,  were  the  highest  contributors  to  ilie  Total  Score-  lor 
Engageme^^t,  giving  the  same  flavor  to  Engagement  that  was  true  for 
Stance . 

Hypothesis  13:    There  will  be  positive  relationships  among  the 
measures  of  the  same  Sentence  Completion  Coping 
Style  variables  across  different  behavior  areas: 
c)    Coping  Effectiveness. 
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As  can  be  seen  from  the  correlation  matrix  relating  to  Hypothesis 
13,  this  hypothesis  is  largely  true.     It  should  also  be  pointed  out 
that  the  correlations  ar      in  general^  substantially  higher  thaa  for 
the  other  parts  of  the  Coping  sequence.    The  results  were  generally 
comparable  to  those  in  Stage  I,  except  that  at  that  time  the  hypoth- 
esis was  entirely  true,  with  twenty  out  of  twenty  corielations  being 
significant.    One  can  only  guess  that  the  difference  was  provided  by 
the  fact  that  this  sample  was  only  half  so  large  as  the  other.  The 
largest  single  intercorrelation  occurred  in  Stage  III  exactly  in  the 
same  place  as  it  did  in  Stage  I.     It  was  between  Coping  Effectiveness 
before  Authority  and  Coping  Effectiveness  before  Interpersonal  Re- 
lacions  with  ,37  at  t:n  and  .38  at  fourteen  years  of  age.    This  shows 
the  similarity  that  we  have  referred  to,  on  other  occasions,  between 
the  interactions  of  the  children  with  authority  and  their  inceractions 
with  their  peers.    Children  in  Mexico  grow  fundamentally  within  the 
family  rather  than  in  their  peer  group. 

The  scores  for  Coping  Effectiveness  before  Authority  and  Aggression 
made  the  hypothesis  entirely  true  at  both  ten  and  fourteen  years  of  age. 
The  largest  single  contribution  to  the  Total  Score  was  given  once  more 
by  Coping  Effectiveness  before  Authority  with  correlations  that  indi- 
cated that  as  nuch  as  sixty-four  percent  of  the  variance  of  the  Total 
Score  was  explained  by  it.    Next  were,  again,  and  like  in  the  previous 
variables.  Coping  Effectiveness  before  Interpersonal  Relations  with 
.67  and  .70  and  Coping  Effectiveness  before  Anxiety.    Coping  Effective- 
ness before  Aggression  came  close  to  the  other  three  and  last  was 
Coping  Effectiveness  before  Task  Achievement, 

Hypothesis  14:    Thare  will  be  a  positive  relationship  among  the 
Coping  Style  dimension  total  scores  and  Coping 
Effectiveness  total  score  for  the  Sentence 
Completion, 

The  hypothesis  is  true.    The  intercorrelations  ranged  from  nigh  tc 
very  high,  the  lowest  was  .69,  the  highest  .96.    There  was  no  difference 
between  the  age  levels  as  regards  the  strength  of  these  correlations. 
The  intercorrelation  between  Total  Engagement  and  Total  Aid/Advice  was 
almost  perfect,  with  .96  at  age  ten  and  .95  at  age  fourteen.    Total  Aid/ 
Advice  is  a  new  scale  score.    It  is  the  mean  of    several  scaled  scores, 
each  based  on  the  responses  to  a  number  of  the  stems.    Total  Aid/Advice 
and  Total  Coping  Effectiveness  were  excellent  predictors  of  the  ether 
total  scores  of  Coping  Style  dimension. 

Hypothesis  15:    There  will  be  positive  relationships  among 
the  Sentence  Completion  Attitude  measures 
and  the  Attitude  Total  Score  across  behavior 
areas. 

The  first  part  of  the  hypothesis  is  larg€>  false.    While  in  Stage  I 
it  was  true  in  four  out  of  six  intercorrexations,  here  it  was  false  to 
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the  extent  that  only  two  out  ot  twelve  Lntercorrelations  wert*  positive. 
The  two  occurred  between  Task  Achievement  and  Authority  and  Anxiety, 
On  the  other  hand,  the  hypothesis  that  each  of  the  Sentence  Completion 
Attitude  measures  will  correlate  significantly  with  the  Attitude  total 
score  was  true.    The  Total  Attitude  was  loaded  highest,  c">ntaining 
Attitude  before  Authority  with  .71  at  ten  and  .67  at  fourteen,  next 
Attitude  toward  Interpersonal  Relations  with  .56  at  ten  and  .62  at 
fourteen,  next  with  .58  and  .51  at  ten  and  at  fourteen  by  Attitude 
toward  Task  Achievement  and  last  in  the  Attitude  toward  Anxiety  with 
.37  and  .20  at  the  two  respective  ages.    There  was  a  clear  predominance 
again  for  the  area  of  Attitude  toward  Authority  and  for  the  area  of 
Attitude  toward  Interpersonal  Relations,  although  here  the  Attitude 
toward  Task  Achievement  also  loaded  substantially  to  the  Total  Score. 

The  only  difference  with  Stage  I  is  that  in  Stage  I  Interperscnal 
Relations  loaded  higher  than  Authority  where,  here,  the  reverse  was  true. 

Hypothesis  16;    There  will  be  a  positive  relationship  among  the 
measures  of  the  san^  Sentence  Completion  Affect 
dimension  across  the  different  behavior  areas 
and  with  the  Total  Affect  scores,  a)  Hostile  Affect. 

Instead  of  the  Negative  Affect  dimension  of  Stage  I,  we  have  now, 
in  the  first  place,  the  Hostile  Affect  dimension.    This  hypothesis  is 
generally  false,  with  only  eight  out  of  twenty  correlations  being  sig- 
nificant.   However,  for  some  of  the  specific  variables  it  may  be  either 
slightly  more  than  halfway  true,  or  halfway  true,  while  for  others  it 
was  almost  entirely  false.    Thus,  Hostile  Affect  before  Authority  had 
five  significant  correlations  out  of  eight.     It  correlated  significantly 
at  both  ten  and  fourteen  years  of  age  with  Hostile  Affect  before  Aggres- 
sion, at  ten  with  Hostile  Affect  before  Aiixiety  and  at  ten  and  fourteen 
years  of  age  with  Hostile  Affect  before  Interpersonal  Relations.    It  may 
be  of  value  here  to  stop  and  consider  what  is  meant  by  Authority  Hostile 
Affect.     It  is  actually  the  average  of  the  frequency  of  hostile  affec- 
tive reactions  to  stems  20,  24,  30  and  31*    Thus,  in  the  next  variable, 
where  the  hypothesis  is  halfway  true.  Hostile  Affect  ir  Interpersonal 
Relations,    when  it  correlates  with  Hostile  Affect  before  Authority  and 
Hostile  Affect  before  Anxiety,  it  means  that  the  average  frequency  of 
Hostile  reactions  to  the  stems  in  Interpersonal  Relations  co-variates 
with  the  average  frequency  of  Hostile  reactions  to  the  stems  of  Authori- 
ty and  those  dealing  with  Anxiety.    Finally,  the  frequency  of  Hostile 
Affect  reactions  before  Anxiety  varied  positively  along,  as  we  have 
sjen  at  age  ten  with  Authority  and  at  age  ten  and  at  age  fourteen  with 
Interpersonal  Relations.    It  is,  also,  the  only  ore  that  correlated  with 
Task  Achievement,  .23.    It  is  very  clear  that  the  frequency  of  Hostile 
Affect  in  regard  to  stems  of  Task  Achieven^nt  did  noc  go  along  with 
the  frequency  of  Hostile  Affect  in  the  ocher  behavicr  areas.    As  for 
the  second  part  of  the  hypothesis,  it  is  true*    There  are  significant 
relationships  with  the  Total  Hostile  Affect  scores.    The  Total  Score 
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was  besc  represented  by  the  frequency  of  hostil*^  affective  reactions 
to  the  Authority  and  to  the  Interpersonal  Relations  stems.  However, 
frequency  of  Hostile  Affect  to  the  stems  of  Aggression  and  to  the 
stems  of  Anxiety  are  represented  well  in  the  Total  Score.    The  lowest 
and  quite  minimal  representation,  perhaps  just  the  fact  that  the 
variable  was  included  in  the  Total  Score,  was  for  Hostility  Affect  for 
Task  Achievement  with  .27  at  age  ten  and  ,20  at  age  fourteen,  while  the 
representation  for  Authority  was  .64  and  .66  at  the  respective  ages. 
Clearly  academic  work  inspires  the  least  hostility  I 

Hypothesis  17.  There  will  be  a  positive  relationship  among  the 
^  measures  of  the  same  Sentence  Completion  Affect 

dimension  across  the  different  behavior  areas: 

b)    Depressive  Affect. 

Depressive  Affect  is  the  other  part,  in  which  Negative  Afreet  was 
divided  for  Stage  III.     It  is  the  average  of  the  frequency  of  Depressive 
Affect  emotional  reactions  to  the  stems  that  have  to  do  with  the  dif- 
ferent behavior  areas.    Fifteen  out  of  twenty  possible  intercorre lations 
were  significant,  making  the  hypothesis  largely  true.    It  is  entirely 
true  for  the  frequency  of  Depressive  Affect  before  Authority.  This 
variable  correlated  significantly  with  a  range  of  correlations  from  .19 
to  .32  with  all  the  other  behavior  areas,    Wich  six,  out  of  eight  pos- 
sible intercjrrelc-cions,  came  frequency  of  Depressix/e  Affect  in  Anxiety 
in  Aggression  and  in  Interpersonal  Relations.    With  only  four  out  of 
eig^it  Depressive  Affect  intercorrelations  appeared  Task  Achievement. 
The  patterning,  in  regards  to  the  second  part  of  the  hypothesis,  was 
very  similar  to  that  of  Hostile  Affect,  that  is  to  say,  the  largest  con- 
tributor to  the  Total  Depressive  Affect  score  was  Depressive  Affect 
before  Authority  with  .77  at  age  ten  and  at  age  fourteen.    Next  was 
Depressive  Affect  before  Anxiety  and  Interpersonal  Relations,  next  was 
Depressive  Affect  before  the  stems  of  Aggression,  and  last  again,  was 
the  frequency  of  Depressive  Affect  to  the  Task  Achievement  stems.  At 
any  race,  and  again,  frequency  of  Depressive  Affect  was  not  as  common  to 
the  steins  ot  Task  Achievemenc  as  it  was  to  all  the  others.    It  is  par- 
ticularly interesting  that  it  should  be  so  high  in  regard    to  Authority. 
Albo  interesting  is  that  in  this  case,  and  not  so  for  the  Hostile  Affect 
Anxiety,  that  it  should  come  second.    These  again  are  a  valuable  series 
of  correlations  for  they  are  quite  high,  as  regards  the  patterning  of 
ttte  Mexican  culture.    Authority  and  Interpersonal  Relations  are 
"normally'*  strongly  involved  with  affect.    The -emotional  reactions  to 
Authority  and  Interpersonal  Relations  are  often  times  of  depression. 
More  often  of  depression  than  of  hostility.    This  is  assumed  to  be  the 
anatomy  of  melancholia.    Still  Mexicans  are  buoyant  more  often  than 
not.    Much  food  for  thought. 
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Authority,  Aggression,  Interpersonal  Relations  and  Nonacadetnic  Task 
Achievement  and  in  Stage  III  the  areas  were  Aggression,  Authority, 
Anxiety  and  Academic  Task  Achievement. 

Hypothesis  25;    There  will  be  a  positive  relationship  among  the 

measures  of  the  same  Story  Completion,  Coping  Style 
dimen:;ions  and  Coping  Effectiveness  scores  across 
the  different  behavior  areas  and  with  the  Total 
Scores  for  Coping  Style  and  Coping  Effectiveness: 

d)  Aid/Advice < 

The  first  part  of  the  hypothesis  is  false.    There  were  only  a  few 
significant  correlations,  as  can  be  seen  from  the  correlation  matrix 
relating  to  Hypothesis  25*    The  second  part  of  the  hypothesis  is  true, 
and  the  results  mirrored,  although  with  lower  correlations,  the  results 
obtained  for  Initiation*    We  have  as  the  largest  contributors  to  the 
Total  Aid/Advice  score  Aggression  with  .56  at  age  ten  and  .53  at  age 
fourteen.  Authority  with  *50  at  age  ten  and  *44  at  age  fourteen. 
Anxiety  with  *52  at  age  tea  and  .36  at  age  fourteen  and  Academic  Task 
Achievement  with  *50  at  age  ten  and  .44  at  age  fourteen* 

Hypothesis  26:    There  will  be  a  positive  relationship  among  the 

measures  of  the  same  Story  Con^letion  Coping  Style 
dimensions  and  Coping  Effectiveness  scores  across 
the  different  behavior  areas  and  with  the  T^al 
Scores  for  Coping  Style  and  Coping  Effectiveness: 

e)  Solver* 

The  first  part  of  the  hypothesis  is  generally  false.    The  second  part 
of  the  hypothesis  is  true.    The  results  vere  extremely  similar  to  those 
of  Initiation  and  Aid/Advice.    Thus,  we  have,  as  the  largest  contribu- 
tors to  the  Total  Solver  score.  Aggression,  Authority,  the  two  scores 
fcr  Anxiety  and  Academic  T^sk  Achievement*    It  begins  to  appear  that 
in  Stage  III  ^ne  model  for  the  Coping  Styles  in  the  Story  Conpletion 
was  formed  by  the  way  the  child  coped  with  Authority,  Aggression  and 
Anxiecy,  fundamentally,  and  in  the  second  place  the  way  he  coped  with 
Academic  Task  Achievement*    It  is  indeed  similar  to  that  found  In 
Stage  I,  although  at  that  time,  perhaps  due  to  the  nature  of  the  stories. 
Interpersonal  P*.elationships  tended  to  come  o'\t  as  high  as  Authority* 
One  should  point  out  that  one  of  the  stories  of  Interpersonal  Relatione 
did  net  appear  in  Stage  III,  and  this  was  precisely  the  one  that  tended 
to  give  high  contributions  to  the  total  scores*    This  was  the  story  of 
the  two  girls  playing  a  game  and  having  different  opinions  on  how  it 
should  be  played. 
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Hypothesis  18;  There  will  be  a  positive  relationship  among  the 
measures  of  the  same  Sentence  Completion  Affect 
dimensions  across  the  different  behavior  areas: 

c)  Neutr-^l  Affect, 

In  this  case,  we  have  the  average  of  the  frequency  of  Neutral 
Affective  reactions  to  the  stems  that  prove  into  the  different  behavior 
areas.    The  hypothesis  is  nearly  completely  true  with  seventeen  out  of 
twenty  possible  intercorrelations  resulting  significant.    There  was  no 
difference  in  the  number,  or  in  the  strength,  of  these  intercorrelations 
between  the  ten-  and  the  fourteen-year-olds.    The  intercorrelations  were 
generally  from  small  to  moderate,  ranging  from  .16  to  .?       The  hypoth- 
esis was  totally  true  only  for  Authority.    Neutral  Affect    o  the  stems 
of  Aggression  made  the  hypothesis  true  in  seven  out  of  eight,  Neutral 
Affect  to  the  stems  of  Anxiety  provided  seven  out  of  eight.    The  same 
happened  with  Neutral  Affect  for  Interpersonal  Relations.  Neutral 
Affect  to  the  stems  of  Task  Achievement  produced  five  correlations  with 
the  other  behavior  areas.    The  largest  contributor  to  the  Total  Neutral 
frequency  of  reactions  v'as  again  Authority.    This  area  appeared  to  be 
the  most  important  area  in  our  culture.    The  correlations  were  quite 
high,   .75  at  age  ten  and  .79  at  age  fourteen.    Next,  with  correlations 
close  to  the  seventies  came  Neutral  Affect  towards  Anxiety  and  towards 
Interpersonal  Relations.    With  correlations  in  the  fifties  came  Neutral 
Affect  for  the  stems  of  Aggression,  and  again  last  was  frequency  of 
Neutral  Affect  before  the  stems  of  Task  Achievement. 

Hypothesis  19:  There  will  be  a  positive  relationship  among  the 
measures  of  the  same  Sentence  Completion  Affect 
dimension  across  the  different  behavior  areas: 

d)  Positive  Affect. 

Just  as  in  Stage  I,  this  hypothesis  is  totally  false.    Positive  af- 
fective reactions  were  differentiated  in  Mexico  for  each  behavior  area, 
it  is  interesting  to  contrast  the  large  generalization  of  the  Negative 
Affective  reactions  across  the  behavior  areas  and  the  high  differenti- 
ation for  che  Positive  Affect.    It  should  be  pointed  out, however,  that 
while  in  Stage  I  the  Total  Positive  Affect  score  was  loaded  almost 
totally  by  the  Positive  Affect  towards  Task  Achievement  with  .85  at  age 
ten  and  .86  at  age  fourteen,  in  Stage  III  the  largest  loading  came  from 
Positive  Affect,  whether  you  believe  it  or  not,  before  Anxiety:   .75  at 
age  ten  and  .95  at  age  fourteen.    It  is  unfortunate  that  in  Stage  I  we 
did  not  have  this  variable  correlated  with  the  others.    However,  in 
Stage  III  Positive  Affect  before  Task  Achievement  continued  to  substan- 
tially contribute  (.54  at  age  ten  and  .44  at  age  fourteen)  to  the  Total 
Score.    It  is  actually  the  only  other  score  that  contributed  at  both 
age  ten  and  age  fourteen  to  the  Total  Positive  Affect  score.    There  was 
one  more  contribution  at  ten  from  Positive  Affect  before  Interpersonal 
Relations  which  was  small  but  significant.    This  means  that  the  Posi- 
tive Affect  shown  before  Anxiety  and  the  Positive  Affect  shown  before 
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Task  Achievement  were  the  main  models  of  Positive  Affect.    It  will  be 
interesting  to  see,  ir  the  ANOVA,  where  does  Mexico  stand  in  regard  to 
the  number  of  Positive  Affective  reactions  to  Anxiety.     If  it  should 
be  the  one  that  has  the  highest  mean  in  this  area,  I  believe  we  can 
say,  that  this  speaks  quite  well  for  the  mental  health  of  the  Mexican 
children . 

Hypothesis  20:    There  will  be  a  positive  relationship  between 

the  Total  Attitude  measure  and  the  Total  Positive 
Affect  measure.    There  will  be  negative  relationships 
between  the  Total  Attitude  measure  and  the  Total 
Hostile  and  Depressive  Affect  measures  in  the 
Sentence  Completion* 

This  hypothesis  is  only  true  for  the  Total  Hostile  Affect  and  the 
Total  Attitude  score  with  -.17  at  age  ten  and  -.18  at  age  fourteen. 

Hypothesis  21:    There  will  be  positive  relationships  between  the 

Total  Positive  Affect  measure  and  the  Total  Attitude 
measure  and  the  coping  score  totals.    There  will  be 
negative  relationships  between  the  total  amount  of 
Hostile  and  Depressive  Affects  expressed  and  the 
Coping  Style  awi  Effectiveness  total  scores. 

The  hypothesis  was  true  for  three  of  these  variables,    the  Total 
Hostile,  the  Total  Depressive  and  the  Total  Attitude  but  not  so  for  the 
Total  Positive.    The  correlations  ranged  all  the  way  from  small  to 
medium  to  fairly  high  correlations.    In  the  average  the  correlations  for 
Total  Hostile  were  the  highest  ranging  from  -.41  with  Total  Stance  and 
Engagement  to  -.69  wich  Total  Coping  Effectiveness  at  age  fourteen. 
Ihis  certainly  indicates  that  in  Mexico  high  frequency  of  hostile  affec- 
tive reactions  to  the  stems  of  the  Sentence  Completion  test  is  a  fairly 
good  predictor  of  lower  Total  Coping  Effectiveness  in  the  individuals. 
xUmost  the  same  may  be  said  for  the  Total  Depressive,  although  its 
correlations  ranged  from  a  low  -.26  at  age  ten  with  Total  Engagement 
to  -.69  at  age  fourteen  with  Total  Coping  Effectiveness.    These  results 
appear  to  mean  that  Positive  Affect  is  normally  expected.  Negative 
Affect  often  militates  against  coping  well. 

Hypothesis  22:    There  will  be  a  positive  relationship  among  the 

measures  of  the  same  Story  Completion  Coping  Style 
dimensions  and  Coping  Effectiveness  scores  across 
the  different  behavior  areas  and  with  the  total 
scores  for  Coping  Style  and  Coping  Effectiveness, 
a)  Stance. 

The  first  part  of  the  hyoothesls  is  almost  completely  false  with  such 
few  exceptions  thac  they  are  not  even  worthwhile  mentioning.    The  second 
part  of  the  hypothesis  is  true  and  there  are  substantial  contributions 
to  the  Total  Stance  from  Authority  (Story  Five),  Anxiety  (Story  Four), 
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Anxiety  (Story  Six),  and  Academic  Task  Achievement  (Story  One)*  We 
may  say,  therefore,  that  Stance  in  Mexico  is  mainly  defined  by  Stance 
before  Authority,  Anxiety  and  Task  Achievement, 

Hypothesis  23:    There  will  be  a  positive  relationship  among  the 
measures  of  the  same  Story  Completion,  Coping 
Style  dimensions  and  Coping  Effectiveness  scores 
across  the  different  behavior  areas  and  with  the 
total  scores  for  Coping  Style  and  Coping  Effective- 
nesr:    b)  Engagement. 

Again,  this  hypothesis  is  largely  false.    In  Stage  I  generally  the 
same  results  were  obtained,  the  only  variable  that  came  close  to  make 
this  hypothesis  true  was  the  variable  for  Engagement  for  Interpersonal 
Relations  in  Story  Seven  which  did  not  form  part  of  Stage  III.  The 
second  parr  of  the  hypothesis  is  true  in  Stage  III  as  it  was  in  Stage 
I,  except  that  in  Stage  III  the  contribution  to  the  Total  Score  tended 
to  be  significantly  higher  than  in  Stage  I.    The  highest  contributors 
to  the  Total  Engagement  score  were  Story  Six,  Anxiety,  with  .60  at  age 
ten  and  .44  at  age  fourteen.  Story  One,  Academic  Task  Achievement,  with 
.56  at  age  ten  and  .46  at  age  fourteen,  and  Story  Three,  Aggression, 
with  .52  at  age  ten  and  .55  at  age  fourteen,  next  came  Anxiety  in  Story 
Four  and  Authority  in  Story  Five.    The  pattern  was  pretty  much  that  of 
Stage  I  although  in  it  Interpersonal  Relritions  contributed  also. 

Hypothesis  24:    There  will  be  a  positive  relationship  among  the 

measures  of  the  same  Story  Conq)letion  Coping  Style 
dimensions  and  Coping  Effectiveness  scores  across 
the  different  behavior  areas  and  with  the  total  scores 
for  Coping  Styles  and  Coping  Effectiveness: 
c)  Initiation. 

Part  one  of  the  hypothesis  is  largely  false,  only  ten  of  forty-two 
possible  intercorrelations  were  significant.    Only  the  variable  of 
Authority  Story  Number  Five,  makes  the  hypothesis  largely  true  at  ten 
years  of  age  with  four  out  of  six  possible  intercorrelations  being  sig- 
nificant.   These  correlations  were  with  Anxiety,  Story  Number  Four, 
Anxiety, Story  Nonber  Six,  Interpersonal  Relations,  Story  Number  Two, 
and  Academic  Task  Achievement,  Story  Number  One. 

The  second  part  of  the  hypothesis  was  true.    The  contribution  at 
age  ten  was  consistently  larger  than  the  contribution  at  age  fourteen 
for  each  of  the  variables.    This  was  not  the  case  in  Stage  I,  where, 
with  few  exceptions,  the  contribution  of  the  individual  score  to  the 
total  score  was  about  equal  for  age  ten  and  for  age  fourteen.  One 
should,  of  course,  keep  in  mind  that  the  variables  were  not  all  the 
same  in  Stage  III  as  in  Stage  I  for  the  Story  Completion.  However, 
there  was  similarity  regarding  the  areas  that  contributed  the  most  to 
the  Total  Score  for  Initiation,  thus  in  Stage  I  the  areas  were 
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Authority,  Aggression,  Interpersonal  Relations  and  Nonacademic  Task 
Achievement  and  in  Stage  III  the  areas  were  Aggression,  Authority, 
Anxiety  and  Academic  Task  Achievement. 

Hypothesis  25:    There  will  be  a  positive  relationship  among  the 

measures  of  the  same  Story  Completion,  Coping  Style 
dimen:;ions  and  Coping  Effectiveness  scores  across 
the  different  behavior  areas  and  with  the  Total 
Scores  for  Coping  Style  and  Coping  Effectiveness: 

d)  Aid/Advice « 

The  first  part  of  the  hypothesis  is  false*    There  were  only  a  few 
significant  correlations,  as  can  be  seen  from  the  correlation  matrix 
relating  to  Hypothesis  25-    The  second  part  of  the  hypothesis  is  true, 
and  the  results  mirrored,  although  with  lower  correlations,  the  results 
obtained  for  Initiation.    We  have  as  the  largest  contributors  to  the 
Total  Aid/Advice  score  Aggression  with  -56  at  age  ten  and  .53  at  age 
fourteen,  Authority  with  -50  at  age  ten  and  -44  at  age  fourteen. 
Anxiety  with  -52  at  age  tea  and  -36  at  age  fourteen  and  Academic  Task 
Achievement  with  .50  at  age  ten  and  -44  at  age  fourteen. 

Hypothesis  26:    There  will  be  a  positive  relationship  among  the 

measures  of  the  same  Story  Completion  Coping  Style 
dimensions  and  Coping  Effectiveness  scores  across 
the  different  behavior  areas  and  with  the  T^al 
Scores  for  Coping  Style  and  Coping  Effectiveness: 

e)  Solver - 

The  first  part  of  the  hypothesis  is  generally  false.    The  second  part 
of  the  hypothesis  is  true.    The  results  were  extremely  similar  to  those 
of  Initiation  and  Aid/ Advice-    Thus,  we  have,  as  the  largest  contribu- 
tors to  the  Total  Solver  score,  Aggression,  Authority,  the  two  scores 
fcr  Anxiety  and  Academic  Task  Achievement-    It  begins  to  appear  that 
in  Stage  III  .ne  model  for  the  Coping  Styles  in  the  Story  Conpletion 
was  formed  by  the  way  the  child  coped  with  Authority,  Aggression  and 
Anxiecy,  fundanientally ,  and  in  the  second  place  the  way  he  coped  with 
Academic  Task  Achievement-    It  is  indeed  similar  to  that  found  in 
Stage  I,  although  at  that  time,  perhaps  due  to  the  nature  of  the  stories. 
Interpersonal  P^elationships  tended  to  come  one  as  high  as  Authority. 
One  should  point  out  that  one  of  the  stories  of  Interpersonal  Relations; 
did  not  appear  in  Stage  III,  and  this  was  precisely  the  one  that  tended 
to  give  high  contributions  to  the  total  scores.    This  was  the  story  of 
the  two  girls  playing  a  game  and  having  different  opinions  on  how  it 
should  be  played - 
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Hypothesis  27;    There  will  be  a  positive  relationship  among  the 
measures  of  the  same  Story  Completion  Coping 
Style  dimensions  and  Coping  Effectiveness  scores 
across  the  different  behavior  areas  and  with  the 
Total  Scores  for  Coping  Style  and  Coping  Effective- 
ness:    f)  Itaplementation. 

In  Stage  I,  there  were  seventeen  out  of  forty-two  possible  inter- 
correlations  that  resulted  significant.     In  Stage  III  only  seven  were 
significant.    The  hypothesis  was  largely  false  for  Stage  III,  with  the 
exception  of  the  variable  Authority  that  showed  a  tendency  to  make  the 
hypothesis  at  least  halfway  true  with  five  out  of  twelve  possible 
intercorrelations  being  significant.    The  second  part  of  the  hypoth- 
esis was  true  and  produced  almost  a  mirror  image  of  the  previous  style 
dimensions,  with  Aggression,  Authority,  Anxiety  and  Academic  Task 
Achievement  as  the  largest  contributors  to  the  Total  Score,  the  contri- 
butions ranged  from  .40  to  .59.    The  contributions  to  the  Total  Implemen 
tation  score  were    quite  similar  to  those  in  Stage  I,  with  the  exception 
of  cdurse,  of  Interpersonal  Relations, 

Hypothesis  26:    There  will  be  a  positive  relationship  among  the 

measures  of  the  same  Story  Completion  Coping  Style 
dimensions  and  Coping  Effectiveness  scores  across 
the  different  behavior  areas  and  with  the  Total 
Scores  for  Coping  Style  and  Coping  Effectiveness: 

g)  Outcome. 

The  first  part  of  the  hypothesis  is  largely  false  with  only  thirteen 
of  the  forty-two  possible  intercorrelations  coming  out  significant. 
However,  it  was  true  for  Authority  (Story  Five)  which  showed  six  out  of 
six  possible  intercorrelations  at  ten  years  of  age.    There  were  no  cor- 
relations,however  ,  at  age  fourteen.  Academic  Task  Achievement  showed 
four  out  of  six  possible  correlations  at  the  significance  level  at  ten 
years  of  age  but  none  at  fourteen. 

The  second  part  of  the  hypothesis  was  true,  and,  in  this  case,  the 
largest  contributors  in  order  of  their  contribution  were  Anxiety, 
Authority,  Aggression,  the  other  Anxiety  score  and  Academic  Task  Achieve 
ment.    Ic  appeared,  therefore,  that  the  style  of  giving  the  outcome  to 
Story  Four,  an  Anxiety  story,  was  fairly  typical  of  the  outcome  of  the 
other  stories,  next,  particularly  at  ten  years  of  age,  was  the  outcome 
of  Authority  (Story  Five). 

Hy:>othesis  29:    There  will  be  a  positive  relationship  among  the 

measures  of  the  same  Story  Completion  Coping  Style 
dimensions  and  Coping  Effectiveness  scores  across 
the  different  behavior  areas  and  with  the  Total 
Scores  for  Coping  Style  au^  Coping  Effectiveness: 

h)  Evaluation  of  Outcome. 
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The  first  part  of  the  hypothesis  is  largely  false.    The  few  signifi- 
cant correlations  were  scattered  over  the  different  behavior  areas. 
The  second  part  of  the  hypothesis  was  true.    The  Total  Evaluation  Out- 
come wac  a  fairly  good  representative  of  each  one  of  the  Evaluations  of 
Outcome  for  the  different  behavior  areas.    The  median  correlation  was 
^  .46  and  all  the  other  intercor relations  were  distributed  quite  close 
around  this  median  correlation.    There  were  no  systematic  differences 
between  the  ten-  and  the  fourteen-year-olds  in  this  regard. 

Hypothesis  30:    There  will  be  a  positive  relationship  among  the 

measures  of  the  same  Story  Completion  Coping  Style 
dimensions  and  Coping  Effectiveness  scores  across 
the  different  behavior  areas  and  with  the  Total 
Scores  for  Coping  Style  and  Coping  £f fectiveness« 
i)  Coping  Effectiveness. 

Only  fourteen  out  of  forty-two  possible  correlations  were  significant. 
The  only  score  for  Coping  Effectiveness  that  came  close  to  sustfkin  the 
nypothesis  at  age  ten  was,  again.  Authority  (Story  Five)  with  four  out 
of  six  possible  correlations  turning  up  significant.    The  second  part  of 
the  hypothesis  was  true  and  once  more  the  highest  contributors  to  the 
Total  Coping  Effectiveness  scores  were  Authority,  Aggression,  Anxiety 
and  Academic  Task  Achievement. 

Hypothesis  31:    There  will  be  a  positive  relationship  among  the 

measures  of  the  same  Story  Completion  Coping  Style 
dimensions  and  Coping  Effectiveness  scores  across 
the  different  behavior  areas  and  with  the  Total  Scores 
for  Coping  Style  and  Coping  Effectiveness. 
J)  Instrumentality* 

The  Total  Score  for  Instrumentality  was  the  average  of  frequencies 
in  instrumental  acts  by  hero  across  the  stories.    The  first  part  of  the 
hypothesis  was  generally  false,  the  only  score  that  appeared  to  be  an 
exception  was  the  one  in  Anxiety  (Story  Six)  at  ten  years  of  age,  where 
it  had  five  out  of  six  possible  scores  significant.    The  second  part  of 
the  hypothesis  was  true,  the  highest  single  contributor  was  precisely 
Anxiety  (Story  Six)  at  age  ten  with  .65.    The  other  contributions  were 
similar  to  taat  of  the  other  Coping  Style  dimensions,  except  that  Non- 
3.c3ideu\ic  Task  AchioveTaeat  appeared  as  a  higher  contributor  to  this  score 
than  Academic  Task  Achievement,  which  was  particularly  low  at  age 
fourteen,  with  only  .22. 

Hypothesis  32a:    There  will  be  a  positive  relationship  among  the 

Coping  Style  dimension  total  scores  and  the  Total 
Coping  Effectiveness. 

This  hypothesis  was  entirely  and  strongly  true.  The  data  relating 
CO  Hypothesis  32a  are,  indeed,  an  excellent  demonstration  of  the  con- 
struct validity,  in  Stage  III,  for  the  total  scores  of  the  Coping  Style 
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dimensions  and  the  Coping  Effectiveness.    The  Coping  Effectiveness 
scale  was  built  so  that  the  higher  the  score,  the  more  effective  the 
coping  behavior.     It  correlated  highest  across  with  all  the  individual 
Coping  Style  dimensions^    The  highest  specific  correlations  were  with 
Total  Initiation  with  .93  at  age  ten  and  .92  ac  age  fourteen.    In  the 
scale  for  Initiation,  the  highest  score,  3  ,  meant  self -initiated 
coping  behavior,  a  scale  score  of  2  was  for  joint  initiation,  a  scale 
score  of  1  was  for  other  initiated,  and  0  was  given  for  no  problem 
solving. 

Next  in  importance,  of  the  correlations  with  Coping  Effectiveness, 
was  Total  Engagement  with  .92  at  age  ten  and  .88  at  age  fourteen.  The 
scale  for  Total  Engagement  was  constructed  in  such  a  way  that  the  more 
inwicdiate  engagement,  the  higher  the  scale  score.    Thus,  a  scale  score 
of  3  represented  imnediate  engagement,  a  scale  score  of  2  meant  delayed 
engagement  and  1  meant  no  engagement.    Our  Mexican  judges  were  highly 
influenced  by  the  American  style  which  they  adopted  fully  for  scoring 
Coping  Effectiveness  in  Stage  III,  since  from  the  Views  of  Life,  it  can 
be    seen,  that  delayed  action  is  pore  typical  of  the  coping  behavior  of 
the  Hexican,  that  it  is  inniediate  behavior,  when  compared  with  all  the 
other  nations.    The  next  highest  intercorrelations  were  with  Total 
Solver  and  Total  Implementation.    They  were  *90  and  .89  for  Total  Im- 
plementation and  .90  and  .88  with  Total  Solver.    The  high  score  for 
Implementation  means  self- implemented  and  the  highest  score  for  Solver 
means  self -solved.    Finally,  there  was  still  a  fairly  high  correlation 
of  .82  at  age  ten  and  .81  at  age  fourteen  with  solicitation  of  Aid/ 
Advice.    Here,  of  course,  the  largest  score  still  means  no  Aid/Advice 
solicited,  but  the  next  highest  means    kid/Mvice      solicited  or 
received. 

There  are  in  the  correlation  matrix  relating  to  Hypothesis  32a  other 
diniensions  which  appear  correlated  with  the  Coping  Style  dimensions 
tota.i  scores.    These  are  Outcome,  Total  Response  Length  and  Total  In- 
3  tr  anient  at  ion.  Ouccome  total  was  scored  in  such  a  way  that  3  meant 
immediate  resolution  of  the  task,  2  delayed  resolution  and  1  no 
resolution.    The  Highest  intercorrelations  of  Outcome  total  were  with 
Total  Engagement  .68  at  age  ten  and  .57  at  age  fourteen,  followed  with 
Total  Initiation  and  with  Total  Stance.    The  lowest  were  with  Total  Aid/ 
Advice  .54  ^•t  age  ten  and  .40  at  age  fourteen*    Only  at  f  our  teen -years - 
of  age  dio  Totai  Response  Length  show  correlations  with  the  Coping  Style 
dimensions  total  scores.    All  were  negative:  -.19  with  Stance,  -.18  with 
Engagement,  -.15  with  Aid/Advice  and  -.14  with  Total  Solver.    The  Totnl 
Instrumentality,  a  variable  in  which  the  greater  the  frequency  of 
problem  solving  instrumental  acts  In  which  the  hero  engages  the  larger 
the  score,  correlated  from  .55  to  .72  with  the  Coping  Style  dimensions 
total  scores.    The  highest  correlation  was  with  Total  Initiation  and 
the  lowest  with  Aid/ Advice     Finally,  another  variable  that  correlated 
was  Evaluation  of  Outcome,  the  highest  score  for  whiih  means  that  the 
outcome  was  positively  evaluated,  the  next  that  the  outcome  was  neutral- 
ly evaluated  (there  was  no  mention  to  the  quality  of  the  solution),  and 
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the  lowest  score  indicates  that  the  outcome  was  negatively  evaluated. 
All  the  correlations  with  the  Coping  Style  dimensions  total  scores 
were  positive,  but  they  ranged  from  only  .24  to  .34.    The  highest 
correlations  occurred  with  Total  Engagement,  indicating  a  trend  to 
evaluate  positively  the  Outcome,  the  more  imaiediate  the  engagement 
with  the  problem.    It  will  be  of  interest  to  compare  the  size  of  this 
particular  correlation  with  the  same  intercorrelation  in  other 
countries. 

Hypothesis  32b*    There  will  be  a  positive  relationship  among  the 
Coping  Style  dimensions  total  scores  and  Total 
Coping  Effectiveness  of  the  Story  Completion. 

Hypothesis  32b  is  actually  the  continuation  of  Hypothesis  32a. 
Outside  of  Response  Length,  all  of  the  other  hypothesis  was  true. 
Total  Outcoiae  which,  as  we  found  out  before,  means  immediate  resolu- 
tion, had  the  highest  intercorreiacion  with  the  Total  Coping  Effective- 
ness score  with  .82  at  age  ten  and  .74  at  age  fourteen.    The  Total 
Evaluacion  of  Outcome  showed  higher  correlations  than  it  did  in  the 
previous  hypothesis  showing  that  the  higher  the  Coping  Effectiveness 
the  more  the  positive  Evaluation  of  the  Outcome,  and  the  more  immediate 
the  resolution  of  the  problem,  the  higher  the  Evaluation  of  the  Outcome. 
These  correlations  make  good  sense,  and  are  interesting  validations 
about  the  fact  that  the  subjects  knew  when  they  were  doing  a  good  job 
at  resolving  the  problems  set  by  the  stories. 

Hypothesis  33;    There  will  be  a  positivf  relationship  among  the 
Length  of  Responses  across  all  behavior  areas  in 
the  Story  Con^lecion. 

As  can  be  seen  in  the  data  relating  to  Hypothesis  33,  the  hypothesis 
is  true.    The  size  of  the  correlations  Indicate  that  there  was  a  large 
degree  of  consistency  in  the  children  regarding  the  length  of  writing 
for  each  one  of  the  stories,  regardless  of  the  area  of  behavior  con- 
cerned.   However,  it  is  clear  from  the  correlations  with  the  score  for 
the  Tocal  Length  of  the  Response  that  the  stories  in  which  they  be- 
labored the  most,  were,  in  crder:     (1)  one  dealing  with  Authority,  the 
contribution  was  .32  at  age  ten  and  at  age  fourteen  for  Story  Five,  (2) 
one  dealing  with  Anxiety,  with  .81  at  age  ten  and  .82  at  age  fourteen 
for  Scory  Four,  Anxiety,  and  (3)  one  dealing  with  Aggression,  .79  and 
.82  at  age  ten  and  at  age  fourteen,  for  Story  Three,  Aggression.  True, 
the  contribution  of  the  other  stories  and  areas  were  similar  although 
lower  to  those  we  just  enumerated.    The  lowest  contribution  to  the  Total 
Score  came  from  Story  One,  Academic  Task  Achievement,  with  .66  at  age 
ten  and  .78  at  age  fourteen. 
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Hypothesis  34:    There  will  be  a  positive  relationship  among  the 
measures  of  the  same  Story  Completion  Affect 
dimension  across  the  different  behavior  areas* 

a)  Positive  Affect  Hero. 

The  variable  Positive  Affect  Hero  refers  to  the  frequency  of 
positive  emotional  behaviors  exhibited  by  the  hero  in  each  one  of  the 
stories.    The  hypothesis  was  largely  false.    There  were,  however,  some 
stories  that  gave  positive  and  significant  correlations  with  most  of 
the  other  areas  at  a  given  age.    This  was  the  case  for  Story  Three, 
Aggression,  where  the  frequency  of  Positive  Affect  by  the  Hero  corre- 
lated significantly  with  the  frequency  of  Positive  Affect  by  the  Hero 
in  Authority  Story  Five,  Anxiety  Story  Six  and  particularly  with  the 
Interpersonal  Relations  Story  Two,  Academic  Task  Achievement  Story  One 
and  Nonacademic  Task  Achievement  Story  Seven.    The  correlations  were, 
however,  usually  small.    They  ranged  from  .14  to  .27.    Eight  out  of 
cwelve  possible  intercorrelations  of  Nonacademic  Task  Achievement 
(Story  Seven)  were  significant,  five  of  them  at  age  ten  and  three  of 
them  at  age  fourteen.    The  same  was  the  case  with  Anxiety  (Story  Six) 
that  exhibited  a  .32  correlation  with  Story  Five,  Authority,  the 
highest  of  all  of  the  intercorreiations. 

On  the  other  hand,  all  of  the  stories  contributed  significantly, 
and  several  quite  substantially,  to  the  Total  Positive  Affect  by  th*i 
Hero.    Highest  contributors  were  Interpersonal  Relations  (Story  Two) 
with  .57  at  age  ten  and  .64  at  age  fourteen,  Nonacademic  Task  Achieve- 
ment and  Anxiety  (Story  Four).    Next  were  Academic  Task  Achievement  and 
Anxiety  (Story  Six),    Lowest  contributors  were  Authority  (Story  Five) 
and  Aggression  (Story  Three). 

Hypothesis  35;    There  will  be  a  positive  relationship  among  the 
measures  of  the  same  Story  Completion  Affect 
dimension  across  the  different  behavior  areas. 

b)  Negative  Affect  Hero. 

Only  half  of  the  total  possible  number  of  intercorrelations  among 
the  areas  were  significant.    There  was  no  systematic  trend  as  to 
whether  these  correlations  would  be  found  at  age  ten  or  at  age  fourteen. 
The  lowest  intercorrelation  was  .14.    The  highest  was  between  Non- 
academic  Task  Achievement  and  Anxiety  (Story  Six)  with  .46  at  fourteen 
years  of  age.    Story  Four,  Anxiety,  held  nine  out  of  twelve  possible 
intercorrelations  significantly.    The  range  was  from  .20  to  .46.  It 
is,  naturally,  the  largest  single  contributor  to  the  Total  Negative 
Affect  by  the  Hero  with  .66  at  age  ten  and  .73  at  age  fourteen.    It  is 
therefore  the  best  single  story  for  representation  of  frequency  of 
Negative  Affect  by  the  Hero  in  Mexico.    Next  contributor  was  Story  Six, 
Anxiety,   with  .54  and  .57  and  the  third  was  Story  Five,  Authority  with 
.53  and  .47  at  ten  and  fourteen  years  of  age  respectively. 
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Hypothesis  36:    There  will  be  a  positive  relationship  among  the 
measures  of  the  same  Story  Coiiq>letion  Affect 
dimension  across  the  different  behavior  areas, 
c)  Total  Affect  Hero  and  Others. 

Only  twenty-one  out  of  the  forty-two  possible  intercorrelations  were 
significant.    The  hypothesis  was  halfway  false.    However,  for  some  of 
the  stories  it  was  largely  true.    The  best  example  in  this  case  was  the 
Total  Affect  of  Hero  and  Others,  as  expressed  in  the  Nonacademic  Task 
Achievement  Story  Seven,  with  nine  out  of  twelve  possible  intercorre- 
lations bteing  significant.    Next  most  generalizable  frequency  of  Total 
Affect  was  that  on  Story  One,  Academic  Task  Achievement,  with  seven  out 
of  twelve  possible  intercorrelations  appearing  significant.    All  but 
one  of  the  stories  contributed  to  the  total  scores  for  Affect  of  the 
Hero  and  Others,  and  this  was  Anxiety,  Story  Six,  at  age  fourteen.  The 
highest  contributor  to  the  total  score  was  Nonacademic  Task  Achievement 
with  .45  at  age  ten  and  .65  at  age  fourteen  followed  by  Interpersonal 
Relations  with  .44  at  age  ten  and  .62  at  age  fourteen  and  Anxiety,  Story 
Four^  with  .53  at  age  ten  and  .55  at  age  fourteen. 

Hypothesis  37:    There  will  be  positive  relationships  among  the 
Story  Completion  Total  Positive  Affect  measures 
and  the  Total  Ccping  Style  raeas^ires.    There  will 
be  a  negative  relationship  among  the  Story  Com- 
pletion Negative  Affect  measures  and  the  Total 
Coping  Style  measures. 

The  first  part  of  the  hypothesis  was  largely  false  and  the  second 
part  was  largely  true.    The  Total  Negative  Affect  of  the  Hero  had 
negative  correlations  with  Stance  at  age  fourteen  of  -.28,  with  Engage- 
ment at  age  ten  and  at  age  fourteen  with  -.20  and  -.30,  with  Initiation 
at  age  fourteen  with  -.27,  with  Aid/Adyice  with  -.14  and  -.24  at  age 
ten  and  at  age  fourteen,  with  Solver  with  -.31  at  age  fourteen,  with 
ImplemenLation  with  -.27  at  age  fourteen,  etc.    In  general,  in  Mexico, 
Negative  Affect  did  go  with  lower  Total  Coping  Style  efficiency,  while, 
^  general.  Positive  Affect  did  not  make  for  better  or  for  worse  Coping 
Ef  ^ecr^^'eness. 

Hypothesis  38:    There  will  be  positive  relationships  between 

Length  of  Response  and  various  Coping  Effectiveness 
scores  for  eac  i  story. 

The  hypothesis  was  false*    Here  and  there  a  few  negative  and  positive 
correlations  appeared,  out  these  were  not  many  more  than  those  that  could 
be  expected  by  mere  chance. 
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Hypothesis  39;    There  will  be  positive  relationships  among 
measures  of  the  same  Coping  Style  dimension 
and  Coping  Effectiveness  measures  in  the  same 
behavior  areas  across  the  two  projective  instru- 
ments as  well  as  positive  relationships  with  the 
total  scores,    a)  Stance  vs.  Stance. 

The  hypothesis  is  false  as  one  can  derive  from  a  look  at  the  data 
relating  to  Hypothesis  39.    The  same  commentaries  apply  here,  as  in 
Stage  I. 

Hypothesis  40;    There  will  be  positive  relationships  among 

measures  of  the  same  Coping  Style  construct  in 
the  same  behavior  areas  across  the  two  pro jec Live 
instruments,    b)  Engagement  vs.  Engagement. 

The  hypothesis  is  false. 

Hypothesis  41:    There  will  be  positive  relationships  among 
measures  of  the  same  coping  style  construct 
in  the  same  behavior  areas,  across  the  tw 
projective  instruments,    c)  Aid/Advice  vs. 
Aid /Advice . 

The  hypothesis  was  false  with  the  exception  of  Story  Three,  Aggres- 
sion, that  held  four  significant  out  of  six  possible  intercorreiations 
with  the  Sentence  Coin)letion  measures.    These  were  with  Authority  and 
Academic  Task  Achievement  at  age  ten  and  at  age  fourteen.    This  was 
the  only  variable,  too,  that  correlated  with  the  Total  Score  of  Aid/ 
Advice  with  .20  at  age  ten  and  .19  at  age  fourteen. 

Hypothesis  42:    There  will  be  positive  relationships  among 

nieasures  of  the  same  coping  style  construct  in 
the  same  behavior  areas  across  the  two  projective 
instruments,    d)  Coping  Effectiveness  vs. 
Coping  Effectiveness. 

The  hypothesis  was  generally  false,  except  for  Story  Three  that  made 
the  hypothesis  true  at  ten  years  of  age,  and  for  the  Total  Coping  Ef- 
iectivenesd  scores  of  the  two  instruments,  particularly  that  of  the 
Story  Completion,  which  showed  nine  significant  out  of  twelve  possible 
intercorreiations  with  the  variables  of  the  Sentence  Completion,  How- 
ever, these  correlations  were  generally  low,  the  largest  appearing 
between  the  two  total  Coping  Effectiveness  scoies  of  the  two  instru- 
ments with  .27  at  age  ten  and  .20  at  age  fourteen. 


-279- 


Hypothesis  43a:    The  Story  Completion  Positive  Affect  measures 
will  be  positively  related  to  the  Sentence 
Coiq>letion  Positive  Affect  measures  of  the  same 
behavior  areas. 

The  hypothesis  is  false. 

Hypothesis  43b:    The  Story  Completion  Positive  Affect  measures 
will  be  negatively  related  to  the  Sentence 
Couplet ion  Hostile  and  Depressive  Affect  measures 
in  the  same  behavior  areas. 

The  hypothesis  is  false.    There  were  even  more  positive  than  negative 
intercorrelations.    The  scores  for  Affect  in  one  instrument  Just  did 
not  seem  to  be  related  to  the  scores  of  Affect  in  the  other  instrument* 
This  was  certainly  an  interesting  finding  as  regards  the  ioqiortance  of 
the  structure  of  an  instrument. 

Hypothesis  43c:    The  Story  Conqpletion  Negative  Affect  measures 
will  be  negatively  related  to  the  Sentence 
Completion  Positive  Affect  measures  of  the  same 
behavior  areas. 

This  hypothesis  is  false. 

Hypothesis  43d:    The  Story  Completion  Negative  Affect  measures  will  be 
positively  related  to  the  Sentence  Completion  Hostile 
and  Depressive  Affect  measures  of  the  same  behavior 
areas. 

The  hypothesis  was  generally  false.    Story  Four,  Anxiety,  showed 
six  out  of  twelve  possible  intercorrelations  significant  at  fourteen 
years  of  age.    Story  Three,  Aggression,  tive  of  twelve  possible  inter- 
corre lac  ions  at  age  fourteen  and  the  Total  Negative  Affect  for  the 
Story  Completion  scattered  significant  correlations  with  the  measures 
of  the  Sentence  Completion. 

Hypothesis  44a:    The  Sentence  Completion  measured  of  the  Coping 
Scyie  dimensions  will  be  positively  related  to 
the  SAX  Good  Coping  measures  in  the  five  different 
behavior  areas,    a)    Sentence  Completion  Task 
Achievement  Coping  Styles  and  Social  Attitudes 
Inventory  variables* 

The  hypothesis  was?  tru    for  the  ten-year-olds,  the  ShI  Task  Achieve- 
ment correlated  .20  with  'J  ask  Achievement  Stance,  .17  with  Task  Achieve- 
ment Engagement,  .20  with  Task  Achievement  Aid/Advice,   ,20  with  Total 
Stance «  .19  with  Total  Engagement  and  .22  with  Total  Aid/Advice.  When 
the  Total  SAX  score  was  taken  into  account,  the  hypothesis  continued  to 
be  true  for  the  cen-year-olds  and  it  was  halfway  true  for  the  fourteen- 
year-olds.    The  correlations  ranged  from  .15  to  .31. 
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Hypothesis  44b:    The  Sentence  Completion  measures  of  Coping  Style 
dimensions  will  be  positively  related  to  the  SAI 
Good  Coping  measures  in  the  five  different 
behavior  areas,    b)    Sentence  Completion  IFR 
Coping  Styles  and  SAI  Good  Coping. 

Once  again  the  hypothesis  was  true  at  age  ten,  and  it  was  halfway 
true  at  age  fourteen  for  the  Total  SAI  sc  ^^-^      The  size  of  the  cor- 
relation was  very  F*ach  the  same  as  .     •  n  Task  Achievement. 

Hypothesis  44c:    The  Sentence  Completion  measures  of  Coping  Style 
dimensions  will  be  positively  related  to  the  SAI 
Good  Coping  measures  in  the  fi^e  different  behavior 
areas,    c)    Sentence  Completion  Authority  Coping 
Styles  vs.  SAI. 

With  only  four  exceptions,  all  of  them  ac  the  fourteen-year-old 
level,  the  hypothesis  was  true.  It  was  entirely  true  for  thf'  ten-year- 
olds.  It  would  appear  that  the  SAI  Authority  Good  Coping  measures,  and 
the  Sentence  Completion  Authority  Coping  Styles,  went  better  along  that 
it  was  true  for  the  other  behavior  areas.  The  actual  correlations  were 
slightly  higher  in  the  average  than  those  found  in  the  previous  dimen- 
sions • 

Hypothesis  44d:    The  Sentence  Completion  measures  of  Coping  Style 
dimensions  will  be  positively  related  to  the  SAI 
Good  Coping  measures  in  the  five  different  behavior 
areas,    d)    Sentence  Completion  Anxiety  Coping  Styles 
and  SAI  Anxiety  and  SAI  Total  Score. 

The  hypothesis  was  false  for  the  Anxiety  measures  of  the  Sentence 
Completion  test,  but  the  Anxiety  score  of  the  SAI  did  correlate  with  the 
Total  Stance,  Engagement  and  Aid/ Advice  of  the  Sentence  Completion  at 
age  ten  and  largely  at  age  fourteen.    The  same  statement  was  true  for 
the  Total  SAI  s«.ore. 

Hypothesis  44e:    The  Sentence  Completion  measures  of  Coping  Style 
dimensions  will  be  positively  related  to  the  SAI 
Good  Coping  measures  in  the  five  different  behavior 
areas,    e)  Sentence  Completion  Aggression  Coping 
Styles  and  SAI. 

The  hypothesis  was  false  with  the  exception  of  the  Total  SAI  score 
and  the  Total  Stance  Engagement  and  Aid/Aidvice  score  of  the  Sentence 
Completion. 

Hypothesis  45a;    The  Story  Completion  measures  of  Coping  Style 

dimensions  will  be  positively  related  to  the  SAI 
Good  Coping  measures  in  the  five  different  behavior 
areas,    a)  Story  Completion  Academic  Task  Achievement 
Coping  Styles  vs.  SAI  Good  Coping  measures  by  behavior 
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The  hypo'chesis  was  true  for  SAI  Task  Achievement  at  ten  but  not 
generally  at  fourteen  years  of  age.    The  hypothesis  was  generally  true 
for  the  SAI  Total  score  at  ten,  and  in  six  out  of  the  nine  possible 
intercorrelations  at  fourteen  years  of  age.    When  it  came  to  the  total 
scores  from  the  two  instruments,  the  hypothesis  was  completely  true  at 
ten  but  was  totally  false  at  fourteen  years  of  age. 

Hypothesis  45b;    The  Story  Completion  measures  of  Coping  Style 
dimensions  will  be  positively  related  to  the 
SAI  Good  Coping  measures  in  the  five  different 
behavior  areas,    b)    Story  Completion  Interpersonal 
Relations  Coping  Style  versus  SAI  Good  Coping 
measures  in  the  five  behavior  areas. 

The  hypothesis  was  false.    Naturally  the  same  relationship  was  seen 
at  the  ten-year-old  level  between  the  total  scores  for  the  Story  Com- 
pletion and  the  total  score  for  the  SAI  as  in  the  previous  hypothesis. 

Hypothesis  45c:    The  Story  Completion  measures  of  Coping  Style 
dimensions  will  be  positively  related  to  the 
SAI  Good  Coping  measures  in  the  five  different 
behavior  areas,    c)    Story  Completion  Aggression 
and  Coping  Styles  versus  SAI  Good  Coping  measures. 

The  hypothesis  was  false  for  the  SAI  Good  Coping  with  Aggression 
score  and  the  individual  scores  for  the  Coping  Style  dimensions.  How- 
ever, at  ten  years  of  age  the  hypothesis  was  true  between  the  SAI  Good 
Coping  with  Aggression  score  and  the  Sentence  Completion  total  scores 
for  Aggression.    On  the  other  hand,  the  SAI  Total  score  at  ten  years  of 
age  correlated  significantly  with  all  of  the  Story  Complet\on  Coping 
Style  dimensions  for  Aggression,  at  fourteen  years  of  age  the  hypoth- 
esis was  false,  even  for  the  Total  SAI  score. 

Hypothesis  45d:    The  Story  Completion  measures  of  Coping  Style 

dimensions  will  be  positively  related  to  the  SAI 
Good  Coping  measures  in  the  five  different  behavior 
areas,    d)    Story  Completion  Anxiety  Coping  Styles 
and  SAI  Good  Coping  measures. 

The  hypothesis  was  entirely  false  for  the  SAI  Good  Coping  measures 
of  Anxiety. 

Hypothesis  45e:    The  Story  Completion  measures  of  Coping  Style 

dimensions  will  be  positively  related  to  the  SAI 
Good  Coping  measures  in  the  five  different  behavior 
areas,    e)  Story  Completion  Authority  Coping  Styles 
and  SAI  Good  Coping. 

The  hypothesis  was  false. 
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Hypothesis  45 f:    The  Story  Completion  measures  of  Coping  Style 

dimensions  will  be  positively  related  Lo  the  SAI 
Good  Coping  measures  in  the  five  different  behavior 
areas,     f)  Story  Completion  Anxiety  Coping  Styles 
and  SAI  Good  Coping  measure. 

The  hypothesis  was  false. 

Hypothesis  45g:    The  Story  Completion  measures  of  Coping  Style 

dimensions  will  be  positively  related  to  the  SAI 
Good  Coping  measures  in  the  five  different  behavior 
areas,    g)  Story  Completion  Nonacademic  Task  Achieve- 
ment Coping  Styles  and  SAI  Good  Coping  measures. 

The  hypothesis  was  false  for  the  individual  measures  of  Task  Achieve 
ment.     It  was  true  at  age  ten  between  the  SAI  score  for  Task  Achieve- 
ment and  the  total  scores  of  the  Story  Completion  Coping  Style  dimen- 
sions for  Task  Achievement.    The  Total  SAI  score  produced  a  few 
scattered  significant  correlations  with  the  individual  scores  for  Task 
Achievement  of  the  Story  Completion  at  fourteen  years  of  age. 

Hypothesis  46;    The  Sentence  Completion  measures  of  Coping  Ef- 
fectiveness will  be  positively  related  to  the  SAI 
Good  Coping  measures  in  the  same  behavior  areas ♦ 

The  hy^   thesis  was  largely  true  for  the  Sentence  Completion  Coping 
Effectiveness  in  Task  Achievement.    It  was  largely  true,  at  ten  years  o 
age,  for  the  Sentence  Completion  Coping  Effectiveness  for  Interpersonal 
Relations.     It  was  largely  true  at  age  fourteen  for  the  Sentence  Comple 
tion  Coping  Effectiveness  with  Aggression.    There  were  few  other 
scattered  intercorrelations  for  the  Coping  Effectiveness  with  Authority 
of  the  Sentence  Completion.    The  Total  Coping  Effectiveness  score  for 
the  Sentence  Completion  produced  nine  signlticant  correlations  out  of 
twelve  with  the  SAI  variables  and  the  Total  SAI  score  produced  nine  out 
of  twelve  sign..iicant  correlations  with  the  Sentence  Completion  Coping 
Effectiveness  scores.    The  Total  SAI  and  the  Total  Coping  Effectiveness 
for  the  Sentence  Completion  correlated  .34  at  age  ten  and  .23  at  age 
fourteen. 

Hypothesis  47:    The  Story  Completion  measures  of  Coping  Ef- 
fectiveness will  be  positively  related  to  the  SAI 
Good  Coping  measures  in  the  same  behavior  areas. 

As  it  can  be  seen  from  the  data  relating  to  Hypothesis  47,  this 
hypothesis  wat>  generally  false. 


-283- 


Hypothesis  48a:    The  SAI  Good  Coping  scores  will  be  positively 

related  with  the  Story  Completion  Positive  Affect 
measures • 

A  look  at  the  data  relating  to  Hypothesis  48a    will  show  that  this 
hypothesis  was  generally  false. 

Hypothesis  48b«    The  SAI  Good  Coping  scores  will  be  negatively 

related  with  the  Story  Completion  Negative  Affect 
measures • 

This  hypothesis  was  false  with  very  few  and  scattered  exceptions. 

Hypothesis  49a:  The  SAI  Good  Coping  scores  will  be  positively 
related  with  the  Sentence  Completion  Positive 
Affect  measures. 

This  hypothesis  was  entirely  false.    Once  more,  Positive  Affect  did 
not  seem  to  have  any  relationship  with  the  goodness  of  coping  behavior. 

Hypothesis  49b:    The  SAI  Good  Coping  scores  will  be  negatively 

related  with  the  Sentence  Completion  Hostile  and 
Depressive  Affect  measures. 

Only  thirty-three  out  of  one  hundred  forty-four  possible  intercor- 
relatlons  were,  as  expected,  negative  and  significant.    The  SAI  Good 
Coping  score  for  Anxiety  led  the  others  with  eight  negative  correla- 
tions.   If^as  followed  by  the  score  for  Interpersonal  Relations  with 
seven  and  SAI  Authority  with  six.    On  the  side  of  the  Sentence  Comple- 
tion, the  Hostile  measures  for  Aggression  and  Task  Achievement  led  the 
others  with  six  negative  correlations,  followed  by  the  Total  Hostile 
score  with  five. 

riypothesis  50:    The  Occupational  Values  Intrinsic  measures  will 

be  positively  related  with  the  Sentence  and  Story 
Total  Coping  dimension  measures. 

Although  th3  hypothesis  was  largely  false,  it  was  true  for  certain 
ages  and  for  certain  values.    Thus,  the  Occupational  Value  of  Altruism 
made  it  largely  true  at  both  age  ten  A-id  at  age  fourteen,  with  signifi- 
cant correlations  with  the  total  measures  of  the  Sentence  Completion  for 
Stance,  Engagement,  Aid/Advice  and  Coping  Effectiveness.    The  correla- 
tions ranged  from  .18  to  .28  and  were  generally  larger  at  ten  than  at 
fourteen  years  of  age.    Since  the  Occupational  Value  of  Altruism  ranked 
third  among  the  fifteen  Occupational  Valuer  for  Mexico,  these  positive 
correlations  with  Coping  Effectiveness  speak  well  of  the  realism  and 
importance  of  this  value.    There  were  a  few  scattered  correlations  at 
age  fourteen  between  the  value  of  Altruism  and  several  of  the  scores  of 
the  Story  Completion* 
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The  Occupational  Value  of  Creativity  made  the  hypothesis  true,  for 
the  most,  with  both  the  Sentence  and  the  Story  Completion  Coping 
dimension  measures  at  age  ten  but  not  at  age  fourteen.    Finally,  the 
Total  Intrinsic  and  the  Occupational  Value  of  Intellectual  Stimulation 
produced  five  correlations  with  the  Coping  dimension  measures,  mainly 
with  the  Sentence  Completion.     In  summary,  it  was  the  Occupational 
Value  of  Creativity,  Intellectual  Stimulation,  and  Altruism  which  were 
rated  in  the  first,  third,  and  fifth  place  among  the  Occupational  Values 
in  Mexico,  which  had  positive  correlations  with  efficient  coping. 

Hypothesis  51:    The  Occupational  Values  Intrinsic  measures  will  be 

positively  related  with  the  SAI  Good  Coping  measures. 

The  hypothesis  was  largely  false  except  that,  at  age  ten,  Creativity 
had  four  out  of  six  significant  correlations.  Intellectual  Stimulation 
had  three  out  of  six  at  age  fourteen.  Total  Intrinsic  had  three  out  of 
six  at  age  ten,  and  Altruism  had  two  out  of  six  at  age  ten.    It  was, 
however.  Independence  that  had  the  largest  number  of  correlations  with 
the  SAI  Good  Coping  measures,  but  they  were,  interestingly  enough,  all 
negative  and  largely  at  fourteen  years  of  age.     I  like  to  see  in  this 
evident  negative  correlations  of  independence  at  fourteen  years  of  age, 
with  the  SAI  good  coping  measures,  that  the  Mexican  culture  is  certain- 
ly interdependent  and  that  good  coping  does  not  go  too  well  with 
independence.    Interestingly,  the  largest  negative  correlation  was  with 
the  Good  Coping  measure  of  the  SAI  before  Aggression.    It  was  almost  as 
if  it  was  indicated  that  in  Mexico  independent  individuals  can  not  cope 
very  well  with  the  aggressive  behavior  from  others. 

Hypothesis  52:    The  Occupational  Values  Intrinsic  measures  will 

be  negatively  related  with  the  Views  of  Life  Active 
Response  measures. 

The  hypothesis  was  largely  false,  actually  there  were  a  few  of  the 
Views  of  Life  factors  and  the  Occupational  Intrinsic  values  that  cor- 
related positively  and  others  negatively.    The  age  was  fourteen  since 
the  Views  of  Life  were  given  only  to  fourteen-year-old  children. 
Altruism  led  all  the  other  values  with  four  negative  and  one  positive 
correlation.    Other  Occupational  Values  with  three  interrorreiatlons 
were  Esthetics,  Independence,  Management,  Intellectual  Stimulation,  and 
Creativity.    It  is  interesting  that  these  values  be  again  significantly 
correlated . 

Hypothesis  53:    The  Occupational  Values  Intrinsic  measures  will 

be  positively  related  with  the  Story  Total  Positive 
Affect  measure  and  the  Sentence  Total  Positive 
Affect  measures. 

The  hypothesis  was  entirely  false  for  the  Total  Sentence  Positive 
Affect  and  largely  false  for  the  Total  Story  Positive  Affect. 
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Hypothesis  54;    The  Occupational  Values  Intrinsic  nnjasures  will 

be  negatively  related  with  the  Sentence  Completion 
Total  Hostile  and  Depressive  Affect  and  with  the 
Story  Completion  Total  Negative  Affect. 

The  hypothesis  was  almost  entirely  false. 

Hypothesis  55  .    The  Occupational  Values  Extrinsic  measures  will 

be  negatively  related  with  the  Sentence  and  Story 
Total  Coping  dimensions* 

The  hypothesis  was  false  for  the  Story  Total  Coping  dimension 
measures  but  largely  or  partially  true  at  ten  years  of  age  for  a  few 
Occupational  Values  in  their  relationship  with  the  Total  Coping  dimen- 
sion measures  of  the  Sentence  Completion,    Thus,  the  Occupational  Value 
of  Economic  Returns  had  a  negative  correlation  of  -.18  with  Total  Stance, 
of  -.14  with  Total  Engagement,  of  -.15  with  Total  Aid/Advice  and  of  -.22 
with  Total  Coping  Effectiveness  of  the  Sentence  Completion.    The  Occupa- 
tional Value  of  Security  correlated  -.16  with  Total  Engagement,  -.16 
with  Total  Aid/Advice  and  -.15  with  Total  Coping  Effectiveness •  The 
hypothesis  was  true  at  age  ten  and  for  the  Sentence  Completion  Extrinsic 
Total  score  of  the  Occupational  Values,  with  -.19  with  the  Sentence 
Total  Attitude,  -.17  for  Total  Stance,  -.19  for  Total  Engagement,  -.18 
with  Total  Aid/Advice  and  -.22    with  the  Total  Coping  Effectiveness. 

Hypothesis  56:    The  Occupational  Values  Extrinsic  measures  will 
be  negatively  related  with  the  SAI  Good  Coping 
measures. 

This  hypotheses  was  largely  false.     It  was  only  halfway  true  for  the 
ten-year-olds  on  the  Total  Extrinsic  Occupational  Value  score.  This 
n^asure  correlated  -.14  with  the  Interpersonal  Relation  score  of  the 
SAI,  -.25  with  Anxiety  and  -.15  with  the  SAI  total  at  age  ten  and  -.16 
with  Anxiety  at  age  fourteen. 

Hypothesis  57:    The  Occupational  Values  Extrinsic  measures  will 

be  negatively  related  with  active  measures  of  the 
Views  of  Life. 

This  hypothesis  was  largely  false.    However,  there  were  a  few  of  the 
Extrinsic  Values  that  held  interesting  negative  correlations  with  several 
accive  measures  of  the  Views  of  Life.    Thus,  the  value  of  Security  cor- 
related negatively  *.15  with  the  Intrinsic  versus  Extrinsic  factor,  -.21 
with  the  Independence/Interdependence  value,  -.18  with  the  Earned/Bestowed 
Status,  -.21  with  the  Self-Other  Initiation,  -.14  with  the  Instrumental- 
Fantasy  and  -.22  with  the  Total  Score.    This  certainly  indicates  that 
the  more  a  person  selects  security,  as  one  of  his  preferred  occupational 
values,  the  less  active  and  self-initiating  is  he,  which  makes  good 
sense.    It  is  interesting  that  the  individuals  that  gave  much  value  to 
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the  quality  of  the  surroundings  where  they  were  working  had  a 
tendency  to  be  passive  in  the  Immediate/Delayed,  Task  Achievement/ 
Interpersonal  Relations,  the  Self /Other  Factors,  and  in  the  Total 
Score  with  one  of  the  largest  single  negative  intercorrelations 
of  -.30.    Finally,  those  who  valued  as  associates  in  their  job 
people  that  they  like,  had  a  negative  correlation  with  Academic 
Locus  of  Control  of  -.14,  a  positive  correlation  with  the  In- 
trinsic/Extrinsic value  of  work  of  .16,  the  largest  negative  inter- 
correlation  with  Task  Achievement/Interpersonal  Relations  of  -.32, 
which  was  very  reasonable.    A  positive  correlation  with  Earned/ 
Bestowed  Status,  a  negative  correlation  of  -.29  with  Self/joint 
Implementation  and  -.16  with  Intrumental/Fantasy .    These  correlations 
make  good  sense. 

Hypothesis  58:    The  Occupational  Values  Extrinsic  measures  will 
be  negatively  related  with  the  Story  Total 
Positive  Affect  measure  and  the  Sentence  Total 
Positive  Affect  measure. 

The  hypothesis  was  false. 

Hypothesis  59:    The  Occupational  Values  Extrinsic  measures  will 
be  positively  related  with  Sentence  Completion 
Total  Hostile  and  Total  Depressive  Affect  measures 
and  the  Story  Completion  Total  Negative  Affect. 

This  hypothesis  was  false. 

Hypothesis  60:    The  status  level  measures  of  Occupational  Aspiration, 
Occupational  Expectation  and  Educational  Aspiration, 
will  be  negatively  related  with  the  Story  Total 
Coping  dimension  measures. 

The  hypothesis  was  largely  true  at  age  ten  and  almost  entirely  false 
at  age  fourteen.    The  results  that  may  be  observed  certainly  indicated 
that  the  higher  the  Occupational  Aspiration,  the  Occupational  Expecta- 
tion and  the  Educational  Aspiration,  up  to  a  certain  point,  the  lesser 
the  ability  to  cope  as  measured  by  the  Story  Total  Coping  dimension 
measures*    It  is  interesting  that  this  should  be  the  case  only  for  the 
ten-year-olds  and  not  for  the  fourteen-year-olds  where,  if  anything,  in 
one  case  at  fourteen  the  relationship  was  positive. 

Hypothesis  61:    The  status  level  measures  of  Occupational  Aspiration, 
Occupational  Expectation  and  Educational  Aspiration, 
will  be  negatively  related  with  the  Sentence  Total 
Coping  dimension  measures* 

The  hypothesis  was  true  for  four  of  the  five  Sentence  Total  Coping 
dimension  measures  at  the  ten-year-old  level.    This  size  of  the 
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correlation  was  similar  to  those  observed  for  the  Story  Connie t ion. 
The  conclusion  indicated  there  is  validity  here. 

Hypothesis  62;    The  status  level  measures  of  Occupational  Aspiration. 

Occupational  Expectation  and  Educational  Aspiration, 
will  be  negatively  related  with  the  SAX  Good  Coping 
measures • 

This  hypothesis  was  largely  false,  although  for  the  SAI  total  score 
and  the  SAI  Anxiety  it  was  largely  true  at  the  ten-year-old  level,  in 
regards  to  the  Occupational  Expectation  and  the  Educational  Aspirations. 
Educational  Aspiration  had  five  negative  correlations  at  the  ten-year- 
old  level.    These  reinforced  to  some  extent  the  conclusions  given  in 
the  last  two  hypotheses. 

Hypothesis  63:    The  status  level  measures  of  Occupational  Aspiration, 
Occupational  Expectation  and  Educational  Aspiration, 
will  be  negatively  related  with  the  Active  Response 
measures  of  the  Views  of  Life. 

This  hypothesis  was  almost  entirely  false.    However,  it  was  largely 
true  for  some  factors,  and  it  was  true  for  the  Total  Active  Passive 
score.    There  was,  however,  one  factor  in  which  the  results  were  opposit< 
CO  the  hypothesis,  with  the  three  Intercorrelations  being  positive. 
This  was  variable  55,  Self -Solver/Other  Solver.    This  indicates,  that  to 
the  sniall,  but  significant  extent  to  which  the  correlations  permit,  the 
Self -Solver  tended  to  have  higher  occupationa}  aspirations  and  expecta- 
tions and  educational  aspirations  than  the  individual  that  lets  others 
help  him  solve  the  problems.    The  opposite,  however,  appeared  in  the 
factor  of  Self-Initiation/Other  Initiation  which  raises  a  question  about 
the  connotation  of  actually  beginning  action,  oneself,  to  children  in 
the  Mexican  context.    From  the  correlations  of  variable  62,  Views  of 
Life,  one  concludes  that  those  who  consider  that  life  is  to  be  enjoyed, 
in  Mexico,  have  to  the  extent  of  the  correlation,  lower  occupational 
aspirations  and  educational  aspirations  than  those  who  consider  that  it 
is  to  be  endured.    Finally,  the  correlation  with  variable  63,  Total 
Score,  fulfills  the  hypothesis,  suggesting  that  che  more  active  individ- 
uals tend  to  have  lower  occupational  and  educational  aspirations  than 
those  who  tend  to  be  passive,  which  goes  well  with  the  results  of  the 
previous  hypotheses. 

Hypothesis  64:    The  status  level  measures  of  Occupational  Aspiration, 
Occupational  Expectation  and  Educational  Aspiration, 
will  be  negatively  related  with  the  Story  Completion 
Total  Positive  Affect  measure  and  the  Sentence 
Completion  Total  Positive  Affect  measures. 

This  hypothesis  was  false. 
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Hypothesis  65:    The  status  level  measures  of  Occupational  Asp.'.ration, 
Occupational  Expectation  and  Educational  Aspiration, 
will  be  positively  related  with  the  Sentence  Com- 
pletion Total  Hostile  and  Depressive  Affect  measures 
and  the  Story  Completion  Total  Negative  Affect  measure. 

The  hypothesis  was  false  for  the  Story  Completion  Total  Negative 
Affect  measure,  but  it  was  largely  true  for  the  Sentence  Completion 
Total  Depressive  Affect  measure,  and  partially  true  at  age  ten  for  the 
Sentence  Completion  Total  Hostile  measure.    The  Occupational  Aspiration 
Status  Level  measure  correlated  .15  at  age  ten  and  .20  at  age  fourteen 
with  the  Total  Depressive,  indicating  a  sigr if leant  trend  for  those  who 
responded  with  Depressive  Affect  to  the  Sentt»nce  Completion  to  have 
higher  occupational  aspirations.    Very  similar  trend  was  found  between 
the  Educational  Aspirations  with  .21  at  cge  trn  and  .15  at  age  fourteen 
and  tne  Total  Depressive  measure  of  the  S^jrntence  Completion.  Finally, 
at  ten  years  of  age.  Occupational  Expect* cions  and  Educational  Aspira- 
tlons  correlated  .17  and  .22  respectively  with  the  Total  Hostile  Affect 
of  the  Sentence  Completion. 

Hypothesis  92:    There  will  be  a  positive  relationship  among  the 
Parent/Child  Interaction  items  of  the  Sentence 
Completion  instrument. 

This  hypothesis  was  true  for  tne  most.    However,  one  should  point  out 
that  several  of  these  variables  were  not  independent  from  each  other. 
Thus,  Interaction  with  Father  and  Interaction  with  Mother  had  one  part 
of  the  score  In  common  with  the  score  for  the  Self-Concept.  However, 
the  scores  for  Mother  Interaction  and  Father  Interaction  were  indepen- 
dent from  each  ether  and  the  scores  of  the  Self-Concept  and  the  Parent/ 
Child  Interaction,  variable  118,  were  independent  too.    The  Mother 
Interaction  and  the  Father  Interaction  variables  made  the  hypothesis 
entirely  true  with  substantial  to  moderately  high  correlations  which 
ranged  from  .49  to  .74*.    The  Self-Concept  did  not  correlate  with  the 
Parent/Child  Interaction  but  It  did  with  the  Mother  Interaction  and  the 
Father  Interaction. 

Hypothesis  93:    There  will  be  a  positive  relationship  between  the 
Parent/Child  Interaction  items  of  the  Sentence 
Complecion  and  the  Authority  Attitude  Coping  Style, 
Coping  Effectiveness  and  Positive  Affect  measures 
of  the  Sentence  Completion  instrument. 

The  hypothesis  was  largely  false.    It  was  found  to  be  true  only  be- 
tween the  Self-Concept  and  the  Attitude  towards  Authority  score  of  the 
Sentence  Completion  with  .20  at  age  ten  and  .19  at  age  fourteen.  The 
Parent/Child  Interaction  actually  showed  the  opposite  of  the  postulated 
relationship  at  age  ten  as  it  can  be  seen  from  the  cori'elation  matrix 
for  Hypothesis  93. 
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Hypotaesls  94:    There  will  be  a  negative  relationship  between  the 
Parent/Child  Interaction  items  ox  the  Sentence 
Completion  and  both  the  Authority  Hostile  and  the 
Depressive  Affect  measures* 

This  hypothesis  was  entirely  false.    There  was  actually  the  opposite 
of  the  hypothesis  for  the  Parent/Child  Interaction  and  the  Authority 
Depressive  Affect  which  showed  a  positive  relationship  of  .23  at  age 
ten  and  .21  at  age  fourteen. 

Hypothesis  95;    There  will  be  a  positive  relationship  between  the 
Parent/Child  Interaction  items  of  the  Sentence 
Completion  and  the  Total  Attitude  CopKig  Style, 
Coping  Effectiveness  and  Positive  AfUtct  measures  of 
the  Sentence  Completion  instrument. 

The  hypothesis  was  largely  false.    It  tended  to  te  true  for  variable 
108,  the  Total  Attitude  of  the  Sentence  Completion,  which  correlated 
.16  at  age  ten  and  .17  at  age  fourteen  with  the  Se If -Concept ,   .21  at 
age  fourteen  with  the  Mother  Interaction  and  .17  at  age  fourteen  with 
the  Father  Interaction.    Actually,  the  largest  number  of  significant 
correlations  were  negative  and  these  appeared  between  the  Parent/Child 
Interaction  and  the  Total  Stance,  Total  Engagement,  Total  Aid/Advice 
and  Total  Coping  Effectiveness  of  the  Sentence  Completion.  These 
negative  correlations  ranged  from  -.15  to  -.22.    This  situation  may  even 
mean  that  the  better  the  father  and  child  get  along,  the  greater  the 
spoiling  of  the  child  by  the  father  and  the  lesser  his  ability  in  the 
coping  sequence. 

Hypothesis  96:    There  will  be  a  negative  relationship  between  the 
Parent/Child  Interaction  Items  of  the  Sentence 
Completion  and  both  the  Total  Hostile  and  Total 
Depressive  Affecc  measures  of  the  Sentence  Completion. 

This  hypothesis  was  almost  entirely  false.    Again,  the  Parent/Child 
Interaction  showed  the  opposite  of  the  hypothesis  with  a  plus  .26  cor- 
relation with  Total  Depressive  Affect  at  age  ten  and  of  a  plus  .20  at 
age  fourteen.    Is  this  again  another  small  evidence  of  the  overdependent 
child? 

Hypothesis  97:    There  will  be  a  positive  relationship  between  the 
Parent/Child  Interaction  scores  of  the  Sentence 
Completion  and  Coping  Style,  Coping  Effectiveness 
and  Positive  Affect  scale  scores  from  Story  Five, 
concerning  authority  relations* 

This  hypothesis  was  almost  entirely  false.    The  variables  of  the 
Parent/Child  Interaction  had  no  relationship  with  coping  variables  of 
Story  Five  concerning  authority  relations. 
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Hypothesis  98:    There  will  be  a  negative  relationship  between  the 
Parent/Child  Interaction  scores  of  the  Sentence 
Completion  and  the  Negative  Affect  measure  from 
Story  Five,  concerning  authority  relations. 

The  hypothesis  was  largely  false,  it  was  only  true  for  the  Self- 
Concept  at  age  ten,  but  the  three  other  significant  correlations  which 
appeared  in  the  matrix  went  against  the  hypothesis.    At  age  fourteen 
the  Self-Concept  correlated  positively  with  Neg^^ve  Affect  of  the  Hero 
in  Story  Five,  concerning  authority  relations,  with  the  Parent/Child 
Interaction  at  age  ten,  ,17,  and  with  the  Mother  Interaction  .16  at  age 
fourteen.     It  is  almost  as  though  the  better  the  interactions  of  the 
child  with  the  mother,  with  the  parents  at  large,  the  more  negative 
affect  was  shown  by  the  hero  in  the  authority  relations. 

Hypothesis  99a:    There  will  be  a  positive  relationship  between  the 
Parent/Child  Interaction  scores  of  the  Sentence  Com- 
pletion and  Coping  Style,  Coping  Effectiveness  and 
Positive  Affect  scale  scores  from  Story  Four  since 
(though  classified  as  Anxiety  Story)  it  concerns 
parental  relations. 

The  hypothesis  was  almost  entirely  false. 

Hypothesis  99b:    There  tf^H  be  a  positive  relationship  between  the 
Parent/Child  Interaction  scores  of  the  Sentence 
Completion  and  Coping  Style,  Coping  Effectiveness 
and  Positive  Affect  scale  scores  for  Story  Six  since 
(though  classified  as  Anxiety  Story),  it  concerns 
parental  relations. 

For  two  of  the  Parent/Child  Interaction  scores,  this  hypothesis 
was  largely  true  at  age  ten  but  not  at  age  fourteen.    The  Self -Concept 
correlated  positively  with  nine  out  of  the  thirteen  measures  for  this 
particular  story.    The  correlations  ranged  from  .14  to  .22  with  a 
median  correlation  of  .19.    The  Mother  Interaction  produced  also  nine 
intercorrelations  at  ten  years  of  age  and  the  range  here  was  from  .15 
to  .24  with  a  median  correlation  of  .21.    Finally,  the  Father  Inter- 
action showed  four  positive  correlations  at  age  ten  and  one  at  age 
fourteen.    This  pattern  certainly  indicates  that  this  particular  story. 
Story  Six,  was  the  one  that  best  reproduced  the  Parent/Child  Inter- 
actions, as  measured  by  these  specific  variables  of  the  Sentence  Com- 
pletion. 

Hypothesis  100;    There  will  be  a  negative  relationship  between  the 
Parent/Child  Interaction  scores  of  the  Sentence 
Completion  and  the  Negative  Affect  measures  from 
both  Stories  Four  and  Six. 
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This  hypothesis  was  almost  entirely  false  with  the  exception  of  a 
negative  correlation  of  -.IS  at  age  ten  between  the  Self -Concept  and 
the  Negative  Affect  for  Story  Four. 

Hypothesis  101;    There  will  be  a  positive  relationship  between  the 
Parent/Child  Interaction  items  of  the  Sentence 
Completion  and  the  Total  Scores  for  Coping  Style, 
Coping  Effectiveness  and  Positive  Affect  from  the 
Story  Completion. 

Only  the  variable  of  the  Self -Concept ,  and  at  age  ten,  made  this 
hypothesis  largely  true.    Eight  out  of  twelve  of  the  intercorrelations 
were  significant.    They  ranged  from  .14  to  .17  with  a  median  of  .15. 

Hypothesis  102:    There  will  be  a  negative  relationship  between  the 

Parent/Child  Interaction  items  cf  the  Sentence  Com- 
pletion and  the  total  score  for  Negative  Affect  for 
the  Story  Completion. 

The  hypothesis  was  false.    Actually,  the  opposite  was  found  for  the 
Self-Concept  ai:  age  fourteen,  ami  the  Mother  Interaction  at  age  four- 
teen.   In  Mexicans,  as  far  as  I  can  tell,  there  is    a  certain  amount 
of  what  I  would  call  positive  negative  affect.    This  positive  negative 
affect  was  exhibited  particularly  by  somewhat  spoiled  children  and 
pampered  adolescents  and  adults  and  many  Mexican  children  may  be  subject 
to  this  condition  for  periods  of  time.    It  is  exhibited  in  order  to  gain 
furcher  interest,  and  attention  from  their  parents.    This  may  have  to 
do  with  these  apparently  contradictory  results. 

Hypothesis  103:    There  will  be  a  positive  relationship  between  the 

Parent /Child  Interaction  items  of  the  Sentence  Com- 
pletion and  the  "Good  Coping"  score  of  the  Authority 
area  as  well  as  the  Total  "Good  Coping"  score  of  the 
SAI. 

This  hypothesis  was  entirely  false.  The  SAI  measures  were  apparently 
rotally  irrelevant  to  these  measures  of  the  Sentenc"  Completion. 

Hypothesis  104:    There  will  be  a  positive  relationship  between  the 
Facher/Chiid  Interaction  items  from  the  Sentence 
Completion  and  the  Occupational  Value  of  Follow  Father 

The  ti^othesls  was  false. 

Hypothesis  105:    There  will  be  a  positive  relationship  between  the 

Parent/Child  Interaction  items  of  the  Sentence  Com- 
pletion and  the  Intrinsic  Occupational  Values. 

The  hypothesis  was  false.  Actually,  half  of  the  ^rery  few  slgnit leant 
correlations  were  negative.    It  is  interesting  to  enumerate  them.  The 
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Self-Concept  correlated  positively  with  Altruism  at  age  ten,  negatively 
with  Esthetics  and  Independence  at  age  fourteen,  and  positively  with 
Self-Satisfaction  at  age  fourteen.    A  good  Mother  Interaction  correlated 
negatively  with  Independence  at  age  fourteen,  once  more  the  overdepen- 
dent  syndrome.    The  Father  Interaction  also  correlated  negatively  at  age 
fourteen  with  Independence  and  positively  at  age  fourteen  with  Variety. 

Hypothesis  106:    There  will  be  a  negative  relationship  between  the 
Parent/Child  Interaction  items  of  the  Sentence 
Completion  and  the  Extrinsic  Occupational  Values, 

In  the  few  cases  where  there  was  a  significant  correlation,  the 
opposite  of  the  hypothesis  was  true.    The  Self-Concept  correlated  posi- 
tively with  Security  .24  at  age  fourteen  and  with  Prestige  .14  at  age 
ten.    The  Parent/Child  Interaction  correlated  positively  at  age  ten  with 
Security,  the  Mother/Child  Interaction  positively  at  age  fourteen  with 
Security,  and  the  Father/Child  Interaction  positively  at  age  fourteen 
with  Security,  too.    This  is  certainly  contradictory,  why  should  chil- 
dren who  have  a  good  self-concept  and  good  interactions  with  their 
parents,  search  of  all  things  for  the  occupational  value  of  security* 
Is  It  at  all  that  they  want  to  prolong  their  interdependent  pattern? 

Hypothesis  107:    There  will  be  a  negative  relationship  between  the 
Father/Child  Interaction  item  from  the  Sentence 
Completion  and  the  discrepancy  score  between  the 
Father's  Occupation  and  the  Child's  Aspiration. 

This  hypothesis  was  false. 

Hypothesis  108:    There  will  be  a  positive  correlation  between  the 
Parent/Child  Interaction  items  from  the  Sentence 
Completion  and  all  Views  of  Life  subscales  plus 
the  Total  Score . 

The  hypothesis  was  false.    About  half  of  the  significant  correla- 
tions were  negative.    The  Self -Concept  correlated  negatively  with  Rate 
of  Action,  Self-Solver,  and  positively  with  the  Views  ot  Life.  The 
Parent/Chiid  Interaction  correlated  negatively  with  Competition/Co- 
operation which  sounds  right,  and  negatively  with  Activity/Passivity 
Under  Stress.    This  also  makes  sense.    The  Mother  Interaction  variable 
was  the  one  that  had  the  largest  number  of  intercorrelations,  negative 
with  Rate  of  Action  and  Conqpe  tit  ion/Cooperation,  and  positive  with 
Earned  Status/Bestowed  Status,  Control/Expressivity  and  Acceptance  and 
Pos itive/Negative  Self -Concept . 
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PREDICTOR-CRITEFION  RELATIONSHIPS 


Hypothesis  66:    There  will  be  positive  relationships  between  the 
Intrinsic  Occupational  Values  and  the  Criterion 
measures • 

This  hypothesis  was  largely  false.    However,  there  were  certain 
values  that  made  it  from  largely  to  partially  true,  particularly  at 
ten  years  of  age.    The  achievement  measures  more  often  made  it  true 
than  the  BRS  measures.    The  Occupational  Value  of  Altruism  led  all  the 
others  at  ten  years  of  age,  with  all  but  two  of  the  intercorrelatior- 
appearing  significant.    The  correlatiofis  ranged  from  .16  to  .27,  This 
lowest  correlation  was  with  Math  Achievement  and  the  largest  with  CPA, 
BRS  Initiation  and  BRS  Aggression     That  is  to  say,  those  children  who 
were  interested  in  the  type  of  job  in  which  they  could  be  of  help  to 
others,  did  somewhat  better  than  others  in  Math,  in  GPA,  in  being 
initiators  of  activity  and  in  dealing  with  aggressive  actions  from 
others.    They  also  did  significantly  better  in  the  BRS  Task  Achieve- 
ment, Authority,  Interpersonal  Relations,  Implementation,  and  Solver. 
The  Occupational  Value  of  Independence  correlated  .20  at  age  fourteen 
with  Math  Achievement  and  Reading  Achievement,  and  at  age  ten  it  had 
negative  correlations  ranging  from  -.14  to  -.19  with  all  but  one  of  the 
BRS  measures.    It  did  not  appear  to  be  good  at  age  ten  for  scores  in 
achievement,  to  have  the  Occupational  Value  of  Independence , but  at  age 
fourteen  it  appeared  to  go  somewhat  better  with  objective  achievement. 
The  value  of  Intellectual  Stimulation  produced  negative  correlations  at 
age  fourteen  with  the  achievement  criteria.    On  the  other  hand,  the  Oc- 
cupational Value  of  Creativity  made  the  hypothesis  true  at  ten  years  of 
age  with  a  .24  correlation  with  Math  Achievement,  .31  with  Reading 
Achievement  and  .27  with  GPA.    The  Occupational  Value  of  Variety  gave 
the  opposite  of  the  hypothesis,  at  both  age  ten  and  age  fourteen,  with 
the  achievement  measures.    It  appeared  to  oe  that  those  who  selected  the 
Occupational  Value  of  Variety  tended  in  the  average  to  be  less  good  in 
the  achievement  measures  than  others.    The  actual  correlations  ranged 
xrom  -,16  to  -.26  with  a  median  value  of  -.18.    Finally,  the  Intrinsic 
Occupational  Value  gave  a  number  of  correlations,  not  any  higher  than 
those  that  we  have  seen  up  to  now,  which  were  significant  and  positive, 
particularly  at  age  ten,  with  the  criterion  measures. 

Hvpochesis  67;    There  will  be  negative  relationships  betv^een  the 
Extrinsic  Occupational  Values  and  the  Criterion 
measures. 

Although  the  hypothesis  was  largely  false,  there  were  exceptions  for 
certain  Occupational  Values.    Thus,  the  Occupational  Value  of  Security 
made  the  hypothesis  true  for  ten-year-old  in  its  correlations  with  Math, 
Reading  and  GPA.    The  Occupational  Value  of  Surroundings  had  significant 
negative  relationships  with  BRS  Task  Achievement,  Interpersonal  Rela- 
tions, Implementation,  Initiation  and  Solver  at  ten  years  of  age,  and 
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with  Reading  Achievement,  BRS  Initiation  and  Solver  at  age  fourteen. 
The  Occupational  Value  of  Associates  showed  negative  correlations  at 
fourteen  years  of  age  with  BRS  Task  Achievement,  Interpersonal  Rela- 
tions, Implementation,  Initiation,  and  Solver,  and  at  ten  years  of  age 
with  Achievement  GPA.    Finally,  the  Total  Extrinsic  score  for  the 
Occupational  Value    made  the  hypothesis  nearly  true  at  age  ten  for  its 
negative  correlations  with  Reading  and  GPA  Achievement,  BRS  Task  Achieve- 
ment, Interpersonal  Relations,  Implementation,  Initiation,  Solver  and 
Aggression.    At  age  fourteen  it  had  negative  correlations  with  BRS  Inter- 
personal Relations  and  Solver.    On  the  other  hand,  two  of  the  values 
showed  a  few  correlations  contrary  to  the  hypothesis,  thus  the  Occupa- 
tional Value  of  Success  had  positive  correlations  of  .16  with  Reading 
Achievement  and  .20  with  GPA  Achievement  and  .14  with  BRS  Implementa- 
tion and  Solver.    Finally,  interestingly  enough,  the  Occupational  Value 
of  Follow  Father  at  fourteen  years  of  age  showed  significant,  if  small, 
correlations  with  Math  and  Reading  Achievement  of  .1^  and  .16- 

Hypothesis  68;    There  will  be  negative  relationships  between  the 
status  level  of  Occupational  Aspiration,  Occupa- 
tional Expectation  and  Educational  Aspiration  and 
the  Criterion  measures. 

The  hypothesis  was  true  for  the  ten-year-olds  and  largely  true  for 
the  fourteen-year-olds.     It  was,  indeed,  a  testimony  to  the  significant 
amount  of  unrealism  of  the  occupational  and  educational  aspirations  of 
these  ten-  and  fourteen-year-old  children.    The  correlations  ranged  from 
a  small  -.13  to  a  substantial  -.45,    with  a  median  of  -.31.    The  correla- 
tions were  generally  higher  at  age  ten  than  they  were  at  age  fourteen, 
where,  in  two  cases,  for  Occupational  Expectations  there  were  no  correla- 
tions.   The  finding  that  there    was  a  negative  correlation  of  -.45 
between  Reading  Achievement  and  Educational  Aspirations  at  age  ten,  and 
of  -.32  at  age  fourteen,  stressed  the  extent  to  which  it  was  indispens- 
able, in  vocational  orientation,  to  pay  attention  to  both  the  achieve- 
ment criteria  and  the  aspirations    before  reaching  any  conclusion  about 
the  realistic  academic  future  of  these  children.     If  the  discrepancy 
between  their  achieve.iiient  measures  and  their  occupational  and  ed  ication- 
al  aspirations  is  large,  one  should  be  very  cautious  and  very  wise  in 
the  guidance. 

Hypothesis  69:    There  will  be  negative  relationships  between  the 
Occupational  Interest  discrepancy  score  and  the 
Criterion  measures. 

The  hypothesis  was  false  for  Variable  34  which  is  discrepancy  between 
the  objective  status  level  of  the  subject's  expectation  and  the  subject's 
aspiration.     It  was,  however,  true  for  the  fourteen-year-olds,  in  regards 
to  the  discrepancy  between  tne  objective  status  level  of  the  father's 
occupation  and  the  objective  status  level  of  the  child's  aspiration. 
This  means,  therefore,  that  those  who  have  the  largest  discrepancy  be- 
tween their  aspirations  for  occupation  and  the  objective  level  of  the 
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father's  occupation^  will  tend  at  fourteen  years  of  age  to  have  a 
lesser  score  in  the  achievement  criteria  for  Math,  Reading  and  GPA. 
There  were  no  correlations  between  these  two  variables  and  the  BRS 
Criterion  measures. 

Hypothesis  70:    There  will  be  a  positive  relationship  between  the 

SAI  Good  Coping  measures  and  the  Criterion  measures. 

The  hypothesis  was  true  at  the  ten-year-old  level  for  the  achieve- 
ment measures,  but  not  in  general  for  the  BRS  criterion  measures.  The 
good  coping  measures,  at  age  ten,  correlated  with  Math  Achievement  from 
.16  to  .24,  with  Reading  Achievement  from  .21  to  .35  and  with  GPA  from 
.24  to  .31«    At  fourteen  years  of  age  there  were  no  correlations, 
except  three,  which  were  actually  negative.    It  certainly  appeared  that 
the  SAI  may  be  a  valid  measure  at  age  ten  but  not  at  age  fourteen^  for 
these  purposes  at  least.    The  SAI  Good  Coping  score  for  Interpersonal 
Relations  showed  several  other  correlations  at  age  ten  and  at  age  four- 
teen:   at  age  ten  with  BRS  Initiation,  Solver  and  Aggression,  and  at 
age  fourteen  with  BRS  Interpersonal  Relations  and  Self-Assertion. 

Hypothesis  71:    There  will  be  a  positive  relationship  between  the 
Views  of  Life  Active  Response  measures  and  the 
criterion  measures. 

This  hypothesis  was  generally  false.    However,  particularly  for  the 
achievement  measures,  several  of  the  variables  of  the  Views  of  Life 
made  the  hvpothesis  either  true  or  mainly  true.    Let  us  see  then  the 
exceptions  to  the  generalized  opening  statement.     It  is  interesting  tc 
note  that  the  generalized  Locus  of  Control  should  have  so  many  signifi- 
cant correlations  with  the  criterion  measures «    There  were  seven  out  of 
twelve  possible  intercorrelations  that  were  significant.    They  are:  .16 
Readings   .18  with  BRS  Task  Achievement,   .14  with  BRS  Authority,   .20  with 
3RS  Implementation,  .18  with  BRS  Self -Assertion,   .18  with  BRS  Initiation 
and  .27  with  BRS  Solver.    On  the  contrary  and  strangely,  the  Academic 
Locus  of  Control  didn't  have  any  positive  correlation  and  one  negative 
with  Reading  of  -.15.    Variable  48,  Intrinsic/Extrinsic  Value  of  Work 
showed  all  three  intercorrelations  with  the  achievement  measures  signifi- 
cane  and  ranging  from  .14  to  .33,   .19  with  Math,  .33  with  Reading  and 
.14  with  GPA.    Variable  51,  Independent/Interdependent  sbjwed  a  correla- 
tion of  .25  witn  Math  and  .26  with  Reading.    Variable  52,  Earned/ 
Bestowed  Status  showed  the  largest  intercorrelations  with  the  achieve- 
ment measures  with  J''^  with  Math,  .41  with  Reading  and  .18  with  GPA. 
Variable  62,  Views  o^.  Life,  made,  again,  the  hypothesis  true  for  the 
achievement  measures  with  .18  with  Math,  .14  with  Reading  and  .20  with 
GPA.    Finally,  it  is  interesting  to  note  that  the  two  variables  which 
have  to  do  with  Self -Solver /Other  Solver  and  Self /Joint  Implementations, 
gave,  as  it  might  be  expected  from  the  theory  of  affiliation  and  co- 
operation in  Mexico,  negative  intercorrelations  with  the  achievement 
measures  ranging  from    -.14  to  -.27.    Perhaps  the  main  importance  of  the 
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data  of  this  hypothesis  is  that  they  pinpoint  those  subsyndromes  of 
the  Views  of  Life,  which  showed  the  greatest  promise  of  becoming 
predictors  of  academic  achievement •    The  scales  with  promise  can  be 
lengthened  in  the  future. 

Hypothesis  72:    There  will  be  a  positive  relationship  between  the 
criterion  measures  and  the  Sentence  Completion 
Coping  Style  variables    in  the  different  areas  of 
behavior,    a)  Stance. 

The  hypothesis  was  false  for  Stance  before  Aggression    and  Stance 
before  Task  Achievement  of  the  Sentence  Completion,  but  it  was  almost 
completely  true,  at  ten  years  of  age,  for  Stance  before  Authority, 
less  than  halfway  true  for  Stance  before  Anxiety.    For  Stance  before 
Interpersonal  Relations  and  the  achievement  criterion  measures  it  was 
true,  and  almost  completely  true  for  the  Total  Stance  score  of  the 
Sentence  Completion.    The  results,  for  the  fourteen-year-olds,  made 
the  hypothesis  false  with  a  few  random  exceptions.     It  may  be  concluded 
in  general  that  the  Sentence  Completion  Stance  measure  vas  validated  at 
age  ten  but  not  at  age  fourteen. 

Hypothesis  73:    There  will  be  a  positive  relationship  between  the 
criterion  measures  and  the  Sentence  Completion 
Coping  Style  variables    in  the  different  areas  of 
behavior,    b)  Engagement. 

The  hypothesis  was  generally  false  for  the  BRS  criterion  measures. 
It  was  true  for  the  relationship  of  some  of  the  areas  of  behavior  and 
the  achievement  measure^.    Thus,  and  only  at  the  ten-year-old  level. 
Engagement  before  Authority  had  correlations  ranging  from  .14  to  .30 
with  achievement  measures.  Engagement  before  Interpersonal  Relations 
had  correlations  of  .23  to  .35,  Engagement  before  Task  Achievement  had 
a  plus  .18  correlation  with  Reading  and  a  plus  .16  correlation  with 
CPA.    The  Total  Engagement  score  had  a  .23  correlation  with  Mathematic 
Achievement,     .30  with  Reading  Achievement  and  .38  with  CPA.    One  can 
conclude  from  this,  that,  like  in  the  case  of  Stance,  it  is  the  areas 
of  Authority  and  Interpersonal  Relations  that  do  correlate  with  actual 
achievement  in  Mexico.    The  hypothesis  was  false  for  the  fourteen-year- 
olds.    In  some  cases  it  was  actually  the  opposite  of  the  hypothesis, 
as  it  happened  with  Engagement  before  Aggression  ^^hich  correlated  neg- 
atively -.24  with  Reading  Achievement,  -.16  with  GPA,  and  -.14  with  BRS 
Task  Achievement. 

Hypothesis  74:    There  will  be  a  positive  relationship  between  the 
criterion  measures  and  the  Sentence  Completion 
Coping  Style  variables    in  the  different  areas  of 
behavior .    c)    Aid/Advice . 


-297- 


Aid/Advice  is  a  funny  score.    The  highest  scores  were  given  to  those 
who  solved  problems  without  aid  or  advice  from  others.    Midpoint  scores 
were  given  to  those  who  solved  the  problem  with  the  aid  or  advice  of 
others  and  the  low  scores  were  given  to  those  who  did  not  even  engage 
the  problem.    I  woiider  what  would  happen  if  the  highest  scores  in  Mexico 
were  given  to  those  who  solved  the  problem  with  the  aia  or  advice  of 
others,  and  the  medium  scores  to  those  who  solved  them  by  themselves. 
The  scoring,  as  it  is,  favors  the  individualistic  active  approach  to 
life.    The  hypothesis  was  false  for  some  of  the  areas  of  behavior,  it 
was  mainly  true  at  ten  years  of  age  for  some  other  areas  of  behavior 
and  it  showed  ^  scattering  of  validity  with  some  of  the  criterion 
measures.    Compared  with  others,  the  achievement  measures  were  the  ones 
that  correlated  the  best.    Again,  Aid/Advice  in  the  area  of  Authority 
and  Aid/Advice  in  the  area  of  Interpersonal  Relations,  led  all  the  other 
areas  in  the  number  of  correlations.    Thus,  at  age  ten,  Aid/Advice 
before  Authority  showed  eight  out  of  twelve  possible  intercorrelations 
as  significant,  the  range  being  from  .16  to  .34.    The  largest  Intercor- 
relations were  .20  with  Reading  Achievement  and  ,34  with  GPA,  Aid/ 
Advice  in  Interpersonal  Relations  showed  relatively  good  intercorrela- 
tions with  the  achievement  measures  with  ,25  with  Math,  ,34  with  Reading 
and  ,36  with  GPA  at  age  ten  and  .22  with  Math,  and  .14  wJ^h  Reading  at 
age  fourteen.    These  variables  also  showed  a  few  scatterc  significant 
correlations,  particularly  at  age  fourteen,  with  the  BRS,    Task  Achieve- 
ment Aid/Advice  showed,  at  age  ten,  a  significant  correlation  ot  .19 
with  Reading  and  .19  with  GPA,    Finally,  the  best  measure  of  all  was  the 
Total  Aid/Advice  with  ,24  with  Math,  .36  ^ith  Reading  and  ,44  with  GPA 
at  age  ten  and  scattered  intercorrelations  at  age  ten  and  age  fourteen 
with  the  ERS  criterion  measures. 

Hypothesis  75:    There  will  be  a  positive  relationship  between  the 

criterion  measures  and  the  Sentence  Completion  Coping 
Style  variables    in  the  different  areas  of  behavior, 
d)    Coping  Effectiveness, 

Although  the  hypothesis  as  stated  was  largely  false,  for  certain 
measures  and  behavior  areas  and  ages,  it  was  either  largely  true,  half- 
way true,  etc.    Again,  Authority  and  Interpersonal  Relations  made  a  good 
show.    But  we  have  a  difference:     the  showing  of  Coping  Effectiveness 
with  Anxiety  which,  particularly  at  age  fourteen,  showed  five  significant 
correlations  out  of  the  twelve,  fundamentally  with  the  BRS  criterion 
measures.    Regarding  the  achievement  measures,  the  Coping  Effectiveness 
with  Authority  correlated  ,16  with  Math,   ,22  with  Reading  and  ,33  with 
GPA,    The  Coping  Effectiveness  in  Interpersonal  Relations,  ,16  with 
Math,  ,27  with  Reading  and  ,35  with  GPA»    Coping  Effectiveness  before 
Task  Achievement,  .21  with  Reading  and  .22  with  GPA  at  age  ten.  Finally, 
the  Total  Coping  Effectiveness  score  showed  ,16  with  Math,  ,32  with 
Reading  and  ,42  with  GPA,  all  at  age  ten,  plus  scattered  significant 
correlations  with  the  BRS  at  both  age  ten  and  age  fourteen. 
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Hypothesis  76:    There  will  be  a  positive  relationship  between  the 
Sentence  Completion  Attitude  measures  and  the 
criterion  measures,    e)  Attitude. 

The  hypothesis  was  true  at  age  ten  for  Authority  and  for  Anxiety. 
The  Attitude  toward  Task  Achievement  showed  several  significant  cor- 
relations with  the  criterion  measures  at  age  fourteen.    The  Total 
Attitude  score,  at  age  ten,  correlated  significantly  with  ten  out  of 
twelve  criterion  measures.    It  may  be  said,  then,  that  particularly 
at  ten  years  of  age,  the  measures  in  regards  to  Interpersonal  Re- 
lations and  Anxiety  did  correlate  significantly  with  the  achieve- 
ment criterion  measures;  while  at  age  fourteen  it  was  only  Attitude 
toward  Task  Achievement  that  related  to  actual  achievement.  This 
may  be  true  developmental  shift  in  values.     In  Stage  I,  there  were  no 
positive  correlations  among  the  Attitude  variables  and  the  criteria. 

Hypothesis  77:  There  will  be  a  positive  relationship  between  the 
Sentence  Completion  Positive  Affect  variables  and 
the  criterion  measures,     f)  Sentence  Positive  Affect. 

This  hypothesis  was  largely  false. 

Hypothesis  78a;  There  will  be  a  negative  relationship  between  the 
Sentence  Completion  Hostile  and  Depressive  Affect 
variables  and  the  criterion  measures. 

Although  this  hypothesis  was  largely  false,  there  were  sufficient 
intercorrelations  in  the  suggested  direction  to  make  a  commentary.  The 
hypothesis  was  certainly  false  for  Math,  but  it  was  partially  true  for 
Reading.    Thus,  there  was  a  -.15  intercorre lation  with  Authority  De- 
pressive Affect,  -.18  with  Anxiety  Hostile  Affect,  -.16  with  Inter- 
personal Relations  Hostile  Affect  and  -.14  with  the  Total  Hostile  Af- 
fect at  age  ten,  and  at  age  fourteen  -.15  with  Aggression  Depressive, 
-.14  with  Interpersonal  Relations  Depressive  and  -.15  with  Total 
Depressive.    For  CPA,  there  was  a  -.28  correlation  with  Anxiety  Hostile 
Affect,  -.25  with  Interpersonal  Relations  Hostile  Affect  and  -.28  with 
Total  Hostile.    A  hostile  attitude  in  Mexico  certainly  docs  not  pay, 
particularly  in  regard  to  authority  and  interpersonal  relations.  The 
patternir;  in  Mexico  tends  to  make  smiling,  friendly,  happy  inter- 
actors  « 

Hypothesis  78b;    There  will  be  a  negative  relationship  between  the 
Sentence  Completion  Hostile  and  Depressive  Affect 
variables  and  the  criterion  measures,    b)  Sentence 
Hostile  and  Depressive  Affect  versus  BRS. 

The  hypothesis  was  generally  false. 
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Hypothesis  79:    There  will  be  a  positive  relationship  between  the 
criterion  measures  and  the  Story  Completion  Coping 
Style  dimensions,    a)  Stance. 

The  hypothesis  was  false  for  the  BRS  criterion  measures.    With  few 
exceptions,  the  hypothesis  was  also  false  for  the  achievement  measures. 
Math  Achievement  had  significant  correlations  in  the  direction  of  the 
hypothesis  at  ten  years  of  age  and  against  the  hypothesis  at  age  four- 
teen.   Thus,  it  had  a  significant  correlation  of  .19  with  Story  Six, 
Anxiety,  at  age  ten  and  a  negative  correlation  of  -.16  at  age  fourteen. 
It  had  a  positive  correlation  at  age  fourteen  with  Story  Two,  Inter- 
personal Relations  Stance,  and  a  negative  correlation  with  Story  One, 
Academic  Task  Achievement,  at  age  fourteen  and  a  positive  correlation 
with  Total  Stance  at  age  ten.    Reading  Achievement  had  another  three 
inconsistent  correlations  with  Stance. 

Hypothesis  80;    There  will  be  a  positive  relationship  between  the 
criterion  measures  and  the  Story  Completion  Coping 
Style  dimensions,    b)  Engagement. 

The  hypottiesis  was  entirely  false  for  the  BRS  and  showed  the  sai^e 
inconsistent  correlations  in  pretty  much  the  same  behavior  areas  as  it 
happened  with  Stance. 

Hypothesis  81;    There  will  be  a  positive  relationship  between  the  cri- 
terion measures  and  the  Story  Completion  Coping  Style 
dimensions,    c)  Initiation. 

With  a  few  exceptions  in  some  of  the  variables,  this  hypothes7.s  was 
also  generally  false.    However,  particularly  at  age  ten,  there  were  sig- 
nificant positive  correlations  between  Initiation  for  Story  Three,  Ag- 
gression, and  the  three  achievement  measures.    There  were  also  signifi- 
cant correlations  ranging  from  .19  to  .26  at  ten  years  of  age,  between 
Initiation  in  Story  Two,  Interpersonal  Relations,  and  the  achievement 
measures.    The  same  variable  had  the  largest  number  of  significant  rela- 
tionships, showing  five  significant  out  of  nine  possible  intercorrela 
tions  with  the  BRS  criterion  measures,  .19  with  Task  Achievement  BRS,  .15 
with  Authority  BRS,   .17  with  Implementation  BRS,   .17  with  Initiation  BRS, 
and  .17  with  BRS  Solver. 

Hypothesis  82;    There  will  be  a  positive  relationship  between  the 
criterion  measures  and  the  Story  Completion  Coping 
Style  dimensions,    d)  Aid/Advice. 

The  hypothesis  was  generally  false  with  a  few  exceptions,  mainly  at 
ten  years  of  age.    Thus,  Aid/Advice  in  Story  Three,  Aggression,  gave 
seven  significant  out  of  twelve  possible  correlations.    The  highest  in- 
tercorrelat ion  was  between  this  variable  and  Reading  Achievement  with 
.25  followed  by  .18  with  CPA,  .18  with  BRS  Solver  and  .17  with  BRS 
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Aggression,  etc.    Story  Five,  Aid/Advice  for  Authority,  gave  five 
significant  out  of  the  twelve  possible  intercorrelations .    There  were 
a  few  other  scattered  intercorrelations. 

Hypothesis  83:    There  will  be  a  positive  relationship  between  the 
criterion  measures  and  the  Story  Completion  Coping 
Style  dimensions,    e)  Solver. 

The  hypothesis  for  the  BRS  was  largely  false.    In  regard  to  the 
achievement  criterion  measures,  there  were  several  of  the  variables  of 
the  Story  Completion  which  gave  three  significant  out  of  three  correla- 
tions.   Probably  the  most  important  one,  since  it  gave  three  intercor- 
relations at  age  ten  and  two  at  age  fourteen  was  Story  Two,  Solver  for 
Interpersonal  Relations.     It  showed  .29  at  age  ten  and  .25  at  age  four- 
teen with  Math,  .27  at  age  ten  and  ,15  at  age  fourteen  with  Reading  and 
.24  at  age  ten  with  CPA,    Story  Five,  Solver  for  Authority,  gave  .21 
with  Math,  .22  with  Reading  and  .18  with  CPA  at  age  ten,  and  Story 
Three,  Solver  for  Aggression,  showed  .14  with  Math,  .29  with  Reading 
and  .23  with  CPA  at  age  ten.    This  particular  variable  showed,  also,  a 
few  significant  correlations  with  the  BRS.    In  general,  the  Solver 
variable  in  the  Story  Completion  showed  significant  positive  relation- 
ships for  the  behavior  areas  of  Interpersonal  Relations,  Authority  and 
Aggression. 

Hypothesis  84:    There  will  be  a  positive  relationship  between  the 
criterion  measures  and  the  Story  Completion  Coping 
Style  ditpensions.     f)  Implementation. 

Again,  the  hypothesis  was  largely  false  with  a  few  exceptions.  Thus, 
Implenientation  for  Story  Three,  Aggression,  showed  eight  out  of  twelve 
intercorrelations  at  a  significant    level.    It  correlated  .16  with  Math, 
.29  with  Reading,  .29  with  CPA  and  had  five  intercorrelations  with  BRS 
criterion  measures,  all  at  the  ten-year-old  level.  Interpersonal 
Relations,  Implementation,  Story  Two  had  two  intercorrelations  at  age 
fourteen,   .21  with  Math.,  and  .14  with  Reading  and  one  at  age  ten,  .19 
witn  CPA. 

hypothesis  85:    There  will  be  a  positive  relationship  between  the 
criterion  measures  and  the  Story  Completion  Coping 
Style  dimensions,    g)  Outcome, 

The  hypothesis  was  generally  false,  only  Story  Three,  Aggression, 
and  Anxiety  Story  Four,  showed  their  outcome  score  correlating  with  the 
achievement  variables  at  age  ten  and  in  one  case  at  age  fourteen.  The 
correlations  ranged  from  .15  to  .27. 
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Hypothesis  86:    There  will  be  a  positive  relationship  between  the 
criterion  measures  and  the  Story  Completion  Coping 
Style  dimensions,    h)  Evaluation  of  Outcome. 

This  hypothesis  was  largely  false  with  very  few  exceptions.    As  a 
matter  of  fact,  if  anything,  at  age  fourteen  the  contrary  to  the  hypoth- 
esis may  be  found  in  scattered  negative  correlations. 

Hypothesis  87:    There  will  be  a  positive  relationship  between  the 
criterion  measures  and  the  Story  Completion  Coping 
Style  dimensions,    i)  Coping  Effectiveness. 

The  hypothesis  again  was  largely  false.    Only  Coping  Effectiveness 
for  Story  three,  Aggression,  Coping  Effectiveness  for  Story  Five, 
Authority  and  Coping  Effectiveness  for  Story  Two,  Interpersonal  Rela- 
tions,,and  Coping  Effectiveness  for  Nonacademic  Task  Achievement, 
produced  some  intercorrelations  with  the  achievement  measures  at  the 
teri-year-old  level.    Thus,  Story  Three,  Aggression,  correlated  .16  with 
Math,  .26  with  Reading  and  .26  with  CPA;  Authority  correlated  .16  with 
Math  at  age  fourteen  and  .16  at  age  ten  with  Reading,  Interpersonal 
Relations,   .22  with  Reading  and  .22  with  CPA  at  age  ten  and  .14  with 
Math  at  age  fourteen,  etc. 

Hypothesis  88:    There  will  be  a  positive  relationship  between 

the  criterion  measures  and  the  Story  Completion 
Coping  Style  dimensions,     j)  Instrumentality. 

With  very  few  exceptions,  the  hypothesis  was  false  for  the  BRS 
measures  and  v/ith  a  relatively  greater  number  of  exceptions  it  was  also 
false  for  the  achieven^nt  measures.    The  exceptions  are:  Instrumentality 
for  Aggression,  Story  Three,  with  three  out  of  six  intercorrelations 
significant,  Authority,  Story  Five  with  three  out  of  six  too.  Story  Two, 
Interpersonal  Relations  with  three  out  of  six,  and  the  only  variable 
that  made  the  hypothesis  true  for  the  achievement  measures,  at  both  age 
ten  and  age  fourteen,  was  the  Total  Score  for  Instrumentality.  These 
correlations  ranged  from  ,14  to  .32  with  a  median  of  .20. 

Hypothesis  39:         There  will  be  a  positive  relationship  between  the 
criterion  measures  and  the  Story  Completion  Coping 
Scyle  dimensions,    k)  Positive  Affect  of  the  Rero. 

This  hypothesis  was  false.    As  a  matter  of  fact,  of  the  few  signifi- 
cant intercorrelations,  the  largest  number  by  far  v^re  negative  rather 
than  positive. 
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Hypothesis  90;    There  will  be  a  negative  relationship  between  the 

criterion  measures  and  the  Story  Completion  Negative 
Affect  dimensions.     1)  Negative  Affect  Hero. 

This  hypothesis  was  almost  entirely  false.  As  a  matter  of  fact, 
of  the  very  few  significant  correlations,  most  were  in  the  opposite 
direction  to  the  hypothesis. 

Hypothesis  109:    There  will  be  a  positive  relationship  between  the 
Parent/Child  Interaction  items  of  the  Sentence 
Completion  instrument  and  the  Aptitude  and  achievement 
measures . 

The  hypothesis  was  largely  false,  and,  in  two  cases,  it  was  the 
opposite.    Thus,  the  Self-Concept  correlated  positively  with  the  CPA 
at  age  fourteen,  tKe  Parent/Child  Interaction  correlated  positively 
with  the  Raven  and  negatively  with  the  Reading  Achievement  at  age  ten. 
The  Mother  Interaction  correlated  negatively  with  the  Reading  Achieve- 
ment at  age  ten  and  positively  with  the  CPA  at  age  fourteen. 

Hypothesis  110:     There  will  be  a  positive  relationship  between  the 
Parent/Child  Interaction  items  of  the  Sentence 
Completion  and  the  Authority  score  of  the  Peer  BRS. 

This  hypothesis  was  false. 

Hypothesis  111:    There  will  be  a  positive  relationship  between  the 
Parent/Child  Interaction  items  of  the  Sentence 
Completion  and  the  Coping  Style  dimension  scores 
from  the  Peer  BRS. 

Although  the  hypothesis  was  largely  false,  it  was  true  between  the 
Seif-Concept  at  age  fourteen  and  the  Total  Positive  Implementation 
and  the  Total  Positive  Initiation  of  the  BRS.    The  same  similar  cor- 
relations existed  at  fourteen  years  of  age  for  the  Mother  Interaction 
var  iab le . 
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MM  .  r  3 


«r.d         AchJevriwnl  CrUtrion  r#a".urfK. 


]S'>TKr'C  Nj  J  ApiJiijJi  and  Arhii'vrmoiit 
VA",iAnLbS:         AptltuJt    and  AthlCVt»m.'nC 
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READIMC  59 

fi.2  67 
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44 

GRADE 

POINT  AVZKACE  ^3 

.41  53 

A8  58 

KYPCTiEbIS  2      'ntre  will  be  jKJsltive  rtiatior.shlps  among  the  achleveroent 


rt^STRUHENTS:  Hath-Feadlng-Crade 

?('int  Average  Peer  BR$ 
VARIABLES:       AchievciMnt,  3RS 
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i** 

lt>  _ 

14 

10 

14 

10 

14 

10 

14 

10 
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?8 
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?6 
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17 

.36 
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.?? 

17 
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.28 

42 

21 

.  y* 
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.51 
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.22 
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.17 
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.44 

.43 

.50 

.42 

27 

.38 

.33 
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r.^?jr.iKSIS*3.    Inert  will  be  pOittive  r*l»ticnships  aciong  the  intrinsic  Occupational  Value-. 
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IKSTRL7ENTS :  Occupational  Valuej 
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OCC.  VAL. 


-.14 

•  15 

-.18 

14 

.24 

17 

37 

.42 

10 


14 


-.14 

.26 
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,n!»'.c  C».»upai*ondi  Values. 


INSlRl'>aLNTS:  Occupational  Values 
VARIAniES:       Extrirslc  Valuta 
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lIYPOTlirMS  ^ 


*m1  IlxirlnnU  f>  cupA!  I'Hiil  ViJu*  «i. 


]  til  r  liitil  c 


I*  .11  }'  AST  HH  JO  I  Antf_'._-_  \>A^i_LIl 


VAJ-  IA»  I  J", 


0(  t..|.,n  jMi.il  V«liirl 
Inf  f  ir.i  t  -  ,  tKt  rlnwlc 


15 


17 
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18  success 

27  SECUHITT 

23  mSTICE 
ECWOMIC 

24  RETURNS 

25  SUFHOUNOINCS 

26  ASSOCIATES 
FOLLOW 

28  FATH» 
TOTAL 

30  EXTRINSIC 


10  j'v 
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JW  J.  _ 
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.16 
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.19 
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-.25 
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-  14 
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ir.ff^jv.ic 

10  T4 

18 

-  36 
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-.33 

.24 

-.49 

.47 

-.20 

.16 

-  22 

.16 

-.44 

-.44 

HYPOTHESIS  6:    Tnere  will  be  positive  rel«tion»!»ipi  among  the  stetui  level  oeasurea  of 
the  Occupational  Afplratlon,  Occupational  Expectation,  and  Educational 
Aspiration  taeasurea. 


I^STRl'MENTS■    Occupational  Intereata 
VARIABLES:       Occupational  Atpirstion 
Occupational  Expectation 
Educational  Atpiratioo 
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OCCUPATIOHAL 

31  ASPIRATIOH 
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.46 

.46 

54 
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.46 

HYPOTHESIS  7:    There  will  be  a  positive  relationship  between  the  two 
Occupational  Interesta  discrepancy  neaaurea. 


*Rrambor  thaf  these  Variablef  are  reveraad.  Thua» 

any  crrrcletions  Involving  these  VartabU«»  if 
positive  are  actually  neaatWc  correlattona  and.  If 
negatl  e,  are  aciii:»l!y  positive  correlationa.  That 
Is,  the  lower  the  nurber  the  higher  the  aapiration  or 
expectation  Icvei  and  vice  versa. 


INSTRUMENTS:    Occupational  Intereat 
VARIABLES:       Occupational  Intereat 
Dlacrepancy  NtaaurM 
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HYPOTH£SIS  8:    7%ere  will  be  positive  rel: t ionships  among  the  SAI 
gcod  coping  Treasures  across  the  five  behavior  areas. 
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70 
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10 

li 

.  26 
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17 
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17 

.29 

.n 

30 

.6^ 

IKSTRL'^ENTS :  Social  Attitudes  Inventory 
VARIABLES:       SAI  Good  Coping  Meaaurea 
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HYPOTHESIS  10.    There  will  be  positive  relet ionshlps  among  the  measures  of  the 

same  Sentence  Coi&plttion  coping  styla  variables  across  different 
behavior  area^. 


INSTRUMETITS :    Sentence  Coraplctloii 
VAPIA6LES:       Stance  acroaa  different 
behavior  areaa 
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HYPOTHESIS  11:    There  will  bo  posii^lve  reUtionshipit  flmor.g  tho  moasiires  itC  the 

same  Scntcnc*?  C^^plvtton  coping  style  vari.thlt's  Across  tUtfvront 


behnvior  aioas 
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IK^rHl'^ff:^TS:    Sentence  Coirpletlon 
VAKlAblKS        Kiif«t  .*  .mu  rtcn^ss  difCercnc 
ht*iiuvi«*r  ari*aa 


Fiont  3 
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irvPOTMESlS  12:    Tlurr  will  be  punltiv'  rcldclnn^hipi^  a'n»,nn  the  w /i-.tjrc^  nf  the  ^n**? 

ScfCence  C'>mpUtl'.n  cnplnn  ^tyle  varlflblctt  «cro<tb  different  bchnvtor  •re««. 
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HYPOTHESIS  13:    There  will  be  positive  relationships  mMm%  the  measures  of  the  sme 

Senrence  Cc^letlon  coping  Scyle  variablea  across  different  behavior  areaa. 


INSTRUMEKTS ;    Sentence  Coaipletioo 
VAKIABLES:       Coping  Effect ivmeaa  serosa 
different  behavior  areea 
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HYPOTHESIS  14;    There  viU  be  a  pcsitive  relationship  aiaong  the  Coping  Style 
Direntlon  Total  Scores  and  taping  £f f*cf iveneaa  Total  Score. 


IKSTRCWXTS!    Sentence  Completion 
VARIABLES:       Coping  Style  DiMoaioa 
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HYPOTHESIS  15:    Tlicro  vill  ho  positive  rclot^on^hlps  anons  the  Sentence  Conipletlon 
attltudo  itKasuroa  and  Attiti.Je  T«>tal  Score  acn*ss  behavior  areas. 


IKSfKfHENTS:    Sentence  Ci*nipl«tioo 
VARIABLES:      Attitude  tneasurct  ecroaa 
behavior  areaa 


ATrTTn)E 
82  AITIIOSITY 


91 
73 


ANXIlTk' 
TA>iC 

*U:»f  K'.Mtl^Nr 
Ti^  A I 
Ai.  i  iit'l 


li^  14 

73 

6'* 

AITI 

An  1  rrnK 

AH  lfl*PE 

»  n 

1   

ta.*;k 

U) 

1 . 

10 

14 

10 

"  U 

.20 

19 

«,i 

.  'I 

-307- 


FTcuxe  3 

MTXTCO  T/hLK^  OF  ShMFlCANT  <  tmitl.l>Tlfr.'. 


«:TArK  Til 


HYPOnifSIS  16-    Tlure  will  l.t  ■  ptblllvc  rclAti.tiiahip  amont  the  <uri»uret  of  ch«  ^aiAC  Sentence  TT;';tr!'H)-:nTS : 

Cumpletion  ;i{£ccc  diatrnilon  «cruii  th«  dli.  r<*nt  beh«vlor  ireit  •nd  with  the  VAKtAbUlS* 
Totil  Alfecc  icorei. 
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.22 

.18 

.17 

.18 

.19 

.64 

.66 

HOST.  AFF. 
ANXIETY 


78 


14 


.17 

.29 

.14 

.23 

.61 

.43 

HOST.  AFF. 


69 


10 


14 


.18 

.19 

.29 

.14  .23 

.65 

.60  .27 

.20 

HTFOtHESIS  17: 


There  will  be  ■  poeltlvc  reletlcnshlp  mode  the  aeiMrei  of  tiM  imic 
Sentence  Coepletlon  gffect  dicetision  «croii  the  different  bclMvior  sreM. 


INSTKUSffNTS :  Sentence  Co^letloa 
VAIIAILES:       Depreselve  Affect 


105 


88 


97 


D£?y£.Arr. 

AtTHORTTy 


79 


70 


Dl PRE.AFF^    DEPRE.AFF.  DEFKE.ATr. 


ANXIETY 


14 

10 

14 

10 

14 

10 

14 

10 

14 

105 

M-PRtSS.AFF. 
ACCkESSia 

.22 

.19 

.17 

.15 

.19 

.14 

68 

AUTHORITY 

.22 

.19 

.21 

.28 

.21 

.32 

.20 

.23 

97 

AKXIETY 

.17 

.21 

.28 

.19 

.21 

.U 

79 

ISTERP£!tSaKAL 
KEUTUWS 

.15 

.19 

.21 

.32 

.19 

*21 

70 

TASK 

ACHIEVC^EKT 

.14 

.20 

.23 

.14 

114 

TOTAL 
DEFRIISSIVE 

.41 

.39 

.77 

.77 

.60 

.67 

.58 

.66 

.38 

.33 

HYFOTriESIS  18:    th^re  vill  be  a  positive  relationship  aaong  the  neifturee  of  the  im* 

Sentence  Completion  effect  dia^nslon  across  the  different  beHavlor  srema. 


ntSTftUffitrS :  Sentence  Conpletlott 
VARUBLES:      Meutrel  Affect 


106 


89 


98 


80 


71 


AF-. 

SSTON 

DRirr 

NET.AfF, 
;;^XIETY 

NtLT.  AFF. 

m 

KEUT.  AFF* 
TASK  ACh. 

10 

U 

10 

14 

10 

106 

KEITRAL  AFFTCT 
ACCKEdSIOH 

.19 

.2L 

.20 

.25 

A/ 

.23 

.27 

8V 

AUTHOR m 

.19 

.24 

.31 

.32 

.29 

.47 

.17 

.27 

9b 

A**XIF.TY 

.20 

.25 

.31 

.32 

.31 

.30 

.20 

80 

IKTFRPEIL^OKAL 
RELAX IONS 

17 

.23 

.29 

.47 

.31 

.30 

.16 

71 

TASK 

AChIiiV>.HZNT 

! 

.27 

.11 

.27 

.:o 

.16 

113 

TOTAL 

NEITRAL  A^. 

 ! 

.i9 

.53 

.75 

79 

.6S 

.65 

66 

.n 

.40 

HYPOTHESIS  19:    There  will  b«  e  poititivc  rel«tit>nship  eoon^;  the  iHc^suree  of  Che  eeoe 

Sentence  CoMpleiion  affect  dinicnslon  ecroe*  the  different  behsvlc^r  ereee. 


IHSTRUHENTS: 
VARIABLES: 


Sentence  Conpletion 
Foeitive  Aff jct 


107 


90 


«*aSiTlVE  AFF. 
107  ACr.KESSICM 

90    AUTHOR  itV 

99  ASX->Ty 

tN;*K.TR5viNAl 
51    :-M  \.I(1NS 

;a  a 
72  AtH.mmi 

\\u  rtn.  An UT 


TH>S.A!-|  . 

_Annoj;iri 
10  r« 


W.AKF. 


81 


14 


72 


^11 

ros.AFF. 

JO   u 


.44 
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Atfrit  nii^«««ure« 


•.AHlA'.} ' 


,  it  »1    AMU  »"'» 
AU  1  1 1  M»  or»i»rc< 


INSTRUMENTS!  Senf«ncc  Con-plctlon 
VARUBLESj       Total  Secret 


116 


TOTAL  . 
POSITIVE 
14 


10 


TOTAL 

109  STANCE 
TOTAL 

110  ENGAGEMENT 
TOTAL 

111  AID/AOVICB 
TOTAL 

112  COPING  EFF. 


113 

114 

108 

TOTAL 

TOTAL  

TOTAL  _ 

HOSTILE 

DIGRESSIVE 

AlTifUDE^ 

10 

14 

*0 

14 

10 

14 

-.41 

I-.48 

-.59 

-.65 

.14 

17 

-.47 

-  26 

■  37 

.26 

.16 

-  42 

-.49 

-.29 

.37 

.24 

.19 

-.54 

-.69 

-.59 

-.69 

.22 

.23 

HYPOTHESIS  22- 


Coping  Style  and  Coping  Ef fectlvcncse . 


INSTRUMENTS:  Story  CoiopleClon 
VARIABLES:  Stance 


?Q5  .  _ 


STOKV  3 
149  ACCKESSION 

STORY  5 
177  ALTHORITY 

STORY  4 
163  AKXIETY 
STORY  6 
191  ANXIETY 
STORY  2 
135  IPR 

STORY  I 
121    ACAD.  TASK  ACH. 

STORY  7 
205    ^A  -  TASK  ACH. 

TOTAL 
2l<i  STANCE 


.32 


29 

.29 

.25 

.19 

.17 

.60 

.'.6  .51 

54 

25 

.61 

10  14 

.23 

.26 

.26 

19 

.•i2 

.42 

.17 

23 

.24 

.33 

HYPOTHESIS  23: 


Th-e  wvU  bo  0  positive  reUtlon.hIp  amonf  the  Tnea^^res  of  the  same 

.-V  Comirti'r  copi-.S  style  dironsions  and  Coping  EU'^ctivenesa 
!co;es  acrcf/tnc  dtff^rcn'  .eh.v.or  nreaa  and  w^th  the  Total  scorea 
for  Copvng  Style  and  Coping  2f fcctivenesa . 

136 


INSTR'.'MENTSj  Story  Completion 
VAKIA3LES :  Engagement 


STOW  3 
150  i^CCRESSION 

STORY  5 
178  AITHORITY 

STORY  '* 
164  AhXIETY 

STORY  6 
192  ANXIETY 

STORY  2 
136  in 

sron\  I 

\22    AO \D. TASK  ACH. 

STv>KV  ' 
:0b    NA  -  TASK  ACH. 

TOrAl 
:rO  ENv-AitEMi-NT 


150                17S  i"''  

s'A.r-  ■>     '"^tor:_L_  A^Ji.-'  \^  -ib'-^V 
\ni  ^FSStoN    Ai T^^^> .  A'       M^i i-:^..  — ^'^^l' j'L- 
-in      ;^      U'  W 

;*»  t'* 

! 

J  

29 

i 

.  ^-J  

.29 

.24 

1  

L 

23 

.18  .17 

1  iJ 

Ab  

s? 

SS  .S8 

..'tS  .to 

A'i 

 1^?2  

St.  V  1^ 
V"-"  !A 

To  \'' 


206 


Story  _7_ 
NA  -  TA. 
14 


in 


.  23 

13 

.17 
.21 

.16 

n 

^56_ 
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.  HYPODiiCSIS  ?4'     Ttc  will  b<»  a  portltj/e  r' '  nt  1 '/n'*hi  p  tiiwmv  Um   mffli  .irtH  •f  Ihe  timte 
fcr  Cdplnjj  Style  and  Coplnjj  Kf  ft  c!  Ivt nci* . 


iNSTId'Mf  MS- 
VARlAHliin; 


'  lury  r.rfh»»lft4  0ll 
Int I Idllun 


151 


179 


Scury  St'>ry  5 

Ar/.RESSTOtj  AUTTORm 


10 


U 


STORY  3 

151 

ACCRESSIQH 

STORY  5 

V9 

AtTHOHt'fY 

STORY  4 

165 

ANXIETY 

STORY  6 

193 

ANXIETY 

STORY  2 

U7 

IPR 

STORY  I 

123 

ACAD.  TASK  ACK. 

.16 

STORY  7 

207 

KA  -  TASK  ACH. 

TOTAL 

.57 

53 

221 

INITIATION 

10 


14 


.26 

.26 

.12 

.16 

.14 

.55 

.37 

10 


.26 

.27 

.17 

.43 

.51 

14 


.26 

.18 

-.16 

.60 

.34 

117  

St  nt  y  2^ 

10 


IVl 


/07 


A  -  lA  ViK  -  TA 


.12 

.16 

.18 

-.16 

.38  ^ 

.24 

14 


.1*- 

.14 

.27 

.53 

.43 

_14_ 


.17 

.28 

.29 

HYPOTKSSIS  25;    Th-re  will  be  4  potltlve  relationship  •mong  the  measuret  of  the  nm 

Story  Completion  coping  style  dlmentlona  and  Coping  Effectlveneaa  acort 
•cross  the  different  behavior  areas  and  with  the  Total  acorea  for 
Ccplng  Style  and  Coping  Ef fectlvenasa . 


INSTRUHENTS:  Story  Completion 
VARIABLES;  Ald/Advlca 


152 


STORY  3 

152 

ACGRESSIOK 

STORY  5 

160 

AUTHORITY 

S70RV  4 

166 

^SXIETY 

STOKY  6 

194 

ASXISTY 

STORY  2 

138 

I?R 

STORY  1 

1:4 

ACAD. TASK  ACH. 

STORY  7 

208 

KA  -  TASK  ACli. 

TOTAL 

222 

AlD/AD\riCZ 

Scory  3 
AGGRESS la. 
IG  14_ 


.56 

.53 

180 


10  14 

.15 

.19 

.15 

.50 

.44 

166 


Story  5         Story  A 


AUT-IORITY  A:;xt£TY 


10 


14 


.15 

.18 

.39 

.43 

194 


138 


_Storv_6_ 

AKXirrv 


Siory  2 
IPR 


14 


.19 

.52 

.36 

124 


208 


Story  1  _     Stcry  7 


.15 

.18 

-.13 

23 

37  .50 

.44 

NA  -  TA 


10 


14 


.28 

.26 

HYFOTKESIS  26:    Tl-ere  will  be  a  positive  relstionsnip  among  the  measures  of  the  Sanc 
Story  Completion  copng  st\U  dl-.cnsions  and  Coping  Effectiveness 
scores  across  the  different  behavior  areas  and  with  the  Total  scores 
fcr  Coping  Style  and  Coping  Effectiveness. 


INSTRUMENTS : 
VARIABLES : 


Story  Completion 
Solver 


153 


STORY  3 

U3 

ACCRFS5I0N 

STORY  5 

ISI 

STORY  4 

167 

^NXIETY 

STOKY  6 

195 

AMXILTY 

STORV  2 

139 

IPR 

STORV  I 

125 

AC/ P. TASK  ACH. 

5T0RV  7 

209 

N.\  -  TASK  ACH. 

TnrAl 

223 

SOLVER 

IC  K 


.le 

.5^ 

125 


209 


St.^ry  I  

A  -  lA 


Scrtr/  7 


.17 

.14 

.SO 

.17 

.15 

14 

-  17 

.IS 

^^7 

18 

  — .  

.15 

^   17  .1^ 

A'* 

\7      .  'H 

?0 

-310 


HYPOTHESIS  27: 


Tlicre  will       •  po.lttve  nOitlon^hlp  nmonK  th*.  m<  anuro,^  of 
C^.U-tlon'opInK  -vU.  dUon.Ln.  and  C<.pinK  ^"^^ 
•cor-i  /itrusn  the  dUUf  nt  bUuvlor  trciia  and  -1th  the  Totil  icorei 
for  Copln?  Style  end  Coplii|  Kf fectlvencii. 

I9e  ^''^^  ^26 


VAftlAlt].eS: 


story  C««nplctlon 
ImpUmcntitlon 


1«? 


Story  3 


10 

14 

STORY  3 

ilCCIIESSIOli 

STORY  5 

182 

AtTHORITT 

STORY  4 

16a 

ASXIETY 

STORY  6 

196 

AffXIBTY 

STORY  2 

140 

irt 

STORY  1 

126 

ACAD.TAS^  ACH. 

STORY  7 

210 

NA  -  TASK  ACH. 

.17 

TOTAL 

.53 

.52 

224 

IMPLEHEKTATION 

Story  5 
AUTHORITY 
10  U* 

.18 

.21 

.15 

.18 

.15 

.54 

.42 

\f>B  ,  

jtt.ry  4  "  Story 


a:.a1Kty 


ANXU.fY 


140 
Stoi  y 


210 


Story  1         Story  7 


TA_ 


KA  -  TA_ 


10 


14 


.18 

.44 

47 

.21 

.59 

.40 

.15 

.24 

.22 

.22 

10  14 


10 


U 


.18 

.53 

.41 

.17 

.15 

.24 

.35 

.32 

HYPOTHESIS  28:    There  -111  be  .  positive  rel.tlon.hlp  ^'^^^^^^ 

Story  Ccopletlon  coping  style  dl-en«lone  end  Coping  "['^^[^fj"  , 
•cere*  •cross  the  different  behivior  ind  with  thi  Totil  icorti 

for  Coping  Style  «id  Coping  Effectlvin«ii • 

197 


IKSTItnCKTS: 
VARIAILES: 


Story  CoBpUtlo* 

OutCOM 


155 


St  TV  3 


ACCRISSIOI 
10  ii_ 


183 

Story  5  _ 
AIJTHORITY 
10  14 


169 

Story  4 
ANXIETY 


141 


127 


211 


Storv  t~     Story  2        Story  1        Story  7 


IPR 


A  *  TA 


KA  -  TA 


10 


14 


10 


14 


STORY  3 

155 

ACCRESSION 

STORY  5 

183 

AUTHORITY 

STORY  4 

169 

AKXIETY 

STORY  6 

197 

A>XIETY 

STCWY  2 

141 

tPR 

STORY  1 

127 

ACAD. TASK  ACH. 

STORY  7 

211 

KA  '  TASK  ACH. 

TOTAL 

225 

OUTCO)ffi 

.14 

.26 

14 

.16 

.16 

.47 

.47 

.14 

.30 

.15 

.15 

.16 

.16 

62 

41 

.26 

.30 

.26 

.64 

.54 

.14 

.15 

.22 

.45 

.52 

.15 

.14 

.40 

29 

.16 

.16 

.26 

.14 

.53 

49 

10 


14 


.16 

.16 

.22 

.36 

.41 

MvwyniESiS  29     There  will  be  a  positive  reUtlonihlp  among  the  mcaiures  of  the  stoe 
HYPOTHESIS  29.    There  \  ^         dimension,  .nd  Coping  Effectiveness  score. 

.cross  tVe  dl-:fcre-.t  behavior  .r.  -  and  with  the  Total  .cot.,  for  Coping 
Style  and  Coping  Ef fectivencs.. 


IKSTRUICKTS: 
VARtASLES: 


Story  CoapleClos 
Ev.lu.tion  of  outco 


156 


184 


170_ 


L98 


142 


128 


212 


Stcry  j_     Story  5  Story 


Al'THORiTY 
10  U 


ANXIETY 


10 


STORY  3 

156 

ACCRESSIOI 

STOtIY  5 

184 

AlTllORm 

STORY  4 

170 

ANXIETY 

STORY  6 

198 

A.NXIE1Y 

STORY  2 

142 

IPR 

STflHY  1 

128 

ACAD. TASK  ACH. 

STORY  7 

212 

KA  -  TA<<  ACH.  _ 

TOTAL  EVAL. 

226 

or  0U4t:cME 

15 


.20 


.29 


.14 

16 

.23 

.17 

.54 

42 

.15 

.14 

.18 

.iO 

.42 

Storv  6 
ANXIET? 
10  14 

.29 

.16 

.12 

.46 

^44 

Storv  2  _     Story  1        Story _7_ 


IPR 


A-TA 


KA  '  TA 


10 


10 


14 


10 


14 


20 

17 

.M 

.36 

.23 

.17 

.?1 

54 

4«» 

.16 

.17 

.18 

.?! 

.46 
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iS'IlSJLJA^V  *^  ^^LJ'V^il!.  (I  ■^♦/-i^'^  H  H  -A  I  I « W*i  _•  J»TA«  1.111 

HYPOTMli'SlS  iO.     D.-rc  will        *  p-.'ltl/»   n  I  .»t  I  <.M'«hl  p  i'.h  (.i   ,r.»ir  f  t  ht   tt.'t.»  I'.'.Ui  "KhlS.  M<>ry  C^hpl  il  Ion 

<:i  .ry  f  .fnp!«tJ<»n  '.-pi   ,   st/l-          nr.  In.*>  rnMl  '.'pl^K  Hhatlv^nrH*  VAKtAHli.S:  0»plnK  Kf  f  i  ct  <  vrneM 
hforc'M  «cro*<H  thi  dlJf  nnt  luhn/lor  nr<ai(  anti  with  IIk-  Tntil  ncoroii 
(' r  C»«plng  'ityle  md  <.-plnK  EfCcctlvtncufl. 

IHS  171     m   m     213 

Sf.ry  i         '"lory  S        J^tory  A         St<<.y  h          *.t>.iy  2         Story  1  *^tnry  7 


10        14        F>        14        10        14        10        1'.        H>        14        V)     "U*        10  14 


STORY  3 
157  ACCKESStON 

16 

24 

.15 

STORY  5 
185  AUTHORITir 

32 

.16  .28 

.14 

.15  .20 

STORY  4 
171  ANXIETY 

.32 

.16 

.14 

.23  .25 

STORY  6 
199  ANXIETY 

.28 

SIORY  2 
143    IPR  .16 

.14 

15 

.23 

30 

STORY  1 
129    ACAD.  TASK  ACH  24 

15  20 

.25 

.16 

STORY  7 
213    NA  -  TASK  ACM. 

30 

.16 

TOTAL 

227    COPING  EFF,  -57 

55  .61 

.44  52 

.53      -  59 

.43  .36 

31  ,59 

.47  .34 

.29 

HYPOTHESIS  31:    There  will  be  a  positive  relationship  Mcmg  the  messures  of  the  sm  INSTRIWEKTS ;    Story  Co«pletlo« 

Story  Completion  '-oping  style  dimensions  snd  Coping  Effectiveness  VARIAKfS:       Instrumental  I  ty 
scores  acroas  the  different  behavior  areaa  and  with  the  Total  acoraa 
fcr  Coping  Style  and  Coping  Effectivenca*. 

162               190               -.76               204               148              134  2U 

Sit/  3        Story  5        Story  4_     Story  b        Story  2        Story  1  __  Story  7 

AGC?£SSia.      A'THORITY       A^XIETy       AI^'XIErY  _          IPR             A  -  TA  HA  -  Ta 


10       14        10        14        10        .4        10       14        10        14        10        14        10  t4 


STORY  3 
162    AGGRESS  IGN 

.19 

23 

STORY  5 
190  AUnWRlTIf 

.28 

.17 

.16 

STCmY  4 
176  AKXIEn 

.28 

.19 

.19 

STORY  6 
204    AWXIETY  . 

.17 

.19 

.19 

.21 

STORY  2 
148  IPR 

.18 

STORY  1 
134    ACAD, TASK  ACH,  '^^ 

.19 

.19 

STORY  7 
21C    NA  -  TASK  ACH. 

.16 

.21 

.18 

TOTAL 

2  32    DJSTRUMLNTALITY  • 

.38  .55 

.49  53 

.49  .65 

.41  .41 

.34  .43 

.22  .44 

.56 

^FOTHESIS  32a:    There  will  be  a  positlv;^  reUtluaship  aaong  the  Coping  Style  IHSTRUMEHTS:    Story  Contpletion 

Diaens'ofi  Tvcal  Scores  ^d  Total  Coping  Effectlveneaa.  VARIABLES:       Coping  Style  Dlaenalon 

Total  Scores  and  Copl:ig 
Effectiveness 


n9  720  221  22?  223  224 


Tv^TAL 

TOTAt 

TOTAL 

TOTA!. 

TOTAL 

TOTAL 

EyC-ACE^IF.NT 

INITIATION 

AIIVAPVICE 

SOLVER 

l>a»i*E>£HT. 

10 

U 

10 

U 

10 

I'i 

to 

14 

10 

li 

10 

14 

219 

TOTAL 
STANCE 

.90 

81 

o  ♦ 

.77 

.67 

.6S 

7> 

.68 

74 

.66 

220 

TOTAL 
Dvi"A(;E>ZNT 

51 

.■^3 

.8S 

76 

74 

81 

75 

.80 

.75 

221 

•"OTAL 
INITIATION 

.6U 

.93 

83 

79 

.RO 

.87 

.8? 

.83 

.82 

222 

TOTAL 
.ViD/AWICE 

.67 

65 

.76 

.7i 

.79 

.80 

.78 

.78 

.1^ 

.31 

223 

TOTAL 
SOl.VKR 

.75 

81 

.75 

.8? 

.82 

.78 

78 

88 

87 

224 

TOTAL 

tMr1>:^ff^TATloe^ 

.74 

.?0 

.?s 

.70 

Ht 

.1^8 

.87 

225 

TOT.\L 

.61 

.68 

.'»7 

•  OS 

.s; 

.40 

fO 

.<••* 

6! 

.52 

2^0 

TOTAl.  rvAL. 

or  mncv^K 

.32 

^^ 

.33 

2S 

.?» 

.31 

227 

Tl.TAl. 

i'on*:?  "KFF.i  r. 

.HA 

. 

Hi 

H'> 

TorAl  Ki:JI*l*i- 

'  \^ 

22K 

.  \'> 

-.1  . 

2)2 

iNMKPt^'NrALrA' 

b) 

'♦'» 

■  Hi 

(.41 
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llYPOTHtSlS  32b- 


U- re  will  be  d  punitive  rfUtJon'.iilp  tim-.n^  tl.,  C.  }»t"»K  StyU 
DiiMnMltifi  Tot«l  Score*  and  Total  C.plng  E££<!CtJvfm-i»i». 


T'tinl  S(<>n.ii  and  Coptns 
l^ffcctivcncaa 


TOTAL 

225  OUTCOME 
TOTAL  EVAL. 

226  or  OUTCOW 
TOTAL 

227  COP. EFFECT. 
TOTAL  RESPONSe 

228  LCNCTH 
TOTAL 

232    E:STRUKENTALirY  -  ^2 


??5 

726 

227 

228 

232 

COP 

FKF. 

cop. 

CFF. 

COP. 

EFF. 

COP. 

COP. 

FFf. 

oincoMK 

EVAi..f>irrc. 

COP. 

EKF, 

RES.Lr.f.Tll 

INSTRUMENT. 

ID 

10 

14 

10 

14 

10 

u 

10 

14 

.51 

.51 

.82 

•  74 

.52 

.41 

.51 

.51 

.45 

.49 

.16 

.27 

.22 

.82 

.74 

.45 

.49 

.76 

.69 

.16 

.24 

.15 

.52 

.41 

.27 

.22 

.76 

.69 

.24 

.15 

HYfOTHESIS  53:    Thera  will  b«  a  poaltlva  ralatlonahlp 
rcsponaes  acroas  all  behavior  areaa. 


mg  langch  of 


INSTRUMETiTS:    Story  CotnpleCiofi 
VARIABLES:       Length  of  Reapooaaa 

across  all  behavior  anaa 


158 


186 


172 


200 


144 


130 


214 


STORY  3 
158  ACGRESSIOK 

STORY  5 
186  Al-THORITY 

STORY  4 
172  MXlZTi 

ST<«Y  6 
20c  AKXIBTY 

STORY  2 
144  IPR 

STORY  1 
130    ACAD. TASK  ACH 

STORY  7 
214    NA  *  TASK  ACR 

TOTAL  LENCtH 
228    or  RESPONSE 


Story  3 

Stcrv  5 

Story  4 

Story  6 

Story  2 

Story  1 

Story  7 

Afy:R£Ssia:j 

AUTHORITY 

ANXIETY 

AHXIF.T!f 

IPR 

A  - 

TA 

NA 

•  TA 

10 

14 

to 

14 

10 

14 

10 

14 

10 

14 

10 

14 

10 

14 

.61 

.57 

.63 

64 

.56 

53 

.53 

.64 

.46 

.62 

.50 

.48 

.61 

.57 

.63 

.61 

.65 

.65 

.49 

V 

.49 

.62 

.57 

.63 

.64 

.63 

.61 

.60 

.58 

.51 

.62 

.39 

.58 

.60 

.47 

.56 

.53 

.65 

.65 

.60 

.58 

.48 

.53 

.31 

.50 

.55 

.47 

.53 

.64 

.49 

.61 

.51 

.62 

.48 

.53 

.67 

.66 

.47 

.41 

.46_ 

.62 

.37 

.49 

.39 

.58 

,31 

.50 

.67 

.66 

.33 

.41 

.50 

.48 

.62 

.57 

.60 

.47 

.55 

.47 

.47 

.41 

.33 

.41 

79 

.82 

.82 

82 

.81 

.82 

.77 

78 

.77 

.81 

.66 

.78 

.76 

.69 

HYPOTHESIS  y-*i    Thtre  will  be  a  positive  relationship  among  the  cieasurea  of  the 
satie  Story  Co&pletlra  a££ecc  dlnenslor.  across  the  different 
\  *'avlor  areas. 


159 


AGCRiSSloT' 
10  14 


STCaY  3 
159  ACCRESSION 

STORY  5 
187  AlThORITY 

STORY  4 

173  Ajotirrv 

STORY  6 
201  AJOCTETV 

STORY  2 
i45  IPR 

STORY  1 
131    ACAO.TASK  ACH. 

SIXJRY  7 
215    NA  -  TASK  ACH. 

TOTAL 
229    POSmVB  ATF. 


18 

.14 

.27 

.18 

.17 

.20 

.32 

.47 

187 


Story-  5 
ALT:'ORH\ 
ID  14 


.18 

.13 

.19 

.32 

.16 

.38 

.41 

173 


Storji 


AKXIETY 


10 


14 


.18 

.19 

.24 

.56 

.44 

201 


Story  6 
A.SXIETY 


145 


131 


Story_  2 


IPR 


TA 


IKSTRL7CNTS : 
VARUBUS : 


Story  Cooplecioa 
Positive  Affect  Hero 


215 


Story  I        Story  7 


NA  -  TA 


10 

14 

10 

14 

10 

14 

10 

14 

!.u 

.27 

18 

.17 

.20 

.19 

.32 

.16 

.19 

.2^ 

.16 

.20 

.20 

.16 

.21 

23 

20 

.21 

.13 

:o 

.23 

.21 

.47 

.;2 

.57 

.64 

.50 

.52 

.61 

.56 

-313- 


Ml  XI'  n  »At  1 1  •  ft 


1  \i  t'i'K  3 


IIV1*0TJJESIS  35: 


Tit-rr  will  »>.    d  p.iiJ'ly*    r*l<iii"..  p   ■ 


 i/i,0  

To  K. 


 JKfJ  




10  "k 


^2  ! 


10 


STOfY  3 
160  AOO'RSSIGM 

STC»y  5 
188  AUThOKXTT 

STOHY  4 
P4  ANXIETY 

STOKY  6 
202  M'XUVY 

STOSY  2 
146  IPX 

STOW  I 
132    ACAD. TASK  ACH. 

STORY  7 
216   l!^  -  TASK  ACH- 

TOTAL  NEGATIVE 
230    AFFECT  HERO 


.21 

.28 

20 

21 

.28 

.20 

.;5 

.21 

.20 

.19 

.15 

.19 

.21 

.14 

.21 

.15 

.34 

.24 

.46 

.57 

.28  .53 

47  .66 

.73 

15 

.21 

.20 

.28 

.29 

54 

.57 

nr.      "J    \  J»'  tft"* 

til  \tiUitvifr  uriuft 


lNSjRl*'in'fTS 
VAHiAHLKS- 


St<<ry  C<>ii.pl<  t Ifif) 


'a'  -  ia""~ 




'  N/-  -  TA 


HYPOTHESIS  36:    There  will  be  a  positive  reUtlan.hlp  nmon%  the  nea.ure.  of  the 

Story  Co«pleClon  •ffect  dlmenilon  «cio»*  ."6  different  behavior  «r«M. 


"To*  ^ 

J4' 

fo 

'14 

10 

14 

.19 

.14 

.15 

.19 

.21 

.15 

.21 

34 

.24 

.46 

2tt 

.29 

.19 

.20 

.19 

.29 

.20 

.2V 

.42 

.46 

36 

.52 

.37 

.62 

IKSTRUMENTS:    Story  Compi  -  on 
VARIABLES:       Total  Affect  lUro 
and  Othara 


161 


189 


175 


203 


147 


133 


217 


Story  3        Story  \_     Story  4  _     Story  6_ 


AGCRESSTOK 
"10  14 


STORY  3 
161  AGCFESSIOM 

STtffiY  5 
189  AUTHORITY 

STORY  4 
175  AMXItlTY 

STOPY  6 
203  ANXIETY 

STORY  2 
147  IPR 

STOKY  1 
133    AC  AD.  TASK  ACH. 

STORY  7 
217    .;A  -  TASX  ACH. 

TOTiO.  AFFECT 
231    HERO  &  OTHERS 


.21 

16 

.19 

14 

.54 

.39 

A'.THORTTY 
10  14 


AyyiETY 


.30 

.18 

.13 

.16 

.14 

.14 

.17 

.43 

1  '^^ 

10 


"14 


.21 

.30 

.18 

.14 

.16 

.25 

,31 

^3 

.55 

ANXIETY 


10 


14 


.16 

.19 

.29 

.60 

Story  7 


IPR 

A  - 

TA 

;iA 

-  TA 

10 

14 

10 

14 

10 

14 

.16 

-  12 

19 

.14 

.14 

.14 

.17 

AU 

.16 

.25 

.31 

.19 

.29 

.21 

.21 

.30 

.21 

.21 

.12 

.20 

.30 

.20 

.44 

.62 

.38 

.43 

45 

.65 

HYPOTHESIS  37: 


229 
230 


There  will  be  poaifive  relationship^  amon^  the  Story  Completion 
total  positive  affect  measures  and  the  total  coping  style  meaaurei. 
There  w*ll  be  a  ne^^ativi  relaiionship  among  the  Story  Completion 
negative  affect  n^asures  and  th2  total  coping  style  aeaaurea. 


IMSTRUHENTS  {    Story  Couplet  lot 
VARIABLES:       Total  Affect  x  Total 
Coping  Style  Htaturaa 


TOTTAL  POSITIVE 
AFIlCT  l^KRO 

tot.aL  .sedative 
affect  hero 


ilYFOTHESlS  38; 


There  will  be  positive  rclationshlpi  between  Ungth  of  Retponia  and  Copinf 
Ef lectiv*nesi  scores  for  ojch  atory. 


219 

77 

0 

221 

222 

223 

22U 

225 

•.T 

to: 

V. 

TOT  vL 

vota: 

TOTAI. 

TOT*Ai, 

IM ;IATI0N 

AID/ ADVICE 

SUI  VCR 

I>yU>35<T. 

01  :co*7. 

10 

14 

10 

10 

14 

10 

U 

10 

10 

14 

10 

14 

.lb 

14 

.27 

- 

-.20 

-.30 

L-" 

-.14 

-.24 

-  31 

-.27 

-.2? 

-.13 

226 


227 


2>2 


TOTAL 


TOTAL 


E\AL. 

01  TC 

10 

14 

.33 

.30 

CCP^ 

EFF. 

10 

14 

.19 

..17 

•.28 

TOTAL 
nsSTRU>OiT. 


10 

14 

.14 

nCSTRnCNTS :    Storv  Conpletlofl 
VARIABLES:       Lcn^lh       Keiponic  n 

varlcita  Coping  Rffecttv** 

neaa  Varlablca 


130 
l/i4 
158 
172 


STORY  I 
H^S.  LENGTH 
,S  n>XY  2 
SF^.  LKWTJI 

R'-s.  l.l'NGTn 

RKs.  im'.ni 

.'kH»Y  6 

Ki  ••.  t  i:ni.tm 

KIN.  1  iNi  rM 
*  t  Ni  ti 


129 


157 


171 


IRS 


Story  1 

cor,  y.i  V. 


tor.  YYT.     cor.  Kljfi 


tOp.  nr. 


:i3 


227 


Sk'iv  7 


i-OJ»_FFF.      COi'.  XKF._ 


TOTAL  . 
COP.  KKF. 


1  -  i\' 

.?3 

-.21 

.i: 

14 

-  16 

..lA 

I.  . - 

.    -  - 

1  ? 

Ihi  re  ^111  »j*   p«M.jHv*-  n  l.ttinuuhtpH  rtf  ,i  *  .ihtirt  h  "f  nir  tt/imi 

"filnj.'  *iyj»'  tilt,.  J.' l.'iiM  in.t!  <  "piti}.  I.Ui  m  I  vt  iif  '  t  luurt  h 

hflvlor  jffi  AT  /jtro«<,  t  if    tvu  pr' Jri  if  vi   lnMtrMm«*nlN  aii  well 
pOMlLtve  rt:l/itlun»}.ipM  with  thtr  Tottl  Scored. 

177 


til  ho 
at 


VAftlAM.KS: 


Slnry  mid  Senttnc* 

C<^iiitpJ  I  I  tun 


SENTma 
100  ACCR2SSI0M 

83  AUTHOWTY 

92  ANXIETY 

74  IPR 

65    TASK  ACH, 
TOTAL 
109  STANCE 


U.9   ITJ   H>1 

10  l'> 


14 


.21 

.14 

14 


"  ANXjKiY 
1  14 


121 


10 


14 


A  -  1A 

JO  14 


.24 

_1.'A  -  TA 
14 


.18 

 ^q^   219 

M^ify  7  fOTAL 


STA?;_Cg 


10 


14 


.19 

MYP0T}4£SIS  40:    There  will  be  posUtve  relatlonshlpf  amont;  mctsuref  of  the  •mt 
coping  fttyle  conttpjct  In  che  9ame  behavior  Mm»  acrott  ch« 
two  projective  Instrunenta. 


IKSTKUICNTS; 


VARIABUS : 


Sentence  end  Story 
Completion 
EngeKeaent  x 
EngentaMC 


SENTC9CE 

101 

AGGRESSION 

e4 

ALrrHORm 

93 

ANXlETf 

INTERPERSONAL 

75 

RELATIGKS 

TASK 

66 

ACHIEVEMlST 

TOTAL 

110 

ENCACEie-T 

122 


.14 

.14 

^9 

.15 

2          Slory  1 

"  A  '-  TA 


206 


-.14 

10 


14 


Story  7  

NA  *  YA 


220 


10 


14 


.14 

TOTAL 
10  14 


.14 

HYPOTHESIS  41: 


There  will  be  positive  relationships  among  neasures  of  the  sa 
coping  style  construct  in  the  saoe  behavior  areas  serosa  the 
two  projective  instruments. 


131 


Stcrv  3 
ACCESSION* 


10 

U 

i02 

SESrEJ.CE 
AGGRESS ION 

83 

AiJTHORITf 

.17 

.14 

9f» 

ANKIETY 

1  

67 

ACADEMIC 
T\SK  ACM. 

.17 

.15 

111 

TOTAL 
AID/ADVICE 

-20 

19 

179 


_Story  5 
Aq.-iORi'TY 
10  14 


t_65 


Story  4 
_  AXMETY 
10  14 


1^3 


Sirry  6 
ANXIETY 
10  14 


137 


Storv  2 


IPR 


10 


14 


INSTRUMENTS:    Sentence  and  Story 

Completion 
VARIABLES  i       Aid/Advice  x  Ald/Advlce 


123 


Si.-irv  1 


207 


TA 

14 


Story  7 


221 


TOTAL 


NA_-  TA  AIP/APVlCe 


.  16 

14 

.20 

.14 

HY?0T1{ISIS 


:    There  will  be  positive  rei Jtli>nships  anonj  *nojsurc4  of  the  same  coping 
St  vie  construct  in  thri  aaine  h«?havior  arcs*  .icross  the  two  projective 


inftruawnts. 


157 


St*- 

rv  3 

AillKF 
10 

14 

103 

Ai't  KKS5IC^ 

.19 

66 

AmioRm 

.18 

.18 

95 

AWIFTN* 

.15 

77 

INif  RmSCNAL 
RFLAfllTCS 

.25 

68 

A**  '^K\•D1E^^ 

.17 

112 

Al. 

cor  ING  y-yy. 

<1 

17 

St>n>  5 
10  14^ 


.lo 

.I'i 

14 

.15 

.15 

.IS 

.  1 ' 

INSTRUMENTS:    Si^ntencc  and  Story 

Cnnptctlon 
VARIABLES:       Coping  Effectiveness  x 

Coping  Effcctlvcneaa 

227 


TOTAL 


.23 

.16 

21 

.17 

.IT 

u 

U 

•7 

■315- 


■n,  b.ory  C-ol -i  1«  r..«l'lv^  A"'"  "W»."r.  .  -Ill  I"  p.  -lUv  ly 


VAKlARtJCU: 


S<  nil  iKC  C.»i..plt  tion 
Scntcnctf  Fonllive  Alfcctt 


1SV 


}>1 


173 


SCTC.CE 

POSITIVE  AfFKT 

90 

ALTHOPm 

POSITIVE  AFFECT 

99 

Ai:XIETY 

POSITIVE  ATFECT 

81 

IW 

POSITIVE  AFFECT 

72 

TASK  ACK. 

TCfTAL 

116 

POSITIVE  AFFECT. 

10  14 


Storv  ^         Story  4_ 


AUT  umjry 

10  14 


A:.xiETy 


10 


.31 


.IS 


14  _ 


.18 

.15 

.16 

.16 

mtmW  of  th«  i«BC  behavior  art*. 


159 


187 


173 


201 


145 


131 


215 


iKSTKtierrs : 

VAKUBLES : 
229 


Story  and  Sentence 
Conpletlon 

Story  Positive  Affect  % 
Sentence  Hostile  Md 
Depressive  Affect  atesuree 


Stor/  J        Stcnr  5        Story  4 


ACCRESSlOtj 
10  14 


AUTHORITY 
10  16 


ANXIETY 


Story  6      "storv  2        Story  1  Story  7 


ACCKESSId* 

104  HOSTILE 
ACCK£SSIOIi 

105  DEPRESSIVE 
AITIWKITY 

87  HOSTIU 

AITHORIIY 
S8  DEPRESSIVE 
AKXIETY 
HOSTILE 
ANXIETY 
D£?R£SSIVE 
IF» 
75  BOSTIU 
IPt 

79  DEPRESSIVE 
TASK  ACH. 

69  HOSTILE 
TASK  ACH. 

70  cePRESSIVE 
TOTAL 

113  HOSTILE 
TtTTAL 

114  DEPRESSIVE 


96 
97 


.15 

-.1'. 

.15 

14 


ANXIETY 
10  14 


IPR 


10 


14 


10 


TA_ 
14 


tiA  -  TA 


-.15 

.17 

.14 

.18 

.18 

.16 

.21 

-.20 

.18 

-  15 

-.15 

.14 

-.14 

.16 

-.16 

.15 

.15 

TOTAL  FOS. 
Aff.  HERO 
10  14_ 


-.14 

.15 

.20 

-.22 

WSTRUMTIITS:    Story  and  Sentence 

Completion 
VARIABLES:       Story  Nrfiative  Affect  x 

Sentence  Positive  Affect 


107 
90 
99 
81 
72 

116 


132 


216 


KFCATIVE  ATF. 
AvOKESSIOK 
ri>SlTIVK  ATF. 
AtTlKT.lTY 
rOSITIVE  AFF. 
ANXIV1*Y 
I>>SIT1VE  AFF. 
I  PR 

PI"K1T1VF.  AFf . 
TASK  ACH. 
TOTAL 

POSITIVE  AFF. 


.20 

.14 

Stvuy  I 


A 
10 


TA_ 
"l4 


NA  •  TA 


10 


:30 

wrAL  _ 

Xty.AFFtXT 
14 


-316- 


Mil*  *i*,fy  (  M.{i)t  ti"n  t.' ,  AltttI  iiM /itiiir' H  will  ht   {»  .Mli|v<ly 


VAt  lAIDI  (  /  l.M 'M  (v.   Af  liil  K 

St  iti<  >i<  I  ii  -lit  1 1(  ntiU 
I><  |trt  '  ^ Ivc  Af  (c'Ct 


MXRESSI/JN 

104  HOSTILE 
AGCPCSSICM 

105  DEPPKSSIVE 
AUTHORITY 

•7  HOSTILE 
AITTHORITY 

98  DEPRESSIVE 
ANXIETY 

96  HOSTILE 
AI9XIETY 

97  DEPRESSIVE 

in 

78  HOSTILE 
IPR 

79  DEPRESSIVE 
TASK  ACH. 

69  HOSTILE 
TASK  ACH. 

70  DEPRESSIVE 
TOTAL 

113  tlOSTILE 
TOTAL 

114  DEPRESSIVE 


 "  \u    "lo     r*      10      lA.  Wt      io  1^* 


.15 

.14 

.16 

.14 

.20 

.17 

.17 

.14 

.16 

.24 

.19 

.16 

.14 

.14 

.14 

.25 

.21 

.17 

.20 

.24 

.17 

.20 

.21 

.18 

.24 

.24 

.16 

.17 

-.18 

.25 

.25 

.16 

HYPOTfiESIS  44a:    The  Sentence  Completion  oeaturet  of  Coping  Style  diMationt  will  b« 
positively  reljced  to  tht  SAI  Good  Coping  aciiurt*  of  Ch«  fiv« 
ciffertfit  behavior  «reM. 


INSTRUMENTS:    Sentence  «nd  SAI 
VARIABLES:       Sentence  CcvmpUcton  task 
Achievement  Coping  Sty las 
X  SAI  Good  Coping  Heaaurea 


SAI 

37    TASK  ACH. 

TOTAL 
42    SAI  SCORE 


65 


66 


67 


109 


IIP 


111 


TASK 

ACH. 

TASK 

ACH. 

TASK 

ACH. 

TOTAL 

TOTAL 

TOTAL 

STA'CCE 

E^'CAGE^E^T 

AID/ADVICE 

STANCE 

ENGAGEMEKT 

AID/AWICK 

10 

14 

10 

14 

10 

14 

10 

14 

10 

14 

10 

14 

.20 

.18 

.17 

.20 

.20 

.19 

.22 

.22 

.28 

.15 

.21 

.28 

.16 

.28 

.18 

.31 

.15 

HYPOTHESIS  44b:    The  Sentence  Coopletion  tneaaure*  of  Coping  Style  dimention*  tfill  ba 
positively  related  to  the  SAI  Good  Coping  aea^ures  on  the  fiva 
cifferenc  behavior  areas. 


INSTRUMENTS:    Sentence  CoaplatioB 
and  SAI 

VARIABLES:       Sentence  Completion  IPR 
Coping  Sty lea  x  SAI  Good 
Coping  fBcaauraa 


40 


SAI 

IPR 
TOTAI. 
2    SAI  SCCAE 


76 


109 


TOTAT. 


Ill 


TOTAL 


STANCH 

Air/ADVICE 

STANCE 

AID/AIIVICI 

10 

.10 

10 

14 

10 

10 

14 

10 

14 

.20 

1 

.19  I 

.20 

.17 

,15 

14 

.25 

24  i 

 L 

.25 

.•»8 

.16 

.28 

.18 

.31 

.15 

HVPOrrKiSlS.  44c: 


Tit.  Sentence  Ct.^nple:ion  measures  o£  Copir.s;  Stxlc  dirncn^^ions  will  be 
p-'Sitively  feinted  so  tne  bAI  Good  Coping  (»e.isure3  in  the  five 
different  behavior  aresa. 


83 


85 


no 


lU 


AlTH(«;nY 

AUT  ORTrV 

AITHORITV 

TOT 

\I 

TOT  M, 

TOTAL 

STANCE 

EKCA^T^nNT 

AID  AUVICE 

AITADVICB 

10 

14 

10 

U 

10 

1-'. 

10 

10 

I'i 

10 

14 

SAI 

38 

AlTltORITY 

.u 

15 

19 

.16 

.31 

.15 

.?0 

.75 

.  1  5 

42 

S.M  SCOUE 

.  ?3 

.16 

.20 

.24 

.16 

.  ?8 

.15 

INSTRl^MErNTS: 
VARIABLES: 


Sentence  Completion 
.nd  i;AI 

i>(  ntence  Conpletlon 
.\uthoritv  Coping  StyUa  x 
fM  C«'Od  Coping  ncaauraa 


!lYFO^«liESIS  44d:    Ti»<*  Senti^nco  r.**^plrtlt*«  fw«»inirc»  <*f  Copltic  Stvl    »Um«'h*ii*iw  will 
fS'Mltivoly  r<'lnted  t>>  the  SAI  G'HhS  Coping  mea^      »  in  the  live 
d'.if«*r«nt  behavior  ircaa. 


INSrRl'M'Nir.:    Sontcnce  anj  SAI 
VWRIABIKS:       S*Mtt»nce  C*»mpU*Hon 

.AftsU^V  C*»p<n».  Slvlfn  X 
SAI  *:o«nJ  C«*plng  ait'aMir**!* 


TO.Al 


^^o:  

_      f  n  _  __A^  M 1  jx .         '  kit, 

CaNv  ^2     \  \*  A,  '     \  I*    Al  P  M>\Mt*K 


 1_0'»  \U}    111  

'lo      1  r     in      I .  ■     {i«  '  "  I , 


.1H 


017- 


MIXJMI  lAlll'^l'lV  H*.n  <f  AN  1   MtHKK}  AT  l<f''>   ■   S_rA(,K_  J  1 1 
Thi   I.M.l.f.   ("'j.hiJ  n   Mr  f  Cnpl.t,.  'avU-  dlt...  nolnnn  ^1  11  (u  iNMtn'tlM' 


lu.iui  i...!  sAl 

A»'>  n  f   1 '  «•  <  •  pf  »K  Si  vli  • 
K  SAI  Ctnxl  C<>|>lftK  ifi' ANtU'r* 


SAI 

>9  ACKFESSION 

TOTAL 
42    SAI  SCORE 


100 


rA»  f  y,      r,<M/.!ii  'i_r  ATn/Auvif  j 
'To      u  10 


JOjAI 


 in  ^ 

TfilAI  _  'lOtAt"  

l'"  /  ( . I V  .  f    A 1  I>/AliV I r E 


10 


14 


.15 

- 

.28 

.16 

J  V) "~ 

74" 

10 

16 

.28 

.18 

.M 

.15 

mPOTHESIS  45«:    The  Story  Completion  nea^wa  of  Coping  StyU  dit»en*iona  will  bm 
poaitively  related  to  the  SAI  Good  Coping  iBeaaurea  In  the  five 
different  behavior  areaa. 


37 


42 


SAI 


DISTKUMENTS:    Story  Coinplctioa 
and  SAI 

VARIABLES:       Story  Completion  Acadealc 
Task  Achievement  Coping 
Style*  X  SAI  Coo4 
Coping  •caaur«» 


TASK  ACH. 

TOT.  SCORE 

ACADEMIC 

10 

14 

to 

14 

121 

TASK  ACHIEVE. 
STA!!CE 

19 

.14 

.16 

122 

19 

.14 

.14 

i23 

DflTIATIOM 

18 

.14 

.18 

124 

AID/ADVICE 

.15 

.15 

125 

SOLVEE 

16 

14 

.16 

.16 

126 

IMPLEMENTATION 

12 

.17 

.15 

12V 

OUTCOME 

17 

.15 

128 

EVALUATION 
OF  OUTCOME 

.14 

134 

INSTRUMDitALITY 

18 

.13 

219 

TOTALS 
STA^CC 

18 

.17 

220 

ENGAGEMENT 

.24 

.19 

221 

INITIATION 

25 

.18 

222 

AID/ADVICE 

.21 

22 

223 

SOLVER 

.22 

.17 

224 

IMPLEMENTATION 

.19 

.14 

225 

OUTCOME 

.20 

.14 

226 

EVALUATION 
OF  OUTCOME 

.23 

.24 

237 

raSTHUMENTALITY 

28 

.23 
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If'JUfJLl' '  -J'IlJJL  '>»^-"  H/M.  .c<itM(t '  ^ I  ijKr^ 

liyrOTHESlS  45b  Itorv  ^mplalou  xAHtirm  t>f  0*plnx  Siyl<   dl'tttnslnnH  will  hf 

p4'f»lM/ely      latiJ  tr>  the  SAT  C"<4  O  ping  nftnirtH  in  Lhc  five 


i.AfK  111 

VARfAHUS: 


^.0 


mJT.  tClKS 

135  STAUCE 

136  eiCAT^EMCi'T 

137  DIITIATIOK 
133  AID/ADVICE 
139  SOLVER 

UO    IMPLEMENTATION  _ 

Ul  OtTCCME 

EVALLATKW 
U2    OF  OITCOME 

U6  INSTPUWENTALITY^ 
TOTALS 

219  STAMCE 

220  CNCACEMEMT 

221  DilTIATION 

222  AID/ADVXCE 

223  SOLVER 

224  IMPLrMENTATICN  . 

225  OTTCOME 
EVALl'ATIOn 

226  or  oacotc 

232  IKSTRVMENTALITY^ 


.16 


.15 


4^ 

"sat  

v/i.  *^fj»ni 

10  14 


^tury  C<«inplftl«.n  end 
"".Al 

Ltory  Ctunpl  1 1 Ion  Inter* 
pcrnooal  K<  1  tl  ion*  C(.pin{( 
My  let  X  SAI  Ci>o6  Cuplng 
mccturtrt 


.15 


.17 


.17 


.19 


.18 


.22 


.17 


.14 


.14 


.24 


.23 


HYFOTBEStS  45c;    Thm  Story  Csapletlon  oeasur«i  of  Coping  Style  dimensions  will  b«  INSTRUMENTS:    Story  ConpIcClon 

poslcLvcly  related  to  cne  SAI  Good  Coping  mestures  in  the  £tvc  *nd  SAl 

different  behavior  areas.  VARlASUSi       Story  Completion 

Asgrecsion  Coping 

39  42  Style*  x  SAI  Good 

S\I  SAt  Coping  Bcssure* 


ACORESSir\  TOT.  SCORE 
10        1-        10  14 


ACCRESSION 
149  STANCE 

150  EKCACZMENT 

.10 

151  INITLXTION 

.17 

152  AID/ADVICE 

.17 

153  SOLVER 

.i; 

154    Ua»LE^lENTATICN  _ 

.17 

155    Ol-rcOME  .li 

.19 

EVALl'ATIOK 

156  OF  otrrcac  -i^ 

.21 

162  ncSTR.>KNTALinr 

.15 

TOTALS 
219    STANCE                . ^3 

.17 

220  ai:.\C£.MENT 

19 

221    fflTIATKW  -v) 

.1$ 

222  AlO/APVICK 

.22 

:?3    SOtVES  'If 

.17 

lKrLE>C'.NTAT10K 

.U 

::f%  OK  oiT<  i»ME       .  •  * 

.1  • 

.M.^     IN*«  Hi.  M»  MAI  I'A  ^ 
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^  K.rnr.  3 

Mtxif  o  lAMi s  _n_K  s I f.?j  1  t  il  /  >  r  rnHKt- f  a i  ions  ^  *iTk'_r_}ii 


IfYronifcSlS  45d:    T  •  **.tofy  C"-pl«tl''^  »<■  ♦"irm  of  ti.;>lnK  StyU   tllnM'n«ionii  will  tc 
p  4Ulv«ly  r<  laird  to  t      fAI  Coitd  CsplnK  mrnit'jrcii  In  th*  five 


lUSTKtW.TS- 
VARIAHLES: 


41 


AKiimr 

SlOWf  4 

163 

STANCe 

164 

&CACE.MENT 

165 

irclTIATION 

166 

AID/ ADVICE 

167 

SOLVER 

168 

IMPLEKENTATIOK 

169 

OUTCOKE 

EVALUATIW 

170 

OF  OUTCOIC 

176 

rKSTKUMENTALriY 

TOTALS 

219 

STANCE 

220 

ENGAGEICNT 

221 

INITIATION 

222 

AID/ADVICE 

223 

soLvn 

224 

IMPLEKENTATION 

225 

(K7CCVS, 

mLUAttON 

226 

OF  OtTCOME 

232 

INSTROffiNTALITY. 

/.2 


SAl 
TOT.  SCC»g 


Story  Cr».Tiplotion 
and  SAI 

Story  r>ffnpIcLlor,  Anxiety 
C'<plnt;  Style*  x  SAI  Good 
LopinK  iMaiiurcs 


.16 

r 

.17 

.19 

.18 

.22 

.17 

.14 

.14 

.24 

.23 

HYPOTHESIS  45c:    Th«  Story  Completion  measure*  of  Coping  Style  dineniions  will  bt 
positively  related  to  the  SAI  Good  Coping  measures  in  the  five 
different  behavior  areas. 


38 


42 


SAI 


SAI 


AUTHCRITg  TOT.  SCORE 
10       14 .      10  14 


AUTHORITif 

177 

STANCE 

178 

ENGAGEMENT 

179 

INITIATION 

180 

AID/ADVICE 

181 

SOLVER 

ie2 

IMPLEMENTATION 

183 

OUTCOhE 

EVALltATIOH 

184 

OF  OUTCOMS 

190 

INSTRHENTALITV 

TOTALS 

:i9 

STANCE 

220 

ENC.NGE>ENT 

2?1 

INITIATION 

222 

AlD'AWIfR 

::3 

SO* 

IHnFW5iT.\T*0N 

cut  a 

,17 

.19 

.18 

.22 

17 

14 

I4_^ 

QiSTRl^TS:    Story  Couplet ioa 
and  SAX 

VARIABLES:       Story  Completion 

Authority  Copins  Styles  x 
SAI  Good  Coping  ••atur«« 
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-1^  1 .. 


TmmK  3 


IIYPOniESIS  45f.    The  Sn^ry  Cu  plt:U<m  an.  Bhutc*  of  Coping  StyU  diiBcn«loiii  will  bt 
pf^altitf'.ly  r'l<it('1  to  the  SAX  Coud  C<.pln§  ataturca  In  tlio  flv« 
diffcrtnt  behavior  •tc%m. 


41 


42 


lKST»U»C?iTS:    Story  Cowpletton 

VARIABLCS:  Story  C^'wpletltm  Anxiety 
Coping  StyU*  X  SAI  Coo4 
Coping  iietiture* 


SAI 


SAI 


Amm 

10 

14 

191 

STORY  6 
STAIICt 

192 

ENCACnCNT 

193 

nXTIATION 

194 

AID/ ADVICE 

195 

SOLVE! 

196 

INFLEMENTATION 

197 

OUTCOME 

198 

EVALUATION 
OF  OUTCOiC 

204 

WSTRUMfllTALITY 

219 

TOTALS 
SXAHCE 

220 

QIGACEMENT 

221 

DilTIATIOK 

222 

AID/ ADVICE 

223 

SOLVE! 

224 

DtPLEKESTATiCK 

225 

OCTCOKE 

226 

EVALUATION 
OP  OUTCO^C 

232 

niSTRU>1ENTALin 

18 

TOT,  SCOWE 
10  14 


.17 

.19 

.18 

.22 

.17 

.14 

.14 

.24 

.23 

HYPOTHESIS  45g:    The  Story  Coroletion  measures  of  Coping  Style  dimension*  will  b« 
positively  related  to  the  SAl  Good  Coping  aeaaurea  la  the  five 
different  behavior  area*. 


37 


SAJ_ 


SAI 


-"STEWCSTTS:    Story  Coopletloa 
and  SAI 

YAKIABIXS:       Story  Conpletlon  htm- 

mCMAtmic  Taak  Achleveaent 
Coping  Styles  x  SAI  Good 
Coping  veasurea 


TASK  ACH^    TOT.  SCORE 


^•0^*ACADEMIC 

10 

14 

10 

14 

205 

TASK  ACHIEVE. 
STAiiCE 

.14 

206 

EKOACEMENT 

207 

INITIATION 

.14 

208 

AID/ADVICE 

209 

SOLVER 

.18 

:\o 

IHPLEMENTATIOK 

211 

Ol^^co^E 





.17 

312 

EVALUATION 
OF  OUTCO*« 

218 

reSTRl^yiKSTAHTY 

:i9 

TOTALS 
STANCE 

.18 

.  1 7 

220 

ENCACEKESiT 

.24 

.19 

221 

nilTlATlOK 

25 

.15 

:22 

AID/ ADVICE 

.21 

:>3 

SOLVbK 

-> » 

224 

IMTI  K?JMAri*^ 

22^ 

rt-'iCt^lK 

:o 

.'.'^» 

EVAT.t  AT1»^ 

,.'1 

•  i? 

MAM  A 
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IfYPOTIIKblS  46 


liic  St-rtfoci'  ^  »«»»pl«  ll»»f.  mi.iHjfii*     f  f'tiplf.^  Fff*<.tlv4ri   h  will  )tc 

p(.slctv(.iy  ri^atiO  ti»  tU*  SAI  <.»n>d  C<>piii>r  ch*  rcH  In  thtr 

behavior  area*. 


103 


86 


CO?,  rsr. 


/  Tiioi'nv 




cor.  _H_T. 


 /7  

COI-.  Fl 
liK 


6rt 


T/  mTaC^ 


cop.  Err. 


TASK 

.24 

.26 

.17  .20 

38  AOTROmiY 

.15  .1'/ 

.17  15 

At 

.25 

.16 

39  ACCRESSION 

.23 

.21 

IXTEKPE^iSGMAL 
40  KELATIOMS 

.24 

.17  .17 

.16  .22 

.17 

41  AKXICTY 

.18  26 

.26 

.20 

.25  -32 

.19 

TOTAL 

42    SAI  SCORE  -^^ 

.24  .22 

,16 

.30 

26 

.28  .34 

.23 

'.TArt-  in 

l\STKt;KfcNTS ; 
VAKIAHUS: 


St  iiu  r  Lc  Ci/nplctltMf 
find  SAI 

j».ni«JKr  C'ipinK  effective- 
ni'iiN  X  ^AI  Crxrd  Coptns 
■^aKurvf 


HYPCniESIS  47:    The  Story  Coopltftion  measures  of  Coping  Effectiveness  will  b«  n-3TRUtCNTS:    Story  Completion 

positively  related  to  Che  SAI  Cood  Coping  -  sasu^es  in  the  saae  'nd  SAI 

behavior  «ra«s.  VARIABLES:       Story  Coping  Effectiveness 

X  SAI  Good  Coping  measures 


157  185  171  199   143   129  213   227 


Stcrv  3         Story  5         Story  ^        Stoiy  6         .   ?ry  2         Story  1         Storv  7  TOTAL 

AC(.^.zss:oK    Am\pk::{     akxieii'y      Ayxi£TY_       ipr  a  -  ta       ka  -  ta     cop.  Err. 

SAI  10       14     "  10       U       10       14       10       14       10       14       10       14       10       14       10  14 


TASK 

37    ACHIEVE>CHT  -0 

.18 

19 

n 

r 

?7 

38  AUTriORITY 

.25 

39  AGCRESSIOf 

.17 

.23 

.14 

.24 

IKTERPEHSOKAL 
40  KCUTIOKS 

41  ASXimf 

TOTAL 

42    SAI  SCORE  .20 

.15 

1 

.17           1    .17  .22 

tiyvOTHESIS  488: 


The  SAI  C«od  Coping  scares  will  be  positively  related  with 
the  Story  Covpleti^o    Positive  Affect  Measures. 


DSSTtWCKTS:    Story  CMipletios 
and  SAI 

VARIAtLES:       Story  CMpletioo  Positive 
Affect  ^^<sures  ic  SAI 
Cdod  Coping  scorch 


131 


145 


ros.  Ayr. 


159  . 
Scory  3 


TASK 
37  ACHIEVi:«EST 

33  .<^urri(%lTV 

39  ACCSES:>:C!« 

1  1 

d;T5r?ersc3«al 
40  relations 



41  AKXILTY 

TOTAL 
42    Si%I  SCOK£ 

1  ' 

1 

173 


10 


.17 


.15 


187 


20 1 


215 


10 


10 


14 


229 


Stcry  6        Story  7  TOTAL 
PCS.  AFT.      POS._  A_Fi^      PCS,  AFP.    '  POS.  AFF.      PCS.  AFF. 


10 


14 


.14 

.15 

.15 

KYPOTHESIS  48b:    The  SAI  Cm^  Cop  in.,  ^corcfl  will  he  nc|!3ttvc1v  re  luted  with 
the  Story  C^^rploticn  <J(^atlv«>  ACfrct  «K;iSures. 


IK5iTttPK£KT8:    ^Al  «nJ 

Jit.*rv  ( t"^»pl«'l  I'HI 
VARIAHLTS:        J^A!       .d  Coping  % 


11? 


SAI 

TAiJE 

17 

id 

AimnmiTY 

KH  Ai  • 

.1 

A\\:n\ 

t  f  rv.  1  _ 

?  i_  AIT. 


 ifij    

I  _y  7        ^1  .*fy  ^  _ 


17. 


ti»  '14 


_;1^;  ^  7*0 

Ci.,,  .•  ;  _  _  T*n\L  _ 


n.c  SAI  C.ni.4  Coplnn  Scrtu  will  K  p-^ltlv.!y  rtUttHi  INS  I  l.l'Jfr'.TS : 

with  l>»«  S.'».unct  O-nplrtlon  poiltivr  afffCt  tn.anur^f.  y* '►lARLkS: 


«;aI  •lid 

S«ntriuc  Ct«ftpiotfun 
.SAI  (  iMid  C-plnn  K 
S4iit«»icc  r«fnplctlon 
p{jNltlv«r  Aff4*ct 


lAI 

TASK 

37 

AaiiEVE?mT 

38 

AUTHOPm 

39 

ACCRESSIOH 

DiTERPEF^OHAI, 

AO 

R£LATIOt.S 

Al 

ANXIETY 

TOTAL 

42 

SAI  SCORE 

 72   51    l>o  ^9  

}H$^,My. '  _w»}^^AfK/  J^''••/JU 


101    

jni'..Aff^  '  W.AKr._ 

A*}  T<yfAU 

U)   '  _io__i'«_ 


HYPOTHESIS  4^b:    The  SAI  Good  Coping  icores  will  be  negatively  related  with 
tne  Sentence  Cor.pletlon  Hostile  and  Depreasive  neasur.a. 


INSfRUNQITS: 
VAKUBLES: 


SAI  and 

Sentence  Completion 
SAI  Cood  Coping  X 
Sentence  Completion 
Hostile  and  Depreaaivc 
■easure* • 


37 


38 


39 


Al 


SAI 


SAI 


SAI 


SAI 


SAl^ 


SEUTENCr  COMP. 
TASK  ACHIEVE, 

69  HOSTILE 
TASK  ACHIEVE, 

70  DEPRESSIVE 
tPR 

78  iUGTIIE 
IPR 

79  UETOKSSIVE 
AITTKORm 

87  HOSTILE 
ADTHORITY 

88  DEPRESSIVE 
ASiXIETT 

96  HOSTILE 
ANXIETY 

97  DEPRESSIVE 
AGGRESSION 

104  HOSTILE 
AGGRESSION 

105  DEPRESSIVE 
TOTAL 

113  HOSTILE 

TOTAL 
lU  DEPRESSIVE 


TASK  AC. 
10  U 


-.17 

AUTHORITY    AGGRESS lOK 
10  U 


10  u 

-.20 

-.19 

-.16 

-.26 

-.22 

-.16 

-.17 

-.29 

-.22 

IPR 


10 


14 


-.23 

-.14 

-.16 

-.14 

-.14 

-.15 

-.19 

ANXIETY 


10 


14 


TOT,  SCCili 
10  14 


*.17 

-.14 

-.18 

-.20 

*  ''O 

18 

-.19 

-.21 

-.26 

-.17 

-.16 

-.20 

-.33 

-.30 

-.17 
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lyxino  TAi'.lKS  Of  SlCNIKirA';?  rORRKUflOWS  -  STACK  tll 


HYrOTHfSIS  50: 


tt)«  Occupsclon*!  V«iluc«  Intrinsic  «MfiMur««  will  b« 
positively  rel«ud  with  the  Sentence  and  Scorer  ToCel 
Coping  dlnenelon  aeeeuree. 


INSTRUM9ITS : 


VAKIASLES: 


15 


16 


OCC.  VAL,      OCC.  VAU 


10 


TOTAL 

106 

ATTITUDE 

TOTAL 

109 

STANCE 

18 

.18 

TOTAL 

110 

ESGACEIIQrr 

26 

.19 

TOTAL 

111 

AID/AWICE 

28 

.18 

TOTAL 

:i2 

COPING  EFF. 

27 

18 

TOTAL 

219 

STANCE 

-.17 

TOTAL 

220 

CKCACEMEMT 

'.lU 

TOTAL 

221 

IKITUnOK 

TOTAL 

222 

AID/AWICI  • 

-.16 

TOTAL 

-.15 

223 

SOfLVEft 

TOTAL 

224 

IKFIEHENTATIGM 

TOTAL 

225 

OtTCOHE 

TOTAL  EVAL 

2^6 

CF  OUTCOIC 

TOTAL 

227 

COPIKC  EFF. 

TOTAL 

.17 

232 

lySTRlXQlTALITY 

14 


ESTHETICS 
10  14 


OCC.  VAL. 
INDCP. 


10 


14 


-.1' 

17 


19 


20 


71 


27 


Occupational  Valuaa, 
Sentf^nce,  and  SCory 
Completion 
Occupational  Valuaa, 
Intrlnalc  Hi-a«uraa  x 
Sentence  and  Story  ToCal 
Coplnt  dliicnaloRa 

2?  


OCC.  VAL.  OCC.  ^'Al.  OCC.  VAL.  OCC.  VAL^ 
HW.AOrMPNT    SELF -SATIS    INTEL. STIM  CHEATIVlTY 


OCC.  VAL. 
•'ARIF.TY 


10 


14 


10 


-.14 

— 

-.15 

-.14 

.14 

.18 

.17 

.14 

-.16 

-.14 

10 


14 


.28 

.22 

.24 

.26 

.18 

.19 

.19 

.18 

.19 

.19 

.22 

.25 

10 


14 


OCC.  VAL. 
TOTAL 


10 


14 


.19 

.17 

.19 

.18 

.22 

-.16 

.21 

HY7CTHESIS  51:    The  Occupational  values  Intrinsic  raeaaur^a  will  ba 

posiclvely  related  with  the  SAI  gcod  Coping  oeaauraa. 


 U  

OCC.  \'AL^ 
At  Tit.  ISM 


SAI 

TASK 

37 

ACHIEVEMENT 

38 

AUTHORITY 

39 

AGCRESSIOH 

IM£RPcnS(»lAL 

40 

UEUATIGKS 

41 

WTAL 

42 

SAI  SCORE 

10 


.12 

.lb 

15 


ESTHlTICS 
10  14 


16 


17 


19 


OCC.  \:al^ 

1ND£P. 


20 


21 


IKSTHUWlfTS: 
VARUBLES : 


27 


OCC.  VAL.,  OCC.  VAL.  OCC.  VAL.  OCC.  VAL. 
MANAC-EMEKI    SELF' SATIS    IKtEL.STIK  CKEATIVITY 


-.14 

.18 

-.19 

-.16 

.17 

-.30 

.17 

.27 

-.14 

-.17 

.16 

.23 

.18 

-.29 

.20 

.21 

Occupational  Val«iaa 

end  SAI 

Occupational  Values 
Intrinsic  tieaaurea  x  SAI 
food  Coplnt  acaauraa 

29 


OCC.  VAL. 
VARIETY 


10 


14 


.19 

TOTAL 
JWTRINStC 
10  14 


.14 

.25 

.16 

.15 
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It'    t  » 


1 » .    <M  .  nj-'ii  1  iM.I  v..   ..X  J'.i  r  1  t'M  I   '  •  «        "  will   »  K 

Milt. 'I  wlUi  ^/I.WH    f  Mf*  Aiilvt         pi»ii«<  mi  ii*  Mri'** 


I  1y 


VAhlAHl  (  ' 


J.  w      ..I    I  .  Il 

u        It  I  ('iHit  V'lloi  • 
]  ■•L  t  1  n*«  Ic  t  "  i<»  uri'it  % 
VI  <  w  .  of   M  f.   Ai  llwi- 


LOCUS  OF 

CttlTFOL 

ACADEKIC 

44 

LOCUS  OF  COHT. 

Acriw  - 

45 

ITiACTION 

IMMEDIATE  - 

46 

DELAYED 

SATE  OF 

47 

ACTION 

IKTRIl.SIC  - 

48 

EXTRINSIC 

TASK  ACH.  " 

49 

IFR 

COMPETITION  - 

SO 

COOPEFATION 

DiDEPrNDEliT  - 

31 

IKTERD£PENDEKT 

EASUiED  STATUS  - 

52 

BESTOWED  STATl'S 

Ca.FRONT  • 

53 

AVOID 

SELF'INITI. 

54 

OTHER  IKITI. 

SELF -SOLVER  - 

55 

OTHER  SOLVER 

SELF-JOrNT 

56 

IKPLEKENTArtOef 

IKSTRITCN'*'  - 

58 

FANTASY 

co^T./Ex^^l£SS- 

59 

IVITY  fx  ACCEPT. 

ACT. /PASS. 

60 

UNDER  STRESS 

POS./^^G. 

61 

SELF-CONTROL 

VIEW  (S£ 

62 

LIFE 

TOTAL 

63 

SCORE 

J'*  

14 


-.17 


-.14 


.18 


-.18 


.19 


IS  


.16 


.19 


-.17 


 Ul  


.la 


-.16 


 '  !i .  _ 


 A)  


-.15 


.16 


.15 


.16 


.14 


-.20 


.26 


.15 


^  Jl  




J  M  <  .  VAI. 
14 


.21 


-.20 


-.15 


HYPOTHESIS  53-    The  Occupational  Values  Intrinsic  measures  will  be  positively 
related  with  tr.e  Story  Total  Positive  Affect  ocasure  and  the 
Sentence  Total  Positive  ceasurea- 


IHSTRl'MENTS  r 


VARIABLES : 


Occupational  Valuai  and 
Story  Completion 
Occupational  Valuei 
Intrinsic  FSeasurei  x  Total 
Story  and  Total  Seotenca 
Pcsl«^iva  Affact  «Maaur«a 


iXC. 

ore. 

VA'  . 

'  ISM 

:\DEP 

IC 

U 

10 

u 

TOTAL  STO^Y 

'  U 

229 

PCS.  A'TECT 

TOTAL  Sii^T. 

1.6 

POS.  AfFECT 

17 


OCC.  VA-. 


19 


OCC. 

V.VL. 

10 

'^AilS 

.15 

77 


29 


OCC. 

VAI . 

OCC. 

VAL. 

OCC. 

VAL. 

TOTAL 

INTE. 

STIM 

CKFArivm 

VAKIETY 

INTRINSIC 

10 

U 

lu 

14 

10 

14 

iO 

14 

.16 

HYPOTHESIS  54.  The  0c^upa:iu-3l  VaU  Intrinsic  m^jsurcs  will  .^e  narratively 
tcl^tvd  with  Sortt>rK.i.  Toi.-}:  Uc^ttlr  .ind  Dtpresfive  Atlict  and 
with  the  Sior\  C'^pK'iion  :otal  Negative  Atfi-ct. 


niSrH' '-lENTS:  OccupatiotiftI  Valuea  and 
St'nifnco  C»mp1vtlon  and 
Story  C4»r,p}piton 

VARIABLES :       Ucoupatlonal  V.Uuei 
In:rinilc  'icnvurea  x 
Smlincc  T-liil  Hontilc  ^nd 
Tv'tnl  Depressive  Affect 
and  Tptat  Stt^rv  Negative 
Aftcci 


113 


s^>Tm•E 

TOTAL 
HOST  I U 
Tm  VL 

riVlAI  S,(^Y 
NEiAiI\K  AFF. 


14 


20 


29 


10 "  T.' 


It* 


J\V.  JAl. 

10  '"'l'." 


.17 
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ilYWXniESiS  55: 


ncmt  3 

M.AirO  TAHt  KS  fiP  SH  NIKK'AHT  (  f>KR>-  UTtfttS 


«;TAri!  m 


Tlic  0*  cupiilonnl  Vil'H'M  Kxtrlntttc  iw«»iurp»  will  »>• 
ncfifltlvely  Tvlticd  with  the  Si'ntcnct  and  Stnry  Total 


INSTRUMPNTS: 


VARZAfiLES: 


Oi ciipttLl(>nal  Valuaa« 
SttHcncc  and  Story 
Cumplc'tiun 
OcctipjiLtonai  Valuaa 
Extrlnalc  me«aurc«  n 
Sentence  and  Story  Total 
Coping  neaaurea 


19 


22 


23 


24 


OCC.  VAL.      OCC,  VAL.      OCC.  VAK, 


SUCCESS 


SEClTilTY 


PRRSTICE 


STORY 

TOTAL 

219 

STANCE 

TOTAL 

220 

TOTAL 

221 

INITIATION 

TOTAL 

222 

AlD/ASnCE 

TOTAL 

223 

SOLVER 

TOTAL 

22'4 

IMPLEMCrTATlOM 

TOTAL 

22S 

OUTCOHE 

TOTAL  r/AL. 

226 

OF  OUTCOME 

TOTAL 

227 

CO?INC  EFF, 

TC.TAL 

232 

WSTllWENTALITY 

SD8T.  TOTAL 

lOS 

ATTITUCE 

109 

ST.^NCE 

TOTAL 

110 

ENGACE20T 

TOTAL 

111 

AIO/ASVICE 

TOTAL 

112 

COPIXG  £FF. 

10 


14 


10 


.16 

.14 

14 


10 


.16 

-.16 

-.16 

-.15 

14 


.14 

.14 

OCC.  jrAL> 
ECOK.  FET._ 
14 


25 


OCC.  VAI.. 


26 


OCC.  VAL. 


 in  

^onc.  VA'.. 


30 


'.15 

-.18 

-.14 

-.15 

-.22 

SUWROUNP. 
10  14 


ASSOCIATES  m  .f'  THER 
10        14        10  14 


OCC.  VAL. 
EXI-RIWSIC 
10       14  , 


.21 

-.15 

-.16 

-.15 

-.15 

.16 

-.19 

-.17 

-.19 

-.18 

-  22 

HYPOTHESIS  56:    Th£  Occupational  Values  Extrinsic  measure  will  hm 

negatively  related  with  the  SAI  good  Coping  Kaaur*. 


SAI  GOOD  COP. 

YCASUItES 

37 

TASK  ACHXEVI. 

38 

AUTHORITY 

39 

ACC?.ESSXOH 

TNTERFERSONAL 

40 

EOLATIONS 

41 

ANXIETY 

TOTAL 

42 

SAI 

18 


OCC.  VAL. 

SOCC^SS 


10_ 


14 


IS 

.15 

22 


OCC.  VAL. 
SECl-KlTY 
10  14„ 


23 


PRfcSTICE 
10  14 


-  14 

24 


OCC.  VAU      OCC.  VAL. 

ECOK.  RET. 
10  1^ 


25 


26 


Df STRUMENTS :  Occupational  Valu«a 
aitd  SAt 

VAllIABLES:  Occupational  Valuca 
Extrinaic  seafur*  s 
SAI  Good  Coping 

28  30 


OCC.  VAL,  OCC.  VAL.  OCC.  VAL. 
SCRROUNP.  ASSOCIATES  FOt. FATHER 
10       14        10       14       10  14 


-.17 

-.1* 

-.15 

_gcC;__v^- 

EXTRDISlC 
10  14 


-.14 

-.25 

-.16 

-.15 
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rrlottd  with  ottivc  imifufCH  »l  Vlrwi*  t>t  IM*  • 


INITRl'MKNTS . 


(k  iiipat  lohiil  Vtluia  {(lit} 
Vli-wn  of  Life 

Extrinsic  f»n  ••mrri  a  Vl«w« 
of  Life  Active  MAKun** 


IK 


22 


43 


(jCC.  «AI.. 


SUCCESS 


43 

46 

47 

48 

49 

SO 

51 

52 

53 

54 

55 

56 

58 

59 

60 

61 

62 

63 


Locts  or 

COKTROL  _ 
ACADEMIC 
LOCUS  Of  CdfT. 
ACTION  - 

IKACTION  __ 
imEDIATe  ' 
DELAYED  _ 

HATE  or 

ACTIOS  _ 
tNTRr.SIC  - 

EXTHi::sic  _ 

TASK  ACH.  - 
IPR 

COMPETITIOK  - 
CO-OPERATIflU  _ 
IT3 DEPENDENT  - 
TirrERDEPE:n)ENT  _ 
EARKED  STATVS  - 
BESTOWED  STATUS. 
CONFRONT  - 
AVOIL 

SELF-IKITI. 
OTHER  INITI. 
SELF  SOLVER  - 

arii:*R  solver  _ 

SELF -JOINT 
IMPLEMENTATION  _ 
raSTRUMEKT  - 
FANTASY 
COKT. /EXPRESS- 
IVITY &  ACCEPT.. 
ACT. /PASS 
UNDER  STRESS 
POS./SEC 
SELF-CONCEPT 

VIEW  or 

LIFE 

TOTAL 

SCORE 


SErt'HITY  _ 
14  


?3 


pr~esti("e" 


^25  


_nrr_ 
EM?: 


Rfcl. 


_fXT.  VA1 


26 


26 


30 


.21 


.16 


.18 


21 


*.14 


.19 


.14 


14 


ASsmAUS  F0i..FA1HER  EXTRINSIC, 
 14  14  ii_ 


-.14 


.22 


16 


-.21 


-  32 


.16 


.17 


18 


.14 


.22 


.15 


-,29 


.16 


-.30 


HYPOTHESIS  58'  The  Occu«tlonri  Values  Extrtntlc  f»e«aure.  will  be  "•••lively 
HYPOTHESIS  58.    Tiie^occ  f^^^        ^^^^^  ^^^^^  ,a.ltlve  Affect  .eeaure  «nd  the 

Sentence  Total  Poiltlve  Affect  -eesure. 


INSTRn-KNTS:    Occiipetl<»nel  Veluet,  Story 
and  Sentence  Coapletlon 

VARIA8LE8:       Occupetionel  Valuea  Extrln* 
■ic  aeasurea  x  Story  end  Sen 
tence  Totel  Foeltlve  Affect 


18 


OCC.  VAL. 


iO 


STORY  TOTTAL 
229    ?0S.  AFFECT 

SENTENCE  TOTAL 
116    POS.  AFFECT 


22 


OCC.  VAL, 


siHTCESA,  srcmiTY 


10 


14 


23 


24 


_xc.__y«^ 

_?Kt^  "  ^E_ 
10  l_4_ 


OCC.  VAL_._ 
ECOV.  RET.. 
10  lU 


26 


28 


OCC. 

VAL. 

OCC, 

VAL. 

OCC. 

VAT.. 

SITIROI^D. 

ASSOC  IA1XS 

FOL. FATHER 

10 

lU 

10 

U 

10 

14 

.15 

30 


OCC.  VAL. 
EXTRINSIC 
10 


HYPOTiESlS  59;    The  Occupaclon.l  Value.  ^^"^"^^V'^^^^Htn^'ToL?* 
oositlvelv  related  with  Sontcnci-  C.'mplction  Totel 
Hottile  .if^d  Tot3l  Popivsslvc  AfCect  iKa<ure«  end  the 
Storv  Ct^lctlcn  Totjl  Negative  Affect, 


INSTRV7IEHTS :    Occupttlonal  Veluea  end 
Sentence  C<*i«pletlon 

VARIABLES:  Occupttioiul  V«lutf«  Extrin- 
sic 5  S<«ntcnce  Total  Mo«tll< 
«ful  Totel  Deprcielve 


113 


114 


730 


TOTAL 

HOSTILE 

Tm.V!. 

DKi'KfSSIVE 

lOfA.  Sfi^V 

NEi  ATIVE  ATHT^ 


1"» 
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WPOmfMS  00: 


will  he  iK,'iitlvi'ly  r«l/i»td  wJili  the  Stcry  T'»t«l 


iHSTHrMriiti: 
VAlttAi:LKb- 


(k  t  MP  it  r>iM*1  liiitri'nt  Inv  Mtory 

(k' up  >t  A  -plraiInn, 

Ol(  upai  I*>iuil  t/nt'taiton  and 
E(}'>t<iLf<>i>/il  A  piratttin  x  Story 
Tutal  Ci>pInK  Dliiicnalofi  iix>a«ur<ra 


?I4 


220 


TWA  I. 


OCC.  IHT. 
OCCVFATICCAL 
31*  ASPlPATlCir 

ocaTA7ia:AL 

32*  CXreCTATlOH 
EDtJCATiaiAL 
36*  ASPIRATION 


STAl. 

10 

14 

'.If 

-.18 

TOTAL 


??1  

TirrAi. 


222 


??4 


2M 


EHr.Ai.F.t«^.!ir 

10 

14 

-.19 

-.23 

-.15 

"SflLVFR 


jimAi._ 

IPflThMKlt 


i»nAi^ 


10 

14 

10 

14 

10 

14 

10 

>/.  lu 

14 

-.20 

-.15 

-.22 

-.24 

-  3? 

-.21 

-.18 

-  28 

-.25 

-.25 

-.19 

-.23 

-.21 

-  22 

227 


_  lOrAL  


21? 


10 


14 


**10  ^14 


-.26 

-.26 

.19 

-.27 

-.27 

.14      -  22 

-.22 

KYPOTHCSIS  61:    The  s-atua  level  measures  of  Orcupatlonal  Aspiration, 
Occupational  Expectation,  and  Educational  A«iplratlofi 
will  be  negatively  related  with  the  Sentence  Total 
Coping  DltoenaloTta  ocasurea. 


mSTRinCNTJ 


VAKIABLES: 


Occupctlonal  Interest  Inventory 
and  Story  Completion 
Occupational  Aspiratiso,  Ejc* 
pect#tlon,  and  Educational 
Atplration  k  Sentence  Tctal 
Coping  Dlaenaion  Mfturea 


OCCUPATJOKAL 
31*  ASPIKATIOK 

OCCUPATIGKAL 
32*  EXPECTATION 

EDUCA7I0KAL 
36*  ASPIKATION 


108 


ATTITUDE 


10 


14 


TOTAL 


110 


111 


TOTAL 


112 


TOTAL 

COP.  Err. 


10 

14 

10 

14 

10 

14  10 

14 

-.21 

-.18 

-.14 

-.18 

-.14 

.16 

.24 

-.22 

-.26 

-.23 

-.26 

-.20 

-.24 

-.29 

*Re«eaiber  that  theae  Variables  are  reveracd.  Ihua 
«ny  cor.'clatlooa  involving  these  Varlablca,  If 
positive  arc  actually  negative  correUtloos  «nd.  If 
negative,  are  ectually  positive  correlatlona.  That 
Is,  the  lower  the  owsber  the  higher  the  aaplraClon 
or  expectation  level  and  vice  v«ra«. 


HTTOTUESIS  62:    The  atatus  level  measurca  of  Occupational  Aspiration, 

Occupatlmal  Expectation,  and  Educatlonel  Aapiratlon  will 
be  negatively  related  with  the  SAI  Good  Coping  aeaeutea. 


nSTtUHEItTS: 


VARUBLES: 


Occ'jpatlonal  loUreat  Igiven- 
tory  end  SAI 
Occupational  Asplrecion« 
Occupational  Expectation, 
and  Educational  Aeplration  x 
SAI  Good  Coping  aaaeuraa 


31 


OCCLTATIOHAL 
ASPIRATIOr 
OCOJPATIGRAL 
32*  EXPECTATICW 
EDUCATIONAL 
36*  ASPnUTIOM 


37 


SAI 


TASK  ACH. 

10 

14 

-.18 

38 


39 


_SAi_ 


SAI 


AITHORITY  ACCRESSIOW 


10 

14 

.14 

-.25 

40 


SAI 


IPR 


41 


SAI 


42^ 
SAt 


AKXIETIf     TOT,  SCORE 


-.17 

-.15 

-.18 

-.15 

-.24 

*lleMaber  that  theae  Varlablaa  arc  rever- 
acd.   Thua,  any  correlations  involving 
theae  Variables,  if  poaitlve  ere  actual- 
ly i^'^^atlve  corrclatione  end,  if  ocga* 
tive,  are  actually  poaltive  correlatlona. 
That  ie,  the  lower  the  nusibcr  Che  higher 
the  aaplration  or  expectation  level  an^ 
vice  veraa. 
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IIYPOTMK.SI':  61 


43 


45 
46 
47 
48 
49 
50 
51 
52 
53 
54 


56 


58 


59 


60 


61 


62 


63 


T\if'  rt.ii  >t  1<  VJ  1  m*  .1  iM  I 
will  he  IK  .'At  I  vet  y  r<la( 


31* 


32* 


»y_Xj{  O  «/>HM  '  OK 

«         Ih  .  Np/itl«^l.  .1   A    «l  f'ft  i«>ti 

•  !  with  LUf  ititlvf  ff '•pt'OAC 
Life. 

v.* 


MA*  R  HI 


VARIAMX: 


.15 


LOCUS  or 

COKTFOL 
ACAWHIC 
LOCUS  or  (X)NT 
ACTWl  - 
INACTION 
I>t4EI;IATC  • 
DEI^YED 
HATE  OF 
ACTIW 
INTRINSIC  - 
EXTftUiSIC 
TASK  ACH.  - 

IPt   

COMPETITIOR  - 

CO-OPERATIW   

INOEPCNDQiT  - 
INTERDEPQJLSNT  ' 
EABKEO  STATUS  - 

BESTOUED  STATUS  

CONFRONT  - 

AVOID   

SELF-INITI. 
OTIIEX  INITI. 
SELF  SOLVE!  - 
OTKFR  SOLVER 
$ELr-JOI»T 
LKTLIMENTATION 
n^STR^^^ETT  - 

CONT./EXPICSS- 
IV ir;  &  ACCEPT, 
ACT.  VASS. 
CiiiXK  5TRSSS 
POS  /NEC. 
SLLF-CONCEPT 
VIEW  OF 
LIFE 
TOTAL 
SCORE 


(yc.__T'.x^  occ.  iri. 

OCC.  KXF. 
14 


tU,  ASP, 


14 


nn.l  VI.  w  of  1.1  fi 
(K  (  "p<iMi'n<)I  A  plratlont 
{tciupuLiotijI  Fa|i«  (.tation,  and 
LJtK ut  lon.il  Ai.plrAtlon  X 
Views  of  Life 


♦Remember  th«t  thtic  Variable*  are  r<vcrftd. 

Thus,  any  correlations  In/olvlng  these 
VflrUMt',  if  po.lrU'c  ar<«  acLually  n<Mtivc 
correULlona  And.  If  ncmilvo,  are  act*!*!!/ 
poBltlvf  rorreUtlurn     That  fs,  the  lower 
th<  niii'Ur  the  hijihcr  the  aaplration  or 
expectation  level  nnd  vice  veric 


17 


-.16 


-.16 


.15 


.21 


.21 


-.18 


17 


.18 


•  14 


.23 


-.21 


17 


HYPOTHESIS  64:    The  status  level  measures  of  Occupational  Aspiration, 
Occupetional  Expectation,  and  Educational  Aspiration 
will  be  negatively  related  with  the  Story  Completion 
Total  Positive  Affect  nieasure  and  the  Sentence  Conpletl^n 
Total  Positive  Affect  measures. 


TNSTSlWiNTS:    Orcnpatlonul  Intereata  Inventory* 
SLory  and  Sentence  Completion 

VARIABLES:       Occupational  Aspiration, 
Occupational  Expectation, 
Educational  Aspiration  x  Total 
Story  and  Scntenca  Positive 
Affect  mewrf 


OCCUPATIONAL 
*31*  ^SPI-L-.Tia^ 

OCCUPATIONAL 
32*  E.Nri-C-'ATIOK 

EDUCAtlOKAL 
36*  ASPIRATlOr 


229 

"To  14. 


no 

SENT.  TOT. 
PC' AFF. 
10  i:t 


♦Rrmember  that  these  Variables  are  reversed.    Thui , 
anv  correlations  involvlni,  these  Variables,  if 
posit tv<;  arc  actually  negative  correlations  and.  If 
negative,  are  ."ctually  positive  correlations.  That 
is^  tht;  lower  tho  nusibcr  thi.-  higher  the  aspiration 
or  expectation  level  and  vice  versa. 


HVFOTHESIS  65:    The  status  level  nu-astirc*  oi  Os;tU|'.itl^HTfll  A-piratlon, 

Occupational  E\;«ectdtlon,  and  EiUjcjitl.-n;il  A.-plr.itlon  fclH 
^e  pi»?ltlv.  Iv  r.  lai«'«t  ui;h  the  S.-ntenro  Cr-^pK'tl.^n  Total 
Hostile  and  Doprei«*iM*  Aficet  raortsicrcs,  and  the  Story 
Completi-n  Total  Nec.it ivo  Aliect  moaaure. 


IKSTsniFNTS-  Occup*Uior.il  Interest  Inventory 
VARIARfCS:       Occupation..!  A-^pivatlon, 

OccupflC it-nil  Expectation,  .ind 
Eauvatlonrtl  Aspiration  x 
Sentetue  r*«tal  H.-stlle  ami  Total 
p»«pri'.\«»i v»'  Af f«'»  t  iiH'a*»ui»»  ,ind 
l.  t.il  Slot\  N»  •  «l  Ive  Al  t 


iVCrriTTiVA*- 
31*  AsPlK^Tlrti 

^>•ttTATI^S^^ 
3?*  PXrM  "\Tli'\ 

3o*  Mil's 


in  

ToYv 

lt»   "  1 . 

 U  '*  

 TJ1  M  _ 

I^ 

I' 

__710  
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*Ri  m 
<inv 


M  l\.  ,     «»«     •»  H»  %\\\    p,.Mt  M 


rr  r.'\  ♦  « »»i  d      IliMw , 
•   \  M  I.<*«1.  a«  If 
I  i<i  ii<l  .ii  K'fi4  /iikI,  if 
I  I  il  Ion*.  Thrtt 


,  iIm  Ii  fi  t  tUv  nni!».  I  i\w  IH»H.m  iW  ai«pirnH«'n 
i'>p4  4  I  iiliM  l»  M'l  ^nitl  vUo  vri  .1. 


iiYwrm  MS  hu. 


ntpiii  l"tml  V«ilutfit  and  ih<  i  i  1 1  •  t  1  n  '  ii 


ACHIRVKKFNr 

? 

HA  Hi 

Ixl  H'I'VFWCNT 

3 

KKAOINO 

Af'Hl^^KMBNT 

4 

0. P. A. 

5 

TA  'K  ACHiRVK. 

6 

AimiORZiY 

ims 

7 

IPR 

BRS 

B 

I>a»LE>»*rfATIOH 

BRS 

9 

SELF-ASSCTTIOH 

BRS 

10 

IHITIATIOH 

BRS 

11 

SOLVER 

BRS 

12 

AGCR£SSIOIi 

BRS 

13 

A?»XIETV 

(  _V/  U             ^'J  •    J-  '  ♦ 

A!  i  ^1  I  "1        y  .MM  ;  KS         !  .'»> 

1  '> 

'  U 

J  7 

27 

1^ 

'■■ ' — 

7i 

•  :^ 

^ — . 



.21 

M 

-.16 

2A 

•.16 

.22 

-.16 

.27 

-.16 

.22 

-.14 

.27 

-.19 

.15  'AU 

 n  


A! 


t  . 


HYFOTHESIS  67:    There  will  be  negative  relationships  between  the  Extrinsic 
Occupatlonjl  Values  and  the  Criterion  measures. 


n 

u 

12 

.10 

i  .-- 

71. 


3! 

.16 

16  1 




"in 

-  7? 

• .  ?0 

!  / 

-.18 

V  16 

.24 

.71 

.15 

.14 

.18 

.20 

.1« 


; chiev«*-cnt ,  IRS 
VARIABLES:       Cccuoationa!  F^tri^slc 


A^SOCI/TES  FuLJ^Lji^ 


ACHIEVEMENT 

2  MATH 
ACHieVE^CNT 

3  K£A1)INC 
ACHIEVEmiT 

4  C.P.A. 
BRS 

5  TASK  ACHIEVE. 
BRS 

6  AirmOKITY 
BRS 

7  IPR 
CRS 

8  IMri.E)£KTATIO 
BRS 

9  SELF-ASSERTIOH 
BRS 

10  INITIATICM 
BRS 

11  SOLVER 
BRS 

12  ACCRESSIOII 
BRS 

13  ANXIETY 


HYKynff-SIS  66:  There  will  be  negative  relationships  between  the  status  levels  of 
"'"^  Occupational  Aspiration,  Occupational  Espectation,  and  Educctlona' 

Aapiratlon  and  the  criterion  Measures. 


*.22 

.16 

.14 

.16 

-.26 

-.15 

-.17 

.16 

.20 

-.14 

-.17 

-  :i 

-.15 

-.16 

-.17 

-.15 

-.18 

.14 

-.16 

-.15 

-.15 

-.14 

.14 

-.14 

-.14 

-.15 

-.10 

.18 

-.14 

10  14 

-.17 

-.24 

-.21 

-.15 

-.14 

-,18 

-.20 

-as 

-  19 

-.20 

rSSTRUMCrrS:    occupational  Interest 

Inventory  ^nd  Ac*»icvcnent 
BRS 

VARIABLES:       Occupational  A*pii*atlcfi, 
Occupational  Exprccatlon 
and  Educational  Afplraclon 
%  Criterion  «casuies 


31* 


lERiq 


2 
3 
k 
5 
6 
7 
8 

10 
tl 


OCC.  VAL. 

JVC;_AS|\. 

10   I. 


32* 


16* 


^OrC.  VAU 
10       1  't 


ACIIIE^EXNT 
MATll 

ACIUKVEKENT 

RKAntNC 

Ai'HiKVENENT 

C.P.A. 

BKS 

TASK  ACHIEVE. 
BKS 

AimioRm 

BRS 

IWI.VT1KKTATICH 

SUK-A'^MMI' 
IMriATliW 

♦»M  VI  n 


-.21 

. . 30    - .  ?8 

•-39 

-  32  -.37 

-.19 

-.17 

-.14  -.19 

ore,  _VAi^ 
\  n^ASP.^ 

Vo  14 


-.1? 


-.32 


-.13 
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i;*'»cfflbrr  ihrt  litc-i'  VarlahliS  crc  rcirrse^,  TTws, 
•inv  cx'rrclrti  u-n!«  ImvoUIhr  UfC-tc  V.irt«Mi-s»  U 
p.>f»ni\»',  rtrt*  flxt«.»Ui  nrciHvo  cnrt»*latU*ns  and.  If 
mMfltlv*',  nxv  rtUuiillv  p.^'fll\c  CTTrlflf L'ns.  That 
l1u«  l.n.vr  I'M-  nnnib«r  liu  tJir  .inptTail<*n 

•r  o\p4*tflol  l«*n  lov' I  and  tfice  ViM»rt« 


<4 


?fl./lf  0  i/"is  (ly  _'_.I(>_U  ;^  AM  I  oKkj  I  Aj  itfis 


IIYParHEslS  69.    Thi  r<  will  b<  n- »;«tlv».  r«  1atloni»l»lpi  bciwci  n  U.c  fA.ciipational 


IKSTRUMTiTS  • 
VARIAUIXS : 


15 


OccMpiit  IuhaI  Interest 
Iiivtnifiry,  Athlfvcwcnt  BW 
Octupjit  I  (riial  Iniervat 
DtMcrcponcy  x  Critcritnt 
ne4iMtir«a 


fjcc,  INT.     crc,  i;.f. 


Fxy'./Asp.    ax.  /ASP. 

*"lO       14        10    .  14 


7  mTH 

ACKIEVfcMDrr 

3  ItLADlhr. 
ACHicverevrr 

4  C.P.A. 
BUS 

5  TASK  /CHIEVE. 
BKS 

6  AirniORlTY 

BUS 

7  in 

8  IHPUMENTATIOM 
BiU 

9  SELF-ASSEKTION 
BKS 

10  INITIATIGK 
SRS 

11  SOLVGl 
BUS 

12  AGGRESS lOH 
BRS 

13  ANXIETY 


-.20 

'  25 

-.33 

-  19 

KYFOTH£SIS  70:    There  will  be  a  positive  relationship  between  tha  SAl 
good  coping  neasurea  and  the  ctlcerlon  aeasure». 


INSTRUMENTS: 
VARUBLES: 


SAI  and  Achleveawnt  BKS 
SAl  Good  Coping  aeaauret 
X  Criterion 


37 


38 


39 


41 


42 


TA£K  ACH 


SAT 


10 

14 

2 

ACHIEVEIClfT 
MTH 

.23 

3 

ACHIEVTMEIfT 
HEADING 

.27 

4 

ACHIEVEJOT 
C.P.A. 

.26 

BKS 

5 

TASK  ACHIEVE. 

BBS 

6 

AUTHORITY 

BBS 

7 

IFR 

BRS 

8 

IMPLEh23ITATI0N 

BRS 

9 

S£LF-ASSERTICH 

BHS 

10 

IMTWTXON 

BRS 

11 

SOLVER 

BRS 

12 

AI.C.RESSXOH 

BRS 

13 

A.\XIETY 

AITTKORirf 
10  U 


ACCRESSIOW 
10  14 


.22 

-.15 

.29 

.31 

-.21 

10 


14 


.24 

.25 

.25 

.15 

.16 

.14 

14 

.14 

ANXIETY 
_  10  14 


SAI 


TOTAL 


.16 

.26 

-.16 

.24 

_10_ 


14 


.29 

.35 

.28 
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Mi:/iro  »/  !i  '*i 


Ul.tl      A!II  (  OhJ'H  A1  I'f.' 


life  n*tivti  fi '.ptiniic  fntrthurcji  /itiJ  Ihf  crlltrl'in  «•*  *»tMir<  « 


CONT. 


.19 


.25 


V^l 

LOCUS  OF 

43  CONTROL 
ACAKHIC 

44  LOCUS 
ACTiai  - 

4$  INACTIOM 
IltfKDlATC  - 

46  DELAYED 
RATE  or 

47  ACTION 
INTRINSIC  - 

48  eXTRILSIC 
TASK  ACM.  - 

49  IPR 
COMPETtTIOH  - 

50  CO-OPEHATICM 
INDEPEIDENT  -  " 

51  I5,TERDEPEN0ENT 
EARXED  STATUS 

52  BESTOVED  STATUS 
COKFACNT  - 

53  AVOID 
SCLF-nUTI.  - 

54  OTHER  mm. 

SELF  SOLVEI 

55  OTHER  SOLVER   

SELF-JOIITT 

56  IMPLEMOrrATlOII     '  -20 
QtSTRCWr  - 

5&  FAHTASY   

COHT. /EXPRESS  - 

59  IVm  &  ACCEPT,  

ACT. /PASS. 

60  rKDER  STUSS   

POS./KEC. 

61  SELF -CONCEPT   

VIEW  OF 

62  LIFE 
TOTAL 

63  SCOU 


_  7  _    3  

14  14 


14 


.40 


-.14 


.18 


.16 


-.15 


.33 


.26 


41 


-.27 


.14 


.14 


.14 


*16 


 i'^:-  

TASK  a1» 
14 

.It 


.18 


-.16 
-.14 


.20 


it 



"a>:i'h. 
14 

14 


-.12 


.14 


.24 


.15 


.20 


.14 


MA'  r  t  M 


VAUiAi:I.L'.: 


Vi.  w  of  1 1  f, 
ViiVH  '.i  Lift 


.18 


.18 


.14 


.15 


.16 


__n  

Mil  V>  K 
14 

.27 


 [2, 

AMj5i;. 

14' 


AititiVfctMt  nt  HiS 
Ai  lili'Vt'int  nt  liRS 

 n  

 liKS  

anxiVql 

14 


-.14 


.14 


HYPOTHESIS  72:    Thert  will  be  «  po«icive  rtl«tlonshlp  b«cween  the  criterion  M««ure« 
and  the  Sentence  Coapletion  coping  style  v«ri«ble«  in  the  different 
areas  of  behavior. 


niSTlUMENTS:    Sentence  Co«pletlon-AchieveaenL 
BRS 

VAKIABIES:       Stance  x  Criterion  Maaurea 


100 


ACHIEVEJCHT 

2 

MATH 

ACHIEVTMSIT 

3 

SEADIKC 

ACHIEVEMT 

4 

C.F.A. 

8RS 

5 

TASK  ACHim. 

BRS 

6 

AUTHORITY 

BRS 

7 

IFR 

BRS 

8 

IMPLEMBrrATION 

IRS 

9 

SKLF-ASSCRtlOM 

BRS 

10 

IMITIATrON 

BKS 

11 

SOLVER 

BRS 

12 

AOr.RESSION 

BRS 

13 

ANXIL^V 

STANCE  _ 
AGGRESS  lOK 
lO  14 


83 


92 


65 


109 


ST.«CE 
AVniORITi' 
14 


.19 

.27 

,40 

.16 

.28 

23 

.23 

.26 

.28 

.29 

.31 

STA^•C£ 
ANXIETY. 


.18 

.23 

.16 

.15 

.16 

.U 

.19 

10 


14 


22 

,19 

.27 

.32 

.15 

.14 

STANCE 
TASK  ACH. 

10    .  14 


STANCE 

T0TAU_ 
10  14 


.23 

.14 

.41 

.21 

.;e 

.14 

.19 

.18 

.19 

.14 
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riClJUE  3 

HKXICO  7AUM,S  OK  SHJ;iM<A?;T  OtKHriJMIOKS  •  STA^.R  TU 

HYPOTHESIS  73:    There  will  be  •  ponltlvt-  r«  Iflilottuhip      twf»  n  the  crltorlon  fiK'«>«orci  iriSTH;HENTb :    SniUcnc*  CnnphLlon. 

•nd  the  S(  ntcnce  Completion  coping  itylc  vArlai>Ua  in  liie  different  AcJ.K  v<«incnt  BKS 

•reit  of  behavior.  VAKIAtLES:       )'n^'«>',cini'nL  x  Critifrion 

mcatiirot 


!01  ft4  93  75   J66   _Lt?_ 

K:.f.Af;P'yNi  KH(^,j<'2;NT  Wjr JV(.I  rtKWT  gWTAf  KMi^liT  KHrATKMnjT  t'l'Mikt^Jtr 
ffAHFS,'i)flH     AVnmiPf       ANXIETY  Tph  TASK  ACH.    ^  TOTAL  _ 


10       U       10       i4        10       14       10       14       10       14       10  14 


Acnitvzmn 

2  HATH 

.14 

.23 

.19 

.23 

ACHir/EMDn 
3  KEADISC 

-.24  .15 

.32 

.18 

.30 

ACHIEVEHCHT 
4  C.P.A. 

-.16  .30 

.3S 

*.16  .38 

BRS 

S    TASK  ACHIEVE. 

-.14 

BRS 

6  AUTHORITY 

.19 

BRS 

7  ini 

BRS 

8  IMPLEHENTATION 

BRS 

9  SELF-ASSERTION 

.15 

.15 

BRS 

10  INITUTIOM 

BRS 

11  SOLVER 

.17 

BRS 

12  ACGRESSIOH 

.14 

.14 

BRS 
13  ANXIETY 

-  17 

HYPOTHESIS  74.    There  will  be  a  poslclve  relationship  between  Che  criterion  neaaure*  mSTKIKNTS:    Sentence  Cotopletioa, 

and  the  Sentence  Cooplecloa  Coping  tcylc  variablea  lir  the  dlff«r«nC  Achievement  BRS 

areaa  ot  behavior.  VARIABLES:       Aid /Advice  x 

Criterion  aeaauraa 


102  85  94  76  67  111 

AI!)/AD;:r:^  aid  ^advice  AID/ADI^CE  AIP/AiyiCE  AlP/ADVTCg  AlP/ADVlCg 
ACCRESSIOt;    JSr^ORltV    _  ANX1£TY_         II'R     _.     TASK  ACH^  TOTAL 


10       K       10       14       10       14       10       14       10       14       10  U 


ACHlEVE>CirT 
2  MATH 

.18 

.25 

.22 

.24 

ACHlEVEMOrr 
3  READIKC 

-.15  .20 

.34 

.14  .19 

.36 

ACHIEVEMENT 
4    C.P.A.  16 

.34 

,36 

.19 

.44 

BRS 

5    TASK  ACHIEVE. 

.17 

.16 

BRS 

6  AUTHORITY 

.20 

.17 

BRS 
7  IPR 

.U 

.14 

A6 

.16 

BRS 

8  IMPLEMENTATION 

.17 

.15 

BRS 

9  SELF-ASSERTION 

.16 

.18 

BRS 

10  XNITUTIOK 

.16 

.14 

BRS 
11  SOr.VER 

16 

.16 

BRS 

12    AGGRESSION  ^5 

19 

.19 

ii?S 
13  AJ4X1ETY 

-.16 
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;iYH/riKSIb  75;    11^  r*  will       •  pnNliIv*   r*  hu  }'m,M,)|.  i.itw- •  r. 

Sent' nci*  '.'wpl' t"pi''>'  '^'y''   v/jfWii.lti.  I..  iN. 


<)1  i  li  r<  nl   Hr<  fli.  iwl'»r 


ii/.riH;Mn.rs:    *;iiit. net  '  f»lfti<*n, 

VAhlAhJJf.S'        fupii.K  Kffi-ctlveiHd^, 
Achli'Vt  mcnt 


101 


/OP.  r.yy._ 
10  u 


ACHreVKMOCT 

7  mm 
ACHir/maiT 

4  CP. A. 
BKS 

5  TASK  ACH. 
BRS 

6  AUTHORITY 
SRS 

7  m 

BRS 

8  IMPLE>CNTATIC» 
BRS 

9  SELF-ASSEFTIOK 

10  rUTIATIOi 
&RS 

11  SOLVES 
3RS 

12  AGCRESSION 
3RS 

•i3  AWXIETY 


.17 

10   K 




f.lH'  FKj' 


1  a 
.  10 

.22 

.33 

«25 

«19 

.20 

.23 

.2U 

.25 

.28 

AtiXIETY 


_  7?  

 mt  

10  14 


17 

.16 

.16 

.19 

.19 

16 

.17 

,15 

1  fi 

.  1 4 

.27 

.35 

.16 

.17 

(.H  _±!?  

J  oi*  1 1  kT  ^»p.  KKr« 

iA'.f  AUI.  WfAI. 


14 


.21 

.22 

10 

•16  1 

.32 

.42 

.19 

.17 

.18 

.15 

.17 

.21 

.18 

.18 

.19 

.22 

HYPOTHESIS  76:    Ther«  will  b«  •  poiltlv*  relatlonihlp  betw««u  th«  Sentence 
Complatioa  attlcude  tneaiurw  and  the  criterion  ncMurec. 


XNSTKUMEKTS: 
VAUUlUfl: 


Sentence  Completion, 
AcMevenent-SftS 
Atcltuda  tt  Criterion 
■eeeures 


87 


91 


73 


ATTITUDE, 


ACHIEVENOrr 

2  MATH 
ACHIEVEHQIT 

3  READIKG 
ACHIEVDffiMT 

4  C.P.A. 
BRS 

5  TASK  ACH. 
BRS 

6  AUTHu.im 
BRS 

7  IFR 

S  _M?L£>!ZN"ATiON 
BPS 

BKS 

10  rNlTIATIOW 
BFS 

11  SOLVER 
BRS 

12  ACCRESSIOH 
&RS 

13  ASXIEIY 


10 

14 

.21 

.26 

.21 

.16 

.17 

.14 

.17 

iS 

-.16 

18  1 

.20  ! 

ATTITUQg  _ 


ATTITUDE 


64 

ATflTUDE 


log 


ArriTUDE 


10 


14 


.20 

.19 

.19 

.23 

-le 

17 

}  

.17 

.16 

! 

(  

1 

1- 

10 


14 


.22 

.17 

.29 

.16 

.„ 

r 

.16 

10  14 

.14 

.22 

.22 

.20 

.16 

.20 

.22 

.20 

.22 

.22 
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l|i«»T»IJ»'!.Tn :    S«nt..»t<'  r.*i|.li-t Ion, 


  JOT  _ 

10  u 


90 


99 


~AlT1i<»ltY 
10  14 


"  AHX IK nr' 


ACiixzvMEirr 

ACHIEVEHENT 
ItEADTNC 
ACHZCVQ4DIT 
G.P.A. 
BUS 

TASK  ACH. 
BUS 

AUTHORITY 
Bits 
IPR 
BUS 

8  IMPLEMDiTATIGM 
BRS 

9  SELF-ASSERTION 
BXS 

10  DirriATioN 

IRS 

11  SOLVEl 
BRS 

12  AGCEESSICN 
BRS 

13  ASXIETT 


,15 


.18 


HI 


n 


10 


14 


fAMc  a«:h«. 

10  14 


POr>.  AFtc 


10 


14 


.28 

.17 

.15 

.14 

INSTtWCNTS: 
VARIABLES : 


Srnt^nce  Co«pUtl««t 
Achi^vcMnC 
Sentence  HostiU  mi 
Depressive  Affects  x 
AchicvMMiC 


ACHIg\^,„ 
XATH 


RIAPIXC 


ACHIEVE,, 
C.P.A. 


HOSTILE 

104 

AGGRESSION 

DEPRESSIVE 

105 

AGGRESSION 

HOSTILE 

87 

AITHORITY 

DEPRESSIVE 

88 

ALTHORITY 

HOSTILE 

96 

AKXIETY 

DEPRESSIVE 

97 

AKXIETY 

HOSTILE 

78 

IPR 

,  DEPRESSIVE 

79 

IPR 

HOSTILE 

69 

TASK  AG'.  I  EVE. 

DEPRESSIVE 

70 

TASK  ACHIEVE. 

TOTAL 

113 

HCSTILE 

TOTAL 

114 

OCPRESSIVE 

-.18 

-.15 

-.15 

-.18 

-.16 

-.14 

-.14 

-,15 

10 


14 


-.28 

-.25 

.16 

-.28 
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W/ICO  TAIifi'-  or  '-.iUilULASi  Ufj'I^U  ATir^*;  •  STW.K  111 


IIYK/fJIKSIS  ?Hb; 


rhi-n.  will  he      n-.«tl^.    r.  •  U         1 i  wm  m  M..       ..n     .  fo^.l.-H 


Hosriu 

104 

A0CII£SS1CN 

oentcssivE 

103 

HOSTIU 

87 

oerREssivE 

88 

AUTTlORirr 

HOSTIU 

96 

ARXim 

DEP?.£SS1VE 

97 

HOSTIU 

78 

IFt 

DC7SESSIVC 

79 

IW 

HOSTILC 

6-: 

TASK  ACM. 

omESSIVE 

70 

TASK  ACH. 

TOTAL 

113 

HOSTILE 

TOTAL 

D£PR£SSIVE 

 nr^  

TASK  A^ 


 uKS  

10  i^r 


_7__ 
tlKS 

Vim 


10      K  A'K 


.19 

-.18 

-.16 

-.20 

-.15 

.19 

-.15 

-.19 

-.15 

'lO  14 


-.14 

.20 

HyPOTHE-*S  79:    There  will  be  a  posttive  rcUclonship  between  the  criterion 
Matures  eod  the  Story  Cowplecion  coping  ftyle  dioen«lon«. 


VAM  iAIii  K'. :       '»<  It"  nn<  H- 1 1  •  awl 


_  1.1  •  


10 


-.17 

-.17 

-.16 

.16 

-.16 

-,14 

12 


11 


10  14 


 KKS  , 

A'i^x'im 


-.18 

-.16 

.15 

-.15 

10 


14 


ncSTlONEKTS:    Story  ConpUtlon, 
Achievement 'BUS 

VAKIAlUtS:       StAcce  x  Crlterloo 
•eesuret 


149  _ 


177_ 


163 


191 


135 


121 


205 


219_ 


ACHIEVEXDIT 

2 

MAIK 

ACHIEVEMQIT 

3 

READDIC 

ACHIEVEMEVT 

4 

C.P.A. 

5 

US 

TASK  ACS. 

6 

ns 

AimoKiry 

BKS 

7 

IFt 

BRS 

6 

IMPUICC7ATI0II 

BKS 

9 

SELF-ASSERTIOH 

BRS 

10 

INITIATIOW 

BKS 

11 

SOLVER 

8RS 

12 

ACCR£SSI0I4 

&RS 

13 

AHXISTY 

Story  3 
AGCKESSIOW 
1014 


Story  5_      Story  4        Story  6_      Story  2_ 


AUTHORITY 
10  14 


AXXIETY 


AXXIEIY 


IPR 


10 


14 


.14 

10 


.19 

-16 

-  16 

10 


14 


,17 

.18 

Story  1_  Story  7 
A  -  TA        SA  *  TA 


STAICE 
TOTAL 


-,15 

-.14 

10 


14 


10 


14 


,17 

.14 
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.ml  the  Story  C-..p^«l"n  "M.'"K  kiJi  rJl.«ni.l.mH. 


}  .  .liM  Mi  MS  < 
A<  1.1'  V* 

VAHlAnl.l*.- 

Critt-rl 


...,,5. 
1  nl  K 


150 


St or/  i 
10  K 


178  _ 

10  i'« 


S t  t>ry  ^« 
ANXfKTY 


l'*2 


1  5^ 


W? 


TIZ  USTET  _l:.t/.J_ 


2  mm 

ACHIEVE^T 

3  RFJIDINC 
ACniEVB«NT 

4  G.P.A. 
BRS 

5  TASK  ACH. 
BRS 

6  AirraORITY 
BRS 

7  IPl 
BRS 

8  IMPLEMENTAVKW  , 
BRS 

9  SELF-ASSERTION 
BRS 

10  INITIATION 
BRS 

11  SOIVER 
BRS 

12  ACC&ESSION 
BRS 

13  AKXim 


17 

18 

-.15 

10 


!l't<  


I  V  AM  Mt.NT 

T(riAi. 


.16 

-.16 

.17 

1/. 


10 


-  21 

-  18 

uvwrrresis  Si-  Th»re  will  b*  •  pofltlve  Klatlonfhlp  between  the  erlteflon 
HVPOCKESIS  81,    There^^^         the  Story  Con,pletlon  coping  etyle  dimension.. 


.18 

17 

INST  !>'KNTS:    Story  Coi^pUtlon, 
Achlevement-BRS 

VARIABLES:        Initiation  x 

Crtterlon  irt«»urc« 


ACHIEVEMENT 
>1ATH 

ACHiEVSMENT 

READt^C 

ACHIEVEMENT 

G.P.A, 

BRS 

TASK  ACH. 
BRS 

AltnORITY 


7  IPR 
BRS 

8  IK?LE>IENTATION 
BRS 

9  SriF-AbSERTION 
bRS 

10  IMTLXTION 
BRS 

11  *^CLVER 

12  Aa*RESSION 
BRS 

13  AJ.-XIETV 


10  14 

-14 

21 

.20 

16 

CO 

.15 

.17 

-  .15 

.19 

.19 

.23 

26 

19 

.15 

-.17 

1? 

.17 

-17 

-.16 


-.15 


*Q  14 

.20 

.19 

as 
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IIYPf/filRfilS  82;     I'.i  ri  will  h.-  «  p.-.H  Jv   r.  I     1  ■  n  .1.!  p      I  w*  ■  ».  Hm  irH»rl..fi 
v^anuT'  tt  and  Hip  St'»ry  t  .»».pJ  t  i  J « -n  if-vluy  -^i  f\*   »I Itiw  iihi<m'. . 


II  ^  M'l  Ml  MS      '.t  .Ty  f .  tph  tl.in. 
At  l.t»  V.  -H  nt  -imS 

VAkfAMi  f;.  •       /ift)/A.lvl'  I  X 

Crl t <  rlnn  iwcaaures 


10  U_ 


ACHU'TMEKT 

3  UEADTNC 
AG1IEV»fE?«T 

4  CP, A. 
BRS 

5  TASK  ACHIEVE. 
BRS 

6  AUTHORITY 
BRS 

7  IFR 
BRS 

8  IMPlEMENTATICr. 
BRS 

9  SELF-ASSERTia; 
aRS 

10  INITIATION 

BRS 
n  SOLVER 

HRS 

12  au;ressick 

BRS 

13  ANXIETY 


.25 

.18 

.13 

.14 

18 

.17 

 W}    u±  

Ain  f\tm  m  __^^t'fl^ 
10       U        10  'J4_ 


.17 

.15 

.14 

.18 

.14 

Ai./n.iY  _ 
10"  ^I'i^ 


-  n 

-.16 

-4 

r 

-.16 

^ji*?  )n  

JI'L  _  A  *   I  A  


-.15 

.14 

?0H  

'.A  -   I A 


 ?72_  

fo'rAi 

AIO/AIWHT. 


.19 

.2A 

iO 


14 


.14 

.15 

yamVlFMlS  83:    There  will  be  a  po»itlve  rcUtlonthlp  between  the  criterion 
iMMurce  end  the  Story  Coopletlon  copinf  etyle  dlttcneloiU. 


IKSTRUMITS:    Story  Co«iple..lon, 
AchlcvtMnt-BRS 

VARIABLES:       Solv«r  x  Crlurloa 
■•••ur«a 


1S3 


181 


167_ 


195 


139 


125 


209 


223 


10 


12 


13 


Sto._/  3         Story  5_       Story  ^         Story  6         Story  2_       Story  1 


AGGRESS lOK 
10  14 


AChIEVE>Grr 
MATH 

ACHIEVEJ2ENT 

KEADIKG 

ACHXEVEMEliT 

G.P.A, 

BRS 

TASK  ACH, 
BRS 

AOTHORITY 
BRS 
IPR 
BRS 

I.-IPLEMENTATIOS 
BRS 

SELF-ASSERTIOS 
BRS 

INITIATIOr? 
BRS 

SOLVER 
BRS 

ACCRE3SI0N 
BiCS 

ArrxTtmf 


.14 

.29 

,23 

16 

.15 

.16 

.18 

.17 

AUTHORirf 
10  14 


.21 

.22 

.18 

.15 

-.14 

AKXTETY 
10  14_ 


ANXIETY 


IPR 


10 


14 


-.14 

-.13 

.16 

10 


li 


29 

,25 

.27 

.15 

.24 

*.23 

-.17 

5tory  7__ 
W/  -  TA 


10 


-.15 

10 


14 


SOLVEK 
TOTAL, 


10 


14 


.20 

.21 

.17 
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Ill  nt'i  lAi'N 


M  '  (t  It  /  ii 


V  <  1  1 
}  0 

2 

A/'UTt  tf?Wli*MT 

!6 

3 

Ai«r  t  r.  V  %nfct>  i 

29 

^ 

A(.r  1  LVLnE>n  i 

CP. A. 

29 

5 

BRS 

TASK  AC'.IIEVC. 

15 

6 

AUTHORITY 

7 

BRS 
IPR 

a 

BRS 

IM7LLMHNTATI0N 

.14 

9 

BRS 

SELF-ASSERTION 

10 

BRS 

INITIATION 

.14 

11 

BRS 

Sa.VER 

17 

12 

BRS 

ACCRESSION 

-17 

n 

BRS 

AHXIETY 



Vt  14 


_u>5  


J4»)  

10  1^ 


-.13 

.20 

21 

.  14 

.19 

A  ■ 

ry  1  S« 

f  a'  ka- 
_J4_  To. 

-  14 

-  rA 

-.18  in 

19 

JhMI'UW  'if.       M  • 

VAHlAhl  »  *.  :  i-'l' 
I  I  I 

 /_?4  

TMmMi  i.'f . 
_  i(ri  Aj._ 

1«7'  14** 


).  v<  i.«  til  •  tU'S 
1.  iH.  itt  '«»  fi<n  K 
I  <  r  I  IMI  iii<>(iHnr«<p 


14 

.  20 

.18 

.16 

.14 

HYPOTHZSIS  85:    Th*re  will  be  «  positive  relationship  b«tw««n  tbe  criterion 
Mfisurc*  «iui  the  Sroi^  Coopleclon  coping  style  dliwnslon*. 


TNSTRUMFNTS:    Story  ConpUtlon. 

Acb  1  cvemcnC-  BRS 
VARIABLES:       ftitcoine  x  Criterion 

mecsure^ 


155 


183 


169 


197 


141 


127 


211 


225 


Story  3 


r       Stor-  5         Story  4         Story  6         Story  2         Story  I         Story J7 


10 

2 

ACHIEVTMENT 
MATH 

.15 

3 

ACHIEVEMENT 
READIKC 

21 

4 

ACHIEVEMENT 
G-?.A- 

27 

5 

BRS 

TASK  ACHIEVE. 

6 

BRS 

AlfTHORm 

7 

3RS 
IFR 

8 

BRS 

IMPLEMENTATION 

9 

BRS 

SELF-ASSERTION 

10 

BRS 

INITIATION 

i; 

BRS 

SOLv*ER 

12 

BRS 

ACC^EbSION 

13 

BRS 

ANXIETV 

AITHQ-.ITY 
10  14. 


ANXlETSf 


.13 

.17 

10 


14 


ANXIETY 


IPR 


A  -  TA 


.15 

.23 

.16 

.16 

.17 

10 


14 


.14 

-.16 

10 


14 


-.14 

-.14 

10 


14 


-.19 

.14 

NA  -  TA_ 


10 


14 


QiJTCOMg 
TOTAL 


10 


14 


.14 

.22 

.15 

.18 

.15 
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FfCtmK  3 

» X irO  TAIU.FS  OF  MfT* IFirANf  COHKKI A1 IJINS  -  STAOn  111 


llYPtrt'llESIS  »6:    Thcri-  wlJI       •  |»aiiltlvi-  n  1  •.  l  ^uhlp  ik^tw.  tii  tlic  crli.rlun 
ncAiurei         the  Story  CiwipU  llim  coping  ulylv  dlMimlunt. 


INSrHIWIJjr.:    Siory  Cfmplrilun, 
AihlfVfflivnt  'HRS 

VARIAHLCS:        hvnUiuitun  of  Outcu 
x  Crlterlun 


156 

Af/.»t:.M'« 

Aun  'jkity 

7?6 


ACHievcMarr 

2 

ACHir/oorr 

3 

ACHTCVHMOrT 

4 

CP. A. 

MS 

S 

TASK  ACR. 

BRS 

6 

AUTHOKITY 

BRS 

7 

IPX 

BRS 

8 

IHPLEMEHTATION 

BRS 

9 

SELF-ASSUTION 

BKS 

10 

UJITIATION 

BRS 

11 

SOLVER 

BRS 

12 

AGGRESSXOM 

BRS 

13 

ANXIETY 

.17 

.24 

10 


-.14 

-.17 

-.15 

-.19 

-.14 

-.15 

-.20 

-.15 

-.15 

HYPOTHESIS  87:    There  will  be  <  positive  relaCionthlp  between  the  crlttrlcm 
aescuret  and  the  Story  Coapletlon  coping  ityl*  aittcnsloas. 


INSninOITS: 


Story  CompletiOB* 
Achievsnenc-nS 
Coping  EffectiiftMS*  x 
Criterion  mtmmtw 


157 


185 


171 


199_ 


143 


129 


213 


227 


Story  3         Storv  5  Sforv 


ACCRESSIOH 
14 


ACUUVEmit 

2 

MATH 

ACHUVEMEWT 

3 

READING 

ACHir^Dsrr 

4 

G.P.A. 

BRS 

5 

TASK  ACmCVE* 

BRS 

6 

AUTHORITT 

BRS 

7 

IPR 

BRS 

8 

IMPLEMtNTATION 

BRS 

9 

SELF'ASSEKTION 

BRS 

10 

XNITIATIOK 

11 

BRS 

SOLVER 

BRS 

12 

ACGRESSiai 

BRS 

13 

ANXIETY 

.14 

.26 

.26 

.16 

.14 

AUTHORITY 
10  14_ 


.16 

.14 

AWXIETT, 


Story  6        Story  2        Story  1         Story  7       COP.  EPF, 


ANXIETY 


IPR 


A  -  TA 


KA  -  TA 


10 


14 


.18 

10 


14 


-,14 

10 


14 


.14 

,22 

.22 

*.14 

-.15 

10 


14 


-.16 

-.17 

10 


14 


TOTAL 


.15 

-.14 

10 


14 


.19 

.33 

.15 

.15 
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nnd  the  :>t«ry  C'lnplitiim  tupinx  «tyip  dlwnhl  .MN. 


VARIAHI>.r»'.        itw.innn.  ntf'lliy  < 
Crlicrl«»n  me»»»rc» 


218 


23? 


Story  /  INSTMlgaT, 
TOTAL 


2 

MATH 

ACHlEVEMPrr 

3 

RKADINC 

ACHItVEMKtiT 

4 

C.P.A. 

BUS 

5 

TASK  ACH. 

BRS 

6 

AuniORm 

BRS 

7 

IPR 

BRS 

8 

IMPLEMENTATION 

BRS 

9 

SELF-ASSERTIOH 

BRS 

10 

miTIATIOK 
BRS 

11 

SOLVER 

BRS 

12 

Accession 

BRS 

13 

ARXim 

.14 

.17 

.15 

.15 

AU 

.20 

.23 

.22 

.19 

.15 

.17 

.17 

.20 

.14 

.16 

.16 

.16 

.14 

.20 

.21 

.24 

.20 

10 


14 


.23 

.19 

.32 

.14 

.21 

.14 

.19 

.IS 

-^Ptr-KESIS  89-    There  will  be  a  positive  rclj^onshi?  between  the  criterion 
HYParh..IS  89.  the  Story  Cor.pletion  positive  effect  dlnenslon.. 


IKSTRUMENTS: 


VARIABLES : 


Story  Completion, 
Achievement- BRS 
Positive  Affect  Hero 
X  Criterion 


159 


187 


173 


201 


145 


131 


215 


229 


10 


13 


Story  > 
AlThORITY 
10    .  U 


Story  4 
14 


10 


Storv  6 
10 


Storv  2 


IPR 


10 


ACHIEVEMENT 
MATH 

ACHIEVEMENT 
REAl/ING 
ACHIEVEMENT 
CP. A. 
BPS 

TA5K  ACHIEVE. 
BRS 

ArrHORITV 
BRS 

in 

BRS 

II^LEHEHTATION 
BRS 

S£Uf -ASSERTION 
BRi 

IKITIATIW 
VRS 

SOLVER 
BRS 

ACv'RESSION 
ttKS 

ANXIETY 


.17 

.14 

-.14 

-.16 

-.14 

-.14 

Story  1 
A  -  TA 
14 


Story  7 
KA-TA 


POS.AP.HERO 
TOTAL 


-.18 

10 


14 


-.15 

10 


14 


-.15 
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IfYPOniEMS  90 


TIm  ro  win  bi  m  T 


fit  1  VI 

..ry  r 


f  K.l'KF  3 


tf.MKt'MI  NT 

vAKiAhi.r:.  • 


Si'.ry  tirt  j.Uil«»n, 

vattvc  Affict  ilt-fo, 
Crltcrlinj  mtiMurti 


10 


12 


13 


ACTIEVETC.T 

c.r.A« 

IKS 

TASK  ACN. 

AUTMOHm 
BRS 
ZPR 
BHS 

IKPLEMKNTATIOK 
BRS 

S£LF'ASSERTZ0|1 
BRS 

INITIATION 
bRS 

SOLVER 
BRS 

AGCRESSIOti 
BRS 

AMCIETY 


.16 

-.15 

174 


J^'  /.II  iV  ._ 
JO  1^ 


Af.'xn  , 

10  JA_ 


1  orAi.  " 


-.17 

.18 

.15 

.18 

.15 

.16 

.16 

14 


10 


14 


.16 

HYPOTHESIS  5::    There  will  be  a  positive  relationship  among  the  Parent /Child 
Interaction  items  of  the  Sentence  Completion  Instrua«nt. 


INSTRli>EllTS ;    Sentence  Ccipl  etioo 
VARIABLES:       Parent/C*tiU  Interaction 
Variables 


SELF- 
117  CCKCEPT 

PAP  ENT /CHILD 
U8  ISTERACTIOH 

MOTHER 

119  mXRACnON 
FATHER 

120  nnXRACTICK 


SELF- 


118 


n9 


120 


PAR^iT/ 


CONCEPT 

CHILD 

INT. 

10 

14 

10 

14 

.69 

.74 

.51 

.57 

.69 

.69 

.51 

.61 

FATHpR 


INiERACT. 

INTERACT. 

10 

14 

10 

14 

.69 

.74 

.69 

,69 

.51 

.57 

.M 

.61 

.49 

.57 

.49 

.57 

HVPOTHESTS  93-  There  will  be  a  poaitivc  relationship  between  the  Parent/Child 
HYPOTHESIS  93.    jjj^;*^^^^^  ^^J^  Completion  and  the  Authority 

Attitude,  Copirg  Scvle.  Cuping  Ef fectlvenesa.  and  positive 
Affect  meaaore*  of  the  Sentence  Completion  instruioent. 


INSTRtl'jafTS ;    Sentence  Cewpletlor. 

VARIABLES:       Sentence  Coiipletion 

parent/Child  Interaction 
variables  and  retnainder  of 
the  Sentence  Cospletion 
itent 


&2 
63 
84 
85 
86 
90 


117  _ 


119 


120 


ChVLD  * 


AITHORITY 

A-rini'DE 

STA.\CE 

AlT.lCfilTY 

ENt'.'U.^MEKT 

AUTHORITY 

AID/ADVICE 

AiTiicmnv 

COP INC  EFF. 
AimiOKITY 
PCS.  A^KF.CT 


.:c  1  .19 


*.li 

-.15 

-.19 

rNTrt\.WT. 

10  .  r.._ 


10    .  li 


hTPOmZSlS  94:    Th.r^  will  b*^  -  nv.MW,   r.l  .rl   vhl:*  h.M          H-    r-nnt  n.M.1 


"i  n  ' 


 1 


f*  -.in  »•  \         ♦..  n» «  It.  .   I  t  l-'n 

I  I  rfl^i   .itt.l  .^Mt     >  1 1  V  M<''i  i  If 


.V.'  Mi»j;i  iv 

Hit.  .'ill. 
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Ml  /H  'I  •/!  1  I  • 


Attll'Mr.  r..pln,   Myl',  <'pl«n'  l.f  f  ■  i  f  1  v«  n«  '  •  ,  •»•'!  |»-.hU  Ivp 


IM  i  III 


_Jj7  

_sKi  r-  


TOTAL 

108  ATIITUDE 
TOTAL 

109  ST/NCE 
lafAL 

110  ENCACEMENT 
TOTAL 

111  AID/ASVICE 
TOTAL 

112  COPING  EFF. 
TOTAL 

116    PCS. AFFECT 


.16 

,17 

 11  h  

_t"Aj»i'  r/. 


10  *~|/*" 


-.22 

-.19 

-.16 

-.14 

-.15 

-.19 

-.16 

.21 

.17 

•m  lit  •  iM  t  r.'t».,ii»  t 

i.t  /(  Itf  )(}  iiiti  ritttlofi 
U*  M'   .<t>>l  i«<(iti  AMltudf, 
(  ,  ph..'  M  ylo,  i.t.plnH 
H  ti  I  «  1  tf«  nt*  •»»,  «"J 
po'iMSvi'  At  ft  it  iM*«tur«t 


HYPOTHESIS  96:    There  will  be  •  negative  reUtlonkhlp  between  the  Parent/Child 
Interaction  items  of  the  5«ntence  CoTiplecion  and  both  the  Total 
Hostile  and  Total  Dopreaaive  Affect  measurea  of  the  Sentence 
CoapSetion. 


ThSTHr^FT.TS: 
VARIABLES: 


Sentence  C<Hnpletion 
parent/Child  Interaction 
itrmn  and  Total  iloatiU 
and  Total  Dcpr«aaiv« 
Affect  Aeaftur«a 


TOTAL 

113  HOSTILE  AFF. 
TOTAL 

114  I«PRESSIVE  AFF^ 


U7 

un 

119 

120 

SELF- 

PARP.T/ 

MOTHER 

FATHER 

CONCEPT 

CHILD 

INT. 

INTERACT, 

WTERACT, 

14 

10 

14 

10 

14 

10 

.26 

.20 

HYPOTHESIS  97:    There  will  be  a  positive  relationship  between  the  Parent/Child 
Interaction  scores  of  the  Sentence  Cotripletion  and  Coping  Style, 
Coping  Effectiveness,  and  Positive  Affect  Scale  Scores  from  Story 
rive  concerning  Authority  relatlona. 


IKSTRl-^CNTS : 


VARIABLES : 


117 


118 


119 


120 


SELF- 
CONCEPT, 


STORY  FIVE 
177  STANCE 

178  EKCAGEICNT 

179  INITUTION 

180  AID/ASVICE 

181  SOLVEE 

18?  IMKXMENTATIOH 

183  OLTCOME 

EVALI/ATION 

Or  tK''rco>£ 

COPING 
18S  EFFECTTVENFSS 

RESPONSE 
186  LENGTH 

.14 

POSITIVH 
187    AFFECT  HE^O 

1 90    IHSTR17KKTAL1  Pt 

PARENT/ 
CHILD  INT._ 
10  14_ 


INTERACT. 


FATHER 
INTERACT. 
10  14 


Stury  Cotnpletion  and 
Sentence  CoKpletlon 
Parent/Child  Interaction 
of  Sentence  Completion  and 
Coping  Style,  Coping  Effec- 
tiveness, and  positive 
Affect  Scale  Scorea  froa 
Story  Five  concemiog 
Authority  relations 


zr 


.16 

HYPOTHESIS  98:  Thn.^  will  be  4  nopfltivc  r,  Kti  lonj^hi  p  K-lw.t-n  tho  P.tT.-nt 'thild 
IntOMfcllon  «c»*i-."*  ct  Ow  Stnirnco  »Vn«j»l»*ti*'n  ttui  tlu*  N«*i;i«tivo 
Affr^t  Bifa*ur»-'»  iron  Stoiv  Yiw  ctmci'mln^:  Atu!i'«rit%  rolatitms. 


 J-'O  


IN?;HP!FXTSi    S»nl*nc».'  and  Story 
C*'inpU*t  4<»rt 

VAXIAhLE$:        |'iir«  s't  Uiild  Interaction 
4ioro^  «U  St*ntvnce  and 
KttAiivo  Affect  KCfl'Uics 
fr.'.T  Storv  Five  r  rnc*rnltK 
Aut1i<*(iU  rdfltianit 


3j-:  :  j  : 
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MYPOTHIiSiS 


Ttier**  rfill  bi*  •  pinlllve  r**! «l I'/nuhl p  hrtwirn  tin   p«ront /Hil Id 
IntiTuctl"n  •c^ircii  of  th«   'l^'ntj'ncc  Omplptjim  and  Coplnn  StyU* 
r.plnv  Ff  fi  ctJvcn*****,  nn'^  P'»<nivc  Aff^'ct  *cil<»  ncttv*  from 
<;t.»-y  TiHir,  »tr»ci'  rtl.iii^h  clas.lfird       •nxii-ty  utory).  It 
conccrna  parental  nlatlcriH 


:>.A'  f  HI 
VAftlAHL&S 


117 


PAHENT/ 


STORY  rotm 

ua 

STANCE 

164 

ENGACCWNT 

165 

miTUTIGN 

166 

AlD/AEVICe 

167 

SOLVE! 

168 

IMPLZMSNTATION 

169 

CAJtcam 

EVALVATIOV 

170 

OP  oincotc 

copnic 

171 

tmcnvEiiESs 

fESKRSE 

172 

LCNGTU 

POSITIVE 

173 

AFFECT  HEKO 

176  mSTRUMEHTALm 


10  u 

1 

.17 

r 

10 


H</n<Ett 


14 


120 


S.  ntn«  .  <  pli  tlr#n  «itd 

Pnrtiu/<*illJ  intrrflcMon 

C-'pln>-  Si/I'*,  C«pinK  KffeC- 
livtnt  Hi,  /iiid  f'  »Ulvc 
Affi-ct  tcslc  Mcorct  froa 
Story  four 


IhTEHACT. 
10  14 


I" 


WFOTHESIS  99b:    There  will  be  «  positive  relatlcasnip  between  the  pjrent/Chlld 
iMeraction  scores  of  the  Sentenc*;  Coapletion  ani  Coplns  Style, 
Coping  Effectiveness,  jnd  Positive  Affect  &csle  scores  tram 
Story  Six,  since  (chough  classified  «s  anxiety  atory),  ic 
concerns  parental  relations. 


117 


118 


STORY  SIX 
AKXIETY 

191  STAMCE 

192  ENCAC£>eNT 

193  Di7TIATI(* 

194  AID/ADVICE 

195  SOLVER 


196    IMPLE>gWTATlOW  • 


197  (mcam 

EVALUATION 

198  JF  oirrcoME 

COPIHG 

199  JFFFXTIVEKES 
RESPONSE 

200  LEKGTR 
POSITIVE 

201  AFFEC"  MERO 


204  INSTW'HENTAl.lTY-iL 


CCXEPT 
10  14 

.18 

.22 

.20 

.15 

.19 

.14 

.15 

.20 

f.l9 

CHILD  m, 

10  14 


.16 

.14 

119 


INTERACT. 
10  14 


ISSTRUMEHTS  :    Sentence  Coapletion 
Story  Coftpletion 

VARIABLES:       Parent /Chi Id  Interact ioa 
scores  of  Sentence  and 
Ccplng  Stylo.  Coping  EfftC* 
tivencas,  and  Positive 
Affect  scale  scores  froa 
Story  Six 


INTERACT- 


10 


14 


.19 

.22 

.24 

.21 

.24 

.20 

.IS 

.24 

.18 

.14 

.IS 

.16 

.15 

.18 

HYPOTHESIS  100:  Th^rc  will  be  a  n#itatlve  relationship  between  th#  Parent /Child 
Into  fiction  scores  of  the  Sj-ntcncc  Completion  and  the  Regatlve 
Afictft  »easur<a  from  both  Stories  Four  and  Six. 


174 


202 


STORY  rCVT. 
KETATIVE  AFF, 
S^XiUKK  SIX 
tIfiCATIVE  AFP. 


117 

118 

11« 

120 

PAKV^  »•/ 

M0~.  'KR 

FATHr.R  _^ 

f  t'NCKPT 

cinin  ;Nr. 

inVi  <ai:t._ 

IN  muM'TL 

10 

14 

10 

14 

10  14 

10  14 

IMSTRUMMTS:    Sentence  Coaipletlofi 
and  Story  Coispletlofi 

VARtAlLES:       P«r<<nt/chnd  InteractiMi 
fcoroa       Sentence  and 
Negative  Aff<'tft  swasuras 
froM  both  Stories  Four 
and  Six 
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I'j    IMi  I/It, 


IritiTAi  t  Inn  lt.tn*i  »>f  t  l>i  St»!»Mi'»   <  ..tnplt  i  li'n    pf.ij  llii'  J"l/fl  '»«'.fiH 
{>,r  (  .pit..   Myl.',  t•>^th.'  ^  f ft  I  vi  u-         (tn^l  I"-  ftlvi   AHiM  ha 
I  h'.  St'-ry  C»>tT,ph«t  1  »Hi 


Ai  I  Ml 


10   ,    lA^    _J<j>^  .  'u 


STORY  TOTALS 

219  STANCe 

220  q;cacf.hoit 

221  initlatioh 

222  AlO/AOVICe 

223  SOLVEX 


224    IKFLEMENTATIOK- 14 


225  OlTCaHE 
EVALUATION 

226  or  Otn'COME 
COPING 

227  Er?TX7I'/EKESl 
R£Spa,S£ 

228  LTXTH 
POSITIVE 

229  jtfTECT  HERO 
NECATIVT 

232  INSTRU?ffiN7Al.m  H 


-16 

.14 

.14 

.16 

.16 

17 

r  14 

.15 

 ll'i    _L*!1  

MO  fill  V  _  _tAl«i^lH__ 

.'MLt'At.T.  ?KH  Ha"<  T, 

0        14 '  10  14 


,15 

.14 

i'  If  oi  f  til  I'i  Intf  rntt  li>n 
J  t .    ■    '  f      ni  iMU  «   rthi!  fiitJi 
'  .       s  i,.r  f '  pi  n.  ^tyl«', 

<     !l    !U     M       Cl  1  Vt  III  MM,  iinJ 

J'"  'i  t  lv<»  Af  fret  frOM 
Story  C'impictlon 


HYPOTHESIS  102:    Th^rc  viU  be  a  negative  relJtlonshlp  between  the  Parent/Child 

In:er*.^Eion  ite-s  of  the  Se-tence  Ccrapletltjr.  and  the  Total  Score 
for  Nei^acive  Affect  froc  the  Story  Coiapletlon. 


rwSTHtJ>C:»TS: 


VARIABLES ; 


117 


lj5_ 
CHILD  5.T. 


119 


170 


IKTER.^CT, 


STORY  TOTAL 
NECATIV£ 
230    AFFECT  HERO 


10 

14 

10 

14 

10 

14 

10 

14 

.14 

.15 

Sentence  Completion 
and  Story  Completioc 
Pannt/Chlld  Interaction 
ire-s  of  Sentence  and  Total 
Negative  Affect  froa  Story 


HYPOTHESIS  103: 


SAI 

AUTHOR  XTY 
SAt  TOTAL 
U2  SCORE 


38 


7h«re  will  be  a  positive  relationship  between  the  Parent/Child 
Interaction  items  of  the  Sentence  Completion  and  the  "Good  Coping" 
accre  for  the  Authority  area  as  veil  as  the  total  "Good  Coping"  score. 


ISSTRU>CSTS: 


VARIABLES: 


117 


CrXEFT 


118 


Ch:LD  int. 
1^^  Jh_ 


119 


VOTH^R  _ 
VTf- KACr  ■ 


170 


FATTgR 
IWfERAOT. 


10 


Sentence  Cospletion  aot 
Social  Attitudea  Inventory 
Parrnt/Child  Interaction 
iter<  uf  Sentence  and  SAI 
Good  Coping  -  Authority 
area  -  aa  well  aa  Total 
SAl  Good  Coping 


HYPOTHESIS  104: 


OCC.  VALUt 
FOLLOW 
28  FATHER 


There  vill  be  a  positive  rclitiorship  between  the  Father/Chllii 
Interact  ion    ttia  frofs  the  St-atencti  Cotspletion  and  the  Occupaticnal 
Value:    "Fjlloto  rather'*. 


INSTRIWENTS : 


VARIABI^S: 


120 
-.TEHACT 


10 


1^ 


Sentence  Ccopletion  and 
<Vc»,-«dtional  Valuea 
Inventory 

F.ulur/Clttld  Interaction 
£i^^  Sentence  and  Occupa* 
tional  Value  -  Follow  Father 
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tlVPWIIFSIS  IOj      •nuTt  will  be  •  punttiv*'  r<>l  at  1  onuhl  p  U  •wi'#'n  i  tt»   J'Ar»  nt/^t*l  Id 
InttTHLtl'in  ltc'-'»  of  tl»e  .'.int*nic  Cirt^.ph  tlim  «nd  i  U'  IntrJfinlc 

OCi. up/It  llifKll  V«)U(>H. 


If! 

IKVlKtJMKNTS- 
VARIABLKS- 


117 


OCCUPATIONAL  10 

U 

VALUES  XNVEMTOinr 
ALnUlSM  17 

IS 

esTHmcs 

-.19 

16 

INDCraiDQICE 

-.19 

17 

MANACEMDIT 

19 

SELF- 
SATISFACTION 

.17 

20 

INTELLECTUAL 
STIMULATION 

21 

CREATIVITY 

27 

VARIETY 

29 

TOTAL 
IMTaZliSIC 

119 


120 


PAK^:■T/       w/rwzH  fathct 

10       14        to  14 


CHILD  liT, 

10   u 


.14 

-.15 

-.16 

-15 

S<  nr^ncf  Ccmplt  t  l(in  and 

Ot  t  uprtt  1  »'n«l  Vttl'Ji'ii 
lliVi  n(  i'Ty 

i'nr>M/f  t'lld  Inlimrllon 
Memii  uf  Sifitifice  and 
Intrinsic  Occupalional 
Valu«a 


VYFOTHESIS  106:  Tnere  will  be  a  negative  relationship  bef^en  the  Parent/Child 
Interaction  Iceas  of  tha  Santence  Completion  and  tha  ExCrinaic 
Occupational  Valuea. 


IKSTKUMENTS : 


VARIABLES : 


117 


OCC.  VaLOES 

BiV.  EXTVIKSIC 

18 

SUCCESS 

22 

sECURirr 

23 

PRESTIGE 

ECOKOMIC 

24 

RETURMS 

25 

SURROUMDniCS 

26 

ASSOCUTES 

FOLLOU 

28 

FATHER 

TOTAL 

>0 

EXTRINSIC 

10 


14 


.24 

.14 

lis 


PARET^T/ 


U9 


120 


Ctr.CEPT     CHILD  ly?^ 


10 


14 


MQClffiR   

INIlRACT,  INTERACT. 


FATHER 


Sentt?nce  Completion  sod 
Occupational  Valuea  tnv. 
Pare.it/rhlld  Interaction 
Itetnf  of  Sentence  and 
ExtrlnKic  Occupational 
V«l'ja« 


.21 

10 


14 


.18 

10 


14 


.14 

llVPOrriESiS  107: 


There  viU  be  a  negative  relationship  besween  the  Father /Chi Id 
IrCerac$i.on  iten  fron  the  Sentence  Ccr>pleclon  «ind  the  discrepancy 
score  between  Che  Father's  Occupational  and  the  Child's  Aspiration. 


120 


INSfRl'>ENTS: 


VARIABUS: 


35 


occ.niT.  XKv. 

FATHER'S  OCC. 
CHILD'S  ASP. 


FATHKR 

IKTERACT. 

10 

14 

Sentence  'Completion  an4 
Occupativ  il  Interest  Inv. 
Father/Ch-  Interaction 
of  Sentenct.  ana  Fathet*a 
Occupation-Child  Aspiration 
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Mt^MO     M..  ,  (M    •  f"  li-'/:  'lAJi'f  '.JAM  >n 

jfi-        M,  .   ^.  .    i  .".pti  t  «">*J 

HYPffnilMS  1(18.    "iur.  win        -  po.I'lv.   c     r.  i  m  I-..  1.  -  v.  ■  ,  ti,.    r  .....  •!  |H. 

VJiw'i  i-i    III'    MihtofOlfW  plu» 
r?   i)^    _   1    tl,e   j.^trtJ   S.  «.rfi» 

^"b'  "' 

VIEWS  0?  Lire       h   .    ^-^  

UrVS  OF 

43  CONTROL    .  

ACADEMIC 

44  ucus  c?  cart.        

ACT ion  - 

45  ISACTKfl   •   

IMMEDIATE  - 

46  DELAYED      —   

RATE  OF 

47  ACTION 
INHINSIC  - 

48  EXTRINSIC 
TASK  ACrf.  - 

49  IPR 


-.17 


COMPETITION  -                                17  ?1 

50  CO-OPF.PATIOK    __l_iZ   — — — 

INOEPEOETrr  - 

51  INTERDEPENDENT 


EARNED  STATUS  .5 

52  BESTOWED  STATUS__    ,    :  

CONPROl.T  - 

53  AVOID      

SELF-n.ITI. 

54  OTHER  LNITI.    

SELF  SCLVtH 

55  OTHER  SOLVER  ''^^     

SELF -JOINT 

56  IMPLEMTITATION     .   

HiSTRL'yENT  - 

58  FANTASY 


COKT. /EXPRESS- 
59    IVITY  &  ACCEPT.     — 


60 
61 
62 
63 


ACT./P^SS, 
UNDER  STRESS 
POS./KEG. 
SELF -CONCEPT 
VIEW  OF 
LIFE 
TOTAL 
SCORE 


-.18 


.21 


.19 


HYPOTHESIS  109: 


There  will  be  a  poiltive  reUcionshkp  bctuven  the  Parent/Child 
Interaction  item*  of  the  Sentence  Ccwpletion  Inttruwent  »nd  the 
Aptitude  and  AchievetaenC  ineasurei. 


INSTRUMiyTS  ; 
VARIABLES: 


117 


118 


n9 


120 


Sentence  Co?plecion  and 
Aptitude  and  Achievement 
Parent/Child  Interaction 
items  of  Sentence  and 
Aptlttide  «nd  Achievement 
meaaures 


FATHER 
TNTKRACT., 


1  RAVEH 


2  MATH 


3  READING 
CRAD£ 

4  K>INT  AXTRACE 


.14 

-.15 

.19 

.16 
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H/ro7Mnsis  no. 


PKEK  BRS 
POS.  NOMINA. 
6  AITTHORITY 


Thcrt  will  be  «  positive  rcl/il  lun«hi  p  b«.  twfi  n  the  i' iri  nl /Uill  d 
IntLractl'^n  it*-«ns  of  the  Sentence  C<»npletlon  snd  the  Authority 
icor*  of  ihfl  Peer  BRS. 


VARIAflLES- 


117 


118 


Jll- 


\70 


SEIF- 

FATHER 

CHILD  n.'T. 

INfERACT. 

INTERACT. 

10 

14 

10 

14 

10 

14 

10 

14 

.'.«  Ill  »'tH  1  Pcmpli't  Ion 
^ind  BUS 

Parint/Chtld  Intcractlnn 
itetiia  of  SLnlcnc«  and 
Authurity  of  Peer  BRS 


HYPOTHESIS  111:    There  will  be  a  positive  relationship  between  the  Parent/Child 
Interaction  itcaa  of  Che  Sentence  Completion  and  the  Coping 
Style  Oinenaioo  acorea  from  the  Peer  BRS. 


118 


PEER  BRS 
TOTAL  POSITIVE 
S  VCri.  IMPLBKEKT. 
TOTAL  POSITIVE 

10  NOM.  miTIATIOS 
TOTAL  POSITIVE 

11  ROM.  soim 


SELF- 
CONCEPT 


10 

14 

.19 

.21 

PARKyT/ 
CHILD  INT. 
10  14 


119 


MOTHER 
INTfRACT. 


120 
FATHER 


n.STRUMENTS:     Sentence  Completion 
•r.d  BRS 

VARIABLES:       Parent /Chi Id  Interaction 
items  of  Sentence  and  Cop- 
ing Style  dimension  scorfta 
from  Peer  BRS 


10 

14 

10 

14 

.15 

.18 
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ANOVA  OF  MEANS: 
SUBGROUP  DESCRIPTIONS 


LONDON  TEN-YEAR-OLD  UPPER-LOWER  CLASS  MALES 
Aptitude  and  Achievement 

These  boys  received  low  Aptitude  s^cores  in  both  Stage  I  and  Stage 
III,  ranking  fourth  among  the  ten-year-old  groups  on  each  occasion. 
They  also  ranked  fourth  on  Math,  Reading,  and  GPA  on  both  occasions 
among  the  ten-year-old  groups. 

There  were  no  significant  differences  in  Stage  III  that  did  not 
appear  in  Stage  I. 

Behavior  Rating  Scales 

In  Stage  III  this  group  did  not  differ  significantly  from  any  other 
group  on  any  of  the  variables.    However  in  Stage  I  these  boys  had 
ranked  significantly  low  on  Task  Achievement  and  Authority  and  had 
ranked  first  on  Self-Assertion. 

Occupational  Values 

In  both  Stage  I  and  Stage  III  these  boys  ranked  significantly  high 
on  Prestige  (first)  and  Follow  Father  (second).  They  ranked  signifi- 
cantly low  on  Pleasant  Associates  (eighth  and  seventh  respectively). 

A  finding  observed  in  Stage  III,  but  not  in  Stage  I,  was  a  signifi- 
cantly low  score  on  Success  (sixth).    Findings  in  Stage  I  that  were  not 
replicated  in  Stage  III  were  significantly  high  scores  on  Creativity 
(first)  and  Overall  Extrinsic  (third),  and  significantly  low  scores  on 
Altruism  (sixth).  Independence  (eighth)  and  Overall  Intrinsic  score 
(sixth) . 

When  Intra-group  ranking  of  values  was  looked  at  it  was  seen  that 
both  in  Stage  I  and  Stage  III  these  boys  ranked  lowest  the  values  of 
Independence,  Management  and  Esthetics,  thirteenth,  fourteenth  and 
fifteenth  on  both  occasions.    Creativity  ranked  second  on  both  occasions. 
In  Stage  I  Security  ranked  first  while  in  Stage  III  it  had  only  ranked 
fourth.     In  Stage  III  Intellectual  Stimulation  had  ranked  first  but  in 
Stage  I  it  only  ranked  third. 

Occupational  Interest  Inventory 

In  both  Stage  I  and  Stage  III  these  boys  ranked  significantly  lowest 
on  both  Occupational  Aspiration  and  Occupational  Expectation.    They  were 
also  significantly  different  (ranking  fourth  on  both  occasions)  on  the 
Father  Occupation/Child  Aspiration  variable.    In  Stage  III  they  ranked 
fifth  on  Father's  Occupation,  being  significantly  different  from  other 
groups . 
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Educational  Aspiration 


In  Stage  III,  only  this  group  ranked  significantly  low  on  Edu- 
cational Aspiration  (seventh).     In  Stage  I  they  ranked  fourth  on 
Educational  Aspiration  and  did  not  differ  significantly  from  other 
groups. 

Social  Attitudes  Inventory 

It  is  impossible  to  make  comparisons  between  Stage  I  and  Stage  III 
findings  for  this  instrument  since  not  only  was  it  completely  revised 
but  also  the  scoring  and  scaling  systems  generated  different  variables; 
thus.  Stage  III  results  only  will  be  reported. 

These  beys  did  not  differ  significantly  from  any  other  group  in  any 
of  the  behavior  areas  or  on  the  total  score. 

Sentence  Completion 

For  the  Task  Achievement  scales  there  was  no  pattern  of  differences 
which  distinguished  this  group  in  the  same  way  in  both  Stage  I  and 
Stage  III.     In  fact,  this  group  did  not  differ  significantly  from  Any 
other  group  on  any  of  the  Stage  III  variables.    However  in  Stage  I  it 
received  a  significantly  higher  score  (ranking  third)  on  Attitude, 
while  Frequency  of  Positive  Affect  ranked  significantly  low  (eighth). 

In  the  Interpersonal  Relations  area  there  were  no  findings  that  were 
similar  for  Stage  I  and  Stage  III.    As  In  the  Task  Achievement  area, 
this  group  did  not  differ  significantly  from  any  other  group  on  any  of 
the  Stage  III  variables.    In  Stage  I  they  were  significantly  low  on 
Engagement  and  Coping,  ranking  eighth  on  both  variables,  while  ranking 
chird  on  Attitude,  significantly  different  from  other  groups. 

In  the  Authority  area  this  group  ranked  significantly  lowest  on 
Stance,  both  in  Stage  I  and  Stage  III„    There  were  no  other  similari- 
ties but  one  interesting  difference  occurred.    In  Stage  I  these  boys 
ranked  signif icancly  lowest  on  Frequency  of  Negative  Affect  while  in 
Stage  III  they  ranked  significantly  highest  on  Depressive  Affect,  Al- 
though there  is  some  difference  in  the  way  the  scores  were  arrived  at 
in  Stage  III,  Hostile  and  Depressive  Affect  being  separated,  if  the  two 
scores  were  combined,  as  was  done  In  Stage  I,  these  boys  still  ranked 
very  close  to  the  top. 

These  boys  ranked  significantly  lowest  on  Ald/Advlce  in  Stage  III 
but  as  this  dimension  was  not  obtained  in  Stage  I  no  comparison  can  be 
made.    In  Stage  I,  only,  they  ranked  significantly  highest  on  Frequency 
of  Neutral  Affect. 
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In  the  Anxiety  area  there  were  no  similarities  in  the  findings  be- 
tween Stage  I  and  Stage  III.     In  Stage  III  the  only  significant  dif- 
ference was  on  Positive  Affect,  this  group  ranking  significantly  low 
(seventh).     In  Stage  I  the  group  ranked  significantly  low  (seventh) 
on  Frequency  of  Negative  Affect  and  significantly  high  on  Frequency  of 
Neutral  Affect. 

In  the  area  of  Aggression  there  were  no  similarities  but  one  striking 
difference,  this  group  ranking  significantly  lowest  on  Stance  in  Stage 
I  but  significantly  highest  in  Stage  III.    There  were  no  other  signLfi- 
cant  differences  from  other  groups  in  Stage  III.    In  Stage  I  this  group 
ranked  significantly  lowest  on  the  Engagement  variable. 

Overall  this  group  had  signif icantxy  low  scores  on  Positive  Affect 
in  both  Stage  I  and  Stage  III,  ranking  eighth  and  seventh  respectively. 
In  Stage  III  there  were  no  other  significant  differeaces  from  other 
groups  but  in  Stage  I  these  boys  also  scored  significantly  highest  on 
Frequency  of  Neutral  Affect  and  ranked  significantly  higher  (third)  on 
Attitude* 

For  the  Parent/Child  Interaction  items  there  were  no  findings  that 
were  similar  for  both  Stage  I  and  Stage  III.     In  Stage  III  this  group 
differed  significantly  from  other  groups  on  Self-Concept,  ranking 
second.     In  Stage  I  it  ranked  significantly  highest  both  on  Parent/ 
Child  Interaction  and  Father  Interaction. 

On  Reality/Fantas>'  Acliievement  Discrepancy  this  group  scored  low  in 
both  Stage  I  and  Stage  11"^,  seventh  and  eighth, respectively. 

Story  Completion   

Comparison  of  3Lage  I  and  Stage  III  findings  is  rather  difficult  for 
this  insti'ument  as  a  number  of  revisions  were  made  both  of  the  instru- 
ment itseli  and  of  the  scoring  system. 

However  some  scores  were  the  same  for  both  stages  anU  these  will  be 
discussed  <£irst.    Coping  Effectiveness  ratings  wer«  obtained  for  all 
stories  in  both  stages.    There  were  no  similar  findings  for  Stage  I  and 
Stage  III  for  this  group  on  any  of  the  individual  Coping  Effectiveness 
ratings  or  the  overall  Coping  Effectiveness  rating. 

In  Stage  III  these  boys  scored  significantly  highest  on  Coping  Ef- 
fectiveness in  the  Anxiety  area  (Story  Six),  while  in  Stage  I  they 
scored  significantly  highest  on  Authority  (Father's)  and  Interpersonal 
Relations  (Story  Four). 

With  re^w.J  to  the  Coping  Style  din*  nsions  only  Stance^  Engagement, 
Initiation,  Implementation  and  Persistence  were  scaled  for  ooth  stages. 
Also,  only  mean  scores  across  all  stories  were  available  for  Stage  I 
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data,  while  both  mean  and  scale  scores  and  individual  story  scale 
scores  are  available  for  Stage  III  data.    For  these  scales  present 
in  both  Stage  I  and  Stage  III  there  were  no  significant  findings 
that  were  similar  for  this  group. 

In  Stage  I  Stance  ranked  significantly  highest.    In  Stage  III  there 
were  three  significant  differences.    These  boys  ranKed  lowest  on  Mean 
Negative  Affect  Expresseu  by  Hero,  and  Mean  Affect  of  Hero  Pius  Others. 
They  were  second  lowest  on  Mean  Positive  Affect  of  Hero. 

One  new  dimension  in  Stage  III  was  Response  Length.    These  boys 
tanked  significantly  lower  than  any  other  group  on  all  seven  stories, 
and  on  Mean  Response  Length.    For  Story  One  they  diftered  significantly 
froTx  other  groups  only  on  Positive  Affect  and  Total  Affect,  ranking 
eighth  on  both  of  these  variables. 

For  Story  Two  they  differed  significantly  only  on  Negative  Affect 
Expressed  by  Hero,  ranking  lowest.    Story  Three  produced  no  significant 
differences  for  any  variable  but  for  Story  Four  this  group  ranked  sig- 
nificantly highest  on  Stance  and  Outcome  and  significantly  lowest  on 
Negative  Affect  and  Total  Affect.    For  Story  Five,  the  only  significant 
differences  occurred  on  Negative  Affecc  Hero  and  Total  Affect,  this 
group  ranking  lowest  on  both  variables.    They  scored  significantly 
highest  for  Engagement  and  Implementation  on  Story  Six  and  significantly 
lowest  on  Negative  Affect  and  Total  Affect.    They  were,  also,  signifi- 
cantly lowest  on  Negative  and  Total  Affect  for  Story  Seven.    They  ranked 
significantly  highest  for  Solver  on  the  same  story.    On  mean  scores 
across  stories  they  differed  significantly  from  other  groups  only  on 
the  Mean  Positive,  Negative  and  lotal  Affect  dimensions,  ranking  seventh 
and  eighth, respectively . 

Interpretive  Comments 

In  both  Stage  I  and  Stage  HI  these  boys  scored  lowest  of  the  four 
ten-year-cld  groups  on  ^titude  and  Achievement.     It  would  seem  that 
they  were  not  particularly  academically  oriented,  for  not  only  were  they 
the  lowest  of  the  ten-year-old  groups  but  all  their  scores  were  below 
average,  especially  so  in  the  case  of  Reading.    They  scored  best  on 
Aptitude  and  GPA  in  both  stages. 

Despite  this  poor  performance  they  were  seen  by  their  peers  as  work- 
ing hard  at  their  lessons,  although  at  the  same  time  they  did  not  get 
along  well  with  their  teachers.    Their  peers  also  ranked  them  high  on 
Implementation  and  Solver  but  didn't  see  tham  as  coping  well  with 
^Axiety  problems. 

Perhaps  their  own  assessment  of  their  abilities  v;a8  more  accurate 
than  that  o/  their  fellows  as  they  had  the  lowest  job  expectation  and 
also  the  lowest  aspiration.    However  in  spite  of  this  they  were  still 
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aiming  at  a  job  of  higher  status  than  that  held  by  their  fathers.  In 
keeping  with  this  low     ^b  aspiration  in  relation  to  other  groups,  they 
also  had  an  educational  aspiration  lower  than  almost  all  other  groups. 

It  is  interesting  that,  of  the  attributes  of  a  job,  they  thought 
Intellectual  Stimulation  the  most  important.    This  would  seem  to  be 
consistent  with  the  view  of  their  Academic  Task  Achievement  held  by 
their  peers,  but  not  quite  in  line  with  their  Occupational  and  Edu- 
cational Aspiration  levels.     It  would  be  interesting  to  discover  just 
what  they  defined  as  "many  interesting  things."    That  this  was  not 
a  unique  feature  of  Stage  III  results  is  clear  if  the  Stage  I  rankings 
are  examined.    Although  Intellectual  Stimulation  did  not  get  the  first 
rank  it  did  rank  third  and,  in  fact,  in  terras  of  actual  score  units  i^ 
had  a  greater  value  in  Stage  I.     If  Variety  had  not  been  included  as 
one  of  the  values  a  possible  explanation  might  have  been  that  these 
boys  had  perceived  Intellectual  Stimulation  as  meaning  a  chance  to  do 
many  different  things  and  not  having  to  work  too  hard  at  any  particular 
job.    However,  as  Variety  is  described  in  a  separate  statement  it  does 
not  seem  as  if  this  can  be  the  c?s^*    Their  choice  of  Intellectual 
Stimulation  was  supported  by  their  second  choice.  Creativity,  by  both 
Suage  I  ana  Stage  III  boys. 

Their  final  three  choices  were  also  consistent  across  the  two  stages. 
They  were  least  interested  in  work  chat  they  were  free  to  do  in  their 
own  way,  work  where  they  would  lead  other  people  or  work  of  an 
esthetic  nature.    They  were,  in  fact,  quite  happy  to  be  told  what  to  do. 

The  two  differences  of  note  occurred  for  the  values  of  Prestige  and 
Security.    By  1969  Prestige  had  risen  to  third  place  as  opposed  to 
sixth  in  1966.    This  rise  in  ranking  was  a  phenomenon  common  to  all  ten- 
year-old  groups  r.^gardless  of  sex  or  socioeconomic  status.    It  did  not 
occur  at  age  four*:een  where  Prestige  had  approximately  the  same  inkings 
for  all  groups  in  both  stages. 

As  the  samples  were  drawn  from  the  same  schools  in  both  stages  it 
would  be  difficult  to  attribute  this  change  to  school  environment. 
There  would  seem  to  be  influences  at  work  common  to  all  ten-year-olds. 
Just  what  they  might  be  it  is  difficult  to  say  though  the  increasing 
number  of  well  known  names  in  the  field  of  popular  entertainment  may 
have  some  influence . 

Security  dropped  from  first  piace  to  fifth.    This  had  been  lanked 
first  in  Stage  I  and  at  that  time  the  coir^nent  had  been  made  that  it  was 
not  the  sort  of  attribute  that  ten-year-olds  would  have  been  expected  to 
value  greatly;  so  perhaps  the  Stage  III  sample  does  present  a  more 
realistic  picture  in  this  respect.    Or  it  may  be  that  economic  condi- 
tions had  improved  and  chat  Security  was  not  as  greatly  stressed  by 
parents  as  it  had  been  three  years  earlier ♦ 
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Their  responses  on  the  Social  Attitudes  Inventory  were  reasonably 
consistent  with  the  results  of  the  Behavior  Rating  Scale.  Although 
not  significantly  different  from  other  groups,  they  did  r?nk  third  on 
Task  Achievement,  fifth  on  Interpersonal  Relations  and  seventh  on 
Anxiety.    Their  peers  had  ranked  them  second  on  Task  Achievement,  fifth 
on  Interpersonal  Relations  and  seventh  on  Anxiety.    The  only  dis- 
crepancy came  in  the  Authority  area  where  the  boys  reported  themselves 
as  getting  on  quite  well  with  authority  figures  while  their  school- 
mates did  not  support  this.    However,  while  the  Behavior  Rating  Scale 
was  concerned  with  only  one  Authority  figure  --  the  teacher  the 
Social  Attitudes  Inventory  also  included  the  child's  behavior  in  re- 
lation to  the  parent.    This  may  well  account  for  the  discrepancy  be- 
tween peer  and  self-report. 

In  neither  stage  did  the  Sentence  Completion  instrument  differen- 
tiate this  group  very  clearly  from  others.    However,  while  in  Stage  I 
there  were  twelve  significant  differences  over  the  five  behavior  areas, 
in  Stage  III  there  were  only  five.    The  only  point  of  agreement  seemed 
to  be  for  the  Stance  dimension  in  the  Authority  area,  this  group  rank- 
ing eighth  for  both  stages.    In  the  Aggression  area  thib  dir.ension 
produced  a  complete  reversal  of  ranking,  the  boys  being  eighth  in  Stage 
I  but  first  in  Stage  III.    It  is  difficult  to  find  a  reason  for  this 
lack  of  discrimination  in  Stage  III.    The  majority  of  items  remained  the 
same  and  the  scoring  and  scaling  systems  were  changed  very  little.  The 
primary  change  was  the  separation  of  Negative  Affect  into  Depressive  and 
Hostile  Affect  and  the  addition  of  the  Aid/Advice  scale  which  did  not 
effe  t  the  other  scale.    One  reason  for  the  change  in  the  Aggression 
rea  might  well  be  the  addition  ot  another  stem  so  that  coping  with  Ag- 
ression involved  dealing  with  an  outside  figure  as  well  as  Aggression 
;   thin  the  self. 

There  was  no  agreement  between  the  results  of  the  Story  Completion 
from  Stage  I  to  Stage  III,  and  in  fact  there  was  little  agreement  between 
the  Scory  Completion  results  and  the  results  from  the  instruments  already 
discussed.    For  it  showed  this  group  scoring  significantly  highest  on 
Coping  Effectiveness  on  one  Anxiety  story  and  highest,  though  not 
significantly  so,  on  the  other.    Yet  their  scores  on  the  Behavior  Rating 
Scale >  Social  Attitudes  and  Sentence  Completion  all  indicated  low  copin^j 
effectiveness  in  chis  behavior  area. 

The  consistently  low  standing  in  Stage  III  on  Response  Length  was 
probably  related  to  this  group's  poor  academic  competence,  which 
included  lack  of  writing  skills. 
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LONDON  TEN-YEAR-OLD  UPPER-LOWER  CLASS  FEMALES 
Apt  it  ude  and  Achievement 

These  girls  received  a  significantly  low  Reading  score  in  both 
Stage  I  and  Stage  III,  ranking  third  within  their  age  group  on  both 
occasions.    There  were  no  other  significant  differences  in  either 
Stage  I  or  Stage  III. 

Behavior  Rating  Scales 

There  was  no  pattern  of  differences  that  distinguished  this  group 
in  the  same  way  in  both  Stage  I  and  Stage  III.     In  Stage  III  only, 
this  group  ranked  significantly  lowest  on  Solver.     In  Stage  I  these 
girls  scored  significantly  higher  (ranking  second)  on  the  Authority 
question. 

Occupational  Values  Inventory 

In  both  Stage  I    nd  Stage  III  this  group  ranked  significantly  low 
on  Independence,  seventh  and  eighth,respectively .    This  was  the  only 
significant  difference  in  Stage  III.     In  Stage  I,  however,  these  girls 
ranked  significantly  high  on  Altruism,  Management,  Intellectual 
Stimulation,  Variety,  and  the  Overall  Intrinsic  score.    They  ranked 
significantly  low  on  Pleasant  Associates,  Follow  Father  and  Overall 
Extrinsic  score . 

When  the  Crder  of  Preference  of  Values  was  looked  at,  it  was  seen 
that  for  both  stages  the  same  values,  Esthetics,  Management,  Indepen- 
dence and  Follow  Father,  received  the  last  four  ranKings.    The  first 
value  was  also  the  same  in  both  stages,  these  girls  choosing  Intel- 
lectual Stimulation  as  theii.  most  preferred  value.    However  in  Stage 
III,  Self-Satisfaction  and  Pleasant  Associates  ranked  second  and  third 
while  in  Stage  I  Altruism  and  Security  were  placed  in  those  positions. 

Occupational  Interest  Inventory 

In  ..oth  Stage  I  and  Stage  III  Fat'ier's  Occupa*- ion/Child's  Aspira- 
tion ranked  significantly  high,  second  and  third  respectively,  while 
Child's  Expectation  ranked  significantly  low  being  sixth  for  both 
stages . 

In  Stage  I  only,  the  group  ranked  significantly  low  on  Child's  Aspi- 
ration, also,  but  there  was  no  significant  difference  in  Stage  III.  In 
Stage  III  they  ranked  seventh  on  Father's  Occupation,  being  signifi- 
cantly different  from  other  groups.  -i*^ 
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Educational  Aspiration 


In  both  Stage  I  and  Stage  III  these  groups  ranked  significantly 
lowest  on  this  variable. 

Social  Attitudes  Inventory 

It  is  impossible  to  make  comparison  between  Stage  I  and  Stage  III 
findings  for  this  instrument  since  not  only  was  it  completely  revised 
but  the  scoring  and  scaling  systemn  generated  different  variables; 
thus  Stage  III  results,  only,  will  be  reported. 

These  girls  ranked  first  in  both  the  areas  of  Authority  and  Aggres- 
sion indicating  that  they  perceivad  themselves  as  good  copers  in  these 
areas  • 

Sentence  Completion 

For  che  Task  Achievement  scales,  this  gruup  did  not  differ  signifi- 
cantly from  other  groups  on  any  of  th^.  scales  with  the  exception  of 
Attitude.     In  Stage  I  these  girls  ranked  --cond  highest  on  Attitude, 
but  this  result  was  not  replicated  in  Sta^  III. 

In  the  Interpersonal  Relations  area  there  were  no  findings  that  were 
similar  in  both  Stage  I  and  Stage  III.    These  girls  did  not  differ  sig- 
nificantly from  other  groups  on  any  of  the  Stage  III  variable?;  in  this 
area.     In  Stage  I  they  scored  significantly  lowest  on  Stance  and  sig- 
nificantly high  on  Attitude,  ranking  second* 

In  the  Authority  area  they  ranked  significantly  highest  on  Actitude 
in  both  Stage  I  and  Stage  III.    There  were  no  other  similarities.  In 
Stage  III  these  girls  also  scored  significantly  high  on  Depressive  Affect, 
ranking  second* 

In  the  area  of  Anxiety  this  group  did  not  differ  significantly  from 
any  other  group  in  either  Stage  I  or  Stage  III,  with  the  exception  of 
Positive  Affect  in  Scage  III  where  it  ranked  significantly  lowest. 

Finally,  in  the  area  of^  Aggression  there  were  no  findings  similar  in 
Stage  I  and  Stage  III.    In  Stage  III,  Engagement  ranked  significantly 
highest  but  these  girls  were  not  significantly  different  from  other 
groups  on  any  of  the  other  variables.    In  Stage  I  they  ranked  signifi- 
cantly lowest  on  Coping  Effectiveness  and  on  Frequency  of  Neutral  Affect. 
They  ranked  significantly  highest  on  Frequency  of  Negative  Affect. 

Overall  they  ranked  significantly  lowest  on  Stance  iti  both  Stage  I 
and  Stage  III.    In  Stage  III  only  they  ranked  significantly  lowest  on 
Positive  Affect  and  significantly  highest  on  Depr^ssive*^ Af fact.  In 
Stage  I  only  they  ranked  significantly  highest  on  Attitude,  but  there 
were  no  other  significant  differences. 


For  the  Parent/Child  Interaction  items  there  were  no  findings  that 
were  similar  for  both  Stages  I  and  III.    In  Stage  III  this  group  did 
not  differ  significantly  from  other  groups  on  any  of  the  four 
variables.     In  Stage  I  they  had  the  lowest  score  on  Self -Concept  and 
scored  significantly  high  on  Parent/Child  Interaction,  ranking  second. 

There  were  no  significant  differences  in  either  Stage  I  or  Stage  III 
on  Reality/Fantasy. 

Story  Completion 

Comparison  of  Stage  I  and  Stage  III  findings  is  rather  difficult 
for  this    instrument  as  a  number  of  revisions  were  made  both  of  the 
instrument  itself  and  of  the  scoring  system.      However,  some  scores 
were  the  same  for  both  stages  and  these  will  be  discussed  first. 
Coping  Effectiveness  ratings  were  obtained  for  all  stories  in  both 
stages.    There  were  no  similar  findings  for  Stage  I  and  Stage  III  lor 
this  group  on  any  of  the  individual  Story  Coping  Effectiveness  ratings 
or  the  Overall  Coping  Effectiveness  ratings. 

In  Stage -III  this  group  scored  significantly  highest  on  Story  Two, 
Coping  Effectiveness.    The  comparable  story  in  Stage  I  showed  no 
significant  difference.     In  fact,  this  group  did  not  differ  signifi- 
cantly from  any  other  group  on  any  of  the  Coping  Effectiveness  ratings 
for  Stage  I.        in  Stage  III,  Story  Two  was  the  only  story  to  have  a 
significant  difference  but  th  i  group  also  scored  significantly  highest 
on  Mean  Coping  Effectiveness,  a  result,  not  replicated  in  Stage  I. 

Only  a  certain  number  of  Coping  Dimensions  were  scaled  in  botn  Stage 
I  and  Stage  III:  Stance,  Engagement,  Initiation,  Implementation,  and 
Persistence.  There  were  no  significant  similar  findings  for  this  group 
i  Stage  I  and  Stage  III.  In  Stage  III  this  group  scored  significantly 
highest  on  Mean  Engagement,  Mean  Initiation,  and  Mean  Implementation, 
la  Stage  I  they  scored  significantly  high  on  only  one  dimension  —  that 
of  Stance,  where  they  ranked  second. 

Tailing  the  variables  used  for  the  first  ti^e  in  Stage  III,  this  group 
showed  a  number  of  significant  differences.    Oae  which  was  consistent 
across  all  s  ven  stories  was  Response  Length,  where  these  girls  differed 
significantly  from  other  groups  on  all  stories  ranking  eighth,  sixth 
and  seventh.    They  ranked  sixth  on  Mean  Response  Length. 

On  Story  One  they  ranked  significantly  high  on  Engagement,  Solver, 
Implementation,  Outcome  and  Evaluation  of  Outcome. 

On  Story  Two  they  ranked  significantly  highest  on  Solver. 

On  Story  Three  they  did  not  differ  significantly  from  any  other  group 
and  the  same  was  true  of  Story  Four  with  the  except iotk  of  Negative 
Affect  where  these  girls  scored  significantly  low  on  this  dimension. 


-357- 


ranking  seventh.    They  did  not  differ  from  other  groups  on  any  variable 
for  Story  Five,  Story  Six,  or  Stoi y  3even. 

On  the  Mean  scoies  across  stories  these  girls  differed  significantly 
from  other  groups  on  Solver,  Oiitcome  and  Evaluation  of  Outcon^,  on  all 
of  which  they  ranked  first* 

Interpretive  Comments 

In  both  Stage  I  and  Stage  III  these  girls  ranked  third  among  the  four 
ten-year-old  groups  on  both  i^titude  and  Achievement.    However,  it  was 
only  on  the  Reading  test  that  they  obtained  a  significantly  different 
score  from  other  groups.    As  was  the  case  for  boys  of  the  same  age  and 
social  class  all  their  scores  were  below  average,  but  whereas  in  Stage 
I  Reading  ranked  lowest  and  GPA  highest,  in  Stage  III  GPA  had  the 
lowest  score  and  the  ^t  itude  test  the  highest . 

This  would  seem  to  indicate  that  they  are  not  working  as  well  as 
taey  might,  a  suggestion  supported  by  the  peer  assessment  of  their 
Acaderriic  Task  Achievement.    Although  not  significantly  different  from 
other  groups,  they  were  ranked  sixth  when  the  question  was  one  of  who 
worked  hardest  at  their  lessons.    Nonetheless  they  got  on  well  with 
their  teachers   xcording  to  their  peers'  assessment.    They  were  also 
able  to  contro'  their  tempers  whan  something  happened  that  they  did  not 
like.     It  seer»s  that  they  got  on  much  better  with  their  teacher  than 
they  did  with  their  peers  even  though  they  didn't  try    very  hard  to 
get  their  own  way* 

They  were  realistic  enough  to  have  a  low  educational  aspiration  but 
coupled  with  this  was  the  desire  to  have  a  job  oi  lower-middle  class 
status  and  the  expectation  was  that  they  would  just  «  >out  reach  this 
level.    They  certainly  asf-ired  to  a  job  of  much  higher  status  than  that 
of  their  father  and  in  this  they  exceeded  the  aspiration  of  boys  of  the 
same  social  class.    This  may  make  life  difficult  for  upper-lower  class 
boys  who  tendeu  to  think  in  teirms  of  upper-lower  class  jobs.    This  was 
a  replication  of  the  situation  in  Stage  I  and  would  suggest  that  this 
was  a  stable  feature  of  the  pattern  for  upper-lower  class  children,  the 
^irls  bein^  the  oaes  to  aspire  to  and  expect  a  better  standard  of 
living  than  experienced  at  the  moiaent. 

These  findings  would  suggest  that  these  girls  were  more  interested 
in  material  matters  than  otherwise  but  this  is  not  fully  supported  by 
the  ordering  of  Occupational  Values.    Like  hoys  of  the  same  ago  and 
social  class  their  first  choice  was  Intellectual  Slimuiation,  as  it  wan 
alco  in  otage  I.    As  with  the  boyr.  it  would  tia/e  been  interesting  to 
discover  just  what  was  meant  by  resting  thrngs."    Their  second 

choice,  Self-Satisfartion,  hardly  set;med  to  tie  in  with  their  peers* 
assessment  of  their  work  at  school  but  perhaps  because  of  their  low 
aptitude  they  did  noi  feel  good  about  the  work  they  did  ^t  school  and 
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were  looking  forward  to  the  opportunity  of  doing  something  less 
academically  based.    Although  in  Stage  I  Altruism  ranked  as  their 
second  choice  it  fell  to  seventh  in  Stage  III  and,  as  with  all  ten-year- 
old  groups,  Security  had  lost  ground  as  most  preferred  value.  However 
the  last  four  values  were  the  same  for  both  stages,  Follow  Father  com- 
ing last  as  might  be  expected  from  girls.    The  other  three  values  are 
the  same  as  for  ten-year-old  upper-lower  class  boys:  Independence, 
Management  and  Esthetics. 

Their  results  on  the  Social  Attitudes  instrument  were  not  quite  con- 
sistent with  either  their  achievement  scores  or  the  peer  assessment. 
It  may  well  be  that  some  amount  of  social  desirability  had  influenced 
answers  to  the  questions  on  this  particular  Instrument.    Thus,  although 
peers  ranked  them  sixth  in  the  Task  Achievement  area,  they  ranked  them- 
selves as  equal  first  with  upper-middle  class  girls  ot  the  same  age. 
They  also  reported  themselves  as  dealing  effectively  with  Anxiety 
although  their  peers  only  gave  them  enough  nominations  to  place  them  in 
sixth  position.    And  while  self  and  peer  assessments  would  place  them 
high  on  ability  to  get  along  with  Authority  figures  their  peers  were 
not  as  certain  of  their  ability  to  cope  with  Aggression  as  they  were 
themselves • 

It  would  seem  then  that  these  girls  were  more  eager  to  present  a 
"good"  picture  of  themselves  than  were  some  of  the  other  groups. 

In  neither  stage  did  the  Sentence  Completion  instrument  differentiate 
this  group  very  clearly  from  others.    In  Stage  I  there  wcr'?  seven  sig- 
nificant over  the  five  behavior  areas  while  in  Stage  III  tnere  were  only 
four  • 

The  only  point  of  agreement  was  in  the  Authority  area,  where  this 
group  ranked  first  on  Attitude  in  both  stages.    ThiL  would  seem  to  be 
consistent  with  both  peer  and  self-report  of  behavior  in  this  area. 

The  only  significant  difference  in  the  Aggression  area  was  on  Engage- 
tnent  where  this  group  ranked  first.    This  again  was  consistent  with  the 
self-report  of  the  Social  Attitudes  instrument  where  they  ranke  1  first 
for  number  of  good  coping  choices  and  not  inconsistent  with  their  score 
on  the  Behavior  Rating  Scale  where  their  peers  ranked  them  third  among 
the  groups . 

The  Stage  I  results  were  equally  consistent  within  themselves  in 
that  these  girls  ranked  eighth  on  Coping  Effectiveness  in  the  Aggres- 
sion area  of  the  Sentence  Completion  instrument  and  were  ranked  seventh 
by  their  peers  on  the  Behavior  Rating  Scale.    This  was,  of  course,  quite 
a  different  result  to  that  obtained  and  already  discussed  in  Stage  III. 
The  only  suggestion  for  the  difference  is  the  addition  of  another  stem 
in  the  third  stage  instrument. 


There  was  no  agreement  between  the  results  of  the  Story  Completion 
from  Stage  I  to  Stage  III  and,  in  fact,  there  was  little  agreement 
between  the  Story  Completion  results  and  the  results  of  the  instru- 
ments already  discussed.     It  showed  the  group  scoring  significantly 
highest  on  Coping  Effectiveness  in  the  Interpersonal  Relations  area. 
However,  the  scores  on  the  Behavior  Rating  Scale  placed  these  girls 
low  on  Coping  Effectiveness  and  in  the  Sentence  Completion  they  did 
not  differ  from  other  groups. 

In  Stage  III  they  ranked  first  on  a  number  of  dimensions  Engage- 
ment, Initiation,  Implementation,  Solver,  Outcome  and  Evaluarion  ot 
Outcome,  none  of  these  results  being  consistent  with  other  findings  and, 
in  fact,  for  the  dimension  of  Solver  their  peers  rated  them  lowest  of 
the  eight  groups. 

LONDON  TEN -YEAR-OLD  UPPER-MIDDLE  CLASS  MAI£S 

Aptitude  and  Achievement 

This  group  stood  out  for  its  high  reading  ability  in  both  Stage  I 
and  Stage  III.    In  Stage  III  these  boys  scored  significantly  highest 
on  Mathematics,  Reading,  and  Grade  Point  Average  among  the  four  ten- 
year-old  groups.    In  Stage  I,  this  group  was  highest  of  the  four  ten- 
year-old  groups  on  the  Raven,  Aptitude  measure »  and  they  ranked  second 
highest  of  the  four  ten-year-old  groups  on  the  Reading  test. 

Behavior  Rating  Scales 

No  statistically  significant  findings  for  this  instrument  were  true 
of  both  Stage  I  and  Stage  III.    In  Stage  III,  Solver  scored  significantly 
highest  but  this  group  did  not  differ  significantly  on  any  ether 
variable.     In  Stage  I  they  ranked  significantly  lowest  both  on  Authority 
and  on  the  Summary  Score. 

Occupational  Values 

In  both  Stage  I  and  Stage  III  these  boys  obtained  significantly  high 
mean  scores  on  Creativity  (second  and  first)  and  on  Follow  Father  (first 
both  time<;)  compared  to  other  groups.    They  received  significantly  low 
scores  in  both  stages  on  Success  (seventh).  Pleasant  Associates 
(seventh  and  eighth)  and  Variety  (seventh  and  eighth). 

In  Stage  III,  only,  this  group  scored  significantly  low  on  Altruism 
and  Independence.    In  Stage  I,  only,  this  group  scored  significantly 
high  on  Management, where  they  ranked  second >  and  significantly  low  on 
Security  (seventh). 
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In  terms  of  Order  of  Preference  of  Values,  two  values  were  given  the 
same  rankings  of  fourteenth  and  fifteenth  In  both  Stage  I  and  Stage  III. 
These  were  Management  and  Esthetics.    Two  other  values  also  showed  a 
very  consistent  pattern:  Creativity  and  Intellectual  Stimulation  ranked 
in  the  first  two  places  in  Stage  III.     Intellectual  Stimulation  and 
Altruism  ranked  in  the  first  two  places  in  Stage  I. 

In  Stage  III,  Follow  Father  and  Economic  Returns  were  ranked  third 
and  fourth, respectively.    This  was  not  true  in  Stage  I  where  they  ranked 
eighth  and  sixth.  In  Stage  I  Self -Satisfaction  ranked  fourth  but  in  Stage 
III  it  ranked  sixth. 
Occupational  Interest  Inventory 

A  very  similar  pattern  occurred  for  Stage  I  and  Stage  III.  Child's 
Aspiration  and  Child's  Expectation  ranked  high  for  this  group  in  both 
stages,  second  on  Child's  Aspiration  in  both  stages;  third  and  second, 
respectively •  on  Child's  Expectation.    However  on  Father's  Occupation/ 
Aspiration  this  group  scored  significantly  low  ranking  sixth  for  both 
stages.     In  Stage  III  they  ranked  first  on  Father's  Occupation  being 
significantly  different  from  other  groups. 

Educational  Aspiration 

These  boys  differed  significantly  from  other  grouis  on  this  variable 
in  Stage  III,  ranking  third.     In  Stage  I,  however,  tUey  were  not  signifi- 
cantly different  from  any  other  group. 

Social  Attitudes  Inventory 

It  is  impossible  to  make  comparison  between  Stage  I  and  Stage  lit 
findir4gs  £oi  tb^'s  instrument  since  not  only  was  it  completely  revised 
but  ttxe  see  ing  system  generated  different  variables,  thus  Stage  III 
results  oni.y  can  be  discussed. 

This  ^roup  was  significantly  different  from  other  groups  oi.ly  in 
the  Interpersonal  Relation'^  ar»       where  they  ranked  eighth. 

Sentence  Completion 

Fjr  the  Task  Achievement  scales  this  group  of  boys  did  not  differ 
significantly  from  othc.  groups  on  any  of  the  scales  in  either  Stage  1 
or  Stage  III. 

In  the  Interpersonal  Relations  area  there  were  no  significant  dif- 
ferences in  either  Stage  I  or  Stage  ill,  with  one  exception,     in  Stage 
III  these  boys  ranked  significantly  high  (first)  on  Hostile  Affect. 
This  did  not  occur  in  Stage  X. 
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For  Authority  there  were  no  findings  that  were  similar  in  both  Stage 
I  and  Stage  III.     In  Stage  III  chese  boys  did  not  differ  significantly 
from  any  other  group.     In  Stage  ^  they  differed  significantly  on  only 
one  variable,  Engagement,  where  tney  ranked  first. 

The  same  general  pattern  was  true  for  Anx iety .    That  is,  there  were 
no  findings  similar  in  Stage  I  and  Stage  III  in  terms  of  significant 
differences.    These  boys  did  not  differ  significantly  from  other  groups 
on  any  Anxiety  variables  in  either  stage. 

In  the  area  of  Aggressioa  there  was  no  pattern  of  similarity.  In 
Stage  III  these  boys  ranked  significantly  lowest  on  Coding  Effectiveness 
and  Neutral  Affect  and  significantly  highest  on  Hostile  Affect.  In 
Stage  I  they  did  not  differ  significantly  from  other  groups  on  any 
variable • 

Overall  there  were  no  findings  similar  in  Stage  I  and  Stage  III,  In 
Stage  III  they  ranked  significantly  highest  on  Hostile  Affect.    In  Stage 
I  they  did  not  differ  significantly  on  any  varr^bles. 

For  Parent/Child  Interaction  Items  there  were  no  significant  dif- 
ferences in  either  Stage  I  or  Stage  III, 

On  Reality /Fantasy  there  was  no  similar  finding  in  Stage  I  and  Stage 
III.  In  Stage  III  this  group  ranked  highest.  There  was  no  significant 
difference  in  Stage  I. 

Story  Completion 

Comparison  of  Stage  I  and  Stage  III  findings  will  be  quite  difficult 
due  to  extensive  revisions  of  the  instrument  and  its  scoring  system 

Certain  scores  were  identical  for  both  stages      The  first  of  these 
was  Coping  Effectiveness  ratings.    There  were  no  similai  findings  for 
Stage  I  and  Stage  III  for  the  group  on  any  of  che  individual  Story 
Coping  Effectiveness  ratings  or  the  Overall  Coping  Effectiveness 
rating. 

la  Stage  III  this  group  ranked  significantly  highest  on  Story  One, 
Task  Achievement,  but  did  not  differ  signif icautly  on  any  other  story. 
In  Stage  I  there  were  no  significant  differences  either  on  individual 
stories  or  overall. 

Only  five  Coping  Style  dimensions  were  computed  for  both  Stage  I  and 
Stage  III,  and  only  the  overall  results  are  available  in  Stage  I,  For 
these  scales  of  Stance,  Engagement,  Initiation,  In^lementatiori  a!id 
Persistence,  there  were  no  similar  findings.    In  Stage  III  this  group 
scored  significantly  high  on  Engagement  (second)  and  on  Instrumentality 
(first).    No  significant  differences  occurred  in  St^ge  I. 
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Taking  those  scales  which  were  only  computed  for  Stage  III,  some 
significant  differences  did  occur.    On  Mean  Response  Length  and  on 
individual  Story  Response  Length  they  differed  significantly  from 
other  groups  on  all  stories  ranking  seventh  on  all  but  one  story, 
where  they  ranked  sixth. 

On  Story  One  they  ranked  significantly  highest  on  Engagement, 
Initiation,  Aid/Advice  and  Persistence. 

On  Story  Two  they  ranked  significantly  highest  on  Engagement  and 
Initiation.    They  did  not  differ  significantly  from  other  groups  on 
Story  Three,  Story  Four,  Story  Five  and  only  on  the  Negative  Affect 
and  Total  Affect  variables  for  Story  Six,  where  they  ranked  seventh. 
Similarly  for  Story  Seven, Negative  Affect  was  the  only  variable  to 
show  a  significant  difference  with  these  boys  ranking  seventh- 

On  the  Mean  Scores  across  stories,  which  were  not  scaled  in  Stage  I, 
these  boys  ranked  significantly  highest  on  Aid/Advice  and  second  lowest 
on  Negative  Affect  and  Total  Affect. 

Interpretive  Comments 

This  group  did  not  score  as  highly  on  Aptitude  compared  to  the  three 
other  ten-year-old  groups  in  Stage  III,  as  it  had  done  in  Stage  I.  It 
ranked  second  instead  of  first.    However  despite  this  it  ranked  first 
on  all  three  achievement  tests  in  Stage  III  as  compared  to  ranking 
second  on  all  three  in  Stage  I. 

From  looking  at  these  results  one  would  hypothesize  that  these  boys 
must  work  hard  at  their  lessons  and  this  would  seem  to  be  the  case  inso 
far  as  their  behavior  was  assessed  by  their  peers. 

While  all  their  scores  were  above  average,  that  for  GPA  was  highest 
and  while  not  s-.gnif icantly  different  from  other  groups  on  i^titude, 
they  were  significantly  different  on  all  three  achievement  tests. 

All  these  results  would  suggest  that  the  composition  of  the  sanple 
was  rather  different  to  that  of  Stage  I.    For  this  group  had  scored 
highest  on  i^titude  but  had  only  ranked  second  on  Achievement  and  GPA. 
This  could  have  been  caused  by  the  substitution  of  one  school  for 
another  in  the  Stage  III  testing  program. 

Like  upper-lower  class  boys  of  the  same  age,  they  were  not  regarded 
as  getting  along  terribly  well  with  their  teachers  althcgh  they  did 
get  along  well  with  their  peers.    However  they  did  tend  to  lose  their 
temper  when  things  happened  that  they  didn't  like.    Perhaps  more 
importantly,  they  were  seen  as  having  the  best  ideas  about  ^hat  to  do 
in  the  face  of  a  problem. 
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Like  boys  in  Stage  I,  they  not  only  aspired  to  an  u^.  per -middle  class 
job  but  expected  to  obtain  one.    At  this  age  there  was  a  discrepancy 
Detween  the  status  level  they  aspired  to  and  the  status  level  of  the 
father's  occupation  which  was  of  a  high  level.    Their  educational 
aspiration  was  a  little  lower  than  might  have  been  expected  in  boys  who 
seem  to  have  such  a  high  level  of  drive  in  the  academic  area  in  that 
their  aim  falls  short  of  tertiary  education.    However  it  had  risen 
slightly  from  the  aspiration  level  in  Stage  I. 

Although  the  status  level  they  aspired  to  was  a  little  lower  than 
the  status  level  of  their  father's  job  they  placed  the  value  Follow 
Fatner  third  in  their  list  of  rankings.    This  was  a  big  change  from 
Stage  I  where  it  was  only  ranked  eighth.    The  other  big  change  was  for 
the  value  of  Altruism.     In  Stage  I  it  had  been  ranked  second  but  the 
boys  in  Stage  III  gave  it  a  rai.k  of  ten.     Intellectual  Stimulation  and 
Creativity,  however,  received  high  ranking?  in  both  stages.    This  hig.* 
ranking  of  Creativity  was  confined  to  these  boys  and  to  upper-lower 
class  boys  of  the  same  age  group  suggesting  that  it  was  the  actual 
wording  rather  than  the  abstract  concept  that  appealrjd  here.     "Work  in 
which  you  could  make  or  invent  new  things"  would  suggest  exciting 
possibilities  to  a  ten-year-old  bat  not  have  the  same  enthrailment  for 
the  more  sophisticated  fourteen-year-olds  or  in  fact  for  females  of  any 
age. 

Two  of  their  last  three  choices  did  not  seem  quite  consistent  with 
their  expectation  of  high  status  jobs  as  they  wete  not  interested  in 
Independence  or  Management.    Their  last  choice  of  Esthetics  can  be 
readily  understood.    Like  all  ten-year-old  groups,  the  ranking  for 
Prestige  was  much  higher  in  Stage  III  than  it  was  in  Stage  I,  rising 
from  thirteen  to  seventh.     And  the  suggestion  can  only  be  made,  as  for 
Oiiner  ten-year-old  groups,  that  the  increasing  number  of  well  known 
names  in  the  field  of  popular  entertainment  may  have  had  some  influence 

Self-report  on  the  Social  Attitudes  Inventory  was  not  quite  so  con- 
sistent with  peer  reports  as  was  the  case  for  other  ten-vear-old  groups 
Although  not  significantly  different  from  other  groups  they  did  rank 
second  in  the  Anxiety  area,  on  the  Social  Attitudes  Inventory,  while 
their  peers  ranked  them  second  in  the  same  area.    However  ranks  of 
eighth  for  Interpersonal  Relations  and  fourth  for  Task  Achievement  on 
Social  Attitudes  Inventory  compared  with  peer  assessment  rankings  of 
second  and  first,  respectively .    It  would  seem  that  their  fellows  had  a 
better  opinion  of  these  boys  than  they  had  of  themselves. 

As  in  Stage  I,  they  shoved  quite  an  amount  of  aggre^jsi'^e  affect,  as 
might  be  expected  from  boys  of  this  age.    Their  classmates  were  well 
aware  of  this  and  gave  them  a  low  ranking  when  it  came  to  controlling 
their  temper  when  things  went  wrong.    And  on  the  Sentence  Completion  in 
strument  the  only  behavior  area  to  show  significant  differences  was 
Aggression,  these  boys  ranking  lowest  on  Coping  Effectiveness. 
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The  Story  Completion  instrument  did  not  clearly  differentiate  this 
group  in  either  Stage  I  or  Stage  III.     In  Stage  III  it  did  rank  highest 
on  the  Task  Achievement  story,  a  finding  consistent  with  their  achieve- 
ment scores  and  L.ie  peer  assessment  of  their  behavior. 

LONDON  TEN-YEAR-OLD  UPPER-MIDDLE  CLASS  FEMALES 

Aptitude  and  Achieveroent 

There  was  no  pattern  of  differences  that  distinguished  this  group  in 
the  same  way  in  both  Stage  I  and  Stage  III. 

In  Stage  III  the  only  significant  difference  Wc     on  Reading  where 
these  girls  ranked  second  of  the  four  ten-year-old  groups.    In  Stage  I 
they  differed  significantly  on  Math,  Reading  and  GPA,  ranking  first  of 
the  ten-year-old  groups  on  each  occasion. 

In  Stage  I  they  ranked  second  on  the  Aptitude  test  while  in  Stage  III 
they  ranked  first,  but  were  not  significantly  different  from  the  other 
groups  in  either  stage. 

Behavior  Rating  Scales 

There  were  no  findings  that  were  similar  for  Stage  I  and  Stage  Itl. 
In  Stage  III  this  group  did  not  differ  significantly  from  any  other  or  on 
any  of  the  BR5  variables. 

However  in  Stage  I  this  group  ranked  significantly  highest  on  Academic 
Task  Achievement,  Authority  and  the  Summary  Score.    It  ranked  signifi- 
cantly low  on  Self -Assert ion  and  the  ability  to  handle  Anxiety. 

Occupational  Values  Inventory 

In  both  Stage  I  and  Stage  III  these  girls  ranked  significantly  high 
on  Altruism  (first  and  second)  and  significantly  low  on  Success  (eighth 
in  both  cases) . 

In  Stage  III,  only,  they  ranked  significantly  high  on  Prestige 
(second)  and  significantly  low  on  Creativity  (eighth).     In  Stage  I  they 
ranked  significantly  high  on  Intellectual  Stimulation  (first)  and  Over- 
ail  Intrinsic  (third),  and  significantly  low  on  Economic  Returns  (eighth) 
and  Overall  Extrinsic  score  (seventh). 

When  the  Order  of  Preference  for  Values  was  looked  at  it  was  seen 
chat  two  out  of  the  last  three  rankings  were  the  same  in  both  stages. 
These  values  were  Follow  Father  and  Management,  while  Intellectual  Stimu- 
lation and  Altruism  ranked  first  and  second  in  both  stages. 

Success  ranked  fourteenth  in  Stage  III  but  eighth  In  Stage  I. 
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Occupational  Interest  Inventory 


In  both  Stage  I  and  Stage  III  these  girls  ranked  significantly 
lowest  on  Father's  Occupation/Aspiration, 

In  Stage  III  they  ranked  significantly  lowest  on  Child  Expectation/ 
Child  Aspiration  and  second  lowest  on  Aspiration.    They  ranked  fourth 
on  Father's  Occupation  being  significantly  different  to  ("her  groups. 

In  Stage  I  they  did  not  differ  significantly  from  other  groups. 
Educational  Aspiration 

In  Stage  III  this  group  did  not  differ  significantly  from  other 
groups  on  this  variable.    However  in  Stage  I  they  scored  significantly 
high,  ranking  third. 

Social  Attitudes  Inventory 

Only  the  Stage  III  results  can  be  discussed  as  both  the  form  of  the 
instrument  and  the  scoring  systems  were  changed  from  that  used  in 
Stage  I. 

In  Stage  III  these  girls  ranked  significantly  highest  on  Interperson- 
al Relations  and  on  Total  Score. 

Sentence  Complecion 

For  the  Task  Achigvement  there  were  no  findings  that  were  similar  in 
Stage  I  and  Stage  III.    In  Stage  III  this  group  did  not  differ  signifi- 
cantly from  any  other  groups.    In  Stage  I  they  ranked  significantly 
highest  on  Attitude  toward  Task  Achievement. 

In  the  Interpersonal  Relations  area  they  scored  significantly  highest 
on  Attitude  \n  botn  Stage  I  and  Stage  III.    There  were  no  other  signifi- 
cant differences  in  Stage  III.    However  in  Stage  I  these  girls  scored 
significantly  highest  on  Frequency  of  Negative  Affect  and  significantly 
low  on  Stance  (seventh)  and  Frequency  of  Neutral  Affect  (eighth). 

in  the  Author it-y  area  there  were  no  similarities  between  Stage  I  and 
Stage  III.    In  Stage  III  tnis  group  did  not  differ  significantly  un  any 
of  the  variables.    In  Strge  I  they  ranked  significantly  high  on  Attitude 
(second),  Stance  (first),  Frequency  of  Negative  Affect  (first),  and 
significantly  lowest  on  Frequency  of  Neutral  Affect. 

No  similarities  occurred  between  Stage  I  and  Stage  III  in  the  Anxiety 
area.    In  Stage  ITT  the  group  ranked  significantly  highest  on  Engagement 
and  scored  low  on  Positive  Affect,  ranking  sixth*    There  were  no  sig- 
nificant differences  in  Stage  I. 
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In  both  Stage  I  and  Stage  III  they  ranked  significantly  high  on 
Engagement  in  the  Aggression  area.    In  Stage  III  they  also  ranked 
highest  on  Coping  Effectiveness.     In  Stage  ^,  Engagement  was  the  only 
variable  to  have  a  significant  difference. 

Overall  these  girls  ranked  significantly  highest  on  Attitude  in 
both  stages.    They  also  ranked  significantly  highest  on  Engagement  in 
Stage  III.    In  Stage  I  they  ranked  first  on  Negative  Affect  and  lowest 
on  Neutral  Affect. 

For  the  Parent/Child  Interaction  variables  there  were  no  similari- 
ties.   They  ranked  significantly  highest  on  Self-Concept,  Mother  Inter- 
action and  Father  Interaction  in  Stage  III.    There  were  no  significant 
differences  in  Stage  I. 

There  were  no  similarities  on  Reality/Fantasy  in  Stages  I  and  III. 
In  Stage  I,  this  group  ranked  second. 

Story  Completion 

Comparison  of  Stage  I  and  Stage  III  has  proved  quite  difficult  due 
to  extensive  revisions  of  the  instrument  and  its  scoring  system. 

Certain  scores  were  identical  for  both  stages.    The  first  of  these 
was  Coping  Effectiveness  ratings.    In  neither  Stage  I  nor  Stage  III  did 
this  group  differ  significantly  from  any  other  on  either  individual 
Coping  Effectiveness  ratings  or  on  the  Overall  rating. 

Only  five  Coping  Style  dimensions  were  compared  for  both  Stage  I 
and  Stage  III  and  only  the  Overall  results  were  available  for  Stage  I. 
For  the  scales  of  Stance,  Engagement,  Initiation,  Implementation  and 
Persistence  this  group  did  not  differ  significantly  from  any  other  in 
either  Stage  I  or  Stage  III. 

Considering  those  scales  which  were  only  computed  for  Stage  HI,  some 
significant  differences  did  occur.    On  Mean  Response  Length  they  ranked 
fifth  on  each  story  and  were  significantly  different  from  other  groups. 

On  Story  Two  they  ranked  significantly  lowest  on  Total  Affect  while 
on  Story  Four  they  ranked  significantly  lowest  on  Stance  and  Engagement 
and  seventh  on  Total  Affect. 

On  Story  Seven  they  ranked  significantly  lowest  on  Solver. 

Overall  they  ranked  significantly  lowest  on  Aid/Advice  and  on  Posi- 
tive Affect. 
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Interpretive  Comments 


Although  still  obtaining  good  achievement  scores,  this  group  did  not 
do  quite  as  well  as  it  had  in  Stage  I.    In  Stage  III  they  ranked  first 
of  the  ten-year-old  groups  on  the  Aptitude  test  but  only  second  on 
Math,  Reading y  and  CPA;  whereas  in  Stage  I,  although  ranking  second  on 
Aptitude,  they  haH  ranked  first  of  the  ten-year-old  groups  on  all 
achievement  measures.    This  slight  fall  in  position  in  Stage  III  could 
perhaps  be  due  to  better  performance  on  the  part  of  ten-year-old  males 
rather  than  lack  of  performance  on  the  part  of  the  females.    They  scored 
lowest  on  GPA  and  best  on  Reading  in  the  achievement  tests  %fhile  in 
Stage  1  they  had  received  the  lowest  score  on  GPA  and  the  best  on  Math* 

It  could  also  be  that  this  particular  group  was  not  working  at  full 
capacity  as  their  peers  only  ranked  them  third  among  the  groups  in 
terms  of  working  hard  at  their  lessons, while  in  Stage  I  they  had  ranked 
first.      However  their  peers  ranked  them  high  on  almost  ail  the  other 
behavior  dimensions  of  the  Behavior  Rating  Scale.    Their  lowest  rank 
was  fourth  on  Anxiety.    In  spite  of  their  tendency  not  to  work  as  hard 
as  they  might  at  school  they  were  seen  as  getting  along  well  with 
teachers  and  also  with  their  peers.    They  usually  got  their  own  way 
according  to  this  but  perhaps  because  of  it  they  didn't  lose  their 
temper  when  things  went  wrong.    They  were  also  seen  as  scoring  high  on 
the  coping  dimensions  of  Implementation  and  Initiation. 

Interestingly  their  Occupational  Aspiration  and  Expectation  and  their 
Educational  Aspiration  all  had  exactly  the  same  value,  not  a  high  one 
when  compared  to  boys  of  the  same  age  and  social  class;  and  for  Aspira- 
tion at  least  quite  a  lot  lower  than  Stage  I  girls.    As  would  be  expected 
from  the  results  already  discussed  their  Occupational  Aspiration  was 
much  lower  than  the  status  level  of  their  father's  Job. 

In  spite  of  differences  in  level  aspired  to  between  the  two  stages 
the  same  '  alues  seem  to  be  favored.    Thus  these  gir.s  ranked  Intellec- 
tual Stimulation  first  and  Altruism  second  while  Pleas-ant  Associates, 
Self-Satisfaction  and  Security  were  the  next  three  values  for  both 
stages.    Thus  it  would  seem  that  regardless  of  status  levels  this  group 
has  a  consistent  picture  of  the  type  of  Job  it  would  want  to  have. 

There  were  only  two  changes  of  any  significance  that  occurred  from 
Stage  I  to  Stage  III.    The  first  of  these  was  the  one  that  has  already 
been  mentioned  for  the  other  ten-year -old  groups.    Here  the  change  in 
the  rankings  for  Prestige  was  not  quite  as  dramatic  as  it  had  been  for 
ten-year-old  upper-middle  boys  whose  ranking  changed  from  thirteenth  to 
seventh.    For  girls  the  change  was  from  tenth  to  seventh.    And,  again, 
it  is  difficult  to  explain  this  ten-year-old  phenomenon  except  perhaps 
in  terms  of  popular  entertainment  figures. 
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The  other  large  change  was  for  Success.    This  had  ranked  eighth  in 
Stage  I  but  ranked  fourteenth  in  Stage  III.    Like  Prestige  this  drop  in 
value  was  only  seen  in  the  ten-year-old  rankings  but  did  occur  for  every 
group.    This  drop  is  more  difficult  to  explain  than  the  rise  of  Prestige. 
One  would  have  hypothesized  that  the  two  would  go  together.  However 
this  was  clearly  not  the  case,  and  the  answer  would  seem  to  lie  in  the 
interpretation  given  to  the  values  by  ten-year-old  groups.    This  is, 
nowever,  only  a  very  tentative  suggestion,  particularly  when  it  is  con- 
sidered that  each  group  is  composed  ot  children  from  a  number  of  dif- 
ferent schools.    If  the  low  ranking  on  Success  is  placed  to  one  side, 
the  last  three  rankings  are  the  same  for  both  stages.    As  might  be 
expected,  girls  rank  Follow  Father  low  and  they  also  place  Esthetics 
and  Management  in  the  last  three  places. 

This  group's  scores  on  the  Social  Attitudes  Inventory  could  be 
interpreted  in  two  ways.    Either  they  had  a  very  high  opinion  of  them- 
selves or  they  were  giving  socially  desirable  answers  rather  than 
describing  their  actual  behavior.    When  the  peer  assessment  of  their 
behavior  was  taken  into  account  it  would  seem  that,  on  the  whole,  the 
first  suggestion  was  the  better  one  as  self  and  peer  assessments  seem 
to  be  very  close  in  all  but  the  Anxiety  area  where  their  peers  ranked 
them  fourth  but  they  ranked  themselves  first. 

Their  own  assessment  on  Anxiety  might  be  said  to  receive  some  support 
from  the  Sentence  Completion  instrument  in  that  they  ranked  first  among 
the  groups  on  the  Engagement  dimension  in  this  behavior  area. 

This  instrument  did  not,  however,  differentiate  this  group  from 
others  on  many  dimensions  there  being  ten  significant  differences  in 
Stage  I  and  only  five  in  Stage  III.    Two  of  these  were  the  same.  This 
group  ranked  first  on  Attitude  toward  Authority  and  second  on  the 
Engagement  dimension  in  the  Aggression  area  in  both  Stage  I  and  Stage 
III. 

The  Story  Completion  instrument  conqjletely  failed  to  differentiate 
the  groups,  in  either  Stage  I  or  Stage  III,  either  on  the  Coping  Ef- 
fectiveness ratings  or  on  the  Coping  Style  dimensions. 
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LONDON  FOURTEEN-YEAR-OLD  UPFER-LOWER  CLASS  MALES 

Aptitude  and  Achievement 

In  both  Stage  I  and  Stage  III  these  boys  differed  significantly  from 
other  groups  on  all  the  achievement  measures.    However,  while  in  Stage 
III  they  ranked  fourth  on  all  th^se  measures  in  Stage  I  they  ranked 
third  on  Matn  and  Reading  and  fourth  on  CPA. 

These  boys  received  the  lowest  scores  on  Aptitude  of  the  four 
fourteen-year-old  groups  in  both  Stage  I  and  Stage  III,  being  signifi- 
cantly different  from  other  groups  in  both  stages. 

Behavior  Rating  Scales 

In  both  Stage  I  and  Stage  III  these  boys  scored  significantly  highest 
on  the  Anxiety  item  indicating  an  ability  to  cope  with  problems  in  this 
area.    There  were  no  other  significant  differences  in  Stage  III.  In 
Stage  I  these  boys  received  the  second  highest  significant  score  on 
Self -Assertion. 

Occupaticnax  /alues  Inventory 

In  both  Stage  I  and  Stage  III  these  boys  scored  significantly  low  on 
AitruisiL  (eighth  on  both  occasions)  and  on  Overall  Intrinsic  value 
(seventh  and  eighth, respectively) .    They  scored  significantly  high  on 
Succ^.ss  (first),  Security  (second  and  first)  and  Overall  Extrinsic 
value  (second  and  first).    In  Stage  III,  only,  they  scored  signifi- 
cantly low  on  *:sthetics  (eighth). 

In  Stage  1,  only,  they  scored  significantly  high  on  Independence 
(second)  and  Fconomic  Returns  (first).    They  scored  significantly  low 
on  Self-Satisfaction  (eighth).  Intellectual  Stimulation  (seventh),  and 
Pleasant  Surroundings  (eighth). 

Taking  a  look  at  Order  of  Preference  of  Values,  Security  and  Success 
ranked  first  and  third  in  both  stages,  while  Man^ement,  Follow  Father 
and  Esthetics  were  the  last  three  values  chosen  in  both  cases.  Economic 
Returns  ranked  second  in  Stage  I  but  only  seventh  in  Stage  III* 

Occupational  Interest  Inventory 

In  both  Stage  I  and  Stage  III  this  gruup  ranked  significantly  low 
on  Child's  Expectation  (seventh)  and  significantly  highest  on  Child 
Expectation/ Aspiration  discrepancy.    They  also  ranked  significantly  high 
on  Father  Occupation/Child  Aspiration  discrepancy  (third  and  second 
respective ly) . 
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In  Stage  I  they  also  ranked  significantly  low  on  Child  Aspiration. 
This  finding  was  not  replicated  In  Stage  III.    In  Stage  III  they  ranked 
eighth  on  Father's  Occupation,  being  significantly  different  to  other 
groups . 

Educational  Aspiration 

In  both  St^e  I  and  Stage  III  these  boys  scored  significantly  low, 
ranking  sixth  in  Stage  III  and  seventh  in  Stage  I. 

Social  Attitudes  Inventory 

Only  the  Stage  III  results  can  be  discussed  as  both  the  form  of  the 
instrument  and  the  scoring  system  were  changed  from  that  used  In  St^e 
I.    In  Stage  III  these  boys  did  not  differ  significantly  from  other 
groups  on  any  of  the  variables. 

Viaws  of  Life 

This  instrument  was  only  administered  to  fourteen-year -old  children 
and  was  only  used  in  Stage  III  so  there  can  be  no  conqjarison  with 
Stage  I. 

These  boys  differed  significantly  from  other  groups  on  Inniediate/ 
Delayed  and  Intrinsic/Extrinsic  ranking  fourth  in  both  cases.  They 
ranked  third  on  Total  Score.  , 

Sentence  Completion 

For  the  Task  Achievement  scales  there  were  no  findings  that  were 
similar  in  both  Stage  I  and  Stage  III. 

In  Stage  III  these  boys  did  not  differ  significantly  fron  any  other 
group.    In  Stage  I  they  ranked  significantly  lowest  on  Attitude. 

In  both  Stage  I  and  Stage  III  they  ranked  significantly  lowest  on 
.-t^tLLude  toward  Interpersonal  Relations,  while  in  Stage  I  they  rankeo 
significantly  highest  on  Stance.    This  finding  was  not  replicated  in 
Stage  III. 

In  both  Stage  I  and  Stage  III  they  ranked  significantly  lowest  on 
Attitude  toward  Authority  while  in  Stage  III,  only,  they  rankud  signifi- 
cantly lowest  on  Depressive  Affect.    There  were  no  other  significant 
differences  in  either  St^e  I  or  Stage  III. 

For  Anxiety  there  were  no  similarities  between  Stage  I  and  Stage  III. 
In  Stage  III  these  boys  ranked  significantly  lowest  on  Engagement.  They 
did    not  differ  significantly  from  other  groups  on  any  variable  in 
Stage  I. 
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For  ARgressiofi  this  group  of  boys  scored  significantly  low  on 
Engagement  in  both  stages,  ranking  seventh.  There  were  no  other 
significant  differences. 

Overall  in  both  Stage  I  and  Stage  III  these  boys  ranked  significantly 
lowest  on  Attitude.    In  Stage  III  only  they  also  ranked  significantly 
lowest  on  Engagement  and  Aid/Advice.    There  were  no  significant  dif- 
ferences in  Stage  I. 

For  the  Parent/Child  Interaction  items  there  were  no  findings  that 
were  similar  for  bcch  Stage  I  and  Stage  III.    In  Stage  III  they  ranked 
significantly  lowest  on  Parent/Child  Interaction,  Mother  Interaction 
and  Father  Intera^^tiun*    On  Self-Concept  they  ranked  seventh*    In  Stage 
I  there  were  no  significant  differences* 
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For  Aggression  this  group  of  boys  scored  significantly  low  on 
Engageinenc  in  both  stages,  ranking  seventh.    There  were  no  other  signifi- 
cant differences. 

Overall  in  both  Stage  I  and  Stage  III  these  boys  ranked  significantly 
lowest  on  Attitude.    In  Stage  III  only  they  also  ranked  significantly 
lowest  on  Engagement  and  Aid/Advice.    There  were  no  significant  dif- 
ferences in  Stage  I. 

For  the  Parent/Child  Interaction  items  there  were  no  findings  that 
were  similar  for  both  Stage  I  and  Stage  III.    In  Stage  III  they  ranked 
significantly  lowest  on  Parent/Child  Interaction,  Mother  Interaction 
and  Father  Interaction.    On  Self-Concept  they  ranked  seventh.    In  Stage 
I  there  were  no  significant  differences. 

There  were  no  significant  differences  in  either  Stage  I  or  Stage  III 
on  Reality/Fantasy. 

Story  Completion 

Comparison  of  Stage  I  and  Stage  III  has  proved  quite  difficult  due 
to  extensive  revision  of  the  instrument  f'-i  its  scoring  system. 

Certain  scores  were  identical  for  both  fctages.    The  first  of  these 
was  Coping  Effectiveness  ratings. 

There  were  no  similar  findings  in  Stage  J.  and  Stage  III.    In  Stage 
III  there  were  no  significant  differences  from  other  groups  on  any  of 
the  individual  story  Coping  Effectiveness  rating."  or  on  the  mean  rating. 
In  Stage  I  this  group  ranked  significantly  lowest  on  the  story  dealing 
wUh  Aggression. 

Only  five  Coping  Style  dimensions  were  compared  for  both  Stage  I  and 
Stage  III  and  only  the  overall  results  were  available  for  Stage  I.  For 
these  scales  of  Stance,  Engagement,  Initiation,  Implementation  and 
Persistence  this  group  did  not  differ  significantly  from  any  other  in 
either  Stage  I  or  Stage  III. 

Taking  the  scales  which  were  only  computed  for  Stage  III,  some  sig- 
nificant differences  did  occur.    On  Mean  Response  Length  and  individual 
story  Response  Length  they  ranked  fourth  on  each  story  and  were  signifi- 
cantly different  from  other  groups. 

On  Story  One  they  ranked  significantly  lowest  on  Evaluation  of  Out- 
come and  Negative  Affect,    On  Story  Two  they  ranked  significantly  lowest 
on  Positive  Affect.    They  did  not  differ  from  other  groups  on  Story 
Three.    On  Story  Four  they  ranked  significantly  highest  on  Engagement 
and  significantly  high  on  Negative  Affect  Hero  (second  highest).  They 
did  not  differ  from  other  groups  on  Story  Five,    On  Story  Six  they 
ranked  highest  on  Persistence,  while  on  Story  Seven  there  were  no  sig  - 
nificant  differences.    Overall  they  did  not  differ  significantly  from 
any  other  group. 
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Interpretive  Comnents 


These  boys  showed  a  very  similar  pattern  with  regard  tc  Aptitude  and 
Achievement  in  both  Stage  I  and  Stage  III,    They  obtained  the  lowest 
Aptitude  score  of  the  four  fourteen-year-old  groups  being  well  beiow 
average  in  both  stages*    Their  achievement  scores,  in  keeping  with  that 
for  Aptitude y  were  also  well  below  average.    On  the  achievement  measures 
they  did  least  well  on  GPA»    In  both  stages  they  scored  slightly  higher 
on  Mathematics  than  Reading  though  in  Stage  III  the  scores  were  almost 
identical.    Their  scores  for  these  two  tests  were  slightly  better  in 
Stage  I  than  in  Stage  III  as  they  ranked  third  in  the  first  stage  and 
fourth  of  the  fourteen-year-old  groups  on  the  second  testing. 

Their  achievement  scores  were  consistent  with  the  view  of  their  Task 
Achievement  behavior  held  by  their  peers.    They  ranked  these  boys  eighth 
of  the  groups  when  it  came  to  working  hard  at  their  lessons.    In  line 
with  this  they  didn't  see  them  as  getting  along  well  with  their  teachers. 
They  also  placed  the  group  low  on  its  ability  to  deal  with  Aggression  in 
that  of  all  the  eight  groups  they  lost  their  temper  most  easily  when 
things  wenc  wrong.    They  also  ranked  lowest  of  the  eight  groups  in  terms 
of  implementing  or  initiating  tasks.    On  the  more  positive  side  they 
were  seen  as  not  worrying  greatly  if  things  did  go  wrong,  usually  get- 
ting their  own  way  with  their  fellow  students  but  at  the  same  time 
getting  on  quite  well  with  them. 

As  do  most  other  groups,  they  asprred  to  a  Job  of  a  higher  status 
level  than  the  one  they  expected  to  have.    It  was  interesting  to  note 
that  there  was  a  greater  discrepancy  between  their  aspiration  and  their 
father's  occupational  level  than  for  any  other  group  except  girls  of  the 
same  age  and  social  class,  whose  discrepancy  was  the  same  size.  This 
was  similar  to  Stage  I  findings  although  here  the  female  discrepancy  was 
actually  greater  than  chat  of  the  male. 

In  neither  stage  did  they  aspire  to  great  academic  heights  so  in  this 
area  they  showed  a  fairly  realistic  judgment  realizing  that  a  high  level 
of  edacatiorial  aspiration  was  not  practical. 

Security  was  stiii  the  most  important  value  and  Success  and  Pleasant 
Associates  still  figured  in  the  first  four  values.     It  should  be 
remerabered  that  these  fourteen-year-olds  were  the  children  who  were 
age  ten  at  the  time  of  Stage  I  testing  and  it  would  seem  that  the  belief 
ir  the  importance  of  Security  held  by  the  age  group  was  tco  firmly 
entrenched  to  be  changed  although  the  ten-year-olds  of  Stage  III  did  not 
view  this  value  as  being  of  great  importance.      These  fourteen-year-olds, 
however,  unlike  the  corresponding  group  in  Stage  I  did  not  see  Economic 
Returns  as  being  of  great  importance.    It  was  ranked  second  in  Stage  I 
but  it  had  dropped  to  rank  seven  by  1969,  while  Self -Satisfaction  had 
risen  from  seventh  to  fourth  ranking.    Management,  Follow  Father  and 
Esthetics  were  ranked  as  the  last  three  values  as  they  had  been  In  Stage 
I.    It  is  interesting  to  see  the  change  from  age  ten  to  age  fourteen  in 
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the  value  placed  on  a  job  like  that  of  the  father.    At  age  ten  it  was 
ranked  seventh  but  at  age  fourteen  it  was  ranked  fourteenth       a  fairly 
clear  indication  that  these  boys  have  given  some  thought  to  the  possible 
career  they  might  follow.    Management  was  not  popular  with  any  group 
regardless  of  age,  sex,  or  social  class  and,  again, the  hypothesis  may  be 
put  forward  that  it  was  the  wording  rather  than  the  actual  value  which 
had  caused  children  to  give  it  a  lower  rank. 

On  the  whole  the  results  of  the  Social  Attitudes  Inventory  agreed 
fairly  well  with  assessments  made  by  peers.    These  boys  didn't  see  them- 
selves as  doing  well  in  Task  Achievement  or  getting  along  well  with  the 
teacher.    They  were  aware  that  they  did  not  cope  well  with  Aggression 
situations  and  the  only  real  discrepancy  seems  to  come  in  the  Anxiety 
area  where  these  boys  saw  themselves  as  doing  badly  compared  to  other 
groups.    Their  peers,  on  the  other  hand,  assessed  them  as  not  worrying 
about  things.    Perhaps  because  of  their  difficulty  in  Aggression 
situations  they  didn't  see  themselves  as  getting  along  well  with  their 
peers  but  these  same  peers  regarded  them  as  fairly  competent  in  the 
Interpersonal  Relations  area. 

In  the  Views  of  Life  instrument  they  made  less  active  choices  than 
other  fourteen-year-old  groups  on  the  Immediate /Delayed  and  Intrinsic/ 
Extrinsic  scales. 

Although  there  were  few  significant  differences  in  the  Sentence  Com- 
pletion instrument  in  either  stage  that  distinguished  this  group  from 
others  —  five  in  Stage  I  and  five  in  Stage  III  it  is  interesting  to 
note  that  three  of  these  significant  differences  were  the  same  for  both 
stages.  Thus  these  boys  ranked  eighth  on  Attitude  toward  Authority  and 
Interpersonal  Relations  aiKl  seventh  on  Engagement  in  the  Aggression  area. 

The  Story  Completion  instrument  did  not  differentiate  the  group  in 
either  Stage  I  or  Stage  III  on  any  of  the  Coping  Effectiveness  ratings 
that  were  comparable,  except  in  the  Aggression  area  where  they  ranked 
lowest.    However  there  were  no  significant  differences  in  any  of  the 
Coping  Style  dimensions. 

LOKDON  FOURTEEN-YEAR-OLD  UPPER-LOWER  CLASS  FEMALES 
Aptitude  and  Achievement 

For  Aptitude  and  Achievement  tests  ihere  were  no  findings  that  were 
similar  in  both  Stage  I  and  Stage  III. 

In  Stage  III  these  girls  did  not  diif.er  significantly  from  any  other 
group.    However  in  Stage  I  they  Jiffered  significantly  from  other  groups 
on  Math,  Reading,  and  CPA.    They  ranked  fourth  on  Math  and  Reading  and 
third  on  CPA  compared  to  other  fourteen-year-olds. 


-375- 


Behavior  Rating  Scales 


There  were  no  findings  that  were  similar  in  both  Stage  I  and  Stage 
III.    In  Stage  III  they  ranked  significantly  lowest  on  ability  to  cope 
with  Anxiety.    In  Stage  I  they  ranked  significantly  lowest  on  Self- 
Assert  ion.    There  were  no  other  significant  differences  in  either  Stage 
I  or  Stage  III. 

Occupational  Values  Inventory 

In  both  Stage  I  and  Stage  III  Ahese  girls  scored  significantly  lowest 
on  Prestige  and  Follow  Father.    They  scored  significantly  high  on  Success 
(second  and  third)  and  Pleasant  Associates,  (first- and  second). 

In  Stage  I,  only,  they  scored  significantly  low  on  Management  and 
Creativity,  and  significantly  high  on  S^lf-Satisfaction,  Security,  and 
Pleasant  Surroundings.    In  Strge  HI  th^y  scored  significantly  highest 
on  Intellectual  Stimulation  and  Variety. 

Taking  a  look  at  the  Order  of  Preference  of  Values,  Pleasant  As  - 
sociates  and  Security  ranked  among  the  first  three  in  both  stages,  while 
Esthetics,  Management  and  Follow  Father  received  the  last  three  rankings. 

Intellectual  Stimulation  ranked  second  in  Stage  III  but  sixth  in 
Stage  I,  while  Self -Satisfaction  ranked  third  in  Stage  I  but  seventh  in 
Stage  III. 

Occgpational  Interest  Inventory 

In  both  Stage  I  and  Stage  III  Father's  Occupation/Child  Aspiration 
ranked  significantly  highest.    There  were  no  other  significant  differ- 
ences in  either  Stage  I  or  Stage  III  with  the  exception  of  on  Father's 
Occupation,  in  Stage  III,  where  these  girls  ranked  sixth,  significantly 
different  from  other  groups. 

Educational  Aspiration 

In  Stage  I  chey  ranked  sixth,  significantly  different  from  other 
groups*    This  result  was  not  replicated  in  Stage  III  where  their 
Aspiration  was  not  significantly  different  from  other  groups. 

Social  Attitudes  Inventory 

Only  the  Stage  III  results  can  be  discussed  as  both  the  form  of  the 
instrument  and  t  e  scoring  system  were  changed  from  those  used  in  Stage 
I.    In  Stage  III  these  girls  did  not  differ  significantly  from  any 
group  on  any  of  che  variables. 
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Views  of  Life 


This  instrument  was  only  adm? nistered  to  fourteen-year-old  children 
and  was  only  used  in  Stage  III  so  there  can  be  no  comparison  with  Stage 
I. 

These  girls  differed  significantly  from  other  groups  on  Independent/ 
Interdependent,  ranking  fourth,  on  Earned  Status/Bestowed  Status  where 
they  rank2d  first  and  on  ^  Control/Emotional  Expressivity  where 

they  again  ranked  first.  -ed  fourth  on  the  Total  Score. 

Sentence  Completion 

For  the  Task  Achievement  scales  these  girls  scored  significantly  low 
on  Attitude  (seventh  and  eighth)  in  both  Stage  I  and  Stage  III,  There 
were  no  other  significant  differences  in  either  stage. 

For  Interpersonal  Relations  there  were  no  findings  that  were  similar 
for  Stage  I  and  Stage  III.  In  Stage  III  this  group  did  not  differ  sig- 
nificantly lowest  on  Negative  Affect. 

In  the  Authority  area  there  were  no  significant  differences  in  Stage 
III  and  only  one  in  Stage  I.    These  girls  ranked  significantly  lowest 
on  Engagement  in  Stage 

For  Anxiety  there  were  no  similar  findings  for  Stage  I  and  Stage  III. 
In  Stage  I  this  group  ranked  significantly  lowest  on  Stance,  Coping 
Effectiveness  and  Frequency  of  Neutral  Affect  and  significantly  highest 
on  Frequency  of  Negative  Affect.    None  of  these  scores  were  replicated 
in  Stage  III,  where  only  one  variable  showed  a  significant  difference 
that  of  Positive  Affect  where  this  group  ranked  highest. 

With  regard  to  -\pKression  there  were  no  similar  findings  but  some 
dissimilar  ones,    in  Stage  I  this  group  ranked  significantly  highest  on 
Stance  but  in  Stage  III  they  ranked  significantly  lowest.    They  also 
ranked  significantly  lowest  on  Engagement  in  Stage  III  but  in  Stage  I 
there  was  no  significant  difference  on  this  variable. 

In  St£.ge  I  they  ranked  significantly  highest  on  Coping  Effectiveness 
and  Frequency  of  Neutral  Affect  and  significantly  lowest  on  Frequency  of 
Negative  Aifecu-    These  results  were  not  replicated  in  Stage  III.  Over- 
all there  were  no  similar  findings.    In  Stage  III  the  only  significant 
difference  was  on  Positive  Affect,  this  group  ranking  significantly 
highest.     In  Stage  I  it  ranked  significantly  low  on  Attitude  (sixth)  and 
Negative  Affect  (eighth). 

For  the  Parent/Child  Interaction  items  there  were  no  significant  dif- 
ferences from  other  groups  in  either  Stage  I  or  Stage  III. 
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On  Reality /Fantasy  this  group  ranked  lowest  in  Stage  I.    There  was 
no  significant  difference  in  Stage  III. 

Story  Completion 

Comparison  of  Stage  I  and  Stage  III  has  proved  quite  difficult  due 
to  extensive  revision  of  the  instrument  and  its  scoring  system. 

Certain  scores  were  identical  for  both  stages.    The  first  of  these 
was  Coping  Effectiveness  ratings.    There  were  no  similar  findings  in 
Stage  I  and  Stage  III.     In  Stage  III  there  were  no  significant  dif- 
ferences from  other  groups  on  any  of  the  individual  Story  Coping  Ef- 
fectiveness ratings  or  on  the  mean  rating. 

In  Stage  I  this  group  ranked  significantly  highest  on  the  Aggres- 
sion and  Nonacademic  Task  Achievement  stories  and  significantly  lowest 
on  the  Interpersonal  Relations  story  (Story  Four). 

Only  five  Coping  Style  dimensions  were  compared  for  both  Stage  I  and 
Stage  III  and  only  the  overall  results  were  available  for  Stage  I.  For 
these  scales  of  Stance,  Engagement,  Initiation,  Implementation  and 
Persistence  this  group  did  not  differ  significantly  from  any  other  in 
Stage  III.    In  Stage  I  this  group  ranked  significantly  low    on  Stance 
(seventh) . 

Taking  those  scales  which  were  only  computed  for  Stage  III  some  sig- 
nificanc  differences  did  occur.    On  Mean  Response  Length  they  ranked 
second  on  each  story  and  were  significantly  different  from  other  groups. 
On  Story  One  they  ranked  significantly  highest  on  Positive  Affect, 
second  highest  on  Total  Affect  for  Story  Four,  highest  for  Negative 
Affect  ana  second  highest  for  Total  Affect  on  Story  Six  and  highest 
for  Negative  Affect  on  Story  Seven.    There  were  no  other  significant  dif 
ferences . 

Overall  they  ranked  second,  significantly  different  from  other 
groups  on  Positive,  Negative  and  Total  Affect. 

Interpretive  Coaiinen_t_s 

These  gii.ls  ranked  third  among  the  four  fourteen-year-old  groups  on 
the  Aptitude  test  as  they  had  in  Stage  I.    They  also  ranked  third  on 
Mathematics  and  Reading  having  below  average  scores  on  all  three 
variables.    However  on  CPA  they  not  only  ranked  second  but  had  an  above 
average  score . 

This  presents  a  contrast  to  Stage  I  results  where  all  scores  were 
below  average  and  rankings  were  fourth  for  Math  and  Reading  and  third 
for  CPA. 
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Such  results  in  Stage  III  would  suggest  that  these  girls  worked 
fairly  hard  at  their  lessons  but  their  peers  only  ranked  them  fourth 
in  the  Task  Achievement  area  as  compared  to  other  groups.    They  are 
only  ranked  as  average  also  in  their  ability  to  get  along  with  their 
teachers  so  neither  of  these  factors  would  seem  to  supply  a  reason  for 
the  above  average  score  on  GPA. 

These  girls  were  ranked  lowest  on  Self -Assertion  --  that  is  getting 
their  own  way  with  other  students  --  and  lowest  also  on  the  variable 
indicating  whether  they  worried  a  lot.    Although  they  worried  more  than 
other  groups  when  things  went  wrong  they  tended  to  keep  their  temper 
more  easily.    Although  ranked  quite  highly  on  Implementation  and 
Initiation  they  were  not  regarded  as  having  the  best  ideas  about  what 
to  do  when  faced  with  a  problem. 

As  do  most  other  groups,  they  have  a  higher  job  aspiration  than 
expectation  but  in  the  case  of  these  girls  there  is  very  little  dif- 
ference between  the  two.    This  is  consistent  with  the  finding  in  Stage 
I  where  aspiration  and  expectation  were  almost  identical.    Their  aim 
was  tc  3rd  upward  mobility  into  the  lower-middle  class  and  the  level  of 
educational  aspiration  was  in  keeping  with  this  aim. 

They  were  more  ambitious  than  boys  of  the  same  age  and  social  class 
in  terms  of  aspirations  and  expectations  but  both  groups  hoped  to  obtain 
jobs  well  above  the  present  status  level  of  their  fathers'  jobs. 

In  spite  of  these  high  ambitions  the  value  which  ranked  highest  was 
that  of  Pleasant  Associates,  with  Intellectual  Stimulation  and  Security 
second  and  third.    Pleasant  Associates  and  Security  had  ranked  first 
and  third  in  Stage  I  but  Intellectual  Stimulation  had  ranked  sixth. 
The  other  big  change  was  in  Self-Satisf action  which  had  ranked  third 
in  Stage  I  but  only  seventh  in  Stage  III.    These  two  values  have  in  fact 
virtually  changed  places.    This  is  not  a  general  trend  for  all  fourteen- 
year-  Id  groups  so  clearly  must  be  related  in  some  way  to  the  composi- 
tion of  this  particular  sample. 

There  was  no  change  in  the  last  three  values  which  again  were  Manage- 
ment, Esthetics  and  Follow  Father.    The  last  value  was  particularly 
inappropriate  for  girls  of  this  age  group  who,  except  in  a  few  isolated 
cases,  would  find  it  impossible  to  follow  their  father's  occupation. 

On  the  whole  the  picture  presented  by  the  Social  Attitudes  Inventory 
was  consistent  with  peer  assessments  in  the  behavior  areas  studied. 
This  suggests  that  these  girls  were  more  serious  in  their  approach  to 
this  instrument  than  might  have  been  expected.    The  wording  and  format 
were  really  more  suitable  for  ten-year-olds  and  it  might  have  been 
expected  that  fourteen-year-olds  would  mark  it  in  a  fairly  random 
fashion.    However  for  Aggression  and  Task. Achievament  this  group  had 
the  same  rankings  as  had  been  given  in  peer  assessment  while  for 
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Anxiety  and  Interpersonal  Relations  there  was  a  difference  of  one 
rank  from  peer  to  self -assessment  the  more  favorable  assessment  being 
made  by  the  girls  themselves.    However  in  the  case  of  Authority 
peers  gave  a  better  report  of  the  girls*  behavior  than  they  did 
themselves  • 

Overall  then  the  results  on  this  instrument  would  seem  to  be  quite 
valid  with  the  social  desirability  factor  not  being  nearly  as  intrusive 
as  had  been  expected. 

On  the  Views  of  Life  instrument  this  group  ranked  first  on  two  of 
the  variables  and  fourth  on  one.    They  held  most  strongly  of  the  four 
groups  the  view  th£.t  a  person  should  be  able  to  control  his  feelings 
and  also  that  working  hard  is  more  important  than  the  actual  grades 
obtained.    This  was  consistent  with  their  peers'  assessment  of  cheir 
ability  to  keep  their  temper  when  things  go  wrong  though  not  with  their 
tendency  to  worry  a  lot. 

They  were  lowest  of  the  four  groups  in  their  desire  for  Independence. 

The  Sentence  Completion  instrument  did  not  differentiate  this  group 
from  any  other  in  Stage  III  there  being  only  four  significant  dif- 
ferences over  the  five  behavior  areas  whereas  in  Stage  I  there  had  been 
thirteen. 

The  one  similarity  between  the  two  stages  was  Attitude  toward 
Authority,  these  girls  ranking  seventh  in  Stage  I  and  eighth  in  Stage 
III.    Thera  was  a  reversal  of  rankings  on  Stance  toward  Aggression 
problems  these  girls  ranking  first  in  Stage  I  but  eighth  in  Stage  III. 
This,  and  their  ranking  of  eighth  also  on  Engagement,  is  not  consistent 
with  either  their  self  or  peer  assessments  of  behavior  in  this  area. 

The  Story  Completion  instrument  totally  failed  to  discr iminaf-  this 
group  from  any  other  in  Stage  III  although  in  Stage  I  there  had  been 
some  significant  differences. 

LONDON  FOURTEEN-YEAR-OLD  UPPER-MIDDLE  CLASS  BOYS 
Aptitude  and  Achievement 

In  both  Stage  I  and  Stage  III  these  boys  ranked  significantly  highest 
on  Math.    In  Stage  III  there  were  no  other  significant  differences  but 
in  Stage  I  they  ranked  significantly  high  on  both  Reading  and  CPA,  also, 
(second  and  first,  respectively) • 

Behavior  Rating  Scales 

There  was  no  pattern  of  difference  which  distinguished  this  group  in 
the  same  way  in  both  Stage  I  and  Stage  III,  In  fact  this  group  did  not 
differ  significantly  from  any  other  group  in  either  stage. 
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Occupational  Values  Inventory 


In  both  Stage  I  and  Stage  III  these  boys  ranked  significantly 
lowest  on  Intellectual  Stimulation  and  significantly  highest  on  Economic 
Returns. 

In  Stage  III  only,  they  ranked  significantly  high  on  Independence 
(first)  and  Success  (second).     In  Stage  I  only,  they  ranked  significantly 
low  on  Altruism  (seventh).  Esthetics  (eighth).  Variety  (eighth),  and 
Intrinsic  score  (eighth).    They  ranked  significantly  high  on  Economic 
Returns  (second).  Pleasant  Associates  (third).  Follow  Father  (third), 
and  Extrinsic  score  (first). 

When  the  Order  of  Preference  was  looked  at.  Management  and  Esthetics 
ranked  in  the  last  three  in  both  stages,  while  Pleasant  Associates  and 
Economic  Returns  came  first  and  third, respectively.    Security  ranked 
second  in  Stage  I  but  fifth  in  Stage  III  while  Independence  ranked 
second  in  Stage  III  but  seventh  in  Stage  I. 

Occupational  Interest  Inventory 

In  both  Stage  I  and  Stage  III  these  boys  ranked  significantly  highest 
of  the  eight  groups,  i.e.,  they  both  aspired  to  and  expected  a  job  of 
the  highest  occupational  status.    They  ranked  fifth,  significantly  dif- 
ferent from  other  groups,  on  Father  Occupation/Child  Aspiration. 

In  Stage  III  these  boys  ranked  third  on  Father's  Occupation,  signifi- 
cantly different  from  other  groups. 

Educational  Aspiration 

These  boys  ranked  significantly  highest  in  both  Stage  I  and  Stage  III. 

Social  Attitudes  Invantory 

Only  the  Stage  III  results  can  be  discussed  as  both  the  form  of  the 
instrument  and  the  scoring  system  were  changed  from  that  used  in  Stage 
I. 

In  Stage  III  they  ranked  significantly  lowest  on  Authority,  Aggres- 
sion and  Total  Score. 


Views  of  Life 

This  instrument  was  only  administered  to  fourteen-year -old  children 
and  was  only  used  in  Stage  III  so  there  can  be  no  conq>arlson  with 
Stage  I.    In  Stage  III  these  boys  differed  significantly  from  other 
groups  on  Earned  Status/Bestowed  Status  where  they  ranked  fourth.  They 
ranked  first  on  Total  Score. 
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Sentence  Completion 


There  were  no  similar  findings  for  the  Task  Achievement  scales  but 
there  was  one  difference.    In  Stage  I  these  boys  ranked  sixth  on 
Attitude  but  in  Stage  III  they  ranked  first.      There  were  no  other 
significant  differences  in  Stage  I  or  Stage  III. 

There  were  no  similar  findings  for  Interpersonal  Relations  either* 
In  Stage  III  this  group  ranked  significantly  lowej^t  on  Depressive  Affect 
but  otherwise  did  not  differ  significantly  from  other  groups.  However 
in  Stage  I  chey  ranked  significantly  low  on  Attitude  (seventh)  and 
significantly  high  on  Stance  and  Engagement  (second  and  first), 
respectively. 

In  the  Authority  area  there  were  no  similar  findings  for  both  stages. 
In  Stage  III  these  boys  ranked  significantly  highest  on  Stance  and  sig- 
nificantly low  (seventh)  on  Depressive  Affect-    In  Stage  I  they  ranked 
significantly  low  (seventh)  on  Attitude  but  were  not  significantly  dif- 
ferent on  any  other  variable. 

The  same  pattern  appeared  in  the  Anxiety  area  with  no  similarities 
between  the  two  stages.     In  Stage  ill  these  boys  ranked  significantly 
high  on  Positive  Affect  (third)  but  otherwise  were  not  significantly 
different  from  any  other  group.    In  Stage  I  they  ranked  significantly 
highest  on  Stance,  Coping  Effectiveness  and  Frequency  of  Neutral  Affect, 
They  ranked  significantly  lowest  on  Frequency  of  Negative  Affect - 

Finally  in  the  Aggression  area  there  were  no  similarities.  These 
boys  ranked  significantly  lowest  on  Hostile  Affect  and  highest  on 
Neutral  Affect  in  Stage  III.    There  were  no  significant  differences  in 
Stage  I. 

Overall  the  only  significant  difference  in  Stage  III  was  on  the 
variable  Depress* ive  Affect,  these  boys  scoring  significantly  lowest. 

In  Stage  I  they  scored  significantly  low  on  Attitude  (seventh)  and 
significantly  highest  on  Stance. 

?or  the  Parent/Child  Interaction  items  there  were  no  significant  dif- 
ferences in  Stage  III.    In  Stage  I  they  scored  significantly  lowest  on 
Parent/Child  Interaction  and  Father  Interaction* 

There  were  no  significant  differences  in  Stage  I  or  Stage  III  on 
Reality /Fantasy  Discrepancy  score. 

Story  Completion 

Comparison  of  Stage  I  and  Stage  ^11  has  proved  quite  difficult  due 
to  extensive  revision  of  the  instrument  and  its  scoring  system. 
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Certain  scores  were  identical  for  both  stages.    The  first  of  these 
was  Coping  Effectiveness  ratings. 

There  were  no  similar  findings  in  Stag^-  I  and  Stage  III.    In  Stage 
III  these  boys  scored  significantly  lowest  on  Story  One.  Task  Achieve- 
ment   on  Story  Six,  Nonacaderoic  Task  Achievement,  and  on  Mean  Coping 
Effectiveness.    In  Stage  I  there  were  no  significant  differences  on 
individual  story  Coping  Effectiveness  ratings  or  on  the  Mean  Coping 
Effectiveness  rating. 

Only  five  Coping  Style  dimensions  were  compared  for  both  Stage  I 
and  Stage  III  and  only  the  overall  results  were  available  for  Stage  I. 
For  these  scales  of  Stance.  Engagement.  Initiation,  Implementation  and 
Persistence,  there  were  no  similar  findings  in  Stage  I  and  Stage  iii. 
In  Stage  III  they  ranked  significantly  low  on  Engagement  (seventh). 
Initiation  (eighth).  Implementation  (eighth),  and  Persistence  (eighth) . 
They  did  not  differ  significantly  from  other  groups  on  these  dimensions 
in  Stage  I. 

Taking  those  scales  which  were  only  computed  for  Stage  III  some 
significant  differences  did  occur.    On  Mean  Response  Length  they  ranked 
third  highest  on  each  story  and  were  significantly  different  from  other 
zroups.    On  Story  One  they  ranked  significantly  lowest  on  Engagement, 
Initiation,  Aid/Advice,  Solver,  Implementation.  Outcome  and  Persistence. 
There  were  no  significant  differences  from  other  groups  on  Story  Two, 
Story  Five,  or  Story  Seven  while  for  Story  Three  the  only  significant 
differences  were  on  Negative  Affect  and  Total  Affect,  these  boys  rank- 
ing eighth  each  time.    On  Story  Four  they  ranked  significantly  lowest  on 
Outcome.    On  Story  Six  they  ranked  significantly  lowest  on  Engagement, 
In^jlementation  and  Persistence. 

Overall  they  ranked  significantly  lowest  on  Solver,  Outcome  and 
Evaluation  of  Outcome. 

Interpretive  Coimnents 

These  boys  did  not  show  a  consistent  pattern  of  rankings  across  the 

Aptitude  and  Achievement  tests.    They  ranked  second  on  Aptitude  with 

an  above  average  score  but  only  third  on  CPA  with  a  score  that  was  only 

lust  above  average.    Their  score  on  Mathematics  was  well  above  average 

and  was  significantly  greater  than  any  of  the  other  fourteen-year-old 

group's  scores.    On  Reading  they  only  ranked  second  with  a  score  that 
was  above  average  but  not  outstandingly  so. 

Their  low  CPA  score  was  in  sharp  contrast  to  the  Stage  I  score  where 
the  group  ranked  significantly  highest  with  a  CPA  score  well  above 
average . 
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Such  results  would  suggest  that  these  boys  did  not  work  as  hard  In 
school  as  they  might  have  done,  an  assumption  supported  by  the  peer 
assessment  which  ranked  them  fifth  on  the  question  concerning  working 
hard  in  school.    In  fact  their  peers  did  not  present  a  particularly 
flattering  picture  of  this  group.    The  only  area  in  which  this  group 
did  reasonably  well  was  that  of  Anxiety,  their  peers  indicating  that 
they  did  not  worry  too  much  if  things  went  wrong.    They  got  on  reason- 
ably well  with  their  teachers  in  comparison  with  other  groups  but  net 
particularly  well  with  peers.    They  were  ranked  low  on  Implementation, 
Initiation  and  Solver  and  only  average  on  their  ability  to  control 
their  temper  if  things  went  wrong. 

This  picture  was  fairly  consistent  with  their  results  in  Stage  I, 
especially  in  the  field  of  Interpersonal  Relations  where  both  peer 
and  self-reports  indicated  that  they  did  not  have  many  positive 
relationships. 

Their  levels  of  job  aspiration  and  job  expectation,  as  in  Stage  I, 
were  very  similar.    This  would  be  expected  at  this  age  when  the  boy  is 
shortly  to  be  required  to  choose  the  subjects  that  he  will  study  for 
the  remaining  three  or  four  years  and  that  will  influence  his  ultimate 
vocational  choice.    It  would  be  difficult  if  a  wide  gap  existed  between 
aspiration  and  expectation  here  as  it  could  create  a  number  of  problems 
for  the  boy.    In  keeping  with  the  type  of  job  they  expected       well  up 
in  the  middle-class  range  —  most  of  them  have  as  a  goal  some  type  of 
tertiary  education. 

In  terms  of  values  to  be  looked  for  in  choosing  a  job  it  was  inter- 
esting that  they  placed  Pleasant  Associates  first  particularly  as  they 
didn't  get  on  too  well  with  their  peers.  Perhaps  because  of  this  they 
felt  a  greater  need  of  positive  Interpersonal  Relationships  and  they 
were  looking  toward  another  environment  —  the  job  where  this  might 
be  possible. 

As  in  Stage  I  Economic  Returns  was  still  seen  as  important,  ranking 
third  in  both  stages;  but  while  in  Stage  I  Security  was  seen  as  even 
niore  important  ,in  Stage  III  it  had  fallen  to  fifth  ranking  to  be  re- 
placed by  Independence  which  had  only  ranked  seventh  in  Stage  I. 

This  emphasis  on  Independence  could  be  explained  in  one  of  two  ways. 
Firstly,  it  could  be  a  function  of  the  increasing  interest  among  students 
of  their  right  to  more  freedom  and  the  hope  that  if  this  cannot  be 
obtained  at  school  it  can  be  obtained  in  the  occupational  area.    Or  it 
may  have  been  brought  about  by  the  inclusion  in  the  sample  of  a  new 
school  in  Stage  III  whoss  particular  philosophy  might  encourage  boys 
to  seek  this  particular  value  when  thinking  of  a  job. 
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Althougn  Pleasant  Associates  was  regarded  as  very  important,  in 
neither  stage  did  Pleasant  surroundings  receive  a  high  ranking  while, 
as  for  other  fourteen-year-old  groups,  Managenient  md  Esthetics  were 
ranked  lowest  of  all • 

On  the  whole  the  picture  presented  by  the  Social  Attitudes  Inventory 
would  suggest  that  these  boys  were  not  taking  the  instrument  quite  as 
seriously  as  had  the  ten-year-old  groups.    In  fact,  a  number  of  these 
boys  had  made  somewhat  unfavorable  remarks    while  completing  the  test. 
The  results  would  suggest  that  rather  than  placing  emphasis  on  the 
social  desirability  aspects  these  boys  went  to  the  other  extreme  and 
tried  to  show  themselves  in  a  prc:t>  aoor  light.    While  the  peer  as- 
sements  were  not  particularly  flatterirg  they  did  not  present  such  a 
negative  picture  as  the  Social  Attitude  results  would  indicate. 

The  Views  of  Life  instrument  pruduced  only  one  significant  difference, 
these  boys  indicating  that  they  regarded  the  grades  and  titles  obtained 
by  a  person  as  more  important  than  the  actual  work  done. 

The  Sentence  Completion  did  not  differentiate  this  group  from  other 
groups  on  many  variables  either  in  Stage  I  or  Stage  III.    While  they  had 
ranked  sixth  on  Attitude  toward  Task  Achievement  in  Stage  1  they  ranked 
first  in  Stage  III.    They  showed  less  negative  affect  in  Stage  III. 

The  results  on  Story  Completion  were  partly  consistent  with  peer 
assessments  in  that  they  ranked  lowest  on  Implementation  and  Initiation. 
They  were  also  lowest  on  Mean  Coping  Ef fectiveness ,a  finding  in  keeping 
with  the  results  of  the  Social  Attitudes  Inventory. 

LONDON  FOURTEEN-YEAR-OLD  UPPER-MIDDLE  CLASS  GIRLS 
Aptitude  and  Achievement 

In  both  Stage  I  and  Stage  III  these  girls  ranked  significantly  highest 
of  the  four  fourteen-year-old  groups  on  the  ^titude  and  Reading  tests* 
In  Stage  III  they  did  not  differ  significantly  from  other  groups  on 
cither  Matn  or  CPA.    However  in  Stage  I  they  did  differ  on  Math,  ranking 
second  of  the  four  groups. 

Behavior  Rating  Scales 

Neither  group  showed  any  significant  differences  from  other  groups 
in  either  Stage  I  or  Stage  III. 

Occupational  Values  Inventory 

In  both  Stage  I  and  Stage  III  these  girls  ranked  significantly  high 
on  Altruism  (second  and  first).  Esthetics  (first) , Independence  (first 
and  second),  Pleasant  Associates  (second  and  first),  and  Intrinsic 
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Value  (first).    They  ranked  significantly  low  on  Security  (eighth), 
Economic  Returns  (seventh  and  eighth),  Follow  Father  (sixth  and 
seventh),  and  Extrinsic  Value  (eighth). 

In  Stage  III  only,  they  ranked  significantly  low  on  Prestige.  In 
Stage  I  only,  they  ranked  significantly  low  on  Management  (seventh), 
Creativity  (seventh)  and  significantly  highest  on  Variety. 

Looking  at  Order  of  Preference  of  Values  the  first  three  rankings  and 
the  last  two  were  the  same  in  both  Stage  I  and  Stage  III.    They  ranked 
Pleasant  Associates,  Altruism  and  Intellectual  Stimulation  as  the  first 
three  and  Management  and  Follow  Father  as  the  last  two.    Economic  Returns 
was  ranked  ninth  in  Stage  I  and  twelfth  In  Stage  III. 

Occupational  Interest  Inventory 

In  both  Stage  I  and  Stage  III  these  girls  ranked  significantly  high 
cn  Expectation  (second  and  third,  respectively) ,  indicating  a  high 
occupational  expectation.    They  ranked  significantly  low  on  Father 
Occupation/Child's  Aspiration,  seventh  in  both  stages. 

In  Stage  III  these  girls  ranked  second  on  Father's  Occupation,  dif- 
fering significantly  from  other  groups.    In  Stage  I  they  also  ranked 
significantly  high  on  Child  Aspiration  (third)  Indicating  that  they 
aspired  to  a  fairly  high  occupational  status  level.    They  ranked  sig- 
nificantly lowest  on  Expectation/Aspiration  indicating  very  little 
difference  between  the  two.    These  results  were  not  replicated  in  Stage 
III. 

Educational  Aspiration 

This  group  ranked  second,  significantly  different  from  other  groups 
in  both  Stage  I  and  Stage  III. 

Social  Attitudes  Inventory 

Only  the  Stage  III  results  can  be  discussed  as  both  the  form  of  the 
instrument  and  the  scoring  system  were  changed  from  those  used  in 
Stage  I, 

In  Stage  III  these  girls  did  not  differ  significantly  from  the  other 
groups  on  any  of  the  variables. 

Views  of  Life 

This  instrument  was  only  administered  to  fourteen-year-olds  and  was 
only  used  in  Stage  III  so  there  can  be  no  comparison  with  Stage  I. 
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These  ^^Irls  differed  significantly  from  other  groups  on  Iimnedlate/ 
Delayed,  Intrinsic/Extrinsic,  and  Independent/Interdependent  where  they 
ranked  first  and  on  Emotional  Control/Emotional  Expressivity  where  they 
ranked  fourth.    They  ranked  second  on  Total  Score. 

Sentence  Completion 

For  the  Task  Achievement  scales  there  were  no  similar  findings  in 
Stage  I  and  Stage  III.    In  Stage  I  these  girls  ranked  significantly 
highest  on  Frequency  of  Positive  Affect  but  weie  not  significantly  dif- 
ferent on  any  other  variable.     In  Stage  III  there  were  no  significant 
differences . 

In  the  Interpersonal  Relations  area  there  were  no  similar  findings 
for  the  two  stages.    In  Stage  III  these  girls  ranked  lowest  on  Hostile 
Affect  and  highest  on  Depressive  Affect.    In  Stage  I  they  ranked  sig- 
nificantly low  on  Attitude  (sixth). 

In  the  Authority  area  there  were  no  similarities.     In  Stage  III  they 
ranked  significantly  highest  on  Aid/Advice  and  significantly  low  on 
Depressive  Affect.     In  Stage  I  there  were  no  significant  differences. 
There  was  a  similar  pattern  for  Anxiety,  the  only  differences  coming 
on  the  Affect  dimensions.     In  Stage  III  they  ranked  second  on  Positive 
Affect,  while  in  Stage  I  they  ranked  second  on  Frequency  of  Negative 
Affect  and  seventh  on  Frequency  of  Neutral  Affect. 

There  were  no  similarities  either  in  the  Aggression  area.    In  Stage 
I  they  ranked  significantly  highest  on  Engagement  but  this  difference 
was  not  replicated  in  Stage  III,  there  being  no  significant  differences 
on  any  variable. 

Overall  the  only  similar  finding  was  for  Positive  Affect,  these  girls 
ranking  first  in  Stage  I  and  second  in  Stage  III.    In  Stage  III  only, 
they  ranked  significantly  highest  on  Stance,  Aid/Advice  and  signifi- 
cantly lowest  on  Hostile  Affect.     In  Stage  I  there  were  no  significant 
differences  not  replicated  in  Stage  III. 

StO'iTv  Completion 

Comparison  of  Stage  I  and  Stage  III  has  proved  different  due  to 
extensive  revision  of  the  instrument  and  its  scoring  system. 

Certain  scores  were  identical  for  both  stages.    The  first  of  these 
was  Coping  Effectiveness  ratings. 

There  were  no  similar  findings  for  Stage  I  and  Stage  III.    In  Stage 
III  these  girls  ranked  significantly  lowest  on  Story  Two,  dealing  with 
Interpersonal  Relations,  while  in  Stage  I  they  ranked  significantly 
lowest  on  the  Nonacademic  Task  Achievement  story  and  on  the  Father 
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Authority  story.    There  were  no  other  significant  differences  on 
individual  story  Coping  Effectiveness  ratings  or  on  the  Mean  Coping 
Effectiveness  rating. 

Only  five  Coping  Style  dimensions  were  compared  for  both  Stage  I  and 
Stage  III  and  only  the  overall  results  were  available  for  Stage  I.  For 
these  scales  of  Stance,  Engagement,  Initiation,  Implementation,  and 
Persistence  there  were  no  similar  findings  for  Stage  X  and  Stage  III. 
In  Stage  III  these  girls  ranked  significantly  lowest  on  Engagement 
while  in  Stage  I  they  ranked  significantly  lowest  on  Stance.    There  were 
no  other  significant  differences  in  either  stage. 

Taking  those  scales  which  were  only  computed  for  Stage  III,  some 
significant  differences  did  occur.    On  Mean  Response  Length  they  ranked 
first  on  each  story,  as  well  as  on  the  Mean  Score,  and  were  significantly 
different  from  other  groups. 

On  Story  One  they  ranked  significantly  low  op  Engagement  and  signifi- 
cantly highest  on  Negative  and  Total  Affect.    On  Story  Two  they  ranked 
significantly  lowest  on  Engagement,  Initiation  and  Solver  and  highest 
on  Positive,  Negative  and  Total  Affect,    On  Story  Three,  Story  Four, 
Story  Five,  Story  Six,  and  Story  Seven  they  ranked  significantly  high 
on  Negacive  and  Total  Affect.    The  same  significant  differences  occurred 
for  Overall  Affect  measures,  with  the  addition  of  the  Positive  Affect 
variable • 

Interpretive  Comments 

These  girls  had  the  highest  Aptitude  score  of  the  four  fourteen-year- 
old  groups  and  also  scored  highest  on  GPA.    All  their  scores  were  above 
average,  their  Reading  score  being  especially  so.    They  ranked  signifi- 
cantly highest  of  the  fourteen-year-olds  on  this  measure.    As  has  been 
indicated  their  Math  score  was  above  average  but  on  this  particular  test 
they  ranked  second  to  upper-middle  class  boys.    This  result  might  have 
been  expected  as  boys  tend  to  show  a  greater  facility  in  the  Mathematics 
area  as  ccii^ared  to  females. 

The  only  difference  of  note  from  Stage  I  ^asults  was  for  GPA.  For 
while  in  Stage  III  these  girls  were  above  average,  in  Stage  I  they 
were  below  average  even  though  they  ranked  first  on  the  Aptitude  test. 
Thus  it  would  seem  that  in  Stage  ill  this  group  showed  more  diligence 
in  the  classroom. 

Such  a  hypothesis  did  not  receive  strong  support  from  the  peers' 
assessments.    Alt.^ough  they  were  not  significantly  different  from  other 
groups  they  only  ranked  seventh  in  response  to  the  question  of  who  works 
hard  at  their  lessons.    In  fact  their  peers  did  not  have  a  very  high 


-388- 


opinion  of  their  coping  abilities  on  any  of  the  behavior  areas.  They 
did  not  regard  this  group  as  getting  along  particularly  well  with 
teachers  and  seemed  to  think  their  performance  was  even  less  satis- 
factory in  the  area  of  Interpersonal  Relations.    They  rated  them  high 
on  tendency  to  worry  and  lose    their  temper  when  things  go  wrong  and  to 
show  relatively  little  efficiency  as  Initiator,  Implementor,  or  Solver 
in  a  problem  situation.    Their  best  rank  was  fourth  on  the  question 
concerning  who  got  their  own  way  with  other  students. 

This  was  not  quite  the  picture  that  was  gained  from  Stage  I  results. 
That  sample  found  it  reasonably  easy  to  get  on  with  other  people  and 
could  cope  with  aggression  when  it  occurred.    They  preferred  to  discuss 
matters  rather  than  try  and  argue  it  out.    Their  peers  rated  them 
fairly  proficient  in  dealing  with  teachers  and  also  indicated  that  they 
didn't  worry  excessively  if  things  went  wrong. 

They  aspired  to  and  expected  jobs  of  a  high  status  level  though  not 
as  high  as  had  been  the  case  in  Stage  I.     Interestingly  in  both  stages 
their  expectation  was  of  a  slightly  higher  level  than  their  aspiration. 
Many  girls  at  this  age  would  like  to  have  a  job  either  of  a  high 
altruistic  nature  or  possibly  a  job  involving  animals.    Neither  of  these 
have  particularly  high  status  levels.     In  both  stages  they  were  aiming 
at  a  fairly  high  level  of  education  in  keeping  with  the  overall  status 
level  of  the  job  expected.     In  neither  case  was  their  level  of  aspira- 
tion as  high  as  that  of  their  father's  occupation.    This  could  be  ex- 
plained by  the  fact  that  the  level  of  the  father's  occupation  was  very 
high  and  not  many  of  the  jobs  available  to  women  have  a  comparable 
status . 

Also  the  values  these  girls  think  most  important  are  Pleasant  As- 
sociates and  Altruism.    And  as  had  already  been  indicated  jobs  with  a 
high  altruistic  content  do  not  usually  have  the  highest  status  value. 
As  for  other  female  groups.  Follow  Father  had  the  lowest  ranking  a 
position  that  has  already  been  discussed. 

There  were  few  differences  in  ranking  between  Stage  I  and  Stage  III. 
CreativLcy  had  risen  from  eleventh  to  eighth  and  Economic  Returns  had 
fallen  from  nineth  to  twelfth  but  otherwise  the  order  was  very  close 
indeed.    This  lack  of  interest  in  Economic  Returns  would  suggest  that 
these  girls  placed  even  more  emphasis  than  did  the  Stage  I  group  on  the 
Intrinsic  features  of  the  job  and  in  fact  in  terms  of  actual  score  units 
Pleasant  Associates  and  Altruism  were  greater  than  in  Stage  I. 

This  group  seemed  to  have  treated  the  Social  Attitudes  instrument  In 
the  same  manner  as  did  fourteen-year-old  upper-middle  class  boys.  That 
is  they  did  not  take  it  quite  as  seriously  as  either  the  ten-year-old 
groups  or  the  fourteen-year-old  upper-lower  groups.    They  presented  a 
much  more  flattering  picture  ranking  second  on  Interpersonal  Relations, 
Anxiety  and  Aggression  and  fourth  on  Authority.    Only  on  Task 
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Achievement  did  they  give  themselves  a  low  ranking  although  their  actual 
score  wa*  higher  than  for  a^v  other  area*    As  has  already  been  discussed, 
their  peers  saw  them  as  performing  fairly  poorly  in  all  five  behavior 
areas.    Thus  while  the  boys  had  emphasized  the  social  desirability 
factor  in  a  negative  direction  these  girls  had  emphasized  the  positive 
side.    This  behavior  on  the  part  of  both  groups  was  not  surprising  in 
the  light  of  comments  made  at  the  time  of  testing  which  convinced  the 
testers  that  this  was  not  really  a  suitable  instrument  for  use  with 
older  children* 

Their  results  on  the  Views  of  Life  Instrument  indicated  that  these 
girls  ranked  first  among  the  four  fourteen-year-old  groups  in  their 
desire  to  act  immediately,  in  their  feeling  that  work  was  to  be  enjoyed 
and  was  its  own  reward  and  in  their  feeling  of  being  free  to  question 
Authority  if  it  was  thought  to  be  wrong.    This  feeling  of  work  being  its 
own  reward  certainly  ties  in  with  the  high  rating  given  to  Altruism. 
They  ranked  lowest  of  the  four  groups  in  feeling  they  should  be  able  to 
control  their  own  feelings  and  this  again  ties  in  with  peer  and  self- 
assessoents  cf  them  not  worrying  easily,  though  not  with  the  peer 
assessment  of  them    losing  their  temper  when  things  happen  that  they 
don't  like. 

The  Sentence  Con5>letion  failed  to  differentiate  these  boys  from  other 
groups  in  Stage  III  except  on  four  variables,  three  of  these  being 
Affect  variables.    In  Stage  I  only  five  variables  produced  significant 
differences  and  again  three  of  them  were  Affect  variables. 

Likewise  the  Story  Completion  instrument  produced  almost  no  differ- 
entiation among  the  groups*  They  ranked  lowest  in  Stage  III  on  Inter- 
personal Relations  and  lowest  in  Stage  I  on  Nonacademic  Task  Achieve- 
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ANOVA  OF  MEANS: 
SAMPLE  DIFFERENCES  BY  AGE,  SOCIOECONOMIC  STATUS  AND  SEX 

APTITUDE  AND  ACHIEVEMENT 

Age 

There  were  no  significant  age  differences  in  either  Stage  I  or  Stage 
III,  since  the  scores  were  standardized  separately  within  each  age 
group. 

There  were  three  interactions  in  Stage  I,  one  Age  x  SES  and  two 
Age  X  Sex.    Both  ten-  and  four  teen-year -old  upper-lower  class  children 
did  less  well  on  CPA  than  did  upper-middle  class  children,  this  trend 
being  more  marked  at  age  fourteen.    At  age  ten  females  scored  better 
than  males  on  both  Math  and  CPA  but  at  age  fourteen  the  opposite  was 
true      In  Stage  III  Age  x  SEX  interaction  occurred  on  CPA  giving  com- 
pletely opposite  effects  to  those  found  in  Stage  I.    Here  the  ten-year- 
old  males  did  bettt*  than  the  females  while  at  age  fourteen  the  females 
scored  higher  than  the  males. 

Socioeconomic  Status 

In  both  Stage  I  and  Stage  III  upper-middle  class  children  scored 
significantly  better  on  all  four  variables  than  did  upper-lower  class 
children. 

There  were  no  significant  interactions  in  Stagt  III.     In  Stage  I  a 
SES  X  Sex  interaction  occurred  on  CPA  where  upper-lower  class  females 
scored  higher  than  upper-lower  class  males.    However  for  the  upper-middle 
class  children,  the  males  scored  higher. 

Sex 

There  were  no  significant  Sex  differences  in  Stage  III  and  only  one 
in  Stage  I,  males  scoring  significantly  higher  than  females  on  CPA. 

BEHAVIOR  RATING  SCALES 

Interpretive  Restrictions 

Because  the  ten-year-old  children  were  not  only  in  different  classes, 
but  in  different  schools  from  the  fourteen-year-olds.  Lie  reference 
population",  for  the  behavior  ratings  of  the  two  age  groups  were  com- 
pletely .lifferent.    Consequently,  it  is  not  valid  or  meaningful  to 
compare  scores  across  the  two  age  groups  as  a  whole.    However,  it  is 
meaningful  to  compare  differences  within  the  two  age  groups. 
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Age 

Main  Age  effects  were  nor  interpretable  in  either  Stage  I  or  Stage 
III. 

In  Stage  III,  there  was  only  one  Age  x  SES  interaction.    This  inter- 
action involved  IPR  where  the  ten-year -old  middle-class  group  excelled, 
whereas  the  opposite  was  true  among  the  four teen-year -old  where  the 
lower-class  group  excelled. 

There  was  also  only  one  Age  x  Sex  interaction.    This  one  involved  che 
ability  to  cope  with  Anxiety.    Here  the  ten-year-old  males  and  females 
had  equal  scores  but,  at  fourteen,  the  males  scored  significantly  higher 
than  the  females. 

There  was  one  significant  Age  x  Sex  interaction  in  Stage  I,  on  the 
Authority  question,  where  females  scored  significantly  better  than 
males  at  both  ten  and  fourteen,  this  trend  being  greater  at  the  ten- 
year-old  level . 

Socioeconomic  Status 

There  were  no  significant  SES  differences  in  Stage  III,  but  in  Stage 
I  the  upper-middle  class  children  scored  higher  on  Task  Achievement, 
while  the  upper-lower  class  children  scored  higher  on  Nonacademic  Task 
Achievement  and  Aggression. 

One  SES  x  Sex  interaction  occurred  in  both  Stage  I  and  Stage  III  on 
Self -Assert ion.    However  although  in  both  stages  the  upper-lower  class 
tmles  coped  better  than  the  upper-lower  class  females,  thi^  trend  was 
greater  in  Stage  I«    The  upper-middle  class  males  excelled  in  Stage  I, 
the  opposite  was  crue  in  Stage  III.     In  Stage  I  there  were  Se::  inter- 
actions for  Anxiety  and  Aggression,  upper-lower  class  males  scoring 
higher  than  females  of  the  same  social  class  on  both  occasions.  Upper- 
middle  class  females  also  scored  higher  on  Aggression  but  this  trend 
was  reversed  for  Anxiety. 

Sex 

In  both  Stage  I  and  Stage  III  females  scored  significantly  better 
than  males  on  Authority  while  males  scored  higher  than  females  in  the 
Anxiety  ar 

In  Stage  III  only,  fema?.es  coped  significantly  better  with  Aggres- 
sion than  did  males,  while  males  scored  higher  on  Solver,  a  variable 
which  was  not  present  in  Stage  I. 
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In  Stage  I,  only,  females  scored  significantly  higher  than  males  on 
Task  Achievement  Academic,  Interpersonal  Relations,  and  the  Summary 
Score,    Males  scored  significantly  higher  than  females  on  Self- 
Assertion. 

OCCUPATIONAL  VALUES 

Age 

There  were  six  values  on  which  significant  age  differences  occurred 
in  both  Stage  I  and  Stage  III.    For  Prestige  and  Follow  Father  ten-year- 
olds  scored  higher  than  fourteen-year-olds.    For  Independence,  Success, 
Security  and  Pleasant  Associates  the  reverse  was  true. 

There  were  no  significant  differences  in  Stage  III  that  did  not  occur 
in  Stage  I. 

In  Stage  I  ten-year -olds  scored  higher  than  fourteen-year-olds  on 
Altruism,  Management,  Intellectual  Stimulation,  Creativity  and  Overall 
Intrinsic  score.    Fourteen-year-olds  scored  higher  than  ten-year-olds 
on  Economic  Returns  and  Overall  Extrinsic  score. 

When  ranking  of  values  was  looked  at  It  was  seen  that  ten-year-olds 
in  both  Stage  I  and  Stage  III  ranked  Intellectual  Stimulation  first  and 
Security  third.    Fourteen-year-olds  ranked  Pleasant  Associates  first  on 
both  occasions  and  Security  second  and  third,  respectively .    In  both 
stages  ten-year-olds  ranked  Management,  Esthetics  as  their  last  two 
choices  while  fourteen-year-olds  chose  Management,  Esthetics  and  Follow 
Father  as  their  last  three.    In  Stage  III  ten-year -olds  ranked  Creativity 
second  while  in  Stage  I  it  had  been  ranked  seventh.    Altruism  ranked 
fifth  as  compared  to  second  in  Stage  I. 

There  were  no  Age  x  SES  interactions  that  were  the  same  for  both 
stages . 

In  Stage  III  there  were  significant  interactions  on  two  variables. 
Tea-year-oid  upper-lower  class  children  ranked  Esthetics  higher  than 
cen-year-old  upper-middle  class  children  while  the  trend  was  reversed 
for  fourteen-year-olds.    Upper-lower  class  children  ranked  Security 
higher  than  upper-middle  class  children  at  both  age  levels,  this  trend 
being  greater  at  age  fourteen. 

In  Stage  I  there  was  only  one  Age  x  SES  interaction.  At  age  ten 
upper-lower  class  children  ranked  Prestige  higher  than  upper-middle 
class  children  but  the  trend  was  reversed  at  age  fourteen. 

Two  values  produced  an  Age  x  Sex  interaction  in  both  Stage  I  and 
Stage  III.  These  were  Altruism  and  Security.  On  Altruism,  on  both 
accasions,  the  ten-  and  fourteen-year-old  females  ranked  it  higher  than 
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than  ten-  and  fourteen-year-old  males  >  and  on  both  occasions  this  trend 
was  greater  at  age  fourteen.    On  Security  the  ten-year-old  females  on 
both  occasions  ranked  it  higher  than  the  ten-year-old  males  and  the 
opposite  was  true  at  age  fourteen. 

There  were  two  other  significant  interactionb  in  Stage  III.  For 
Prestige  ten-year-old  females  ranked  higher  than  ten-year-old  males 
with  the  trend  reversed  at  age  fourteen.    For  Follow  Father  males  at 
age  ten  and  at  age  fourtean  ranked  it  higher  than  females,  the  trend 
being  greater  at  age  ten. 

In  Stage  X  there  was  a  significant  interaction  on  Management  not 
replicated  in  Stage  III.    At  age  ten  females  ranked  this  value  higher 
than  males  did.    At  age  fourteen  males  placed  more  emphasis  on  it  than 
females • 

Socioeconomic  Status 

There  were  three  values  that  showed  significant  class  differences 
in  both  Stage  I  and  Stage  III.    Upper-lower  class  children  ranked 
Success  and  Security  higher  than  upper-middle  class  children,  while 
upper-middie  class  children  placed  more  emphasis  c    the  value  of  Follow 
Father. 

In  Stage  III, only,  there  were  significant  class  differences  also  on 
Altruism  and  Independence,  upper-middle  class  children  giving  these 
values  a  higher  rank.    There  was  also  a  significant  difference  on 
Variety,  upper-lower  class  children  placing  greater  emphasis  on  this 
value • 

In  Stage  I,  only,  upper-lower  class  children  ranked  Economic  Returns 
signif icancly  higher  than  upper-middle  class  children  while  the  reverse 
applied  for  the  value  of  Pleasant  Associates. 

When  ranking  of  values  was  looked  at  it  was  seen  that  in  both  Stage 
I  and  Stage  III  upper-lower  class  children  placed  Intellectual  Stimu- 
lation, Security,  and  Pleasant  Associates  as  theii:  first  three  rankings 
though  not  in  the  same  order.    Their  last  three  were  also  the  same 
Management,  Esthetics,  and  Follow  Father.    The  upper-middle  class  chil- 
dren also  placed  the  same  values  in  the  first  three  rankings  for  both 
stages.    They  were  Pleasant  Associates,  Intellectual  Stimulation,  and 
Altruism.    They  also  placed  Follow  Father,  Management,  and  Esthetics 
as  the  last  three. 

There  were  no  SES  x  Sex  interactions  that  were  the  same  for  both 
Stage  I  and  Stage  III.    In  Stage  I  upper-lower  class  females  placed  more 
emphasis  on  Management  than  did  males  of  the  same  social  class.  Upper- 
middle  class  males,  however,  ranked  it  higher  than  upper-middle  class 
females. 
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Females  of  both  social  classes  ranked  Pleasi'.nt  Surroundings  and 
Pleasant  Associates  higher  than  males  of  the  corresponding  classes. 
When  the  value  was  Follow  Father,  however,  the  males  obtained  a  higher 
rank  regardless  of  social  class,  this  trend  being  greater  at  the  lower 
class  level. 

Only  one  interaction  was  significant  in  Stage  III.    Upper-lower  class 
females  ranked  Success  higher  than  upper-lower  class  males  but  for 
upper-middle  class  children  the  trend  was  reversed. 

Ten  values  showed  significant  Sex  differences  in  both  Stage  I  and 
Stage  III.    Males  ranked  }  igher  than  females  on  Creativity,  Economic 
Returns,  Follow  Father,  and  Overall  Extrinsic  score.    Females  ranked 
higher  than  males  on  Altruism,  Esthetics,  Intellectual  Stimulation, 
Pleasant  Associates,  Variety,  and  Overall  Intrinsic  score. 

In  Stage  III  only  males  ranked  higher  than  females  on  Success. 

In  Stage  I  only  females  ranked  higher  than  males  on  Self-Satisfaction 
and  Pleasant  Surroundings  while  males  ranked  higher  on  Prestige. 

When  ranking  of  values  was  looked  at  it  was  seen  that  males  placed 
Security  and  Intellectual  Stimulation  among  their  first  three  rankings 
and  Management  and  Esthetics  among  their  last  three  choices  in  both 
stages.    Females  ranked  Pleasant  Associates,  Altruism,  and  Intellectual 
Stimulation  as  their  first  three  choices  and  Esthetics,  Management, 
and  Follow  Father  as  their  last  three  choices  in  both  stages. 

In  Stage  I  males  ranked  Creativity  seventh  while  in  Stage  III  it  was 
ranked  first.  Females  ranked  Independence  ninth  in  Stage  I  and  seventh 
in  Stage  III. 

OCCUPATIONAL  INTEREST  INVENTORY 
Age 

I-  both  Stage  I  and  Stage  III  fourteen-year-olds  aspired  to  and 
expected  jobs  of  a  higher  status  level  than  did  ten-year-olds.  They 
also  scored  significantly  higher  on  the  Father  Occupation/Child  Aspira- 
tion variable,  indicating  that  fourteen-year-olds  were  aspiring  to  a 
job  of  a  higher  status  level  than  their  father's. 

There  were  no  significant  age  differences  in  Stage  III  that  did  not 
occur  in  Stage  I.    In  Stage  I  the  discrepancy  between  Expectation  and 
Aspiration  was  significantly  greater  for  the  ten-year-olds. 

There  were  no  significant  Age  x  SES  interactions  chat  occurred  in  both 
Stage  I  and  Stage  III.  .395- 


In  Stage  I  the  Father  Aspiration/Child  Aspiration  discrepancy  was 
significantly  greater  for  upper-middle  class  children  at  age  ten.  At 
age  fourteen  upper-lover  class  children  had  a  higher  score. 

There  were  no  significant  Age  x  Sex  interactions  that  occurred  In 
both  Stage  I  and  Stage  III. 

In  Stage  III  fathers  of  ten-year-old  males  had  jobs  of  a  higher 
status  level  than  ten-year-old  females.    At  age  fourteen  the  opposite 
was  true . 

In  Stage  I  ten-year-old  females  had  a  significantly  larger  Expecta- 
tion/Aspir£tion  discrepancy  than  did  ten-year-old  males.    At  age  four- 
teen males  had  the  larger  discrepancy.    Tor  both  the  Father  Aspiration/ 
Child  Aspiration  discrepancy  and  the  Mother  Aspiration/Child  Aspiration 
discrepancy  ten-year-old  females  had  significantly  higher  scores.  Males 
had  significantly  larger  discrepancy  scores  at  age  fourteen. 

Socioeconomic  Status 

In  both  Stage  I  and  Stage  III  upper -middle  class  children  had  higher 
Expectation  and  Aspiration  status  levels  than  did  upper-lower  class 
children.    There  was  a  significantly  greater  discrepancy  between  the 
level  of  Father's  Occupation  and  the  level  of  Child's  Aspiration  for 
upper-lower  class  children  in  both  stages. 

In  Stage  III,  only,  the  discrepancy  between  Child's  Expectation/ 
Aspiration  was  significantly  greater  for  upper-lower  class  children. 
There  were  no  significant  differences  in  Stage  I  that  did  not  appear  in 
Stage  III. 

There  were  three  significant  SES  x  Sex  Interactions  that  appeared  in 
both  stages.    For  Child's  Aspiration,  Child's  Expectation,  and  Father 
Occupation/Child  Aspiration  discrepancy  upper-lower  class  females  scored 
higher  than  upper-lower  class  males.    However  upper-middle  class  males 
scored  higher  than  upper -middle  class  females. 

There  were  no  signiflcanc  differences  in  Stage  III  that  did  not  occur 
in  Stage  I.    In  Stage  I,  only,  for  both  Father  Aspiration/Child  Aspira- 
tion and  Mother  Aspiration/Child  Aspiration  discrepancies  upper-lower 
class  males  scored  higher  than  upper-lower  class  females  with  the  trend 
reversed  for  upper-middle  class  children. 

Sex 

In  both  Stage  I  and  Stage  III  the  Expectation/Aspiration  discrepancy 
was  greater  for  males  than  for  females* 
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In  Stage  III,  only,  males  scored  significantly  higher  on  the  Aspira- 
tion variable,  while  in  Stage  I  females  scored  significantly  higher  on 
the  Expectation  variable. 


EDUCATIONAL  ASPIRATION 


Age 

In  Stage  III  fourteen-year-olds  aspired  higher  than  ten-year-olds. 
In  Stage  I  there  was  no  significant  difference. 

There  was  no  significant  Age  x  SES  interaction  in  Stage  III  but  in 
Stage  I,  ten-  and  fourteen-year-old  upper-middle  class  children  aspired 
higher  than  upper-lower  class  children  of  the  same  age  groups,  this 
trend  being  greater  at  age  fourteen. 

There  were  no  Age  x  Sex  interactions  at  either  stage. 
Socioeconomic  Status 

In  both  Stage  I  and  Stage  III  upper-middle  class  children  had  a 
higher  Educational  Aspiration  than  did  upper-lower  class  children. 

There  was  no  significant  SES  x  Sex  interaction  in  Stage  I  but  in 
Stage  III  upper-lower  class  females  aspired  higher  than  upper-lower 
class  males,  with  males  aspiring  higher  than  females  in  the  upper- 
middle  groupings. 


Sex 

There  wa?i  no  significant  difference  in  Stage  I  or  Stage  III. 


SOCIAL  ATTITUDES  INVENTORY 

Only  the  Stage  ill  results  can  be  discussed  as  both  the  form  o 
instrument  and  the  scoring  system  were  changed  from  those  used  in 
Stage  I. 


Age 

Ten-year-olds  scored  significantly  higher  than  fourteen-year-olds  < 
Task  Achievement,  Authority,  Aggression  and  on  the  Total  Score.  Then 
were  no  significant  Age  x  Sex  interactions. 

Socioeconotpjc  Status 

There  were  no  sign.  >ant  SES  differences  and  no  significant  SES  x 
Sex  interactions. 


Sex 

Females  scored  significantly  higher  than  males  on  Authority,  Aggres- 
sion, Interpersonal  Relations  and  on  the  Total  Score • 

VIEWS  OF  LIFE 

This  instrument  was  only  administered  to  fourteen-year-old  children 
and  was  only  used  in  Stage  III  so  there  can  be  no  age  discussion  and  no 
comparison  with  Stage  I. 

Soc  ioeconcmic  Status 

Upper-middle  class  children  scored  significantly  higher  on  Locus  of 
Control,  Intrinsic/Extrinsic,  Self /joint  Implementation  and  on  the  Total 
Score.    Upper-lower  class  children  scored  higher  on  Emotional  Control/ 
Emotional  Expressivity.    There  was  one  significant  SES  x  Sex  interaction. 
Upper-lower  class  females  scored  higher  than  upper-lower  class  males  on 
Emotional  Control/Emotional  Expressivity,  while  for  upper-middle  class 
children  males  scored  higher  than  females. 

Sex 

Females  scored  higher  than  males  on  Intrinsic/Extrinsic  and  Earned 
Status/Bestowed  Status  while  males  scored  higher  on  Positive /Negative 
Self-Concept. 

SENTENCE  COMPLETION 

Age 

For  the  Task  Achievemtnt  scales  there  were  no  significant  differences 
zhat  were  the  same  for  both  stages.    In  Stage  III  ten-year-olds  scored 
higher  than  fourteen-year-olds  on  Depressive  Affect.    In  Stage  I  ten- 
year-olds  scored  higher  than  fourteen-year-olds  on  Attitude. 

There  were  no  Age  x  SES  interactions  in  Stage  I  but  in  Stage  III  ten- 
year-old  upper-lower  class  children  scored  higher  than  ten-year-old 
upper-middle  class  children  while  at  age  fourteen  the  trend  was  reversed* 

There  were  no  Age  x  Sex  interactions  in  Stage  I  or  Stage  III. 

In  the  Interpersonal  Relations  area  ten-year-olds  had  a  significantly 
higher  score  on  Attitude  in  both  Stage  I  and  Stage  III. 

In  Stage  III  only,  ten-year-olds  scored  higher  on  Hostile  Affect  and 
significantly  lower  than  fourteen-year-olds  on  Neutral  Affect. 

In  Stage  I  only,  fourteen-year-olds  scored  significantly  higher  on 

Stance,  Engagement,  and  Coping  Effectiveness. 
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There  were  no  significant  Age  x  SES  interactions  in  either  Stage  I 
or  Stage  III.    There  were  no  significant  Age  x  Ss;x  interactions  in 
Stage  III  but  in  Stage  I  ten-year-old  females  scored  significantly 
higher  than  ten-year-old  males  on  the  Engagement  variable,  while  at  age 
fourteen  males  scored  significantly  higher. 

In  the  Authority  area  ten-year-olds  had  a  higher  Attitude  score  in 
both  Stage  I  and  Stage  III.     In  Stage  III,  only,  ten-year-olds  obtained 
a  higher  score  on  Depressive  Affect  while  fourteen-year-olds  scored 
higher  on  Stance  and  Neutral  Affect. 

In  Stage  I  ten-year-olds  scored  significantly  higher  on  Engagement 
and  Frequency  of  Positive  Affect. 

One  Age  x  SES  interaction  was  the  same  in  both  stages.  Ten-year-old 
upper-lower  class  children  obtained  higher  Attitude  scores  than  ten-year- 
old  upper-middle  class  children  while  at  age  fourteen  it  was  the  upper- 
middle  class  children  who  obtained  higher  scores. 

In  Stage  III  there  is  a  significant  Age  x  SES  interaction  for  Depres- 
sive Affect,  upper-lower  class  children  scoring  higher  at  age  ten  and 
upper-middle  class  children  scoring  higher  at  age  fourteen. 

In  Stage  I,  only,  a  significant  interaction  occurred  on  Stance,  upper- 
middle  class  children  scoring  higher  at  both  age  levels,  the  trend  being 
greater  at  age  ten. 

There  were  no  Age  x  Sex  inter.i'^tions  in  Stage  III  but  in  Stage  I  ten- 
and  fourteen-year-old  females  showed  significantly  more  Negative  Affect 
and  less  Neutral  Affect  than  males  of  the  same  two  age  groupings,  in 
each  case  the  trend  being  more  marked  at  the  ten-year-old  level. 

In  the  Anxiety  area  there  were  no  significant  age  differences  in  Stage 
1  bat  in  Stage  III  ten-year-oLds  .-.cored  significantly  higher  on  Engage- 
ment, Aid/Advice  and  Neutral  Affe<,t,  while  fourteen-year-olds  scored 
higher  on  Stance,  Coping  Effectiveness,  and  Positive  Affect. 

There  were  no  significant  interactions  in  Stage  I  but  in  Stage  III 
there  was  one  Age  x  SES  interaction  for  Hostile  Affect,  ten-year-old 
upper-middle  class  children  scoring  higher  than  ten-year-old  upper-lower 
class  children  with  the  trend  reversed  at  age  fourteen. 

In  the  Aggression  area  there  were  no  significant  diilerenccb  that 
were  the  same  for  both  Stage  I  and  Stage  III. 

In  Stage  III  ten-year-olds  scored  significantly  higher  on  Engagement 
and  Aid/Advice.    In  Stage  I  fourteen-year-olds  scored  significantly 
higher  o:.  Stance  and  Coping  Effectiveness. 
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There  were  no  interactions  that  wore  the  same  in  both  stages.  In 
Stage  III  there  were  four  Age  x  SES  interactions.    For  Engagement, 
Aid/Advice  and  Neutral  Affect  ten-year-old  upper-lower  class  children 
scored  higher  than  ten-year-old  upper-middle  class  children  with  the 
reverse  being  true  at  age  fourteen.    For  Hostile  Affect  upper-middle 
class  children  scored  higher  at  age  ten  and  upper-lower  class  chil- 
dren scored  higher  at  age  fourteen. 

In  Stage  I  there  was  one  significant  Age  x  SES  interaction.  Ten- 
year-old  upper-middle  class  children  scored  higher  on  Coping  Effective- 
ness and  fourteen-year -old  upper-lower  class  children  scored  higher 
than  fourteen-year-old  upper-middle  class  children. 

While  the  Age  x  Sex  interaction  for  Coping  Effectiveness  was  sig- 
nificant in  both  Stage  I  and  Stage  III  the  results  differed  slightly. 
In  both  stages  fourteen-year-old  females  coped  better  than  fourteen- 
year-old  males  but  while  at  age  ten  females  also  scored  higher  in 
Stage  III  in  Stage  I  males  obtained  the  higher  scores. 

There  were  no  other  significant  Age  x  Sex  interactions  in  Stage  III 
but  in  Stage  I  ten-year-old  females  showed  significantly  more  Negative 
Affect  and  less  Neutral  Affect,  while  fourteen-year-old  males  also 
showed  more  Negative  and  less  Neutral  Affect. 

Overall  there  was  one  significant  age  difference  that  was  the  same 
for  both  stages.    Ten-year-olds  had  higher  scores  on  Attitude.  In 
Stage  III,  only,  ten-year-olds  scored  significantly  higher  on  Engage- 
ment, Hostile  Affect,  and  Depressive  Affect,  while  fourteen-year-olds 
scored  higher  on  Stance  and  Positive  Affect. 

There  were  no  significant  Age  x  SES  interactions  in  Stage  I  but  one 
on  Attitude  in  Stage  III,  ten-year-old  upper-lower  class  children  scor- 
ing higher  than  ten-year-old  upper-middle  class  children  with  the  trend 
reversed  at  age  fourteen. 

There  were  no  significant  Age  x  Sex  interactions  in  Stage  III  but  in 
Stage  I  the  females  scored  significantly  higher  on  Negative  Affect  and 
significantly  lower  on  Neutral  Affect,  at  both  age  levels,  this  trend 
being  greater  at  age  ten  in  both  instances. 

In  both  Stage  I  and  Stage  III  significant  age  differences  occurred 
on  Self •Concept  and  Parent/Child  Interaction.    However,  in  Stage  III  cen 
year-olds  scored  higher  on  Self-Concept  and  lower  op  Parent/Child  Inter- 
action.   In  Stage  I  the  opposite  was  true,  fourteen-year-olds  scoring 
higher  on  Self-Concept  and  lower  on  Parent/Child  Interaction. 

In  Stage  III  only,  ten-year -olds  scored  higher  on  both  Mother  and 
Father  Interactions. 


There  were  no  significant  interactions  at  either  stage. 
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Soc  ioeconomic  Status 


In  the  Task  Achievement  area  there  were  no  significant  class  dif- 
ferences in  Stage  I  and  one  significant  difference  in  Stage  III, 
upper-middle  class  children  obtaining  higher  scores  on  the  Coping 
Effectiveness  variable. 

There  were  no  interactions  that  were  the  same  for  both  stages. 
In  Stage  III  upper-lower  class  females  scored  higher  on  Hostile  Affect 
than  upper- lower  class  males  with  the  trend  reversed  for  upper-middle 
class  children. 

In  Stage  I  upper-lower  class  females  scored  higher  on  Stance  with 
males  obtaining  the  higher  score  at  the  upper-middle  class  level. 

In  the  Interpersonal  Relations  area  there  were  no  significant  dif- 
ferences in  Stage  I  but  in  Stage  III  upper-middle  class  children  scored 
significantly  higher  on  Engagement,  Aid/Advice,  and  Coping  Effectiveness. 

There  were  no  significant  SES  x  Sex  interactions  in  Stage  III  but 
there  were  three  interactions  in  Stage  I.    On  Coping  Effectiveness 
females  scored  higher  than  males  for  both  social  classes,  the  trend 
being  more  marked  at  the  lower-class  level.     Upper-lower  class  males 
scored  higher  than  upper-lower  class  females  on  Negative  Affect  and 
lower  on  Neutral  Affect.     Upper-middle  class  females  scored  higher  than 
upper-middle  class  males  on  Negative  Affect  and  lower  on  Neutral  Affect. 

In  the  Authority  area  there  were  two  significant  differences  that 
were  the  same  for  both  Stage  I  and  Stage  III.    For  the  variables  of 
Stance  and  Engagement  upper-middle  class  children  scored  significantly 
higher  on  both  occasions. 

One  significant  difference  in  Stage  III  was  on  a  new  variable.  Aid/ 
Advice,  upper-middle  class  children  scoring  significantly  higher  than 
upper- lower  class  children. 

In  Stage  I  only,  upper-middle  class  children  scored  significantly 
higher  on  Negative  Affect  and  significantly  lower  on  Neutral  Affect. 

There  were  no  significant  interactions  in  either  stage. 

In  the  Anxiety  area  there  were  no  significant  differences  in  either 
Stage  I  or  Stage  III  and  no  significant  interactions. 

In  the  ^^ression  area  there  were  no  significant  class  differences 
in  Stage  III.    In  Stage  I  only,  upper-middle  class  children  scored 
significantly  higher  on  Stance  and  Engagement. 
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There  were  no  significant  interactions  in  Stage  III  but  in  Stage  I 
two  SES  X  Sex  interactions  occurred  both  on  Affect  variables.  Upper- 
lower  class  males  showed  significantly  more  Negative  Affect  and  less 
Neutral  Affect  than  upper-lower  class  females  while  the  reverse  was 
true  for  upper-middle  class  children ,  females  showing  more  Negative  and 
less  Neutral  Affect, 

Overall  three  variables  had  significant  differences  in  Stage  I  and 
Stage  III,    Upper-middle  class  children  scored  significantly  higher  on 
Stance y  Engagement ,  and  Coping  Effectiveness  •     In  Stage  III  only,  upper- 
middle  class  children  scored  higher  on  Aid/Advice, 

In  Stage  I  middle-class  children  scored  significantly  higher  on 
Positive  Affect. 

Tnere  were  no  significant  interactions  in  Stage  III  but  three 
occurred  in  Stage  I,    Upper-lower  class  females  scored  significantly 
higher  than  upper-lower  class  males  on  Coping  Effectiveness,  but  for 
upper-middle  class  children  the  males  achieved  the  higher  score.  The 
other  two  interactions  came  on  Affect  variables,  females  of  both  social 
groupings  scoring  higher  on  Negative  Affect  and  lower  than  males  on 
Neutral  Affect,  the  trend  being  more  marked  in  both  instances  at  the 
middle-class  level . 

In  both  Stage  I  and  Stage  III  there  was  a  significant  class  differ- 
ence on  the  Parent/Child  Interaction  variable*    But  while  in  Stage  III 
upper-middle  class  children  scored  higher  than  upper-lower  class  chil- 
dren, the  reverse  was  true  in  Stage  I,    In  Stage  I  only  upper-lower 
class  children  scored  higher  on  Father  Interaction, 

There  were  no  SES  x  Sex  interactions  in  either  stage. 

On  Reality /Fantasy,  in  both  Stage  I  and  Stage  III,  the  middle-class 
children  scored  higher  than  the  lower-class  children.    There  were  no 
significant  interactions , 

Sex 

One  significant  difference  occurred  in  the  Ta^k  Achievement  area  in 
both  Stage  1  and  Stage  III  on  Attituda  but  whereas  in  Stage  III  the 
males  scored  higher  than  the  females,  in  Stage  I  the  females  scored 
higher  than  the  males.    There  were  no  other  significant  differences  in 
Stage  III.    In  Stage  I  the  males  scored  significantly  higher  on 
Frequency  of  Neutral  Affect. 

In  the  Interpersonal  Relations  area  significant  differences  occurred 
on  two  variables  in  both  stages.    Females  scored  higher  than  males  on 
Attitude  and  Coping  Effectiveness. 
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In  Stage  III  only,  females  also  scored  significantly  higher  than 
males  on  Engagement,  Aid/Advice,  and  Depressive  Affect;  while  males 
scored  significantly  higher  on  Hostile  Affect. 

In  Stage  I  only  males  scored  significantly  higher  on  Stance. 

In  the  Authority  area  there  was  only  one  similar  finding,  females 
scoring  higher  than  niales  on  Attitude.    In  Stage  III  only,  females 
scored  significantly  higher  than  males  on  Engagement,  Aid/ Advice, 
and  Coping  Effectiveness  while  males  scored  higher  on  Hostile  Affect. 

In  Stage  I  only,  females  scored  significantly  higher  on  Stance  and 
Frequency  of  Negative  Affect.    There  was  a  significant  difference  on 
Frequency  of  Neutral  Affect  in  both  stages  but  in  Stage  III  the  females 
scored  significantly  higher  while  in  Stage  I  the  reverse  was  true. 

There  were  no  findings  that  were  similar  for  both  stages  in  the  area 
of  Anxiety.    In  Stage  III  there  were  only  two  significant  differences, 
males  scoring  higher  on  Hostile  Affect  and  females  scoring  higher  on 
Depressive  Affect. 

In  Stage  I  the  males  scored  significantly  higher  on  Stance,  Engage- 
ment, Coping  Effectiveness  and  Frequency  of  Neutral  Affect,  while 
females  scored  higher  on  Frequency  of  Negative  Affect. 

In  the  Aggression  area  there  were  no  findings  that  were  similar  for 
both  stages.     In  Stage  III  only,  females  scored  significantly  higher 
on  Coping  Effectiveness  and  Neutral  Affect  while  males  scored  higher  on 
Hostile  Affect.    In  Stage  I  only  females  scored  significantly  higher  on 
Engagement. 

In  both  stages  there  was  a  significant  difference  on  Stance.  But 
while  in  Stage  III  males  scored  significantly  higher  than  females  the 
reverse  was  true  in  Stage  I. 

Overall  one  similar  difference  occurred  in  both  stages.  Females 
scored  significantly  higher  than  males  on  Attitude.    In  Stage  III  only 
females  also  scored  significantly  higher  on  Engagement,  Aid/Advice, 
Coping  Effectiveness,  and  Depressive  Affect  with  males  scoring  higher 
on  Hostile  Affect.    In  Stage  I  females  scored  significantly  higher  on 
Positive  and  Negative  Affect  while  males  scored  higher  on  Neutral  Affect. 

On  the  Interaction  items  there  were  no  significant  Sex  differences 
in  Stage  I  and  only  one  in  Stage  III,  females  scoring  higher  than  males 
on  the  Parent/Child  Interaction  variable. 
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STORY  COMPLETION 


Age 

Considering  first  the  Coping  Effectiveness  ratings  for  stories  which 
were  identical  or  nearly  so  for  both  stages  there  were  no  similar  Age 
findings  for  Stage  I  and  Stage  III. 

In  Stage  III  ten-year-olds  scored  significantly  higher  than  fourteen- 
year-olds  on  the  Task  Achievement  story,  while  in  Stage  I  ten-year-olds 
scored  significantly  higher  on  the  Interpersonal  Relations  story  and  the 
Father  Authority  story  with  fourteen-year-olds  scoring  higher  on  the 
Aggression  story. 

On  the  Mean  Coping  Effectiveness  rating  ten -year-olds  scored  signifi- 
cantly higher  in  Stage  III  but  there  was  no  significant  difference  in 
Stage  I. 

There  were  no  Age  x  SES  interactions  in  Stage  III  for  Coping  Ef- 
fectiveness on  the  similar  stories  or  for  overall  Coping  Effectiveness. 
However,  in  Stage  I  there  was  one  for  the  Mother  Authority  story.  At 
age  ten  the  lower-class  children  scored  higher;  while  at  age  fourteen 
the  middle-class  children  received  the  higher  scores. 

There  were  no  Age  x  Sex  interactions  that  were  similar  for  both 
stages.    In  Stage  I  the  females  of  both  age  groups  scored  higher  than 
did  the  males  on  Aggression;  however,  this  difference  was  accentuated  in 
the  fourteen-year-old  sample.    On  the  Anxiety  story,  at  age  ten  the 
males  scored  higher;  while  at  age  fourteen  the  females  received  higher 
scores.    There  was  one  significant  /^e  x  Sex  interaction  in  Stage  III 
for  Anxiety  (Story  Four).    At  age  ten  the  males  scored  higher  but  at  age 
fourteen  the  females  received  higher  scores. 

Turning  to  the  Coping  Style  dimensions  only  five  were  scaled  in  both 
Stage  I  and  Stage  III       these  were  Stance,  Engagement,  Initiation, 
Implementation,  and  Persistence  and  only  mean  scores  were  available 
for  Stage  I  data. 

There  were  no  similar  findings  on  these  dimensions  for  Stage  I  and 
Stage  III.    In  Stage  III  only  ten-year-oids  scored  significantly  higher 
on  Engagement  and  Implementation  while  in  Stage  I  they  scored  signifi- 
cantly higher  on  Stance  and  Affect  Tone. 

There  were  no  Age  x  SES  interactions  in  either  stage. 

There  was  one  similar  Age  x  Sex  interaction  in  both  stages  on  the 
Persistence  variable.    At  age  ten  males  scored  higher  than  females  but 
at  age  fourteen  females  obtained  the  higher  scores. 
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There  were  a  number  of  Age  main  effects  occurring  on  individual 
story  scale  scores  which  were  observed  for  the  first  time  in  Stage  III. 
One  consistent  finding  was  on  Response  Length.    The  fourteen-year-olds 
scored  higher  than  the  ten-year-olds  on  all  seven  stories  and  on  the 
Mean  Response  Length, 

On  Story  One  (Task  Achievement)  ten-year-olds  scored  higher  on 
Engagement,  Initiation,  Aid/Advice,  Solver,  Implementation,  Outcome, 
and  Evaluation  of  Outcome,  whil^  the  fourteen-year-olds  scored  higher 
on  Positive  Affect  and  Total  Affect.    On  Story  Two  (Interpersonal  Rela- 
tions) ten-year-olds  scored  higher  on  Engagement  and  on  Solver,  while 
fourteen-year-olds  scored  higher  on  Positive,  Negative,  and  Total 
Affect. 

The  only  significant  difference  on  Story  Three  (Aggression)  apart, 
from  Response  Length  was  Evaluation  of  Outcome  where  che  ten-year-olds 
had  a  higher  score. 

The  only  significant  differences  on  Story  Four  (Anxiety)  were  on 
Stance  and  on  the  Affect  variables  where  the  iourteen-year-olds  scored 
significantly  higher  on  both  Negative  and  Total  Affect,  as  well  as  on 
Stance.    The  same  differences  occurred  for  Story  Five  (Authority), 
except  Stance  showed  no  age  difference  . 

On  Story    Six  (Anxiety)  ten-year-olds  scored  significantly  higher 
on  Engagement,  Solver  and  Implementation  while  the  tour teen-year -ulds 
scored  significantly  higher  on  Negative  and  Total  Affect. 

On  Story  Seven  (Nonacademic  Task  Achievement)  ten-year-olds  scored 
higher  on  Engagement,  while  fourteen-year-olds  scored  higher  on  Positive, 
Negative,  and  Total  Affect. 

There  were  a  number  of  Age  x  SES  interactions.    On  Story  One  for  both 
Engagement  and  Initiation,  at  age  ten  the  upper-middle  class  scored 
higher,  while  at  age  fourteen  the  upper-lower  class  received  the  higher 
scores.    On  Response  Length,  the  upper-middle  class  children  excelled  at 
bouh  age  levels,  however,  this  difference  was  greater  in  the  fourteen- 
year-old  sample. 

On  Story  Two  ten-year-old  upper-lower  class  children  scored  higher 
than  upper-middle  class  children  of  the  same  age  on  Total  Affect.  At 
age  fourteen  the  situation  was  reversed. 

On  Story  Three  there  were  no  Age  x  SES  Interactions.    On  Story  Four, 
there  were  two  significant  Age  x  SES  interactions.    For  Stance,  at  age 
ten  the  upper-lower  class  children  scored  significantly  higher  than  the 
upper-middle  class  children,  but  at  age  fourteen  there  was  virtually 
no  social  class  difference.    T  r  Response  Length,  at  both  age  levels  the 
middle-class  children  scored  higher,  but  this  difference  was  greater  in 
the  fourteen-year-old  sample  than  in  the  ten-year-old  sample. 
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There  were  two  significant  interactions  on  Story  Five.    Both  ten- 
and  fourteen-year-old  upper-middle  class  children  scored  significantly 
higher  on  Response  Length,  but  this  difference  was  greater  in  the 
fourteen-year-old  sample.    Ten-year-old  upper-lower  and  upper-middle 
class  children  had  almost  identical  scores  on  Negative  Affect  but  at 
age  fourteen  upper-middle  class  children  scored  significantly  higher. 

On  Story  Six  ten-year-old  upper- lower  class  children  scored  higher 
than  ten-year-old  upper-middle  class  children  with  the  difference 
reversed  at  age  fourteen  for  the    dimension  of  Solver.    There  were  no 
significant  Age  x  SES  differences  on  Story  Seven. 

There  were  also  a  number  of  Age  x  Sex  interactions.    On  Story  One 
ten-  and  foc  i-een-year-old  females  scored  significantly  higher  than 
.nales  of  the  same  age  groupings  on  both  Response  Length  and  Total  Affect, 
however  this  difference  was  greater  in  the  fourteen-year-old  sample.  On 
Instrumentality,  at  age  ten  the  males  scored  higher,  but  at  age  four- 
teen the  females  received  higher  scores. 

On  Story  Two  ten-year-old  males  scored  higher  than  ten-year-old 
females  while  fourteen-year-old  females  scored  higher  than  males  of  the 
same  age  on  Evaluation  of  Outcome  and  Total  Affect.    Ten-  and  fourteen- 
year-old  feiTialPs  scored  higher  than  males  of  the  same  age  groupings  on 
Response  Lengt.  and  Positive  Affect;  but  this  difference  was  accentuated 
in  the  fourteen-year-old  sample. 

On  Story  Three  ten-  and  fourteen-year-old  females  scored  higher  than 
males  of  the  same  age  groupings  on  Response  Length  and  Total  Affect,  but 
this  difference  was  accentuated  in  the  fourteen-year-old  sample.  For 
Negative  Affect  Hero,  at  age  ten  there  was  virtually  no  Sex  difference; 
but  at  age  fourteen  the  females  scored  higher. 

On  Story  Four  ten-year-old  males  scored  higher  than  ten-year-old 
females  with  the  reverse  being  true  at  age  fourteen  on  Solver  and  Out- 
come.   Females  scored  higher  than  males,  on  Response  Length  at  both  age 
ten  and  age  fourteen;  but  this  difference-  in  favor  of  the  females  was 
jjreater  in  cne  fourteen-year-old  sample. 

On  Story  Five  there  was  one  significant  Age  x  Sex  interaction.  For 
ilesponse  Length  females  obtained  higher  scores  at  both  age  levels,  but 
this  difference  was  accentuated  at  age  fourteen. 

For  the  three  significant  interactions  for  Story  Six  (Response  Length, 
Negative  Affect  and  Total  Affect)  ten-  and  fourteen-year-old  females 
scored  higher  than  males  of  the  same  age  groupings,  however  this  differ- 
ence in  favor  of  the  females  was  accentuated  at  age  fourteen. 

The  only  Age  x  Sex  interaction  for  Story  Seven  was  on  Response  Length 
where  again  females  of  both  ages  scored  significantly  higher  than  their 
male  counterparts,  though  this  difference  was  accentuated  in  the  fourteen- 
year-old  sample.  -406- 
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Socioeconomic  Statue 

When  the  Coping  Effectiveness  ratings  for  stories  similar  in  Stage 
I  and  Stage  III  were  compared  there  were  no  findings  that  were  similar 
for  the  two  stages. 

In  Stage  III  no  significant  class  differences  in  Coping  Effective- 
ness occurred  on  any  of  the  stories  except  Story  Four  (Anxiety)  where 
the  upper-lower  class  scored  higher.    In  Stage  I  only  one  significant 
difference  occurred  and  that  was  on  the  Nonacademic  Task  Achievement 
story  where  the  upper-lower  class  children  scored  higher  than  the 
upper-middle  class  children. 

On  the  Mean  Coping  Effectiveness  rating  upper-lower  class  children 
scored  significantly  higher  in  Stage  III  but  there  was  no  significant 
difference  in  Stage  I. 

On  the  individual  stories  there  were  two  interactions  with  Sex  in 
Stage  III  and  three  interactions  in  Stage  I. 

In  Stage  III  for  the  Task  Achievement  story,  upper-lower  class  femal 
scored  higher  than  upper-lower  class  males,  while  for  the  upper-middle 
class,    males  scored  higher. 

In  Stage  I  there  was  no  significant  interaction  on  Task  Achievement 
but  on  the  Aggression  story  females  of  both  social  classes  scored  higher 
than  males,  this  difference  in  favor  of  females  being  greater  at  the 
upper-lower  class  level.    In  the  Nonacademic  Task  Achievement  story 
upper-lower  class  females  scored  higher  than  upper-lower  class  males 
with  the  trend  reversed  for  upper-middle  class  children. 

In  both  Stage  I  and  Stage  III  there  was  a  significant  interaction  on 
the  Interpersonal  Relations  story  but  the  differences  were  in  opposite 
directions.    In  Stage  III  upper-lower  class  females  scored  higher  than 
upper-lower  class  males,  with  upper-middle  class  males  scoring  higher 
than  females  of  the  same  social  class.    However  in  Stage  I  the  reverse 
occurred  with  the  upper-lower  class  males  and  the  upper-middle  class 
females  obtaining  the  highest  scores* 

Turning  to  the  Coping  Style  dimensions  there  were  no  similar  findings 
for  Stage  I  and  Stage  III.    In  Stage  III  only  upper-lower  class  children 
scored  higher  on  Engagement,  Initiation,  Aid/Advice,  Solver,  Impletnen- 
tatiou,  and  Outcome.    The  upper-middle  class  children  scored  higher  on 
Response  Length  and  Negative  Affect  Hero.    In  Stage  I  the  upper-lower 
class  children  scored  higher  on  Stance  and  Aftect  Associated  with  the 
Iroblem. 
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There  was  one  SES  x  Sex  interaction  which  was  similar  in  both  stages. 
The  upper-lower  class  females  scored  significantly  higher  than  the 
upper-lower  class  males  on  Engagement  while  the  upper-middle  class  males 
scored  higher  than  the  females  of  the  same  social  class. 

There  were  a  number  of  SES  main  effects  concerning  individual  story 
scale  scores  that  were  observed  for  the  first  time  in  Stage  III.  One 
consistent  finding  was  on  Response    Length.    Upper-middle  class  chil- 
dren scored  higher  than  upper-lower  class  children  on  all  seven  stories 
and  on  the  Mean  Response  Length. 

On  Story  One  there  were  no  class  differences  apart  from  Negative 
Affect  where  upper-middle  class  children  scored  higher. 

On  Story  Two,  the  upper-lower  class  children  scored  higher  than  did 
die  upper-middle  class  children  on  both  Engagement  and  Initiation. 
There  were  no  social  class  differences  (other  than  Response  Length) 
on  Story  Three . 

On  Story  Four  ijpper-lower  class  children  scored  significantly  higher 
on  Engagement,  Stance,  Solver,  Outcome  and  Coping  Effectiveness. 

On  Story  Five  upper-lower  class  children  scored  significantly  higher 
on  Implementation  while  upper-middle  class  children  scored  higher  on 
Negative  Affect. 

In  Story  Six  upper-lower  class  children  scored  higher  cn  Engagement 
and  Initiation,  while  in  Story  Seven  they  scored  higher  on  Engagement. 

On  Story  One  there  were  a  large  number  of  SES  x  Sex  interactions 
with  all  but  one  in  the  same  direction.    For  Engagement,  Initiation, 
Aid/Advice  and  Solver  the  upper-lower  class  females  scored  higher  than 
upper-lower  class  males  with  the  reverse  being  true  for  the  upper-middle 
class  children.    For  Implementation,  again  the  upper-lower  class 
females  scored  higher;  but  in  the  upper-middle  class  there  was  -ictually 
no  Sex  difference. 

For  Story  Two  upper-lower  class  females  and  upper-middle  class  males 
scoreJ  higher  on  Stance,  Aid/Advice,  Solver,  Implementation,  Outcome 
and  Evaluation  of  Outcome.    Males  scored  higher  than  females  for  both 
class  groupings  on  Engagement,  though  the  difference  in  favor  of  the 
males  was  greater  in  the  upper-middle  class.    For  Response  Length,  the 
females  scored  higher  in  both  social  classes  but  this  difference  was 
greater  in  the  upper-middle  class  than  in  the  upper-lower  class. 

For  Story  Three  upper-lower  class  females  and  upper-middle  class 
males  scored  higher  on  Engagement,  Initiation  and  Aid/Advice,  but  there 
were  no  significant  SES  x  Sex  interactions  for  Story  Four,  Story  Five, 
or  Story  Sever.    For  Story  Six  upper-lower  class  males  scored  higher 
than  upper-lower  class  females  while  upper-middle  class  females  scored 
higher  than  upper-middle  class  males  on  Stance. 
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Sex 

When  the  Coping  Effectiveness  ratings  for  stories  similar  in  Stage  I 
and  Stage  III  were  compared  there  were  no  findings  that  Were  similar  for 
the  two  stages* 

In  Stage  III  females  scored  significantly  higher  than  males  on  the 
Task  Achievement  story  while  in  Stage  I  females  scored  significantly 
higher  than  males  on  the  Aggression  story.    Males  scored  higher  than 
females  in  Stage  I  on  the  Father  Authority  and  the  Anxiety  story. 

On  the  Mean  Coping  Effectiveness  rating  there  were  no  significant 
differences  in  Stage  I  or  Stage  III, 

Turning  to  the  Coping  Style  dimensions,  there  were  four  significant 
Sex  differences  in  Stage  III  where  the  females  scored  higher  on  Mean 
Evaluation  of  Outcome,  Positive  Affect,  Negative  Affect,  and  on  Total 
Affect.    In  Stage  I,  only  on  Stance  and  Affect  Associated  with  the  Prob- 
lem were  there  Sex  differences  with  the  males  scoring  higher  in  each 
case  • 

There  were  a  number  of  Sex  main  effects  concerning  individual  story 
scale  scores  which  were  observed  for  the  first  time  in  Stage  III.  One 
consistent  finding  was  on  Response  Length.  Females  scored  higher  than 
males  on  all  seven  stories  and  on  the  Mean  Response  Length. 

On  Story  One  females  scored  higher  than  males  on  Stance,  Solver, 
Implementation,  Outcome,  Evaluation  of  Outcome,  Positive,  Negative, 
and  Total  Affect. 

On  Story  Two,  males  scored  higher  than  females  on  Engagement,  Initia- 
tion and  Instrumentality,  while  females  scored  higher  on  Positive  and 
Total  Affect. 

On  Story  Three  females  scored  higher  on  Negative  and  Total  Affect 
while  on  Story  Four  males  scored  higher  on  Engagement  and  Aid/Advice 
and  females  scored  higher  on  Total  Affect. 

Oa  Story  Five  males  scored  higher  than  females  on  Aid/Advice  while 
females  scored  higher  on  Negative  and  Tot*.^  Affect. 

Females  also  scored  significantly  higher  on  Negative  and  Total  Affect 
for  Story  Six.    For  Story  Seven  males  scored  higher  on  Stance,  Aid/ 
Advice  and  Solver;  while  females  scored  higher  on  Positive  Affect, 
Negative  Affect,  and  Total  Affect. 
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INTERPRETIVE  COMMENTS 


Age 

As  the  Aptitude  and  Achievement  scores  were  standardized  separately 
within  age  groups  no  difference  could  be  expected  here.    There  was  only 
one  significant  difference  within  age  groups.    This  was  on  GPA,  males 
scoring  higher  at  age  ten  but  females  scoring  higher  than  males  at  age 
fourteen.    In  Stage  I  the  opposite  had  been  the  case. 

While  it  is  difficult  to  compare  Behavior  Rating  Scale  scores  across 
age  groups  there  was  a  trend  in  Stage  I  for  the  two  age  groups  to  have 
almost  identical  scores  on  each  of  the  items  of  the  peer  BIJ*    The  trend 
in  Stage  III  was  xor  ten-year-olds'  scores  to  be  consistently  of  greater 
value  than  those  of  fourteen-year-olds',  on  each  of  the  variables.  In 
only  one  case  did  the  difference  reach  statistical  significance,  on 
Academic  Task  Achievement.    There  was  one  departure  from  this    trend  and 
this  was  for  Anxiety  where  fourteen-year-olds  had  a  higher  score  than 
ten-year-olds.    This  would  seem  to  be  largely  due  to  the  scores  of 
fourteen-year-old  males.    For  while  at  age  ten  males  and  females  had 
equal  scores,  ac  age  fourteen  males  scored  significantly  higher  than 
females. 

In  both  stages  f ourteen«»year-olds  aspired  to  and  expected  jobs  of  a 
higher  status  level  than  did  ten-year-olds.    In  Stage  I  the  discrepancy 
between  Expectation  and  Aspiration  had  been  significantly  greater  for 
ten-year-olds  suggesting  that  by  age  fourteen  children  had  a  more 
realistic  approach.    However  this  was  not  the  case  in  Stage  III,  both 
age  groups  having  Expectation  and  Aspiration  levels  that  were  very  close 
in  value. 

In  keeping  with  their  higher  Occupational  Expectation  and  Aspiration, 
fourteen-year -olds  had  a  higher  Educational  Aspiration.    However  in 
spite  of  their  differences  in  the  Occupational  and  Educational  Aspira- 
tion areas,  cheir  choice  of  values*  was  very  similar.  Intellectual 
Stimulation,  Security,  Self-Satisf action  and  Altruism  appeared  among 
trie  first  five  values  for  both  age  groups.    However  while  Plep.jant 
Associates  had  ranked  sixth  for  ten-year-olds  it  ranked  first  for 
fourtaea-year-olds,  and  Creativity  ranking  second  for  ten-year-olds 
was  in  tenth  place  for  four teen-year -olds .    Another  difference  was  the 
ranking  of  Independence.    Ten-year-olds  placed  this  thirteenth,  but 
by  age  fourteen  it  had  risen  to  sixth.    Management  and  Esthetics,  how* 
ever,  still  appeared  among  the  last  three  values. 

The  first  choice  of  both  groups  in  Stage  I  was  the  same  as  for  Stage 
III       Intellectual  Stimulation  for  ten-year-olds  and  Pleasant  Associ- 
ates for  fourteen-year-olds.    For  fourteen-year-olds  the  last  six  values 
were  the  same  in  both  stages.    For  other  values,  however,  there  were  a 
nimber  of  differences  in  ranking  particularly  for  ten-year-olds.  As 
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was  mentioned  in  the  subgroup  description,  Prestige  was  more  highly 
valued  in  Stage  III  changing  from  tenth  rank  to  seventh.  And  again 
for  ten-year-olds,  Success  ranked  sixth  in  Stage  I  but  only  twelfth 
in  Stage  III. 

As  has  already  been  indicated  in  the  subgroup  discussions,  the 
validity  of  the  Social  Attitudes  instrument  must  be  somewhat  suspect 
for  the  fourteen-year-old  groups,  particularly  for  the  upper-middle 
class  groups.    While  it  seems  that  males  of  this  social  class  tried 
to  present  the  worst  picture  of  themselves,  girls  went  to  the  other 
extreme  in  some  areas.    Thus  it  is  difficult  to  know  just  how  much 
reliance  can  be  placed  on  results  that  indicate  that  ten-year -olds  coped 
better  with  Task  Achievement,  Authority,  and  Aggression.    In  fact  the 
results  were  supported  to  quite  a  large  extent  by  the  peer  assessments 
though  the  scores  were  not  significantly  different  when  obtained  in  this 
way. 

As  the  Views  of  Life  was  administered  to  the  fourteen-year-old 
groups  only,  there  could,  of  course,  be  no  age  comparison. 

The  Sentence  Completion  instrument  did  reveal  some  significant  dif- 
ferences between  age  groups,  the  greatest  number  coming  in  the  area  of 
Anxiety.    While  fourteen-year-olds  were  more  ready  to  face  up  to  the 
problem  and  succeed  in  coping  better  with  it,  ten-year-olds  scored 
higher  on  Engagement  and  on  the  Aid/ Advice  dimension.    Across  areas, 
ten-year-olds  showed  more  Negative  Affect  while  fourteen-year -olds 
showed  more  Positive  Affect  or  did  not  show  Affect  of  any  kind.  Ten- 
year-olds  also  scored  more  highly  on  Aid/Advice  in  an  Aggression  situ- 
ation.   This  type  of  behavior  was  also  more  frequent  among  ten-year-olds 
in  Stage  I  and  the  comment  made  at  that  time  was  that  there  are  some 
situations  in  which  a  ten-year-old  may  find  that  the  best  way  to  cope 
with  a  situation  is  to  ask  for  help  or  wait  for  someone  else  to  solve 
the  problem  for  him. 

Interestingly  in  both  the  Interpersonal  Relations  and  Authority  areas 
ten-year-olds  had  a  more  positive  attitude.    This  was  borne  out  in  the 
results  of  other  instruments  but  just  why  this  occurred  it  is  difficult 
to  say.     It  could  be  that  at  age  ten  children  are  more  unquestioning  of 
Authority  figuies  and  tend  to  see  the  teacher  as  a  helpful, supportive 
figure.    However  by  age  fourteen  the  process  of  adolescent  rebellion  has 
begun  and  children  are  far  more  likely  to  question  the  position  of 
Authority  figures  as  can  be  seen  in  the  number  of  "pupil  power"  move- 
ments agitating  for  some  measure  of  equality  with  teachers. 

This  was  supported  by  the  Mother  and  Father  Interaction  items  in 
Stage  III  where  ten-year-olds  thought  of  themselves  as  having  better 
relationships  with  these  Authority  figures. 
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Ten-year-olds  also  did  well  in  the  Interpersonal  Relations  area  on 
the  Story  Coii5)letion  instriunent  scoring  significantly  higher  on  Coping 
Effectiveness  in  Stage  I.    In  Stage  III  they  scored  better  on  Task 
Achievement  Coping  and  also  on  Mean  Coping  Effectiveness, 

Socioeconomic  Status 

In  both  stages  upper-middle  class  children  scored  significantly 
better  on  both  ^titude  and  Achievement  variables.    This  finding  was  in 
line  with  results  of  numerous  other  studies  and  has  been  explained  by 
various  hypotheses  including  that  of  more  favorable  environmental  in- 
fluences for  upper-middle  class  children. 

In  spite  of  their  superior  academic  ability  there  were  no  significant 
differences  on  any  of  the  peer  assessments  in  Stage  III  although  there 
was  a  trend  for  upper-middle  class  children  to  have  higher  scores  than 
upper-lower  class  children.    However  the  difference  in  behavior  was  not 
as  marked  as  might  have  been  expected.    This  lack  of  differentiation  had 
not  occurred  in  Stage  I  where  upper-middle  class  children  had  scored 
higher  on  Task  Achievenient  and  upper-lower  class  children  had  scored 
higher  on  Nonacademic  Task  Achievement  and  Aggression. 

There  were  also  a  number  of  interactions  in  Stage  I  that  did  not 
occur  in  Stage  III.    Why  there  were  so  few  differences  cannot  be  readily 
explained . 

Differences  certainly  occurred  in  the  occupational  area,  upper-middle 
class  children  having  higher  expectation  and  aspiration  levels  than 
upper-lower  class  children.    There  was  also  a  significantly  greater  dis- 
crepancy between  the  level  of  Father's  Occupation  and  level  of  Chilli's 
Aspiration  for  upper-lower  class  children  in  both  stages.    The  partial 
explanation  for  this  lies  in  the  fact  that  upper-middle  class  children 
were  faced  with  a  ceiling  in  that  some  of  them  could  not  possibly  aspire 
CO  a  higher  occupational  level  than  their  father  who  was  already  at  the 
top  of  the  scale.    Thus  it  was  much  easier  for  upper-lower  class  chil- 
dren to  have  a  greater  discrepancy. 

However  regardless  of  the  status  of  their  job,  both  upper-  and  lower- 
middle  class  children  placed  Intellectual  Stimulation  as  their  first 
value  and  Pleasant  Associates  third  for  upper-lower  class  children  and 
second  for  upper-middle  class  children.    Interestingly  both  placed 
Security  within  the  first  four  rankings  as  clearly  being  of  some  im- 
portance.   As  might  be  expected  Economic  Returns  and  Variety  were  ranked 
higher  by  upper-lower  class  children  while  upper-middle  class  children 
placed  more  eiiq[>hasis  on  Altruism,  a  result  clearly  influenced  by  the 
importance  placed  on  this  value  by  upper-middle  class  females.  The 
familiar  trio  of  Management,  Esthetics,  and  Follow  Father  were  the  last 
three  rankings  for  both  socioeconomic  groups.    It  might  have  been 
expected  that  upper-middle  class  children  would  have  ranked  Management 
somewhat  higher  than  is  the  case  as  these  are  the  children  who  will 
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presumably  form  quite  a  large  section  of  management  in  the  future • 
However,  cl-^arly  at  neither  age  ten  nor  age  fourteen  was  it  regarded 
as  an  important  value  to  look  for  in  choosing  a  job.    Perhaps  it  gains 
in  importance  as  the  child  grows  older. 

Comparison  with  Stage  I  results  would  indicate  relatively  little 
change.    The  first  and  last  three  variables  were  the  same  for  both 
upper-lower  and  upper-middle  class  children  in  both  stages. 

For  upper-lower  class  children.  Variety  and  Creativity  were  ranked 
higher  and  Success  and  Altruism  ranked  lower  than  in  Stage  I;  while  for 
upper-middle  class  children  Creativity  ranked  higher  and  Success  ranked 
lower  in  Stage  III  than  in  Stage  I.    It  should  be  noted  that  the  values 
were  the  same  for  both  classes  so  that  the  differences  could  not  be 
attributed  to  class  but  to  some  overall  environmental  difference. 

In  keeping  witn  their  academic  standing  upper-middle  class  children 

had  a  higher  Educational  Aspiration.    Females  were  more  eager  to  achieve 

a  higher  standard  in  the  upper -lower  groups  while  males  aimed  higher  in 
the  upper-middle  groups. 

In  the  Social  Attitudes  instrument  there  were  no  significant  class 
differences.    Just  how  far  the  attitude  of  fourteen-year-olds  toward 
this  instrument,  and  upper-middle  class  i^les  in  particular,  may  have 
effected  results  it  is  difficult  to  say  but  it  musn  be  taken  into 
account  in  any  interpretation  that  is  made. 

Interpretation  of  the  Views  of  Life  instrument  is  also  limited  by  the 
fact  that  it  was  only  administered  to  the  four teen-year -old  groups  and 
thus  any  significant  socioeconomic  results  must  be  viewed  in  this  light. 
There  were,  in  fact,  a  number  of  differences  among  the  upper-middle 
class  children  indicating  that  they  thought  it  possible  for  mankind  to 
control  the  general  environment,  saw  work  as  something  to  be  enjoyed  and 
chenselves  as  initiators  ratner  than  followers.    Upper-lower  class 
children,  on  the  other  hand,  had  more  positive  views  about  controlling 
their  feelings  and  remaining  calm. 

As  far  as  the  Sentence  Completion  instrument  was  concerned,  two 
behavior  areas.  Anxiety  and  Aggression,  showed  no  significant  differ- 
ences between  class  on  any  of  the  variables.    However,  for  all  the  other 
differences  that  occurred  in  the  remaining  three  behavior  areas  upper- 
middle  class  children  obtained  higher  scores  regardless  of  the  dimension, 
Thus  they  not  only  scored  higher  on  Stance,  Engagement    and  Coping  Ef- 
fectiveness but  also  on  Aid/Advice  for  both  Interpersonal  Relations  and 
for  Authority. 

Overall  there  were  similar  differences  on  three  variables  in  Stagc^  1 
and  Stage  III,  upper-mi  lie  class  children  scoring  significantly  higher 
on  Stance,  Engagement,    ad  Coping  Effectiveness. 
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The  Story  Completion  instrumsnt  produced  few  class  differences  in 
Stage  III  and  almost  no  similarities  with  the  Stage  I  data.    On  the' 
Mean  Coping  Effectiveness  rating  upper-lower  class  children  scored 
higher  in  Stage  III  but  there  was  no  significant  difference  in  Stage  I. 
In  Stage  I  upper-lower  class  children  had  scored  higher  on  the  Task 
Achievement  story  than  did  upper-middle  class  children. 

On  the  overall  scores  i'or  Coping  Style  dimensions  upper-lower  class 
children  scored  higher  on  Engagement,  Initiation,  and  Implementation, 
while  in  Stage  I  they  scored  higher  on  Stance  and  Affect. 

Sex 

Sex  differences  did  not  occur  on  either  the  Aptitude  and  Achieve- 
ment tests  in  Stage  III.    This  was  not  quite  what  might  have  been  hypoth 
esized.    A  significantly  higher  score  for  males  on  Mathematics  might 
have  been  expected.    One  difference  did  occur  in  Stage  I  but  it  was  for 
GPA  males  scoring  higher  than  females. 

The  Behavior  Rating  Scale  did  produce  a  number  of  differences. 
Females  scored  higher  in  the  Authority  area,  while  males  coped  better 
with  Anxiety.    In  Stage  III  females  also  coped  better  with  Aggression 
and  in  Stage  I  they  coped  better  with  Academic  Task  Achievement  and 
Interpersonal  Relations.    They  certainly  seemed  to  be  assessed  by  the 
peers  as  being  more  competent  than  males  in  a  number  of  areas.  Males 
ranked  higher  on  Self -Assertion  but  this  is  only  what  might  be  expected. 
Much  more  than  the  females,  males  are  taught  that  to  be  aggressive  in 
achievement  matters  is  good.    Females  on  the  other  hand,  in  this  culture 
have  not  had,  up  till  now,  the  same  pressure  to  fight  hard  to  get  what 
they  want.    The  male  who  does  this  may  be  admired,  the  female  is  net. 
Just  what  the  position  may  be  in  ten  or  fifteen  years  time,  is  at  the 
moment  rather  less  certain. 

In  keeping  with  this  image  males  aspired  to  a  higher  status  level 
job  than  females.    Again,  this  may  reflect  the  fact  that  only  a  limited 
number  of  jobs  of  very  high  status  are  at  the  moment  available  to  women. 
Thus  females  are  forced  to  be  more  realistic  in  their  choice  of  occupa- 
tion in  the  light  of  what  is  available  to  them. 

Both  groups  ir»  both  stages  had  almost  identical  levels  of  aspiration 
in  the  educational  area.    Perhaps  this  indicates  that  boys  and  girls 
have  at  least  achieved  a  fair  degree  of  equality  in  this  area. 

Despite  their  similar  levels  of  educational  aspiration  the  values 
they  would  look  for  in  particular  jobs  were  far  less  similar  than  they 
had  been  for  age  or  socioeconomic  status  groupings.    Thus  while  males 
ranked  Creativity  first,  females  ranked  it  tenth.    Males  would  place 
Secttrity  second  but  females  ranked  it  only  sixth.    Only  Intellectual 
Stimulation  and  Pleasant  Associates  had  approximately  similar  rankings. 
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While  there  were  many  differences  in  rankings  for  the  first  twelve 
values  the  last  three  were  the  familiar  Follow  Father,  Management  and 
Esthetics,  for  both  males  and  females • 

Altruism  was  another  variable  that  changed  its  position  radically. 
It  was  third  for  females  but  only  ranked  eleventh  for  males. 

On  the  whole  the  difference  in  ranking  between  the  sexes  was  much 
greater  than  the  differences  in  rankings  between  the  two  stages  of  the 
project.    The  most  striking  difference  for  males  was  on  the  ranking  for 
Creativity, it  being  first  in  Stage  III  but  only  seventh    in  Stage  I. 
The  other  main  change  was  for  Altruism  which  was  eleventh  in  Stage  III 
but  eighth  in  Stage  I. 

The  greatest  changes  for  females  were  the  rise  in  Economic  Returns 
from  eleventh  to  eighth  and  the  fall  of  Success  from  sixth  to  eleventh. 

On  the  Social  Attitudes  instrument  females  reported  themselves  as 
coping  better  with  Authority,  Aggression,  and  Interpersonal  Relations 
problems.    These  findings  were  supported  by  peer  assessments  in  two 
areas  at  least       Authority  and  Aggression.    Their  results  in  the  Inter- 
personal Relations  area  were  supported  by  findings  on  the  Sentence  Com- 
pletion where  females  not  only  scored  higher  on  Coping  Effectiveness  but 
also  on  Engagement  and  Attitude. 

On  the  Views  of  Life  instrument  females  indicated  that  they  regarded 
work  as  something  to  be  enjoyed  to  a  significantly  greater  extent  than 
males.    Females  also  thought  a  person  should  be  respected  for  the  work 
he  had  done  rather  than  for  the  titles  or  grades  he  might  receive. 
Males  on  the  other  hand  scored  higher  on  items  which  indicated  that 
they  were  more  satisfied  with  themselves  and  had  greater  self-confidence. 

There  were  many  more  Sex  differences  on  the  Sentence  Completion  instru 
ment  than  there  had  been  for  Age  or  Socioeconomic  JStatus.    The  greatest 
number  occurred  in  the  Interpersonal  Relations  area.    These  results,  as 
has  already  been  indicated,  supported  the  results  of  the  Social  Attitudes 
instrument.    Just  as  many  significant  differences  occurred  in  the 
Anxiety  area.    In  all  cases  females  scored  higher  than  males  except  for 
Hostile  Affect  where  males  scored  higher.    However  to  have  a  smaller 
score  on  this  particular  variable  is  probably  a  better  response  to  the 
problem. 

Males  had  higher  Attitude  scores  for  both  Task  Achievement  and  Aggres- 
sion though  at  the  same  time  showing  more  Hostile  Affect  in  the 
Aggression  area. 

The  Story  Completion  instrument  produced  very  few  significant  differ- 
ences.   In  Stage  III  females  scored  higher  than  males  on  the  Task 
Achievement  Coping  Effectiveness  rating  while  in  Stage  I  females  scored 
higher  than  males  in  coping  with  Aggression. 
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There  were  no  significant  differences  on  either  the  Mean  Coping 
Effectiveness  rating  or  on  any  of  the  Coping  Style  dimensions  in  Stage 
III  end  in  Stage  I  only  Stance  showed  a  difference,  males  scoring 
higher  than  females. 


.416- 


=1 

I 


i 


ill  I 

i 


•  •  II 


«^  ^  A 
^  i 

M 


•J 


§5 


2  §  S  8 


ir  li" 


11 


-417- 


^1 


aft 

Si 


8S 


2 

S 

g  s  ^  g 

gas 

^       M  M 

2  S 

*  *  f 

9   9  9 


i 


Hit 
Si 


Si 


111 


5S 


§2 


safe  I 

=  *  5 

Si 


I 


2  2  g  S 


I 

II 

ll 


Ipl 


r<>  m  ^  ^ 
«0  9>  «  #> 

♦  • 


SSS2 


5S5S 


3  £ 


X 


2  2 


?  ?  3 

§  s  § 


ERIC 


5 


S2g 

IH  > 

.  IS 


i 

O 


X  4>  4> 


U  M  «A 


I  , 

M  « 

e  4 


«5i 


ft*  M  o 
M  O  CO 


12  Jii 


e 

3^ 


9: 

ii 


<n  ^  M 


X 

*4 


9«  f«l  ^  f » 
«  ♦  ^  « 


X 


«  ^  r>h  I 
^  r>  4  I 


Si 


S    £j  S 


a 

I 


> 

u 

c 

O 

»«  w 

IS 

• 
■ 

»«  « 

O 
• 

• 

o 

X 

H 

z 

5"  1 

:>  " 

1 

a        w  r«< 

r  r 

<  I 

<      C  *n 

8  ^ 

« 

S 

1 
1 

CD 

O 

6 
• 

M 

•o  * 

1  ^ 

hi 

< 

!i 

1 II 

e 
•4 

oooooooo 


(r»     »     »  »  4 


Si 


»  •  ^  ^  «  • 

)  m  lA  ^  « 


^  «  9^  r»  o  » 


o  ^ 


S  g  5 


§  S  S  8  S  3 
9  9  3 


3 


HI  i 

1 ' 


g2SSSSS2 


£       3  2  « 


Ik 


1 


r 


SIS 


SSSooSSS 


^   ^  tk 

II    5  . 


g  g  s  a  a  s 
2  §  §  i 


Xk.Xk.Xk.Xk.    N     «    Q    y     Q  M 


s  §  s 


E 

m 


3£ 


u  m 


o 


fx*  r»  ^  p4  «  I 
r»  iD  r»  <^  «  < 


a 

r 

Mi 


I  <1 


X 


•J  »3 

Q  «9 


X».Xk.XahXk. 

g  s  ^  s 


W 'ill- 


u  u 

IS 


—  o     •  • 


X     «a  .J 


6» 


£3 


O 


»  0^  9  0^  ^  ^  41 


^  N 


X  X 


o 


X  hi  Xtk.  Xhi  Xhi 

!i  S  g  S 


§  8  §  §  B  a 
S  §  3 


FRLC 


5 


MM 

^5 


s 


o 


«<  > 

>  6 
O  &  W 


I 


I  m 


S  4« 
>k  G 
O  i.i 

\6 


I « 1* 


1.  ^ 


a 
I 


^1 


"I 


3i 


»^     o  <  < 
in  m  o  < 

fk^  (M  CM  ( 

7 


»  <n  o  ^  o    •4'  ( 


s  ^  § 


o 


O 


o 


o 


Si 


Si 


Si 


o 


Si 


Si 


If 


aM  H 

M  U 

W      «A  «A 

S  S  S 


D  c 

^1 


•  «  e  •  I 


X  C  « 

h  M  M 

o  m  c 
u  a  u 

M  M  I 


•  4M  W 


k*  «  « 

o 

M  S  < 


M  M  M  M  • 


«'  w  ^  ^ 
t  «#  M  art 


g  S  g  s 

o  ^ 


5i 


X 

o     .J  X 


ill! 
Si 


Si 


o 


X 


X  fn 

V  V 
«J  X 


83 
SI 


led 


*  .  ^  8565 

^  X  tte  0^  ^  ^  ^ 

V  V  VVN^^ 

O  X  •!  *^  S  X 


13  a 


is  s  a 

M      lA  M 

§  ^  s 


ERIC 


=  5 


o 
u 


k>  U  4i 

owe 


oi5 


U  9  O 

C  M  k 
M  O  • 


O    •  *M 

M  flu  < 


V  C  -i 
&  M 


y  2 


z 


^  ^  X  X 
o  •«  o  •« 


I  «  «  «  ep  <^f  O  « 


y  2 


 •« 

m  o o  ^  9»  «o  ^ 
m  ^  ^     CO     flo ^ 


h.  li. 

o  ^  lb  b 
^  —  J  S 


r>  O      fl*  w  •     o«  d>  «>  ov  <^ 


13^ 

Si 


1 1 

e  *j 

^^8 


M  ad  0 


O  ^  It,  |y 
—  ^  iJ  T 


2  l-S 

lA 


Si 


^  o 


Z  ^  X 

^  s 

o 


X  to.  X  I 

^  5 


Sic 


big 
2S 


o  &  u 

1/1  U  IM 


C  M 

o  « 

M  2  e 


£•8 

o  *« 


I 


2-S 

lA  eft 


2^ 

1/1  l-i 


o 


CM  ^  ^  CM  ^  ^  • 

o«  O     «  o  •  c 


I  <tf  Q  O  »4  <n  ^ 
I  »  O  »  •  fH  O 


CO  (s      O  O  ■ 


ill! 
Si 


Si 


Si 


id 


Xto.Xto.Xto.Xlb 

d  £  d  i5 

O  4 


ess 

<       lA  lA 


K  H 

U       M  W 

Ui       Ui  Vi 

i  i  s 


-ERIC 


u 

o  « 


u  r. 
Q  a 


X 


S«  ■«  «  O  O  Q  O 
•    •••••••  ^ 


3  «**  *i 

O  O 

»«  •  o 

o  ** 

**  c  ^ 

1/1  K  X 


>%  W  U 
O    «  *M 

£5 


O     T"  O 


 •A«iA4>aDOOvfM 

-      -   II   .  >  ^  ^  ^ 


^  X  t*^  O  I 


t  r>  crf  •9'  ^  10 


O  -J 


>*iJ  _ 

M  Ai  < 


.If 

&  St. 


3: 
5! 


^d- m      «  00  9t  « ^ 


hi  Z  ^  Z  w 


z  z 
o 


^  S  ^  i 


(A  V) 


M  .426 


o  « 

S2 


«      «0  m  c 


I  M  ^  OS  O  O  « 


«  ^  ^  fH  ^  M 


o 


Z  k. 

V  V 
O     ,J  Z 


s 
•a 


Z  Z  »t 
O  ^  0<« 
^  ^  »M  ^ 

^  ^  z  z 

o  ^  0<« 


&3 
55 


55 


S  ^  S 


z 

»4 


iS  s  s 

M       lA  iO 


§3 

55 


S  S 
§    S  § 


i 


■-4  a 


5 
g 

o 
u 

in 

s 

CO 
M 

o 


4 


as 


ss 


>  > 

«4  4.) 


+  I 
WW 

_  •>  CN  «o  m     o  «n 

<^  *^ 
♦  I 


5i 


t  n  tf\  ri.  ,f 
r  <ft  m  n  n 


e  iJ 


^72 


lA  < 


C  X 


o 


«o  o  m  m 


p4  X 


Z  X 
o  ^ 


M  a£  «>J  «o  «  • 


^  5 


,  e 
III 


«u  O 


u 

r    «  « 


> 

i  ^  « 

I  O  w 


e  X 
a  e< 


SI. 


X  w 


lis 


i-5 


in  .«2».|l 


I 
u 


ill 


>  «  «  «  «4  »^  M 


X 


X  tN 

>✓  V/  V 
O  X 


X 


9«f^>o^do^«tn     ^     X  ^ 

^^^^^^^X      o      »J  X 
I  +  ♦  ♦  ♦ 


S5 


65 


X  X 

o 


6» 

ss 


§5^ 


 X 

^^^^^^^^    ^  ^ 




^  ^  O 


X 


o    «  «e  4 


o 


X^ZihXhiZlk 


s  ^  s 


s  s  a 

1/1  1/1  U) 
III 

SI  §  « 


i 


i^.  1'.  f 

<     <     w  i5 


o  •  «  .  c  . 

•  ^  T3  «  O  tt 

•  c  u 

<  HI  W 


V  «6     u  «6 


U  40 


0     •      V     •      3  • 


C  M 


u  eo    *i  to 


0  «n  ao 
e  •  «  . 
Of".     -D  f-. 


it 


m  CO   M      *4  to 

U     •     <H     •       «  • 


§2 


0  «0      V  lO 


c  • 

3  C*  O 

0  lO  3 

U  sO  Li  sO 


c  in 


MO 

m  * 

e  lo 

2 


i  i 


•St  2*^  5« 

MOi  *j  m  mm  ^rs.  (if 

C  »  •»  • 

i-*  <  <  M  M 


•    •     •»    •    X  • 


^  m  v»  o    •  « 


»J  CD 


«4  ^  3  « 

w  ^  0  O 

a    *  b  • 

CI  T*»  b  «o 


es 


2*^ 


on 
«  • 


OX 

b  90 
3  • 

^  JN 
V  %0 
•H  • 

« 

«  • 

1 

■ 

3  m 

•  « 

« 

«  w 

«  n 

U 

e  o 

o  » 

0 

3« 
0« 

U  »^ 

« 

lO 

b 

m 

> 

k  * 

< 

m  • 

«  rx. 
b 
U 

u  • 
u  «o 

3 
CA 

c  • 
u 

K 

b  • 
b«A 
3 
M 

u 

• 

4J 

7.56 

e  o 

o  r* 
c  * 

u 

K 

« 

b  f«. 

£  • 

• 

m 

M  CI 

• 

C 

§S 
b  . 
b<0 

M 

> 

« 

M 

• 

< 

3 
M 

•  C4 


I  •    «  • 

i  j! 


c  m 

i 


CA 


U  O  3  »^ 
0     •     b  • 


2  ^ 
b  . 
b  « 


2 


3  • 

m 


•  »/> 

o  • 
to  rx> 
« 
< 


ti  • 


2-^ 

b  oO 


«  • 


W  00 


e 

2*^ 


-*  <t     6  ^ 

•IN       O  CM 


r  I' 


c 

Of", 
b  • 


«  M     «J  9  b  ID 

«    •    X    •  X  - 

C  lO     M  «i  ^ 

M  lb 


21 


.1*.    <rf  9v 

2  £ 


-4  O      •«  ' 

2* 


«  lO 

b  r« 
m 

> 


1 


C  lO     W  ^ 

2  2 


0 

-4  in 


b  |C 


m  sO 

«  o 
u  • 
u  ^ 


lO  C  tf>  4rf 
C  «  « 

M      X  «a 


ERIC 


ANOVA  OF  MEANS: 
HYPOTliESES  AND  FINDINGS 

LONDON 

DEH)GRAPHIC  MEASURES 

Upper-middle  class  children  will  have  higher  Educational 
Aspirations  than  will  upper-lower  class  children. 

The  hypothesis  is  supported  by  the  Analysis  of  Variance  results. 
Upper-middle  class  children  obtained  a  score  of  2^23.    This  indicated 
an  Educational  Aspiration  somewhat  above  "A"  level  standards.  Upper- 
lower  class  children  had  a  score  of  3.40,  indicating  an  aspiration 
level  just  above  "0"  level  standard.    The  difference  between  the  two 
scores  was  significant  beyond  the  .001  level.    The  hypothesis  was  also 
supported  in  Stage  I. 

ACHIEVEMENT  MEASURES 

Upper-middle  class  children  will  have  higher  Achievement 
scores  than  will  upper-lower  class  children. 

This  hypothesis  was  supported,  upper-middle  class  children  having 
significantly  higher  scores  on  all  three  Achievement  measures.    On  the 
Math  test  they  obtained  a  standardized  score  of  .31  as  against -.33  for 
upper-lower  class  children.    On  the  Reading  test  the  respective  scores 
were  .28  and  -.36;  while  for  Grade  Point  Average  upper-middle  class 
children  obtained  a  score  of  .26  and  upper-lower  class  children  -.23. 
As  can  be  seen,  the  differences  for  Math  and  Reading  were  approximately 
the  same  but  in  all  cases  the  level  of  significance  was  beyond  the  .001 
level.    The  same  was  true  in  Stage  I,  though  here  the  Reading  test 
produced  a  greater  difference  between  the  groups  than  did  the  two  other 
Achievement  measures. 

Females  will  have  higher  Achievement  scores  than  will  males. 

This  hypothesis  was  not  supported  by  the  results  obtained  in  Stage 
III.    There  were  no  significant  differences  on  any  of  the  Achievement 
measures.    The  hypothesis  was  not  supported  in  Stage  I  either,  females 
scoring  higher  but  not  significantly  so  on  Math  and  Reading  and  males 
obtaining  a  significantly  higher  score  for  CPA. 

OCCUPATIONAL  MEASURES 

Upper-middle  class  children  will  have  a  higher  objective 
status  level  Occupational  Expectation  than  will  upper-lower 
class  children. 
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This  hypothesis  is  supported  by  the  results*    Upper-middle  class 
children  obtained  a  score  of  2.21,  indicating  an  Occupational  Expecta- 
tion close  to  the  upper -middle  class  level.    Upper-lower  class  children, 
on  the  other  hand,  had  a  score  of  3.08  on  the  borderline  between 
lower-jiiddle  and  upper-lower  class  occupations.    The  difference  between 
the  two  scores  was  significant  beyond  the  .001  level.    The  hypothesis 
was  also  supported  in  Stage  I-    The  scores  had  been  of  a  slightly  higher 
level  than  in  Stage  III. 

Upper-middle  class  children  will  have  a  higher  level  of 
objective  Occupational  Aspiration  than  will  upper-lower 
class  children. 

This  hypothesis  was  also  supported  by  the  results.  Upper-middle 
class  children  obtained  a  score  of  2.15,  placing  their  Aspiration  on  the 
borderline  of  the  upper -middle  class  range.    Upper-lower  class  children 
with  a  score  of  2.76  were  at  the  lowet  end  ef  the  lower-middle  class 
range.    The  difference  between  the  two  scores  was  significant  beyond  the 
.001  level.    The  same  was  true  in  Stage  I. 

Upper-middle  class  children  will  have  different  discrepancy 
scores  between  Occupational  Aspiration  and  Expectation  than 
will  upper-lower  class  children. 

This  hypothesis  was  supported  by  the  results, the  discrepancy  for 
upper-lower  class  children  being  significantly  greater  than  for  upper- 
middle  class  children.    In  Stage  I  the  differences  between  the  dis- 
crepancies had  not  been  significant. 

Upper-middle  class  children  will  prefer  different 
Occupational  Values  than  will  upper-lower  class  children. 

This  hypothesis  is  supported  to  only  a  limited  extent.    There  were 
significant  differences  on  six  out  of  the  fifteen  Occupational  Values. 
Upper-middle  class  children  showed  significantly  more  preference  for 
the  values  of  Altruism,  Independence,  and  Follow  Father;  while  upper- 
lower  class  children  had  significantly  higher  scores  on  Success, 
Security,  and  Variety.    Stage  I  results  had  been  somewhat  different, 
particularly  for  upper-middle  class  children,    fhey  had  shown  more 
preference  for  only  two  values  --  ?leasant  Associates  and  Follow  Father. 
As  in  Stage  III,  upper- lower  class  children  had  preferred  Success  and 
Security,  but  instead  of  Variety  they  had  a  significant  greater 
preference  for  Economic  Re*:urns. 

Upper-lower  class  children  will  show  a  greater  preference 
for  '"Extrinsic"  Occupational  Values  than  will  upper-middle 
class  children* 
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This  hypothesis  was  supported  only  to  a  very  limited  extent.  There 
was  no  difference  between  the  groups  on  the  overall  Extrinsic  score. 
For  the  individual  Extrinsic  values,  upper-lower  class  childien  had 
significantly  higher  scores  on  two  of  them       Success  and  Security; 
while  upper-middle  class  children  had  a  higher  score  on  Follow  Father. 
There  were  no  significant  class  differences  for  the  other  four 
Extrinsic  values •    In  Stage  I,  there  had  been  no  significant  dif- 
ference between  the  overall  Extrinsic  scores  but  the  hypothesis  had  been 
supported  for  Success,  Security,  and  Economic  Returns  and  rejected  for 
Pleasant  Associates  and  Follow  Father,  upper-middle  class  children 
scoring  higher  on  these  two  values. 

Males  will  have  a  higher  objective  Occupational 
Expectation  level  than  will  females. 

This  hypothesis  must  be  rejected  on  the  basis  of  the  results  obtained 
for  the  London  sample.    There  was  no  significant  Sex  difference  on  the 
Occupational  Expectation  level,  the  scores  being  almost  identical.  The 
hypothesis  had  also  been  rejected  in  Stage  I  but  for  the  reason  that 
the  female  Expectation  level  had  been  significantly  greater  than  that  of 
the  male  group. 

Males  will  have  a  higher  objective  Occupational 
Aspiration  level  than  will  females. 

The  hypothesis  was  supported  by  the  results.  Males  obtained  an  Aspi- 
ration level  of  2.36,  significantly  different  from  the  female  Aspiration 
level  of  2  56.    The  difference  was  significant  at  the  .03  level. 

Males  will  prefer  different  Occupational  Values  than 
will  females. 

The  results  support  this  hypothesis  to  some  extent.    In  nine  out  of 
the  fifteen  values,  males    had  a  significantly  different  score  from 
females.    Males  had  significantly  higher  scores  on  Success,  Creativity, 
Economic  Returns,  and  Follow  Father.    Females  had  significantly  higher 
scores  for  Pleasant  Associates,  Intellectual  Stimulation,  Altruism, 
Variety,  and  Esthetics.    In  Stage  I,  eleven  values  had  shown  significant 
differences. 

Females  will  more  frequently  choose  "Intrinsic"  Occupational 
Values  than  will  males. 

This  hypothesis  is  supported  by  the  overall  "Intrinsic"  score, 
females  obtaining  a  score  of  7.22  as  compared  to  the  male  score  of  6.76. 
However,  for  individual  Intrinsic  values,  the  hypothesis  was  only 
partially  supported.    For  four  of  the  values  --  Altruism,  Esthetis, 
Intellectual  Stimulation,  and  Variety  --  females  scored  higher  than 
males,  while  for  two  values       Creativity  and  Success       males  scored 
higher  than  females.    The  remaining  two  Intrinsic  values  showed  no  sig- 
nificant Sex  diff€irences.    In  Stage  I  the  overall  Intrinsic  score  for 
females  had  been  significantly  higher  than  that  of  males. 
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Males  will  more  frequently  choose  "Extrinsic"  Occupational 
Values  than  will  females. 

This  hypothesis  was  supported  by  the  overall  "Extrinsic"  score, 
males  obtaining  a  score  of  7 #27  as  compared  to  the  female  score  of  6,73, 
However,  for  Individual  Extrinsic  values  the  hypothesis  was  only 
partially  supporned.    For  three  of  the  values       Success,  Economic 
Returns,  and  Follow  Father       males  scored  higher  than  females;  while 
for  one  value       Pleasant  Associates       females  scored  higher  than 
males.    The  remaining  three  Extrinsic  values  showed  no  significant  Sex 
differences.    In  Stage  I,  the  overall  Extrinsic  score  for  males  had 
been  significantly  higher  than  that  of  females, 

COPING  STYLE  MEASURES 

Upper -mi  v^s^ie  class  children  will  demonstrate  different 
style  of  coping  than  will  upper-lower  class  children. 

When  the  instrument  used  to  make  the  assessments  was  the  Sentence 
Completion  instrument ^  significant  differences  in  style  occurred  in  two 
of  the  five  behavior  areas  and  on  the  overall  scores,  regardless  of  area. 
So  the  hypothesis  was  partially  supported. 

In  the  Interpersonal  Relations  area,  upper-middle  class  children 
scored  significannly  higher  on  Engagement  and  Aid/Advice.    In  the  area 
of  Authority,  upper-middle  class  children  were  more  ready  to  confront 
and  engage  in  the  solution  of  problems  and  also  more  ready  to  seek  aid 
or  advice. 

Overall,  upper-middle  class  children  were  significantly  more  ready  to 
face  up  to  problems,  to  actively  engage  in  solution  and  ask  for  help 
when  it  was  deemed  necessary. 

The  only  agreements  winh  Stage  I  came  in  the  Authority  area,  upper- 
middle  class  children  scoring  significantly  higher  on  Stance  and  Engage- 
ment; and  on  the  overall  scores  upper-middle  class  children  scoring 
higher  on  Stance  and  Engagement. 

When  coping  styles  were  assessed  using  the  Story  Completion  instrument 
it  was  necessary  to  look  both  at  the  overall  mean  scores  and  also  at  the 
scores  for  individual  stories,  something  that  had  aot  been  possible  in 
Stage  I. 

Overall,  upper-middle  class  children  scored  higher  on  mean  Response 
Length  and  cn  amount  of  Negative  Affect,    Upper-lowet  class  children 
scored  higher  on  Engagement,  Initiation,  Aid/Advice,  and  Implementation. 

Taking  the  individual  stories,  upper-middle  class  children  scored 
higher  on  Response  Length  and  Negative  Affect  in  the  Task  Achievement 
area. 
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In  the  Interpersonal  Relations  area  upper-middle  class  children 
scored  higher  on  Response  Length  but  upper-lower  class  children  scored 
higher  on  Engagement  and  Initiation.    The  two  Anxiety  stories  produced 
the  greatest  number  of  differences,  upper-lower  class  children  scoring 
higher  on  Stance,  Engagement,  and  Solver  for  one  story  and  on  Engagement 
and  Initiation  on  the  other.    For  both  stories,  upper-middle  class 
children  scored  higher  on  Response  Length.    Upper-lower  class  children 
scored  higher  on  Engagement  in  the  Nonacademic  Task  Achievement  area; 
while  upper-middle  class  children  scored  higher  on  Response  Length,  as 
they  did  for  the  Aggression  Story,  this  being  the  only  significant  dif- 
ference in  that  area*    Upper-lower  class  children  scored  higher  on 
Implementation  and  upper-middle  class  children  scored  higher  on  Response 
Length  and  Negative  Affect  in  the  Authority  area. 

If  the  two  Coping  Style  instruments  were  taken  together  there  was  a 
total  of  one  hundred  thirty  variables  on  which  class  differences  could 
occur.    In  the  case  of  the  London  sample,  significant  differences  occur- 
red on  only  thirty-five  of  these  variables.    Thus,  although  the  direc- 
tion and  area  of  difference  may  have  changed  from  Stage  I  to  Stage  III, 
the  actual  number  of  differences  supporting  the  hypothesis  out  of  the 
number  possible  remained  the  same. 

Males  will  demonstrate  a  different  style  of  coping 
than  will  females. 

In  terms  of  style  of  coping,  as  assessed  by  the  Sentence  Completion 
instrument,  differences  occurred  in  four  out  of  the  five  behavior  areas. 

In  both  the  Interpersonal  Relations  and  Authority  areas  females  were 
more  willing  to  engage  in  solution  and  to  ask  for  aid  or  advice  where 
necessary.    They  showed  more  Depressive  Affect  in  the  Interpersonal 
Relations  area  but  were  less  likely  than  males  to  show  Affect  of  any 
kind  in  che  Authority  area*    In  both  these  areas,  also,  males  showed 
more  Hostile  Affect  than  females. 

In  the  Anxiety  area,  the  only  differences  were  for  Affect,  males 
having  a  higher  score  on  Hostile  Affect  and  females  having  a  lower  score 
on  Depressive  Affect*    Males  had  higher  scores  for  Stance  and  Hostile 
Affect  in  the  Aggression  area  while  females  were  less  likely  to  show 
Affect  of  any  sort. 

In  the  Task  Achievement  area  there  were  no  significant  differences 
but,  overall,  females  scored  higher  on  Engagement,  Aid/Advice,  and 
Depressive  Affect  and  males  scored  higher  on  Hostile  Affect* 

In  Stage  I,  the  dimension  of  Attitude  had  shown  a  consistent  dif- 
ference, females  having  a  more  positive  Attitude  toward  Task  Achievement, 
Interpersonal  Relations,  Authority,  and  Overall.    In  Stage  III  the  same 
results  occurred  with  the  exception  of  Attitude  toward  Task  Achievement 
where  the  males  had  a  higher  score. 
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Overall,  on  the  Story  Completion  instrument,  there  were  four  signifi- 
cant differences,  none  of  them  for  the  main  Coping  Style  dimensions. 
Females  scored  higher  than  niales  on  Response  Length,  Positive  Affect, 
Negative  Affect,  and  Total  Affecc. 

When  the  individual  stories  were  examined  there  were  a  number  of 
differences  for  each  story  that  supported  the  hypothesis.     Oa  the  Task 
Achievement  Story  females  scored  higher  on  Stance,  Solver,  Implementa- 
tion, Response  Length,  Positive  Affect,  Negative  Affect,  and  Total 
Affect. 

On  the  Interpersonal  Relations  Story,  males  scored  higher  on  Engage- 
inent.  Initiation,  and  Instrumentality  while  females  scored  higher  on 
Response  Length,  Positive  Affect,  and  Total  Affect. 

In  the  Aggression  area,  males  scored  less  well  on  Response  Length, 
Negative  Affect,  and  Total  Affect.    There  were  two  Anxiety  stories,  on 
one  the  males  scored  higher  on  Engagement  and  Aid/Advice  v/hile  on  both 
the  females  scored  higher  on  Response  Length  and  Total  Affect. 

Males  scored  higher  than  females  on  the  Aid/Advice  dimension  for 
the  Authority  area  while  females  scored  higher  on  Response  Length, 
Negative  Affect,  and  Total  Affect. 

Finally,  in  the  Nonacademic  Task  Achievement  area  males  scored  higher 
on  Stance,  Aid/Advice,  and  Solver  while  females  scored  higher  on  Posi- 
tive Affect,  Negative  Affecc,  and  Total  Affect. 

As  with  the  class  differences,  there  were  one  hundred  thirty  variables 
on  which  Sex  differences  could  occur.    In  the  case  of  the  London  sample, 
significant  differences  occurred  on  fifty-five  of  these  variables.  In 
Stage  I,  twenty-four  significant  differences  had  occurred  out  of  forty- 
five  variables  so  the  hypothesis  was  somewhat  better  supported  in  Stage 
I  f'^an  In  Stage  III. 

The  difference  iii  the  style  of  coping  betwe?n  males  and 
females  will  be  consistent  across  all  five  behavior  areas 
studied. 

This  hypothesis  cannot  be  supported  by  the  results  obtained.  The 
only  dimension  to  have  significant  differences  in  all  five  behavior 
areas  was  that  of  Total  Affect  and  here  the  results  were  consistent, 
females  always  scoring  *iighei  than  males.    Whenever  significant  dif- 
ferences did  occur  on  Depressive,  Negative,  Neutral  or  Positive  Affecc 
the  females'  score  was  higher.    In  the  case  of  Hostile  Affect,  the  males' 
score  was  always  higher  than  that  of  the  females. 
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The  only  other  consistent  result  is  for  Response  Length,  females 
obtaining  a  higher  score  than  males  in  all  behavior  areas.  However, 
the  remaining  dimensions  vary  both  across  areas  and  between  instru- 
ments • 

The  upper-middle  class  children  will  exhibit  more  effective 
overall  coping  behavior  than  will  upper-lower  class  children. 

Assessed  on  the  Sentence  Completion  instrument,  upper-middle  class 
children  did  exhibit  more  effective  overall  coping  behavior.  Their 
score  of  3.00  was  significantly  higher  than  2.88  obtained  by  upper- 
lower  class  children. 

However,  if  individual  behavior  areas  are  taken  into  account  the 
hypothesis 'can  only  be  partially  supported  as  significant  differences 
occurred  only  in  the  areas  of  Task  Achievement  and  Interpersonal 
Relations.    The  results  for  these  areas  supported  the  hypothesis  in 
that  upper-middle  class  children  scored  significantly  higher  on  the 
Coping  Effectiveness  scores.  ' 

On  the  Story  Conq)letion  instrument,  the  overall  Coping  Effectiveness 
result  indicated  that  the  hypothesis  must  be  rejected  as  upper-lower 
class  children  scored  higher  than  upper-middle  class  children.  There 
was  only  one  individual  behavior  area  that  showed  a  significant  dif- 
ference.   For  Anxiety  upper-lower  class  children  scored  higher. 
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LONDON   INTRA-COUNTRY  REPORT  OF  SIGNIFICANT  CORRELATIONS 


CRITERION-CRITERION  RELATIONSHIPS 

Hypothesis  I:    There  will  be  a  positive  relationship  among 
the  Aptitude  and  the  Achievement  Criterion 
measures . 

All  the  relationships  among  the  Achievement  measures  and  between 
Aptitude  and  all  the  Achievement  measures  were  significant  at  both 
age  levels.    The  relationships  between  i^titude  and  Achievement  were 
not  studied  in  Stage  I,  thus  there  were  more  significant  differences 
present  in  Stage  III« 

Since  all  correlations  were  significant  at  both  age  levels  and  in 
both  Stage  I  and  Stage  III  there  are  no  differences  of  noce  to  discuss. 

The  relationship  between  Math  and  Reading  was  almost  identical  for 
both  stages.     (In  Stage  I  .63  for  ten-year-olds  and  .58  for  fourteen- 
year-olds,  in  Stage  III  .64  and  .58).    The  relationship  between  Math 
and  CPA  was  stronger  in  Stage  III  .70  and  .47  as  against  .59  and  .41 
in  Stage  I. 

In  Stage  III,  Math  produced  the  highest^orrelations  with  other 
variables  for  ten-year-olds  including  a  correlation  of  .63  with  Aptitude. 
By  contrast  in  Stage  I  Reading  correlated  best  with  other  variables  in 
both  stages. 

The  strongest  correlation  for  ten-year -olds  in  Stage  III  was  that  of 
Math  with  CPA,  while  for  fourteen-year-olds  it  was  Math  with  Aptitude. 

The  range  for  ten-year-olds  was  .49  and  .70  and  for  fourteen-year- 
olds  .29  and  .69.    For  both  age  groups  the  range  was  much  greater  than 
it  was  In  Stage  I.    While  the  same  argument  of  development  of  individual 
abUities  and  interests  could  again  explain  the  large  range  for  four- 
teen-year-olds it  is  difficult  to  apply  this  satisfactorily  at  the  ten- 
year-old  level.    However,  if  the  Aptitude  measure  is  disregarded  the 
range  is  much  smaller,   .64  to  .68,  which  would  suggest  that,  as  in 
Stage  I,  the  Achievement  measures  are  strongly  related. 

Hypothesis  2:    There  will  be  positive  relationships  among  the 
Achievement  and  Peer  BRS  Criterion  measures. 

This  hypothesis  was  strongly  supported  at  the  ten-year-old  level  and 
to  a  lesser  extent  by  the  fourteen-year-old  results.    Twenty-four  out 
of  twenty-seven  possible  correlations  reached  significance  for  the  ten- 
year-olds  but  only  nine  out  of  twenty-seven  did  this  for  the  fourteen- 
year-old  group.    For  three  variables,  Initiation,  Aggression  and  Anxiety, 
correlations  were  significant  only  at  the  ten-year-old  level.    It  should 
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be  noted  that  Peer  BRS  6  (Self -Assertion)  had  no  significant  correla- 
tions with  the  Achievement  measures  for  either  ag^  group.    For  ten- 
year-olds  Math  correlated  best  with  other  Achievement  measures  and  it 
also  correlated  best  with  Peer  BRS  items,  the  range  being  .14  to  ,41, 
With  the  Fourteen-year-olds  the  picture  was  somewhat  different.  Math 
correlated  best  with  the  Achievement  measures,  but  it  was  the  Grade 
Point  Average  which  correlated  best  with  the  Peer  BRS  items.    Here  the 
range  was  ,14  to  ,35, 

Taking  the  Peer  BRS  items  separately,  the  strongest  correlations 
came  in  the  expected  areas.    For  ten-year-olds  all  three  Achievement 
measures  correlated  well  with  children's  assessment  of  who  worked  well 
at  their  lessons,  who  kept  working  at  tasks  until  they  were  finished, 
who  started  working  at  things  without  being  told  and  who  had  the  best 
ideas  about  what  to  do.    The  least  strong  correlations  were  between  the 
Achievement  measures  and  children's  assessment  of  those  who  never  seemed 
to  worry  about  anything  and,  a  little  surprisingly,  those  who  got  along 
best  with  teachers. 

For  fourteen-year-olds  the  picture  was  not  as  clear,    GPA  correlated 
with  five  items,  Reading  with  three  and  Math  with  only  one. 

Stage  I  and  Stage  III  cannot  be  completely  compared  as  some  items 
were  different  at  each  stage.    For  instance,  Nonacademic  Task  Achieve- 
ment was  not  included  in  btage  III  as  it  had  become  clear  from  the 
answers  given  in  Stage  I  that  many  children  had  little  or  no  knowledge 
of  what  their  peers  did  out  of  school  hours. 

However  fov  those  items  that  were  the  same  very  similar  results  were 
obtained,  especially  at  the  ten-year-old  level  where  in  both  stages  all 
correlations  for  similar  items  were  significant  except  for  BRS  6  where 
no  correlations  were  significant. 

In  both  stages  Math  correlated  most  highly  with  BRS  items,  the 
highest  correlation  coming  on  the  item  concerning  the  children's  assess- 
ment   of  who  worked  hardest  at  their  lessons,  .34  in  Stage  I  and  ,41 
in  Stage  III,    Correlations  were  higher  in  Stage  III,  the  range  in 
Stage  I  being  ,12  to  ,34. 

As  for  ten-year-olds, there  were  no  significant  correlations  for  four- 
teen-year-olds on  BRS  6  in  either  Stage  I  or  Stage  III,  and  for  fourteen- 
year-olds  only  there  were  no  significant  correlations  for  Anxiety,  either 
in  Stage  I  or  Stage  III,    Correlations  were  much  lower  in  Stage  III, 
Whereas  in  Stage  I  GPA  correlated  ,44  with  Academic  Task  Achievement,  ,39 
with  Authority  and  ,24  with  Interpersonal  Relations  the  corresponding 
figures  in  Stage  III  were  .18,   .19  and  ,17,    In  Stage  I  Math  correlated 
witn  Interpersonal  Relations  and  Reading  correlated  with  Academic  Task 
Achievement,    These  correlations  were  not  significant  in  Stage  III. 
however,  the  correlations  were  of  such  a  low  order  in  Stage  I  (,10  in 
both  cases)  that  their  lack  of  significance  in  Stage  III  is  not  surpris- 
ing. .439. 


Reading  correlated  with  Authority  and  Interpersonal  Relations  in 
Stage  III  but  not  in  Stage  I. 

There  were  no  BRS  Total  Scores  in  Stage  III;  but  in  Stage  I  there 
were  significant  correlations  between  it  and  the  three  Achievement 
scores  at  the  ten-year-old  level  and  between  it  and  Math  and  GPA  at 
the  fourteen-year-old  level. 

Summary  and  Interpretation 

The  lack  of  correlation.^  for  BRS  6  in  either  stage  is  not  surprising 
as  this  item  was  concerned  with  assessing  how  much  the  child  would 
fight  to  get  his  own  way  in  Stage  I,  and  in  Stage  III  with  the  child 
who  usually  gets  his  own  way.    On  the  whole  it  would  seem  that  in  both 
stages  the  children  interpreted  this  in  a  negative  manner  and  as  not 
related  to  success  in  academic  subjects. 

For  both  age  groups  peer  assessment  of  Task  Achievement  and  test 
assessment  have  a  significant  relationship.    For  ten-year-olds  in 
particular,  observations  of  coping  style  were  also  closely  related  to 
the  assessment.    While  these  coping  style  observations  were  only 
obtained  in  Stage  III,  fourteen-year-old  results  did  not  prodvce  the 
same  close  relationship  with  the  Achievement  measures. 
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PREDICTOR-PREDICTOR  RELATIONSHIPS 


Hypothesis  3:    There  will  be  positive  relationships  among 
the  Intrinsic  Occupational  Values. 

The  Occupational  Values  instrument  consisted  of  two  types  of  values, 
those  which  could  be  regarded  as  extrinsic  and  those  which  could  be 
regarded  as  intrinsic  to  the  job.    Thus  the  correlation  matrix  gave 
rise  to  three  major  hypotheses  concerning  first  the  relationships 
between  the  Intrinsic  values,  secondly  the  relationships  between  the 
Extrinsic  values  and  finally  the  relationships  between  the  two 
different  types . 

Looking  first  of  all  at  the  relationships  between  the  Intrinsic 
values,  twenty-one  out  of  the  fifty-six  possible  correlations  for 
both  age  levels  were  significant.    However  only  five  of  these  were 
significant  in  the  predicted  direction,  while  sixteen  indicated  a 
negative  relationship.    Ten  of  the  correlations  were  for  ten-year-olds 
and  eleven  for  fourteen-year-olds. 

Although  only  four  more  correlations  (25)  were  significant  in  Stage 
I  with  approximately  the  same  proportion  supporting  the  hypotheses 
(eight  positive  and  seventeen  negative)  only  thirteen  of  the  correla- 
tions were  the  same  in  both  stages. 

For  ten-year-olds  Altruism  correlated  negatively  with  Creativity 
(-.10  in  Stage  I  and  -.26  in  Stage  III),  Esthetics  correlated  with 
Management  (-.13  and  -.22)  and  with  Self-Satisfaction  (-.24  and  -.15). 
Independence  correlated  with  Intellectual  Stimulation  (-.13  and  -.19), 
Self-Satii>faction  correlated  with  Creativity  (-.30  and  -.23)  and  In- 
tellectual Stimulation  correlated  with  Variety  (.47  and  .33). 

For  fourteen-year-olds  Altruism  correlated  positively  with  Manage- 
ment and  Self-Satisfaction  and  negatively  with  Creativity.  Esthetics 
correlated  negatively  with  Self-Satisfaction.     Independence  correlated 
negatively  with  Intellectual  Stimulation.    Self-Satisfaction  correlated 
negatively  with  Creativity  and  Intellectual  Stimulation  correlated 
[positively  with  Variecy. 

Oi  the  eight  Intrinsic  values  Altruisni  produced  the  greatest  number 
of  significant  relationships,  six  in  all.    For  ten-year-olds  it  cor- 
related negatively  with  Esthetics  and  Creativity.    For  fourteen-year- 
olds  it  correlated  positively  with  Esthetics,  Management  and  Self- 
Satisfaction  and  negatively  with  Creativity. 

The  strongest  relacionship  for  both  age  groups  in  Stage  III  was  that 
between  Intellectual  Stimulation  and  Variety  (.33  for  ten-year-olds; 
.45  for  iourteen-year-olds) .    Intellectual  Stimulation  had  weaker 
negative  relationships  with  Independence.    The  same  was  true  in  Stage  I 
although  here  Intellectual  Stimulation  also  correlated  negatively  with 
Esthetics. 


The  strongest  negative  relationship  was  that  between  Creativity 
and  Altruism  (-.26  for  ten-year-olds;  -.22  for  fourteen-year-olds) 
while  for  Stage  I  the  strongest  negative  relationship  was  that  be- 
tween Creativity  and  Self-Satisfaction  (-.30  for  ten-year-olds; 
-.32  for  fourtaen-year-olds) . 

In  terms  of  strength  of  correlation  the  range  for  ten-year-olds 
was  -.25  to  .33  and  for  fourteen-year -olds  -.22  to  .45.    The  range  was 
smaller  in  Stage  I, -.30  to  .47  for  ten-year-olds  and  -.32  to  .45  for 
fourteen-year-olds . 

In  both  stages  Intellectual  Stimulation  had  the  strongest  relation- 
ship with  the  Intrinsic  Total  for  ten-year-olds  while  for  fourteen- 
year-olds  Altruism  and  Esthetics  had  equally  strong  relationships  in 
Stage  III  and  Intellectual  Stimulation  and  Variety  in  Stage  I. 

It  would  seem  then  in  both  Stage  I  and  Stage  III  although  signifi- 
cant relationships  did  exist  between  the  Intrinsic  values  it  is  by  no 
means  just  what  the  type  of  relationship  can  be  exptected  to  be.  While 
ic  might  be  assumed  that  these  values  would  be  positively  related  it 
was  clear  from  the  results  obtained  for  the  London  sample  in  both  Stage 
I  and  Stage  III  that  this  was  not  always  the  case.    In  fact  there  were 
twice  as  many  negative  as  positive  correlations. 

Hypothesis  4:    There  will  be  positive  relationships  among 
the  Extrinsic  Occupational  Values. 

The  relationships  between  the  Extrinsic  values  presented  a  somewhat 
similar  pattern  to  that  of  the  Intrinsic  values.    Seventeen  out  of  the 
forty-two  correlations  for  both  age  levels  were  significant.    Twelve  of 
these  ir^dicated  a  negative  relationship  while  five  of  them  were 
positive  correlations.    Of  these  seventeen,  nine  were  for  the  ten-year- 
old  group  and  eight  were  for  the  fourteen-year-old  group. 

Of  these  seventeen  significant  correlations,  fifteen  were  the  same 
as  those  in  Stage  I.    The  two  additional  correlations  were  for  Security 
and  Economic  Returns  for  both  age  groups,  a  negative  relationship  for 
ten-year-olds  and  a  positive  one  for  fourteen-year -olds . 

Of  the  seven  Extrinsic  values.  Prestige  produced  the  greatest  number 
of  significant  relationships  for  both  age  groups.    Those  correlations 
with  Security,  Pleasant  Surroundings  and  Pleasant  Associates  were 
negative  while  those  with  Economic  Returns  were  positive.  Pleasant 
Associates  also  had  a  number  of  significant  correlations  with  other 
variables  for  both  age  groups  --  negative  with  Follow  Father  and  posi- 
tive with  Pleasant  Surroundings  and  negative  with  Success  for  fourteen- 
year-olds,  only.    In  Stage  I,  Pleasant  Associates  had  the  most  signifi- 
cant relationships  with  other  variables  with  Prestige  having  the  second 
greatest  number. 
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The  strongest  positive  relationship  was  between  Prestige  and 
Economic  Returns  for  both  age  groups  while  the  strongest  negative 
relationship  was  between  Security  and  Economic  Returns  for  ten-year- 
olds  and  Prestige  and  Pleasant  Associates  for  f ourteen-year-olds • 

Five  ot  the  seven  values  produced  both  positive  and  negative  re- 
lationships while  two  values,  Follow  Father  and  Success,  produced 
only  negative  correlations.    This  was  only  true  of  Follow  Father  in 
Stage  I,  all  other  variables  having  both  positive  and  negative  re- 
lationships • 

In  terms  of  strength  of  correlations  the  range  was  fairly  similar 
for  both  age  groups,  -.30  to  .30  for  ten-year-olds  and  -.27  to  .27  for 
fourteen-year-olds.    The  range  was  a  little  wider  in  Stage  I. 

Economic  Returns  had  the  highest  correlation  with  the  Total  Extrin- 
sic score  as  it  did  in  Stage  I.    Security  had  the  lowest  correlation 
for  ten-year-olds  and  Prestige  for  fourteen-year-olds , neither  result 
being  a  replication  of  Stage  I    where  the  lowest  correlation  with  the 
Total  for  both  age  groups  was  Pleasant  Associates. 

Hypothesis  5:    There  will  be  a  negative  relationship  among  the 
Intrinsic  and  Extrinsic  Occupational  Values. 

Of  the  one  hundred  twelve  correlations  between  Extrinsic  and  Intrin- 
sic values  fifty-one  were  significant  for  both  age  groups,  forty-six  of 
them  negative  and  five  of  them  positive.    They  were  divided  fairly 
evenly  between  the  two  age  groups,  twent> -three  being  for  the  ten-year- 
old  group  and  twenty-eight  for  the  fourteen-year-olds.    In  Stage  I 
there  were  seventy  significant  correlations,  sixty  negative  and  ten 
positive . 

Altruism  had  nine  significant  correlations  with  Extrinsic  values 
while  four  other  Intrinsic  values.  Esthetics,  Independence,  Self-Satis- 
faction  and  Variety  all  had  seven  significant  correlations.  Altruism 
correlated  negatively  with  Success,  Prestige,  Economic  Returns,  and 
Pleasant  Surroundings  for  both  age  groups  and  positively  with  Pleasant 
Associates  for  fourteen-year-olds,  only.    Management  was  the  only  value 
to  have  less  than  six  significant  correlations.    It  had  only  two,  cor- 
relating negatively  with  Pleasant  Surroundings  for  ten-year-olds  and 
negatively  with  Follow  Father  for  fourteen-year-olds. 

Only  thirty-nine  of  the  fifty-one  correlations  in  Stage  III  were  the 
same  as  for  Stage  I,  with  Altruism,  Intellectual  Stimulation,  Creativity 
and  Variety  all  having  at  least  nine  significant  relationships  with  the 
Extrinsic  values. 

One  big  difference  between  the  two  stages  was  for  Management  which 
had  eight  significant  correlations  in  Stage  I  as  compared  to  the  two  in 
Stage  III. 
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Looking  at  the  correlations  from  the  Extrinsic  point  of  view, 
Prestige  was  the  value  that  had  the  most  significant  relationships. 
For  both  age  groups  it  correlated  negatively  with  Altruism,  Self- 
Satisfaction,  Intellectual  Stimulation  and  Variety.    It  also  corre- 
lated negatively  with  Independence  and  positively  with  Creativity  for 
fourteen-year-olds  only.    This  is  a  very  similar  pattern  to  that  of 
Stage  I  where  Prestige  again  had  the  gre^test  number  of  correlations. 
However  in  Stage  I  it  also  had  low  but  positive  correlations  with 
Creativity. 

Two  other  Extrinsic  values.  Security  and  Economic  Returns,  had  nine 
significant  correlations  with  Intrinsic  values.    These  were  also  second 
highest  with  regard  to  number  of  significant  correlations  in  Stage  I. 

The  strongest  negative  correlation  was  that  between  Altruism  and 
Economic  Returns,  also  true  in  Stage  I,  while  the  strongest  positive 
was  that  between  Self -Satisfaction  and  Security,  again  as  occurred  in 
Stage  I. 

In  terms  of  correlating  with  the  Total,  six  of  the  Intrinsic  values 
showed  significant  negative  correlations  with  the  Extrinsic  Total  for 
both  age  groups,  while  for  Management  only,  the  fourteen-year-old  cor- 
relation was  significant  and  for  Se If-Satisf action  only,  the  ten-year- 
old  correlation  was  significant.    Five  of  the  Extrinsic  values  showed 
significant  negative  relationships  for  both  age  groups,  while  for 
Success  only,  the  fourteen-year-old  correlation  was  significant  and  for 
Pleasant  Associates  only,  the  ten-year-old  correlation  was  significant. 
In  Stage  I  all  correlations  for  both  types  of  values  had  been  signifi- 
cant. 

As  in  Stage  I,  Economic  Returns  had  the  strongest  negative  relation- 
ship with  the  Intrinsic  Total  and  Intellectual  Stimulation  the  strongest 
Tiegative  relationship  with  the  Extrinsic  Total. 

The  hypothesis  of  a  negative  relationship  is  quite  well  supported  by 
the  data,  particularly  when  the  totals  were  examined.    Twelve  of  the 
fourteen  correlations  of  the  Extrinsic  values  correlated  negatively  with 
the  Intrinsic  Total  while  fourteen  of  the  sixteen  correlations  of 
Intrinsic  values  correlated  negatively  with  the  Extrinsic  Total*  But 
it  was  the  total  results  that  were  really  Interesting,  there  being  a 
perfect  negative  correlation  of  -1.00  for  both  age  groups.    These  results 
are  very  similar  to  those  from  Stage  I. 

Thus  it  would  seem  in  both  stages  that  those  children  preferring  a 
certain  type  of  value  will  not  be  so  interested  in  the  other  type.  How- 
ever, within  types  the  relationship  is  nowhere  near  so  clear  cue. 
Choosing,  for  instance,  one  Intrinsic  value  is  no  indication  that  the 
child  will  place  a  high  value  on  another  Intrinsic  value.    Indeed,  as 
has  been  indicated,  the  relationship  may  be  of  a  negative  nature. 
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Hypothesis  6:    There  will  be  positive  relationships  among 

the  status  levels  of  Occupational  Aspiration 
and  Occupational  Expectation  and  Educational 
Aspiration  measures. 

There  was  a  strong  relationship  between  the  status  of  the  job 
aspired  to  and  the  job  expected  by  both  ten-  and  fourteen-year-old 
children,  the  relationship  being  slightly  stronger  in  the  case  of  ten- 
year-olds.    The  correlations  were  slightly  stronger  in  the  case  of 
Stage  I,   .78  as  against  .74  for  ten-year-olds  and  .70  as  against  .68 
for  fourteen-year-olds . 

However  the  correlations  were  weaker  when  the  relationship  between 
job  status  and  educational  aspiration  was    examined.    For  ten-year-olds 
the  correlation  was  .37  both  for  Aspiration  and  for  Expectation.  It 
was  higher  for  fourteen-year-olds,  -.41  and  .58.    The  same  relationship 
held  in  Stage  I  with  somewhat  lower  correlations. 

These  lower  correlations  for  ten-year-olds  can  perhaps  be  explained 
in  terms  of  ^the  ten-year-olds*  unclear  understanding  of  the  higher 
levels  of  education,  which  has  caused  them  to  give  a  somewhat  unreal- 
istic response.    Ten-year-old  upper-lower  boys  both  in  Stage  I  and 
Stage  III  aspired  to  and  expected  working-class  jobs  but  aspired  to  an 
educational  level  almost  equivalent  to  university  entrance;  and  this 
aspiration  came  from  a  grdup  some  of  whose  members  found  difficulty  in 
reading  and  writing.    Working  girls  on  the  other  hand,  while  having  a 
fairly  low  educational  aspiration,  aspired  to  and  expected  middle-class 
jobs . 

Fourteen-year-olds,  however,  were  much  more  aware  both  of  their  own 
capabilities  and  the  education  necessary  for  different  types  of  jobs. 

Hypothesis  7:    There  will  be  a  positive  relationship  jetween 

che  two  Occupational  Interest  discrepancy  measures. 

Both  correlations  were  significant  in  the  predicted  direction,  the 
correlation  being  slighcly  higher  for  fourteen-year-olds.    The  same  re- 
lationship occurred  in  Stage  I  although  both  correlations  were  somewhat 
smaller. 

Summary  of  Motivation  Variable  Hypotheses 

As  no  specifi^  relationships  were  expected  between  the  individual 
Pleasures  eachL  measure  must^be  summarized  separately. 

As  has  alreaay  been  indicated  the  correlations  among  the  Occupational 
Values  inc-.cated  tnac  relationships  among  types  of  values  were  more 
complex  than  might  have  been  initially  expected.    The  relationships  of 
the  indiviGual  values  with  the  totals,  however,  strongly  supported  the 
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the  hypotheses,  this  being  especially  so  in  the  case  of  Intrinsic 
with  Extrinsic  Totals. 

This  instrument  was  the  only  one  that  remained  exactly  the  same  from 

Stage  I  to  Stage  III,  so  it  is  e  ^ecially  interesting  to  note  that  the 

relationships  or  part  of  them  established  in  Stage  I  were,  to  a  large 
extent,  replicated  in  Stage  III. 

As  far  as  the  Occupational  Interests  were  concerned  tne  hypotheses 
were  again  supported  by  the  results,  particularly  at  the  fourteen-year- 
old  level.    A  comparison  between  Stage  I  and  Stage  III  is  quite  illumi- 
nating here  in  the  light  it  sheds  on  the  adolescent's  development.  In 
Stage  I  the  relationship  between  Occupational  Aspiration  and  Expecta- 
tion and  Educational  Aspiracion  was  much  lower  for  ten-  than  for  four- 
teen-year-olds and  an  explanation  for  this  has  already  been  advanced. 
However,  in  Stage  III  the  same  relationship  occurred,  the  fourteen- 
year-olds  in  this  group  having  belonged  to  the  ten-year-old  g4.oup 
sampled  in  Stage  I.    Thus  in  the  three  years  between  the  tastings  a 
more  mature  estimate  of  their  abilities  and  aptitudes  and  a  greater 
knowledge  of  educational  levels  had  evidently  been  obtained. 

Hypothesis  8:    There  will  be  positive  relationships  £unong  the 

SAI  Good  Coping  measures  across  the  five  behavior 
areas. 

It  is  impossible  to  make  comparisons  between  Stage  I  and  Stage  III 
findings  for  this  instrument  since  not  only  was  it  completely  revised 
but  also  the  scoring  and  scaling  systems  generated  different  variables. 
Thus  the  discussion  can  only  deal  with  the  Stage  III  instrument. 

The  hypothesis  was  supported  strongly  in  that  all  correlations  were 
^Lgr*if  leant  and  positive  for  both  age  groups,  fourteen-year-olds' cor- 
relacxons  being  stronger  than  those  for  ten-year-olds. 

The  strongest  correlation  for  ten-year-olds  was  that  between  Aggres- 
sion and  Interpersonal  Relations,  while  for  fourteen-year-olds  the 
strongest  was  between  Task  Achievement  and  Authority. 

The  weakest  for  ten-year-olds  was  between  Task  Achievement  and  Ag- 
tression  and  for  fourteen-year-olds  between  Aggression  and  Anxiety. 

Overall  Authority  had  the  strongest  correlations  for  both  age  groups. 
The  scores  in  all  behavior  areas  had  a  strong  relationship  with  the 
Total  Score,  che  strongest  being  Interpersonal  Relations  for  ten-year* 
olds  and  Authority  for  fourteen-year-olds. 

These  results  would  suggest  that  a  child  who  sees  himself  as  a  good 
coper  in  one  behavior  area  is  also  likely  to  see  himself  as  a  good 
coper  in  other  behavior  areas.    However  a  second  interpretation  could 
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be  that  there  is  a  strong  element  of  social  desirability  present  in  the 
response.    That  is  that  for  each  item  the  child  has  tended  to  mark 
what  he  would  regard  as  the  best  answer  rather  than  give  a  report  of 
his  own  behavior. 

Hypothesis  9:    There  will  be  positive  relationships  among  the  Views 
of  Life  "Active"  response  measures  across  the 
twenty  subsyndromes  plus  the  Total  Score. 

This  hypothesis  was  not  supported  by  the  results  as  only  fourteen 
out  of  the  une  hundred  ninety  possible  correlations  were  significant 
and  positive.    An  additional  eleven  were  significant  and  negative. 

Hypothesis  10:    There  will  be  positive  relationships  among 

the  measures  of  the  same  Sentence  Conpletion  Coping 
Style  variable  across  different  behavior  areas* 

There  were  a  number  of  variables  available  from  responses  to  the 
Sentence  Completion  instrument  all  of  them  occurring  in  the  five 
behavior  areas.    Inose  variables  which  were  the  same  in  Stage  I  and 
Stage  III  will  be  discussed  first.    They  were  Stance,  Engagement,  Cop- 
ing Effectiveness  and  Positive  Affect.    It  would  be  expected  that 
positive  relationships  for  each  of  these  variables  would  occur  across 
behavior  areas.    This  was  the  case,  the  number  of  significant  correla- 
tions varying  from  eleven  for  Stance,  seven  for  Engagement,  thirteen 
for  Coping  Effectiveness  but  zeio  for  Positive  Affect.    In  Stage  I  the 
respective  numbers  were  eleven,  three,  eighteen  and  one. 

For  the  Staace  dimension,  six  oat  of  the  ten  possible  correlations 
""or  ten-year-olds  were  significant.    Stance  in  the  Interpersonal  Re- 
lations area  had  only  one  significant  correlation,  with  Stance  in  Task 
Achievement.    Tb'^  range  of  correlations  was  .17  to  .22.    This  pattern 
was  very  simila    ^:o  that  of  ten-year-olds  in  Stage  I,  where  however 
Stance  in  Interpersonal  Relations  had  no  significant  correlations.  The 
ra    J  was  somewhat  larger,  .10  to  .23. 

For  fourteen-year-olds  five  of  the  correlations  were  significant. 
For  both  age  groups  Stance  toward    Aggression  problems  correlated  with 
Stance  toward    Authority,  and  Anxiety,  a  replication  of  Stage  I  results. 
Howe\er  in  Stage  I  Stance  toward    Authority  correlated  with  Stance 
toward    Anxiety  and  Task  Achievement  for  both  age  groups.    This  did  not 
occur  in  Stage  III  but  Stance  toward    Interpersonal  Relations  problems 
did  have  significant  correlations  with  Stance  toward    Task  Achievement 
for  both  age  groups. 

The  strongest  correlation  for  ten-year-olds  was  that  between  Aggres- 
sion and  Task  Achievement  (.2  )  although  that  between  Aggression  and 
Authority  (the  strongest  relationship  in  Stage  I)  was  almost  equal  to 
it  with  a  correlation  of  .21.    For  fourteen-year-olds  it  was  between 
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Authority  and  Interpersonal  Relations. 

Stance  in  all  areas,  except  Interpersonal  Relations,  correlated 
with  Total  Stance  more  strongly  for  ten-  than  for  fourteen -year-olds , 
The  range  for  ten-year-olds  on  the  Total  Stance  variable  was  .51  to  .59 
and  for  fourteen-year -olds  was  .44  to  ,66. 

Authority  correlated  most  highly  with  the  Total  for  ten-year-olds 
while  Stance  towards  Interpersonal  Relations  correlated  most  highly 
with  the  Total  Stance  for  fourteen-year -olds . 

While  in  many  uwys  the  pattern  is  very  rimilar  from  Stage  I  to  Stage 
III,  two  main  differences  snould  be  noted.    First  was  the  much  larger 
range  of  correlations  in  Stage  I,  particularly  for  ten-year-oids ,  when 
it  was  ,36  to  ,65,    Second  was  the  greater  prominence  of  Stance  in 
Interpersonal  Relations  both  within  areas  and  with  the  Total  Stance 
score . 

The  dimension  of  Engagement  produced  seven  significant  correlations, 
three  for  cen-year-olds  and  four  for  fourteen-year-olds  as  against  two 
and  one,  respectively,  in  Stage  I,    Autaority  correlated  with  Interper 
sonal  Relations  and  Task  Achievement  while  Engagement  in  Interpersonal 
Relations  correlated  with  Engagement  in  Task  Achievement  for  both  age 
groups.    Engagement  in  Interpersonal  Relations  correlated  with  Aggres- 
sion for  fourteen-year-olds  only.    All  behavior  areas  correlated  signifi- 
cantly with  Total  Engagement,  the  range  being  ,36  to  .65  for  ten-year- 
olds  and  .30  to  .66  for  fourteen-year-olds.    For  both  age  groups  Engage- 
ment in  Interpersonal  'delations  problems  correlated  most  highly  with 
Total  Engagement,  whereas  in  St^ge  1  Engagement  in  Task  Achievement- 
problems  haa  correlated  most  highly. 


Coping  Effectiveness  gave  the  greatest  number  of  significant  correla- 
tions, eighteer.  in  Stage  I  and  thirteen  in  Stage  III.    Seven  out  of  the 
thirteen  correlations  were  significant  for  ten-year-olds  and  six  for 
fourteen-year-olds.    For  both  age  groups  Coping  Effectiveness  in  the 
Interpersonal  Relations  area  correlated  with  Coping  Effectiveness  in 
Aggression,  Task  Achievement,  and  Authority,  while  Authority  also  cor- 
related with  Aggression  and  Task  Achievement.    For  ten-year-olds  only 
Anxiety  correlated  with  Aggression  and  Authority  while  for  fourteen- 
year-olds  only  It  correlated  with  Interpersonal  Relations,    In  Stage  I 
all  correlations  for  both  age  groups  had  been  significant  except  that 
between  Aggression  and  Task  Achievement.    As  has  already  been  indicated, 
these  correlations  were  not  significant  in  Stage  III,  either. 

The  strongest  correlation  for  both  age  groups  was  that  between  Inter- 
personal Relations  and  Task  Achievement  (-32), 

The  highest  correlation  with  Total  Coping  Effectiveness  came  in  the 
area  of  Interpersonal  Relations,  while  in  Scage  I  Authority  had  the 
highest  relationship. 
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It  is  c^-'ir  that  each  variable  must  be  treated  separately,  but  as 
in  Stage  I  «,ne  hypothesis  was  strongly  supported  by  the  results  of  the 
Coping  Effectiveness  scores.    It  would  seem  that  a  child  who  copes 
with  problems  in  one  area  of  behavior  will  show  a  strong  tendency  to 
cope  with  problems  in  other  areas;  and  that  for  both  age  groups 
Authority  and  Interpersonal  Relations  have  strong  relationships  with 
Coping  Effectiveness  in  all  other  areas. 

However  a  score  for  Coping  Effectiveness  assumes  that  a  child  has 
at  some  stage  engaged  in  a  solution  to  the  problem  and  the  results  of 
the  dimension  of  Engagement  do  not  clearly  support  the  nypothesis;  and 
in  fact  with  only  six  significant  correlations  the  hypothesis  si  Id 
be  rejected;  and  the  conclusion  drawn  that  engagement  in  solution  in 
one  area  of  behavior  is  no  indication  that  the  child  will  engage  in 
solution  in  another  area. 

On  the  third  variable,  that  of  Stance,  it  is  difficult  on  the  results 
obtained  to  either  definitely  reject  or  definitely  accept  the  hypoth- 
esis for  just  over  half  the  correlations  were  significant.    All  the 
preceding    remarks  could  be  applied  to  Stage  I  data. 

There  were  some  dimensions  that  had  not  been  obtained  in  Stage^I. 
The  first  of  these  was  Aid/Advice.    Six  out  of  the  twenty  correlations 
for  both  age  groups  were  significant,  three  for  ten-year -olds  and  three 
for  fourteen-year-olds.    Aggression  correlated  with  Authority  and 
Anxiety  ^nd  Authority  correlated  with  Anxiety.    Interpersonal  Relations 
and  Task  Achievement  had  no  significant  correlations  with  other 
variables . 

Hypothesis  14;  There  will  be  a  positive  relationship  among 
the  Coping  Style  dimension  Total  scor**"  and 
Coping  Effectiveness  Total  Score. 

All  correlations  for  these  variables  were  significant  for  both  age 
groups.    The  highest  correlations  were  between  Total  Engagement  and 
Total  Aid/Advice,  .94  for  ten-year-olds  and  .95  for  fourteen-year-olds. 
Engagement  also  correlated  most  highly  with  Total  Coping  Effectiveness. 
This  hypothesis  was  not  tested  in  Stage  I. 

Hypothesis  15 :    There  will  be  positive  relationships  among  the 
Sentence  Completion  Attitude  measures  and 
Attitude  Total  score  across  behavior  areas. 

Seven  out  of  the  twelve  possible  correlations  were  significant, 
three  for  ten-year-olds  and  four  for  fourteen-year-olds.    In  Stage  I, 
Attitude  towards  Anxiety  had  not  been  obtained  but  for  the  three  other 
areas  all  correlations  for  both  age  groups  had  been  significant.  It 
shoald  be  noted  that  in  Stage  III  Anxiety  correlated  only  with  Task 
Achievement  so  that  five  out  of  the  six  correlations  comparable  with 
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Stage  I  were  significant.     In  Stage  I  the  highest  correlv^tion  had  been 
between  Authority  and  Task  Achievernenc .    And  while  this  was  true  for 
ten-year-olds  in  Stage  III,  the  highest  correlation  for  fourteen-year- 
olds  was  that  between  Authority  and  Interpersonal  Relations. 

For  both  age  groups  Authority  had  the  highest  correlations  with 
Total  Attitude.    This  was  true  also  in  Stage  I. 

Hypotheses  16-19;     There  will  be  a  positive  relationship  among 
the  measures  of  the  same  Sentence  Completion 
Affect  dimensions  across  the  different  behavior 
areas  and  with  the  Total  Affect  scores. 

Whereas  in  Stage  I  only  Negative  and  Positive  Affect  scores  were 
obtained,  in  Stage  III  Negative  Affect  was  divided  into  Hostile  and 
Depressive,  and  Neutral  Affect  was  added.    So  that  in  comparing  these 
dimensions  only  Positive  Affect  can  be  discussed  for  both  stages. 

For  Hostile  Affect  eleven  out  of  th-  twenty  possible  correlations 
were  significant,  seven  for  ten-year-olds  and  four  for  fourteen-year- 
olds.    Thus  while  at  age  ten  it  is  possible  to  accept  the  hypothesis, 
at  age  fourteen  this  is  not  so.    One  interesting  feature  was  the  lack 
of  correlations  for  Task  Achievement.    This  correlated  only  with 
Anxiety  and  then  only  at  the  ten-year-olds'  level.    Anxiety  also  cor- 
related with  Aggression,  Authority,  and  Interpersonal  Relations  having 
che  greatest  number  of  correlations  for  both  age  groups.  However 
Interpersonal  Relations  correlated  most  highly  with  the  Total  Affect 
score . 

Fcr  ten-year-olds  the  correlations  ranged  fron  .17  to  .34,  the 
trongest  being  that  between  Aggression  and  Authority  and  Aggression 
and  Interpersonal  Relations.    For  fourteen-year -olds  the  range  was 
.17  to  .33,  with  the  strongest  correlation  between  Anxiety  and  Inter- 
personal Relations. 

For  Depressive  Affect  only  seven  out  of  the  twenty  correlations  were 
significant,  two  for  ten-year-olds  and  five  for  fourteen-year-olds.  On 
-his  basis  the  hypothesis  cannot  be  accepted  for  either  age  group. 

For  Neutral  Affect  ten  correlations  were  significant,  six  for  ten- 
year  -olds  and  four  for  fourteen-year-olds,  while  for  Positive  Affect  no 
correlations  were  significant  and  the  hypothesis  must  be  rejected* 

From  these  results  it  would  seem  that  the  hypothesis  cannot  be  ac- 
cepted, with  the  exception  of  Hostile  Affect  for  ten-year-olds.  For 
this  age  group  this  emotion  would  seem  to  generalize  to  most  behavior 
areas  when  a  problem  has  to  be  solved.    However,  this  was  not  true  f^*^ 
fourteen-year-olds,  who  would  react  much  more  according  to  the  circum- 
stances in  which  they  were  involved. 
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Hypothesis  20:    There  will  be  a  positive  relationship  between 

the  Total  Attitude  measure  and  the  Total  Positive 
Affect  measure.    There  will  be  negative  relation- 
ships between  the  Total  Attitude  measure  and  the 
Total  Hostile  and  Depressive  Affect  measures. 

As  in  Stage  I,  the  hypothesis  concerning  Positive  Affect  must  be  re- 
jected as  there  were  no  significant  correlations  for  either  ten  or 
fourteen-year-olds.    The  hypothesis  must  also  be  rejected  for  Depres- 
sive Affect  as  the  only  significant  correlation  (that  for  ten-year- 
olds)  was  positive. 

However  it  could  be  accepted  for  Hostile  Affect  where  correlations 
for  both  age  groups  were  significant  and  negative. 

Hypothesis  21a:  There  will  be  positive  relationships  between  the  Total 
Positive  Affect  measure  and  the  Total  Attitude  measure 
and  the  Coping  Score  Totals. 

This  hyp'-thesis  can  be  accepted  for  Total  Attitude,  all  the  correla- 
tions for  both  age  groups  being  significant  and  positive.    This  was  true 
also  in  Stage  I.    The  highest  correlations  were  those  between  Total 
Coping  and  Attitude  and  the  lowest  those  between  Total  Stance  and 
Attitude. 

However  the  hypothesij  could  not  be  accepted  for  Positive  Affect, 
only  two  out  of  the  eight  correlations  being  significant,  both  of  them 
for  fourteen-year-olds.     In  Scage  I,  while  four  correlations  had  been 
significant  only  three  had  been  positive  so  overall  a  very  similar 
situation  existed  for  both  stages. 

These  results  wo  lid  suggest  that  the  more  important  factor  in 
effective  solution  is  the  actual  attitude  of  the  ch-ld  rather  than  any 
expression  of  Positive  Affect,  when  presented  with  the  problem. 

Hypotneslb  lib:    There  will  be  negative  rela*-->»ns-.ips  between 
the  total  amount  of  Hostile  and  Depressive 
Affect  expressed  on  the  Coping  Style  and  Ef- 
fectiveness Total  scores, 

Tnis  hypothesis  was  supported  very  strongly  at  both  age  levi  1&  icr 

hostile  Affect  and  at  the  fourteen-year-old  le^^i  lor  Depressive  Aff?ct, 

all  correlations  being  significant  and  negative.  For  ten-year-olds, 
only  the  correlation  Detween  Total  Stance  and  Depressive  Affect  was 

significant,    Tne  nignest  correlations  were  tnose  between  Total  Coping 

and  Total  Hostile  Affect,  -.71  for  ten-year-olds;  -,68  for  fourteen- 
year-olds. 
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It  would  seem  that  for  both  age  groups  the  child  who  expressed 
Hostile  emotion  in  relation  to  the  problem  was  less  likely  to  engage 
in  solution  or  to  solve  the  problem  effectively.    The  same  conclusion 
could  be  drawn  concerning  Depressive  Affect  but  only  for  fourteen-year- 
old  children. 

Hypotheses  22-31:    There  will  be  a  positive  relationship  among 

the  measures  of  the  same  Story  Completion  Coping 
Style  dimensions  and  Coping  Effectiveness  scores 
across  the  different  behavior  areas  and  with 
Total  scores  for  Coping  Style  and  Coping  Effectiveness. 

In  the  case  of  the  Sentence  Completion  instrument  three  coping 
variables  were  similar  In  Stage  I  and  Stage  III.     In  the  case  of  the 
Story  Completion  instrument  there  were  five  similar  variables:  Engage- 
ment, Initiation,  Implementation,  Persistence  and  Coping  Ef fec»-iveness, 
A  number  of  otUer  variables  were  assessed  that  were  unique  to  Stage  III 
Those  variables  that  could  be  obtained  for  both  stages  will  be  dis- 
cussed first.    It  should  be  rem'^mbered  that  in  the  case  of  Stage  I 
scores  were  based  on  eight  stories,  while  in  Stage  ill  only  seven 
stories  were  used. 

For  Engagement  sixteen  out  of  the  forty-two  possible  correlations 
for  both  age  groups  were  significant,  nine  of  them  being  for  the  ten- 
year-old  group  and  sevea  for  the  fourteen-year-old  group.    For  both 
age  groups  Authority  correlated  with  Anxiety  (Story  "^our)  and  Inter- 
personal Relations;  while  Anxiety  (Story  Six)  correlated  with  Inter- 
personal Relations  and  Academic  Task  Achievement. 

For  ten-year-olds  only  Authority  correlated  with  Anxiety  ^Story  Six) 
and  Nonacademic  Task  Achievement,  while  Anxiety  (Story  Four)  correlated 
with  Task  Achievement,  both  Academic  and  Nonacademic . 

For  fourteen-year-olds  only.  Aggression  correlated  with  Incerpersona 
Relations,  and  Anxiety  (Story  Four)  correlated  with  Anxiety  (Story  Six) 
and  Interpersonal  Relations. 

The  strongest  correlation  for  ten-year-olds  was  that  between  Author- 
ity and  Nonacademic  Task  Achievement,  while  for  fourteen-year-olds  it 
was  between  Authority  and  Anxiety  (Story  Four). 

The  number  and  strength  of  correlations  was  greater  in  Stage  III 
than  in  Stage  I.    One  interesting  feature  w?s  the  correlations  with  the 
Anxiety  that  occurred  in  Stage  III,  eleven  for  the  two  stories.  In 
Stage  I  there  was  only  one  correlation  that  barvly  reached  significance 

In  Stage  I,  Aggresbion  had  five  correlations  with  other  variables 
but  in  Stage  III  there  was  only  one  significant  correlation  for  Aggres- 
sion. 
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In  both  stages  Interpersonal  Relations  had  the  greatest  number  of 
significant  correlations  with  other  variables. 

As  far  as  the  Initiation  variable  was  concerned,  nine  out  of  a  pos- 
sible forty-two  correlations  for  both  age  groups  were  significant,  five 
of  these  being  for  the  ten-year-old  group  and  four  for  the  fourteen- 
year-old  group. 

There  were  no  correlations  that  were  the  same  for  both  age  groups. 
The  highest  correlation  for  ten-year -olds  was  between  Authority  and  Non- 
academic  Task  Achievement  and  for  fourteen-year-olds  that  between 
Anxiety  (Story  Four)  and  Authority  and  Interpersonal  Relations. 

Correlation  with  Total  Initiation  ranged  from  .23  to  .5b  for  ten- 
year-olds  and  .26  to  .57  for  fourteen-year-olds,  the  strongest  correla- 
tion for  ten-year-olds  being  that  between  Anxiety  (Story  Six)  and  the 
Total  and  for  fourteen-year-olds  between  Aggression  and  the  Total. 

In  Stage  I  the  strongest  correlation  with  the  Total  for  both  age 
groups  was  for  Interpersonal  Relations. 

There  were  fourteen  significant  correlations  for  Implementation  for 
both  age  groups,  eleven  being  for  ten-year-olds  and  three  for  fourteen- 
year-olds,  so  while  there  was  some  support  for  the  hypothesis  at  the 
ten-year-old  level  it  rast  be  rejected  for  fourteen-year-olds.    This  is 
a  similar  pattern  to  St  ge  I  where  nine  correlations  were  significant 
for  ten*year-oids  and  four  for  fourteen-year-olds. 

In  Stage  III,  for  both  age  groups  Anxiety  (Story  Four)  correlated 
with  Nonacademic  Task  Achievement,  while  Anxiety  (Story  Six)  correlated 
with  Authority. 

In  be th  Stage  I  and  Stage  III  Authority  had  the  greatest  number  of 
significarit  correlations  with  other  variables.    However  it  is  difficult 
to  make  accurate  comparisons  as  in  Stage  I  the  Authority  figure  was  the 
mother  while  in  Stage  III  the  Authority  figure  was  the  teac.her. 

Anxiety  had  more  significant  correlations  in  Stage  III,  as  did 
Acad2m4.c  Task  Achievement. 

Academic  Task  Achievement  correlated  m^t  highly  with  the  Total  Score 
for  both  age  groups. 

For  Persistence  sixteen  out  of  the  forty-two  correlations  were  sig- 
nificant while  eleven  out  of  forty-two  were  significant  in  Stage  I. 

For  both  age  groups  in  Stage  III  Authority  correlated  with  Anxiety 
for  both  Stories  Four  and  Six  and  with  Nonacademic  Task  Achievement. 
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As  in  L   ige  I,  however,  most  of  the  correlations  were  oC  a  low  magni- 
tude ranging  from  J4  to  ,25,    In  Stage  I  the  correlations  had  been 
even  smaller,  the  range  being  .11  to  ,16, 

Nonacademic  Task  Achievement  had  the  strongest  correlation  with 
Total  Score,  for  ten-year -olds  (,62)  while  Anxiety  (Story  Four)  had 
the  strongest  correlation  with  the  Total  for  lourteen-year-oids , 

In  all,  for  these  four  Story  Completion  variables,  fifty-five  out  of 
a  possible  one  hundred  sixty -eight  variables  were  significant,  while 
in  Stage  I  only  fifty-four  out  of  two  hundred  twenty-four  correlations 
were  significant.    So  it  couid  be  said  that  there  was  a  stronger  re- 
lationship among  the  behavior  areas  on  these  four  variables  in  Stage 
III  as  against  Stage  I.    However  the  hypothesis  cannot  be  completely 
accepted  as  only  one  third  of  the  possible  correlations  were  signifi- 
cant . 

For  Copin;;  Effectiveness  nineteen  out  of  a  possible  forty-two  cor- 
relations were  significant  as  comparad  to  sixteen  out  of  fifty-six  in 
Stage  I.    Eleven  of  these  were  for  ten-year-olds  and  eight  for  four teen- 
year  -old  s  . 

For  both  age  groups  in  Stage  III  Anxiety  (Story  Four)  correlated  with 
^ithority  and  Task  Achievement,  both  Academic  and  Nonacademic,  Anxiety 
Assessed  on  Story  Six  correlated  with  Coping  Effectiveness  in  the  same 
three  areas,  except  for  fourteen-year-olds  on  the  Nonacademic  Task 
Achievement  Story, 

In  Stage  I  Anxiety  produced  only  three  significant  correlations  all 
for  fourteen-year-oids  and  all  just  reaching  significance  level. 
Authority  produced  eight  correlations  both  in  Stage  I  and  in  Stage  III, 

For  cen-year-olds  the  strongest  correlation  was  between  Authority 
and  Anxiety  (Story  Four)  while  for  fourteen-year -olds  it  was  between 
Aggression  and  Interpersonal  Relations, 

The  ran^e  was  ,15  to  ,31  for  ten-year-olds  and  ,14  to  ,28  for  four- 
teen-ytar-oids.    All  areas  correlated  with  the  Effectiveness  Tol^l,  the 
highest  correlation  for  tta-year-olds  being  that  with  Authority,  while 
for  fourteen-year-olds  the  highest  correlatic    was  with  Academic  Task 
Achievement , 

There  were  five  Coping  Style  dimensions  in  Stage  III  that  had  nor 
been  obtained  in  Stage  I,    The  first  of  these  was  Stance,    Only  six  om 
of  the  forty-two  c.^r^'^lat ions  were  significant,  five  for  ten-year-oldn 
and  one  for  fourtee*"      ar-oids.    So  the  hypothesis  must  be  rejected  for 
fourteen-year-olds  ana  only  partially  accepted  for  ten-year-olds. 
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While  eleven  out  of  forty-two  correlations  were  significant  for 
Aid /Advice,  three  of  these  were  negative.    Taking  the  positive  cor- 
relations only  five  were  for  ten-year-olds, three  for  fourteen-year- 
olds. 

For  both  age  groups  Anxiety  (Story  Four)  correlated  with  Non- 
academic  Task  Achievement  while  Anxiety  (Story  Six)  correlated  with 
Academic  Task  Achievement,    The  range  for  ten-year-olds' correlations 
was  ,14  to  ,18  and  for  fourteen-year-olds'  .15  to  .16. 

As  for  Stance  the  hypothesis  must  be  rejected  for  fourteen-year-olds 
and  only  partially  accepted  for  ten-year-olds. 

Much  th'i  same  pattern  occurred  for  Solver,  thirteen  out  of  forty- 
two  of  the  possible  correlations  being  significant.    Ten  of  these  were 
for  ten-year-olds  and  three  for  fourteen-year-olds. 

For  both  age  groups  Anxiety  (Story  Four)  correlated  with  Authority 
and  Academic  Task  Achievement,    The  strongest  correlation  for  both  age 
groups  was  that  between  Authority  and  Anxiety.    Thus  again  the  hypoth- 
esis must  be  rejected  for  the  fourteen-year-old  group. 

However  for  Outcome  the  hypothesis  can  be  accepted  much  more  posi^ 
tively,  twenty-eight  out  of  the  forty-two  correlations  being  signifi- 
cant, fourteen  for  ten-year-olds  and  fourteen  for  fourteen-year -olds . 

For  both  age  groups  Aggression  correlated  with  Authority,  Authority 
correlated  with  Anxiety  as  assessed  in  Story  Four  and  Story  Six,  with 
Interpersonal  Relations  and  Academic  Task  Achievement.    It  also  correla- 
ted with  Nondcademic  TesV  Achievement  for  ten-year-olds  only.  Anxiety 
(Story  Four)  correlated  ^ith  Authority,  Anxiety  (Story  Six)  and  Task 
Achievement,  both  Academic  and  Nonacademic.    The  range  for  ten-year-olds 
was  .17  CO  .39  and  for  fourteen-year-olds    14  to  ,31.    The  stror^est 
correlation  for  ten-year-olds  was  that  between  Anxiety  (Story  Four)  and 
Authority  and  for  fourteen-year-olds  that  between  Anxiety  (Story  Four) 
and  Academic  Task  Achievement, 

Authority  also  correlated  most  strongly  with  the  Total  Score  for 
ten-year-olds,  while  Anxiety  (Story  Four)  correlated  most  strongly  with 
Total  Score  tor  fourteen-year-olds. 

Outcome  in  Nonacademic  Task  Achievement  correlated  with  Outcome  in 
all  the  other  areas  for  ten-year-olds  only.    For  fourteen-year-olds  the 
only  significant  correlation  was  for  Anxiety  (Story  Four). 

Evaluation  of  Outcome  produced  only  eleven  significant  correlations 
across  the  behavior  areas,  six  for  ten-year-olds  and  five  for  fourteen- 
year-olds.    Both  Aggression  and  Academic  Task  Achievement  had  only  two 
significant  correlations  with  other  areas,  while  Authority,  Interpersonal 
Relations  and  Nonacademic  Task  Achievement  had  only  three. 
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All,  however,  correlated  significantly  with  the  Total  Score, 
Authority  having  the  strongest  correlations  for  both  age  gtoups. 
Across  areas  the  strongest  correlation  for  ten-year-olds  was  that  be- 
tween Authority  and  Nonacademic  Task  Achievement  while  for  fourteen- 
year-olds  it  was  between  Anxiety  (Story  Four)  and  Academic  Task 
Achievement . 

The  range  for  ten-year-olds  was  .14  to  .25  while  for  fourteen-year- 
olds  it  was  ,15  to  .18. 

Hypothesis  32a-b:    There  will  be  a  positive  relationship  among 

the  Coping  Style  dimension  Total  Scores  and  Total 
Coping  Effectiveness. 

If  Response  Length  is  not  taken  into  account,  eighty -nine  out  of  the 
ninety  possible  correlations  ware  significant  and  the  hypothesis  must 
therefore  be  accepted  for  both  age  groups. 

The  correlations  ranged  from  ,19  to  ,93  for  ten-year -olds  and  from 
.14  to  .92  for  fourteen-year-olds.    The  highest  coirelation  for  both 
age  groups  was  that  between  Total  Implementation  and  Total  Coping 
Effectiveness. 

For  Total  Response  Length  the  only  significant  correlation  was  for 
fourteen-year-olds  with  Total  Evaluation  of  Outcome. 

For  both  age  groups  Initiation,  Aid/Advice,  Solver,  Implementation, 
and  Outcome  correlated  best  with  Coping  Effectiveness.    Engagement  cor- 
related best  with  Initiatio^i*  Evaluation  of  Outcome  correlated  best 
with  Outcome;  Coping  Effectiveness  correlated  best  with  Solver  and 
Implementation;  and  Instrumentality  correlated  best  with  Initiation, 

Hypochesis  33:    Ttiere  will  be  a  positive  relationship  among 
Length  of  Response  across  all  behavior  areas. 

All  of  the  forty-two  correlations  were  significant  and  positive.  The 
range  for  ten-year-oids  was  .3S  to  .67  and  for  fourteen- year-olds  .54 
to  .69.    The  highest  correlation  for  ten-year-olds  was  between  Authority 
and  Nonacademic  Task  Achievement  and  for  f ourteen*year-olds  between 
Authority  and  Anxiety  (Story  Four) 

All  correlated  with  the  Total  Score ^  the  highest  correlation  fo^  ten- 
year-Dlds  being  with  Anxiety  (Story  Six)  and  for  fourteen-year-olds  with 
Authority, 


-456 


Hypothesis  34:    There  will  be  a  positive  relationship  among 

the  measures  of  the  same  Story  Completion  Aftect 
dimension  across  the  different  behavior  areas. 

This  hypothesis  dealt  with  Positive  Affect,  Negative  Affect  and 
Total  Affect  Hero  and  Others.    Although  some  hypotheses  in  Stage  I  had 
dealt  with  Affect  in  Story  Completion  the  variables  had  been  assessed 
in  a  different  way  so  no  comparisons  could  be  made  between  the  two 
s  t  age  s  . 

For  Positive  Affect  eighteen  out  of  the  forty-two  corr*=»lations  were 
significant,  nine  for  ten-year-olds  and  nine  for  fourteen-year-olds. 

For  both  age  groups  Anxiety  (Story  Four)  correlated  with  Aggression, 
Authority  and  Interpersonal  Relations  while  it  correlated  with  Anxiety 
(Story  Six)  for  ten-year-olds  only.    For  ten-year-olds  only,  both  Anx- 
iety stories  and  Interpersonal  Relations  had  four  correlations  with 
other  variables,  while  for  fourteen-year-olds  Aggression,  Authority  and 
both  Anxiety  stories  had  three  correlations  with  other  variables. 

For  ten-year -olds  the  strongest  correlation  was  between  Anxiety 
(Story  Six)  and  Academic  Task  Achievement  while  for  fourteen  year-olds 
it  was  between  Authority  and  Anxiety  (Story  Four). 

For  Negative  Affect,  twenty-two  correlations  out  of  forty-two  were 
significant  thirteen  of  them  for  ten-year-olds  and  nine  for  fourteen- 
yec^r-olds.    For  both  age  groups  Nonacademic  Task  Achievement  correlated 
with  Aggression,  Authority  and  Interpersonal  Relations  while  for  ten- 
year-olds  only  it  correlated  with  both  Anxiety  stories  and  Academic 
Task  Achievement. 

For"  ten-year -olds  the  highest  correlation  was  between  Academic  and 
Nonacademic  Task  Achievement  while  for  fourteen-year-olds  it  was  be- 
tween Academic  Task  Achievement  and  Interpersonal  Relations. 

For  Total  Affec  -  .iero  and  Others  only  five  corr  lations  were  not. 
significant.    Noncicademi'"  Task  Achievement  correlated  with  every  other 
variable  for  both  age  groups.    The  highest  correlatir^ii  for  ten-year-olds 
waG  b£:tweer4  Authority  and  Anxiety  (Story  Six)  whilo  for  fourteen-year- 
olds  it  was  between  Authority  and  Academic  Task  Achievement. 

The  range  for  ten-year-olds  was  ,16  to  .31  while  for  the  older  group 
it  was  .16  to  .33. 
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Hypothesis  37:    There  will  be  positive  relationships  among 
the  Gtory  Completion  Total  Positive  Affect 
measure^  and  the  Total  Coping  Style  measures. 
There  ^ill  be  a  negative  relationship  among  th 
Story  Completion  Negative  Affect  measures  and 
the  Total  Coping  Style  measures. 

Taking  the  first  hypothesis,  twelve  correlations  were  significant 
out  of  twenty.    However  of  these  twelve,  eight  were  for  fourteen-year- 
olds  and  foar  for  ten-year-olds.    Thus  the  Total  Positive  Affect  score 
for  fourteen-year -olds  correlated  significantly  with  every  Coping 
Style  measure  except  Stance,  but  ten-year-olds  had  significant  correla- 
tions on  Outcome  v.23).  Evaluation  of  Outcome  (.40),  Coping  Effective- 
ness (.15)  and  Engagement  (.14)  only. 

The  strongest  correlation  lor  both  age  groups  was  Total  Affect  with 
Evaluation  of  Outcome.    The  range  for  fourteen-year-olds  was  .14  to  .39 

Taking  tne  second  hypothesis,  thirteen  out  of  twenty  correlations 
were  significant  and  negative,  nine  for  ten-year-olds  and  four  for 
fourteen-year-olds.    The  variable  with  the  strongest  correlation  with 
Total  Positive  Affect,  Evaluation  of  Outcome,  had  no  significant  cor- 
relations with  Total  Negative  Affect.    This  last  named  variable  cor- 
related negatively  with  Total  Engagement,  Total  Initiation,  Total 
Solver  arid  Total  Coping  Effectiveness  for  both  age  groups.    For  ten- 
year-olds  only  there  were  significant  correlations  wich  Total  Stance, 
Total  Aid/ Advice,  Total  Implementation,  Total  Outcome  and  Total  Instru- 
mentality.   The  range  for  cen-year-olds  was  -.14  to  -.27  while  for  four 
teen-year-olds  it  was  -.14  to  -.25. 

In  Stage  I  all  correlations  for  both  age  groups  vere  significant. 
It  snculd  be  reirembered  that  Affect  was  calculated  in  a  slightly  dif- 
ferent wa>  .    Thus  there  were  two  Affect  measures.  Affect  associated 
with  the  problem  and  Affect  associated  with  tha  outcome. 

For  Affect  as  soc  iated  with  the  prob  letn  the  h  ighe  s  t  cor  re  lat  ions  for 
both  age  groups  were  those  with  Engageii^ent  while  for  the  second  Affect 
avea^ure  the  highest  correlations  were  with  Coping  Effectiveness.  All 
correlations  were  strong,  the  range  being  .21  to  .48  for  ten-year-olds 
and  .21  to  .39  for  fourteen-year -olds . 

There  was  no  single  assessment  of  Negative  Affect  ir  Stage  I. 
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Hypothesis  38:    There  will  be  a  positive  relationship  between 

Length  of  Response  and  Coping  Effectiveness  scores 
for  each  story. 

This  hypothesis  must  be  rejected  as  only  seven  out  cf  a  possible 
ninety-e£|ht  correlations  were  significant.    Of  these  orly  four  were 
posit ive ,  thus  supporting  the  hypothesis . 

Hypotheses  39-42:    Thete^^ill  be  positive  relationships  among  measures 
of  the  same  Coping  Style  dimensions  and  Coping  Ef- 
fectiveness measures  in  the  same  behavior  areas  across 
the  two  projective  instruments  as  well  as  positive 
relatioaships  with  the  Total  scores. 

Taking  the  Stance  dimension,  the  hypothesis  must  be  rejected  as 
only  nine  out  of  the  ninety-six  correlations  were  significant,  only 
four  of  these  being  positive. 

The  hypothesis  must  also  be  rejected  for  Engagement , only  one  of  the 
ninety-six  correlations  being  significant  and  positive. 

On  the  Aid/Advice  dimension  none  of  the  correlations  were  significant 
and  the  hypothesis  must  therefore  be  rejected. 

For  Coping  Effectiveness  eight  out  of  the  ninety-six  possible  corre- 
lations were  significattt  but  only  two  of  them  were  positive. 

The  hypothesis  was  also  rejected  in  Stage  I. 

Hypothesis  43a'b:    The  Story  Completion  Positive  Affect  measures 

will  be  positively  related  co  the  Sentence  Completion 
Positive  Affect  measures  and  negatively  related  to 
the  Sentence  Completion  Hostile  and  Depressive  Affect 
measures  of  the  same  behavior  area. 

For  Story  Completion  Positive  Affect  with  Sentence  Completion  Posi- 
tive Affect  only  two  out  of  the  possible  seventy  correlations  were 
significant  and  thus  the  hypothesis  must  be  rejected. 

•   For  Story  Completion  Positive  Affect  with  Sentence  Completion  Nega- 
tive Affect  nine  out  of  one  hundred  forty  correlations  were  significant 
but  only  three  we^e  negative  and  thus  the  hypothesis  must  be  rejected. 

Hypothesis  43c-d:    The  Story  Completion  Negative  Affect  measures 

will  be  negatively  related  to  the  Sentence  Completion 
Positive  Affect  measure  and  positively  related  to  the 
Sentence  Completion  Ho  .tile  and  Depressive  Affect 
measures  of  the  same  behavior  area. 
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For  Story  Completion  Negative  Affect  wXth  Sentence  Completion 
Positive  Affect  only  three  o«t  of  the  seventy  possible  correlations 
were  significant  and  as  all  were  positive  the  hypothesis  must  be 
rejected . 

For  Story  Completion  Negative  Affect  with  Sentence  Completion  Nega- 
tive Affect  fourteen  out  of  one  hundred  forty  correlations  were  sig- 
nificant but  only  twelve  were  positive.    The  hypothesis  must  be  re- 
jected on  the  basis  of  these  results. 

The  hypotheses  concerning  Affect  were  also  rejected  in  Stage  I. 

Hypotheses  44a-e  and  45a-g;  The  Sentence  and  Story  Completion 
measures  of  Coping  Style  dimensions  will  be 
positively  related  to  the  SAT  Good  Coping  measures 
in  the  five  different  behavior  areas. 

Taking  first  the  Sentence  Completion  Coping  Style  dimensions  in  the 
Task  Achievement  area  the  hypothesis  was  ctrongly  supported  b^  the 
results  at  both  age  levels.    All  the  correlations  between  Good  Coping 
as  measured  by  the  Social  Attitudes  and  the  Coping  Style  dimensions 
measured  by  the  Sentence  Completion  instrument  were  significant  and 
positive*    The  highest  correlations  for  both  age  groups  came  on  the 
Stance  dimension.    Coping  Style  dimensions  for  Task  Achievement  also 
correlated  with  Total  Good  Coping  on  Social  Attitudes  with  the  ex- 
ception of  Aid/Advice  for  ten-year-olds.    However  only  three  correla- 
tions were  significant  for  the  overall  dimensions  with  Good  Coping 
in  Task  Achievement. 

In  the  Interpersonal  Relations  area  only  two  correlations  between 
Good  Coping  and  the  Coping  Style  dimensions  were  significant  both  of 
them  for  the  fourteen-year-old  group.    Engagement  and  Aid/Advice  cor- 
relaced  with  the  Total  Good  Coping  score  for  both  age  groups  but  there 
were  no  significant  correlations  for  Stance. 

Overall  scores  gave  much  more  support  to  the  hypothesis.    Good  Coping 
in  Interpersonal  Relations  had  five  out  of  the  six  correlations  with 
Total  scores  for  Stance  (fourteen-year-olds  only),  Engagement  and  Aid/ 
Advice  (both  ages)  significant. 

For  Authority  all  correlations  were  significant.    The  highest  cor- 
relation for  ten-year-olds  was  for  Total  Good  Coping  with  Stance,  while 
for  fourteen-year-olds  it  was  Good  Coping  with  Total  Engagement. 

For  Anxiety  neither  Good  Coping  nor  Total  Good  Coping  corr  lated 
significantly  with  any  of  the  Coping  Style  diirensions.    However  it  did 
correlate  with  the  overall  dimension  scores  for  all  f ourteen*year-old 
groups  and  on  Stance  only  for  the  ten-year-old  group. 
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As  for  Anxiety,  neither  Good  Coping  with  Aggression  nor  Total 
Good  Coping  correlated  significantly  with  any  of  the  Coping  Style 
dimensions.    However  Good  Coping  did  correlate  with  the  Total 
dimension  scores,  five  out  Oi.  the  six  being  significant.    Only  Total 
Stance  for  ten-year-olds  did  not  reach  significance  'evel. 

The  Total  scores  for  Stance,  Engagement  and  Aid/Advice  correlated 
with  Total  Good  Coping  for  both  age  groups,  the  highest  correlation  in 
this  case  being  on  the  Aid/Advice  dimension. 

Neither  Good  Coping  in  Task  Achievement  nor  the  Good  Copir?  Total 
correlated  significantly  with  any  of  the  Coping  Style  dimens'.  as 
measured  by  the  Story  Completion  instrument. 

In  the  Interpersonal  Relations  area  six  out  of  the  eighteen  correla- 
tions were  significant.  Good  Coping  correlating  with  Solver  and  Imple- 
mentation for  both  age  groups  and  with  Outcome  for  fourteen-year-olds. 
It  correlated  negatively  with  Instrumentality  for  ten-year-olds.  The 
overall  Good  Coping  score  had  only  two  correlations  out  of  eighteen,  one 
positive  and  one  negative. 

For  the  Aggression  area  there  were  no  significant  correlations  for 
Good  Coping  or  Total  Good  Coping  with  any  of  the  Coping  Style  dimensions. 

Anxiety  Good  Coping  h^d  no  significant  correlations  and  for  Total 
Good  Coping  of  the  three  significant,  two  were  positive  and  one  was 
negative . 

Authority  Had  four  significant  correlations  for  Good  Coping  all  for 
the  fourteen-year-old  group,  while  Total  Good  Coping  had  five  positive 
correlations  with  the  Coping  Style  dimensions,  again  all  for  fourteen- 
year-olds  . 

The  second  Anxiety  story  produced  slightly  more  correlations,  five 
out  of  eighteen,  four  of  them  for  the  ten-year-old  group.    On  Total 
Good  Coping,  five  correlations  were  significant  for  fourteen-year-olds 
and  one  for  ten-year-olds* 

On  Nonacademic  Task  Achievement  only  one  correlation  was  significant. 

When  Total  Good  Coping  was  correlated  with  total  scores  on  the  Coping 
Style  dimensions  none  of  the  ten-year-old  correlations  were  significant 
but  eight  out  of  nine  possible  for  fourteen-year-olds  were  significant. 
The  exception  was  Stance.    The  range  for  fourteen-year-olds  was  .14  to 
*27,  the  highest  correlation  being  Instrumentality  with  Total  Good 
Coping. 

No  comparison  could  be  made  with  Stage  I  results  because  not  only 
was  the  instrument  (Social  Attitudes)  completely  revised  but  also  the 
scoring  and  scaling  systems  generated  different  variables. 
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Hypotheses  46-47:    The  Sentence  and  Story  Completion  measures  of 
Coping  Effectiveness  will  be  positively  related 
to  the  SAT  Good  Coping  measures  in  the  same 
behavior  areas. 

For  the  Sentence  Completion  instrument  the  hypothesis  was  supported 
in  four  out  of  che  five  behavior  areas,  the  exception  being  Anxiety 
which  had  no  significant  correlations.    The  range  for  ten-year-oi *s  was 
•15  to  .32  and  for  fourteen-year-olds  .18  to  .47,    The  highest  correla- 
tion for  both  age  groups  was  in  the  Task  Achievement  area. 

Total  Coping  Effectiveness  on  the  Sentence  Completion  instrument 
correlated  positively  with  Good  Coping  in  all  the  behavior  areas  for 
both  age  groups  with  the  exception  of  Task  Achievement  where  only  the 
fourteen-year-olds*  correlation  was  significant.    The  Total  Good  Coping 
score  also  correlated  with  Total  Coping  Effectiveness, 

For  the  Story  Completion  instrument  it  cannot  be  said  that  this 
hypothesis  was  very  strongly  supported.    Of  the  five  areas  Task  Achieve- 
ment, either  Academic  or  Nonacademic,  produced  no  significant  correla- 
tions, while  for  Authority  and  Interpersonal  Relations  only  the  fourteen 
year-olds'  correlations  were  significant  and  for  Aggression  and  Anxiety 
only  the  tea-year-olds'. 

Total  Coping  Effectiveness  on  Story  Completion  correlated  with  Good 
Coping  on  Task  Achievement,  Authority  and  Interpersonal  Relations  for 
fourceen-year-oids  only  and  for  both  age  groups  on  Anxiety.    It  correla- 
ted with  Total  Good  Coping  for  fourteen-year-olds  only, 

Fypotnesis  48a;    The  SAI  Good  Coping  scores  will  be  positively 

related  to  the  Story  Completion  Positive  Affect 
measures , 

Only  three  out  of  seventy  correlations  were  significant  and  so  the 
hypothesis  must  be  rejected. 

Hypothesis  48b:    The  SAI  Good  Coping  scores  will  be  negatively 

related  with  the  Story  Completion  Negative  Affect 
measures . 

Only  three  out  ol  seventy  correlations  were  significant  and  so  the 
hypothesis  must  be  rejected. 

Hypothesis  49a;    The  SAI  Good  Coping  scores  will  be  positively  related 
with  the  Sentence  Completion  Positive  Affect  measures. 

Only  Lwo  out  of  fifty  correlations  were  significant  and  so  the  hypoth 
esis  must  be  rejected* 
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Hypothesis  49b;    The  SAI  Good  Coping  scores  will  be  negatively 
related  with  the  Sentence  Completion  Hostile 
and  Depressive  measures. 

Twenty- two  out  of  a  possible  one  hundred  correlations  were  signifi- 
cant, twenty-cne  of  them  negative.    Only  one  correlation  for  Depressive 
Affect  was  significant  and  this  was  positive.     It  would  seem  more 
worthwhile  to  only  take  the  correlations  for  Hostile  Affect  intj 
account  when  discussing  this  hypothesis.    This  would  mean  that  twenty- 
one  out  of  the  fifty  correlations  were  significant,  all  of  them 
negative.    Four  of  these  were  for  ten-year-olds  and  seventeen  were  for 
fourteen-year-olds. 

Hostile  Affect  in  the  Interpersonal  Relations  area  produced  the 
greatest  number  of  significant  correlations  (eight  out  of  ten),  five  for 
fourteen-year-olds  and  three  for  ten-year-olds. 

For  Authority  all  the  fourteen-year-olds'  correlations  were  signifi- 
cant but  only  one  ten-year-olds'. 

Anxiety,  Task  Achievement  and  Aggression  had  four,  two  and  one  sig- 
nificant correlations^  respectively,  all  for  the  fourteen-year-old  group. 

Total  Hostile  Affect  correlated  with  all  five  areas  for  the  fourteen- 
year-old  group  and  with  Aggression  only  for  the  ten-year-olds. 

The  strongest  correlation  for  ten-year-olds  was  Interpersonal  Re- 
lations Hostile  Affect  with  Good  Coping  in  the  Aggression  area  and  Inter- 
personal Relations  Hostile  Affect  with  Good  Coping  in  the  Authority 
area  for  fourteen-year-olds. 

Sujimary  and  Interpretation 

Relationships  within  the  Social  Attitudes,  Views  of  Life  and  Sentence 
Completion  instruments  have  already  been  discussed  to  a  large  extent 
when  describing  correlation  results*    However  some  aspects  of  Sentence 
Completion  were  not  looked  at  in  detail,  while  Story  Completion  was  net 
adecuateiy  covered  nor  were  the  relationships  between  the  various  coping 
instruments  analyzed. 

Aid/Advice  was  a  new  dimension  introduced  into  the  Sentence  Coin)l€- 
tion  instrument  and  it  produced  some  interesting  results*  Aggression, 
Authority,  and  Anxiety  were  the  areas  in  which  significant  relationships 
occurred,  while  Task  Achievement  and  Interpersonal  Relations  produced 
no  significant  correlations.    This  would  suggest  that  the  first  three 
areas  are  those  which  gave  children  more  difficulty  or  perhaps  in  which 
they  have  had  less  experience  of  solving  problems.    Interpersonal  Re- 
lations and  Task  Achievement,  on  the  other  hand,  were  areas  in  which 
they  preferred  to  work  out  their  own  solution,  if  at  all  possible. 
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Interestingly,  when  the  Total  scores  were  taken  into  account,  Total 
Engagement  and  Total  Aid/Advice  correlated  most  highly  together 
indicating  that  those  who  did  ask  for  assistance  almost  invariably 
engaged  in  some  problem-solving  activity  and  ended  by  solving  the 
problem  effectively.    From  these  results  it  would  follow  that  perhaps 
children  should  be  encouraged  to  seek  assistance  in  problem  solving 
more  often  than  is  now  the  case.    It  may  be  that  encouraging  the  child 
to  try  to  find  his  own  solution  is  not  the  most  efficient  way. 

if  Coping  Style  dimensions  of  the  Story  Completion  instrument  were 
taken  singly,  the  relationship  between  the  various  behavior  areas  was 
not  strong.    In  ail  there  were  ten  dimensions  but  only  for  Outcome  could 
the  hypothesis  of  significant  relationships  across  behavior  areas  be 
accepted  with  any  degree  of  confidence,  and  even  for  Outcome  only  twenty- 
eight  out  of  the  forty-two  correlations  were  significant. 

If  all  the  different  dimensions  were  combined  in  one  table  for  the 
five  behavior  areas  there  were  few  relationships  where  four  or  more 
dimensions  had  significant  correlations. 

For  ten-year-olds.  Authority  by  Anxiety  (Story  Four)  and  Authority 
by  Anxiety  (Story  Six)  each  had  significant  correlations  for  five 
dimensions,  Authority  by  Interpersonal  Relations  had  four  and  Authority 
by  Nonacademic  Task  Achievement  had  six.    Anxiety  (Story  Four)  by 
Academic  Task  Achievement  and  by  Nonacademic  Task  Achievement  had  six 
and  seven  dimensions  with  significant  correlations  respectively.  For 
fourteen-year-oids  there  were  five  relationships  with  four  or  more 
dimensions  with  significant  correlations. 

However    Total  scores  gave  a  somewhat  different  picture,  there  being 
a  large  number  of  high  correlations.    This  would  suggesc  that  the  Story 
Completion  instrurnent  may  have  more  value  if  taken  as  a  whole  rather 
than  individual  stories  being  looked  at  in  any  detail.    Stance,  Eval- 
uation of  Outcome  and  Instrumentality  did  not  produce  such  good  correla- 
tions as  did  other  dimensions  and  it  might  be, that  they  could  be  omitted 
from  the  list  of  dimensions.    Engagement,  Initiation,  Aid/Advice, 
Solver  and  Implementation  certainly  seemed  to  be  important  dimensions. 

Length  of  Response,  although  showing  very  strong  lelat ionships  across 
behavior  areas,  seemed  to  have  no  relationship  with  any  other  dimensions. 
Thus,  although  it  seems  clear  that  children  will  be  fairly  constant  in 
the  length  of  story  they  write  it  seems  to  beai  no  relation  to  their 
coping  behavior.    This  is  supported  by  the  correlations  for  the  separate 
stories  where  only  four  out  of  a  possible  ninety-eight  correlations 
supported  the  hypothesis  of  relationships  between  Length  of  Response 
ar.d  Coping  Ef factiveness. 
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The  results  of  the  relationships  between  the  Coping  measures 
presented  a  difficult  problem  of  interpretation.    It  would  be  true  to 
say  that  there  was  no  real  relationship  between  the  two  measures  either 
in  Stage  I  or  Stage  III,  the  proportion  of  significant  correlations 
being  even  fewer  in  Stage  III  than  in  Stage  I.    As  both  instruments 
purported  to  measure  the  same  behavior,  clearly  one  or  possibly  both 
are  not  valid. 

Even  the  Affect  variables  produced  very  few  significant  relationships 
between  the  two  instruments  either  of  a  positive  or  negative  nature. 

There  was  a  much  stronger  relationship  between  the  Social  Attitudes 
instrument  and  Sentence  Completion  both  in  the  individual  behavior 
areas  and  on  the  Total  score*?.    It  is  interesting  to  note  that  Total 
Aid/Advice  had  the  highest  correlation  with  Total  Good  Coping,  as  had 
been  the  case  within  the  Sentence  Completion  instrument  and  the 
cooments  made  at  that  point  could  also  be  applied  here. 

The  relationship  between  the  Social  Attitudes  instrument  and  the 
Story  Completion  was  not  as  strong,  there  being  few  significant  correla- 
tions for  the  individual  behavior  areas  although  the  Total  scores  gave 
a  somewhat  better  picture  for  fourteen-year-olds.    None  of  the  ten-year- 
old  correlations  were  significant  however. 

Similar  results  occurred  for  Coping  Effectiveness,  there  being  a 
large  number  of  correlations  between  the  Social  Attitudes  and  Sentence 
Completion  but  few  between  Social  Attitudes  and  Story  Completion. 

Obviously  before  any  final  decision  can  be  made  about  the  in4>ortance 
of  these  results  it  is  necessary  to  see  just  what  type  of  relationship 
each  of  the  coping  measures  bears  to  the  criterion  measures. 

Hypothesis  50:    The  Occupational  Values  Intrinsic  measures  will  be 
positively  related  with  the  Sentence  and  Story 
Total  Coping  dimension  measures. 

It  was  necessary  to  look  at  each  Intrinsic  value  separately  as  there 
was  no  consistent  pattern  that  enabled  the  hypothesis  to  be  accepted  or 
rejected  overall.    Similarly,  Sentence  Completion  and  Story  Conq>letion 
results  had  to  be  treated  separately. 

For  three  values.  Esthetics,  Independence,  and  Creativity,  the 
hypothes/.s  was  rejected  as  it  related  to  the  Sentence  Completion  instru- 
ment as  th*:*  only  three  significant  correlations  (one  for  each  value) 
were  negative.    For  Altruism  the  hypothesis  could  be  accepted  for  the 
teit-year-old  group,  all  correlations  being  significant  and  positive; 
but  rejected  for  the  fourteen-year-old  group  which  had  no  significant 
correlations  for  this  value. 
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For  Self-satisfaction  four  out  of  five  correlations  for  fourteen- 
year  -olds  were  signiiicant  bat  only  one  for  ten-year-olds  while  for 
Variety  only  two  ten-year-old  correlations  were  significant. 

The  only  value  which  almost  conqpletely  supported  the  hypothesis 
was  Intellectual  Stimulation  where  nine  out  of  the  ten  possible 
correlations  were  significant. 

Management  produced  no  significant  correlations  for  fourteen^year- 
olds,  while  the  four  ten-year-olds*  correlations  that  were  significant 
were  all  negative. 

For  the  Story  Coicpletion  instrument  two  values.  Altruism  and  Intel- 
lectual Stimulation, produced  no  correlations  while  Management, 
Creativity,  Variety  and  Self -Satisfaction  all  had  three  or  less* 

Esthetics  had  twelve  significant  correlations  out  of  twenty,  seven 
for  fourteen-year-olds  and  five  for  ten-year -olds  but  all  were  negative 
and  so  the  hypothesis  must  be  rejected* 

Six  out  of  the  twenty  correlations  for  Independence  were  significant, 
five  for  fourteen-year-olds  and  one  for  ten-year-olds  but  only  the  ten- 
year-old  correlacion  was  positive. 

The  hypothesis  then  must  be  rejected  for  the  Story  Coiiqiletion  instru- 
ment and  only  accepted  for  the  Sentence  Coiq>letion  instrument  on  Intel- 
lectual Sticftilation  and  Self -Satisfaction  for  fourceen-year-olds  and 
Intellectual  Stimulation  for  ten-year -olds. 

In  Stage  I  the  hypothesis  was  rejected  for  both  Sentence  and  Story 
Completion. 

Hypothesis  51:    The  Occupational  Values  Intrinsic  measures  will 
be  positively  related  with  the  SAI  Good  Coping 
measures. 

Esthetics,  Manageinent,  Creativi-ty  ami  Variety  had  two  or  less  cor-  * 
relations  with  tha  SAI  Good  Coping  measures  and  so  for  these  values  the 
hypothesis  must  be  rejected. 

Self-Satisfaction  was  positively  related  to  Good  Coping  in  the  areas 
of  Task  Achievement,  Authority  and  Aggression  for  fourteen-year-olds 
only  while  Indepeiklence  was  negatively  related  to  Task  Achievement  and 
Anxiety,  again,  for  four teen-year -olds  only.    Thus  while  the  hypothesis 
could  be  partially  accepted  for  Self-Satisfaction  it  must  be  rejected 
for  Independence. 
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Altruism  correlated  positively  for  both  age  groups  with  Good  Coping 
in  the  areas  of  Authority  and  Interpersonal  Relations;  with  Good 
Coping  in  the  Aggression  area  for  fourteen-year-olds  only  and  with 
Good  Coping  in  the  Anxiety  area  for  ten-year-olds  only.  Intellectual 
Stimulation  correlated  with  Good  Coping  in  the  Authority  and  Aggres- 
sion areas  for  ten-year-olds  and  with  Good  Coping  in  the  areas  of 
Task  Achievwnt,  Interpersonal  Relations  and  Anxiety  for  four  teen- 
year -olds. 

Hypothesis  52:    The  Occupational  Values  Intrinsic  measures  will 
be  positively  related  with  the  Views  of  Life 
Active  Response  measures. 

This  hypothesis  must  be  rejected  as  although  twenty-one  out  of  one 
hundred  twenty  correlations  were  significant  only  ten  of  them  were 
negative . 

Hypothesis  53:    The  Occupational  Values  Intrinsic  measures  will 

be  positively  related  with  the  Story  Total  Positive 
Affect  measure  and  the  Sentence  Total  Positive 
Affect  measure. 

The  hypothesis  must  be  rejected  as  only  one  correlation  out  of  six- 
teen was  significant  in  the  expected  direction  for  each  of  the  projec- 
tive instruments.    This  hypothesis  was  also  rejected  in  Stage  I. 

Hypothesis  54;    The  Occupational  Values  Intrinsic  measures  will 

be  negatively  related  with  Sentence  Total  Hostile 
and  Depressive  Affect  and  with  the  Story  Coiq)letion 
Total  Negative  Affect. 

The  Sentence  Completion  Hostile  Affect  correlated  negatively  with 
two  Occupational  Values  for  both  age  groups.    These  were  Altruism  and 
Self -Sat is fact ion  while  for  ten-year-olds  only  the  correlation  with 
Variety  was  significant  and  negative* 

For  Sentence  Con^letion  Depressive  Affect,  however,  the  only  two 
significant  correlations  were  positive  and  the  same  occurred  for  Story 
Completion  Negative  Affect.    This  hypothesis  was  also  rejected  in  Stage 

Hypothesis  55:    The  Occupational  Values  Extrinsic  measure  will 

be  negative ly  related  with  the  Sentence  and  Story 
Total  Coping  dimension  measures. 

Altogether  six  out  of  the  seventy  correlations  were  significant  for 
the  Sentence  Completion  measures,  three  of  them  negative;  and  six  out 
of  one  hundred  forty  for  the  Story  Conqpletion,  none  of  them  negative. 
The  hypothesis  must  be  rejected  as  also  occurred  in  Stage  I. 
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Hypothesis  5i:    The  Occupational  Values  Extrinsic  measures 

will  be  negatively  related  with  the  SAX  Good 
Coping  measures. 

Of  the  nine  significant  correlations  out  of  a  possible  seventy, 
only  six  were  negative  and  therefore  the  hypothesis  must  be  rejected*, 

Hypothesis  57;  The  Occupational  Values  Extrinsic  measures 
will  be  negatively  related  with  the  active 
measures  of  the  Vl«;ws  of  Life. 

Of  the  twenty-six  significant  correlations  out  of  one  hundred  forty, 
eleven  were  negative  and  therefore  the  hypothesis  must  be  rejected. 

Hypothesis  58;    The  Occupational  Values  Extrinsic  measures 

will  be  negatively  related  with  the  Story  Total 
Positive  Affect  measure  and  the  Sentence  Total 
Positive  Affect  measure. 

The  hypothesis  oust  be  rejected,  no  correlation  being  significant 
for  the  Story  Total  Affect  and  only  one  for  the  Sentence  Total  Affect. 
This  hypothesis  was  also  rejected  in  Stage  I. 

Hypothesis  59;    The  Occupational  Values  Extrinsic  measures 

will  be  positively  related  with  Sentence  Completion 
Total  Hostile  and  Depressive  Affect  measures  and 
the  Story  Completion  Total  Negative  Affect  measure. 

The  hypothesis  must  be  rejected  for  all  three  measures  because  of 
the  few  significant  positive  correlations. 

Hv!^othesi.s  60:    Ths  scatus  level  measures  of  Occupational  Aspiration- 
Occupational  Expectation  and  Educational  Aspiration 
will  be  negatively  related  with  the  Story  Total 
Coping  dimension  measures. 

The  hypothesis  must  be  rejected  for  all  three  measures,  only  six  out 
of  the  sixty  possible  correlations  being  significant  and  none  of  them 
in  the  expected  direction. 

Hypothesis  61:    The  status  level  measures  of  Occupational  Aspiration, 
Occupational  Expectation  and  Educational  Aspiration 
will  be  negatively  related  with  the  Sentence  Completion 
Total  Coping  dimension  measures* 

The  hypothesis  must  be  rejected  for  Occupational  Aspiration^  only  two 
correlations  being  significant,  one  of  them  negative.    For  Occupational 
Expectation  six  out  of  the  ten  correlations  supported  the  hypothesis, 
Aid/Advice  being  the  only  dimension  for  which  both  age  groups  had  sig- 
nificant correlations.    For  Educational  Aspiration »  three  out  of  the 
five  correlations  for  ten-year-olds  were  significant  and  negative  but 


-468- 


none  of  the  correlations  for  fourteen-year -olds  were  significant. 

Hypothesis  62:    The  status  level  measures  of  Occupational  Aspiration, 
Occupational  Expectation  and  Educational  Aspiration 
will  be  negatively  related  with  the  SAI  Good  Coping 
measures* 

For  Educational  Aspiration  none  of  the  correlations  were  significant 
For  Occupational  Aspiration  two  out  of  ten  were  significant,  one  for 
ten-year-olds  and  one  for  fourteen-year-olds.  However  for  Occupational 
Expectation  correlations  were  significant  and  negative  with  Good  Coping 
in  the  arc<is  of  Task  Achievement,  Aggression,  luterpersonal  Relations, 
Anxiety  and  Total  score,  for  fourteen-year-olds  only.  No  ten-year-olds 
correlations  reached  significance  level. 

Hypothesis  63:    The  status  level  measures  of  Occupational  Aspiration, 
Occupational  Expectation  and  Educational  Aspiration 
will  be  negatively  related  with  the  Active  Response 
measures  of  the  Views  of  Life . 

For  Occupational  Aspiration  only  one  correlation  out  of  the  possible 
twenty  was  significant  while  for  Occupational  Expectation  only  three 
significant  correlations  were  in  the  expected  direction.    For  Educa- 
tional Aspiration  two  correlations  were  in  the  expected  direction.  The 
hypothesis  must  therefore  be  rejected  for  all  three  measures. 

Hypothesis  64;    The  status  level  measures  of  Occupational  Aspiration, 
Occupational  Expectation  and  Educational  Aspiration 
will  be  negatively  related  with  the  Story  Completion 
Total  Positive  Affect  measure  and  the  Sentence  Com- 
pletion Total  Positive  Affect  measure. 

T'.e  hypothesis  must  be  rejected  as  none  of  the  correlations  were 
significant. 

Hypothesis  65:    The  status  level  measures  of  Occupational  Aspiration, 
Occupational  Expectation  and  Educational  Aspiration 
will  be  positively  related  with  Sentence  Ccin>letlon 
Total  Hostile  and  Depressive  Affect  measures  and  the 
Story  Completion  Total  Negative  Affect  measure. 

For  Occupational  Aspiration  no  correlations  were  significant  in  the 
expected  direction  while  one  correlation  was  significant  and  positive 
for  Occupational  Expectation.    For  Educational  Aspiration  one  correla- 
tion was  in  the  expected  direction  while  two  were  in  the  direction 
opposite  from  that  predicted « 

Summary  and  Interpretation 

There  were  very  few  relationships  between  the  Motivation  and  Coping 
variables  as  had  been  the  case  In  Stage  I.    This  was  in  fact  not  a 
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particularly  surprising  result.    It  is  possible  for  "hlldren  who* cope 
successfully  to  have  a  vide  range  of  choice  when  they  cnoose  the 
values  they  would  prefer  in  a  job.    This  is  especially  true  of  the 
fourteen-year-old  group*    In  the  same  way  there  is  no  reason  why  level 
of  Occupational  Aspiration  or  Expectation  should  be  linked  to  a  certain 
oattern  of  coping  effectiveness. 

Hypothesis  92:    There  will  be  a  positive  relationship  among 
the  Parent/Child  Interaction  izems  of  the 
Sentence  Coiq>letion  instrument. 

Because  the  Parent/Child  Interaction  items  have  certain  comnon 
variables  there  will  be  a  tendency  for  correlations  to  be  inflated. 
Bearing  this  in  mind  the  hypothesis  can  be  partially  accepted  as  ten 
out  of  the  twelve  possible  correlations  for  both  age  groups  were  sig- 
nificant.   There  were  no  significant  correlations  between  Parent/Child 
Interaction  and  Self-Concept.    The  same  situation  had  occurred  in  Stage 
I  with  one  exception.    There  had  been  no  correlations  between  Mother 
Interaction  and  Father  Interaction. 

The  range  for  ten-year-olds  was  .38  to  .73  and  for  fourteen-year- 
olds  it  was  .35  to  .70.    In  both  cases  these  correlations  were  slightly 
higher  than  in  Stage  I.    The  highest  correlation  for  both  age  groups 
was  between  Self-Concept  and  Mother  Interaction* 

Hypothesis  93;    There  will  be  a  positive  relationship  between  the 

Parent/Child  Interaction  items  of  Sentence  Completion 
and  the  Authority  Attitude,  Coping  Style,  Coping 
Effectiveness  and  Positive  Affect  measures  of  the 
Sentence  Con^letion  instrument. 

For  the  Authority  Attitude  measure  seven  out  of  the  eight  possible 
correlations  were  significant,  only  Parent/Child  Interaction  for  ten- 
year-olds  not  reaching  significance  level.    The  hypothesis  must  there- 
fore be  accepted*    In  Stage  I  the  hypothesis  could  be  accepted  only  for 
the  Self-Concept  item* 

For  the  Coping  Style  measures  only  one  correlation  out  of  the  twenty- 
four  possible  was  significant  and  so  the  hypothesis  was  rejected.  In 
Stage  I  the  Hypothesis  had  been  rejected  for  ten-year-olds  but  accepted 
for  fourteen-year -olds  for  Stance  and  Engagement  with  Self -Concept . 

For  Coping  Effectiveness  no  correlations  were  significant  and  the 
hypothesis  was  rejected.    In  Stage  I  Self-image  had  correlated  posi- 
tively with  both  age  groups  for  Coping  Effectiveness  and  with  Mother/ 
Child  Interaction  for  fourteen-year-olds  only. 
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Although  three  correlations  were  significant  for  Positive  Affect 
all  were  negative  and  the  hypothesis  was  therefore  rejected.    It  was 
rejected  also  for  Stage  I. 

Hypothesis  94:    There  will  be  a  negative  relationship  between 

the  Parent/Child  Interaction  items  of  the  Sentence 
Comple  tion  and  both  the  Authority  Hostile  and 
Depressive  Affect  measures. 

As  in  Stage  I,  the  hypothesis  must  be  rejected  only  one  correlation 
out  of  sixteen  being  significant  and  negative. 

Hypothesis  95:    There  will  be  a  positive  relationship  between 

the  Parent/Child  Interaction  items  of  the  Sentence 
Completion  and  the  Total  Attitude,  Coping  Style, 
Coping  Effectiveness  and  Positive  Affect  measures 
of  the  Sentence  Completion  instrument. 

For  Total  Attitude  it  was  possible  to  accept  the  hypothesis  for  both 
age  groups,  seven  out  of  the  eight  possible  correlations  being  signifi- 
cant.   Only  Parent/Chiid  Interaction  for  ten-year-olds  did  not  reach 
significance.    In  Stage  I  the  hypothesis  could  be  accepted  only  for  the 
Self-Concept  item. 

For  the  Coping  Style  measures  only  three  correlations  out  of  the 
twenty-four  possible  were  significant  and  so  the  hypothesis  was  rejected. 
In  Stage  I,  Self-Concept  had  correlated  with  Total  Stance  and  Total 
Engagement  for  both  age  groups,  while  Mother/Child  Interaction  had  cor- 
related with  these  two  dimensions  for  fourteen-year-olds  only. 

As  in  Stage  I  the  hypothesis  for  Coping  Effectiveness  had  to  be 
rejected,  only  one  correlation  out  of  eight  being  significant. 

The  hypothesis  was  also  rejected  for  Positive  Affect,  the  only  sig- 
nificant correlation  being  negative. 

Hypothesis  96:    There  will  be  a  negative  relationship  between 

the  Parent/Child  Interaction  items  of  the  Sentence 
Completion  and  both  the  Total  Hostile  and  Total 
Depressive  Affect  measures  of  the  Sentence  Completion. 

Total  Hostile  Affect  correlated  negatively  with  Self -Concept  for  both 
age  groups  but  no  other  correlations  were  significant.    In  Stage  I  no 
correlations  with  any  variables  had  been  significant. 
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Hypothesis  97:    There  will  be  a  positive  relationship  between 

the  Parent/Child  Interaction  scores  of  the  Sentence 
Completion  an^  Coping  Style,  Coping  Effectiveness 
and  Positive  Affect  scale  scores  from  Story  Five 
concerning  Authority  relations. 

Although  ten  out  of  sixty-four  correlations  were  significant  for 
the  Coping  Style  dimensions  only  five  were  positive  and  therefore  in 
the  expected  direction.    They  were  all  for  the  fourteen-year-old  age 
group,  Seif-Concept  correlating  with  Implementation  and  Outcome  while 
Mother  Interaction  correlated  with  Solver,  Implementation  and  Outcome. 

Only  one  correlation  out  of  eight  was  significant  for  Coping  Ef- 
fectiveness and  the  hypothesis  was  rejected  for  Stage  III  as  it  had 
been  in  Stage  I. 

As  for  Stage  I,  the  hypothesis  concerning  Affect  was  also  rejected 
there  being  only  one  significant  correlation  out  of  eight. 

Hypothesis  98:    There  will  be  a  negative  relationship  between 

the  Parent/Child  Interaction  scores  of  the  Sentence 
Completion  and  the  Negative  Affect  measure  from 
Story  Five  concerning  Authority  relations. 

No  correlations  were  significant  and  the  hypothesis  was  rejected. 

Hypotnesis  99a-b:    There  will  be  a  positive  relationship  between 

the  Parent/Child  Interaction  scores  of  the  Sentence 
Completion  and  Coping  Style,  Coping  Effectiveness 
and  Positive  Affect  scale  scores  from  Stories  Four 
and  Six  since  they  concern  parental  relations. 

The  hypothesis  must  be  rejected  for  all  three  measures,  two  correla- 
tions out  or  seventy-two  (one  positive,  one  negative)  being  significant 
for  Coping  Swyies,  no  correlations  being  significant  for  Coping  Ef- 
fectiveness and  only  one  out  of  eight  being  significant  for  Positive 
Affect.    The  hypothesis  must  also  be  rejected  for  Story  Six. 

Hypothesis  lOO:    Tnere  will  be  a  negative  relationship  between 

the  Parent/Child  Interaction  scores  of  the  Sentence 
Ccwnpietion  and  the  Negative  Affect  measures  from 
both  Stories  Four  and  Sixt 

The  hypothesis  must  be  rt  ected  for  both  stories  as  the  only  sigaifi- 
cant  correlations, one  for  St  ry  Four  and  two  for  Story  Six,  were 
positive • 
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Hypothesis  lOI:    There  will  be  a  positive  relationship  between 

the  Parent/Child  Interact ior  scores  of  the  Sentence 
Completion  and  the  Total  scores  for  Coping  Style, 
Coping  Effectiveness  and  Positive  Affect  from  the 
Story  Completion. 

The  hypothesis  must  be  rejected  because  of  the  small  number  of  posi- 
tive correlations. 

Hypothesis  102:    There  will  be  a  r.^gati-v^  relationship  between 

the  Parent/Child  Interaction  items  of  the  Sentence 
Completion  and  the  Total  score    for  Negative  Affect 
from  the  Story  Completion. 

The  hypothesis  was  rejected  for  while  two  of  the  eight  correlations 
were  significant,  both  were  positive. 

Hypothesis  103:    There  will  be  a  positive  relationship  between 

the  Parent/Child  Interaction  items  of  the  Sentence 
Completion  and  the  "Good  Coping"  score  for  the 
Authority  area  as  well  as  the  Total  "Good  Coping" 
score . 

The  hypothesis  was  rejected  for  ten-year-olds,  none  of  the  correla- 
tions being  significant.    However  for  fourteen-year-olds  five  out  of 
eight  were  significant  in  the  expected  direction.    Both  Self-Concept 
and  Mother  Interaction  correlated  positively  with  SAI  Authority  and  SAI 
Total  score,  while  Father  Interaction  correlated    positively  with  SAI 
Authority . 

Hypothesis  104;    There  will  be  a  positive  relationship  between 

the  Father/Child  Interaction  item  from  the  Sentence 
Completion  and  the  Occupational  Value:  "Follow 
Father." 

There  were  no  significant  correlations.    This  hypothesis  was  also 
rejected  in  Stage  I. 

Hypothesis  105:    There  will  be  a  positive  relationship  between 

the  Parent/Child  Interaction  items  of  the  Sentence 
Completion  and  the  Intrinsic  Occupational  Values. 

Of  the  ten  significanc  correlations  out  of  sixty-four  only  three  were 
positive  and  so  supported  the  hypothesis.    A  similar  result  was  obtained 
in  Stage  I.    For  ten-year-olds  in  Stage  III,  Management  correlated 
negatively  with  Self -Concept ,  Mother  Interaction  and  Father  Interaction. 
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Hypothesis  106;    There  will  be  a  negative  relationship  between  the 
Parent/Child  Interaction  items  of  the  Sentence 
Completion  and  the  Extrinsic  Occupational  Values. 


The  hypothesis  was  rejected  as  only  one  correlation  out  of  sixty- 
four  was  significant  in  the  expected  direction.    No  correlations  were 
significant  in  Stage  I. 

Hypothesis  107:    There  will  be  a  negative  relationship  between 

the  Father/Child  Interaction  item  from  the  Sentence 
Con^letion  and  the  discrepancy  score  between  the 
Father's  Occupation  and  the  Child's  Aspiration. 

Thete  were  no  significant  correlations  in  either  Stage  I  or  Stage 
III. 

Hypothesis  108:    There  will  be  a  positive  correlation  between  the 
Parent/Child  Interaction  items  from  the  Sentence 
Completion  and  all  Views  of  Life  subscales  plus 
the  total  number  of  Active  choices. 

The  hypothesis  was  rejected,  no  correlations  being  significant  in 
the  expected  direction. 


PREDICTOR -CRITERION  CORRELATIONS 

Hypothesis  66:    There  will  be  positive  relationships  between  the 
Intrinsic  Occupational  Values  and  the  Criterion 
measures  • 

As  only  twenty-seven  out  of  a  possible  one  hundred  ninety-two  cor- 
relations for  both  age  groups  were  significant  it  would  be  very 
ditficult  to  accept  the  hypothesis  overall.    However  if  the  values  are 
looked  at  separately  some  comments  can  be  made. 

Taking  first  the  three  achievement  tests  Intellectual  Stimulation 
correlated  with  Math  and  CPA  for  both  age  groups  and  with  Reading  for 
ten-year-olds  only.    Independence  correlated  with  all  three  achieve- 
ment measures  for  fou  ;teen-year-olds  and  with  Reading  for  ten-year-olds 
However,  the  other  values  had  either  one  or  no  correlations  with  the 
achievement  variables* 

Taking  the  BRd  variables  the  only  value  to  have  more  than  three 
positive  correlations  was  Self -Satisfaction  which  had  five,  two  for  ten 
year-olds  and  three  for  fourteen-year-olds. 

In  Stage  I  Independence  had  correlated  with  all  three  achievement 
measures  for  fourteen-year-olds  and  with  Reading  and  GPA  for  ten-year- 
olds.    There  were,  however,  fewer  correlations  for  Intellectual 
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Stimulation,  only  those  with  Math  and  Reading  for  ten-year-olds  being 
significant.    In  Stage  I  only  Altruism  and  Self-Satlsfaction  had 
correlated  with  all  three  achievement  measures  for  ten-year-olds  only. 
The  only  negative  correlations  occurred  for  Esthetics  which  correlated 
negatively  with  GPA  for  both  age  groups  and  with  Math  for  the  fourteen- 
year  -olds. 

It  was  not  possible  to  compare  the  findings  on  the  BRS  as  only  the 
BRS  summary  score  was  used  as  a  criterion  measure  in  Stage  I. 

If  only  the  achievement  scores  are  taken  as  a  basis  for  comparison 
some  interesting  similarities  and  differences  occurred.  Management, 
Creativity  and  Variety  had  either  one  or  no  significant  correlations  in 
either  stage  and  thus  the  hypothesis  cannot  be  said  to  be  supported  by 
the  results  of  these  variables.    While  Esthetics  had  four  significant 
correlations  in  Stage  I  and  only  one  in  Stage  III  on  both  occasions 
they  were  negative.    The  biggest  changes  were  for  Altruism  and  Self- 
Satisfaction  which  both  had  significant  correlations  with  all  three 
achievement  measutes  for  ten-year-olds  in  Stage  I  but  none  in  Stage  III 

Hypothesis  67:    There  wljlI  be  negative  relationships  between  the 
Extrinsic  Occupational  Values  and  the  Criterion 
measures . 

As  with  the  previous  hypothesis,  the  values  need  to  be  discussed 
separately.    Taking  first  the  achievement  measures.  Prestige  correlated 
negatively  with  Math  for  both  age  groups,  with  Reading  for  ten-year-old 
and  with  GPA  for  fourteen-year-olds.    The  only  other  value  to  have  any 
significant  correlations  with  the  achievement  measures  was  Pleasant 
Surroundings  which  correlated  negatively  with  Math  for  both  age  groups. 

For  the  BRS,  Economic  Returns  was  the  only  value  to  show  as  many  as 
five  significant  correlations,  four  for  fourteen-year-olds  and  one  for 
ten-year-olds.    The  hyp*  chesis  then  must  be  rejected.    In  Stage  I 
Prestige  had  again  shown  the  greatest  number  of  correlations  having 
significant  relationships  with  all  three  achieveinent  measures  for  the 
tea-year-old  group.    An  Interesting  feature  of  the  Stage  I  results,  not 
replicated  in  Stage  III,  were  the  positive  correlations  of  Security 
with  the  three  achievement  measures  for  the  ten-year-old  group. 

In  Stage  III,  Success,  Security,  Economic  Returns,  Pleasant  Asso- 
ciates and  Follow  Father  had  no  significant  correlations  with  the 
achievement  measures,  while  in  Stage  I  all  values  except  Success  had 
had  at  least  one  significant  correlation. 

Hypothesis  68:    There  will  be  negative  relationships  between 
the  status  levels  of  Occupational  Aspiration, 
Occupational  Expectation  and  Educational 
Aspiration  and  the  criterion  measures. 


-475- 


Again,  criterion  measures  need  to  be  discussed  separately.  Taking 
first  the  achievement  measures  all  correlations  for  both  age  groups 
were  significant  and  negative.    The  range  for  ten-year -olds  was  -.30 
to  -.46  and  for  fourteen-year -olds  -.26  to  -.52. 

The  highest  correlation  for  ten-year -olds  was  Reading  with  Edu- 
cational Aspiration  while  for  fourteen-year-olds  it  was  Math  with  Edu- 
cational Aspiration. 

However  when  the  BRS  was  taken  as  the  criterion  measure  only  two 
correlations  with  Occupational  Aspiration  were  significant  and  negative, 
only  four  for  Occupational  Expectation;  while  for  Educational  Aspira- 
tion eight  cut  of  eighteen  were  significant,  three  for  ten-year-olds 
ard  five  for  fourteen-year-olds.    For  both  age  groups  Educational 
Aspiration  correlated  negatively  with  Task  Achievement  and  Solver. 

These  results  are  very  similar  to  those  obtained  in  Stage  I,  where 
the  hypothesis  had  been  supported  strongly  by  the  achievement  measures, 
all  correlations  for  both  age  groups  being  significant  and  negative,  and 
less  strongly  by  the  BRS  correlations. 

Hypothesis  69;    There  will  be  negative  relationships  between  the 
Occupational  Interest  Discrepancy  score  and  the 
Criterion  measures. 

This  hypothesis  must  be  rejected  as  only  three  out  of  a  possible 
forty-eight  correlations  were  significant.     In  Stage  I  only  one  out  of 
the  sixteen  possible  correlations  had  oeen  significant  in  the  expected 
direction. 

Sutnmary  and  Interpretation 

A  number  of  comparisons  with  the  Stage  I  results  have  already  been 
made  when  ouulining  the  various  correlation  results.    The  one  out- 
standing point  here  is  the  clear  differences  that  occurred  between  the 
number  of  correlations  with  the  achievement  measures  and  the  number  of 
correlations  with  BRS  measures.     It  vjould  seem  that  the  changes  made 
in  tne  BRS  instrument  from  Stage  I  to  Stage  III  were  not  always  for 
the  best.    Actually,  it  is  rather  difficult  to  understand  the  exact 
process  that  is  taking  place  here  as  there  was  quite  high  agreement 
between  the  achievement  measures  and  the  BRS  assessments. 

More  correlations  would  have  been  expected  for  Occupational  Interests 
with  the  criterion  measures  than  Occupational  Values  as  children  doing 
well  on  achievement  tests  could  have  different  patterns  of  values. 
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However  it  would  be  expected  that  children  expecting  high  status 
level  jobs  would  achieve  well.    And  this  was  in  fact  the  case  not  only 
for  Expeccation  but  also  for  Aspiration. 

Hypothesis  70:    There  will  be  a  positive  relationship  between  the 

SAI  Good  Coping  measures  and  the  Criterion  measures. 

Overall  forty-seven  out  of  one  hi^ndred  twenty  possible  correlations 
were  significant,  forty-two  positive  and  five  of  them  negative . 

However  if  these  were  divided  into  correlations  with  Achievement 
measures  and  correlations  with  BRS  measures  fourteen  out  of  a  possible 
thirty  were  significant  for  Achievement  and  twenty-eight  out  of  ninety 
were  significant  and  positive  for  the  BRS  measures. 

Of  the  fourteen  correlations  with  achievement  measures,  eleven  were 
for  ten-year-olds  and  only  three  for  fourteen-year-olds.    For  the  ten- 
year-olds  Math  correlated  positively  with  Good  Coping  in  all  the 
behavior  areas  while  Reading  and  GPA  correlated  with  Task  Achievement, 
Authority  and  Anxiety. 

Of  the  twenty-eight  significant  correlations  with  the  BRS,  sixteen 
were  for  ten-year-olds  and  twelve  for  fourteen-year-olds.    Good  Coping 
in  the  Task  Achievement  area  had  "he  greatest  number  of  correlations 
with  BRS  variables.    There  were  eight  in  all,  five  for  ten-year-olds 
and  three  for  fourteen-year-olds. 

For  the  SAI  Total  Good  Coping,  nine  out  of  the  twelve  correlations 
for  ten-year-olds  were  significant  including  all  the  achievement 
measures,  while^wly  four  out  of  twelve  were  significant  for  fourteen- 
year-olds  none  of  them  for  the  achievement  tests. 

There  would  be  no  comparison  with  Stage  I  results  because  of  the 
changes  made  in  the  instrument  used  in  Stage  III. 

Hypothesis  71:    There  will  be  a  positive  relationship  between  the 
Views  of  Life  Active  Response  measures  and  the 
Criterion  measures. 

The  hypothesis  must  be  rejected.  Thirty-three  out  of  two  hundred 
forty  correlations  were  significant  but  only  fourteen  were  positive. 

Hypotheses  72-75;    There  will  be  a  positive  relationship  between 

the  Criterion  measures  and  the  Sentence  Completion 
Coping  Style  variables  In  the  different  areas  of 
behavior* 

For  the  Sentence  Completion  Instrument  there  were  four  Coping  Style 
variables:    Stance,  Engagement,  Aid/Advice  and  Coping  Effectiveness. 
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For  Stance y  ten  out  of  the  thirty  possible  correlations  were  sig- 
nificant for  the  achievement  measures  but  five  of  these  correlations 
were  for  Stance  in  the  Task  Achievement  area  while  four  were  for 
Stance  in  the  Authority  area.    All  coirelations  for  ten-year-olds  in 
these  two  areas  were  significant  as  were  the  correlations  between 
Total  Stance  and  the  achievement  measures.    No  fourteen-year-old 
correlations  for  Total  Stance  with  achievement  measures  were  signifi- 
cant . 

As  far  as  the  BRS  measures  were  concerned  only  eight  out  of  the 
ninety  possible  correlations  were  significant  and  positive, 

A  very  similar  pattern  occurred  for  Engagement,  ten  out  of  the 
thirty  correlations  being  significant  for  the  achievement  measures 
although  in  this  instance  four  were  for  Task  Achievement  and  four  for 
interpersonal  Relations.    Seven  of  the  correlations  were  for  ten- 
year-olds  and  only  three  for  four tsen-year -olds. 

For  the  BRS  measures  only  nine  out  of  the  ninety  possible  correla- 
tions were  significant  and  six  of  these  were  for  Engagement  in  Inter- 
personal Relations  for  the  ten-year-old  group. 

A  very  similar  result  occurred  for  Aid/Advice,  twelve  out  of  the 
thirty  correlations  being  significant  for  the  achievement  measures, 
five  ox  them  being  for  Task  Achievement,  four  for  Interpersonal  Re- 
lations and  three  for  Authority.    Seven  of  the  correlations  were  for 
ten-year-olds  and  five  for  fourteen-year-olds. 

For  the  BRS,  ten  out  Oj.  the  ninety  correlations  were  significant  and 
as  for  Engagement  six  of  these  were  for  Aid/Advice  in  the  Interpersonal 
Relations  area  for  the  ten-year-old  group. 

There  were  racher  more  correlations  for  Coping  Effectiveness,  four- 
teen out  of  thirty  for  the  achievement  measures  and  fifteen  out  of 
ninety  for  the  BRS  measures. 

For  t8n-year*olds,  Math  correlated  with  Coping  Effectiveness  in  the 
areas  of  Authority,  Anxiaty,  Interpersonal  Relations  and  Task  Achieve- 
ment; Reading  correlated  with  Authority  and  Task  Achievement  and  GPA 
correlated  with  Interpersonal  Relations  and  Task  Achievement. 

For  fou/ teen-year-olds  Math  correlated  with  Interpersonal  Relations, 
and  Task  Achievement;  Reading  correlated  with  Authority,  Interpersonal 
Relations,  and  Task  Achievement  and  GPA  Correlated  with  Interpersonal 
Relations  only.    Thas  Interpersonal  Relations  and  Task  Achievement  were 
the  areas  where  most  correlations  occurred. 

No  area  showed  a  cl^ar  majority  of  correlations  with  any  of  the  BRS 
items . 


-478- 


As  in  Stage  I  for  certain  behavior  areas  and  for  the  Total  Coping 
Effectiveness  score  the  hypothesis  can  be  accepted  for  the  three 
achievement  criteria  but  must  be  rejected  for  the  BRS  measures.  In 
Stage  III  this  held  true  for  both  age  groups  but  in  Stage  I  it  was 
true  only  for  the  ten-year-old  group.    For  the  fourteen-year-old 
group  the  hypothesis  was  rejected  for  the  three  achievement  measures 
but  accepted  for  the  BRS  measure. 

Hypothesis  76:  iTiere  will  be  a  positive  relationship  between 
the  Sentence  Completion  Attitude  measures  and 
the  Criterion  measures. 

The  hypothesis  must  be  rejected  for  both  the  achievement  and  BRS 
measures.    For  the  achievement  measures,  five  out  of  the  twenty-four 
possible  correlations  were  significant  but  only  three  of  them  were 
positive.    For  the  BRS  measures  nine  out  of  seventy-two  were  signifi- 
cant, eight  of  them  positive . 

In  Stage  I  only  six  out  of  the  twenty-four  possible  correlations 
had  been  significant.    In  neither  stage  were  there  any  significant 
correlations  in  the  Interpersonal  Relations  area. 

In  Stage  III  the  only  consistent  finding  for  the  BRS  items  was 
Attitude  towards  Authority  which  correlated  with  the  BRS  measures  for 
Task  Achievement,  Authority,  Implementation,  Initiation  and  Aggression, 

Hypothesis  77:  There  will  be  a  positive  relationship  between  the 
Sentence  Completion  Positive  Affect  variables  and 
the  Criterion  measures* 

As  in  Stage  I,  this  hypothesis  must  be  rejected,  only  five  out  of 
one  hundred  twenty  correlations  being  significant. 

Hypothesis  75a-b:    There  will  be  a  negative  relationship  between 
the  Sentence  Completion  Hostile  and  Depressive 
Affect  variables  and  the  Criterion  measures. 

As  in  Stage  I,  this  hypothesis  must  be  rejected  for  the  achievement 
measures  only  eight  out  of  seventy-two  being  significant.    It  must 
also  be  rejected  for  the  BRS  measures,  thirty- five  out  of  two  hundred 
sixteen  being  significant  but  only  eighteen  being  negative  and  therefore 
in  the  predicted  direction. 

Hypotheses  79-83:    There  will  be  a  positive  relationship  between 
the  Criterion  measures  and  the  Story  Completion 
Coping  Style  dimensions. 

There  were  nine  Coping  Style  dimensions  obtained  from  the  Story  Com- 
pletion instrument,  but  the  results  for  any  of  the  dimensions  did  little 
to  support  the  hypothesis.    As  far  as  the  achievement  measures  were 
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concerned  none  of  the  Coping  dimensions  had  more  than  three  positive 
correlations  out  of  the  forty-two  possible. 

For  the  BRS  measures  the  number  of  significant  positive  correla- 
tions ranged  from  ten  out  of  a  possible  one  hundred  twenty-six  for 
Engagement  to  zero  for  Solver. 

In  Stage  I,  while  there  were  few  correlations  for  Engagement  and 
Coping  Effectiveness,  Initiation,  Iiiq)lementation  and  Persistence  did 
produce  quite  a  large  number  of  significant  correlations. 

Hypothesis  69:    There  will  be  a  positive  relationship  between  the 

Criterion  measures  and  the  Story  Completion  Positive 
Affect  dimensions. 

This  hypothesis  must  be  rejected  there  being  no  positive  correlations 
with  the  achievement  measures  and  only  four  out  of  one  hundred  twenty- 
six  significant  correlations  for  the  BRS  measures.    The  hypothesis  was 
also  rejected  in  Stage  i. 

Hypothesis  90:    There  will  be  a  negative  relationship  between  the 

criterion  measures  and  the  Story  Completion  Negative 
Affect  dimension. 

This  hypothesis  must  be  rejected  as  although  eleven  out  of  the  forty- 
two  correlations  with  the  achievement  measures  were  significant  they 
were  all  positive  indicating  that  the  more  negative  affect  shown  by  the 
child  in  the  Story  Completion  instrument  the  better  his  performance  on 
the  achievement  tests.    This  was  especially  true  of  Math  for  fourteen- 
year-olds,  five  out  of  the  seven  correlations  being  significant. 

The  hypothesis  must  also  be  rejected  for  the  BRS  measures,  only  nine 
out  of  the  one  hundred  twenty- six  possible  correlations  being  significant, 
ail  of  them  positive. 

Hypothesis  109:    There  will  be  a  positive  relationship  between 

the  Parent/Child  Interaction  items  of  the  Sentence 
Completion  instrument  and  the  Aptitude  and  Achieve- 
Hient  measures. 

Self -Concept  and  Father  Interaction  correlated  negatively  with  CPA 
and  therefore  did  not  support  the  hypothesis.    There  were  no  other 
significant  correlations.    In  Stage  I  two  correlations  were  positive 
and  two  negative. 
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Hypothesis  IIP:    There  will  be  a  positive  relationship  between 
the  Parent/Child  Interaction  items  of  the 
Sentence  Completion  and  the  Authority  score  on 
the  Peer  BRS, 

There  were  no  Significant  correlations  in  Stage  III.    In  Stage  I 
only  the  correlations  of  Mother/Child  Interaction  with  BRS  Authority 
and  the  BRS  summary  score  were  significant. 

Hypothesis  111:    There  will  be  a  positive  relationship  between 

the  Parent/Child  Interaction  it^ms  of  the  Sentence 
Compietion  and  the  Coping  Style  Dimension  scores 
from  the  Peer  BRS. 

No  correlations  were  significant. 

Sunimary  and  Iriterpretation 

There  were  four  coping  instruments  which  it  was  hypothesized  would 
be  related  to  the  criterion  measures.    Of  these  four,  the  Views  of  Life 
could  not  be  said  to  have  a  significant  relationship  with  Just  over 
five  percent  of  the  correlations  being  significant. 

There  was  llttie  relationship  with  the  Story  Completion  instrument 
either.    As  far  as  the  achievement  measures  were  concerned  none  of  the 
Coping  dimensions  had  more  than  three  positive  correlations  out  of  the 
forty-two  possible. 

Thus  only  the  Social  Attitudes  instrument  and  the  Sentence  Completion 
could  be  said  to  have  any  clear  cut  relationship  with  the  criterion 
measures . 

There  were  limitations  on  the  Social  Attitudes,  however,  in  that  the 
relationships  with  the  criterion  measures  were  mainly  for  the  ten-year- 
old  group.    This  had  in  fact  been  expected  when  the  instrument  was 
first  envisaged.    Its  form  was  more  suitable  for  ten-year-old  children, 
and  comments  made  by  some  fourteen-year-olds  had  led    to  the  conclusion 
that  they  had  found  it  difficult  to  take  it  as  seriously  as  some  of  the 
other  instruments.    This  was  particularly  true  for  fourteen-year-old 
upper-middle  class  boys.    However  for  the  ten-year-old  group  at  least  it 
did  seem  to  have  produced  some  satisfactory  relationships.    And  the 
criticism  made  that  it  was  too  heavily  influenced  by  social  desirability 
factors  did  not  seem  to  have  been  supported  at  this  age. 

The  Sentence  Completion  instrument  was  the  only  other  coping  measure 
to  show  a  satisfactory  number  of  relationships  but  these  held  true  Only 
in  certain  of  the  behavior  areas.    To  gain  a  clear  picture  of  the  re- 
lationships It  is  necessary  to  refer  back  to  the  detailed  discussion 
contained  in  the  description  of  hypotheses. 
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On  the  whole,  the  results  obtained  in  Stage  III  tend  to  support 
those  found  in  Stage  I  for  Story  and  Sentence  Completion,  One 
Instrument  proved  to  have  satisfactory  relationships  with  the  criterion 
measures  and  the  other  did  not.    The  new  Social  Attitudes  instrument 
proved  to  be  more  satisfactory  than  that  used  in  Stage  I,  at  least  at 
the  ten-year-old  level.    Its  value  for  use  with  fourteen-year-olds  must 
be  regarded  as  doubtful. 

And  finally,  it  would  seem  that  much  more  investigation  needs  to  be 
carried  out  on  the  Views  of  Life  instrument  to  ascertain  just  what 
measures  it  is  positively  related  to.    For  clearly  it  is  something 
other  than  the  achievement  measures  used  in  this  study. 
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VARIABLES:       Extrinsic  Valuea 


18 

SOCCESS 

22 

SEaHITY 

23 

24 

REllUNS 

25 

SURROUN  DISCS 

26 

ASSOCIATES 

fOU.0W 

28 

FATl^ER 

TOTAL 

30 

EXTRINSIC 

18 


OCC.  V.\L. 

grccESs 


10 


14 


•  .23 

-.30 

.35 

?? 

23 

24 

25 

26 

28 

VAt  _ 

OCC. 

VAL. 

OCC, 

VAL. 

OCC. 

VAL. 

OCC. 

VAL. 

OCC. 

VAL. 

PRESTICK 

ECCN. 

UT. 

ASSOCIATES 

FOL. FATHER 

10 

14 

10 

14 

10 

U 

10 

14 

10 

14 

10 

14 

-.23 

-.30 

-.25 

-.15 

-.26 

.15 

-.25 

-.15 

.30 

.?6 

-.J6 

-.21 

-.27 

-.26 

.15 

.30 

.26 

-.18 

-.16 

.27 

-.15 

-.21 

-.27 

.2'» 

.27 

-.15 

-.14 

l-i 

-.15 

.19 

.46 

.37 

.34 

♦  47 

_^'«_ 

.24 

.39 

.37 
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hYPfrnii'';!'. 


Ttu  r    win  ii<  ni'kiitivo  r<  1 />t  l(»t}hlii  pft  AflH>rK  tin*  Intriniitc 


VARfAni.hS: 


liitrlithlr,  F.xtiinMU 


VAr  . 


IS 


10  l4 


!7 

JJfT  .  7AI  . 
10  U 




SKlj  'SAriS 

To  H 


p'f  .  VAt  .  JK  <  VAI..^ 
10 


77 

(Vr._  vAi  I 


Hi 


79   

jn.Ar 
1'. " 


-.20 

-.41 

-.17 

-.1$ 

22  <icuiim 

-.21 

•.40  -.14 

-.21 

.38 

.15 

..11 

-.20 

-.72  -.19 

-.46 

73    PtrSTICE  --^6 

-.34 

-.14 

-.28 

-.78  -.23 

-.72 

.15  -.21 

-.16  -.37 

-  34 

ECONOMIC 
24    RETURNS              "  •  20 

-.40 

-  21 

-.29 

-.24  -.24 

-.24 

-.19 

-.20  -.47 

-.58 

25    SURROUNDINGS  -.14 

-.20 

-.14 

-.16  -.16 

-.35 

-.24 

-.38 

2b    ASSOCIATES  • 

.14  *.17 

.14 

-.3t 

-.31 

-.24 

FOLIXM 
28  FAPHER 

-.25 

-.17 

-.15  -.18 

-.14 

-.23 

-.21 

-.31  -.39 

-.37 

TOTAL 

30    EXTRINSIC  '-^^ 

-.47  -.37 

-.47  -.16 

-.29 

-.20  -.21 

-.43 

-.41  -.29 

-.29  -.37 

-.40  -1.00 

-1.00 

HYPCTliESIS  6     There  will  be  positive  relationships  among  the  status  level 
the  occupational  aspiration,  occupational  expectation,  and 
educational  aspiration  oeasurea. 


■casuras  of 


ZSSTRUHQITS :    Occupational  Xntereata 
VARIABLES:       Occupational  Aspiration 

Occupational  Expectatl<m  & 
Educatio'ial  Aspiration 


31* 


32* 


36* 


occ. 

INT. 

INT. 

OCC. 

TNT. 

occ. 

ASP. 

OCC 

EX.--. 

ED. 

ASP. 

10 

K 

10 

14 

10 

14 

occupati(?:al 

^1 

ASPIBATIOK 

.68 

.Al 

0CaT>ATI(7.AL 

32 

a?ECTATION 

.74 

.68 

.37 

.58 

EUUCATIOKAL 

36 

ASPIRATIOK 

.37 

.4i 

.37 

.58 

^Remember  that  theae  Variables  are  reversed.  Thua 
any  correlaciona  involving  these  Variablea,  if 
positive  ar?  actually  negative  correlaciona  and,  if 
negot1v#,  «'«  actually  posiclva  correlationa .  That 
is  I  the  lower  the  nufiber  the  higher  the  aapiration 
or  cxpectail<jn  level  end  vice  vatfa. 


HYPOTHESIS  7; 


There  will  be  a  positive  relationahin  bet wen  th?  two 
Occupational  Interests  discrepancy  neaaurea. 


IKSTRUMENTS :    Occupational  Interaat 
VARIABIES:       Occupational  Interest 
Discrepancy  Heasurca 


34 


EXPECTATION 
>S?TRATl»>v 
OCCL'PATIC^ 
35  ASPIRATION 


OCC.  INT. 
IC  14 


.35 


.41 


 35  

OCC.  INT. 
OCC. /ASP. 
10 

 \ 

.35}  .41 


HYPOrHESIS  8:     Jhere  wall  be  positive  relationships  among  the  S.M 
gooa  coping  nisa.;ur^s  across  the  five  b«;havior  areas. 


nJSTKUMENTS: 
VARIABLES: 


Social  Attitudes  Inventory 
SAI  Cood  Coping  Heasurea 


3 

39 

40 

41 

SA 

S\I 

SAI 

SA! 

ACH. 

A  THOSITY 

AGCKESSION 

IPK 

ANXIRTV 

SAI 

10 

14 

JO 

1 C 

14 

10 

1 4 

10 

U 

37 

TASK 

ACHIEVEMENT 

,4; 

.31 

.49 

.J8 

.51 

.43 

.47 

38 

AVnORITY 

44 

.51 

.60 

_.49_ 

_^59 

.50 

.57 

30 

ACCRESSinS 

.31 

.49 

.51 

.60 

.50 

 60 

.39 

,40 

40 

INTER  PERSONAL 
RIOATIONS 

~^ 

.  18 

.49 

,59 

,50 

.f.O 

.44 

.47 

41 

A.NXlETi* 

43 

^0 

.  1« 

.-'lO 

4.2 

TOTAL 
SCORE 

,b3 

.7. 

7< 

Si. 

?Q 

n 

.80 

,7_1_ 

.6*> 
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i  if  •  hi  t 

HYPOTllESrS  9:    The/-  wl)  I        p.,»lf}v«  r»-l  tt  Jim-hJ  pt  *mmH  !»»  VI. w«       III.-  •'Aillv.-  .V:'  1 '    u!' "I  III' 

rstpnime  •i».»«iir<ri  •-roim  th^  twenty  i».ih  syndriwH'.  pluM  i f..r«l  -CMn-.  VAl' lAi  l     :       VI.wh  of  I.lfc 

/.s            /•?     /.fi    Ji0_  A''.  J^il'-           *'-K.  JJL 

TTT  77r  7/.r  v^T  viTj    V/.1     v/.r          v^.r  y*;_  ^t'^  v/J     V/  _  v/L  v^;..  yj*i_  v^j_ 

jil  III  IEI  Ii£  Iiil  J±i  -li-  JiL.  .-ii.  Ji^            Ji.  Ja.  -i* — iii — ii- 

lA       lO                U  -  17    -.16  -.20  .21 

43  cotmai       iili  _ii2          -lii         

44  LOCUS  Of  CCNT.              .lil      ^  \                     

45  Dttcriai  il2  ^  ^ 

IMDIATE  •  .34 

46  orLAYCD      '                                  — — 

47  ACTIOH                   -JLl   —           '     

48  EmiHSIC                -Ltl      -lii                   

TASK  ACH,  -                                                                                       ,c  M  34 

49iP»   JtZ   Id?  Jl  ^ 

COMFETITICM  '                                                   .                                     .15  ,U  .14 

IKDEPENDDIT                                                                       -  .  ,10 

51  IKTERDEPraPEirr    >  ^            Zlll                         

EAMIED  STATUS  -  ,  ,^  ,  ,« 

52  BESTOWED  STATUS             lllZ                   

CCKFROiT-                                                             .  .30 

53  AVOID  -^^                                     

54  OTHE*  IHITl.     '^^                -lii  -lii         ►     

SELT  SOim                                                                                         .  14  H  .26 

55  OTHEI  SOLVEl          '^^            -1^             ■     

56  IHPLEMrrATlOl         -lli  -lil                       

IRSTKUMHT  •  26 

5«    FAKTASY  ZsM                                 ~ — 

CCWT. /EXPRESS- 

5S    IVITY  &  ACCEPT.-  .  ^6                Zlll                   "     

ACT, /PASS,  „  I, 

60  WDER  STRESS                                  

PCS, /KEG.                                                                                                    1*  54  37 

61  SELF-CCWCEPT      1^              IlH    -1^                — 

"tEW  OP 

62  LIfE  Zji2                                

63  SCOW  -21   _:28  _:iO   _A6   ^30  _:26   _J7    -ll!  -iH  


HYFOniESlS  10;    Th«re  will  be  positive  relstlonshlps  amon%  Ch«  aeasures  o£  che 
sffM  Sentence  Complecion  cooing  style  verlebles  across  differenc 
behevlor  erees. 


100 


STANCE 
AGCRISSICN 


10 

14 

100 

STANCE 
AGCKCSSIO* 

83 

AUThOKITY 

21 

.17 

52 

ANXIETY 

 1 

.16 

7A 

XKTERPErSOSAL 
REIATIONS 

.21 

65 

TASK 

ACaiEVEMDiT 

.22 

109 

TOTAL 
STANCE 

.5. 

.4S 

83 


92 


STANCE 


10        14        10  14 

.21 

.17  .17 

.22 

.19 

.18 

.59 

-59  .52 

74 

65 

STAN'CE 

STANCE 

IPR 

XASKjWm^ 

10 

14 

10 

14 

.21 

.22 

.22 

.19 

.18 

.17 

.16 

.17 

.16 

.57 

.66 

.59 

.47 

mSTRCMDITS:    Seiiter.ce  Coeipletio* 
VARIABLES:       Stence  ecroee  difCerenC 
behevior  eteo 


HYPOTHESIS  11:    There  will  be  positive  relstion*hlps  emong  the  nwJ»«res  of  the  sane  IXSTRniOITS :    Sentence  C«:n»pletlo« 

Sentence  Completion  coping  style  vatisblee  Across  different  bfhevior  jirees.  VARIABLES:       FncifroAwnt  ecrose  different 

behavior  ArCAs 

101  $4  93    L^__  ^6 

!^'t^^-f?y^T    EKCACr^O-KT    ENCA<1F?IF\T  r^CAOK^NT 
K^<Sm      AVTtOKUA'        AN\1U\   L'lls  rA<k  ACH. 

to      i4~     \o      rr     to      t4      10      U      to  <4 


ENCACEHEM 
101  ACCRESSIOK 

.U 

84    AUTHOR  m* 

.16 

93  ANXIETY 

IMTfRPKRSiVAt 
75  RKUTtONS 

.14  .16 

.n 

.!«> 

,77 

TASK 
66  AOttFvmtNT 

.18 

.l«> 

row) 

no    KN4.M.E»«ST   1«' 

.^.H  .s? 

.41  ,.65 

.Jt»6 
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f  in  1  •  I 


•.TV  r  in 


VAKtAHIXS: 


Aia/Ailvicv  ocrott 


76 

ALTHOf  ITY 

85 

IKTEKrERSaiAt 

94 

tEf>r7(MS 

TASK 

102 

ACHlEVnCMT 

TOTAL 

111 

AID/ ADVICE 

10        14  10 


.16 

.22 

18 

.19 

.60 

.64 

"lO'  *  O'"      lo  14 

.16 

.22  .l« 

.19 

.20 

.20 

.25 

.66 

.68  .58 

.59 

.48 

.3> 

.2? 

.79 

hYPOTHESiS  13:    There  will  be  positive  relattonthips  aiaong  the  iseASures  of  the  iMe  Senttfict 
Coi&pietion  coping  style  v»rtables  «crott  different  behavior  «r««i. 


iNETRUMaiTS :    bentenc*  Co^Utlon 
VAKIABtXS:       Coping  £f fectlveoeaa  jcroaa 
different  bchevlor  arcee 


103 


95 


68 


COPINC  EFF. 
103  ACGRESSIOH 

86  AUTWmm 

95  ASXIET/ 

niTERPERSOMAt 
77  2ELATI0KS 

TASK 
68  ACHIEVEMENT 

TOTAL 
112    C0P15IC  EFF. 


CO'. 

COP. 

COP. 

f:ff. 

COP. 

Err. 

AL7H01T':nf 

ANXIET/ 

IPR 

TASK  ACR. 

10 

14 

10 

I- 

10 

14 

10 

14 

10 

14 

.24 

.27 

.20 

.29 

.14 

.24 

.27 

.16 

.25 

.26 

.25 

.30 

.2C 

.16 

.28 

.29 

.14 

.25 

.26 

.28 

.32 

.32 

.32 

.52 

.41 

.62 

.6i» 

.51 

.72 

.74 

.57 

.61 

HVWKESIS  T^e«  will  be  a  poaUive  relationship  eoong  t^«  Ct*ping  Style  01»en«lon 

Total  Scorea  arui  Coping  £f fectlvetieaa  total  Score. 


mSTKlCCirrS -.    sentence  Completion 
VAIUnXS:       Coping  Style  OiMnalon 

To^al  Scorea  m4  Coping 

Effecciv«M<« 


TCTfAL 

STAKCE 

TOTAL 

110  EKGAGDCiiT 
TOTAL 

111  AIO/Aa-ZICL 
TOTAL 

112  COPIW;  LFF. 


1G9 


no 


111 


112 


EN*CACE> 

AlD/ArVICE 

COP. 

IFF. 

:o 

14 

10 

10 

14 

10 

14 

t 

.74  ' 

.66 

,75 

.68 

.64 

.68 

.74 

.06 

.94 

,95 

.85 

.78 

75 

.68 

-  T  - 

.94  ■ 

.95 

,83 

64 

.68 

1 

.85  i 

,73 

,62 

• 

1 

t 

llYPOr^ESIS  13-    There  wU!  be  positive  reUti^n^^aipa  Jwu-ng  chc  Si-ntence  C.«ptetlon 
attitude  :=ea*ures  and  Attitude  Total  Score  acr.^aa  behavior  areaa. 


INSTKUK2ITS:    Sentence  Completion 
VAftlARXS:       Altitude  Measured  aetoW 
behavior  ereea 


ATrm-OE 
82  AUTH(»IITY 

91  ANXIETY 

:ni  rRfSRSOSAi. 

73    v£i  ^r!*VS 

64  Xv"HtEVEME!C 
-  jr.  AL 


82 


73 


Arnrr.v 


at:  I  riDF. 


tam;  u*m. 


.21 

.42     . :9 

  _17_ 

_.30 
.15 

..^1 

.42 

_.2l 

.  :9 

.30  .r 

.21   

7i 

.78     .S7  , 

_.2t 
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.i/v  Kin 


nr,i>*uw  s  rs: 


Sill  I  rnCK'  ».<rtiplctlon 

ntr"^.«  thi'  iMffirtnt  bc- 
hivior  •rc-ii 


104 


D7 


96 


!0 


IIOfT.  AffZCT 

87  AtmoRm 

96  ANXIETY 

INTESmSOWAL 
7S  REtJ^TXONS 

TASK 
69  ACHIEVEMC.T 

TOTAL  HOSTILE 
113  AFFECT 


.34 

.20^ 

.17 

.3A 

.66 

.52 

.34 

.17 

.19 

.29 

.21 

.68 

.68 

MOST  .  AFK 
Ali'xTETi' 

10 

.20 

.17 

.17 

.19 

.25 

.33 

.21 

.55 

.59 

78__  

HOST. AFP. 
IfR 


69 

'lASK  ACH. 


10 

14 

.34 

.29 

.21 

.25 

.33 

.73 

.67 

10 


14 


.21 

.33 

ri2 

HVPOTHKSIS  17-  There  will  be  a  positive  relationship  iBong  the  meMurci  of  the  •« 
WtrorHKIS  17.  ai«„.i„n  «ro..  the  different  b.h«lor 


INSTRLTOnS:  Sentence  COTipletloo 
VARIABLES:        Oeprcttive  Afftct 


105 


88 


PEPFr.AFF.. 
AWJRZSSIOS 


97 


79 


70 


DEPRESS.  AJF. 
105  AGGRESSION 

88  AOTHORITY 

97  AHXIETY 

IKTIRPERSGNAL 
79  REIJ^TIONS 

TASK 
70  ACHIEVEMENT 

IIU  DEPRESSIVE 


.20 

.14 

.32  .24 

.15 

.32 

.33  .69. 

,5; 

10 


*4 


.20 

.14 

.53 

.68 

DEPRE 

.AFF. 

IPR 

10 

14 

.14 

f32 

.24 

.15 

.14 

.30 

.57 

.71 

TASK  ACH. 


.30 

.34 

.34 

irrPOTHESIS  18-    Th«re  will  b«  «  positive  relationship  taoiit  the  mcMure*  of  the 
WrPOTHESIS  18,    ^lll^^^  co«pl.tlon  .ff.ct  di-«slon  acro.f  tht  different  bth«vlor 


106 
NPLT.  AFF. 
ACGR£SS1CN 
14 


IKSTRUKEinS :  Sentence  Complttloo 
VARUetES:       Neutral  Affect 


89 


98 


80 


71 


SEITRAL  EFFECT 
106  AGCRESSION 

89  AirniORi:iY 

98  AlvXIETY 

IKTlR^KkSONAL 
60  RELATIONS 

TASK 
71  ACVlEVE>iL'NT 

TOT.XL 
115    NEITRAL  AFF. 


.33 

.15 

.23 

.27 

.32 

.65 

.5i 

NEIT    A_EF . 
AlTllORlTi 
10  14 

.33 

.15 

26 

.24 

.66 

.b4 

XPR 


KEUT.  AFF._ 
TASK  ACH^ 


10 

14 

.23 

.27 

.16 

.15 

.19 

.55 

.54 

10  14 

.32 

.26 

.24 

.16 

.15 

.68 

.66 

10 


14 


.19 

.35 

.23 

ir.POniE^lS  19-  Thero  vin  be  a  p.-Mtlve  ri-lation.-,hlp  einons  the  wasur<"i  of  the  •.«! 
If.FOTOE.IS  ^^^r^^^^  conolocion  affe.t  dlu..n.ion  «ro.s  the  different  beh.vlor  .r 


IKSTR171ENTS:  Sentence  C>mplttlon 
VARIABLES:       Positive  Affoct 


in7 


90 


81 


PO" . AFT . . 
Aq  -"SSUK 


ros. AKF. 


:  ihoim:\ 


jH^j^FK^ 


PO>!TT' t  AFF. 

10? 

Aa'u«;>K^ 

90 

AiT;oKn\ 

ANMETV 

IK-.'-Kl-l  ^^vtNAL 

RFl  \TU^> 

TASK 

'1 

AC^  !FVr>*'NT 

TO:\L 

llo 

iv< .  Au  •  cr 

^7^ 

.85 

J»qs  Ji)F,_ 
_r*r.N  At  u7 


♦  w 

_^5 

.51 
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.in.i  tiu-  lorftl  I't'MHIvt  AH«'i   .tin       H'r.    ^Ml   l>»   in  »  iMvi    r.  Kit  Jufi' li|p>i  VAJ-IAur  f-*-  h't,t\  AulfuJc  dnd 

b.i  wirr.  rln'  T' l/il  AttltU'k-  n,«  .w.urt  nnu  llic  lot  ill  »h»htMi   «nd  |)(  pr<  m«1vi-  All'ct  Mi-i»Hwre« 

Aiit  cL  pt  Anun  A , 


j23    n  /i   11^ 


rtrjAi 

 TOIA1. 

m  F 

UhPKK'.SlVK 

I'os'i  ri  VE 

10  14 

10  K 

TOTAL 

1 

ICS  ATTITUDe 

-.2? 

HYPOTHESIS  21      Thi-re  will  b*:  poiltlv*  reUtloniihlp*  b*twf*n  thfc  tot«l  Poaltlva  niSTRUMOTTS :    Sentence  CompUtloD 

Affect  »'««urcand  the  Tctfll  Altitude  measure  ar.d  the  Coping  VARIABLES:       Total  Scorca 

Score  T'.taU.  fhert  will  ht  ncKdClve  relatlonshlpa  between  the 
total  a-'>»nt  of  Hotcllt.  and  Dfpri.»»»l vc  Affect  "/prcHaed  and  the 
Coping  Style  and  Ef fectlvent^a  Tntal  Scorta. 

116  113  114    108 


TOTAL  TOTAL   'tOFM.  TOT^L 


PO'llTlVE 

HOSTILE 

DEPPr.SSIVE 

ATTU  DE 

ID 

14 

iO 

14 

10 

14 

10 

14 

109 

TOTAL 

STATICS 

.27 

-.18 

-.15 

-.30 

-.38 

.23 

.21 

MO 

to:al 
encagemt.t 

-.51 

-.46 

-.18 

.32 

32 

HI 

iOTAL 

A ID/ ADVICE 

-.46 

1 —  1 

-.47 

-  20 

.27 

.30 

112 

TOTAL 

C0?INC  t?F. 

.24 

-.71 

-.68 

!  

-.31 

.31 

.33 

HYPOTHESIS  22. 


TV  ere  will  be  a  positive  rolatiorsnzp  aiDonc  tVe  isedsures  of  the  same 
Story  Cv-plt.lon  cop  ^.s  style  di-,onsions  anO  C  ping  Effectiveness  scores 
across  tne  dit'^t  f-nt  behavior  hr^as  and  with  the  Total  scores  for 
Coping  Style  and  Coping  Effectiveness. 


STCWY  3 

149 

AGCIIKSSION 

STOft^  5 

177 

AWTiORITY 

STOftY  4 

163 

AmtlETY 

STORY  6 

191 

ANXIETY 

STORY  2 

135 

in 

STOKY  1 

121 

ACAI^.iASK  ACH. 

STOilV  7 

20!> 

-  TAS.<  ACh. 

2.9 

STA.\CE 

AG'''  -  £SSIO* 
10  14_ 


.IS 

10 


21 

163 


10 


.15 

.24 

1  

.21 

.15 

.56 

135 


14 


.15 

.14 

121 


Story  2         Story  1 


.18 


,24 

.45 

.  A8 

INSTRl^MOfTS : 
VARUBLES' 


Story  Completion 
Stance 


205 


Story  7 


>IA 


TA 


.38 

.42 

.39 

.{VPCmiESIb  23 


There  uill  oe  a  positivt  ri*'.  at  ion -hip  craor.;;  the  r^dii-rcs  o£  the  same 
Story  t^'ipl»t;on  crplnj;  .     Ic  dirunsions  a^J  r<'''^,r»;  Tiicctivvnens 
scores  i^ro^a  t.ie  difiercnL  >>chavi»'-  ar^as  and  with  the  Total  scores 
for  Copins  St\le  ard  Coping  Ef tecLivw-neaa. 


IKSTRl"MiaiTS : 
VARIABLES: 


Story  Completion 
Engagement 


1 

5 

D 

178 

16V 

19: 

1  ift 

:q6  

S 

rv  1 

rv  2_ 

:>Eor\  _1_ 

rv  7 

ACfr 

:  *  r 

IPK 

A  - 

KA 

-  TA 

10 

U 

10 

1- 

10 

v* 

i: 

10 

14 

10 

14" 

10 

14 

STORY  3 

.19 

150 

ACGKESSICV 

178 

STOKY  5 
An-.:0RITV 

.n 

.23 

.19 

.16 

.  15 

.27 

lb:» 

ST01>Y  4 

A^•\l^:TY 

.IS 

.  :3 

16 

.16 

1<J2 

STOVY  6 
AKS  t  ^' 

.19 

.16 

• 

.19 

136 

STOSiV  2 
\i% 

16 

15 

_.J6 

}J 

AC.^'^  TV-v  AC«. 

.It 



.lb 





NA  •   .  A^N  iV  \. 

;  \ 

J.*U 

Tn'.  \  \ 

t.u  M  }  NT 

,0 

>  ■—  -  -- 
."I 

S4 

.V  J 

-488- 


«!rL  the  .llff.r.ni  .nvlnr  .re.»i  und  wllh  tU-  l.ifll  -c*.rc«  for  Coplnn 
St/K  a-id  Ct.r»I»H  Efffrcilvene»«. 


*.t  oi  V  C  tipU't  i 'in 
Initiation 


ISI 


179 


165 


19^ 


137 


1?1 


707 


SM,ry  3         Story  5     _  Story  4  ^^inrxJ^ 


Story  2         St«  ry 


ll-R 


A  -  TA 


^tury  7 
J.A  -  TA 


10 


10 


14 


STORY  y 

ISl  ACCRESSICH 

STORY  5 
179  ALTHORITY 

STORY  4 

165  ArrxiETY 

STORY  6 
193  A;.'XIETY 

STORY  2 
137  IPR 

STORY  I 
123    ACAD. TASK  ACM. 

STORY  7 
207    HA  -  TASK  ACH. 

TOTAL 
221  CITIATION 


.18 

.48  .57 


.19 

.21 

.19 

.16 

.26 

.24 

52 

.44  .39 

.36 

.21 

.19 

.56 

.53 

10 


14 


10 


14 


'18 

.19 

.23 

.46 

.16 

.19 

.14 

.55 

.54 

.26 

.24 

.14 

.47 

.26 

.15 

•  .16 

.51 

58 

.14 

14 

.18 

.44 

.38 

.14 

-.21 

-.16 

.14 

.15 

.41 

-.21 

.15 

.16 

.54 

.50 

HYPOTHESIS  25-    There  will  be  a  poaitive  relationship  ««ong  the  measurca  of  th«  sane 
KYPOTHESIS  25     There    ^  diaenalon.  and  Coping  Ef^-^lvenea.  .core 

across  thJ  different  b.havior  areas  and  with  the  Total  score.  Cor 

Coping  Style  and  Coping  Ef fectlv.ne... 


STORY  3 
152  ACGRESSIGH 

STORY  5 
180  AlTHORIT^f 

STORY  4 
166  ANXim 

STORY  6 

194  A:;xim 

STORY  2 
138  IPR 

STORY  1 
124    ACAD.  TASK  ACH. 

STORY  7 
208    HA  -  TASK  ACH. 

TOTAL 
222  AID/AEVICE 


KSTRITCKTS:  Story  Coapletlon 
VARIA8US:  Ald/Advlce 


.15 

.29 

.40 

.14 

-.16 

.15 

.16 

,58 

.52 

-.16 

.18 

.14 

.15 

.29 

.22 

HVPOrrnESIS  26: 


Th^re  will  bo  a  posicivo  relationship  aaong  the  measure,  of  the  .Me 

Storv  Compictio;^  copir^v  scvle  dimensions  and  Coping  Effectiveness 
iLros  acres  the  different  behavior  areas  and  with  the  Total  score, 
for  Coping  Style  and  Ccpxng  Effectiveness. 


l-;STRl'>CNTS : 
VARIASLES: 


Story  Completion 
Solver 


155 


181 


STORY  3 

153 

ACCRESSIOM 

STORY  5 

181 

AlTHORITi' 

STORY  4 

167 

ANXIETY 

STORY  6 

195 

ANXIETN- 

STORY  2 

139 

IPR 

STORY  1 

125 

AC AO. TASK  ACK. 

STORY  7 

:c9 

M  -  TA5K  ACH, 

TvH'At 

i2Z 

AtTl!0\T_T\ 

To  vT 


.16 

.lA 

.14 

.^0 

i7 

.25 

.21 

.16 

.  ^A 

.41 

167 


"To  U 


.:5 

.31 

.21 

.:3 

.18 

.24 

.58 

.VI 

1^5 


10 


.16 

.21 

4T 

119 


.Story  2_ 
IPR 

10 


.16 

.21 

125 


?09 


Swry  1 


<^tory  7 
KA-TA 


10 


10 


14 


.16 

.23 

.18 

.21 

«1. 

.  s . 

.:5 

.1% 
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I  W  I  I  P  "J 

r^.U)UUJ  A '  1 1  •  JitJ  tt  ,  n  l»  A'  I  </rt'»M  !  A  I  Mf  ' 

MVi'OTHK' IS  21:    Th.-n   w' U  bi»  •  punili/'    ril  n:  i  "nMl.l  [>  «m«mt'  t»H   »,<  m^uft  h  <.I   tlx  mimm: 
Story  C""pWU''n  C'/jiluf  ♦"vl*   Jim' Ti  l'.r»».  /ihi!  <   ,.lf»>..  H     cU v«-.i»-»*« 

for  C'^pinx  Style  ond  C«*pln;t  Kflectlvc-ne««. 


St  /ry  3 
ACCHeSSlOH 

'  10  14_ 


STORY  3 

154  ACCUSSIOH 
STORY  5 

1 82  AirmoitiTY 

STORY  4 
168  ANXIETY 

STORY  6 
196  ANXIETY 

STORY  2 
140  IPK 

STORY  1 
126    ACAD. TASK  ACH. 

STORY  7 
210    NA  -  TASK  ACH. 

TOTAL 
224  IMPLEMmTATTON 


.17 

.14 

.49 

.44 

in? 


168 


Stoiy  5 
AlTliOfcm 
10  14 


AWX1E1T 


.27 

.17 

.15 

.18 

.16 

.20 

.38 

.50 

10 


14 


.27 

.17 

.19 

.17 

.16 

.55 

.45 

1% 


Story  4         "itf^ry  6_ 


10  14" 


.17 

.17 

.15 

.20 

.54 

.46 

140 


176 


Lory  7  _S 


10 


la 


.18 

.17 

.14 

.44 

.39 

.14 

.16 

.19 

.20 

.14 

.57 

.53 

M/'t  fir 

VARIAKI  r*: 


Impl<  >iii<iUiil  iun 


710 


Story  7 
WA  -  TA 
10 


14 


.20 

.17 

.16 

.44 

.25 

KYP0THESI3  28:    Tnere  will  b€  a  positive  relationship  jwong  the  weasures  of  the  s«m 
Storv  Cor.pletion  coping  style  dliBension*  «nd  Coping  EffecttveneM 
scores  across  the  different  beh«vior  areas  and  with  the  Total  acoraa 
for  Coping  Style  and  Coping  £f  fectivenoa. 


STOtY  3 
155  AGGRESSION 

STORY  5 
183  AUmORITY 

STORY  4 
169  ARXIflY 

STORY  6 
197  AHXIBTY 

STORY  2 
141  IPR 

STORY  1 
127    ACAD. TASK  MCi\ 

ST<mY  f 
in    ^•A  -  TASK  ACH. 

TOTAL 
L2b  OLTCOME 


INSTRUMEHTS: 
VARUBLES: 


Story  Cospletion 
Outconc 


155 

183 

169 

197 

141 

127 

211 

Story  Z 

Szo 

rv  5' 

Storv  4 

jEorv  6 

Story  2 

Storv  I 

Story  7 

miETY 

ASXIETY 

IFR 

A  - 

TA 

NA 

-  TA 

10 

14 

10 

14 

10 

14 

10 

14 

10 

14 

10 

14 

10 

14 

.25 

.14 

.29 

.15 

.19 

.21 

.18 

.25 

.14 

.39 

.19 

.20 

.19 

.31 

.14 

.24 

.17 

.30 

.29 

.19 

.26 

.28 

.20 

.31 

.29 

.21 

.15 

.20 

.19 

.26 

.28 

.20 

.22 

.19 

.31 

.14 

.17 

.14 

.19 

.21 

.24 

.17 

.20 

.31 

.20 

.17 

.14 

.19 

.13 

.30 

.29 

.21 

.19 

.19 

.5C 

.58 

.67 

.52 

.57 

.63 

.52 

.53 

.54 

.47 

.52 

.59 

.57 

.35 

HYPOTriESIS  29:    There  wi^I  be  t  positive  i«?Utii.nship  awng  the  .-icasures  of  the  sane 

Storv  C<^?l^tic.i  copin^,  style  diruinsions  and  Ccping  Effectiveness  scores 
acrois  the  difiertrc  behavior  areas  and  with  tr.e  Total  ^coros  for  Coping 
Style  »TiA  Coping  Lf  fectivenesa. 


INSTRllEKTS- 
VARIABLES: 


Story  Completion 
EvdluatiOQ  of  Outco 


156 


STORY  3 

15» 

ACCi^ZSSIOh 

STORY  5 

184 

/*lTnORITY 

STORY  4 

170 

AKVILTY 

STORY  6 

198 

ANXIETY 

STORV  2 

U2 

m 

STm  1 

l.\s 

ACAD. TASK  A^i. 

STORY  7 

212 

rA  -  TAi^k  ACH. 

TOTAl.  \yA\. 

2:0 

or  vH"ivo>e 

10         l4  _ 


.19 

.16 

,30 

.3^ 

.15 

.18 

.25 

.«i9 

.^7 

.15 

.16 

.18 

.40 

192 


10 


.18 

.14 

._.17 

.14 

.4(. 

142 


128 


212 


St pry  2 


Story  1        Story  7 


10 


10 


_TA_ 
I4 


NA  -  TA 


_.14 

.1') 

.16 

.44 

.16 

.18 

.44 

10 


14 


.2; 

.1<» 

.16 

.51 
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nJM  ANIi  T/M  I 


HYPOTHKLIS  30 


ni'Ti'  will        a  p<.*ttlvi'  rr!*it  |t.fii.hlj>  .tmrni/  1 1.»   r.nrHtfih  ..f  Hit  ■Hiw- 
St'.rv  C  -.pUtlim  C'.plf..   My  I.   .11./^  n-liinii  «ml  r.,j>lnx      f  i  c  t  lv» 
hcofi-n  *'r.>..«  t»M'  rUft'r.  n  ».J.;.vlor  nrca*  mul  with  the  Tntol  •tor*-* 
for  CopJnK  Siylf  and  Coping  I  U*-ct  I  v.  n<  «• . 


1:  MKr-fnnr'; 

VAKrAlJl-KS: 


IS7 


)fl5 


St'»ry  3 

'♦tory  S 

A»  Tiwrr/ 

lU 

14 

10 

14 

STOIY  3 

.15 

157 

ACCFESSION 

STORY  5 

.15 

185 

AUmORITY 

STORY  4 

.31 

.21 

171 

AiairrY 

STORY  6 

.22 

.19 

199 

ANximr 

143 

STORY  2 

in 

.28 

.21 

STORY  1 

.i5 

129 

ACAD. TASK  ACH. 

STORY  7 

.30 

213 

M  -  TASK  ACH. 

227 

TOTAL 

COPDIG  EFF . 

•  5L 

.57 

.58 

.47 

171 


199 


143 


l?9 


213 


<itory  4 


10 

14 

10 

14 

.31 

.21 

.22 

.19 

.20 

.20 

.15 

.24 

.19 

.16 

.17 

.29 

.14 

.17 

.55 

.45 

.57 

.49 

.28 

.21 

.15 

.16 

.47 

.47 

.15 

.24 

.19 

.16 

.17 

.16 

.57 

,59 

.30 

.29 

.U 

.17 

.49 

.24 

Sifify  Cof»pl«'tl»«n 


HYPOTHESIS  31-    There  wlU  be  a  positive  relationship  anong  Che  measure*  ot  the  >m 
Story  Completion  coping  style  dioenslons  and  Coping  Ef f«ctlvene»s 
scores  across  the  different  behavior  areas  and  with  the  T«tsl  sc«r«* 
for  Coping  StyU  and  Coping  ECf«ctiv«n«w. 


IKSTHUJfjnS: 
VARXA8LES: 


Story  Completion 
Instrufacnt«llC]r 


162 


190  _ 


176 


204 


148 


134 


Stcry  3. 
ACGRiTSSICN 
10  14 


Stor-  5 


Story  4 


Storv  6 


Story  2 


218 


Story  I         Story  7 


XPR 


HA  -  TA 


10 


10 


14 


10 


10 


14 


10 


14 


10 


STORY  3 
162  AGCRESSIOM 

STOFY  5 
190  AlfTHOItm 
STORY  4 
AHXIETY 
STO?»Y  6 
ANXIETY 
STOXi  2 
IPR 

STORY  I 
134    ACAD.  TASK  ACH. 

STOKY  7 
218    MA  '  TASK  ACH. 

TOTAL 

232    DISTRimEKTALITY  .44 


176 
204 
148 


,22  .18 

.15 

.14 

.20  .19. 

.21 

.18 

.14 

.20 

.14 

.18 

.18 

.17 

.25 

.19 

.21  .14 

.14 

.23 

.22 

.18 

.18 

.14 

4? 

.18 

16  .17 

.25  .23 

.44 

.47  .46 

.42  .46 

.61  .52 

,51  ^37 

.43  .51 

»62 

14 


HYPOTHESIS  32a:    There  will  be  a  positive  relationship  among  the  Coping  StyU 
Diojension  Total  Score*  and  Total  Coping  Effectiveness. 


mSTRUHOlTS:    Story  Coisplctlon 
VAMABIES:       Coping  StyU  Dliienslon 

Total  Scores  and  Coping 

Effectiveness 


219 
220 
221 
222 
:23 
224 


TOTAL 
3TAKCE 
"OTAL 
ENCAGEMENT 
TOTAL 
miTlATIC^ 
TOTAL 
AID  ADVIC3 
TOTAL 
SOL\T.R 
TOTAL 

IWLEMrNT.TION 

fOfAL 

T(Tr.\T  KVA'  . 
OF  %\'TL()52 

T(Tra 

Til 


,35 

.25 

,4t» 

.30 

.37 

,:6 

.17 

.^^ 

.20 

^4 

\\ 

'??0 

221 

222 

 223  

724 

TO 

ro 

t.W 

TOlAl 

TOTAt, 

TMr:.\Tio>. 

ri?LE>*l'NT. 

.0 

iO 

IC 

1^ 

1^ 

.2> 

.!*b 

.30 

,37 

.29 

.17 

.31 

,22 

.89 

.S7 

.80 

.57 

.7? 

.64 

,$9 

.87 

.?5 

.71 

,67 

.73 

.71 

,S0 

.7- 

.86 

,85 

,73 

.67 

.71 

.64 

.66 

,71 

.67 

.73 

,67 

,89 

,86 

.7: 

.73 

.71 

.71 

.86 

.64 

.5. 

.60 

.'i9 

,5? 

_^68 

.HI 

.78 

.:3 

.VI 

,?0 

,11 

.  7  \ 

.  .> 

.30 

t  ' 

M 

.HI 

,  '*  * 

i  \ 

^1 

I  1 
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ItYPOTIfi'  .IS  3/»» 


Tf)>  rt   will   or  a  poSftlvr  rrlctl  ^nHhtp  0m'-n>-  i  ij>  r^'pitlK 


Ili-.-iHl.ff-f.fS- 
VAHlhMi.'-. 


226 


TOTAL 

225 

aTcotc 

TOTAL  eVAL. 

226 

Of  OUTCOME 

.43 

.47 

TOTAL 

227 

COf . EFFECT. 

.87 

TOTAL  KtSPOMSe 

228 

LfMCTH 

TOTAL 

232 

IKSTHUMT.-TALITY^ 

COP. 

RFF. 

rVAL.OUTC. 

10 

14 

.43 

1 

.47 

.35 

.44 

?27 


COP.  EFF. 
10        14  ' 


~:0        14        10  14 


.87 

.85 

.56 

.52 

.35 

.44 

.16  .19 

.33 

.68 

.69 

'2? 

.27  .,  . 

HYPOTHESIS  33:    There  will  be  s  posUlve  rel«Clonship  MOns  len(Ch  INSTKUICWTS:    Story  CAnsplecion 

of  reeponsee  ecros*  «11  behavior  jreee.  VAKIABLCS:       Leii^th  of  iUrvponses 

ecrocs  ell  bchevlor  sress 


138  186  172  200  144  1  30  214 


5:orv  3 

Story  5 

Story  4 

Stcry  6 

Story  2 

Story  1 

Scory  7 

AC^.'^ESSIGK 

A'^TKOaiTY 

A.\Alf.TY 

A  - 

TA 

KA 

-  TA 

;o 

14 

10 

14 

10 

U 

10 

14 

10 

14 

10 

14 

10 

U 

STOKY  3 

138 

ACGHESSICM 

.62 

... 

.60 

.60 

.62 

.59 

.57 

-57 

.43 

.62 

.53 

.60 

STORY  5 

.62 

.64 

59 

.69 

.64 

.60 

.60 

.39 

.64 

.67 

.66 

STOKY  4 

172 

AS.-XI^STY 

.60 

.60 

.39 

.69 

.64 

.66 

.61 

.58 

.43 

.65 

.60 

.69 

STORY  6 

200 

.62 

,55 

.65 

.66 

.64 

.66 

.53 

.57 

.64 

.64 

STOaY  2 

144 

IPR 

.57 

.57 

.60 

.60 

.61 

.58 

.63 

.5*» 

.51 

.56 

.62 

.54 

STORY  1 

130 

4CAD.TASX  ACH. 

.43 

.62 

.39 

.64 

.43 

.65 

.53 

.57 

.51 

.56 

.54 

STOKY  7 

214 

SA  -  TASK  ACM. 

.53 

.60 

.67 

.66 

.60 

.69 

.64 

.64 

.62 

.54 

.38 

.54 

TOTAL  LCCTM 

228 

or  t£SfOSSZ 

.79 

.81 

.81 

.86 

.80 

.86 

.85 

.81 

.82 

.76 

.68 

.80 

.80 

.83 

HVPCmiZSIS  34:    There  vill  be  e  positive  reletlonshlp  tuoni  the  t ensures  of  Che 
•Me  Story  Completion  effect  4l«cnelan  ecross  the  different 
behevior  erees. 


WSTlWWffTS  r 
VARtA8LES: 


Story  CoBpletlofll 
Positive  Affect  Hero 


139  _ 


187 


173 


201 


S'^OKi  3 

159 

ACGKLSSICN 

STORY  3 

187 

AlTrfORITY 

SVOKY  4 

173 

AXXXET? 

STORY  b 

20  i 

ANXXKTY 

CTORY  2 

145 

IPR 

STORY  1 

131 

/XAD.TASV.  ACH. 

STi"*RY  7 

215 

MA  -  TASK  ACH. 

TOTAL 

229 

POSITIVE  AFF* 

14 

f 
i 

i 

.24 

...  J.,. 
.161  .19 

.20 

1  

i4 

 1 

1  

.19 

.40 

.33 

S:rrv  5 


Story  4 
ASXIETY 


10 

14 

10 

14 

I  -24 

.''6 

.19 

.1? 

.28 

.19 

.28 

.^12 

.29 

.16 

.24 

.45 

.57 

.62 

.54 

145 


.?0 

! 
t 

t— 

.17 

.n 

"  "1 
.3? 

1  

.17 

.19 

.57 

.14 

■Story  7 _ 
jP_R 


10 


.17 


.19 


.6? 


131 

S^'^ry  1 


215 


A  - 

TA 

10 

14 

— Li? 

1 

.32 

.17 

__Sttfry  7 
_    _  »A  -  TA 


10 


.55 


14 


.24 

.19 

.1« 

.4? 

.S7 
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llYWJTUK'.fS  35:    Th«T^  will  be  •  pMiUiw.    r»  I  at  h.n.hlp  .w-m-  It.. 


 1H>!  


rrowf  3 

160 

AtT-fO»lTr 

.15 

SVMT  4 

174 

AlttTCTT 

.1^ 

STOtY  6 

202 

STOW  2 

U4 

1ft 

■  14 

.u 

STon  1 

132 

ACAO.TASK  ACH. 

.1> 

.14 

STOW  7 

216 

NA  •  TASK  ACN. 

.1^ 

.16 

TOTAL  NEGATIVE 

230 

AmCT  HUtO 

.22 

.43 

 [/^  


.16 

.!>, 

.16 

.29 

.43 

,20 

.16 

av 

.16 

.44 

un  1 

til     i..  iMvItT 

an  tit 

VAklAKIXS: 

 1'» 

1  \7 

'  1  • 

•Ji'.ry  7 

A  - 

NA 

•  TA 

lit 

lO'^ 

U 

.14 

.15 

.16 

.16 

.15 

.34 

.19 

.14 

.15 

.20 

,1« 

.16 

.24 

.20 

If 

.24 

.25 

.20 

.25 

A7. 

r?0 

.49 

.53 

Ivt  Afftct  }k'ro 


HYPOTHESIS  36:    Ttwre  will  be  •  po»lclvc  reUclonshtp  amon%  the  neJsures  of  the  sjm 
Story  Conpletlon  affect  dinsenslon  across  the  different  behavior  srces. 


nsTivicins: 

VAKIABLES: 


Storjr  Coaplecioo 
Totsl  Affect  Kero 
•nd  Others 


Story  3 
AGGRESS  10?; 
10  14 


189 


175 


203 


147 


133 


217 


STOPY  3 

161 

AGGRESSION 

STORY  5 

189 

AUTHORITY 

.21 

.27 

STORY  4 

175 

AKXIETY 

.23 

.17 

STOXY  6 

203 

ANXIETY 

.22 

STORY  2 

147 

IFI 

.23 

.25 

STCKY  1 

133 

ACA9.TASX  ACH. 

.20 

STOY  7 

217 

KA  -  TASK  ACM. 

.17 

,17 

TOTAL  AFFICT 

231 

HERO  &  OTHERS 

.55 

.53 

AlTaORITY 


btory  4        Story  6        Story  2        Story  1 


ANXIETY 


TA 


.21 

27 

.23 

.17 

.22 

.23 

.25 

.20 

.25 

.19 

.31 

.22 

.16 

.33 

.25 

.19 

.27 

.23 

.23 

.16 

.18 

.31 

.22 

.27 

.25 

.18 

.19 

.18 

.16 

.23 

.23 

.25 

.18 

.22 

.33 

.33 

.16 

.18 

.19 

.18 

.22 

.33 

.17 

.16 

.17 

.17 

.31 

.18 

.22 

.20 

.20 

.24 

.54 

.60 

.58 

.52 

.6? 

.53 

.55 

.62 

.47 

,63 

Story  7 


NA 

-  TA 

10 

14 

.17 

.17 

.17 

.16 

.17 

.17 

.21 

.18 

.22 

.70 

.20 

.24 

.53 

.52 

HYPOTHESIS  37:    There  will  be  positive  reUtionships  anottg  Che  Story  Completloo 

total  positive  affect  aeasurcs  and  ch«  total  coping  style  nwaaurea. 
There  will  be  a  negative  relationship  aisong  the  Story  Coiipletioii 
ii«sative  affect  neasures  and  the  total  coping  style  aaasures. 


IKSTRUXQRTSt    Story  Comoletion 
VARIABLES :       Tot^l  affect  x  Total 
Coping  Style  Heaaorea 


221 


222 


223 


224 


TC7AL 


TOTAL, 


TO*:    AI?  ADV'.C-: 


TOTAL 
IMPLt.>S:NT. 


225 


TOTAL 


22A 


227 


TOTAL 


TOTAL 


OUTCOME      EVjKL.OiTC.  COP.pFF. 


232 


TOTAL 
niSTRl'MENT. 


10  u 

10     i-;  i: 

14 

10 

:4  10 

14 

10 

14 

10 

14  10 

14 

10 

14 

10 

14 

229 

TOT.AL  PCSTTIVE 
AFtiCf  HFr.O 

\ 
\ 

.IS 

IS 

.22 

.22 

.23 

.30  .40 

.39 

.15 

.25 

.14 

:30 

TOTAL  KECAriVE 
AFFECT  HLRO 

1 

'.lU  1  ..25    -.20  ! 

-.14 

-.76 

«.25 

-.16 

-.26 

-.15 

-.14 

HYPOTHESIS  38: 


There  vil!  be  po<lcivo  relationships  b«tw«<«^n  lA-ncith  of  Response 
and  Copin^i  Ef i^cclveness  scores  for  each  story. 


INSTKlW^rrS :    Storv  rcnplction 
V4\RIA8LES:       Leni:rh  cf  Rospx^nse  x 

vari%nis  Copln<;  Effective- 
ness VariaMes 


STORY  1 
130  RES.LENCTH 

STORY  2 
144  RES.LENCTM 

STORY  3 
158  REit.L&^CTH 

STORY  4 
172  HK5.Tm.TH 

STOSY  5 
186  HES.LI^IKCTH 

STiKY  6 
Mil  KFS.U'K^.U! 

.srOKY  7 
:i4  hKS.'KNi.Tll 


-.15 

li3 

S*  - 

rv  2 

fOP. 

10 

14 

-.15 

-.14 

157 


ct)r._K}  y\ 
I  i)"    1  't 


171 


"to?.  7} 


185  

»"  1 


_Sto  i\ 

cor/*' 
Id 
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<   j.fni  i.fvl*  .tlifi  »    1  ).'.    n-'l  <    n»*i.   Iff.  III'.,  n        m     nr.  -  In 
tf. /l««r  Ar.Mh  .n  r  '      t  Iti    t -..    i»r'»l' if.  i  »  .  »  i  t  s  i.n  wi  ii  an 
po:i'iv»    ri  l.jl  lon-.hlpii  ^1  Hi  n.     Kit  It!  '.f'Tf 


177 


f  1^ 


Aj./n  'Y_ 


-.15 

.16 

.14 

-.10 

.14 

.20 

7^  im 

65    TASK  ACk. 

TOTAL 
109  STANCE 

-  15 

n.'.iU'MK:  T.S.  Story  i.».<l  SintiMce 
VAKIAWXT.:        Stniu-f  «  St  •net* 


_y05    i^lO  

I  A_-_^T A_        STA.M  E  

T»i        14        10  "14 


HYPOTHESIS  40:    T.  er«  will  be  positive  rc! atlorships  among  Measures  of  the  aawe 
coping  style  construct  in  the  ■ame  behavior  areas  acrosa  the 
two  projective  Instruaienta. 


ir:ST1ll->C&TS : 
VAKIABLES: 


^Jt-nlrnce  and  Story 
Completicn 
EnKagenent  % 
en§a(e«eDt 


150 


178 


S'.ory  3 

agc'"£ss:c;n 
10  \u 


101  ACCRESSION 
64  AUTHORITY 

93  A-^TCirrr 

r;T£K?EF5CKAt 
75  RELATIONS 

TASK 
66  ACHIEVEySNT 

TOTAL 
no  EKCACEHD^T 


Story  5 


ID 


1^ 


-IS 

Kirf01HCSZ5  41:    There  vlll  be  poeltivc  re  I  at  ionehl  pa  aaong  Masures  of  the  aaac 
coping  ttylc  conftruct  in  the  aaiM  bchtvlor  arcaa  across  tha 
tvo  projective  inf trutaents. 


SENTENCE 
ICZ  AGORESSIOK 

a5  aiti:or;iy 

94  A.NXi:STY 
ACADEMIC 

o7    TASK  ACH. 

TOTAL 
111    AID/ ADVICE 


151 

Srory  3   ^S^ 


179 


iG 


165 

Story  A_ 
A-NXIETY 


10 


14 


19  3  _ 
Stary  6 
AKXIETY 

I0_l4j 


137 
Story 
I  Pit 


mSTRUNEKTS: 


VAKIAIItC$; 


Sentence  and  Story 
Oisipletlon 

Ald/Advlce  X  Ald/A4vlca 


Story 
A  '  TA 
10  I 


?07 


771 


Story  7  TOTAL 

AID/ADVICE 
14 


_KA  -  TA 


14 


10 


KVPCTKEJJtS  4*:    Thert«  v.  11       ;>o!-'tlvc  re  I  it  lonshipi  anong  twast'rc*;  of  the  satrc 
cc^pifij,  sLvltf  c*>pAtruct  in  the  a<tmc  &tfh.ivior  «rc^s  across  the 
tvo  projective  msiru.Tk'nt*. 


157 


185 


Storv  4 


ir 

\oy 

SENTFNCr 
AtV.Rf.SS:JN 

c*» 

aithoritv 

95 

ANXim 

77 

i\T»Krrv>0KAt 
R;  j  athtns 

75 

A^.iuvnrNT 

U2 

Ti».  A  I, 

Coi'iNu  C/T. 

Sr.Mv  ft 


.17 


3 

9 

tv  3 

rv  1 

iru 

A  - 

lA 

iti_ 

_  J 

10 

.15 

-.14 

ntSTRtfffiriS : 
VARIABLES: 

7?7 


J'  ^ 

10 


Sentence  and  Story 
Cofrpletlon 

C.'ping  Ef fectlvenesa  x 
Coping  Effectiveness 


y  7 
TA_ 

-.14 


10 
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.11  M  ALT  ((A    t  (  AJ  n?.' 


u)ut*ii  in  tilt  'tptttic^  r  .<f«pl.  tl  tifi  i'liNltJv  AUiMi  (iM  <i  <ur(  N  "f 


IA5_F_  in 

variahij:''*  • 


•  r .  rv  <'"!  pl4-t  l"n  ft 
'  t  nil  Hi  J   r  cmplctlcn 

^  t  'I  /  }' 'Hfi  lv<'  Af  fvctn  X 


109 


JH7 


sorm.rc 

107 

MSITf  T  AfTECT 

90 

AUTHOj'i-nr 

W6lTI,t  AfTECT 

99 

AUXIETf 

POSITIVE  AFFECT 

81 

IPR 

FOSITI.'E  AFFECT 

72 

TASK  ACH. 

TOTAL 

116 

POSITI'.'E  AFFECT 

10 


.15 


to 


10 


14 


1/i'. 




Ah/,  lirf  ip>  

14 


10 


.20 

.21 

10 


14 


_  ni  

A^  -  JA 
14 


7IS 


7?9 


•.>.iry_  7      l^criAl  WjS^ 
T.A  "-  TA"^    AKF.  VkKO 
10        14"      10     .  14 


HYPOTHESIS  43b:  The  Story  Completion  Positive  Affect  oectures  will  be  negatively 
related  Co  the  Sentence  Completion  Hostile  and  Depreisive  Affect 
measurea  of  the  sane  behavior  area. 


INSTRWCNTS: 


VARIABIXS: 


Story  and  Sentence 

Completion 

Story  Positive  Affect  x 
Sentence  Hostile  and 
Oppressive  Affect  meaaurea 


159 


187 


173 


201 


145 


ACCKSSION 

104 

HOSTIU 

AGGRESSION 

105 

DEPRESSIVE 

AUTHORITY 

87 

HOSTILE 

AOTHORITY 

88 

DEPRESSIVE 

AVXIETY 

96 

HOSTILE 

AanciETT 

97 

OEPRESSIVE 

IPR 

78 

HOSTILE 

IPR 

79 

DEPRESSIVE 

TASK  ACH. 

69 

HOSTILE 

TASK  ACM. 

70 

IIEPRESSIVB 

TOTAL 

113 

KCSTIU 

TCTTAL 

U4 

DEPRESSIVE 

AGGRESSION 
\0  14 


Story  S 
AUTHORITY 
10  14 


Stor> 


Story  6 
ANXIETY 


131 


215 


229 


Story  2         Story  I 


A  -  TA 


Story  7  TOTAL  PCS, 
t.A  ♦  TA     AFF.  HERO 


10 


.14 

14 


.15 

10 


14 


-.17 

.17 

.23 

10 


.14 

10 


14 


14 


-.16 

-.19 

.17 

-.20 

.19 

10 


14 


-.16 

-.17 

ttY.»oniiSis 


^3c:    The  Story  Co<npl£tlon  Noki.^tlvc  Affect  measures  vill  be  negatively  related 
to  Sentence  Positive  At  fee c  mcdkures  of  the  $dne  behavior  area. 


IKSTRUMEXTS : 


VARIABLES: 


Story  and  Sentence 

Cofnpletlon 

?tv'ry  Necative  Affect  x 
Sonionce  Positive  Affect 


^60 


:S8 


174 


:o 


^ECATl\-r  AFF. 
107  A4'^RES5:aN 

rv^nivr  aff. 

90  .UTIIORinf 

.22 

^^ITU-  AFF. 
99  ANXir.T\' 

POSITU-  AFF. 
SI  ITK 

.14 

l\>SITI\i  AFF. 
72    T\SK  ACH. 

TOrAL 
U6    r\n>lTI\T  AFF. 

146 


216 


•^rorv  7 


10 


10  ^  14 


•  IS 


230 


NFC.UFrCT 


10  14 

__^t4 
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r.  I  ai  1  '1  to  uli  Hi  I-  IJ'  sill. 
hnmc  III  hi-jvttir  flrea 


1RH 


luj  ijL  |)r<  t.f<  i  Vi   Atitrf  'm  I'Hir^  «  (tf  tlir 


^lU      '  14 


10  ?4 


I  y_  1 

:  a'  ~ 

14. 


104  HOSTILE 

1 

.15 

AccyrssitjH 



-.15 

AtTKOHITT 
87  HOSTILE 

.14 

Amoum 

8a  DEP?eSS!VZ 

.14 

.17 

.19 

ANXIETY 
96  HOSTILE 

ANXIETY 
97  DEPPESSIVE 

.16 

IPR 
78  HOSTILE 

IPR 

79  DEFi>ESSIVE 

.16 

.18 

.17 

TASK  ACH. 
69  HOSTILE 

.14 

TASK  ACH. 
70  DEP^nSSIVE 

.15 

TOTAL 
113  HOSTILE 

TOIAT. 
lU  D£?KKSSIVE 

.24  i 

! 

.16 

t  ■  f*ph'i  Ion 
VARIAmr*;:        «.iory  »m  m»Jvc  Aff«rt  k 
S.  i»|  I     I   Jloftt  1  to  And 
i>*  pri'Mhtvc  Af fret 


 71A 

-  t-A  "  TA 

 P. 


Ahh .  ^ 
in  14 


-.14 

.14 

-.15 

-.14 

.18 

.19 

HYPOTHESIS  44a:    The  Sentence  Completion  tneasures  of  Coping  Style  dlnwnsions  will  be  ncSTRrXEKTS !    Sencer.ce  «nd  SAI 

positively  related  \o  the  SAI  Good  Coping  measure*  of  the  five  VARIABLES*:       Sentence  Completion  Taak 

different  behavior  areaa.  Achievement  Coping  Style* 

X  SAI  Good  Coping  Measure  a 

 65_         „     66  67  109  IIP  111 

_TASy  ACS,      TASK  PZH.      TASK  ACH.  TOT Al  TOrAL  __TOTAL 


ST;^-NC^       ENOACEvENT    AIP/AiyaCE       :^T^j;CE       CXAGEK'A-f  AID/AqVtCE 


10 

14 

10 

14  10 

14 

10 

14  10 

14 

10 

U 

SAI 

37 

TASK  ACH. 

.28 

.44 

.23 

.37  .21 

.34 

.25 

.14 

.26 

TOTAL 

42 

SAI  SCOU 

.20 

.44 

.13 

.34 

.30 

.19 

.24  .21 

.32 

.22 

.32 

UY?OrH£SlS  44b. 


SAI 

AG  IPR 

TOTAL 
42    SAI  SCORE 


The  Sentence  Collet  Ion  r«aiurea  of  Coping  Style  dietenaion*  will  be 
positively  related  to  the  SAI  Good  Coping  eteaaures  in  the  flv« 
different  behwlor  areaa. 


74 


10 


75 


76 


109 


110 


IPR 


TOTAL 


TOTAL 


in 


STANCE       £yCAG£>r:\T    AID/ADVTCE       ST.V.CE        E^CAoE^^r.T  AlD/APyiCE 


10 

14 

10 

14 

10 

U 

10 

U 

10 

14 

.15 

.15 

.30 

1 

.26 

.16 

.26 

.17 

.15  i 

.17 

.19 

.24 

.21  I 

.32 

.22 

.32 

» STRUWNTS ; 
VARIABLES: 


Sentence  CoaipleClon 
jnd  SAI 

Sentence  Completion  IFR 
Coping  Styles  x  SAI  Good 
Coping  neaaucca 


HYPOTHESIS  44c: 


SAI 

38  AirrUONlTY 

TOTAL 
42    SAI  SCORE 


The  Sentence  Completion  me^^sur^s  of  Coping  Style  dimensions  will  be 
positively  related  to  the  SAI  Good  Coping  nseasurea  in  the  five 
difzisr^nt  buhavlor  areas. 


«I3 


S5 


Amv<;n\ 

AlTi'ORirV 

7M 

STA.NCF 

ENGAi 

A ID/ ADVICE 

10 

r. 

10 

l- 

U 

10 

.28 

.'4 

.19 

.  22 

26 

U 

.31 

.1» 

.21 

.27 

.29 

JJO_ 

 Wl\}.  

rMMi  t  NT 
10  I'll. 


lU 
 ^Tt^lAI.^ 

Atp/A'nvi'n: 

10   /  14  " 


.2J 


.7/ 


.29 


IHSTRIXENTS :    SoiUence  Completion 
and  SAI 

VARIABLES:        i^ctitoncc  Coofpleclon 

.\uthority  Coping  Styles  x 
SAI  Cc^d  Coping  measurea 


MYPOTKF.SIS  '♦4d:    Th,«  S««nt«*ncr  C«'nplcti*»n  nwAsun  ^  of  Coplu)>;  Slvh-  dtm«T««lon«»  will  be  tNS  .T<r^'>*N r5  :    »s«iUottfC  und  SAI 

P»»<itlvclv  rolalcj  to  iho  SAI  C«^od  Coptnj;  ntMJuro*  In  the  fU*i>  VAKlAnlE^;        >»m«im  f .-nplrtit'n 

dlttrrvnt  b»'havic»r  arr«i».  C'ptm;  .*«tyl» 


SAI  t  tusi  (opfng  flK'/iMiffa 


Mf.NU  1'  ANT  CfmKri.ATTOnS, 


HYPOTifKSlS  66e:    Ihc  Sinti-nce  Cij«|ilorl»n  mtHHurrii  pf  Coping  Hrylc  dliM-nilun^  will  be 
poslilvily  rtlot*'d  to  the  ".AI  Cimd  Coping  »fe«iijrc»  In  the  five 
different  buhnvtnr  arvai . 


^lACK  HI 

1N<JTRI'MKNTS :     S.-ninnCC  tnd  SAI 
VARJAHUS:      5/nt«ncr  Ct^nplrtlon 

A>5Kr««h|fm  ti.plnK  StjfU* 
K  RAl  Cuod  Carping  Maavrea 


SAI 

TOTAL 
42    SAI  SCORE 


100 


101 


iO? 


14 


10 


14 


10 


14 


10 


109 


110 


TOTAl. 


lit 


TOTAL. 


10 

14 

10 

14 

10 

14 

.20 

.17 

.22' 

.17 

.22 

.19 

.24 

.21 

.32 

.22 

.32 

mmmSlS  45a:    rie  story  CompUtlon  mcaaurea  of  Coping  Style  dlacnalona  will  be 
poeltlvely  rtleted  to  the  SAI  Good  Coping  ateauree  In  the  fWe 
different  Uhevlor  ereee. 


IN^'TKUICNTS'    Story  Coaipletlon 
jind  SAI 

VAXZABLCS:       Story  Completion  ACedealc 
Tesk  Achleveaont:  Coping 
Stylee  X  SAI  Good 
Coping  aeeeuree 


121 


ACADEMIC 
TASK  ACHIEVE. 
STANCE 


37 
SAI 
TASK  ^CH. 
10 


42 
SAX 
TOT.  SCORE 


10 


14 


122  QIGACE>£NT 

123  DilTlATlOK 

124  AID/ ADVICE 


125  SOLVER 


126 

IMPLEMENTATia, 

127 

OITCONE 

128 

EVALUATION 
OP  OUTCOME 

134 

INSTRUMENTALITY 

219 

TOTALS 
StAKCE 

220 

CTCACEMEJrr 

.16 

221 

INITIATION 

16 

.22 

222 

AID/ADVICC 

.14 

223 

SOLVER 

.18 

.18 

224 

IMPL£MENTATIC% 

.21 

.22 

225 

OUTCOME  .16 

17 

.20 

226 

fcVAU.^TION 
OF  OUTCOME 

.21 

.17 

232 

INSTKUMKNTALirV 

1  .22 

i  .27 
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HV|•^/'l^^  .IS  /t-il       lli.   m  .iv  f.-t.phMun  fM-*i',ur'»  4)f  (nptn^  SlVli  -11'.  nulMn*  wlU  be 
diffrrtnt  SihiivJur  at*  itn 
'♦0 


135  ST/-NCE 

n6  DiCACEMDfT 

137  IKITZATZON 

UA  AID/AIWICE 

139  SOLVER 


 ;_A}  



lU  u 


uo  imflem?:ntatign  .21 


Ul  0»rrcOME 

mtUATlON 
U2    OF  OUTCOME 


INSTKP-fKNIALITY  -.17 
TOTALS 

219  STANCE   


220  ENCACErZNT 

221  INITIATION 
22^  AID/ADVICE 

223  SOLVER 

224  IMPLEMENTATION 

225  OLnCOSE 


KVALUATICN 

226 

OF  OUTCOME 

AL 

.17 

232 

INSTRUMENTALITY 

.23 

.27 

.14 


.15 


xl5 


*23 


05 


;___'>AJ,  

.16 

-.14 

...22 

INMKn^l  Ni',-     St  ,ry  (  .  .-.j,! ,  i  » „n  »n4 
.Ar 

VAKI^HUS*        SiMry  {.... pl.t  ion  inLr- 

p«  ff.wfuil  k  J  (It  Innx  C  •pliiit 


HYPOTHESIS  4Sc:    The  Scory  Completion  ia«4surcj  of  Coping  Style  dltMnslona  will  b« 
positively  related  to  the  SAI  Good  coping  naaau res  In  th*  flv* 
different  cehavlnr  ■rcaa. 


INSTRUMEKTS: 
VARIABLES : 


39 


42 


.ML. 


AGGRESSION 

149 

STANCE 

£}icage:^t 

INITUTION 

152 

AID'ADVICE 

l!>3 

SOLVER 

I5i 

I  ^^?LE  MENTATION 

1S5 

oirrcoME 

iVALUATTON 

156 

OF  OJTCOME 

162 

INSTRL'MENTALnif 

TOTALS 

219 

STAKCE 

220 

ENGAGEMENT 

221 

INlT-ATtON 

222 

A 10/ ADVICE 

223 

SOLVER 

224 

IMPUMENrATIOl 

225 

ollTCo^« 

EVA' lATICN 

226 

OK  OUTCl^y 

23.» 

INSIKI'MTNTALITY 

y^r,CR:SSiaN  TOT.  SCORE 
10       14       10    .  14 


Story  CoiipleCloa 
and  SAI 

Stoiy  Cn-npl«tion 
Aggrepafctt  Coping 
SCylea  u  SAI  Good 
Coping  Maaure* 


I  .17 


.16 

.22 

.14 

.18 

.17 

llu   Mor/  C..pl'fl..N  "«"»r  1  t..,Jt,>   Myl.   ,|  lu»  l  nnn  will  he 

poHj'iv  ly  r«  I. It'll  t"  n».   '.A I  (.  '-.1  (   plhy  fti»  M'tnr.  «  lit  M»i  Mv« 

 '.]  \7  

s/;  s/  f 


JSSTHIW  .1' 
VAUIAUI  I  - 


.1x1     A I 

'  I  i.rv  (  '.tup  1 1  1 1  iitt  Aititlirtjf 


AN/IETY                10        U        10  14 

Story  4  i 
163    STANCE  | 

} 

144    EKCACDCMT  ; 

165    INITUTIOK  A 

1 

166    A  ID/ ADVICE 

-.14 

167  SOLTEK 

169    IMPt^WNTATION  j 

.  17 

r/A!,UATI(W  j 
17^    OF  00TCO« 

I 

176    INSTIUMENTALITY  j 

.17 

TOTALS 
219  STA.';CE 

220  ENGAGEMENT 

.16 

.16 

221  IKITIATIOK 

.19 

.22 

222  AID/A0VICE 

.17 

.14 

223    SOLVER                        1  .21 

.18 

i 

22i    IMPLEMENTATIOK          -  19 

.22 

225    Ol!TCO«  ! 

.20 

EVALUATION 
226    OF  OOTCOME 

1 

.17 

232  INSrRU>eNTALITY 

,21 

.27 

HYPOTHESIS  45e:    The  Storv  Coiapleclon  ta^aiures  of  Coping  Style  dimension*  will  be 
positively  re  laced  to  che  SAI  Good  Coping  aeMurc*  in  the  flv« 
dlff erect  behavior  areit. 


38 


42 


INSTRUMEKTS:    Story  Completion 
and  SAX 

VARIABLES;       Story  C^apletloo 

Author Icy  Coping  Styles  x 
SAI  Oood  Coping  aessures 


SAt 


SAI 


10 


AOTORITY 

177  STANCE  _ 

178  ENGACBMEKT  _ 

179  TNltlATION  _ 

180  AID  ADVICE  _ 

i.81  SOLVER  _ 

18:  IMPLEMESTATION  _ 

183  OUTCO>jr 

EVAIUATIOK 
18..    OF  OUTCOME 

I9i">  iNSrRlIMNIALITY^ 

TOTALS 
21*  STANCE 


220  EXr.XCEMWT 

?2l  INITIATION 

22:  Alli  ADVICE 

72)  ?0!.\'ER 

224  IMT-EMDiTATlON  . 

22*  0t70O»C 

fVA:i»ATl(W  Of 

22^  vHTCOMF 

23:  i\r.  hum;  s»  m  nv. 


14 


.17 


s  .20 


.16 


15 


.20 


j15 


.19 


10  14 

.17 

.16 

.20 

! 

\  .15 

.  .15 

.16 

.2? 

Ah 

Lis 

u 

JO 


ir/.'OTJibSlS  l**jt 


OutlMvcly  r'*l/it>d  tu  {}).  SAI  Cood  ^oplnH  ma'AMUfe*  fn  the  ftv«; 


U7 


_  TihJ  


mi\A  '.A I 

Slory  r..mph'»  l..n  Aniilrty 

(i.plftK  'itylt-N  X  SAI  (*00<i 

C  'plng  fiic«iiiirr» 


ANXIKTY                10        \U        10  U 

STCWr  6 
IVl  €TA!iCE 

m  aciCDm  .is 

.14 

193    IHTIATIOM           .  14 

.14 

.15 

194  AID/ADVICE 

195  SOLVEI 

196    IHPLCM^TATIOH  .16 

.14 

197    OUTCOME  -16 

.14 

.17 

eVAtU^TIOS* 
198    OP  OUTCOKE   

204  IKSTRUMENTAtnY 

.21 

TOTALS 
219  ST/JiCE 

220  ERGACZMEST 

.16 

.16 

221  IMITIATION 

.19 

.22 

222  AID/AOVICS 

.17 

.14 

223  SOtVE& 

.21 

.18 

224  IMPLEMENTATION 

.19 

.22 

225  OUTCOJC 

.20 

EVALUATIOK 

226  or  oirrco>£ 

.17 

232  aSTltUJCTALrrY 

.21 

.27 

KYPOlilESlS  45g:    The  Story  CoizpleClon  aeasures  of  Coplnt  Styl«  diacosloiM  will  W 
posi^-ively  »1dCea  to  Che  SAX  Good  Coping  aeaaures  in  the  five 
different  behavior  «re«s. 

37  42  ^ 


msnUMEKTS: 


VARIABLeS: 


SAT 


nonacadexic 

TAbK  ACHIEVE, 

205  STAKCZ 

206  ENGAC£>ji:KT 
20?  aiT^ATICS 
20o  AID/ADVICt 
:09  SOLVER 

210  IM?L£?1£KTA7I0K 


TAgk  ACH. 
10  14 


SAI 


TOT,  sew 
10  14 


Scory  Coaplecioa 
and  SAI 

Scory  Conpleciofl  Moo- 
accdeoic  TMak  Achicveacnt 
Coping  Scylcs  %  SAI  Coo4 
Coping  Measures 


211 

OUTCOMi 

212 

EVALUATtON 
OF  aTCOME 

213 

DiSTR'JWENTALm 

219 

TOTALS 
STAHCC 

220 

ENGACEMENT 

.16 

221 

IHITIATICH 

.16 

.22 

22: 

AID/ADVICE 

.14 

223 

SOLVeK 

A> 

22« 

IMPLE^CNTATIOK 

.21 

.24 

2?5 

artccpw.           .  16 

.17 

,20 

rVALl'ATTCW 

.21 

 Al 

INSTHiJMJ'NTAl.Trv  

_JTl 

n  1'  r  I  1 1«  M  I  Ai  u^*^„ 


llYroniK.IS  46      Til*-  S-nt.nc  (.nttpl.tinn  m.  ..Hur-n  of  (.-pin/  Jf^<Hv.  im^..  will  h, 
poiltlv.  ly  r.  ifltf'd  to  the  l-Al  R»od  cop* -r  »co»ur.  •  lu  tht-  btmi 


K)1 


cop.  KI^K 


 Hh  


SAI 
TASK 
37  ACHIEVBOHT 

3$  AVmXITT 

39  ACCKESSION 

imKPERSQIIAL 
^  ULATIOKS 

41  AKXim 
TOTAL 

42  SAI  SCOtE 


10 

U 

10 

14 

.2* 

•  H 

r21 

.18 

.27 

.17 

.32 

17 

.27 

.22 

.20 

.40 

 95  

J  op    J  I  j 

To  "'n* 


77 


r.8 


n? 


la  ' 

"'5/ 
Hi  ' 

JJJ  i 
u 

Toi'.  kmT 
10  T4 

.17 

.32 

.47 

.20 

.24 

.4^ 

.24 

.» 

.1". 

.xt 

t2} 

.31 

i23 

M 

.16 

.16 

.13 

.20 

■  24 

.21 

.27 

HYPOTHESIS  47:    The  Story  C».pletlon  ne^nuret  of  coping  effectlvcneii  will  be 
positively  related  to  the  SAI  good  coplog  aeeturca  In  the  •mm 
b«hevlor  «re«a. 


IN  ji  '  W  •  IS' 
VARIAHll-S: 


S,  r,t  .lie    i  .H.plt 

s.  ni.niL  Ci.pJnK  Kfffct  We- 
nt     X  SAI  (  Hul  Coping 


INSTRUMDfTS;    Story  CoeipUelon 
■nd  SAI 

VAKIAkLCS:       Story  Coping  Ef ftctlveniii 
X  SAI  Good  Coping  iM<0ur«t 


157 


S'-ory  3 


SAI 
TASK 
37  ACHIEVE)EiT 

3B  AimtORITY 

39  AGCRESSIGN 
IKTERPEKSGHAL 

40  KELATIGKS 

41  ANXIETY 
TOTAL 

42  SAI  SCOU 


ACGKESSION 
10  K 


.16 

HYPOTHESIS  48«:    The  SAI  Cood  Coping  tcorei  will  be  potltlvely  reUtcd  with 
the  Story  Completion  poalclve  Affect  MMurea. 


185 

171 

199 

143 

129 

213 

227 

Story  5 

Story  4 

Storv  6 

Story  2 

Story  I 

Story  7 

TOTAL 

ifTMflRTTY 

ANXimr 

ANXIETY 

ire 

A  - 

TA 

NA  - 

•  TA 

COP. 

EFT. 

10 

14 

10 

14 

10 

14 

10 

14 

10 

14 

10 

14 

10 

14 

.14 

.23 

.20 

.17 

- 

.20 

.15 

.18 

.23 

.14 

.16 

.15 

*?0 

.19 

.  .16 

.23 

INSTRUICNTS: 
VARIAILES: 


Story  Coopletloa 
•nd  SAI 

Story  Conplctlon  Poettlv« 
Affect  Meeeuret  'A^ 
Cood  Coping  Scoitt 


201 


215 


229 


SAI 
TASK 

37  ACHIEVE>ffiNT 

38  AVTHORITY 

39  AGGRESSION 
INTERPEKSONAL 

40  REUTICKS 

41  ANXIETY 
TCTTAL 

42  SAI  SCORE 


.19 

.17 

.16 

-.14 

HYPOTKESIS  iSb:    The  SAI  Cood  Coping  secure*  will  be  ncgative'.y  reUted  with 
the  Story  C»?mpletion  Negative  ACfect  meeturee. 


DJSTRUJCXTS: 
VARIABLES : 


SAI  «nd 

Story  ConpletlOA 
SAI  Cood  Coping  X 
Sti^ry  Ci^lotlon 
Negative  Affect 


ERIC 


U6 


TASK 

37  ACHIEVE><ENT 

38  A'-ntORlTY 

39  AiXRESSlOl 

:Mt:Rrt^scHAL 

40  K£LATUT«S 

4!  A-wirn* 
42    SAI  SCOSC 


160 


Story  I 

Stcrv  2 

*»tt>rv  3 

K?O.AFF. 

NLC.AFf . 

Nff .AKF, 

5AI 

10  l- 

10  14 

10  14 

10   '  r* 


188 

 St»>ry_S_ 

MC.AKF.  . 
"10  14 


202 


218 


230 


St>'ry  6 
NKi  .An-. 


jtory  7 
10  V* 


10  14 


.10 

.1'. 

ifVPOTUfSIS  40 J : 


The  ^vAl  C' f'd  C"pln>'  ncort  m  will  bf  puiiltlvfty  rclfllcd 
wUh  Ihc  Smmce  C«>nipU>ilon  potoiLlvc  flffocl  tncfltmrefl. 


VARIABLKS- 


'•Ai  Cuod  C'*pinji  X 
*»«  nLt'nco  Ctxiiplctlon 
PuMltlve  Affect 


72 


81 


90 


SAI 

TASK 

37 

ACHiEv;>c»rr 

38 

AUTHOR  m 

39 

AGGRESSION 

INTERPERSONAL 

AO 

RELATICNS 

41 

AMXIETy 

TOTAL 

42 

SAI  SCSRE 

TASK  ACH, 
10  U 


.14 

10 


POS,AFF, 


.IS 

.15 

h-yyOTHESTS 


•9b:    The  SAI  Good  Coping  score    will  be  negatively  related  vlth 
the  Sentence  Completion  k    ;ile  end  Dcpreeeive  aceeuree. 


INSTRWCNTS: 


VARIABUS: 


SAI  end 

Sentence  Conpletlon 
SAI  Good  Coping  x 
Sentence  Completion 
Hoe tile  end  Dcpreeeive 
■eeeuree 


37 


38 


39_ 


40 


41 


SAI 


SAI 


SAI 


SENTENCF  COKP. 
I  ASK  AC-ilEVE. 

69  HOSTILi 
TASK  ACHIEVE. 

70  DEPRESSIVE 
IPR 

78  HOSTILE 
IPR 

79  DEPRESSIVE 
A13TH0RHY 

87  HOSTILE 
AUTHORITY 

88  DEPRESSIVE 
ASXlLTi 

96  HOSTILE 
AXXIETY 

97  DEPRESS  :VE 
ACG^E£S:CII 

104  HOST'iLL 
ACCRHS^:ON 

105  DEPRESSIVE 
TOTAL 

113  HOSTILE 
TOTAL 

114  DEPRESSIVE 


14 


10 


AbGRESStON 
10  14 


_SAI 


42 


-.30 


-.18 

.18 

-  30 

-.23 

-.18 

-.31 

-.28 

-.18 

-  36 

*;ai 


l- 

L_ 

-.161 

-.26 

-.17 

-.70 

-.32 

10 

14 

-.16 

-.28 

-.26 

-.29 

-.16 

-.40 

ASXIE'iY 


SAt 


14 


-.26 

-.18 

-.20 

-.14 

-.30 

TOT.  SCOKE 
10    .  U 


-.19 

-.19 

-.34 

.30 

-.23 

-.42 
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KN(.|  Atm  1AM  \ ' 

IWI-OTIIKSU  SO:    The     t»»p»t  l«»nal  Vnlu*  r  Intrlnhlf  fiK-fl  Jun-*  will  t*i 

;)osltlvtly  rcliJfd  with  the  b.  nt«  nce  nnd  Story  T"t«l 
'  >plnK  dlfrxfihlon  mctfcurc*. 


ri<  t  CP  ^ 


14 


OCC.VAL. _ 
10  14 


TOTAL 
106  AniTUDC 

TOTAL 
;09  STAMCZ 

TOTAL 
no  ENGACCMDIT 

TOTAL 

111  AID/ADVICE 
TOTAL 

112  cope:c  eft. 

TOTAL 

219  STAHCe 
TOTAL 

220  ENCACEIOT 
TOTAL 

221  DIITIATICW 
TOTAL 

222  AID/AQVICC 
TOTAL 

223  SOLVER 
TOTAL 

224  IMPLEJffiNTATIOII 
TOTAL 

225  OUTCO>C 
TOTAL  EVAL. 

226  OF  OUTCOME 
TOTAL 

227  COPIXG  EFF. 
TOTAL 

232  INSTRUMENTALITY. 


.29 

.15 

.22 

.19 

.22 

15 


16 


17 


19 


ore.  VAT.. 
FSTIISTICS 
10  14 


OfX  .VAL. 


occ.vAt.      ncc.vAi.._    dccm..  _  _  

MANACKhg^vr    SbT.F-SATlS    IT.  m.bTTM  Cjr.ATlV.lTY 


10 


14 


10 


-.14 

-.14 

-.14 

-.14 

-.16 

-.15 

-.14 

-.16 

-.18 

-.16 

-.17 

-.17 

-.14 

-.15 

,17 

-.16 

-.19 

-.22 

-.15 

-.17 

-.17 

-.21 

-.25 

-.16 

.14 

.15 

HYPOTHESIS  51:    The  Occupational  Values  Intrinsic  iue«»ur«f  will  be 

positively  r«leted  with  the  SAI  good  coping  •ea«uree. 


10        14        10  14 

.17 

.16  .10 

.15 

.17  .11 

.19 

.16  .12 

.21 

.16 

.26  .17 

.20 

-.15 

-.14 

.16 

?! 

(jf''~.V/l.._ 
CRrATlVlTY 

10  \f* 

-.17 

-.15 

Al  F  jn 

iNMHt'MH.i*;: 
VAKIAbLES: 

?7 


0(  (Ufi.it  h'tii*!  VhIuv*, 
S«  n«  •  till  ,  iind  Siory 

Of tHpwtl"neJ  Volue«, 
mt  rinnlc  Ml  •'iUToa  x 
Stni«ncf  jnd  *'tory  Tot«l 
Coplm;  dlmcnalone 

29 


(jC(  .VAL._ 
VAUKTY 


10 


.14 

.15 

-.16 

rOTAL 


10 


14 


.19 

-.16 

-.15 

-.14 

INSTRUMENTS:    Occpatlonal  Values 
end  SAI 

VARIABLES :       Occupational  Valuea 

Intrinsic  mesaurca  x  SAI 
good  Coping  meaaurea 


SAI 
TASK 

37  ACHir.liMENT 

38  AuTHC^ITY 

39  AGGRESSION 
INTExPERSOtvAL 

40  KEIJ^TIONS 

41  ANXIETY 
TOTAL 

42  SAI  SCORE 


14 


15 


16 


17 


19 


20 


27 


OCC 

ALTRwSM 

10 

14 

i 



.15 

.15 

.24 

.16 

.17 

.20 

.17 

.19 

ocr.vAL. 

EST}  ETICS 
10  u 


-.19 

 1 

ocr.vAL 


OCC.VAT.. 


OCC.VAL. 


(X:C.VAL. 


^.pi^p/"    ^££C^>Ft    SEU--SATIS    U  FF.L.STlM    CRKAfl  m  VARIETY 


14 


10 


10 


14 


-.25 

-.17 

-.19 

.21 

.IQ 

.19 

.21 

U  FF.L.STlM 

10 

14 

.21 

.14 

.17 

.17 

.15 

.15 

.19 

10 


-.14 

14 


.15 

-17 

.16 

.14 
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r  ly^Mj   I  AIM  {  %   i»J    S  Jf 


ntK/ilJvtl/  M-liit.J  with  VUwH  oi  iMt   Atltv*    I*.  s,^..i.» 


fill  .i'<ur*  h . 


(Hi JM  I  A  f  ! f  »f.;.   -  ji^JJ  JJA 

INSMfiMIMS-     Om  iir»'»t  Viihu  »  mid 

Vltw   lit  life 
VAHIAiiii/i:        (»M  .i|>«H..iM»  Vrthica 
I  i.t  rl  ri'.U  nw  'ihiift  «  X 
Vl(  wb  of  I  Ifc  Arllv« 


1^ 


43 


45 


46 


47 


50 


52 


53 


54 


55 


56 


5S 


59 


60 


61 


62 


63 


y4\ 

LOCUS  (W 
CONTRCfL 

LOCUS  OF  COHT. 
ACTIOfJ  - 
INACTIOW 
IMMEDIATE  - 
DETJ^YED 
RATE  OF 
ACTIO*: 
INTRINSIC  - 
•XTRIJ.SIC 
TASK  /CH.  - 
Ti»R 

COMPETITK^'  - 
CO-Ot'IRATION 
INDEPriD'tST  - 

intep dependent  . 
^•arned  status  - 
iESTa*~:D  status, 

CONfRC!iT  - 
AVOID 

SE* F-INITI. 
0T1'2R  IKITI. 
££1F  SOLVER  - 
CTTHER  SOLVER 
SELF- JOINT 
IMPLthi'NTATION 
aJSTRv-MENT  - 
F/NTASY 

CONT. /EXPRESS- 
IVITY L  ACCEPT. 
ACT  'PASS. 
EKD'^R  STRESS 
POS./KEC. 
SELF-COKCEPT 
VIEW  OF 
LIFE 
TC*AL 
SCORE 


fjf.r.VAL 
AUP»lSM 
14 


i»n«:Tic/- 


.18 


 17  

or  *  v/l  . 

Ft 


 1.1  

"siTt-  MIS 

'  1^ 


 ?<)  

J  if  f_;/At.._ 


 ?i  

(  \-i  At  I VI W 
I'. 


.14 


-.17 


-.22 


_77  

_yr  kjj  J  /J 


-.20 


 ?9  

J_f  IKINbfC 

If*  z 


-.14 


-.15 


-.20 


.19 


.16 


.24 


.13 


.15 


-.20 


-.23 


.15 


.19 


.27 


.20_ 


.23 


.16 


.22 


.21 


.16 


-.30 


HYPOn-XSIC  53:    The  Occupational  Values  Tncrtnsi':  measures  will  be  positively 
reloLed  with  the  '.tory  Tefal  Positive  Atfect  sea-sure  and  the 
StffiCence  Total  Positive  measures. 


14 


15 


17 


19 


20 


INSTRITCKTS- 
VARIABLES: 

21  „ 


Occupational  Values  and 
Scor-  Completion 
Occupational  Values  Intrinsic 
Keasures  x  Total  Storv  and 
T.^tal  Sentence  Positive 
Affect  fneasures 


27 


?9 


in 


2  29 


TCTTAL  STORY 
PCS  .-_*FECi 

6    PCS.  aKfECT 


10 


HV\AbF>5:-yT 
10  14 


SLLF-SATtS 


_gCC. VAL. 
l%r£L.STIM 

la  u 


CKEATIVITY 
10  u 


QCC. VAL. 


10 


14 


HYPOTHESIS  54:  The  Occupac tonal  Vslucs  intrinsic  o-essures  i-ill  be  »u»fattvtflv 
rel.it-d  with  ^ii'nirncc  local  Hrjitilc  jnd  Dcprr-'slv^  Aftect  and 
with  the  Story  Ccwplct-lcn  total  Negative  Affect. 


JK<iTRlMF\TS: 


VAKlA.JIF^i! 


 1 

(XV. N  y  . 



.j\  

:IENTF\**E 

10  T.T* 

to 

ViXTAi 

in  '<y>,l\t 

-.1'* 

..?3 

i  ;»M'K» vr 
\in*\  SUM* 

,16 

n»   \  *.\r  \  J   V  K 

>  % 

10 


••\. 

-J  .  * 

-•1? 

- 

1. .. 

O^riM* 'I  Vrtturs  and 

S  (II .  lui  r  -plfilon  and 
«.t  ,11 V  '"twipl.  1 1  i-n 
(\< up  »1  <««n,il  Viilue* 
Iri  t  nhir  m»  ii-iyrr-s  x 
S^nii-nci*  Ti'i  il  Mt'^tlta  and 
l.-t,-!!  niM^f*  At  feet 

m-<l  T.'i '!       't.  X*-i:Jtlvr  Aifcct 

 ?7  

It'    '^i*'     to  l« 


.1 


•.1-* 


•504- 


ItyHWtll'M.S 


111.    OctOf.rtll    r.»»l    V/lhM'N    rKlfillNU    III.  /HiMfl  H   will  t" 


IN' 


Iff 

.  t  IM  Ht  Ut' 


1« 


27 


23 


26 


SfCESS  SFHWITY 


rKKSlK.E 


 ?s  


 2±  


28 


STORY 

TOTAL 

219 

ST/JICE 

TOTAL 

220 

D<CACEHEr>T 

TOTAL 

221 

INITIATION 

TOTAL 

222 

AID/ADVICE 

TOTAL 

223 

SOIVEH 

TOTAL 

22U 

IMPLE»«NTATICK 

TOTAL 

225 

OtTCOtt 

TOTAL  EV/L. 

226 

OF  OUTCOKE 

TOTAL 

227 

COPING  EFF. 

TOTAL 

232 

IKSTRL-ME  TALIIY 

SEI.T.  TOTAL 

108 

ATTITUDE 

TOTAL 

109 

STJUICE 

TOTAL 

no 

ENCACEMECr 

TOTAL 

in 

AID/  ^ICE 

TOTAL 

112 

COPDiG  EFF. 

10 


.18 


.17 


.14 


!4 


10 


Qf  C.VAi  .  


JOL.FAIMI.R 


.15 


.16 

-.14 

-.16 

14 


lU 


10 


.10 

14 


_  _  3n  

jV  r  /vAl.. 
hVlWlNSlC 
10    .  U 


.  np  >l 

t  riit 

plnK 


VhIiii  • 


J..ti 

t    Mitl  VitltU'ft 

i.  ind  •'lory  Toi 


.16 

.15 

.14 

-.19 

HYPOTHESIS  56     The  Occupational  Values  Extrinsic  laeasure  will  be 
HYPOTHESIS  „uted  with  the  SAI  good  coping  measure.. 


18 


22 


23 


SAI  GOOD  COP. 
>CASUKES 

37  TASK  ACHIIVE. 

38  ALTHORITV 

T^CTIi^rKK^^OSAL 
UO  Rt'i-ATIOiS 

**1  Air<I£TY 

TOfTAL 
42  SAI 


orc.v/i..._ 

 s_  ES? 

10  u 


OCC.VAl. 


OCC.VAL. 


occ.vv 


10 


14 


10 


14 


10 


.19 

.17 

— 

1  

1 

-.16 

i 

'  -.21 

25 


26 


28 


INSm-MEHTS : 
VARIABLES : 

30 


SECUKI7Y        PRESTIGE,    ECCN.  nLT_^  _SU 


OCC.VAL.,, 
SUKROUNP. 


OCC  VAL^_ 
ASSOCIATES 
10  14 


OCC.VAL. 
FOL. FATHER 
10  14 


-.15 

-.15 

Occupational  Valuea 
and  SAI 

Occiip^ticnal  Valuea 
Extrinsic  measure  x 
SAI  Good  Coping 


OCC.VAL^ 
10  14 


-505- 


l-'IMtl'I*  » 

.in.  A*  f  ( «*i  J'»  t  Ai  Mf 


Hh'  Occupnilon/il  Vahn-ft  L/trtnMlc  m.  flHUfi  i»  will  »m' 
rt'Utcd  with  /ictlvc  mfamirt'i*  of  Vltwit  of  l.Ui*. 


ii/.ii-'fMhr./s . 

VAHIAHJ  I'S 


fit  I  iipfit  i'  nnl  Viilui  ft  «nd 
Vi'-wH   .J  Hie 

cap'*  '"daI  Valuta  (^Ntrlnalc 
w  nNun  H  K  VU*va  i>f  l«lf« 
Acilv«  M<!««ur«a 


43 


45 


46 


49 


50 


51 


52 


53 


55 


56 


58 


55 


60 


61 


62 


63 


741 

IjOCTJS  Of 

ACADEMIC 

LOCUS  OF  CCNT 
ACTION  - 
niACTION 
I^«EOIATE  - 
DEUYED 
51ATE  OF 
ACTION 
1N1RINSIC  - 
EXfP.INbIC 
TASK  ACH.  - 
IP? 

COMPETITIOH  - 
CC-OPtRAIlCW 
INDEPENDENT  - 
IKTtRDEPr.DENT  _ 
EAXKED  STATES 
EES7i?rfED  STATUS, 
C(»T]U»T  - 
AVOID 

CTKER  SOIVUE 
SEIT- JOINT 
IMPIEH£NTATI0N  . 
INSTRUMENT  • 
FASITAS. 

COST.  /EXPSESS- 

IVITY  &  ACCEFT. 

ACT. /PASS. 

UKDEA  STRESS 

POS./liEG. 

SELF-COWCE?r 

VIEW  OF 

LiF£ 

TOTAL 

SCOkE 


18 

22 

?1 

24 

25 

26 

JlCC  ,VA1  ,_ 
FOL.FA'ntKk 
14 

V)   

OCC.VAL. 

OCC.VAt.,_ 

0CC.M1.. 

OCC.VAI.,_ 

jyr.  VAi.,__ 

nr<:.v7i.._ 

ASSfriATPS 
14 

fif  r.VAL. 
EXTRINSIC 
U 

srccESS 

PRCS  ncE 

14 

Ecw.  yr.r. 

14 

14 

14 
-.18 

14 

-.15 

-.14 

.24 

.16 

.14 

.14 

.18 

.18 

.13 

.19 

.25 

-.16 

-.27 

-.19 


-.16 


.28 


.18 


.21 


.18 


.20 


.20 


.14 


.17 


-.19 


-.21 


-.17 


.19 


-.14 


-.14 


.U 


H\parHESX:>  5a- 


Th«  Occuoatlor.^1  Values  Extrinsic  lacasares  will  be  negatively 
relitcd  wjrh  tho  Story  Tot;l  Positive  Affacc  oeasura  and  cha 
Sentence  Total  Positive  Aticct  measure. 


orr  \  AT.  _ 


riSTRUMSNTS : 


VARXABUS : 


229 


r.TC&Y  T07.\L 
PCS.  M'ziCr 
SCTENCt  TOTAL 
P0£.  AFF-CT 


26 


Occupational  Values,  Stor>  and 
ScDCencc  C*?(npletion 
Occupational  Values  Extrinsic 
fseasureii  x  Scory  and  Sentence 
Total  PoaiCive  Affect 

30  


<Vf  •A.M.--, 


OCCiVAf.. 


10 


10 


10      u     j_o_  _  liL. 


HYPOTHESIS  59-    To*  Occuj.«tlonal  Values  Extrinsic  measures  wUl  be 
poHtlv'*ly  rcKitcd  with  Sentence  Ci-^pUtion  Tctal 
Hcfttle  and  Tual  repressive  Affoct  hicssiires  snd  the 
Story  CcT>pletlon  Total  Krgatlve  Aff^'ct. 


INSTKnOTS:    t\*.iin.itioH,il  Vilu«"»  "nd 

^onj.tuc  Ci-nplctl.^.i 
VARIAM***::       iVcnp.1t  l.^n.il  VjIu*  -*  K\trlnslc  k 

S.nt  ti.*-  T't.il  Hostile  and 


113 


IS 


JW  .VAT 

10  1 


la>TU.E 
TOTAL 

TO. At.  ^'V  Y 
NL^AllW.  .\FrF^T^ 


2 

'»3 

•  Al 

orc  .  vA^ 
10  \u 

.18 

-.17 
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Orctipudi.Miil  rKp.'tliillon,  /.lid  Kl.ituc  li  iiJil  A  plrdtltm 
will  b.  ho.»tlv.  ty  r.-lit.d  wUh  the  Story  T"t«l 


f»h   SJ'MI  M/^'.f  ffl'I'l  lAI  I<f.' 


INSII*!  ff  '  IS- 


VARIAKI  K*i 


<►  I  uj»ni  1' Intiri'Ht  Invci  tory 

..it'l     t  •  f  y  t  .»mpl .  (  I  'O 

#i»  1      H"'"' I  A  ijitr*»(  ton, 

f«  cup<it  I'  i.al  f/pt-tiAtl^n  and 

t<locait""«l  Af»pfr/i(  l«»n  x  Story 


219 


270 


777 

rmn 


OCA.  ni7. 

OCajPATITHAt 
32*  E7?ECTATiai 

tiKXATIOFlAL 
36*  ASPIRATION 


o.^A^.^M^•!;^  ir:iriATi'*< 

10        14  10 

.16 

AIp/AI// 
10  V* 


_^/3  

Sffl  V>  K 


IWmMMlT. 


__?75  


 27^  

LVAi..''nnc. 


^211  

'  TOTAI  _ 


737_ 


iOTAL  _ 


.21 

.15 

.   

HYPOTHESIS  61:    Tht  atatua  level  neasurea  of  Occupational  Aspiration, 
Occupational  Expectation,  nnd  Educational  Aspiration 
v*n  be  negatively  related  with  the  Sentence  Total 
'   Coping  Dlnenslona  aaaaurea. 


INSTRUMENTS 


VARIABLES: 


Occupational  Intareat  Inventory 
and  Story  Completion 
Occupational  Aspiration.  Ex* 
pec tat  ion,  and  Educational 
Aspiration  x  Sentence  Total 
Copln((  DlaenaloA  ataaure* 


OCCUPATIONAL 
31*  ASPIRATION 

OCCUPATIGNAL 
32*  EXPECTATION 

EDUCATIONAL 
36*  ASPIRATION 


108 


ATTITUDE 


TCfAl 

STANCE  _ 


10 


no 


TOTAL 


10 


.16 

-.15 

-.14 

-.18 

-.16 

-.17 

111 


TOTAL 


112 


TOTAL 
CQP>  EPF. 


10 

10 

.15 

-.19 

-.22 

-.15 

-.15 

*««Mber  that  these  Variable*  ar«  reveraed.  Thua, 
any  correl- tlons  Involving  these  Varlablaa.  if 
poaltlve  are  actually  negative  correlation*  and. 
If  negv*!^     are  actually  positive  correlatlona. 
That  I*,  the  lower  the  nunber  the  higher  the 
aaplratlon  or  expectation  level  and  vlca  vera*. 


HYPOmESIS  62:    The  statue  level  oeaaurea  of  Occupational  Aaplratlon, 

Occupational  Expectation,  and  Educational  Aaplratlon  will 
be  negatlvaly  related  with  the  SAI  Good  Coping  aeaauraa. 


mSTRUlCNTS: 


VARIABLES: 


Occupational  Interaat  Inventory 
and  SAI 

Occupational  Aaplratlos, 
Occupational  Expectation,  and 
Educational  Aaplratlos  «  SAI 
Good  Coping  Maauraa. 


OCCUPATIONAL 
31*  ASPIRATION 

OCCUPATIONAL 
32*  EXPEmtlON 

EDUCATIONAL 
36*  ASPIRATION 


37 


SAI 


TASK  ACH 


38 


39 


SAI_ 


"SAI 
ACCRESSICTj 


10 

14 

10 

14 

10 

-.16 

-.16 

-.20 

-.16 

40 


SAI 


IPR 


41 


SAI 


SAI_ 


AKXIETY     TOT.  SCORE 


-.15 

-.16 

-.20 

*Re«ic<rbar  that  theaa  Varlablaa  «r«  ravnraad. 

Thua,  anv  correUtioti*  Involving  th*aa 
Varlablc'a.  If  positive  are  actually  negative 
correlations  and.  If  negative,  are  actually 
positive  correlatlona.    That  la.  th«  lower 
Che  minber  the  higher  tha  aaplratlon  or 
expectation  level  and  Ivca  varaa. 
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OiCiip^l  l<»f».il  J,x;h  ctm  l»»n,  onH  Filn*  rtt  1  onal  A.plrtM'^n 
will  Si-  m.rttiv^ly  related  with  the  ijctlvf  rt»«ip'»ni»i 
mcflMurcs  of  ihc  Vli-w«  of  Lift. 


VAHlAKt.l  • 


.u.ii  Vt*  w     iif  I  {  !  < 

m  ( iiixit  i '  n^tl  A«  pi  rul  t  un, 

<  iiput  Ictidl  i '{><  I  ( nt  l<'n,  and 
Fduc/Kluri'il  A*<p<ruCl«>n  % 
Vl'.'M  of  I.lfe 


3r> 


OCC. INT. 
OCC.IHT, 


ocr.iNT,_ 

Ell.  ASp._ 


wwl 

UOCCS  Of 

44 

ACTION  * 

43 

4t> 

RATE  OF 

4/ 

ACTION 

INTRINSIC  • 

4fe 

EXTRINSIC 

TASK  ACH.  - 

49 

lPR 

COM/r-ilAlCr*  • 

SO 

INDEPEWDKNT  - 

31 

D^'^^RDEPEKDENT 

EARKED  STATUS  - 

52 

3EST0WED  STATUS 

CQKFRONT  - 

33 

AVOID 

SELF-HJITI. 

54 

OTHER  iNItl. 

SELF  SOLVHR  • 

55 

OTHER  SOLVER 

SSL? -JOINT 

56 

IMPLKMESTATIOM 

TKSTRi^err  - 

58 

FARTASY 

COirr. /EXPRESS- 

59 

IVITY  6  ACCEPT. 

ACT. /PASS, 

60 

infDCk  STRESS 

Ptte-  /:4EC. 

61 

SELT-COKCEPT 

VIEU  01^ 

62 

LIFE 

TOTAL 

63 

SCORE 

14 


14 


.18 


♦Hemcfliber  that  thcae  Variables  #re  reverted.  Thua, 
any  c«>rre1.it  I unn  :nvulvlni(  the»e  Variables,  If 
po<ilclve  are  dccu«lly  n«:f;ativc  correlations  and, if 
neKatlve,  are  actually  poslti/e  corrf lationa.  Thaf 
it,  the  lower  the  nun^er  the  high«*r  the  aspiration 
or  expectation  level  and  vic«  veraa. 


-.18 


-.14 


.15 


.29 


.23 


.17 


-.18 


.14 


.14 


HYPOTHESIS  64*    Th«  status  le</el  oeasures  of  Occupational  Aspiration* 
Occupalicr.al  EN^cctation,  and  Cducacioiial  Aspiration 
will  be  negatively  related  with  the  Story  Completion 
ToLi.  Positive  Atfect  incasure  and  the  Sencetce  Completion 
Total  Posicivt  AifecC  ^eafcurea. 


IKSTSl>IENTS ;    Occupational  Intercft«  loventory. 
Story  ^nd  Sentence  Cosiplction 

VARIABLES:       Cccupatlii'nal  Aspiration, 
Occupatlon;il  Expectation, 
Educatioral  A:»piration  x  Total 
Story  and  Sen£«nce  Poaitiv« 
Affect  measures 


OCCVPATIONAL 
31*  A.SPIaATIOa 
OCCltMTTvVkL 

3:*  r.\pic"*AT:oN 

36*  ASFIKAflA* 


*hi'meirber  that  these  Vdtiables  are  revr<ed.  Thua, 
jpv  ci'rri-'lations  involving  these  V.iri;ibles,  if 
posltivi?  an  -ictujllv  n*'«:.-tive  corr«^ lat ions  and.  If 
nf*j,a;iv*',  .ire  .ictu.ilU  positive  Correlations.    That  la, 
t\w  l*>wcr  tl'o  nu»nbt  r  th<»  hiii;h*.r  the  ospl ration  ot 
cspi'ctation  li-v^l  .mj  vice  versa. 


KVIX)TilESIS  65:    The  «tatu«  levtl  measure*  of  Occurjtlonal  A>.plrjtlon, 

OccurJtlorjl  t\:»c'Ct.i:  Ion,  anj  fdncU  iun.il  A^plr-ui.'n  will 
bp  p.'slilvelv  rri.ite.l  with  th.-  Si»ntiTfe  Ccw7'»lrii.»n  fot.il 
Hoit.lc  jind  ni?rc^si\c  Afi.Ti  fnr.i^utC'*.  und  the  <t  »ry 
Ci<B|>letion  Total  Nogatlv«  Attcct  rnsiMure. 


V\Ki-(  lis: 


(V  ciii'^i }  I' 'I  Inf'T'^it  lnvi»ift<»iy 
o.  I      .t  i<  M,t  I  A<ci  t  It  f  Kfl, 
^\.t^y  n  im\  Kvj-.Ht Jtli'n,  fiml 
r.i'i^  .If  h  <■  >l  A^p}  r,M  I'ln  K 

IS  ni  t Alliii  "1.  I'-tirra  and 
T.'tai  Si  .My  Nff.itUi'  Affect 


3.*  A»jrisAr».v 

If.  #  AS     t,  A »   .  •* 


.MO 


.i;  ,1' 


*K'  tni  "^n  r  tn.it  llv 
ot    •  t  »l  .  'i\  \ 


<.  V.»rl.»M«*}.  r.r«*  t«*viM«r«|.  Thua, 
}»'..lv!«.   Ml.  I  \  J«  i.il'i."..  If 

u»!U   p.-siM%."  •  on.lnil...,-..  Thiit 

iiiin'<«  t  <t»t  M.'.t  til,*  isptr.itloii 
% ,  I    nut  VI .  ♦■  %•  I  -  I 


ERIC 


UVHTIHrMS  66     Tli<T<-wni       pnililvi  rrl at tnnMilpii  hiiwri-ii  the  lutrlntlf 
rit ciipail'#n«I  VrtJu't        the  crlt.-ritn)  »e(i«ure«. 


IK 


ACHIEVKMRNT 

2 

MATH 

ACHIEVEMDIT 

3 

HEAOWC 

ACMXBVeiCIIT 

4 

CP.  A. 

BRS 

5 

TASK  ACHirVE. 

BUS 

ft 

Aumotm 

BUS 

7 

IPR 
MS 

0 

IMriMNT. 

uts 

9 

SELP-ASSm. 

BUS 

10 

ZNITUTIOM 

BRS 

11 

soLvni 

BRS 

12 

ACCRESSIOM 

BRS 

13 

Amtm 

"aI'iVi  i'>m_ 

14 


JV(_  V/ 1. . 

i  •:r\ii  firs 


JO 


1?  ?o  21  

MAi:A(.Mn?r  'ji£i:±'oJ  '''^^"^ly^rv 


.14 

.17 

-.16 

-.17 

.20 

.17 

.20 

.17 

.15 

.14 

.25 

.16 

.26 

.15 

.22 

,2'J 

.14 

.18 

.14 

.21 

.15 

 7J  


 ?9  

jn  c. , y/Ti 
10  14'' 


.1? 

.J? 

.2? 

.15 

.15 

.14 

SrVOTHESIS  67:    Th«r«  will  b«  ntgatlv*  rcUtlcmthipa  b€tt#*««  tb*  Extrlnaic 
OccupatloMl  Value*  md  the  criterion  •eatura*. 


INSTRUHCNTS:    Occupational  Vatutap 

Achievement,  BRS 
VAXIAILES:       Occupational  Extrinalc 

Valuaa  x  Crltarlon  atCMirca 


18 


22 


23 


24 


25 


26 


28 


30 


^C.VAL._ 
SUCCESS 


QCC.VAL. 
rECmiTY 


OCC.VAl,. 
PRESTIGE. 


1Q__ 


14 


ACHIEVEJCNT 

2 

MATH 

ACHIEVEMENT 

3 

READING 

ACHXIVE}£!lt 

4 

C.P.A. 

BRS 

5 

TASK  ACHIEVE. 

BRS 

6 

AUIHORITY 

BRS 

7 

IPR 

BRS 

8 

IMPLEMENT. 

BRS 

9 

SELT-ASSERT. 

BRS 

10 

INXTUTIOli 

BKS 

11 

SOLVEl 

BRS 

12 

AGGRESSION 

BRS 

13 

ANXtm 

-.14 

14 


10 


14 


.14 

.15 

-.15 

-.21 

-.15 

-.16 

.16 

XC^AL^ 
ECON  RET^ 
10  14 


OCC.VAL^ 


OCC.VAL. 


OCC.VAL. 


SURROJNP..    ASSOCIATES    FOL.  FATHER 


10 


14 


10 


-.14 

-.18 

-.15 

•.14 

•.18 

-.15 

-.15 

-.17 

•.18 

-.19 

-.23 

14 


-.18 

-.15 

-.14 

-.19 

10 


14 


XC.VAL. 
EXTRINSIC 
10  lA. 


-.19 

-.22 

-,15 

-.14 

-.15 

HYPOTHESIS  68:    There  will  be  negative  relationships  between  the  atacus  levels  of 

Occupational  Aspiration.  Occupations!  Expectation,  and  EducatiOMl 
A&ptraclon  and  ch^  criterion  neasuraa. 


31* 


32* 


36* 


OCC.ASP._ 


iXC.VAL. 
OCC.EXP. 


OCC.VAL. 


DtSTRUHEKTS:    Occupational  Intereat 

Irventory  and  AchlavcaanC 
BRS 

VARIABLES:       Occupational  Aaplration, 
Occupational  Expectation 
and  Educational  Aspiration 
X  Criterion  ncAauren 


10 


ACHIEVEJCNT 

2  MATH 
ACHIEVEMENT 

3  REAOniO 
ACHIEVE)CNT 

4  C.P.A. 
BRS 

5  TASK  ACHIEVE. 
BUS 

6  AtTNORm 
BKS 

7  m 

BRS 

8  IMniMKKTATtON 

9  ?K1  F*ASSERT10S 
10  iMTiATlcn* 

:.s  ^ 
;  1  ^»»l.VEK 

i;   A  •  M'.;.«.'N 


14 


-.36 

-.32 

-.41 

-.28 

-.30 

-.26 

-.15 

IVI 

-.35 

-.37 

-.37 

-.35 

-.35 

-.35 

-.18 

-.22 

10 


.44 


-.46 


-.39 


18  -.21 


U 


-.52 


-.47 


.17 


eRMiciiihcr  that  thcae  Varlflblea  sre  reversed.  TKun, 
anv  correlations  im-olvlnK  thr»e  Vsriab1^a»  if 
positive  src  actually  lu-jsativr  correlations  end»  If 
m*fistlv<*«  <irc  rtctuslly  poniiivc  cmrolatlims.  Ttiiit 
ia,  tUc  ItH^tT  iht!  mushor  tho  Mshrr  the  aspiration  or 
expectat1t<n  level  and  vice  versa. 


J-5 


>•!<;» KR  3 


iV«  up-i' i or.fll  Irtttrrht  iHmnpii'cv  ncore  und  the 
Crit<  ri(»n  mfiii«uriii 


IS 


/if  t  ,  ", r        <<  f ,  in; . 


ACHIEVE  KENT 

2 

ACHIEVCMniT 

3 

READ  INC 

ACBICVEMCNT 

4 

G.P.A. 

BRS 

5 

TASK  ACHIEVE. 

BRS 

6 

AUTHORITY 

BRS 

7 

IPR 

BRS 

8 

IMPtE»OTATI0N 

BRS 

9 

SEU -ASSERTION 

8R5 

10 

DIITIATIGH 

BRS 

11 

SOLVES 

BRS 

12 

ACGkESSIOn 

BRS 

13 

AMTIETY 

-.15 

•.16 

-.16 

VAhlAH)  eS: 


(k  ( tip/il  1  ••ii'tl  Ini  i  rent 
invnKTy,  AvhJtVimi'nl  WhS 
(Kiit(t'*>  ti>o«il  hilt-rcttt 
Plh4.r('P'iucy  K  Citifrton 
iiie««iiriH 


HVPOTrtESIS  70.    There  will  be  a  positive  relacionship  between  the  SAI 
good  coplag  cseasures  and  the  criterion  neeftures. 


IKSTRUMENTS :    SAI  &nd  Achlev««ent  -  BKf 
VARIABLES:       SAI  Good  Coping  M«ur«« 
X  Criterion 


38 


40 


42 


AiTiORlTY  AC-'RfSSIOS 


iO 


ACHIEVZ>ffiNT 
2  MATH 

ACHICVE>CNT 
READING 
ACHIKVtJCICr 
G.P.A. 
BRS 

TASK  ACHIEVE. 
BRS 

AinHomiY 

ERS 
IPR 
BKS 

IMFLmNTATIOM 
BKS 

SELT-ASSERTIOM 
BRS 

miTIATION 
BRS 

SOLVEK 
BRS 

12  ACG5Js:ss:os 

BBS 

13  .XNXitTi 


.29 

.19 

.32 

.22 

.16 

.IS 

.  \1 

•17 

.2? 

.20  '  -.17 


39 


.27 

.16 

.17 

.15 

.15 

.17 

.15 

14 


.21 

.16 

.l9 

.14 

SAI 


SAI  


SAI 


10 


.20 

.17 

.18 

.14 

.14 

.14 

.20 

TOTAI, 


10 


14 


-.20      .16  1  -.14 


.26 

.18 

.U 

.18 

.14 

10 

14 

.32 

.17 

*22_ 

.21 

.20 

.16 

.18 

fU 

.17 

•  24 

.17 

-.27 
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IIYI'OTIIESIS  71: 


Thi  r»  will  U  «  pnhl  I J  y#  I ,  ln»  I.M.htilp  !*•  twt<  »  »tH  Vl»wi«  'f 
1  Itt'  active  roHp  .ni.i  tn*  .-I'.urt  *  and  itu  triitflon  fw*flHtirf« 


VAKAW-KS: 


.21 


V41 

Loojs  or 

43  CGNTKOI, 
ACAKMIC 

4^    LOaS  OF  COKT. 

ACTION  - 
43  nUCTION 

IMfEDlATZ  • 

46  DELAYED 
RATE  or 

47  ACTION 
INTRINSIC  - 

48  EXTRINSIC 
TASK  ACH.  - 

49  IPR 
COMPETITION  - 

50  CO-OPERATION 
INDEPQiDENT  - 

51  INTERDEPENDC.T  _ 
EAICrED  STATUS  - 

52  BESTOWED  STATUS^ 

coNTioirr  • 

53  AVOID   

SEU'INITI. 

54  OTOEE  WITI.   

seir  SOLVER 

55  Jtm  SOLVBR   

SELF-JOINT 

56  IMPLEJCVTATIOI   

DfSTRU>CNT  - 

58  FANTASY   

CONT. /EX PRESS- 

59  IVITY  &  ACCEFT.  *»16 
ACT. /PASS, 

60  UNDER  STRESS  -^0 
POS./NEC. 

61  SELF-CONCEPT  '17 

VIEW  or 

62  lira   

TOTAL 

63  SCORE   


.17 


A^JJlAt 

F' ai,:nc 


AMMt  F. 
CPA. 
14 


-.23 


.16 


-.17 


.15 


TANK  ACH 
14 


.22 


.17 


.19 


.22 


.14 


.14 


Vttwii  of  liiv  •  AitilfVciMnt 

liK'. 

Vf»w»i  of  I.IU  -  AchlfViWK-ilt 
tSHS 


6 

7 

H 

*t 

10 

11 

12 

13 

 I'A".^ 

P.HS 

 HHS  

f  I'.K': 

 hHS  

RRS  _ 

f  rn. 

iVh 

IMP7.E. 

'  --LK-A-rr. 

INTTI, 

A(/.kKSS_j^ 

ANXIETl 

14 

14 

14 

U 

14 

14 

14 

14 

.18 


.14 


.21 


-.15 


-.21 


.14 


.18 


-.20 


-.14 


-.14 


-.19 


.18 


-.16 


.14 


.16 


HYPOTHESIS  72:    There  will  be  a  positive  relationship  between  the  criterion  measure* 
ard  t-.e  Sentence  Completion  cooing  »tyle  variable*  In  th«  diEtarent 
areas  o£  behavior. 


ACRICVEMCNT 
HATH 

ACHIEVDCNT 
UADINC 
ACHieVE}£NT 
C.?.A. 
3RS 

TASK  ACH. 
BRS 

ALTHORITY 
US 

7  IFR 

ns 

8  IHPLEHEKTATICTI 
MS 

9  SELF-ASSERTICN 
BRS 

10  INITIATION 
BRS 

1 1  SOLX'ER 
BRS 

1 :  AGGRESSION 

BRS 
13  ANXiriY 


100 

S3 

92 

74 

65 

109 

:rv 

STA.NCE 

STANCE 

STANCE 

A":  -ok: 

yjXIETV 

IPR 

TASK  ACH. 

TOTAL 

0 

li 

10 

n 

14 

10 

u 

10 

14 

1<? 

14 

.33 

.22 

.15 

.27 

-25 

16 

.21 

.17 

.26 

.22 

.16 

.26 

.27 

.15 

.14 

.16 

.14 

.U 

.14 

.14 

.17 

.16 

.19 

.15 

IKSTRUHENTS;  Sentence  Conpletlon-Achleva^aot 
VARIABLES:       Stance  x  Criterion  aeaauras 
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I    I  A'.!>  1/ '  n    til  '  i«   1 1  i<  /  !  H}>  •  1 1  / ;  Ml 


.  i  AM  111 

IN*  IKi'KI  NTS  ■     '.«  h  «  M«  I  CiHftpl.'l  U»n, 
A<  M«  VI  MM  t.t  -UK'. 

VAI'fM'JJS*        In  .i,.Mn.  ni  *  (rll«'r4«'n 
UK  fiMiirr* 


ACMIEVCtCNT 

AoncvodiT 

3 

u;Aor.c 

AOnCVCTCMT 

4 

C.P.A. 

BUS 

5 

TASK  ACHIEVE. 

BXS 

6 

AVTHORITIf 

BR5 

7 

TPR 

bRS 

8 

IMPLK:4£NTATI0N 

BRS 

9 

SEU-ASSERTIOW 

10 

INITIATION 

BKS 

11 

SOLVER 

BRS 

12 

AC^«K£SSIOH 

BRS 

13 

AHXIETY 

 Vf]  

10  1'4 

-.17 

 fi<i  LL.  'A  


n/TAL 


.19 

.15 

.22 

Id 

.15 

.U 

.20  .K 

.21 

>  15 

.  16 

.17 

.20  .18 

.15 

.17 

.14 

.21 

.16 

.19 

.16 

-.14  .26 

.21 

17 

.15 

-.15 

HYPOTHESIS  74:    There  viU  be  a  positive  relfitlor.ship  between  the  criterion  •«iaiur«» 

and  the  Sertenc*  Completion  coping  style  veri^btes  In  Che  different  ere» 
of  tehavior. 


INSTRUHENTS:    C^nttrtce  CompUtien* 
Acblev«iMnC'WS 

VARIABLES:       Ald/Advlce  x 

Criterion  nessurM 


85 


76 


67 


111 


riD/ ADVICE    AIDjVDZI^    AIO/AD^'ICE    AIP/Aiy/tci    AID/AJVICE  AID/ADVICE 


^GCRESSION 
10  14 


ACHTYVEMENT 

2 

MATH 

ACHIEVEMENT 

3 

REAOING 

ACHIEVEMENT 

4 

C.P.A. 

BRS 

5 

TASK  ACHIEVE. 

ERS 

6 

AbThOKlTY 

h?S 

7 

I?R 

BRS 

BRS 

9 

Sr^F-ASbERTIOK 

BRS 

10 

TU  IT  lAT  ION 

BRS 

n 

SOLVER 

BRS 

12 

'3 

AAXIETT 

-.16 

i  

-.14 

AITHCaITY 
10  14 


TASK  ACH. 


TOTAL, 


.27 

.19 

.16 

.21 

.19 


.15 


14 


-.20 

i 

-.19 

.17 

.19  .16 

.14  .27 

.15 

.15  .18 

.14 

.20 

.19  .20 

.22 

.21 

.16 

.14 

.22 

.18 

.14_^ 

.22 

.19 

.26 

.20 

-15 

.17 

-.17 

-.16 
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ERIC 


iryPOniliMS  ?5-    Tbiro  Vll  b.   *  pn.lUvt'  r.  l..t|..n..J.tp  h.-lwun  Mm   crii-rlon      .v.un  «  mul  Oh 


A»  hlrvf-w  nl-RKS 
VAKIAhfFS:       OiptiiK  tf frctlvcftcM, 
Ac  V.JfVfiacnt 


77 


Ai*  ■Wi  J  r 


4  c.r.A. 

BRS 

5  TASK  ACH, 
BRS 

6  AtTHORm 
BRS 

7  in 

BSS 

8  IK?LEKENTATI(» 
BRS 

9  SELF->$SERTIOK  . 
BRS 

10  IKITIATION 

BRS 
U  SOLVER 

BRS 

12  ACCRESSION 
BRS 

13  AKXIEIY 


.16 

.16 

.15 

10 


(.OP  .  ITI  . 
AI./lKiV^ 
1(1  Ij^ 


.72 

.21 

.14 

.16 

.17 

.14 

.16 

.14 

.14 

Pit'.  1 1  K_ 

10  14 


 1)2 


TA'iK  Ani.    _  K/tAL,. 


.20 

.15 

.15 

.20 

.17 

.17 

.23 

-.14 

.74 

16 

.27 

19 

.28 

.17 

.14 

.19 

.14 

•.18 

HYPOTHESIS  76:    Th<re  will  be  s  posiclve  relationship  between  the  Sentence 
Cowplction  attitude  aeasure*  ind  the  criterion  measures. 


.29 

.23 

.19 

.19 

.17 

.70 

.19 

.18 

.18 

.24 

-  \* 

niSTRUMENTS:  Sentence  CoMpletioa» 
AchievesMnc-BRS 

VARIABLES:  Attitude  x  Criterion 
Mssure* 


82 


91 


73 


64 


108 


AT" ITUDE 


Ar:iTl?DE_ 


ACHIEVEMENT 

2 

ACBIEVEMENT 

3 

READING 

ACHIEVEHEKT 

4 

G.?.A. 

BRS 

5 

TASK  ACH. 

BRS 

6 

AiriHORITY 

BRS 

7 

IPR 

BUS 

8 

IM?I,E>ENTATIOS 

3K> 

9 

SEIF- ASSERTION 

10 

INITIATION 

BRS 

.1 

SOLVER 

BRS 

12 

AURE<^SION 

BRS 

13 

ANMET\' 

10       14        10  14 

-.20 

.17 

.26 

.16 

.16 

^  .26 

.24 



.IS 

1* 

ATTIlfUE 


IPR 


10 


14 


ATTITIDE 
TASK  ACH., 

To  u» 


23 

-.15 

.19 

.14 

ATTITUDE 
TOTAL 


10 


14 


.19 

.18 

.14 

-.16 
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viYPOfiJKSIS  77 


t  V  imp  1 

Thi  r.-  will        *  potiHlvr  n-l  <»M'.*i«*hl  p  bitwiin  tt.<  S'nt«MM 


VAHlAftl.l'S: 


«:4nl«mt  |'«-sii  JVC  Af Irct 
X  trttt  rt.»o  mi'jiMurea 


107 


90 


p'.s  Arr. 


I.  14 


ACHimrCNT 

2 

MATH 

ACHICVEMWT 

3 

PEADIHC 

C.P.A. 

bftS 

5 

TASK  ACH. 

ns 

6 

AUTHORITY 

EIS 

7 

BflS 

8 

I?lPLE!CNTATICIi 

ERS 

9 

SELF-ASSERTiai 

2RS 

10 

CaTlATIOW 

fiRS 

XI 

soLvn 

\2 

AGGRESSION 

5RS 

X3 

ASXISTf 

10  14 


.19 


.17 


 99  

iH.<;.Arr._ 

/-■XUTY_ 


HI 


.21 

POS.An. 


IPR 


10 


14 


116 


.15 

por..ArF. 

TfffAt 
10  14 


.14 

.16 

.15 

HYKTTIESIS  Uz-  There  will  be  a  negative  relationship  between  the  Sentence  Cocpletltm 
HVP(y7HESIS  T^^^^^^  ^  oepresilve  Iffect  variable.  .1^4  the  criterion  »e-»«r«s. 


DSSTRlftCKTS: 
VARIABLES: 


Sentence  CoopletiM. 
Achieveaent 
Sentence  Hostile  nd 
Depressive  Affects  x 
Achieveaent 


ACHIEVE > 
MATH 


ACHIEVE.  ACHIEVE. 


READIKC 


CP.  A. 


HOSTILE 

104 

ACGRESSICN 

DEPRESSIVE 

105 

AGCXCSSiaH 

HOSTILE 

87 

AlTTHORm 

DSPKESSIVE 

88 

AUTHORITY 

HOSTILE 

96 

AKXIETY 

DEPllESJiIVE 

97 

A^'X1^TY 

HOSTILE 

76 

IPR 

DEPRESSIVE 

79 

IPR 

HOSTILE 

bV 

TASiC  ACrtreVE. 

DLPKESSIVE 

70 

TAfK  AC.UtVE. 

TOVAL 

113 

liOSTILE 

TOIAL 

114 

DCPRESSIVt 

-.21 

-.18 

-  15 

-.22 

j 

1  

j 

..16 

-.20 

1 
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pr*     iwt*  Al  fi 


.  t    '/i\Tii>\  It 


■A  I)  tM  I  1  Ji\  ♦  M  ..II  H  r,,  Mlt'lH  I  .MM'' 
f»  rtinl  (III   <rli''fl"it  iiNn-iHf". 


i..<.rf'ffff  MS 


I  t>i  •  t.'  •    II    ••Mr  /HttI 


M057ItE 

105 

HOST  HE 

87 

AUTVOilTY 

88 

AUTIORITY 

HOST  Ml 

96 

I^F.PJ'ESSIVt 

97 

/J^XIETY 

HOSTILE 

78 

IPR 

DEPRESSIVE 

79 

IPR 

HOSTILE 

69 

TASK  ACH. 

DEPMSSIVE 

70 

TASK  ACH. 

TOTAL 

113 

HOSTILE 

TOTAL 

114 

DEPRESSIVE 

5  


-.16 

'  10  "  " 


~IM''- 


- ,  w 

.  IQ 



-  J4 

.17 

.20 

-.17 

-.15 

.14 

-.20 

-.14 

-.16 

.IB 


r  1 1  !Ai  n»f» 


-.14 

.17 

.27 

-.15 

-.14 

-.17 

-.21 

.16 

.17 

'III  ;i  \( 


M  '  I't 
'  Ml 


.17 

.17 

.15 

Ar  /  n  lY 


-  1 6 
IH 



-.10 

-.16 

-.17 

.10 



.17 

.15 

.16 

HYPOTHESIS  79:    There  will  be  «  positive  releclonehlp  between  the  criterion 
masures  and  the  Story  CoopIetLon  coping  ftyle  dltsenslons. 


INSTRUMENTS: 
VARIABLES : 


Stury  Completion, 
Achlevencnt'BRS 
St^i'-oe  X  Crlterloo 
meetures 


149 


177 


163 


191 


135 


121 


Story  3        Story  5_       Story  4 


AXRESSIg: 
.0  U 


10  U 


•NXIETY 


Story  6 

auxiet: 


Story  2 


Story  1 


IPR  _ 


TA 


14 


10 


ACHIEVEMENT 

2  MATR 
ACHIEVEJffiNT 

3  READING 
ACHIEVEMENT 

4  C.P.A. 

brs 

5  TASK  ACH. 
.  BRS 

6  AUTHORITY 
BRS 

7  7PR 
BRS 

8  IMPLEMESTATICN 
BRS 

9  SELr-ASSERTION 
BRS 

10  3ITIATICN 

3RS 
U  SOL\XR 

iRS 

12  AGGRESSION 

BRS 
IJ  ANXIETY 


.17 

-.19 

-.22 

.14 

10 


14 


10 


205 

Story  7 
NA  '  TA_ 
10 


219 


^STANCE  . 
TOTAL  _ 


10 


14 


.16 

,15 

-.14 

_    1 A 

,18 

.15 
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;KMt  tW  »r  COKPIM  Af  'SI  A'  K  III 


•Hx  T"  will  M  p<)>»H.lvi-  rcl«tlonttilp  hi  twn  n  ilit  crltcrltm  measure* 
und  'be  Story  Cirfnj  h'tl'in  coplri>^  ntyle  iHriM'nftlons . 


INSTV^M^.N1^ :  ry  (  .mpl<ti„n, 

hli'vt  w-  nl  -KRS 
VARIAIUKS:        tnv^KUtK'pt  x 


ACKIEVOtMT 

AC¥n:VE>OiT 

ACBI£VE^CNT 
G.P.A. 
BR5 

TASK  ACH. 
BRS 

AUTHORITY 
BRS 
IPR 
BRS 

8  I)1PL£)1ENTATIGN 
BRS 

9  SELF-ASSERTION 
BRS 

10  INITIATION 
BRS 

11  SOLVER 
BRS 

12  AGCftESSIC.4 
BRS 

n  ANXIETY 


-.16 

.14 

-.16 

.15 

.18 

.17 

.14 

.19 

1?? 

Story  1 
A  *  TA 
10 


770 


NA  -  TA 


TOrfAL 


10 


..^9 

-»li 

-.15 

.15 

.14 

.18 

.14 

.16 

10 


14 


.20 

HYPOTHESIS  81;    There  will  be  a  pcsicive  relationship  between  Che  criterion 
meast.res  ano  the  Story  Completio  .  coping  vtyle  difaenslon*. 


mSTRUKENTS ; 


VARIABLES: 


Stoxy  CoapleCloOy 
AchleveaeGC-BIS 
Initi«Cioa  X 
Crlcerioii  mfmtm* 


i51 


165 


137 


10 


Story  3 
10  14 


AOflEVEtCNT 
MATH 

ACK1EVCME3CT 

REJU>UIC 

ACHIEVEMEMT 

G.P.A. 

BRS 

TASK  ACH. 
BRS 

AirmORITY 
BRS 

IPR 
BRS 

TMTLEMENTATICN 
uAS 

SELF-ASSERTICN 
BRS 

INITIATION 
BRS 

SOLVER 
BrS 

ACCRESSION 

tiRS 

ANXIETY 


Storv  ^ 


-.15 

10 


.22 

10 


14 


Story  6 
^ilXI£TY 
10  14 


.14 

.15 

.14 

Story  7 


123 


207 


221 


IPR 


10 


.16 

i.l6 

TA 


10 


14 


-.15 

,14 

Stcrv  7 
hA  -  TA 


INITIATION 
TOTAL 


10 


14 


10 


14 


.16 

.16 
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HYPfrnmSIS  »7:  rv  w!ll        «  t>.Hl,lve  n  '  .ti.n.».*p  lHtw..n  ^j;;^;;* 


»;':TKI  MFMS*     St  .If/  C'-mph  t  Ion, 

VARlAmi"i-        Al  l//  t^Jc«-  X 

Crli«  rlon  BKn»urc« 


IftO 


166 


n8 


10 


Al'MH'?  1  FY 


A'  /  IK  IV 


2  ■'ATH 

/jCMirVEJOT' 

A  C.P.A. 
«IS 

5  TASK  ACH. 
RKS 

6  AUTHORITY 
ERS 

7  tPR 
5RS 

8  IMFLEfCT.TATKW 
BUS 

9  SElf -ASSERT 
BRS 

10  IKITIATION 
»S 

11  SOLVER 
BRS 

12  AGGRESSION 
BRS 

13  Ajaim 


-.17 

.13 

.17 

HYPOTHESIS  83:    There  will  be  .  po.ltlv*  reUtlonsblp  bct«e«  the 
HYfunu^w  «..„re.  and  the  Story  Coniptetion  coplof  WyU  dl^lon.. 


-.14 

.15 

.14 

t,X  •_nr  Aj i>/.* uvH^E 

To*     14       10  14_ 


-.14 

-.1?, 

.17 

-.15 

INSTRUMENTS  s    Story  CoiipUtloii, 
Achl€V«iient-itS 

VARIABLES:       Solver  x  Crlt«rloll 
Meeures 


153 


ACCP£->SiOK 
10  14 


ACHIEVEMENT 
HATH 

ACHIEVEMENT 

REAorn; 

ACHIEVEMENT 

C.P.A. 

BAS 

TASK  ACH. 
BES 

AUTHORITY 
BRS 
IPR 
BRS 

IMPLEMENTATION 
BRS 

SELF-AbSiRTION 
BRS 

INITIATION 
bRS 

SOI.VIR 
BRS 

AGGRESSION 
BRS 

ANXIETY 


181 


167 


195 


139 


t25_ 


209 


223 


STC->Y  3  Storv  5        Story  4        Story  6        Story  2  Story  J 


AtrTHO^ITY. 
10  14 


r- 

ANXIETY  ANXIETY. 


tPR 


10 


14 


to 


14 


10 


14 


A  -  X  A_ 


-.20 

-,20 

Storj_7_  S01.VER 
MA  -  TA  TafAt 


to 


14 


10 


14 
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II.MHl'Mhf.JS: 


'.l..|V  iMipl 

J  I         nuM>  t  at 


1  <  ii.n, 


ACHlEVKffCNT 
IV  714 

ACHXRVEYr^ 

ACHxr/E?cirr 

CP.  A. 


»   1  f./>^  \nf-  


TASK  ACHIEVE. 
BXS 

ALTHOIIITY 
BRS 
IP!» 

mts 

8  IM7L£?^TATI0h' 
BRS 

9  SELF-ASdERTlOK 

10  IKITIATIOli 
BKS 

11  SOLVER 

LRS 

1?    AGGRESS ICK 

ERS 
U  iiNXIETY 


.16 

^}7h  

J.  i(Vy_  r 


-.17 

-.18 

_  ? J  0  7j^i  


.l'» 

HYPOTHESIS  65: 


Ther«  viU  be  4  positive  rclatlonthip  between  the  criterion 
tneature*  aod  the  Stor>  Completion  coping  style  dl«en«lon«. 


IKSTR'JMENTS : 
VARIAELES: 


Story  CoeipUtiotty 
Achlevenent-BRS 
Outcome  X  Criterion 
iDc««ur«« 


155 


183 


169 


197 


ACCRESSI 


14 


10  14 


ANXifv"i"V 


127 


211  _ 


225 


"  StcT"  6         Story  2 

a.n£::ty 


XPR 


10 


14 


ACHIEVEMEI4T 

2 

ACHIEVEM3IT 

3 

READING 

ACHIEVEMENT 

4 

G.P.A. 

BRS 

5 

TA3X  ACHIEVE. 

Bi.S 

6 

AUTHOAITY 

BRS 

7 

I?S 

BRS 

8 

IKPLEyxSTATIQK 

BRS 

9 

SELF- ASSERT :0K 

.0 

U 

3CLV3R 

BRS 

12 

«7JK£SSI0N 

BRS 

13 

AWCIETY 

.15 

-.14 

10 


14 


.15 

.16 

.18 

10 


A  -  TA 


!^tory  7 
hA  -  TA 


OUTCOME 
TOTAL 


10 


.17 

10 


1« 


10 


14 
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MYW/nit'.lS  Hh 


!  'J  I  AJ  II  1/  n 


1lic-«   will  He  A  nl»ll<.«"Mp  rtilwi^n  t\u'  trH**rli»n 


VAI  lAfl  I ' 


A.  hJ.  \*  tM  III  -1U<'» 
Kv4ilii.af"n  of  Oiitccia 


1S6 


184 


170 


?1? 


10 


14 


2 

HATH 

ACMICTCMOfT 

1 

AOIir/EMPIT 

4 

CP.  A. 

M 

5 

TASK  >jCH. 

ns 

6 

ALTHORITT 

MS 

7 

in 

nts 

8 

IHPLEKEKTATIOli 

BR5 

9 

SELF-ASSERTIOt 

BRS 

10 

IKITUTIOB 

BRS 

n 

SOLVER 

BRS 

12 

ACCRESSION 

BRS 

n 

AMXim 

-.14 

',22 

14 


in 


14 


14 




A_-''_I^A_    _  r  A  >  TA_ 
14 


"  T/fAl, 


10 


14 


10 


14 


.14 

.15 

'  .16 

•.20 

.15 

-  4 

.15 

HYPOrUESIS  «7:    There  will  b«  «  positive  reUtlooihlp  between  the  ci^lterlcm 
■••iures  mnd  the  Story  Completion  coping  style  dloienilons. 


INSTRr«»TS : 


VAR.  .BLES: 


Scory  CopvietlMiy 
Achievenent-BRS 
Coping  Effectiveness  x 
Criterion  Mesarcs 


157 


185 


I7l_ 


199 


143 


129 


213 


227  _ 


Story  3 
AGGRESS  !0»i 
^0  14 


Story  5         Story  4         Story  6         Story  2 


_Story  1 


10  14 


ANXIETY  _ 


_1PR_ 


TA 


Story  7 
flA  -  TA 


COP«EFT« 

TOTAL__ 


10 


ACHIEVDdT 

2  lymi 

ACHIEVE>CNT 

3  UADIKC 
ACRItVESCiT 

4  C.P.A. 
US 

5  TASK  ACHIEVE. 
BRS 

6  AUTHORITY 
BRS 

7  ira 

BRS 

8  IMPLEKSNTATION  , 
BRS 

9  SE:.F^ASSSKT 
BRS 

10  nilTIATICK 
BRS 

11  SOLVER 
BRS 

12  ACCRESSION 
BRS 

13  AHXIEDT 


-.15 

14 


10 


14 


10 


14 


10 


14 


10 


-.16 

-.18 

.14 

14 


10 


14 


.17 
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Hi  h«   n  p*isli1vi'  r 


J-'.^  (  AM)  {/  *  I  i  *.  M- 


'.in/,  Mtyle  dlii»*'nMl"n«, 


VAKJAhU^r 


CrJ  ti  rton  ir*  murrs 


16? 


IV) 


176 


'■.U'TJ  3 


10 


KITH 

ACllXEVEMnrT 
READING 
AOilEVEMENT 
C.P.A. 

ns 

T/5K  ACHIEVE. 
ERS 

AUTHORITY 
BRS 
IPR 
KRS 

IMTLEriENTATIOK 

SEIj^-ASSERTia^ 
B^S  . 
riITIAXI(»» 
BRS 

SOLVER 

ACGRZSSIOK 
BRS 

ASXIETY 


-.15 

1 

Ain.oHn-Y 


10 


.17 

.20 

.17 

.16 

10 


JO 


.15 

.17 

.19 

.17 

 \j.U  

 St ' jr^ 

a"-  \h  ~ 
10  k' 


HY?arHZSIS  89: 


There  wlU  be  a  positive  reUtlonshlp  b«tv«en  t\e  criterion 
nCAsures  «od  tt&  Scory  Completion  poslclvc  aftecc  diiaen«ion*. 


.14 

?1H  

_'7u  ry  7 
__T.A^  -  TA 
10   '  14 


.16 

"I'r.Ti'lW'fiT. 
'"'H^^fAl 
10  14 


14 

.19 

INSTRLICKTS: 
VARIABLES: 


Story  Cooplettott* 
Ac  h  I « vetMn  c BftS 
Positive  Affecc  lUro 
X  Criterion 


159 


187 


173 


2C 


Stor-  3 
AGCRESnOK 


St  or-/  5 


Story  4 
AKaIETY 


10 

14  10 

14  10 

14 

ACHlEVEICrr 

2 

HATH 

ACHIEVEMENT 

-.16 

3 

l^ADIKC 

ACi:iEVE>eNT 

4 

C.P.A. 

BRS 

5 

TASK  ACHIEVE. 

BRS 

6 

AITHORITY 

HRS 

IPR 

.15 

B?S 

;>a»LE>2LNTAT:CK 

1 

i 

i 

9 

S£Lf -A:)SEaTICK 

BRS 

10 

i^•ITIATIC« 

11 

FT- 

B^ 

ACCESS  ..OS  16 

AT^Xim 

AyXIETY 


10 


14 


145 


IPR 


14 


131 


Story  6        Story  2         Story  1 


A-  TA 


10 


1^ 


215 


229 


Story  7 
NA  -  TA 


POS.Af.HERO 
TOTAL 


10 


14 


10 


-  zi:  i: 


14 


-520- 


HYPOTltt'ilS  90: 


T!ur<*  will  be  0  m /nti'/"  fi  Ut  li»»»hhlp  hi  Iwi-i  n  t hi  t-rllcrl«.n 


IN'  m  'IWrS: 
VAKlAir.EC: 


'Uory  (*<>'rtp)frl  Ion, 
Crtt«Tl(7n  Measures 


St'>ry  3 


188 


17A 


1  J? 


Story  4 


10 

\U  10 

14 

2 

ACMieVEmT 
MTH 

.  23 

AOIir/EHClVT 

3 

KEADITG 

.16 

ACHim?t3IT 

4 

C.P.A. 

NTS 

5 

TASK  ACH. 

ns 

6 

AimiORITY 

.15 

ns 

7 

171 

BUS 

8 

IKPIEKENTATZON 

.15 

.14 

BRS 

9 

SELT-ASSEBTIOW 

BKS 

10 

IKITIATIOJ 

.14 

.15 

BRS 

11 

SOLVES 

BRS 

12 

AGGRESSION 

BRS 

13 

AMXZETY 

10 


.14 

ANX I L  rf 


10 


21(1 


230 


14 


.15 

.22 

.19 

.17 

.16 

lA 


?/  -  TA  TarAL 


10 


14 


10 


10 


.  15 

.15 

.29 

.29 

.15 

B\P0TU£SIS  92:    There  will  be  a  positive  relacionbhlp  «iiiong  the  Parenc/Chlld 
InCerscclon  Items  of  the  Sentence  Coopletlon  Znscruaent. 


ntSTRV>CKTS:    Sentence  CoapleCloo 
VARIABLES:       perenc/Chitd  Interactloa 
Vsriebles 


117 


118 


119 


120 


SELF- 

PAR 

MOTHER 

FATHER 

CONXEPT 

CHILD 

IKT. 

TliTERACT. 

IKTERACT. 

10 

14 

10 

10 

14 

10 

14 

117 

SELF- 
COtfCEFT 

.73 

.70 

.72 

.70 

iia 

PARENT/CHILD 
nCTERACTIOM 

.41 

.54 

.45 

.46 

119 

MOTHER 
DrrERACTlOM 

.73 

.70 

.41 

.54 

.3« 

.35 

120 

FATHER 
DUERACTIOK 

.72 

.70 

.45 

.46 

.3S 

.35 

MYPOTHESTS  93.    There  will  be  a  positive  relationship  betveen  the  Perent /Child 
Interaction  itcns  of  the  S^-nience  Completion  end  the  Authority 
Att'.:.ida,  Ccplnj;  Style,  Coping  EffeccivenesSp  and  Positive 
Affect  isessurcb  o£  the  Sentence  Completion  instrutaent. 


US 

Ci  :i.g  INT. 


AUTHORITY 
ATT  I  TIDE 
AITHORITY 
STANCE 
AUTHORITY 

AUTHORITY 
AID/AWICE 
AimiORITY 
COP  INC  F.FP. 
AUTHORITY 
90    FOS.  AFFECT 


82 


83 


84 


85 


•6 


-21 

.29 

.15 

-.19 

__n9 


10 


120 


IliSTRl'XEKTS :  Sentence  CompleClon 
VARIABLES:       Sentence  Completion 

perer.t/Chlld  Intet«tioo 
variables  and  reiMinder  of 
the  Sentence  Coapletlon 
ite«s 


10    .  lU 


.17 

.32  .20 

.22 

.17 

-.14 

-.?3 

HYPOTHESIS  94:    There  will  bte  *  nrsetivc  rflslli^nshlp  betwo^n  tSc  Parcnt/thlld 
tntoractii^fl  Uim*  of  (ho  ^intrncc  (•.•»pU*Ht*n        bnth  tlie 
Autt'.^rttv  H.  *tnf  and  IX»rrrs«lv4'  ACfect  ■ce^ures. 


11? 


MR 


no 


in"     :  .       1  •  u 


jjTmjtm  Tj^ 

10*"  14 


Atnh'srrN* 

S7    Ht^^n.t  AM*.  ^ 
AirtiMMn 


 1  .'O  

__KAVt  '*>  ^ 


VARlAlUiS:        f*/»n'«f  MhiU  fntcrsctl«»n 

n.n**  *H.t  AnfitfiUv  ti*»«ttle 
mimI  |vprr«»^lv**  Affect 
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IM,  ,  .ctli-n  It.-m*.  nf   tli.  f  -  .n,.!.  i  lor.  .if  :  tt.»-Ti'liil 

Afft'Ct  im-flMuri  !»  of  the  'ntif..'  C.-^-pUtltm  ln«truiBtnt. 


^TA/  1^  111 

VAHtAht  hS- 


117 


10 


TOTAL 

109  meet 

TOTAL 
no  EHCACEMENT 

TOTAL 
lit    AID/ ADVICE 

TOTAL 
112    CCPINC  E?F. 

TOTAL 
116    FOS.  AFFECT 


14 


118 

c.tli  n  {'  r. 

10  K_ 


119 


I?0 


',t  i.t  <  KC  (    Cofnpl  (  t  loft 
)*  ir<  III /Ciiitd  Ini '  r«t.t  t4>n 
li.-H  rti'/l  T.»t*1  Attitude, 
(:(.p}tk^  Style,  Citptni 
Kf  f<  el  IvcftfMM,  anrf 
Positive  A{{ect  Mnuirea 


TNTKRAf  T.  INiKW/<T^ 
,0       14,      10  U 


.25 

.28 

.15 

24 

.20 

.34 

.19 

.24 

.le 

HYPOrrfESTS  96-    T"eri  will  bt  «  nej'atlve  relationship  between  the  parent /Child 
Interaction  item*  of  Che  Sentence  Completion  and  both  the  Total 
^cstile  «ind  Total  Lt€pre*aive  Affect  measures  of  the  Sentence 
Coopletlon . 

117  US  ii9  120  


INSTRITOTTS:    Sentence  Co»pl«tlo« 
VARIABLES:       Parent/Child  Interaction 
Iten^  and  Total  Hoatlta 
and  Total  Depreaalvt 
Affect  aeaaurca 


CHILD  rx 

10  l-* 


I'ATHl-R 


10 


TOTAL 
113    HOSTILE  AFF. 

TOTAL 
IK    DEPK2SSIVZ  AFF. 


'.16|  -.14 


14 


14 


HYPOTHESIS 


97:    T^iere  will  be  a  positive  relationship  between  the  Parent /Child 
Interaction  scores  of  the  Ser.ience  Completion  and  Coping  Stjrle* 

and  positive  Affect  Scale  Scorea  fro«  Stoiy 


Copirg  Effectiveness, 
Five  concaniing  Authority  relatlooa. 


INSTRUMENTS : 


VARIABLES : 


lis 


119 


SELF- 

co^cE^: 


10 


li 


CHILD  r.'T. 
10 


JNTER/CT. 
10  14 


STOfiTf  FIVE 

177 

STAKE 

17$ 

DICACEMDiT 

179 

DflTIATIOII 

ISO 

AID/ATVICE 

Ul 

SOLVER 

U2 

I>iriX>i'NTATI(^' 

133 

otTco>a 

EVALUATKW 

184 

OF  OUTCOME 

COPIliC 

U3 

EKFECTIVENESS 

RESPC&^SE 

186 

inCCTK 

posiTm 

167 

A/FECT  hSRO 

190 

WSTRl^TALITY 

)  

.17 

.;9 

.1^ 

.14 

.16 

.  U 

120 


FATHER  _ 
mTER>CT. 


iO 


14 


-.15 

Story  Cowplctloo  and 
Sentence  Coapletlon 
Parent  Cliild  Interact loa 
of  Senttoca  Conplctlon  and 
Coping  Style,  Coping  Bffcc 
tlveneaa,  and  Poaltlv* 
Affect  Seal*  Scorva  ttom 
Story  Flvt  concam^ng 
Authority  ralatloft* 


MYPOrH£S..S  96:  Th«re  will  be  a  m-}:atlvc  rclntlonshlji  between  the  rircrc' Child 
Intcractli?n  scons  of  the  Scrri'nco  Ct^plotl  m  tht'  Ni.Mtlve 
Affect  meaaure  frcn  Story  Fi\.f  conct-rnlu,:  Auth.«r!tv  n-l jittott*. 


STWW  FIVE 
AFFECT  J'EKO 


!l« 


1?0 


ze: 


IHSTIII»>CNTS J    Soptrnce  *nd  Story 
C<Nr  P 1 1' t  ton 

VABIAUIES:        Pni«'iil /Child  Inti^ritctton 
H«..'fr»  i»f  <4»nirni  •  <titd 
N.  ^  •(  Ivi'  A(  fr«.  r  «#a»urra 
ft'  1  Stiirv  l'iv('  c.tfttfrrntftK 
AtHhorlty  rrlrtili*ita 
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HYPOTHESIS  90..    n^ro  .111  l>c  .  p  -nUfv.  r;I«tlon.Mp  K  tw. Jl;- i;;^^:';^;^ 

OoltiK  Efl*cil/.n*s«,  i.iid  fo»lt!vi'  Afft-ci  »c.ilt.  •Lorti*  £n« 

Story  >.«r,  ilnc*  (th^niKh  cUi..i£U-d  «•  MtixUly  •tory).  It 
c</^cerns  parental  reUtloin. 


rif'  MK  3 


llATHi'Mh!'/ 
VAKIARLF.S: 


117 


118 


119 


1?0 


CfJNCEPT     OntD  INT.;      IWTEMATT.  INIKKACT, 


STORY  f OUR  to 

163  STAHCE   

164  EKCACErCMT   

165  IKITUTIOH   

166  AID/ADVICE   

167  SCLVEH   

161  IKFLEMENTATKW   

169  orrco«   

EVALUATIOH 

170  OP  OUTCOME   

COflKC 

171  EfTECTIVEHESS   

lESPOkSE 

172  LOCTH   

F05ITIVE 

173  ATTECT  HERO   

176  lJESTRUlC!rrAtITT_ 


14 


..17 

.20 

.16 

10 

14 

.15 

.16 

'.•iitdi'i  f  <>*i.p1<  titm  <*nd 
Si  >ry  ^ '  inpl* '  i  "1^ 
l*nriiit/niil'1  InlericttoA 
Hcor*     of  *'"iil«nce  Mn6 
0.pin>/  Slylt,  C»^lt»M  £ff*C- 
livtntl>li.  rtnd  Poiltlve 
Afftci  Hcnlc  mcotCM  item 
Story  Four 


HVPOTHESIS  99b-    There  wUl  be  a  po.ltlve  reUtionshlp  between  the  Parent/Child 
HYPOTHESIS  99b.    ^^^^^^^^^  ^^^/^^       .^e  Sentence  Coinpietlon  and  Coping  Style, 
Co:>lnE  E££ectivenc«»,  and  Positive  Affect  scale  score*  fro« 
Story  Six.  since  (th«igh  cUseUled  «s  enxlety  story).  It  coo- 
cem«  parental  relatione. 


117 


SELF 


CONCiPT 


STORY  nx  10- 

191  SXAliCE 

192  EKCACEMEMT 

193  ISITUTION 

194  AID/ADVICE 

195  SOLVER 

196  i:iPU:>ESTAT 


14 


118   

PARENT/, 

criLD  lyr. 

10  14 


119 


120 


IKSTRUMEKTS:    Sentence  Co^letlon  aa4 
Scory  CoispleClon 

VARXASLES:       Parent /Child  Interact lo« 
scores  of  Sentence  and 
Coping  Style,  Coping  Effec- 
tiveness «  and  Poeitive 
Affect  scsle  «cor««  f*"*** 
Story  SlK 


?10THER  . 
IWTERACT^ 
10   14 


yAmER_ 
utteract.. 


10 


14 


197  OTCOiE 

E\'AU'ATION 
19S    or  OITCOME 

COPIVC 

199  E"rF.CnVENESS  _ 
RESPi^SE 

200  UNC-.H 
POSITIVE 

:01    AFFECT  HERO 

204  aSTRl^TALITY. 


-.17 

-.14 

-.15 

-.19 

.16 

-.14 

..18 

-.15 

.,16 

HVPOTHESIS  100: 


TVi^re  will  bo  a  m-giitlvc  rclutl.M^nhtp  botwoni  the  P.irtnl /Child 
Intcractit^n  j«corcs  of  tJ«  SrnUnco  C»v^lot1on  and  tlu«  Nct:rttlvo 
Affect  iM*a<ures  frwa  K^tli  Stotic*  Four  and  Six. 


STORY  FOim 
Kt.  ArtVt  A»\ 
MOU\  SIX 
Nrv.ATlVK  AVF, 


ITiSTRl'MFN rs :    S»*'»t*nc^  ro-iplrticn  and 
'si  .T*  **»Mr}*l  ot  lt«n 

VARIASLK'^t       r  »rfnt/Ojil»l  Interaction 
<«t  ort"*  «*£  Sttit«*nce  And 

fi.«m  bMh  Sl.Uloa  Four 
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KK'KP  1 


ntI-OP!ESlS  101  •     TuT'     wJ  11  -'t 

Intt  'flC  I !  'lU  1 1 1 1 

for  '  'ptr.x  't/h,  C'.plr.ii  ElUtttv 
tnc  '-tory  Ctopltrti'^n 


ii({if>Hhip  hiUWMii  thi    r.tn  n( /f  ht  I J 
»  iind  r>'N}Liv('  Affect  irof 


J  A'f  Ml 
VAR1ARI.KS  ; 


STOtr  TOTALS 

219 

STAHCe 

220 

ENCACEMENT 

221 

INITIATION 

222 

AID/ADVICE 

:23 

SOLVER 

224 

1MPLEME!,TATI0S 

22S 

lVALUATIOK 

226 

OF  OUTCOME 

COPING 

227 

aESPOKSl 

22<i 

LEliCTH  . 

POSITIVE 

229 

/JFECT  HERO 

232 

niSTRL^-TALITY 

117 

•I  14 

-.1^ 

Ak 

1 

1  

j 

 2^fi  

rTi  ;  y  {  ':. 
To  "  I'* 


119 


120 


S4  ni«  ncc  rt/«'plitl(m  and 
Si  or/  (  Kit  pi  4  I  ioft 
Por*  i>( /tilt  Id  Inirracd'^n 
tii'rrri  ul  Strut  nCL  nnd  Total 
Scortt*  fiT  ( iiplna  Siyle, 
Cnptn;',  nffcrllvcnetta,  and 
FoiUtvc  Affict  fro« 
Story  Completion 


\  1* 

.17 


HYPOniESIS  102:    Tner-:  vill  be  a  regative  relationship  be*w<;«n  ti-e  Purent/Chlld 

Intaract;on  Iceos  of  the  Sentence  Completion  and  the  Total  Score 
for  !:egatlve  Affect  frca  the  Story  Completion. 


INSTRUMENTS: 


VARUBLES: 


117 


n8_ 


119 


120 


230 


STOWf  TOTAL 
NEGATIVE 
AFFECT  HERO 


SELF' 
CONCEPT 


child  r.T. 

10  iU 


•K)THER 


FATHER 


r.TER  \CT.  INTERACT.. 
10        lU        10  K 


I 


.22 


.14 


Sentence  Completl/>n  and 
Story  Completion 
parent/Child  Inteiectloo 
itess  of  Sentence  end  Total 
Negative  Affect  froa  Story 


HYPOTHESIS  103: 


SAX 

38  AirrEO/vITY 
SAI  TOTAI, 
42  SCORE 


Tnere  wlU  be  a  positive  relatlonahlp  between  the  Parent /Child 
Interaction  itctrs  of  the  Sentence  Completion  anJ  the  "Good  Coping" 
«cor«  for  the  Authority  area  a«  well  a«  the  Total  "Good  Coping"  acore. 


U7__ 


.17 


119 


120 


I  .TriKACT. 


_FATHER_ 


INSTRUMENTS:    Sentence  Completion  end 

Social  Attltudea  Inventory 

VARIABLES:       Parent /Chi Id  Interaction 
itens  of  Sentence  and  SAI 
Good  Coping  •  Authorlry 
area  -  es  well  «a  Total 
SAl  Good  Coping 


\0 

U  10 

U 

! 

.19 

.18 

1 

1 

.23 

H*f?04"H£iIS  104,. 


XCVALlt 

FOLLOW 

EAn.SR 


TSirre  wiU  be  a  ni>Mclve  ri  i^iior.shio  biitwccn  the  Father  Child 
InterscLiOn  '.tcr  irc^.i  tne  SiT.tunce  Completion  aaS  the  Occupational 
Valu<:  "rollow  FdLhtjr". 


120 


IKSTRVMJT^TS:    Scnt.?ncc  Conpletlon  and 
Occt       tonal  Vjluea 
Inventory 

V.\RIA8LES:  Fath-^r/Chi Id  Intcrectlon 
fron;  Sentence  anU  Occupa- 
tional Value  -  Kollow  Father 


r'A  iVER  _ 
•.NJKnACT. 

.0  U 
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i  I'.t'Hi  1 

HYl»f/lHKSIS  lO'j*  TlM'f  will  he  •  pohJtivi*  r**l«tli»nMblp  ht  twrn  rurmt/Cltl  M 
Jnnriiril"M  lt<  i»  the  '.i  nt*  nc»*  Limplctitm  m»<l  the  Ii)tr<i>Hlc 
Orcup«L<<m«l  VmIiic*. 


VARl/.hJ  I 


119 


occumti(x:al      10  U 

VALVES  I}.VC7«rOIIY 
14  ALTRL'ISH 

15  Esmmcs   

16    IKDEPtNDENCe  -15 

-.14 

17  MMIACEMENT 

SELF- 

19    SATZSFACTIGN  ".15 

.17 

INTELLECTUAL 
20  STIMILATZGM 

21  CREATIVITY 

27  VARIETY 

TOTAL 
29  mTRSiSIC 

COfiCKPT      nui.lJ  INT,  ]'.IKRACT. 

14 


10 


14 


10 


.25 

-.16 

-.15 

-.14 

120  

patTik.r  ^ 
intkhact. 
10  iC 


-.15 

ni>          Ctini}il«  tl«  n  and 

0%.  K         1  onMl  Val  urn 
It.v.  n(  .  ry 

I',.r.  t,i  /<  l<i  Id  Internal  Ion 
ll'Mtii  iif  Siniin'C  and 
Intrlni.lc  Oci upot  l«»n«l 
Val<a« 


HYPOTHESIS  106:  There  will  be  a  negative  relationship  between  the  Parent/Child 
Inccraccion  lt«^  of  th«  Sentence  Completion  and  tha  Extrlnalc 
Occupational  Valuta. 


117 


CONCEPT 


OCC.  VALUES 
INV,  EXTRIKSIC 
18  SUCCESS 

22  SECURITY 

23  PRESTIGE 
ECONOMIC 

24  RETUmS 

25  SURRCWDIHCS 

26  ASSOCUTES 
FOLLCU 

28  FATHER 

TOTAL 
30  EXTRIHSIC 


10 


14 


118 


PAPENT_/^ 
CHILD  INT. 
10  14_ 


-.19 

IKSTRUI1ENTS :    Sentence  Completion  and 
Occupational  Valuta 

VARIABLES:       pan ni /Chi Id  Int«ractloo 
lt«fipa  of  Sentence  and 
Extrlnalc  Occupational 
Valuaa 


119 


120 


>KJTHEh 
I:.TERACT. 


_fATH£IL 
INTERACT.. 


10 


14 


10 


.20 

14 


.17 

HYPOTHESIS  107.    There  will  be  »  negative  relationship  between  the  Father/Chlld 

Interaction  lte:i  from  the  Sentence  Completion  and  the  dlacrepancy 
score  between  the  Father's  Occupation  4nd  the  Chi Id 'a  Aaplratlon. 


INSTRUMENTS:    Sentence  Cooipletlon  and 

Occupational  Intereat  Inv. 

VARIABLES:       Father/Child  Interaction 
of  Sentence  and  Father 'a 
Occupation  -  Child  Aaplratlon 


120 


FATHER 


35 


OCC.IKT.  T?'V. 
FATHER'S  OCC, 
ailLD  S  ASP. 
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iH'j^  JilV'  rs  OK  sin.n  tt  am  r^ypPUtju  j  •  -'^^^  HI 

il/ltm.r.lS  100-     r...  r.-  wJll  t>e  «  |.'.».lUv.   c.rr.UM  n  I  tw..n  the  rAnTitAlilU  I*.*.  •  Ifr^MKN  PI  •     '..nt.nr.  (..mpKHon  And 

IrH.r.i  tlwn  lltmn  fi<M  f  tn»  V-nttnCfe  ftmpKtlon  Jind  «11  Vl<wa  uf  Vltwn  of  I  i  f 

Ll2^  •obHv*lt.«  pl'.i  t»u.  Tnt.i  Scorci.  VAUIAIil.FS:        Pur.  nl /M.t  Id  :nt4Tmilon 

ittmM  frtiin  Si'nlfncp  nn6 
VlrwN  of  life  nuhtcales 
plus  th    r<>t«l  vvorct 

VlfWS  OK  LIFE 

LOCUS  or 

43  CO».TROL       

ACADEMIC 

44  LOCUS  Of  caiT.       

ACTION  - 

45  INACT/ON   .     

IWZDIATC  - 

46  DFLAYED    

RATE  or 

47  ACTION       

IHTKINSIC  - 

48  EXTRIKSIC     .   

TASK  ACH.  - 

49  IPR       

COKPETITICH  - 

50  CO'OPEPATIOK         -.14    '  >16 

IHDEFT  DENT  - 

51  IKTERDEPOIDOIT       

EARIED  STATUS 

52  BZSTOWiD  STATUS  

COKPRONT  " 

53  AVOID  

SELF-ncrTI. 

54  OTHER  INITI.       

SELl^  SOLVER 

55  OTHER  SOLVER       

SELF-JOIMT 

56  IMPLEMESTATIOW       

INSTRL*MEHT  - 

5S  FANTASY       

COKT./EXPRESS- 

59  IVlTY  &  ACCfePT.      

ACT. /PASS. 

60  UNCER  STUESS  

POS.  /NEC.  " 

61  SELF-CCWCEPT       

VIW  OF 

62  LIFE       

TOTAL 

63  SCOBZ       


HVPOTHESIS  109: 


1  RAVEN 

2  MATH 


3  RCADIXC 
GRADE 


There  will  be  a  positive  relaclonshlp  between  the  Parent/Child 
Interaction  Ite-ah  of  che  Sentence  Completion  Insttusent  *nd  th« 
Aptltudf  ^r.d  /cmevcBent  mceitiTCB. 


118 


119 


P^REVr/ 


SELF- 

rCNCE^      CHILD  INT. 


MOTTHER 


4    POINT  AVERAGE  -.15 


120 


FATHER 
_  INTERACT^ 


mSTRinCVfTS:    Sentence  Cooipletlon  md 
Aptitude  end  AchicvcaeiiC 

VARIASLES:       Parent/Child  Interact loa 
Iteaa  of  Sentence  end 
Aptitude  end  AchlevcMoC 
Mtaeuree 


-.15 

-.15 
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Tl..  r.'  will  I 
}fiii>rfi(.  lion  tit 


)•    o(  tiM 
HRS 


«  r 


117 


PERR  BRS  TOTAL 
FOS.  NONINA. 

6  Ainnoftm 


 y  IJj  

UH.f  KKl 
10  ,4 


 ^Il_5  

CHILI)  Vnr. 

10  14 


l-NM-Zk'  ft  lAdi      (tj  sji 


It  J/  Al#T  C{>h.ti  }  Al  H"^*; 


.  JaH.'ii.  hlt>  h»  -  r.  tl,i  l»f*f.  /U.f  Id 
«nl»hc»   O'.npUt  ton  «ni!  t!ii  AnthorUy 


 IJ  0   

n;jr'KA(.fr 


'•1|A(.K_1J  I 

!N'.Jl<lWJ.Vi:    S»Pttiup  ( «.iftpl «  I  tun 
iii»<1  HhS 

VAKIAltlKS-        I' ,r*  i.i JttM  Ini^TiCtlon 
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ANOVA  OF  MEANS: 
SUBGROUP  DESCRIPTIONS 

GERMANY  (FRG) 

APTITUDE  AND  ACHIEVEMENT 

Introductory  Remarks 

As  neither  the  two  Mathematics-Tests  (Metropolitan  Achievement  Test, 
TEA  Math  Test)  nor  the  Reading-Test  (Interaroerican  Test  of  Reading)  had 
been  standardized  for  German  school  situationt;,  different  achievement 
tests  had  to  be  used  for  the  German  sample  compared  to  the  other 
countries.    That  is  why  we  used  such  instruments  which  guaranteed  the 
best  accomodation  to  the  curricula  of  the  ten-  and  fourteen-year-old 
German  pupils. 

All  tests  had  been  developed  and  standardized  specially  for  the 
German  population  by  the  "Deutsches  Institut  fur  Internationale 
Padagogische  Forschung"  in  Frankfurt  am  Main,  within  the  series  "German 
School-Tests." 

The  "General  School  Achievement  Test  for  pupils  of  the  fourth  grade" 
(AST  4)  has  been  used  with  the  ten-year-old  pupils.    The  Reading  Score 
consisted  of  the  achievements  in  the  vocabulary  test  and  the  Math  Score 
of  the  achievements  due  to  the  three  subtests  mental  arithmetics, 
numerical  tasks  and  arithmetic  reasoning. 

Concerning  the  group  of  the  fourteen-year -elds,  the  Reading  Score 
had  been  measured  by  a  short  form  of  the  test  "Reading  Comprehension" 
and  the  Math  Score  by  the  "Arithmetic  Test  for  children  of  the  eighth 
grade."    Aptitude  had  been  tested  by  Raven's  Progressive  Matrices.  But 
this  test  could  not  be  used  in  Hannover,  so  that  the  data  refer  only  to 
the  results  of  the  288  subjects  of  Heidelberg  and  Koblenz. 

OCCUPAII(»IAL  VALUES 

Introduction 

The  German  staff  did  not  attend  the  international  team  before  the 
winter  1967/1968.    Thus,  they  could  perform  the  Stage  I  program  only 
with  long  delay  and  with  a  reduced  sample  in  the  sense  of  a  pilot  study 
for  adapting  the  instruments  to  German  pupils.    For  those  reasons  they 
have  resigned  to  compare  Stage  I  with  Stage  III  data.    The  Stage  III 
program  was  run  in  the  winter  1968/1969.    The  whole  sanq)le  of  432  German 
pupils,  selected  from  the  cities  of  Hannover,  Mannheim,  Heidelberg  and 
Koblenz,  is  described  in  Voltime  I.    The  results  are  analyzed  by  the 
following  Figures: 
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FIGURE  1 
GERMANY  -  STAGE  III 
GROUP  COMPARISONS  BASED  ON  ANALYSIS  OF  VARIANCE  OF  MEAN  SCORES 

FIGURE  2 
GERMANY  -  STAGE  III 
ORDER  OF  PREFERENCE  FOR  OCCUPATIONAL  VALUES 


Inter-Country  Comparisons 

Taken  as  a  whole,  the  children  of  the  German  sample  are  ranking 
highest  Intellectual  Stimulation  and  Self-Satisfaction.    These  intrinsic 
values  are  followed  by  a  group  of  middle  preferences  defined  by  Economic 
Returns,  Altruism,  Security,  Creativity,  Associates,  Success  and 
Variety*    The  Germc.n  pupils  are  obviously  at  least  concerned  with 
Prestige,  Surroundings,  Independence,  Esthetics,  Follow  Father  and 
Management . 

By  these  results  the  German  sample  does  not  differ  irom  the  main 
effecta  across  all  nations  subsumed    in  the  international  research 
project  --  with  three  exceptions:    Altruism  is  scored  only  in  the  middle 
(and  not  the  upper)  group  of  preference,  nice  place  ot  work  (Surroun- 
dings) only  in  the  lower  groups.    On  the  contrary  Financial  Returns 
are  esteemed  higher  than  by  the  average  of  all  countries. 

OCCUPATIONAL  INTEREST  INVENTORY 

Introduction 

As  reported  in  the  chapter  "Occupational  Values"  the  German  team 
gives  an  analysis  only  about  the  results  of  Stage  III,  including  the 
whole  sample  of  432  German  pupils. 

The  results*  of  zhe  Group  Comparisons  Based  on  Analysis  of  Variance 
of  Mean  Scores  verify  very  plainly  and  all  around  the  presumed 
nypotheses.    They  go  ncc  include  contradictions  nor  unexpected  data. 

Inter-Country  Coniparisons 

Taken  as  a  whole,  the  German  sample  showed  a  remarkably  realistic 
level  in  aspirations  and  expectations.    The  average  occupational  status, 
aspired  by  wishes  and  expectations,  lies  at  the  bottom  score  in  the 
range  of  the  international  sample.    The  very  small  discrepancy  between 
aspirations  and  expectations       in  favor  of  the  aspirations        is  likely 
to  be  connected  with  chat  fact. 
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These  figures  indicate  also  that  the  German  pupils  seem  to  show 
only  a  small  degree  of  mobility  above  their  father's  actual  occupa- 
tional status* 

The  aspirations  for  school  certification  are  framed  to  the 
vertically  organized  German  educational  system.     (See  Germany's 
Country  Background  Chapter  in  Volume  I).    Within  this  structure  they 
vigorously  diverge  between  the  upper-lower  class  and  the  upper-middle 
class  children.    For,  as  reported,  the  first  ones  attend  mostly 
"Hauptschulen,"  the  latter  "Realschulen"  and  "Gymnasium." 

GERMANY    TEN-YEAR-OLD  UPPER-LOWER  CLASS  MALES 
Introduction 

This  report,  written  by  Rolf  Piquardt,  is  based  on  the  results  of  the 
following  instruments:     Behavior  Rating  Scale,  Social  Attitudes  In- 
ventory, Sentence  Completion,  and  Story  Completion. 

The  report  concerning  the  Demographic  Questionnaire,  the  Occupational 
Interest  Inventory,  and  the  Occupational  Values  Inventory  was  written  by 
Prof.  Jaide  and  Barbara  Hille  (Hannover),  the  Aptitude  and  Achievement 
instruments  were  analyzed  and  commented  by  Lothar  Quack  (Heidelberg). 

It  must  be  pointed  out  that  a  comparison  between  findings  in  Stages 
I  and  III  was  not  possible  with  the  German  data,  since  the  number  of 
children  tested  in  Stage  I  was  too  small,  and  thus  Stage  I  had  to  be 
considered  as  a  pilot  study. 

"High  scores"  or  "high  ranks"  usually  mean  ranks  1,  2,  and  3,  ''low 
scores"  or  "low  ranks"  refer  to  ranks  6,  7,  and  8,  and  with  "middle 
range"  is  meant  rank  4  and  5,  sonetimes  the  range  from  3  to  6. 

A  "significant"  difference  means:  the  difference  between  two  groups 
is  significant  on  the  .05  level,  a  'Very  significant"  difference  refers 
to  a  .01-level-dif ference .  . 

Finally,  a  remark  concerning  the  Sentence  Completion  instrument:  on 
dimension  "Positive  Affect"  nearly  no  variance  was  found,  except  for 
the  behavior  area  "Anxiety."    In  the  reports  this  dimension  has  there- 
fore been  very  rarely  referred  to. 

Concerning  the  interpretive  comments,  it  must  be  pointed  out  that 
the  Social  Attitudes  Inventory,  t-he  Sentence  Completion  instrument  and 
the  Stojy  Completion  instrument  all  allow  to  assess  coping  behavior,  but 
each  different  aspects  of  it.    Add  to  this  that  the  Completion  instru- 
ments are  open  ended  tests,  whereas  the  Social  Attitudes  Inventory  only 
permits  a  choice  between  given  alternatives. 
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Further,  the  coping  indices  are  arrived  at  in  a  different  way  from 
the  Sentence  Completion  and  Story  Completion.    While  the  dimension 
scores  for  one  behavior  area  are  based  upon  a  group  of  items  with  the 
Sentence  Completion  instrument  (generally  3  and  4),  each  behavior  area 
is  represented  by  one  item  (except  for  "Anxiety":     2  items)  with  the 
Story  Completion  instrument,  and  thus,  the  dimension  scores  are 
derived  from  ratings  based  on  one  story. 

From  this  follows  that  one  had  to  be  careful  not  to  over interpret 
similarities  as  well  as  dissimilarities  between  the  instruments  re- 
garding one  of  our  eight  groups.    This  applies  to  comparisons  of  the 
type  "dimension  within  one  behavior  area"  ac  well  as  to  comparisons 
of  the  type  "dimension  across  all  behavior  areas." 

A  third  point  has  to  be  taken  into  consideration  when  interpreting 
the  results:     the  scores  of  one  group  are  only  meaningful  when  compared 
to  those  of  the  other  seven  groups  of  children.    Rank  values  allow 
this  comparison,  but,  if  two  groups  do  not  differ  significantly  from 
each  other       and  this  is  not  the  most  frequent  case       we  can  only 
speak  of  tendencies  in  a  certain  direction. 

As  to  the  Behavior  Rating  Scales  this  instrument  also  allows  the 
assessment  of  coping  behavior,  though  as  seen  from  outside,  i.e., 
classmates.  Here  each  item  peririts  the  assessment  of  either  a  coping 
style  dimension  or  a  behavior  area,  each  being  generally  represented  by 
one  question*    It  seems  unlikely  to  get  much  concordance  between  this 
instrument  and  the  other  three,  simply  oecause  the  scores  partly 
reflect  something  different. 

Behavior  Rating  Scales 

With  this  instrunient  peer  ratings  ware  collected  as  to  a  number  of 
statements,  each  of  thase  covering  a  certain  behavior  area.  Generally, 
it  should  be  noted  thac  no  group  of  the  eight  groups  of  this  sample 
differed  significantly  xrom  any  other  one  on  any  of  the  nine  dimensions. 
It  must  be  taken  into  account  that  rank  differences  give  n;*  measure  of 
the  distance  between  two  scores,  these  being  frequently  minimally  distant 
from  each  other >  so  that  an  interpretation  would  be  senseless. 

The  first  question  and  the  corresponding  scatement  concerned  the 
area  of  Academic  Task  Achievement.    Here  this  group  gets  rank  3,  the 
meaning  of  which  is  that  these  boys  are  regarded  by  their  classmates  as 
relatively  har<^  working  children,  relatively,  because  this  statement 
can  only  be  made  in  regard  of  the  scores  received  by  the  other  seven 
groups . 
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This  same  rank  is  received  in  Implementation,  where  the  question 
was,  "Who  can  be  counted  on  to  keep  working  at  tasks  until  they  are 
finished?,"  and  on  control  of  Aggression  (Who  is  more  likely  to  lose 
their  temper  when  something  happens  they  don't  like?).    On  Self -Asser- 
tion (Who  usually  gets  their  own  way  with  other  students?).  Solver 
(Who  usually  has  the  best  ideas  about  what  to  do?),  and  Anxiety  (Who 
worries  the  most  about  things?)  these  children  ranked  sixth.    On  the 
remaining  three  dimensions  they  got  rank  eight,  by  this  having  the 
lowest  scopes  of  all  groups:     on  Authority  (Who  gets  along  best  with 
teachers?),  on  Interpersonal  Relations  (Who  gets  along  best  with  most 
of  the  other  students?),  and  on  Initiation  (Who  starts  working  at  things 
that  need  to  be  done  without  being  told?). 

Social  Attitudes  Inventory 

These  children  showed,  except  for  the  Task  Achievement  area,  a  rather 
poor  coping  behavior,  especially  in  Anxiety-provoking  situations,  and 
situations  where  the  relationship  to  Anxiety  figures  plays  an  important 
role.    Significant  differences  to  any  of  the  other  groups  were  not  to  be 
found • 

Sentence  Completion 

Concerning  the  area  of  Task  Achievement,  these  boys  did  not  differ 
significantly  from  any  of  the  other  seven  groups  of  children.    It  should 
be  noted,  however,  that,  in  comparison  to  these,  they  did  not  readily 
engage  m  solution  of  a  problem  (like  the  ten-year-old  upper-lower  class 
girls),  seek  frequently  aid  or  advice  from  others  and  show  relatively 
little  Hostile  Affect  before  or  during  performing  a  task.    In  Coping  Ef- 
fectiveness they  ranked  sixth,  in  Stance  fifth.    Their  Attitude  toward 
Task  Achievement  was  neither  very  positive  nor  negative,  and  they  showed 
no  stronger  deviations  from  most  of  the  other  groups,  what  concerns 
Depressive  Affect  and  Positive  Affect. 

The  Interp  rsonal  Relations  were  characterized  by  fairly  poor  coping 
behavior  with  these  children.    They  ranked  eighth  in  Coping  Effectiveness 
and  seventh  on  Engagement  and  differed  very  significantly  as  to  these 
important  coping  indices  from  both  age  fourteen  female  groups.  This 
same  difference  was  found,  if  one  regards  aid  and  advice  sought  from 
other  people.    This  group  stood  first  in  expressing  Hostile  Affect  (the 
four  ten-year-old  groups  took  the  first  four  places  here),  but  also 
Positive  Affect,  and  last  in  showing  positive  attitudes  in  Interpersonal 
situations.    Th  s  seems  to  correspond  with  their  last  place  concerning 
Neutral  Affect,  the  ten-year-old  children  having  the  last  four  rank 
positions  here* 

The  scores  reflecting  children's  handling  of  Authority  problems  were 
not  significantly  different  from  those  of  the  other  groups  and  ranged 
approximately  in  the  middle.    It  is  interesting  that  they  were  the  only 
group  that  expressed  Positive  Affect  here,  though  not  substantially. 
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As  to  their  behavior  in  Anxiety  evoking  situations  these  boys  showed 
no  significant  deviations  from  the  seven  othei:  groups  and  ranked  no 
more  than  fourth  (Engagement,  Neutral  Affect)  iu  any  of  the  nine  dimen- 
sions, except  in  Hostile  Affect  (second).    Generally,  there  seems  to  be 
the  tendency  for  ten-year-old  children  to  have  the  last  four  ranks, 
with  very  few  exceptions,  and  except  for  Hostile  Affect  again. 

While  they  confronted  the  Aggression  problem,  the  children  did  not 
so  readily  engage  in  a  solution,  though  it  mu^t  be  said  that  here  they 
did  not  differ  esentially  from  the  other  groups,  except  from  the  ten- 
year-old  upper-lower  class  girls.    In  Coping  Effectiveness  they  ranked 
fifth,  indicating  that  an  effective  and  generally  accepted  solution  in 
situations  where  aggressive  feelings  within  and  outside  oneself  have  to 
be  handled    are  not  so  easy  for  them. 

Wnen  scores  are  sunmied  across  all  the  relevant  Sentence  Coii5>letLon 
items,  this  group  ranked  first  and  differed  very  significantly  from 
fourteen-year-old  upper-lower  class  girls  on  Hostile  Affect.  On 
Depressive  Affect  they  ranked  lower,  the  first  four  ranks,  however,  were, 
as  with  Hostile  Affect,  taken  by  the  ten-year-old  children^    As  to 
Neutral  Affect,  this  whole  group  took  the  last  four  ranks.    And  the  same 
is  true  for  Stance,  Engagement  (except  the  ten-year-old  upper- lower 
class  girls),  Aid/Advice  and  Coping  2f f ectiveness ,  the  ranks  for  this 
group  of  boys  being  fifth  or  sixth.    It  must  be  added  here  that  lower 
ranks  (e.g.,  6,7,8)  on  Aid/ Advice  mean  that  the  problem  was  solved  with 
aid  or  advice.    Their  Attitude  can  be  characterized  as  average,  i.e., 
neither  particularly  positive  nor  negative,  compared  with  the  other 
groups. 

On  Interaction  with  Parents  as  well  as  on  Self-image  these  ten-year- 
old  upper-lower  class  boys  scored  highest,  not  differing  as  much  from 
their__ageiii:;Lces  as  from  the  f ourceen-year-old  children  who  took  the  last 
tour  ranks    in  all  four  variables  (Self-image,  Parent/Child  Interaction, 
Mother/Chila  Interaction,  Father/Chilo  Interaction),    What  concerns  the 
Interaction  with  both  Father  and  Mother  they  differed  very  significantly 
::rom  the  f ourceen-year-old  upper-middle  class  boys,  and  as  to  Inter- 
action with  Mother,  there  also  existed  a  very  significant  difference 
with  the  fourteen-year-old  upper-middle  class  girls. 

Story  Completion 

The  Coping  Effectiveness  ratings  for  this  grouD  varied  from  rank  i 
(Anxiety)  to  rank  8  (Classroom  Authority)  with  a  nean  rank  of  3  for 
all  seven  stories.    However,  they  did  not  differ  significantly  from  any 
other  group. 

The  same  was  true  for  the  Coping  Style  dimensions  except  for  Engage- 
ment where  they  differed  being  first  from  the  fourteen-year-old  upper- 
middle  class  girls  (very  significantly)  having  rank  8.    On  Solver  they 
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ranked  first  to  third  on  all  four  stories  with  a  mean  of  2,  whereas 
on  the  other  dimensions  the  rank  values  were  mostly  3,  4,  or  5. 

It  should  be  mentioned  that  the  only  ranks  7  and  8  were  for  Story 
Five  having  to  do  with  classroom  Authority  (dimensions  Initiation, 
Aid/Advice,  Implementation,  and  Outcome), 

Taere  was  one  interesting  finding  concerning  the  Response  Length  of 
sto'ies;    This  group  differed  very  significantly  on  all  stories  from 
the  fourteen-year-old  children,  mostly  from  the  fourteen-year-old 
upper-middle  class  girls  (on  stories  involving  IPR,  peer  Aggression, 
Anxiety,  classroom  Authority).  The  mean  rank  was  8  here. 

They  also  received  low  scores  (rank  8  on  five  stories  and  mean) 
on  Negative  Affect  shown  by  the  Hero  and  differed  significantly  and 
very  significantly  from  the  fourteen-year-old  upper-middle  class  girls 
again  (peer  Aggression,  classroom  Authority,  mean)  and  from  the  fourteen- 
year-old  upper-lower  class  girls  (Anxiety). 

A  bit  the  same  picture  shows  when  considering  the  affective  behaviors 
by  any  person  in  the  story;    with  ranks  7  (IPR),  8  (peer  Aggression, 
Anxiety)  these  boys  differed  significantly  from  the  fourteen-year-old 
upper-middle  class  girls* 

On  Positive  Affect  expressed  by  the  Hero  this  group  showed  no 
significant  deviations  from  the  other  groups,  however,  also  here  they 
scored  on  the  lower  half  of  the  rank  scale. 

Interpretive  Comments 

This  group  showed  rather  few  significant  differences  with  the  other 
seven  groups  in  the  four  coping  behavior  assessing  instruments.  There 
was  no  significant  difference  with  any  of  the  ten-year-old  groups.  As 
for  the  ten-year-old  upper-lower  class  girls  one  can  thus  say  that 
their  behavior  distinguished  them  quite  distinctly  from  the  fourteen- 
year-olds  as  a  group. 

Though,  in  comparison  to  the  other  groups,  they  did  not  cope  badly 
with  aggression  problems  and  were  also  judged  by  their  agemates  as 
generally  controlling  aggressive  feelings.    They  displayed  a  lot  of 
Hostile  Affect,  especially  in  the  areas  of  Interpersonal  Relations  and 
Anxiety,  for  this  latter  area  in  contrast  to  all  other  ten-year-old 
groups. 

Depressive  Affect,  on  the  other  side,  was  not  shown  much  by  these 
boys,  contrary  to  the  ten-year-old  girls  of  same  socioeconomic  status. 
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Their  relationship  with  authority  figures,  especially  wit  i  teachers, 
seems  not  to  be  too  well,  as  judged  by  their  classmates  as  well  as 
stated  by  themselves  in  the  projective  instruments,    Qn^the  other  side, 
the  interaction  with  their  parents,  particularly  with  their  mother, 
was  best  of  all  groups,  and  distinguished  them  very  significantly  from 
both  fourteen-year-old  upper-middle  class  children  who  seemed  to  have 
a  rather  distant  relation  with  their  parents. 

Further,  their  Interpersonal  Relations  as  assassed  by  the  Sentence 
Completion  instrument,  were  determined  by  low  engagement  in  conflict 
situations  and  poor  solutions  of  such  conflicts  in  terms  of  effective- 
ness.   This  difficulty  in  getting  along  well  with  others  was  confirmed 
by  th^ir  classmates'  statements.    This  does  not  mean,  however,  that  they 
were  independent  in  their  decisions.    Rather,  they  tended  to  seek  aid 
and  advice  from  other  people  when  confronted  with  problems  in  the  Inter- 
personal area,  indicating  that  these  children  had  not  yet  learned  to 
cope  both  autonomously  and  effectively  with  these.    Fitting  into  this 
picture  were  their  relatively  inadequate  reactions  in  anxiety-provoking 
situations,  compared  with  the  other  seven  groups,  as  assessed  by  the 
Social  Attitudes  Inventory. 

Best  able  to  cope  wich  interpersonal  problems,  on  the  other  side, 
seem  to  be  the  fourteen-year-old  girls,  as  well  from  the  upper-lower 
as  from  the  upper-middle  status.  This  gives  a  hint  at  socialization 
practices  in  German  families,  according  to  which  aggressive  behavior 
with  tioys  is  more  tolerated  than  with  girls,  insecurity  as  to  where  and 
when  showing  aggressive  ictions  and  feelings,  however,  is  much  bigger 
with  boys.  These  findin^^s  are,  moreover,  confirmed  by  inspection  of 
the  other  groups'  data  in  the  Interpersonal  Relations  and  Aggression 
areas,  as  well  as  for  affective  behavior. 

GERMANY    TEN-YEAR-OLD  UPPER-LOWER  CLASS  FEMALES 

Behavior  Rating  Scales 

These  giris  are  seen  as  getting  along  best  with  other  students  and 
as  getting  along  relatively  well  with  authority  figures  like  teachers 
(rank  3).    On  Implementation,  Initiation,  and  control  of  Aggression     — . 
they  ranked  in  the  middle  range  (4-5),  while  for  Academic  Task  Achieve - 
menc  (6.5),  i^nxiety  (7.5=  worry  often  about  things).  Self -Assertion 
(8)  and  Solver  (8)  they  were  rated  much  lower.    Thus,  they  are  a  bit 
similar  to  the  ten-year-old  upper-lower  class  boys,  who  were  also 
judged  quite  low  by  their  classmates  on  a  number  of  dimensions. 

Social  Attitudes  Inventory 

This  group  of  girls  can  be  characterized  as  not  producing  good  coping 
responses,  compared  with  all  other  groups.    Only  on  IPR  they  ranked 
second  highest  together  with  two  other  groups  (fourteen-year -olds) .  On 
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Authority  and  Aggression  they  stood  lowest,  on  Task  Achievement  second 
lowest.  There  was  a  significant  difference  between  these  children  and 
ten-year-old  upper-middle  class  girls  concerning  the  area  of  Authority. 

Sentence  Completion 

For  the  Task  Achievement  scales  this  group  of  girls  received  rank 
scores  of  1  (Attitude,  Hostile  Affect,  Depressive  Affect)  as  well  as  of 
7  and  8  (Engagement,  Aid/Advice,  Neutral  Affect) «    Only  on  Coping  Ef- 
fectiveness they  took  a  middle  position  (rank  4).    On  Stance  they 
scored  again  lower:     sixth , indicating  tl»at  they  tend  to  avoid  a  problem 
rather  than  confronting  it,  in  comparison  to  their  ageraates  ol  the  other 
three  groups  and  the  four  fourteen-year -old  groups. 

Significant  differences  with  other  groups  occurred  on  Aid/Advice 
sought  from  others  (rank  8  =  much  Aid/Advice  sought  from  others),  on 
Depressive  Affect  (rank  1)  and  on  Neutral  Affect  (rank  8),  in  the  first 
case  with  the  fourteen-year-old  upper-middle  class  girls  and  in  the 
second  and  latter  one  with  the  fourteen-year-old  upper-lower  class  girls, 
all  differences  being  very  significant. 

In  the  IPR  area  we  found,  except  for  Hostile  (rank  3)  and  Depressive 
Affect  (rank  1.5),  rarks  of  5  and  6.    The  only  significant  difference 
was  on  Depressive  Affect,  where  these  children  scored  first,  whereas 
the  fourteen-year -old  upper-lower  class  males  were  eighth  here. 

Their  Attitude  toward  Authority  figures  seems  to  be  very  positive 
(rank  1)  and,  though  they  scored  sixth  in  Stance,  they  engaged  readily 
in  solution  and  gave  quite  good  coping  responses.    On  Hostile  Affect 
they  got  lower  scores,  also  on  Neutral  Affect,  while  on  Depressive  Affect 
they  ranked  second.    As  to  Attitude,  they  differed  very  significantly 
from  the  fourteen-year-old  upper-middle  class  boys,  ranking  eighth,  and 
on  Depressive  Affect  they  differed  very  significantly  from  the  fourteen- 
year-old  upper-lower  and  upper-middle  class  boys,  ranking  seventh  and 
eighth  respectively. 

In  coping  with  Anxiety  problems  this  group  ranked  third  on  Attitude 
and  Engagement,  on  the  other  dimensions,  except  Depressive  Affect  (rank 
1) ,  they  took  positions  on  the  lower  end  of  the  rank  scale  (5-7).  Only 
on  Depressive  Affact  we  found  a  very  significant  difference  with  the 
fourteen-year-old  upper-lower  class  boys  who  were  lowest  here. 

When  faced  with  problems  dealing  with  Aggression  within  themselves 
and  from  outside  these  girls  showed  in  their  responses  the  highest  dop- 
ing Effectiveness  among  all  groups.    Further,  they  engaged  quickly  In 
action,  but  also  scored  first  on  Aid/Advice,    On  Stance  they  ranked 
lower  (3)  and  concerning  the  various  forms  of  Affect  they  did  not  differ 
essentially  from  the  remaining  seven  groups.    For  an  interpretation  one 
should  note  that  on  Engagement  and  Aid/Advice  this  group  differed  very 
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significantly  from  the  f ourteen-year-old  upper-middle  class  females 
(Engagement)  and  the  ten-year-old  upper-middle  class  females  (Aid/ 
Advice),  and  on  Coping  Effectiveness  5:ignif icantly  from  the  ten-year- 
old  upper-middle  class  males. 

Taking  all  relevant  items  into  account,  these  girls  had  the  highest 
score  for  Attitude,  where  they  diffeied  very  signif icrntly  from  the 
fourteen-year-old  upper-middle  class  boys,  and  for  Depressive  Affect, 
where  we  found  a  very  significant  difference  to  the  f ourteen-year-^ld 
upper-lower  class  boys« 

On  Neutral  Affect,  on  the  other  side,  they  ranked  second  lowest  and 
differed  very  significantly  from  the  fourteen-year-old  upper-lower  class 
boys  here,  tco.    All  other  dimensions  showed  lower  scores  (5-7),  except 
for  Engagement  (3).    Concerning  Coping  Effectiveness  these  girls  had 
the  highest  score  when  compared  with  the  three  groups  of  same  age,  but 
they  only  ranked  fifch  in  comparison  to  all  groups. 

On  Self -Concept  they  were  lowest,  if  only  the  four  ten-year-old 
proups  are  considered,  the  three  indices  for  Parent/Child  Interaction 
yielded  second  lowest  scores  within  the  whole  ten-year-old  group;  com- 
pared with  all  groups,  however,  they  scored  third. 

Story  Completion 

Generally,  one  can  say,  that  this  group  differed  very  little  from 
any  of  the  other  groups  on  any  of  the  nine  coping  dimensions,  so  that 
only  two  significant  differences  occurred  here.    The  remaining  dimen- 
sions (Response  Length,  Affect,  Instrumentality)  showed  at  least  five 
significant  differences. 

in  terms  of  effectiveness,  this  group  scored  highest  on  peer  Aggres- 
sion, i.e.,  they  handled  best  Aggressiuu  from  within  and  froT*  outside, 
when  compared  with  the  other  seven  g::oups.    In  this  respect  they  dif- 
fered significantly  from  the  fourteen-year-old  upper-lower  class  boys, 
who  ranked  eighth  hjre.    Their  Coping  Effectiveness  in  Anxiety-evokinp 
situations,  however,  was  quite  low  (ranks  7  and  8),  and  also  in  che 
Interpersonal  area  they  seemed  to  have  difficulties  to  give  effective 
responses.    Fov  the  rest  of  the  behavior  areas  they  scored  in  the 
middle  ran^e  (jranks  3-5). 

On  Stance  these  children  ranked  highest  in  the  areas  of  Academic 
Task  Achievement  (1),  peer  Aggression  (2),  and  Nonacademic  Task  Achieve- 
ment (1.5),  while  with  I?R,  classroom  Authority  and  Anxiety  they  stood 
on  the  lower  part  of  the  rank  scale  (7).    Their  mean  rank  on  Stance  was 
3. 
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What  concerns  Engagement  in  problem- solving  actions  they  received 
scores  in  the  middle  range  except  for  peer  Aggression  (rank  2)  and 
Anxiety  (rank  7). 

The  initiator  of  action  in  Anxiety -evoking  situations  was  often 
another  person,  while  solutions  to  problems  with  peers  and  authorities, 
like  teachers,  were  generally  self -initiated.    The  mean  rank  on 
Initiation  was  2  indicating  that  actions  were  mostly  self -initiated  by 
these  girls  • 

The  latter  result  was  also  true  for  the  dimension  of  Aid/Advice, 
where  ranks  varied  from  2  (peer  Aggression)  to  5  (Anxiety).  The 
dimensions  "Solver,"  "Iin>lementation"  and  "Outco«"  showed  a  bit  the 
same  profile  over  all  seven  stories:    high  ranks  for  peer  Aggression, 
low  ones  for  Anxiety,  middle  ones  for  the  rest  of  the  behavior  areas. 
While  the  mean  ranks  were  3,  5.5  and  6,  they  got  a  mean  rank  of  1  on 
Evaluation  of  Outcome,    For  Academic  Task  Achievement  (significant 
difference  to  the  ten-year-old  upper-middle  class  girls),  again  peer 
Aggression  and  Anxiety  they  scored  highest,  but  second  lowest  on  Non- 
academic  Task  Achievement. 

For  the  non-coping  dimensions  we  found  almost  no  higher  scores,  in 
comparison  to  the  other  groups.    The  response  length  of  their  stories 
was  rather  short  than  long,  the  number  of  instrumental  acts  toward 
problem  solving  was,  except  for  the  peer  Aggression  area,  quite  low, 
and  the  various  forms  of  Affect  ranked  our  children  in  middle  positions. 
Only  for  the  areas  of  Academic  Task  Achievement  and  IPR  we  registered 
relatively  low  scores  on  Positive  Affect  as  well  as  on  Negative  Affect 
and  Total  Affect  by  Hero  and  Others. 

Significant  differences  to  other  groups  occurred  on  Response  Length 
(rank  8  -  very  significantly  different  to  the  fourteen-year-old  upper- 
lower  girls  ranking  first  in  the  Nonacademic  Task  Achievement  area,  as 
well  as  a  significant  difference  --  these  girls  ranked  sixth  he  e  --  tc 
the  fourteen-year-old.  upper-middle  class  females  ranking  third  ur  Mean 
Response  Length  of  all  stories),  on  Positive  Affect  by  Hero  (rank  8  -- 
significant  difference  to  the  fourteen-year-old  upper-middle  class 
females  ranking  highest),  on  Total  Affect  by  Hero  and  Others  (tank  8  ~ 
very  significant  difference  to  the  fourteen-year-old  upper-lower  class 
girls  ranking  first),  and  on  Instrumentality  (rank  1  --  very  significant 
difference  to  the  fourteen-year-old  upper-lower  class  males  ranking 
last) . 

Interpretive  Comments 

Looking  at  the  significant  differences  with  other  groups,  we  found 
again,  as  with  the  four  ten-year -old  groups,  a  fairly  high  number  of 
differences  with  the  fourteen-year-old  groups.    Generally,  one  can 
certainly  conclude  from  that  result  that  all  these  children  showed  a 
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behavior  pattern  that  distinguished  them  quite  clearly  from  older 
children.    Particularly,  the  fourteen-year-old  upper-lower  class  boys 
differed  quite  often  from  these  girls,  four  times  on  Depressive  Affect. 
This  might  indicate  that  Age  and  Sex  were  important  variables  as  to  the 
readiness  to  express  depressive  feelings  for  children  of  upper-lower 
socioeconomic  status  in  Germany, 

That  result  found  a  further  confirmation  if  one  considers  the  Coping 
Style  and  Coping  Effectiveness  indices  in  the  Sentence  Completion  and 
Story  Completion  instruments  tor  the  Anxiety  area  as  v;eli  as  the  corre- 
sponding judgments  i:i  the  Behavior  Rating  Scales,  though  only  in  the 
form  of  tendencies:     these  girls  seem  to  have  difficulties  to  cope 
effectively  with  anxiety-provoking  situations,  do  not  readily  engage  in 
solutions  and  leave  the  initiation  of  an  effective  action  toward  a 
solution  quite  often  to  another  person.    This  was  validated  by  the 
judgment  of  their  classmates,  who  rated  them  low  for  Self -Assertion  and 
Solver,  and  believed  that  they  worried  often  about  things. 

The  relative  low  scores  on  Response  Length,  however,  should  not  be 
interpreted  as  lacking  initiative  because  of  anxiety  here,  since  a  com- 
parison between  the  ten-year-old  children  as  a  group  and  the  fourteen- 
year-old  children  showed  that  the  latter  ones  all  had  longer  stories  on 
an  average.    This  oniy  indicates  that  their  skill  in  writing  compositions 
was  much  more  developed  already.    In  Germany,  much  stress  was  laid  upon 
dictations  and  correct  orthography  in  "German"  during  the  first  five  to 
six  years  in  school,  whereas  writing  compositions  was  learned  later  in 
the  upper  grades • 

GERMANY    TEN-YEAR-OLD  UPPER-MIDDLE  CLASS  MALES 

Behavior  Rating  Scales 

This  group  was  rated  quite  good  by  their  peers,  considering  all  nine 
'oehavior  dimensions*    They  had  the  highest  scores  on  Academic  Task 
Achievement,  Implementation  and  Initiations    Further,  they  got  along 
second  best  with  teachers  and  third  best  with  other  students,  and  what 
concerns  Self -Assertion  and  having  fine  ideas  about  what  to  do  they 
ranked  third . 

Their  handling  of  agr"2ssive  feelings  v^as  not  seen  diffexently  Irom 
that  of  the  first  two  groups,  but  they  seemed  to  be  less  anxious  an 
judged  by  their  classmates  (rank  3). 

Social  Attitudes  Inventory 

These  boys  stood  highest  as  well  as  lowest  what  concerns  their  coping 
behavior  as  measured  by  this  inventory,  depending  on  the  behavior  area. 
Whereas  they  ranked  eighth  on  IPR  and  seventh  on  Aggression,  they  took 
the  first  rank  in  the  area  of  Anxiety •    Their  poor  behavior  as  to  IPR 
differed  very  significantly  from  that  of  the  fourtesn-year*old  upper- 
lower  girls,  who  stood  first  here. 
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Sentence  Completion 


Though  these  boys  readily  confronted  problems  in  Task  Achievement 
situations  they  only  ranked  fifth  on  Engagement.    Their  Attitude, 
however,  toward  such  problems  seemed  to  be  quite  positive  (rank  2), 
and  the  way  they  tried  to  cope  with  these  was  highly  effective  (rank  2), 
compared  to  most  of  the  other  groups.    They  asked  frequently  for 
Aid/Advice  from  other  people  and  took  a  middle  position  what  concerns 
production  of  Affect. 

In  the  area  of  IPR  these  boys  did  not  do  well.    They  ranked  seventh 
in  terms  of  facing  up  to  the  problems,  eighth  on  Engagement  and  seventh 
on  Coping  Effectiveness.    They  sought  the  most  of  Aid/Advice  from  others 
of  all  groups,  but  were  second  highest  in  showing  Hostile  Affect  here. 
On  Engagement  and  Aid/Advice  they  differed  very  significantly  from  the 
fourteen-year-old  upper-lower  class  girls,  on  Coping  Effectiveness  (very 
significantly)  and  Hostile  Affect  (significantly)  from  the  fourteen-year- 
old  upper-middle  class  girls. 

In  dealing  with  Authority  this  group  ranked  low  on  the  three  Coping 
Style  dimensions  (Stance:  7,  Engagement:  6,  Aid/Advice:  7-5)  and  on 
Coping  Effectiveness:  7,  where  they  differed  significantly  from  the 
fourteen-year-old  upper-lower  class  boys.    Their  Attitude  seemed  to  be 
neither  positive  nore  negative  in  comparison  to  the  other  groups,  the 
same  was  -rue  for  Hostile  Affect.    On  Depressive  Affect,  however,  these 
boys  differed  significantly  from  the  fourteen-year-old  upper-lower  class 
females,  and  on  Neutral  Affect  from  the  fourteen-year-old  upper-lower 
class  males. 

When  faced  with  Anxiety  problems  these  boys  ranked  on  the  lower  end 
of  the  scale  on  almost  all  dimensions.    On  Coping  Effectiveness  they 
were  even  lowest  and  differed  very  significantly  from  the  four teen-year- 
olu  upper-middle  class  girls.    The  same  was  true  for  Hostile  Affect, 
only  in  the  reverse  order.    On  Positive  Affect,  however,  they  ranked 
again  eighth,  and  the  mentioned  subgroup  ranked  first.    Only  on  Depres- 
sive Affect  they  had  a  middle  position. 

When  it  comes  to  dealing  with  Aggression  within  themselves  and  from 
outside,  this  group  of  boys  showed  rather  avoidant  than  confronting 
behavior,  compared  with  the  other    groups,  moderate  engagement  but  again 
poor  coping  in  terms  of  effectiveness.    On  Hostile  Affect  they  ranked 
fifth,  together  with  the  ten-year-old  upper-lower  class  girln  and  the 
fourteen-year-old  upper-lower  class  boys.    A  significant  difference  only 
showed  up  on  Coping  Effectiveness,  where  they  ranked  eighth  and  the  ten- 
year-old  upper-lower  class  girls  ranked  first. 

Considering  the  Total  Scores  this  group  ranked  eighth  on  four  dimen- 
sions (Engagement,  Aid/Advice,  Coping  Effectiveness,  and  Positive  Affect), 
sixth  on  Stance  and  3^5  on  Attitude.    On  Hostile  Affect  they  ranked 
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first,  together  with  the  ten-year-old  upper-lower  class  males,  on 
Depressive  Affect  they  had  a  middle  position  (rank  3).    On  Coping  Ef- 
fectiveness, as  well  as  on  the  two  style  dimensions,  they  differed  very 
significantly  from  the  f ourtean-year-old  upper-lower  class  girls,  op 
Positive  Affect  from  the  fourteen-year-old  upper-middle  class  girls. 

Their  Self-image  seems  to  be  quite  positive,  in  comparison  to  the 
other  children,  the  same  was  true  for  Interaction  with  Mother.  The 
Interaction  with  their  Father  was  a  bit  less  intensive,  though  not 
essentially. 

Story  Completion 

With  a  mean  rank  of  2  these  boys  can  be  characterized  as  fairly 
effective  copers,  particularly  in  the  behavior  areas  of  Academic  Task 
Achievement  (i),  I?R  (1),  and  Nonacademic  Task  Achievement  (1).  While 
on  Stance  they  scored  lower  (mean  rank:  6),  they  ranked  first  on  Aid/ 
Advice,  Solver,  ana  Implementation,  and  second  on  Outcome.  Further, 
it  snould  be  noted  that  this  group  ranked  first  on  six  coping  dimen- 
sions in  the  area  of  Academic  Task  Achievement  and  on  five  coping  dimen- 
sions (including  Coping  Effectiveness)  in  the  area  of  Nonacademic  Task 
Achievement.    In  the  areas  of  Anxiety  (Story  Six)  and  peer  Aggression, 
however,  they  had  lower  scores. 

On  the  fiv2  remaining  dimensions  that  measure  non-coping  aspects  in 
their  responses,  these  children  ranked  much  lower,  especially  on 
Response  Length  (7th),  Negative  Affect  of  Hero  (7th),  and  Total  Affect 
(7th).    On  Response  Length,  where  this  group  only  ranked  seventh  and 
eignth,  we  found  six  very  significant  differences  and  one  significant 
difference,  all  with  fourteen-year-old  chlidrea,  who  wrote  much  longer 
stories  and  therefore  ranked  first  or  second.    On  Mean  Negative  Affect 
this  group  differed  significantly  from  the  fourteen-year-old  jpper-lower 
class  girls  ranking  second,  on  Negative  Affect  expressed  in  a  Nonacademic 
Task  Achievement  situacion  they  differed  significantly  from  the  fourteen- 
year-old  upper-middle  class  girls  ranking  first  here. 

As  for  Coping  Style  dimensions  we  found  five  significant  and  two  very 
significant  differences  with  othei  groups.    Most  important  were  the 
three  significanc  differences  in  the  Task  Achievement  area  on  Initiation, 
Aid/Advice,  and  Solver,  where  this  group  ranked  first  and  the  fourteen- 
year-old  upper-middle  class  girls  ranked  eighth.    On  Aid/Advice,  when 
all  seven  stories  were  taken  together,  there  was,  in  fact,  a  very  sig- 
nificant difference  between  these  two  groups.    In  the  IPR  area  there  was 
a  difference  on  Engagement:  while  these  ten-year-old  upper-middle  cl£.ss 
boys  ranked  second  here,  the  fourteen-year-old  boys  with  the  same  socio- 
economic status  (SES)  ranked  seventh.    A  very  significant  difference  was 
found  on  Evaluation  of  Outcome:     the  outcome  of  an  Anxiety-provoking 
situation  was  valuated  significantly  worse  by  these  children  than  by  the 
fourteea-year-old  upper-lower  class  girls  ranking  highest.    The  only 
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significant  difference  with  a  ten-year-old  group  was  on  Solver  --  mean 
across  all  stories  --:     the  ten-year-old  upper-middle  class  girls 
ranked  eighth  here,  whereas  the  group  in  question  had  the  highest  score. 

Interpretive  Comments 

The  data  showed  a  lot  of  significant  differences,  these  being  with 
two  exceptions,  with  fourteen-year-old  groups,  precisely  with  the 
fourteen-year-old  females.    In  this  they  resembled  a  bit  the  ten-year- 
old  girls  with  same  socioeconomic  status.    Thus,  one  might  interpret 
that  the  ten-year-old  upper-middle  class  girls  and  boys  did  not  differ 
from  each  other  as  much  as  the  girls  and  boys  of  the  same  age  but  dif- 
ferent socioeconomic  status  and,  furthermore,  that  the  ten-year-old 
upper-middle  class  children  showed  a  coping  behavior  that  differentiated 
them  more  from  the  girls  of  the  older  age-group  than  from  any  other 
group. 

For  the  area  of  Academic  Task  Achievement  we  found  a  relatively  high 
Coping  Effectiveness  of  actions,  for  the  areas  of  Aggression,  Authority 
and  Anxiety,  however,  the  solving  efforts  were  less  effective. 

What  concerns  the  Interpersonal  Relations,  they  seemed  to  be  good 
copers,  unless  peer  Aggression  was  involved.    In  the  latter  case  the 
ef fectiVt»ness  of  their  actions  was  much  lower.    Their  Coping  Style 
varied,  as  generally  with  all  groups,  according  to  the  behavior  area, 
but  one  can  say  that  they  wore  the  most  active,  i.e.,  high  on  the  Coping 
Style  dimensions,  in  the  Academic  and  Nonacademic  area,  and  got  lower 
values  in  the  Anxiety  and  peer  Aggression  areas. 

Like  the  other  ten-year-old  male  group  these  boys  showed  little  De- 
pressive Affect,  contrary  to  both  ten-year-old  female  groups,  but  more 
Hostile  Affect. 

They  had  a  high  Self-image  and  a  good  relation  with  their  parents, 
which,  according  to  the  fourteen-year-old  upper-middle  class  boys'  data, 
will  probably  change  within  the  following  four  years  of  their  life. 

Their  classmates'  judgment  lets  appear  this  group  as  quite  positive 
in  every  respect.    Maybe  these  boys  took  leading  positions  within  the 
class  community  because  of  qualities  in  the  Task  Achievement  Area  so 
that  sort  of  a  halo  effect  determined  their  peers'  estimation. 

GERMANY    TEN-YEAR-OLD  UPPER-MIDDLE  CLASS  FEMALES 

Behavior  Rating  Scales 

These  girls  are  regarded  as  usually  having  good  ideas  about  what  to 
do  and  were  beaten  here  only  by  the  fourteen-year -old  upper-middle  class 
females  ranking  first.    Concerning  the  behavior  dimensions  of  Self- 
Assertion,  Authority  and  Academic  Task  Achievement  they  ranked  in  the 
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middle  range,  whereas  on  three  dimensions  this  group  got  lower  scores, 
compared  with  those  of  the  other  groups:  IPR  (7),  Iii5)lementation  (6), 
and  Initiation  (7). 

On  Aggression  and  Anxiety  they  also  got  low  scores  (ranking  8  and 
7.5,  respectively)  indicating  that  these  girls  showed  least  control  of 
Aggression  within  themselves,  and  worried  much  about  things  (together 
with  the  ten-year-old  upper-lower  class  girls),  as  rated  by  other 
children. 

Social  Attitudes  Inventory 

This  group  of  girls  stands  first  or  second  in  four  of  the  five 
behavior  areas  measured  by  this  instrument  as  concerns  good  coping 
behavior.    Only  in  the  area  of  IPR  they  ranked  seventh,  their  Total 
Score  including  all  areas,  however,  was  highest.    On  Authority,  where 
they  ranked  first,  they  showed  a  significant  difference  with  ten-year- 
old  upper- lower  class  girls  being  lowest  in  good  coping  behavior. 

Sentence  Completion 

Of  all  groups  these  girls  had  the  least  Positive  Attitude  toward 
Task  Achievement  and  showed  the  lease  Positive  Affect  when  confronted 
with  such  problems*    Concerning  Stance  and  Engagement  they  ranked  in 
the  middle  (4),  they  seldom  asked  for  Aid/Advice,  and  showed  a  coping 
behavior  the  effectiveness  of  which  was  neither  high  nor  extremely  low, 
compared  to  the  ether  groups.    On  Hostile  Affect  they  ranked  third, 
on  Depressive  Affect  second.    Ti:e  only  significant  difference  was  on 
Positive  Affect,  where  they  rankcvi  lowest,  v;hile  the  fourteen-year-old 
upper-middle  class  females  ranked  highest  here. 

When  il:  covr,^^  to  coping  with  interpersonal  problems,  this  group 
ranked  eighth  on  Stance. ,  i.e..  ^h?se  girls  rather  avoided  problems  in 
chlb  arsa,  on  Engaj^iement  and  Aic  'v'^d^^ice  they  ranked  sixth,  and  their 
effectiveness  score  -'as  also  on  the  lower  side  of  the  rank  scale  (6). 

On  Depressive  Axfoct  they  scored  high,  together  with  the  ten-year- 
old  upper-ic^^er  class  girls  (ranking  1.5)  and  differed  significantly 
from  the  fourteen-year-old  upper-lcwer  class  boys.    This  was  the  only 
significant  difference  among  the  groups. 

While  ranking  surprisingly  low  on  Stance  (8)  and  Coping  Effective- 
ness (8),  their  Attitude  concerning  problems  in  the  Authority  area  seems 
quit:^' positive  (2),  in  comnarison  to  the  other  groups.    On  Engagement 
these  girls  ranked  in  the  middle  range,  on  Aid/Advice  they  did  not  differ 
much  from  the  other  children.    On  Depressive  Affect  (1)  and  Hostile 
Affect  (2.5),  however,  they  ranked  higher  again. 
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While  on  Attitude  these  girls  differed  very  significantly  frcni  the 
fourteen-year-old  upper-middle  class  girls  (rank  7)  they  differed 
significantly  from  the  fourteen-year-old  lower-middle  class  buys 
(rank  1)  on  Stance  and  from  the  fourteen-year-old  upper-lower  class 
girls  (rank  1)  very  significantly  on  effectiveness.    On  Depressive 
Affect  they  also  differed  very  significantly  from  the  fourteen-year- 
old  upper-middle  class  girl    (rank  8). 

In  the  area  of  Anxiety  one  can  say  without  exaggerating  that  this 
group  of  girls  was  poorest  of  all  groups  what  concerns  coping  behavior. 
Not  only  did  they  rank  seventh  on  Coping  Effectiveness,  where  they 
differed  significantly  from  the  fourteen-year-old  upper- lower  class 
females,  but  also  on  Engagement  and  eighth  on  Stance,    Further,  they 
asked  most  for  Aid/Advice  in  Anxiety-provoking  situations  and  showed 
the  most  negative  attitude  of  all  groups.    On  this  latter  aspect  they 
differed  very  significantly  from  the  fourteen-year-old  upper-middle 
class  girls,  who  seemed  to  develop  a  relatively  positive  attitude  when 
confronted  with  such  problems.    Those  ten-year-old  girls  were  second 
on  Depressive  Affect  and  differed  very  significantly  from  the  fourteen- 
year-old  upper-middle  class  boys  here. 

When  confronted  with  problems  in  the  area  of  Aggression  we  also 
found  a  relatively  poor  coping  behavior.    This  group  did  not  readily 
confront  problems,  scoring  seventh  on  Engagement  and  sixth  on  Coping 
Effectiveness.    They  sought  often  and  readily  Aid/Advice  from  other 
people  in  such  situations  and  displayed  a  good  deal  of  Hostile  behavior. 

In  overall  terms  these  children  -^^an  be  characterized  as  a  poor  coping 
group.    Not  only  did  thev  score  low  on  Stance  (8),  Engagement  (6.5)  and 
Aid/Advice  (7),  but  also  on  Coping  Effectiveness  (7).    On  Depressive 
Affect,  on  the  other  hand,  they  ranked  high  (2)  and  on  Hostile  Affect 
they  were  still  above  a  theoretical  mean  (3).    On  Stance,  Aid/Advice, 
and  on  Neutral  Affect ,  where  they  scored  seventh  and  eighth,  there  was 
a  significant  difference  to  the  fourteen-year-old  upper-lower  class 
gir's  ranking  first.    Only  on  Depressive  Affect  they  differed  very  sig- 
nicicantly  from  the  upper-middle  class  boys  age  fourteen,  these  ranking 
seventh. 

Concerning  Interaction  with  Parents  the  relationship  with  the  father 
seems  to  be  very  positive  (rank  1),  the  Interaction  with  the  Mother  was 
a  bit  less  good,  though  still  better  than  the  four teen-year -old  groups. 
Their  Self-Concept  was  rather  positive  than  negative. 

Story  Completion 

In  terms  of  effectiveness  of  problem-solving  behavior  these  girls 
ranked  at  the  ^ower  end  of  the  average  range  and  only  one  rank  3  as 
highest  one  in  th^.  IPR  area.    But  also  on  the  Coping  Style  dimensions 
we  found  no  mean  score  ranked  higher  than  6. 
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Only  on  Story  Two,  w>^^'ch  deals  with  IPR,  tais  group  scored  higher, 
on  Engagement  and  Initi.  ^ion  (both  rank  1)  even  significantly  higher 
than  the  fourteen-year-old  upper-middle  class  girls,  who  ranked 
lowest  here. 

For  the  rest  of  the  significant  differences  concerning  the  coping 
dimensions  they  ranked  seventh  and  eighth:     in  the  area  of  Anxiety, 
on  Initiation  they  differed  from  the  fourteen-year-old  upper-lower 
class  girls  and  on  Evaluation  of  Outcome  from  the  fourteen-year-old 
upper-middle  class  girls. 

On  this  latter  dimension  they  also  differed  significantly  from 
the  ten-year-old  upper-lower  class  girls,  but  this  time  in  the 
Academic  Task  Achievement  area. 

The  only  significant  difference  with  a  male  group  occurred  on 
Solver:     they  had  a  mean-rank  of  eighth,  whereas  the  ten-year-old 
upper-middle  class  males  had  the  highest  score  of  all  groups  here. 

What  concerns  the  non-copin&  diuieasions,  this  group  of  giris  scored 
lowest  on    Instrumentality,  in  the  area  of  Nonacademic  Task  Achievement, 
and  for  all  stories  (mean)  they  differed  significantly  from  the  upper- 
lower  class  girls  age  fourteen  ranking  first  here.    Further,  they  dif- 
fered significantly  from  this  same  group  on  Response  Length  of  Story 
Two  having  to  do  with  IPR. 

Interpretive  Comments 

These  girls  can  be  characterized  as  a  relatively  poor  coping  group 
in  all  bahavior  areas,  as  measured  by  the  two  completion  instruments 
and  the  Behavior  Rating  Scales,  i.e.,  by  their  classmates'  judgment. 
However,  it  cannot  be  denied  that  the  Social  Attitudes  Inventory 
yielded  much  more  favorable  results  for  them;  considering  the  total 
score  including  all  behavior  areas,  they  even  ranked  highest  here. 

One  explanation  for  this  finding  might  be  that  this  instrument  which 
gave  already  formulated  responses,  from  which  to  choose  two  out  of  four, 
j.nauced  children  to  decide  for  socially  desirable  answers,  whereas  the 
projectives  yielded  "more  real  reactions,"  or,  statistically  spoken, 
reactions,  the  error -variance  of  which  was  much  lower.    Certainly,  how- 
ever, it  had  to  be  taken  into  account  that  the  number  of  children  given 
this  test  was  smaller  than  that  given  the  regular  test  battery  so  that 
the  data  had  to  be  interpreted  with  caution,  as  mentioned  above. 

Taming  to  the  significant  differences , being  again  mainly  with  the 
older  age-group  of  this  study,  we  found  these,  as  with  the  ten-year-old 
upper-lower  class  girls,  three  times  for  Depressive  Affect.  Consider- 
ing that  the  four  ten-year-old  groups  ranked  from  first  to  fourth  on 
that  dimension  one  can  say  that  this  whole  age-group  tended  lo  show  more 
depression  in  problem  situations  than  the  fourteen-year-olds,  ten-year- 
old  girls  more  than  ten-year-old  boys* 
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Further,  it  must  be  mentioned  that  the  effectiveness  of  their 
actions,  particularly  in  Anxiety-evOking  situations  and  situations 
that  have  to  do  with  the  handling  of  Authority  problems  distin- 
guished them  from  most  of  the  other  groups,  in  a  significant  way  from 
the  fourteen-year-old  upper-lower  class  girls, 

GERMANY    FOURTEEN-YEAR-OLD  UPPER-LOWER  CLASS  MALES 

Behavior  Rating  Scales 

This  group  ranks  on  most  dimensions  in  the  lower  third  of  the  scale* 
Only  on  Implementation  and  Solver  these  boys  scored  a  bit  higher.  They 
seemed  to  be  a  bit  more  anxious  than  four  of  the  other  groups,  while 
their  control  of  Aggression  did  not  function  much  worse  than  that  of 
most  of  the  other  groups. 

Social  Attitudes  Inventory 

The  rank  scores  for  these  children,  when  the*  were  compared  with  the 
other  seven  groups  of  children,  were  1.5  (Task  Achievemen:.) ,  1*5 
^  (Authority),  3  (Aggression),  3  (IPR),  and  7  (Anxiety).  TUeir  Total  Score 
(rank  3)  reflects  their  general  standing:     they  are  above  average  in 
coping  behavior.    A  significant  difference  with  any  of  the  other  groups 
does  not  exist. 

Sentence  Completio 

These  boys  confronted  pr'^blems  ii.  the  area  of  Task  Achievement  quite 
readily  and  also  engaged  in  action  without  hesitating  or  postponing  the 
task.    The  effectiveness  of  their  coping  actions  can  be  characterized  c^s 
satisfactory,  their  independence  from  others'  help  distinguished  them, 
as  the  other  three  groups  of  their  age,  from  the  whole  ten-year-old 
group.    Their  Attlcude  toward  Task  Achievement  problems,  however,  was 
quite  negative,  compared  with  that  of  most  of  the  other  groups.    A  sig- 
nificant difference  on  any  of  the  dimensions  to  those  was  not  found. 

While  ranking  fourth  in  their  Stance  toward  IPR  and  third  in  their 
action  in  engaging  in  solution,  on  Aid/Advice  and  also  on  Coping  Eff'^.c- 
tiveness,  they  scored  first  on  Attitude  and  were  least  on  Depressive 
Affect.    On  chat  latter  dimension  they  differed  significantly  from  the 
ten-year-old  upper-lower  class  girls.    They  also  differed  significantly 
on  Neutral  Affect  (second  highest)  from  the  ten-year-old  upper-middio 
class  males  (second  lowest). 

In  dealing  with  Authority  these  boys  were  second  effective  in  re- 
lation to  the  other  groups.    Though  ranking  first  on  Stance,  they  scored 
only  fifth  on  Engagement  in  solution.    On  Depressive  Affect  in  this  area 
they  were  second  lowest,  on  Hostile  Affect  third  lowest  as  was  the  case 
for  Attitude.    On  Aid/Advice  they  did  not  differ  essentially  from  the 
other  groups. 
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For  Stance  and  Coping  Effectiveness,  however,  we  found  significant 
differences  with  the  ten-year-old  upper-middle  class  girls,  and 
on  Depressive  Affect  with  the  ten-year-old  upper-lo\7er  class  girls. 

When  faced  with  Anxiety  problems  this  group  was  not  so  ready  to 
deal  with  them  though  their  rank  values  were  still  in  the  middle 
range  (4  and  5).    On  Depressive  Affect  these  children  ranked  eighth 
and  differed  very  significantly  from  the  ten-year-old  upper-lower  claso 
females.    On  Neutral  Affect,  on  the  other  side,  they  scored  highest, 
differing  from  the  fourteen-year-old  upper -middle  class  females. 

A  bit  the  same  picture  as  for  Anxiety  -showed  up  concerning  the  area 
of  Aggression  (rank  4  and  5) «    Only  on  Stance  these  children  scored 
second  lowest  among  the  eight  groups.    No  significant  difference  was 
found  nere» 

Overall  this  group  was  ranked  relatively  high  (rank  2)  on  all 
coping  diinensioniJ ,  including  effectiveness.    On  Attitude,  however,  they 
ranked  5.3,  together  w ' th  the  ten-year-old  upper-iower  class  boys,  on 
lioswile  Affect  they  were  second  lowest  and  on  Depressive  Affect  even 
lo\A,eot  of  ail  groups.    On  Aid/Advice  they  differed  significantly  from 
tne  ten-year-old  upper-lower  class  girls. 

Self-Concept  c^nd  Parent/Child  Interaction  seem  to  be  quite  low 
(rank  7),  the  Interaction  with  the  Father  being  still  more  positive 
(rank  5,5)  than  with  the  Mother  (rank  7). 

Story  Completion 

These  fourteen-year-old  children  shc^wed  the  least  effective  actions 
of  all  eight  groups,  when  all  seven  stories  were  considered  together  in 
form  of  the  mean  rank  value.    Furthermore,  they  scored  least  ca  Coping 
Effectiveness  in  the  areas  of  IPR  and  peer  Aggression. 

Bat  also  on  the  Coping  Style  dimensions  ranks  were  not  much  higher 
(rr^osclv  vdth  a  few  exceptions:     for*  the  first  "Anxiety  Story" 

(i>tory  l^our)  we  found  rank  i  on  Aid/Advice,  indicating  that  these  boys 
solved  such  problems  as  offered  in  that  story  without  help  from  others, 
u.tic  r«nl;  2  dh  I.iitiation  and  Implementation  also  indicating  a  relative 
maepenucnce  fro.A  othor  people. 

The  second  exception  was  in  the  area  of  Nonacademlc  Task  Achievement 
on  Engagement,  as  well  as  on  Solver,  this  group  scored  highest,  on  Gut- 
come  they  were  second  ano  on  Initiation  and  Implententaticn  thirds  of 
course »  always  in  comparison  to  the  other  groups. 
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The  most  important  significant  differences  to  other  groups  manifested 
themselves  in  the  area  of  peer  Aggression,  where  these  boys  ranked 
eighth  on  Coping  Effectiveness,  Engagement,  Initiation,  and  Aid/Advice, 
with  these  ranks  differing  very  significantly  from  the  fourteen-year-old 
upper-lower  class  girls,  who  on  the  latter  three  dimensions  ranked 
first.    On  Coping  Effectiveness,  however,  there  was  a  significant  dif- 
ference to  the  ten-year-old  upper-lower  class  girls,  also  ranking  first 
here.    And  finally  again,  the  fourteen-year-old  upper-lower  class  girls 
differed  significantly  from  the  group  in  question:     on  Mean  Coping 
Effectiveness,  where  these  boys  were  lowest  on  the  rank  scale. 

The  non-coping  dimensions  yielded  albo  ranks  in  the  lower  half  of 
the    scale.    Three  very  significant  differences  with  the  fourteen-year- 
old  upper-middle  class  girls  were  found  for  two  Affect  indices:  while 
these  scored  first  on  Positive  Affect  of  Hero  (in  the  Anxiety  Story  Four 
and  for  Mean  Positive  Affect)  as  well  as  ou  Total  Affect  expressed  by 
the  Hero  and  Others  in  Story  ?^even,  which  deals  with  Nonacademic  Task 
Achievement,  the  fourteen-year-old  upper-lower  class  boys  had  the  last 
rank  here.    The  same  was  true  for  Instrumentality  in  the  area  of  peer 
Aj^gression,  where  they  differed  significantly  fnm  the  ten-year-old 
upper-lower  class  girls.  ^ 

Interpretive  Comments 

It  cannot  be  overlooked  that  these  boys'  data  were  the  most  difficult 
ones  as  to  a  satisfactory  interpretation.    The  Sentence  Completion 
tastrument  and  the  Social  Attitudes  Inventory  yielded  results  that  cid 
not  correspond  to  those  received  by  the  Story  Completion  instrument  and 
the  Behavior  Rating  Scales.    Whereas  the  first  two  gave  quite  a  positive 
picture  of  this  group's  coping  behavior,  the  other  two  instruments 
ranked  them  low  in  comparison  with  the  other  groups. 

Since  the  two  completion  instruments  showed  almost  concordant  results 
with  che  seven  other  groups  one  should  ask,  ^'hich  reasons  might  have 
been  responsible  for  such  different  reactions. 

That  the  Behavior  Rating  Scales  yielded  other  results  than  the  pro- 
jective mscruments    was  nothing  astonishing,  because  one  does  not 
necessarily  await  chat  others  judge  people  as  they  really  behave. 
Reasons  for  errors  in  the  Social  Attitudes  Inventory  have  already  been 
mentioned  above. 

One  possible  explanation  for  the  discrepant  results  might  be  sort  of 
an  aversion  or  avoidance  toward  writing  stories,  so  that  their  low  scores, 
except  for  the  area  of  Nonacademic  Task  Achievement,  reflected  their 
negative  attitude  toward  such  tasks.    This  explanation  was  supported  by 
the  relative  shortness  of  their  stories , being  shortest  of  all  fourteen- 
year-old  groups,  and  the  small  number  of  instrumental  acts  toward  a 
solution  of  the  problems  involved  in  each  story. 
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Further,  Uhe  stories  written  by  these  boys  contained  a  lot  of 
"unrealistic"  solutions  as  if  they  made  fun  of  the  Story  Completion 
instrument.    Thus,  an  interpretation  of  this  group's  usual  behavior 
pattern  in  terms  of  Coping  Style  and  Effectiveness  appeared  problematic 
as  far  as  it  is  based  on  this  instrument. 

This  result  was  supported  by  the  Sentence  Completion  instrument  for 
the  Task  Achievement  area:     they  confronted  problems  and  engaged  In 
action  but  displayed  a  quite  negative  attitude  toward  these.    They  coped 
effectively,  however,  with  interpersonal  problems  and  got  along  well 
with  Authorities.    VThat  concerns  the  areas  of  Anxiety  and  Aggression 
they  were  not  so  effective,    in  all  behavior  areas  they  showed  a  high 
independence  from  other  people's  aid  or  advice,  and  very  little  Depres- 
sive Affect-    Their  self-confidence,  however,  was  not  high,  as  with  all 
f oarceen-year-old  groups,  and  the  relationship  with  the  parents  was  not 
without  Lens Ions,  which  finding  was  also  in  concordance  with  that  of 
che  other  three  groups  of  this  age. 

Their  classmates  judgea  this  group  of  boys  more  negative  on  almost 
all  behavior  dimensions  and  in  all  behavior  areas.  It  might  be  that 
i^otnething  similar  wab  responsible  for  that  result  as  what  was  called 
the  "halo  effect**  with  che  ten-year-old  upper-middle  class  boys,  only 
in  the  reverse  way:  because  of  low  actual  achievement  in  schooir  they 
were  generally  judged  more  negatively  than  children  who  did  better  in 
school, 

GERMANY    FOURTL"N-YEAR-OLD  UPKR-LOWER  CLASS  FEMALES 

Behavior  Rating  Scale 

Tht  mo   .  astonishing  fact    is   that  these  girls  seem  ,     according  to 
Cic:  lacir.j^  of  cheir  clasoinates,  to  worry  lease  about  things  and  to  stay 
c^^:.  wDur*  sontethir.^  happens  they  don't  like.    They  further  work  second 
wuv^c^t        vheir  lesson^,  start  working  at  things  that  need  zo  be  done 
w_tnOi^t  Dc-uAg  cold  anc  keep  on  working  at  tasks  until  they  are  finished. 
Vilh  teachers  they  did  not  get  along  so  well,  though  not  badly,  if  one 
beL^ieves  the  judjnient  ci  their  pt^ers  in  the  class.    Thoir  TPR  see.ii  to 
DC  nc-icher  ^ooc  nor  lac,  compared  to  chose  of  the  other  groups,  tho 
^axe  wcLS  true  for  Self-Assertion,    At  solving  problems  by  proposing 
gooQ  iceas  they  were  not  so  good  and  only  ranked  seventh. 

Social  Attitudes  Inventory 

These  giils  showed,  in  comparison  to  the  other  groups,  a  good  coping 
behavior  in  the  areas  of  Aggression  and  IPP.,  whereas  on  Task  Achievement, 
Authority  and  Anxiety  they  ranked  average.    Concerning  coping  behavior 
in  tht-  area  of  Aggression,  where  they  scored  first,  they  differed  very 
significaritly  from  the  ten-year-old  upper-middle  class  boys. 


-550- 


Sentence  Completiua 


Of  all  groups,  these  girls  coped  most  effectively  with  Task  Achieve- 
ment, their  Stance,  Engagement  and  Coping  Effectiveness  being  highest 
(rank  1).    They  did  not  often  ask  for  Aid/Advice  in  Task  Achievement 
problem  situations,  were  lowest  on  Hostile  Affect  and  Depressive  Affect 
and  highest  on  Neutral  Affect.    On  these  latter  two  dimensions  they 
differed  very  significantly  with  the  ten-year-old  upper-lower  class 
girlc. 

When  it  comes  to  coping  in  IPR  these  girls  showed  a  similar  pattern 
as  with  Task  Achievement.    They  scored  highest  on  Engagement,  Aid/ 
Advice  and  Coping  Effectiveness  and  second  highest  on  Stance.  On 
Hostile  Affect  they  scored  lowest,  on  Depressive  Affect  rather  low 
(rank  6.5),  on  Neutral  Affect  highest.    Their  Attitude  seems  rather 
negative,  in  comparison  with  that  of  most  of  the  other  groups  (rank  6). 

On  Engagement  and  Aid/Advice  these  girls  differed  very  significantly 
from  the  ten-year-old  upper-middle  class  males,  on  Coping  Effectiveness 
in  this  area  of  IPR  very  significantly  from  the  ten-year-old  upper-lower 
class  males  and  again  from  this  group  on  Neutral  Affect. 

In  dealirg  with  Authority  problems  this  group  also  showed  relatively 
high  rank  vxlues  in  comparison  to  the  other  groups  on  the  coping  dimen- 
sions (Copi.ng  Effectiveness:  rank  1)  and  low  ones  on  Hostile  and  Depres- 
sive Affect  and  again  a  high  one  on  Neutral  Affect.    On  Coping  Effective- 
ness they  differed  very  significantly  from  the  ten-year-old  upper-middle 
class  girls,  on  Depressive  Affect  significantly  from  the  ten-year-old 
upper-middle  class  boys  and  on  Neutral  Affect  very  significantly  from 
the  ten-year-old  upper-middle  class  girls  scoring  lowest  here^ 

In  the  area  of  Anxi,^ty  we  noted  again  high  rank  values  on  the  coping 
dimensions,  lower  ones  on  Hostile  Affect  and  Depressive  Affect  and  an 
average  one  on  Neutral  Effect,    Their  Attitude  can  also  be  characterized 
as  average,   '.e.,  neither  positive  nor  negative.    What  concerns  the 
Engagement  in  problem-solving  actions  these  girls  differed  significantly 
from  the  fourteen-year-old  upper-middle  class  girls,  as  to  Coping  Ef- 
fectiveness there  was  a  significant  difference  with  the  ten-year-old 
upper-middle  class  girls. 

When  taced  with  Aggression  within  themselves,  as  well  as  from  out- 
side, these  girls  showed  the  least  Positive  and  most  Neutral  Affect  of 
all  groups.    They  did  not  confront  the  problem  immediately,  but  never- 
theless   engaged  in  action,  showed  very  little  need  for  Aid/Advice  from 
other  people  and  coped  effecti     ly  (rank  2)  with  Aggression  problems. 
There  were  no  significant  difl..    ices  to  any  of  the  other  groups  on 
any  dimension* 
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When  Sentence  Con^Letlon  totals  were  looked  at  we  iound  thar  this 
group  of  girls  ranked  first  on  all  four  coping  dimensions  (Stance, 
Engagement,  Aid/Advice»  Coping  Effectiveness),  lowest  and  second  lowest 
on  Hostile  Affect  and  Attitude,  third  lowest  on  Depressive  Affect  and 
highest  on  Neutral  Affect.    On  Engagement,  Aid/Advice  and  Coping  Effec- 
civeness  they  differed  very  significantly  from  the  ten-year-old  upper- 
middle  class  boys,  on  Stance  significantly  from  the  ten-year-old  upper- 
middle  Class  girls,  on  Hostile  Affect  very  significantly  from  the  ten- 
year-old  upper-lower  class  boys  and  on  Neutral  Affect  very  signifi- 
cantly from  the  ten-year-old  upper-middle  class  girls. 

Their  Self-Concept  was  third  lowest  of  all  eight  croups,  their  Inter- 
action with  Father  ana  Mother  was  best  among  the  four teen-year-olds,  but 
only  fifth  compared  with  all  groups. 

Story  Completion 

This  group  was  outstanding  through  the  high  number  of  first  ranks  on 
ail  coping  dimensions  though  not  for  all  behavior  areas. 

On  Coping  Effectiveness  they  ranked  first  in  the  areas  of  classroom 
Authority  and  Anxiety  (Story  Six)  as  well  as  for  the  mean  from  all 
storias  and  second  for  IPR  and  Peer  Aggression. 

They  showed  the  highest  value  on  Stance  in  the  areas  of  peer  Aggres- 
sion, Anxiety  (Story  Six)  and  for  the  mean;  on  Engagement  in  peer 
Aggression  alone;  on  Initiation  in  peer  Aggression,  classroom  Authority, 
Anxiety  (Story  Six),  Nonacademic  Task  Achievement  and  for  the  mean;  on 
Aid/Advice  in  IFR  and  peer  Aggression.    On  Solver  these  girls  scored 
relatively  low,  but  on  Impleiaentatioii  tney  scored  again  twice  highest 
(in  the  areas  of  IPR  and  classroom  Authority),  on  Outcome  four  times 
highest  (IPR,  classroom  Authority,  Anxiety,  mean)  and  finally  on  Evalu- 
^Lion  of  Oatcon-*e  three  Limes  highesc  (IPR,  ciassroom  Authority,  Anxiety) 

For  the  non-coping  dimensions  the  picture  looked  a  bit  similar. 
Looking  at  the  ir^ans  we  see  four  tiines  rank  2  and  once,  on  Instrumencali 
rank  1.    Generally,  owe  can  say,  that  on  Response  Length  as  well  as  on 
ihfc;  various  fornib  of  Affect  and  op  Inscrumentality  this  group  ranked  m 
cr.c  upper  thirc  of  the  rank  scale,  with  one  exception  only:    on  Instru- 
iaenculity  zi^y  scored  lowest  on  Story  Four  dealing  with  Anxiety. 

What  concerns  significant  diff^-rences  between  the  groups  these  chll- 
Aen  differed  more  frequently  from  theLr  agemates  on  the  coping  dimen- 
sions, while  on  the  non-coping  dimensions  there  were  only  significant 
dilierences  from  the  ten-year-olds.    From  the  fourteen-year-old  upper- 
lower  class  boys  they  differed  three  times  very  significantly:  on 
Engagement,  Initiation  and  Aid/Advice  in  the  area  of  peer  Aggression, 
where  the  boys  ranked  lowest,  and  once  significantly  on  Copins  Effective' 
ness  for  ail  seven  stories  taken  together  in  the  mean  rank  value.  In 
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the  area  of  Anxiety  (Story  Six)  we  found  two  significant  diflerences 
with  ten-year-olds:    on  Initiation,  where  the  ten-year-old  upper-middle 
class  girls  scored  lowest  and  on  Evaluation  of  Outcome,  where  the  ten- 
year-old  upper-middle  class  boys  scored  lowest,  too.    Finally,  there 
was  a  very  significant  difference  to  fourteen-year-old  girls  with 
different  SES:    on  Initiation  these  scored  lowest,  when  all  stories 
were  considered  together  in  form  of  the  mean  rank,  while  the  girls  in 
question  scored  highest  here* 

On  Response  Length  we  found  six  very  significant  and  one  significant 
difference  with  ten-year-old  groups:     four  times  (peer  Aggression,  class- 
room Authority,  Anxiety,  Mean)  this  group  differed  very  significantly 
from  the  ten-year-old  upper-middle  class  males,  who  scored  seventh. 
Both  on  Negative  Affect  and  Total  Affect  two  significant  differences 
with  ten-year-old  groups,  who  always  ranked  low  here,  showed  up.  On 
Instrumentality  this  group  differed  significantly  from  the  ten-year- 
old  upper-middle  class  females  in  the  area  of  Nonacademic  Task  Achieve- 
ment and  for  the  mean  rank. 

Interpretive  Comments 

This  group  of  girls  showed  a  behavior  pattern  that  can  be  called 
good  coping  in  terms  of  effectiveness  of  actloM  toward  a  solution  of 
problems  in  all  five  behavior  areas.    This  general  result  found  a  con- 
firmation through  classmates'  judgments,  who  only  saw  our  group  as  not 
getting  along  so  well  with  teachers  as  these  girls  believed  themselves 
to  do. 

What  concerns  their  coping  style, the  results  indicated  that  they 
confronted  reaoily  problems,  engaged  in  problem-solving  efforts,  were 
mostly  the  initiators  of  actions,  were  very  Independent  from  others'  aid 
or  advice,  and  kept  on  working  until  a  solution  ot  a  problem  or  conflict 
had  been  founc.    Particularly  m  situations,  where  aggressive  impulses 
had  to  be  dominated  and  aggressive  actions  of  peers  had  to  be  reacted 
to  these  children  showed  a  highly  effective  behavior  ani  a  coping  style 
tnat  both  uiscmguished  them  very  significantly  from  the  fourteen-year- 
old  upper-lower  class  boys,  i.e.,  of  same  socioeconomic  status.  This 
wab  a  remarkable  result,  since  we  did  not  find  anything  similar  with 
the  upper-middle  class  children.    Thus,  the  Interpretation  might  be 
dared  that  sexes  differ  as  to  the  effectiveness  of  actions  as  well  as 
to  the  behavior  pattern  only  in  the  upper-lover  class,  not  the  upper- 
middle  class,  because  of  different  child  rearing  patterns  about  how  to 
react  In  such  situations  In  the  two  social  classes.    This  difference 
was  not  found  with  the  ten-yeai-old  children,  since  the  effects  of  these 
child-rearing  practices  showed  up  later  in  the  development. 

It  Is  interesting  within  this  context  that  the  outcome  of  their 
problem- solving  efforts  was  evaluaf:ed  most  negatively  by  these  girls 
indicating  a  sort  of  insecurity  and  doubt  about  the  social  approval  of 
their  actions. 
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Coming  to  further  significant  differences  it  has  to  be  noted  that 
these  fourteen-year-old  girls  differed  most  frequently  from  ten-year- 
old  children  of  the  upper-middle  class,  who  scored  low  on  a  number  of 
coping  dimensions. 

GERMANY    FOURTEEN-YEAR-OLD  UPPER-MIDDIj;  CLASS  MALES 
Behavior  Rating  Scales 

On  five  dimensions  these  boys  ranked  in  the  middle  range  (4,5),  on 
three  others  they  ranked  lower,  and  only  on  Self -Assert ion  they  got 
rank  2,  their  score  here  being  miich  nore  distant  from  that  of  the  group 
ranking  fi'rs>c  (the  fourteen-year-old  upper-middle  class  girls)  than 
from  thar  oi  those  three  groups  ranking  third,  fourth  and  fifth-  They 
can  least  be  counted  on  to  keep  working  at  tasks  until  they  are  finished, 
uhcy  do  not  get  along  so  well  with  teachers  as  other  groups,  and  they 
have  difficulties  in  controlling  aggressive  feelings  when  something 
happens  rhey  don'c  like. 

Social  Atritude£>  Inventory 

Slightly  below  average  --  such  could  be  characterized  the  standing 
of  this  group  as  zo  their  coping  behavior,  when  compared  with  the  other 
seven  groups  of  this  study.    Their  rank  scores  varied  hetwe.n  3  and  5, 
indicating  neither  especially  ^ood  nor  especially  bad  coping  behavior. 
They  did  not  differ  significantly  from  any  other  group  in  tsrms  of  good 
or  bad  coping* 

Sentence  Completion 

On  tne  Task  AcHev.mcnt  items  these  boys  ranked  rather  low,  on  Cop- 
ing Effectiveness  they  were  even  lowest  of  all  groups,  only  on  Engage- 
^nt  th^y  r^nkec  thirn .    They  shovied  relatively  little  Hostile  and 
Depressive  Affect,  while  on  Neutral  A^'fect  they  scored  second-  Their 
AtticuG^  L*  uard  Task  Achievei?ent  proL     ns  was  quite  negative  (rank  7) 
Significant  differences  to  any  of  the  other  groups  were  not  found. 

ThiS  negative  attitude  showed  up  also  in  the  area  of  IPR,  where  they 
rantced  seventh.    In  confronting  problems,  however,  they  ranked  much 
better  (2  5),  whereas  the  rer^lning  coping  dimensions,  including  Coping 
Effectiveness,  ranked  fourth  this  group  of  children.    On  Hostile  and 
Depressive  Affect  they  were  low  again.    There  was  no  significant  dif- 
ference here. 

On  the  Authority  Items  these  boys  had  a  high  rank  value  on  Stance, 
but  were  low  on  Engagement  and  Aid/Advice,  though  on  the  latter 
dimensions  they  did  not  differ  essentially  from  all  other  groups. 
Their  Coping  Ef xectiveness  in  this  area  can  be  characterized  as  average, 
compared  to  that:  of  the  othar  groups,  on  Depressive  Affect  they  were 
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lowest  and  differed  very  significantly  from  the  ten-year-old  upper- 
middle  class  girls.    On  Attitude,  where  they  also  scored  lowest,  they 
differed  very  significantly  from  tl    ten-year-old  upper-lower  class 
girls. 

On  the  Anxiety  items  their  scores  were  relatively  high  (ranks  1-3). 
On  Hostile  and  Depressive  Affect  again,  we  found  lower  values,  on 
Neutral  Affect  they  ranked  second,  the  same  as  on  Attitude. 

What  concerns  Aggression,  these  boys  had  the  lowest  rank  on  Stance 
and  scored  only  sixth  on  Engagement.    Their  Coping  Effectiveness, 
however,  seemed  to  be  quite  goo^.    Further,  they  did  not  often  ask 
for  Aid /Ad vice,  but  showed  relatively  much  Hostile  Affect. 

Overall  their  Attitude  ranked  them  eighth  among  the  groups.  On 
Stance,  Engagement,  Aid/Advice  and  Coping  Effectiveness  they  ranked  in 
the  middle  range  (4),  whereas  on  Hostile  and  Depressive  Affect  they 
scored  a  bit  lower  (rank  6  and  7,  respectively).    On  this  latter  Affect 
dimension  they  differed  very  significantly  from  the  ten-year-old  upper- 
middle  class  girls,  who  took  rank  2  here» 

Their  Self -Concept  was  not  so  high,  though  highest,  compared  with 
the  other  three  groups  their  age  (rank  5),    The  relationship  to  their 
father  was  worst  of  all  eight  groups,  while  the  Interaction  uith  the 
Mother  must  be  a  bit  better,  if  one  compares  these  boys  with  the  rest 
of  the  sample.    Generally,  however,  they  seemed  to  have  the  roost 
negative  relations  to  their  parents. 

Story  Completion 

This  group  of  boys  was  remarkable,  since  there  was  only  one  signifi- 
cant difference  with  another  group  of  children,  if  one  considers  the 
coping  dimensions,  including  Coping  Effectiveness,  and  four  significant 
differences  on  one  non-coping  dimension:    Respon:»e  Length. 

With  a  few  exceptions,  these  boys  scored  within  a  middle  range  from  3 
to  5.    LooKing  at  the  copir.g  dimensions  one  could  say  that  only  Stance 
and  Evaluation  of  Outcome  deviated  from  that  scheme,  the  first  one  rank- 
ing the  children  higher  (mean:  2),  the  latter  one  ranking  them  lower 
(mean:  7).    Considering  the  behavior  areas,  it  was  the  area  of  class- 
room Authority,  Nonacademic  Task  Achievement  and  Anxiety  (Story  Six), 
which  deviated  a  bit,  the  first  two  rai&ing  the  boyfe  rather  low,  the 
latter  one  ranking  them  first,  second,  and  third. 

Whereas,  turning  to  the  non-coping  dimensions,  these  children  ranked 
low  on  Positive  Affect,  they  ranked  second  on  Instrumentality, 
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The  one  significant  difference  already  mentioned  was  on  Engagement 
in  the  IPR  area,  where  they  ranked  second  and  differed  from  the  ten- 
year-old  upper-middle  class  boys  ranking  seventh.    On  Response  Length 
they  differed  twice  very  significantly  from  the  ten-year-old  upper- 
middle  class  boys  (IPR,  Anxiety  -  Story  Four),  who  scored  second 
lowest  here,  while  the  group  in  question  raCred  second,  as  it  did  in 
the  Academic  Task  Achievement  area,  where  there  was  a  very  significant 
difference  with  the  ten-year-old  upper-lower  class  boys  ranking  seventh. 

Interpretive  Comments 

As  to  their  Coping  Effectiveness  and  Coping  Style  this  group  could 
be  called  the  "middle-range-group,"    though  there  were  also,  especially 
with  the  Sentence  Completion  instrument,  deviations  from  the  middle 
range.    Significant  differences  with  other  groups,  however,  were  barely 
found,  even  with  the  ten-year-old  groups.    Only  the  ten-year-old  girls 
with  same  socioeconomic  status  differed  from  them  twice  in  a  very  sig- 
nificant way  on  Depre&blve  Affect. 

Their  critical  attitude  toward  a  number  of  statements  from  all  five 
behavior  areas  reflects  the  typical  standing  of  the  fourteen-year-olds 
\'ithin  our  society.    They  did  not  accept  nor  conform  to  norms  without 
examining  them  critically,  and  this    led  undoubtedly  to  difficulties  in 
the  relationship  to  authorities  like  parents  and  teachers,  as  was  also 
confirmed  by  the  results.    Though  only  in  the  form  of  a  tendency  one 
can  further  infer  from  the  data  that  this  bad  relation  with  authority 
figures  differentiated  the  two  socioeconomic  groups:    whereas  the  upper- 
lower  class  children  of  che  older  age  groups  identified  relatively 
easier  with  what  they  learned  during  their  socialization  process  as 
valid  norms,  the  fourteen-year -old  upper-middle  class  boys  and  girls 
uended  to  a  stronger  degree  to  question  them. 

These  results  do  not  necessarily  mean  that  the  relationship  to  fathe*: 
and  mother  was  realty  bad  but  only  that  these  children  experienced  them 
i.n  such  a  way. 

GERMAKY    FOURTEEN -YEAR -OLD  UPPER-MIDDLE  CLASS  FEMAIES 

Beaavior  Rating  Scales 

This  group  of  girls  showed  a  remarkable  profile,  since  on  all 
dimensions  e"cc3pt  Initiation  they  ranked  at  the  extremes  of  the  scale. 
They  got  along  best  with  Authority  figures  in  the  school  and  second  best 
with  other  students,  they  were,  further,  regarded  as  getting  usualiy 
their  own  way  with  other  students  and  as  having  usually  the  best  ideas 
about  what  to  do.    They  were  best  able  to  control  cwn  aggressions,  i.e., 
they  did  not  easily  lose  their  temper  when  something  happened  they 
didn't  like,  and  they  linally  worried  very  seldom  about  things,  (rank  2), 
here  being  almost  equal  to  the  fourteen-year-old  upper-lower  class  girls. 
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On  Initiation  they  were  excelled  only  by  two  other  gr^ips,  the  ten- 
year-old  upper-middle  class  boys  and  the  fourteen-year-old  upper- 
lower  class  girls. 

Only  in  the  area  of  Task  Achievement  they  got  low  scores:  on 
Academic  Task  Achievement  (rank  8)  and  Implementation  (rank  7)  «  Accord- 
ing to  this  latter  result  one  must  conclude  that  they  were  judged  by 
their  classmates  as  not  hard  workers  in  the  academic  field  and  that 
secondly  they  tended  to  give  up  quickly  before  a  goal  had  been  reached. 

Social  Attitudes  Inventory 

The  coping  behavior  of  these  girls  can  be  characterized  ^s  rather 
poor  though  they  did  not  take  the  eighth  rank,  except  in  the  area  of 
Task  Achievement.    In  the  othe^  four  behavior  areas  they  scored  fifth 
and  sixth.    Significant  differences  with  one  of  the  seven  other  groups 
could  not  be  found  in  any  of  the  five  behavior  areas. 

Sentence  Completion 

In  the  area  of  Task  Achievement  these  girls  showed  the  highest  degree 
of  independence  in  terms  of  Aid/Advice.    On  the  other  side,  their 
Coping  Effectiveness  ranks  them  quite  low;     they  were  lowest  on  Stance, 
second  lowest  on  Coy^ing  Effectiveness  and  third  lowest  on  Engagement. 
Their  Attitude  toward  Task  Achievement  problems  can  be  characterized  as 
not  deviating  much  frotn  the  other  seven  groups.    On  Depressive  and 
Neutral  Affect  this  group  ranked  seventh,  on  Hostile  Affect  third  and 
on  Positive  Affect  first,  differing  very  significantly  from  the  ten-year- 
old  upper-middle  class  girls  here.    Concerning  their  seeking  Aid/Advxce 
from  other  people,  by  the  way,  they  differed  very  significantly  from 
the  ten-year-old  upper-lower  class  girls. 

Concerning  interpersonal  problems  we  found  astonishingly  good  coping 
responses  with  this  group  of  girls.    They  most  readily  of  all  children 
confronted  problems,  engaged  quite  readily  in  problem-solving  actions, 
sought  little  Aid/Advice  and  showed  an  effective  behavior  (rank  2).  On 
Hostile  Affect,  however,  they  ranked  only  seventh,  differing  signifi- 
cantly from  the  cen-year-old  upper-middle  class  boys  here. 

From  this  same  group  they  also  differed  on  Coping  Effectiveness  (very 
significantly);  on  Engagement  and  Aid/Advice,  however,  they  differed 
very  significantly  from  the  ten-year-old  upper-lower  class  boys. 

In  the  area  of  Authority  we  found  poorest  engagement  of  all  groups, 
though  this  group  cannot  be  characterized  as  not  confronting  problems 
(rank  4).    On  Coping  Effectiveness  they  ranked  in  the  1.3wer  range,  on 
Attitude  they  ranked  even  seventh.    These  girls  seemed  to  show  a  good 
portion  of  Hostile  Affect  to  Authority  figures  (rank  1),  compared  with 
the  other  groups,  but  not  much  Depressive  Affect.  A  significant  dif- 
ference was  only  found  on  Attitude,  where  they  differed  very  signifi- 
cantly from  the  ten-year-old  upper-middle  class  girls. 

-557- 


Significant  differences  occurred  in  almost  all  cases  with  ten-year- 
old  groups.    On  Initiation,  Aid/Advice,  and  Solver  in  the  Academic  Task 
Achievement  area  they  differed  significantly  from  the  ten-year-old  upper- 
middle  boys,  ranking  first  on  all  three  dimensions,  as  well  as  the  ten- 
year-old  upper-middle  class  girls  did  on  Engagement  and  Initiation  in 
the  IPR  area.    If  we  look  at  the  mean  scores  for  those  three  dimensions 
we  will  find  three  very  significant  differences:    with  the  ten-year-old 
upper-lower  class  boys  on  Engagement,  with  the  fourteen-,  ear-old  upper- 
lower  girls  on  Initiation,  and  with  the  ten-year-old  upper-middle  boys 
on  Aid /Ad vice,  all  three  groups  ranking  first,  contrary  to  the  group  we 
look  at  scoring  lowest. 

Twenty  significant  and  very  significant  differences  with  other  groups 
of  children  were  found  on  the  five  non-coping  dimensions,  fourteen  of 
those  being  with  the  ten-year-old  upper-lower  class  boys.    Of  the  six 
remaining  ones,  three  were  with  boys  of  same  SES  but  different  age: 
fourteen-year-olds.    On  Response  Lerlgth  all  eight  differences  (7  stories 
and  mean)  were  very  significant. 

Interpretive  Corranents 

Most  astonishing  with  this  group  of  girls  were  their  low  scores  in 
the  areas  of  Academic  and  Nonacademic  Task  Achievement,  this  result 
appearing  with  ail  four  test  instruments  including  the  Behavior  Rating 
Scales.    Both  projectives  indicated  poorest  effectiveness  of  actions  as 
well  as  a  coping  style  that  can  best  be  characterized  as  lack  of  engage- 
ment and  initiative. 

Further,  they  showed  difficulties  to  get  along  well  with  authority 
figures,  both  teachers  and  parents,  though  they  were  seen  by  other 
students  as  having  good  relations  to  classroom  authorities.    The  rela- 
tionship to  their  parents,  however,  must  be  called  bad,  particularly 
with  the  mother;  whereas  the  fourteen-year-old  upper-lower  class  girls 
showed  the  best  relationship  with  their  parents,  if  only  the  older  age- 
group  was  considered.    One  can  certainly  interpret  these  findings  as 
a  stronger  striving  for  independence  and  autonomy  on  the  side  of  the 
upper-class  girls,  what  shows  up,  however,  not  before  puberty.  \ 
similar,  but  not  so  clear  result  was  found,  by  the  way,  at  inspection 
of  the  data  of  both  male  groups. 

The  Self -Concept  was  low,  as  with  all  four  groups  this  age.  This 
probably  reflects  the  consciousness  of  their  standing  within  that 
western  society,  the  position  of  "a  marginal  man,"  as  David  Riesman  has 
formulated  it* 

Though  relatively  good  copers,  when  difficulties  in  the  Interpersonal 
Relations  area  ar*ie,  they  revealed  as  bad  ones,  when  they  had  to  deal 
with  Aggression  within  and  outside  themselves.    In  Anxiety -evoking 
situations,  on  the  other  hand,  these  girls  did  not  engage  readily  in 
actions,  but  once  they  did  their  trials  toward  a  solution  were  highly 
effective, 


Finally,  it  has  to  be  noted  that  this  group  of  girls  seemed  to 
easily  express  Affect,  Postive  as  well  as  Ne^jatlve,  though  not 
Deprebsive  ore,  as  the  ten-year-old  children  did. 

The  Response  Length  of  their  stories,  where  they  stood  first,  with 
only  one  exception,  seemed  to  be  the  function  of  an  achiavement  oriented 
motivation  that  these  girls  had  in  spite  of  their  l"^w  score  on  Academic 
Task  Achievement. 
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ANOVA  OF  »ANS: 
SAMPLE  DIFFERENCES  BY  MiE,  SOCIOECONOMIC  STATUS  AMD  SEX 


APTITUDE  AND  ACHIEVE^NT 

Socioeconomic  Status 

The  hypothesis  of  the  study  had  been  tested  separately  for  the  ten- 
year  -old    and  the  fourteen-year-old  subjects. 

Hypothesis  (SES  Main  Effects): 

Pupils  of  the  upper-middle  class  will  show  better  achievement  in 
school  than  pupils  of  the  skilled  working  class. 

This  assunqition  could  be  verified  for  the  two  age  groups  only  with 
regard  to  the  Reading  Score.    No  other  main  effects  could  be  pointed 
out.    Concerning  the  group  of  the  ten-year-olds,  however,  there  could 
be  turned  out  a  clear,  but  not  significant  tendency  in  favor  of  the 
hypothesis  also  for  Mathematics. 

The  results  of  Raven's  Progressive  Matrices  also  showed  significant 
main  effects  of  the  social  class.    Students  of  the  upper-middle  class 
had  much  higher  Aptitude  scores  in  both  age  groups  than  pupils  of  the 
upper-lower  class.    In  the  group  of  the  fourteen-year-olds,  this  dif- 
ference was  much  higher  than  in  the  group  of  the  ten-year-olds.  How 
far  this  may  be  the  results  of  an  effect  called  cumulative  learning 
deficit  of  lower  class  children  (M.DEUTSCH  et  al.,  1968)  under  the  given 
conditions  cannot  be  decided  on  the  basis  of  the  present  data. 

The  Age  x  SES  interaction  was  the  only  significant  result  of  the 
study • 

Sex 

Hypothesis  (Sex  Main  Effects): 

Girls  have  higher  achievement  scores  than  boys. 

As  Figure  1  shows,  this  hypo^.hesis  could  not  be  verified  by  the 
results  of  the  German  sample.    Vhere  could  be  shown,  however,  that  the 
boys  had  better  achievements  in  Mathematics  than  girls.    These  data  were 
relevant  for  both  age  groups  and  social  classes. 

Discussion  and  Conclusion 

According  to  the  hypothesis  of  the  Cross-National  Project,  ^titude 
and  Achievement  had  been  analyzed  due  to  the  effects  of  social  class 
and  sex.    The  analysis  of  the  age  as  a  main  effect  had  to  be  dropped  out 
because  of  the  different  tests  for  both  age  groups  and  the  respective 
standardization  of  tlie  Achievement  data. 
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The  differences  between  upper-miudle  and  upper- Lower  class  could  he 
shown  clearly  both  in  the  intelligen  e  measures  anc  in  the  school 
perforiaances.    The  results  of  the  Ge  man  sample  underlie  the  ever- 
established  fact,  found  out  in  the  Federal  Republic  of  Germany  (FRG)  as 
well  as  in  foreign  studies,  that  members  of  the  lo%^r  classes  are 
handicapped  in  verbal  achievement  areas.    There  was  an  absence  of  SES 
and  nge  effects  in  Mathematics.    In  several  German  studies  (FERDINAND 
1969;  RQEDER  1968;  QUikCK  1972:  SIMONS  1972),  social  class  variables 
have  more  effects  on  verbal  than  on  non-verbal  school  performances;  but, 
it  may  be  that  this  difference  is  the  result  of  a  methodological 
artifact.    The  Mathematics  test  has  been  constructed  for  specific 
learning  objectives  of  elementary  schools,  but  not  for  the  relevant 
objectives  of  high  schools.    Due  to  this,  elementary  students  could  be 
favored  against  high  school  students,  and  this  could  lead  to  homogeni- 
zation  of  the  achievements  of  both  subgroups.    Moreover,  as  it  is 
evident  that  children  of  the  lower  class  more  often  attend  elementary 
schools,  while  children  of  the  middle  and  upper  classes  attend  the  high 
school  (WEINERT  1972),  it  must  be  supposed  that  this  homogenization  had 
an  effect  on  a  reduction  of  possible  differences  due  to  the  social  class 
in  the  Mathematics  score.    It  is  interesting,  however,  that  there  could 
not  be  fcuno  any  difference  between  social  class  and  sex  concerning  GPA. 
It  must  be  assuined    that  the  ever  proven  reliability  of  grades,  the 
uncertainty  of  the  teacner^s  process  no  get  grades  (INGENKAMP  1971)  and 
the  evlaent  problems  of  grade  corq>arison  of  different  classes  and  school 
systems  in  the  FRG  had  a  severe  effecc  on  this  levelling  of  the  results. 

These  missing  significant  differences  between  the  social  classes  in 
che  GPA  also  refer  to  a  methodological  artifact.    As  mentioned  already, 
children  of  the  lower  classes  more  often  attend  elementary  schools, 
while  children  of  the  upper  classes  attend  the  high  schools.    As  these 
two  school  systems  have  no  common  evaluation  system  of  achievement,  but 
each  school  system  tries  to  approximate  the  evaluation  of  the  pupil's 
achievements  to  a  normal  distribution,  although  there  are  important 
absolute  aiiferences  in  achievement,  there,  in  fact,  cannot  be  found 
any  grade  differences,  even  if  considerable  differences  could  be  shown 
in  common  achievement  testing*    In  order  to  this,  any  conclusive  inter- 
pretation cf  the  data  becomes  really  questionable.    In  summary,  if  a 
comparison  of  different  social  strata  is  methodically  correct,  the 
expected  achievement  differences  could  be  proved.    Besides  this  there 
could  be  confirmed  that  the  greatest  differences  can  be  found  in  verbal 
achievements  (Reading).    However,  verbal  performances  (due  to  the  social 
class)  have  a  most  important  selection  function;  this  had  been  already 
mentioned  within  many  criticisms,  mainly  those  of  the  German  school 
systems.    For  several  years,  political  discussions  of  the  educational 
system  in  the  FRG  have  pointed  out  the  nerd  for  compensatory  verbal 
educational  programs  for  lower-class  children.    Besides  this,  the 
reduction  of  the  extremely  high  we^^htlng  of  verbal  achievement  for  the 
determination  of  school  success  was  requested.    It  is  questionable  if 
the  introduction  of  comprehensive  schools  would  be  helpful. 
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OCCUPATIONAL  VALUES 


Age 

Age,  as  well  as  Sex,  proves  to  be,  in  the  German  Sample,  a  strong 
indicator  of  differences,  i.e.,  in  ten  of  the  fifteen  variables. 

The  ten-year-olds  showed  higher  mean  scores  than  the  fourteen-year- 
olds  on  Altruism,  Prestige,  Follow  Father  and  Management,  though 
Management  had  received  place  fourteen  in  both  subgroups  on  the  rank 
order  over  all  values* 

At  Age  fourteen  the  pupils  received  higher  mean  scores  on  Indepen- 
dence, Self -Satisfaction,  Variety,  Associates  and  Security.  They 
scored  higher  Intellectual  Stimulation,  too,  which  takes  in  spite  of 
these  differences  the  first  and  the  second  rank  in  the  two  Age  groups. 
Within  the  group  of  lower  class  males  the  younger  ranked  at  the  first 
place  Economic  Returns,  the  older  ones  Security- 

Socioeconomic  Status 

There  were  some  social  class  differences  according  to  the  hypotheses. 
The  lower-class  children  excelled  the  middle-class  in  Economic  Returns 
and  Security,  in  Management  and  Surroundii^s  ana  Extrinsic  score.  The 
middle-class  pupils  chose  more  frequently  Intrinsic  values  and,  in 
connection  with  this  effect.  Intellectual  Stimulation.    They  viere  more 
inclined  than  the  others  to  follow  the  profession  of  their  father •  It 
may  be  remarked  that  Intellectual  Stimulation  received  first  and  second 
place  with  both  groups  in  the  rank  order  of  preference  (Figure  2). 

Sex 

Turning  to  the  intra-group  differences  of  the  fifteen  values.  Sex 
seemed  to  be  the  most  important  factor  of  differentiation.    In  twelve 
from  fifteen  variables  there  were  significant  Sex  main  effects  to  be 
diagnosed.    Thus  the  girls,  compared  with  the  boys,  received  higher 
mean  scores  in  Altruism,  Self -Satisfaction,  Variety  and  Associates. 
They  also  preferred  significantly  Stirrouodings  and  Esthetics,  but  these 
two  values  were  ranking  at  the  lower  places.    The  females  scored  higher 
than  Che  males  Intrinsic  values,  affirming  one  of  the  leading  hypoth- 
eses. 

The  boys, on  the  other  hand,  excelled  girls  mostly  in  Creativity  and 
further  in  Security,  Prestige,  Economic  Returns,  and,  of  course.  Follow 
Father,  and  at  least  in  Management. 
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Interactions 

There  were  only  small  interaction  effects  for  the  three  independent 
variables  Sex,  Age  and  SES*    Only  the  value  Esthetics  showed  a  sig- 
nificant  Interaction  between  Sex  and  S£S.    In  both  socioeconomic 
classes  the  females  received  higher  scores  than  did  the  males;  however, 
this  difference  in  favor  of  the  females  was  greater    n  the  middle  class 
than  in  the  lower  class. 

I£  we  inspect  the  rank  order  of  the  fifteen  items  in  the  separate 
eight  ceils  of  the  German  sample  (Figure  2),  we  can  observe  some  re- 
markable differences  and  peculiarities.    The  upper- lower  females  (ten- 
and  fourteen-year-olds)  and  the  upper-middle  females  (fourteen-year-olds) 
gave  below-average  ranks  to  Creativity,  as  did  the  upper-loi#er  males  and 
upper-middle  males  (fourteen-year-olds)  to  Altruism.    These  positions 
are  contrasted  by  the  first  ranks  tor  Altruism  with  the  upper-middle 
class  females  (ten-year -olds)  and  for  Creativity  with  the  upper-middle 
class  males  (fourteen-year-oldo) .    The  upper-lower  clacs  males  and  the 
upper-middle  class  males  (ten-year-olds)  showed  —  compared  with  the 
other  groups  —  the  lowest  ranks  for  Self-Satisf action. 

Cocaaents  and  Implications 
Semantic  Differences 

For  the  interpretation  of  the  results  it  may  be  convenient  first  to 
oppose  Che  English  and  the  German  text.    Even  small  semantic  differences 
which  could  not  be  avoided  in  the  period  of  translation  and  pretests  may 
prove  to  be  important  for  the  reception  and  the  ansmrs  of  the  German 
youngsters. 

Probably  the  value  Self-Satisfactioa  as  characterized  by  the  item 
"work  ia  which  you  feel  good  about  doing  the  job  well"  is  somewhat 
an:i>iguous.    Maybe  the  German  translation  has  increased  this  effect  by 
cnanging  the  aspect  to  become  riappy  by  doing  the  job  well  into  a  more 
general  aspect  to  choo&e  a  work  which  makes  happy  ("Eine  Arbeit,  die 
Dlch  2u£rieden  macht"),  which  gives  the  chance  of  easy -go-lucky,  of 
harmonious  adaptation  and  implies  no  risks  of  excitements  and  insta- 
bility.   It  does  likely  not  in^licate  the  concept  of  accomplishment 

On  the  other  hand,  the  American  addition  of  "accomplishment"  to  the 
title  of  the  value  Success  is  aot  represented  by  the  text  "Work  where 
you  can  get  ahead."    For  the  German  sample  a  separate  item  of  accomplish- 
ment in  favor  of  work  C*Eine  Arbeit,  in  der  Du  etwas  Tuchtiges  leisteii 
kannst")  would  have  fitted  better  to  the  problem  as.  well  as  to  the 
dominant  values  within  German  youth.    It  is  necessary  to  hnve  regard  to 
chese  phenoiaena  when  describing  the  rank  order  of  values  or  the  mean 
score  differences  between  the  groups. 


-564- 


1.  Altruism 

work  in  which  you  can  help 
other  people 

2.  Esthetics 

work  like  that  o£  a  musician 
or  an  artist 

3.  Independence 

work  which  you  are  free  to 
do  in  your  own  way 

4  •  Management 

work  in  which  you  could  lead 
other  people 

3 •  Success 

work  where  you  can  get  ahead 

6 .  Se 1 £ -Satis  £ac  t  ion 

work  in  which  you  can  feel  good 
about  doing  the  Job  well 

7.  Intellectual  Stimulation 
work  in  which  you  can  learn 
about  many  interesting  things 

8.  Creativity 

work  in  which  you  could  make  or 
Invent  new  things 

9.  Security 

work  in  which  you  are  always  sure 
of  having  a  job 

10.  Prestige 

work  in  which  you  can  one  day 
become  famous 

11.  Economic  Returns 

work  in  which  you  can  make  a 
lot  of  money 

12.  Surround  ir^s 

work  in  which  would  have  a  nice 
place  to  work 


eine  Arbeit,  bei  der  Du  anderen 
Menschen  helfen  kannst 


eine  Arbeit,  wie  sie  Musiker  oder 
Kitnstler  (z.B.  Schauspieler)  haben 

eine  Arbeit,  bei  der  Du  selbst 
bestimmen  kannst,  was  Du  zu  tun 
hast 

eine  Arbeit,  bei  der  Du  bestimmen 
kannst,  was  Deine  Mitarbeiter  tun 

eine  Arbeit,  bei  der  Du  es  zu  einer 
hohen  Stellung  bringen  kannst 

eine  Arbeit,  die  Dich  zufrieden 
macht 

eine  Arbeit,  bei  der  Du  viele 

interessante  Dinge  zulernen  kannst 

eine  Arbeit,  bei  der  Du  etwas 
Neues  entwickeln  oder  erfinden 
kannst 

eine  Arbeit,  bei  der  Du  nie 
arbeitslos  werden  kannst 


eine  Arbeit,  durch  die  Du  eines 
Tages  beruhmt  werden  kannst 

eine  Arbeit,  bei  der  Du  viel 
Geld  verdienen  kannst 


eine  Arbeit,  an  einem  schonen 
Arbeitsplatz 
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13.  Associates 

work  in  which  you  can  be  with 
people  you  like 

14.  Variety 

work  in  irfiich  you  would  be 
doing  many  different  things 

15.  Follow  Father 

work  in  which  you  would  do  the 
same  kind  of  hork  your  father 
does 


eine  Arbeit,  bel  der  Du  mlt 
Leuten  zusanvnensein  kannst,  die 
Du  gern  magst 

eine  Arbeit,  bei  der  es  viel 
Abwechselung  glbt 

eine  Arbeit,  bei  der  Du  die 
gleirhe  Tatigkeit  wie  Deln 
Vater  verrlchtest 


-566- 


OCCUPATIONAL  INTEREST  INVENTORY 


Age 

There  were  no  remarkable  Age  effects  in  the  German  sanq>le,  whereas 
in  the  other  countries  the  fourteen-year-olds  were  exceeding  signifi- 
cantly the  ten-year-olds,  as  well  as  in  aspirations  and  expectations. 

Socioeconomic  Status 

On  the  other  hand,  the  German  results  showed  significant  differences 
in  terms  of  socioeconomic  class  —  analogous  to  the  other  countries. 
The  lower-class  pupils  had  lower  scores  in  the  occupational  level  they 
were  desiring  and  hoping  to  achieve  than  the  middle-class  children  did. 
Regarding  the  younger  ones,  the  discrepancies  between  expectations  and 
aspirations  were  very  small  and  indicated  no  differences  between  the 
social  levels  as  well,  whereas  with  the  older  ones  interactions  were 
of  some  importance  (see  below). 

Like  in  the  other  countries  —  but  to  a  lower  extent       the  lower- 
class  youngsters  were  aspiring  and  expecting  slightly  higher  status  jobs 
than  those  held  by  their  fathers.    On  the  other  side,  middle-class 
children  rather  hoped  to  maintain  the  occupational  status  of  their 
families* 

Sex 

According  to  the  hypothesis  the  male  pupils  generally  wanted  higher 
stratified  professions  than  the  female  pupils  did  --  similar  to  the 
other  countries.    Thereby  the  girls  expected  to  achieve  a  slightly  lower 
level  than  the  one  they  aspired.    But  that  was  not  true  for  the  older 
girls  of  the  upper -middle  class  in  the  German  sample. 

The  boys  were  somewhat  more  ambitious  in  upgrading  above  their 
father's  job  level  than  the  girls.    The  educational  aspirations  of  the 
girls  were  as  well  a  bit  lower  than  those  of  the  boys. 

Inceractions 

Expressed  by  the  discrepancies  between  Aspirations  and  Expectations, 
the  fourteen-year-old  lower-class  females  seemed  to  be  remarkably  more 
pessimistic  than  the  boys  of  the  same  social  level.    On  the  contrary  the 
fourteen-year-old  middle-class  females  were  noteworthy  more  optimistic 
with  reference  to  their  real  occupational  start  than  the  boys  of  the 
same  social  level  and  than  all  others* 
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Ccmiments  and  Implications 

In  the  first  instance  these  results  could  be  interpreted  in  a 
positive  sense:    Aspirations  and  Expectations  seem  to  be  rather  real- 
istic and  in  harmony  with  their  social  settings.    The  upper-middle  class 
barely  aspired  to  maintain  the  status  of  their  fathers  ,  while  the 
upper-lower  class  tried  to  exceed  the  parental  status  in  a  moderated 
way.    Such  a  realism,  as  to  the  occupational  aspirations,  is  manifested 
as  well  in  the  rank  order  of  Occupational  Values. 

The  treitd  of  the  lower  children  toward  occupations  of  the  status 
group  "3"  is  respectable,  particularly  because  by  that  they  hope  to 
exceed  the  status  of  the  paternal  occupation  by  one  "class."    And  they 
have  to  realize  a  longer  period  of  educational  and  occupational 
fonnation  —  until  the  age  of  nineteen  or  twenty-one  years.    But  tlie 
tendency  to  the  professions  of  the  occupational  status  group  "4"  is 
respectable  as  well.    For  this  group  "4"  represents       within  the 
patterns  of  the  German  occupational  structure  —  completely  established 
and  well  esteeired  professions  with  satisfying  financial  returns.  These 
professions  require  "Hauptschul"-graauation  and  a  complete  and  certified 
apprenticeship  or  an  analogue  training.    So  it  is  quite  noimal,  that  the 
elder  upper-lower  pupils  tend  a  bit  more  vigorously  for  the  scatus  group 
"4".    Moreover  we  must  keep  in  mind  that  the  occupations  of  this  gtouP 
are  the  most  numerous  with  the  largest  capacities  of  manpower  and  that 
they  are  relatively  best  known  in  the  German  population  and  the  public 
opinion. 

The  aspirations  and  expectations  of  the  middle-class  children  ranked 
a  bit  below  the  paternal  professional  status  "2".    Maybe  they  realized 
the  possioiiities  of  social  and  occupational  upgrading  and  downgrading. 
Maybe  that  especially  tlie  girls  are  agreeing  with  a  lower  statue  by 
their  own  job  (not  by  their  husbands'  job).    The  chances  to  achieve  the 
highest  status  level  "1"  are  restrained  by  the  pecularities  of  those 
professions,  which  demand  highest  and  most  special  aptitudes  and 
abilities  and  are  open  only  for  c  small  number  of  aspirants. 

The  educational  aspirations,  in  general,  are  following  the  occupa- 
tional aspirations  within  the  structure  of  the  German  educational  system. 
The  aspiratiotiS  of  the  lower-class  pupils  ar3  ranking  nearer  to  their 
expectations  (status  level  "4")  than  to  their  aspirations  (status 
level  "3"). 

The  distinct  discrimination  between  the  two  classes  may  perhaps 
depend  as  well  cn  the  precise  selection  of  the  sample,  which  discrim- 
inates the  parental  occupations  nearly  exactly  by  two  ranks  (level  "2" 
and  "4"). 

These  results  could  be  interpreted  as  well  in  a  negative  sense. 
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SES  Main  Effects:    Until  today  they  indicate  very  plain  differences 
between  the  upper- lower  and  the  upper-middle  class,  especially  in 
terms  of  educational  aspirations,  but  even  as  well  of  their  occupational 
wishes  and  hopes.    These  distances  are  larger  than  in  the  other 
countries,  where  the  status  levels  of  the  expected  or  aspirated  pro- 
fessions do  partly  even  overlap.    According  to  these  facts  the  upper- 
lower  class  children  in  the  FRG  sample  strive  above  the  paternal 
stratum  to  a  slighter  extent,  than  the  youngsters  of  the  other  countries 
do.    That  may  be  a  syn^tom  of  a  relatively  lower  social  mobility, 
partly  caused  by  the  structure  of  the  educational  system  in  the  FRG 
(see  Volume  I  Country  Background  Chapter).    This  "traditionalism"  stands 
in  opposition  to  the  dynamic  occupational  and  economical  system  of  the 
FRG,  but  apparently  not  to  powerful  dimensions  of  political  and  social 
opinions  within  the  population  of  Western  Germany.* 

The  impressive  differences  between  the  two  social  levels  may  further- 
more depend  on  the  different  educational  and  occupational  aspirations 
of  the  families.    These  are  connected  with  the  very  specified  occupa- 
tional training  system  and,  according  to  that,  with  the  highly  profes- 
sionalized occupational  structure  as  a  whole.    It  may  depend  as  well  on 
the  inferior  efficacy  of  the  public  institutions  for  professional 
orientation  and  guidance.    Nevertheless  the  discriminations  of  social 
status  are  higher  in  terms  of  educational  than  of  occupational  aspira- 
tions.   This  could  perhaps  be  interpreted  in  that  way:    The  pupils 
believe  to  be  capable  of  a  higher  mobility  after  leaving  school,  and  to 
transgress  the  limitations  of  occupational  chances  connected  with  the 
*11auptschul"-graduation. 

Age  Main  Differences:    As  to  the  age  there  are  but  slight  differences 
within  the  German  sample.    With  increasing  age  only  the  expectations 
diminish  (excepting  the  IMF)  and  the  discrepancies  between  aspirations 
and  expectations  are  somewhat  higher  on  the  side  of  the  ULF  and  UMF. 
The  reduced  educational  aspirations  of  the  ULM  (fourteen-year-olds)  may 
depend  on  the  fact  that  most  of  these  pupils  attend  the  5.  grade  of  the 
"Hauptschule"  (see  above). 

Roughly  spoken  we  can  find  no  emancipatory  development  of  vocational 
perspectives  by  age.    This  may  result  from  the  above  mentioned  lack  of 
efficient  guidance  and  information.    This  is  a  crucial  deficiency  inso- 
far as  the  "Haupi:5chui"-graduaces  have  to  decide  on  their  occupational 
start  at  the  age  of  fourteen  years. 


^ee  W.  Jaide,  Jugend  und  Demokratle,  Munchen  1970. 
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Sex  Main  Effects:    At  least  there  are  noteworthy  Sex  differences, 
as  the  results  of  the  Occupational  Values  have  already  demonstrated. 
The  girls  seem  to  be  less  mobile  and  ambitious  with  regard  to  their 
aspirations  and  expectations  and  their  fathers'  occupational  status. 
This  may  be  clarified  by  the  sex  role  perceptions  of  the  girls  which 
have  to  combine  occupation  and  matrimony.    Within  these  role  concepts 
most  of  the  females  in         '^^        til  now  are  ranking  higher  matrimony 
and  child  rearing,  wher  e    w*.upation  is  of  second  order  im- 

portance.   This  more  and  more  obsolete  differentiation  is  modified 
only  by  the  UMF  (fourteen-year-olds),  who  expect  a  bit  higher  status 
at  school  and  in  their  future  occupation. 

Of  course,  these  interpretations  would  become  more  reliable  by  the 
results  of  the  list  of  occupations  which  was  one  part  of  the  Occu- 
pational IntejLest  Inventory  instrument.    The  rank  order  of  preferred 
and  rejected  occupations  would  give  some  more  information  about  the 
whole  horizon  of  the  pupils'  occupational  imaginations  —  not  only 
about  the  stratum  but  also  about  the  situm  of  their  occupational  aspi- 
rations.   So  within  the  preferred  occupations  the  "female"  jobs  are 
perhaps  stratified  lower  than  the  "male,"    This  would  explain  the 
"lower'*  ambition  of  the  girls  with  regard  to  their  careers. 

Conclusions 

As  a  consequence,  professional  orientation  and  guidance  should 
stimulate  more  social  mobility  especially  on  the  side  of  those 
youngsters  with  higher  ability  scores «    This  can  be  supported  by 
reforms  of  the  educational  and  occupational  training  system. 

Probably  che  vocational  guidance  has  to  begin  already  at  the  age  cf 
cep  to  eleven  years,  in  order  to  improve  the  procedures  of  occupational 
cnoice  ("Beruf  swatilreif  e")  . 

AS  CO  the  education  of  the  girls,  the  results  of  the  Occupational 
Interest  Inventory  lead  to  che  same  recommendations  as  those  of  the 
Occupational  Values  Inventory. 
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BEHAVIOR  RATING  SCALES 


Age 

There  were  no  main  effects  or  interactions  involving  Age  in  the 
German  sample  in  Stage  III  (Germany  did  not  participate  in  Stage  I 
so  no  comparisons  can  be  made). 

Socioeconomic  Status 

There  was  only  one  significant  difference  observed,  i.e.,  on  Total 
Positive  Self -Assertion  where  the  middle-class  children  scored  higher 
than  the  lower-class  children* 

Sex 

There  were  no  significant  differences  involving  Sex. 
SOCIAL  ATTITUDES  INVENTORY 
Age 

There  was  only  one  significant  difference  involving  Age  where  the 
fourteen-year-olds  scored  higher  than  the  ten-year -olds  on  Inter- 
personal Relations. 

Socioeconomic  Status  and  Sex 

There  were  no  significant  SES  or  Sex  main  effects.    There  was  one 
interaction,  however,  in  tha  area  of  Authority  where  the  ten-year-old 
middle -class  children  scored  higher  than  the  ten-year-ola  lower-class 
children.    Just  the  reverse  was  true  of  the  fourteen-year-olds,  the 
lower-class  scored  higher  than  the  middle-class  children. 

SENTENCE  COMPLETION 
Task  rxhievemenc 

Age:    In  the  area  of  TasK  Achievement  the  fourteen-year-olds  scored 
higher  than  c.^.e  cen-year-olds  on  Enga^oment,  Aid/Advice,  Neutral  Affect 
anc  Poiicivc  Aii«^ct.    The  ten-year-olds  scored  higher  on  Depressive 
Affect. 

There  were  four  significant  Age  x  SES  Interactions  involving  Stance, 
Engagement,  Coping  Effectiveness,  and  Neutral  Affect  where  the  ten-year 
olds  scored  higher  at  the  middle-class  level  and  the  fourteen-year-olds 
scored  higher  at  the  lower-class  level.    On  Positive  Affect  just  the 
opposite  was  true:    the  ten-year-olds  scored  higher  at  the  lower-class 
level  while  the  fourteen-year-olds  scored  higher  at  the  middle-class 
level. 
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There  was  one  Age  x  Sex  interaction  involving  Attitude  where  the  ten- 
year-old  males  scored  higher  than  the  ten-year-old  females  and  the 
fourteen-year-old  females  scored  higher  than  the  fourteen-year-old  males 

Socioeconomic  Status:    There  were  no  social  class  main  effects. 

Sex:    Only  one  significant  Sex  main  effect  was  observed:    on  Neutral 
Affect  where  the  males  scored  higher  than  the  females. 

Interpersonal  Relations 

Age:    The  fourteen-year-olds  scored  higher  than  the  ten-year-olds  on 
Stance,  Engagement,  Aid/Advice,  Coping  Effectiveness,  and  Neutral  Affect 
whereas  the  ten-year-olds  scored  higher  on  Hostile  and  Depressive  Affect 

There  were  no  significant  Age  x  SES  or  Age  x  Sex  interactions. 

Socioeconomic  Status:    There  were  no  significant  social  class  main 
efiects  or  interactions. 

Sex;     xhe  males  received  higher  scores  on  Hostile  Affect;  while  the 
females  received  higher  scores  on  Engagement,  Aid/Advice,  Coping  Ef- 
fectiveness, Depressive  Affect,  and  Neutral  Affect. 

Authority 

Age:  In  the  area  of  Authority  the  fourteen-year-olds  again  scored 
higner  on  Stance,  Coping  Effectiveness,  and  Neutral  Affect;  while  the 
ten-year-olds  scored  higher  on  Attitude  and  Depressive  Affect. 

Thera  were  no  significant  interactions  involving  Age. 

Socioecoaonic  Status:    The  lower-class  children  scored  higher  on 
Attitaae    Engagement,  Coping  Effectiveness,  and  Neutral  Affect;  while 
the  middle-ciass  children  scored  higher  on  Hostile  Affect. 

There  ware  no  significant  interactions  involving  SES. 

Sex:    Of  the  three  significant  main  effects,  the  males  scored  higher 
on  Neutral  Affect  while  the    females  scored  higher  on  Attitude  and 
Depressive  Affect. 

Anxiety 

Age:     In  the  area  of  Anxiety  the  fourteen-year-olds  received  higher 
scores  on  Attitude,  Stance,  Coping  Effectiveness,  Neutral  Affect,  and 
Poiiitivfc  Affect;  while  the  ten-year-olds  received  higher  scores  on 
Hostile  Affect  and  Depressive  Affect. 
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There  were  two  significant  Age  x  SES  interactions  involving  Attitude 
and  Positive  Affect*    In  each  case  the  fourteen-year-old  middle -class 
children  scored  higher*    In  the  ten-year-old  group,  the  lower-class 
children  scored  higher  on  Attitude  while  on  Positive  Affect  there  was 
no  difference  between  the  two  social  classes* 

Only  one  significant  Age  x  Sex  interaction  was  observed,  that  in- 
volving Positive  Affect  where  the  fourteen-year-old  females  scored 
higher  than  the  fourteen-year-old  males.    There  was  no  difference  in 
the  ten-year-old  group. 

Socioeconomic  Status:    The  lower-class  children  received  higher  scores 
on  Engagement,  Aid/Advice,  and  Neutral  Affect;  while  the  middle -class 
children  received  higher  scores  on  Positive  Affect. 

There  were  two  significant  interactions  involving  SES:    on  Engagement 
where  the  females  scored  higher  at  the  lower-class  level  and  the  males 
scored  higher  at  the  middle-class  level;  and  on  Aid/Advice  where  there 
was  no  difference  between  the  males  and  females  at  the  lower-class  level 
but  where  the  males  scored  higher  at  the  middle -class  level. 

Sex:    The  males  scored  higher  on  Aid/Advice,  Hostile  Affect,  and 
Neutral  Affect,  while  the  females  scored  higher  on  Depressive  Affect  and 
Positive  Affect. 

Aggression 

Age:    There  was  only  one  significant  main  effect  in  the  area  of 
Aggression:    the  ten-year-olds  scored  higher  than  the  fourteen-year-olds 
on  Eng^ement* 

There  were  no  significant  interactions  involving  Age. 

Socioeconomic  Status:    There  were  three  significant  social  class  main 
effects  where  the  lower-class  children  excelled  the  middle-class  chil- 
dren.   These  were  on  Engagement,  Aid/ Advice,  and  Coping  Effectiveness. 
These  three  variables  also  showed  significant  interactions  where  in  each 
case  the  females  scored  higher  at  th(^  loner-class  level  while  the  males 
scored  higher  at  the  middle-class  level. 

Sex;    There  were  only  two  Sex  main  effects,  where  in  each  case  the 
female^  scored  higher:    on  Stance  and  Coping  Effectiveness. 

Total  Scores 

Age:    The  aame  general  pattern  was  observed  on  Total  Scores,  The 
fourteen-year-olds  scored  higher  on  Stance,  Engagement,  Aid/Advice, 
Coping  Effectiveness,  Neutral  Affect,  and  Positive  Affect;  while  the 
ten-year-olds  scored  higher  on  Attitude,  Hostile  Affect,  and  Depressive 
Affect. 
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There  were  two  Age  x  SES  interactions:    on  Neutral  Affect  where  the 
lower-class  children  received  the  higher  scores,  this  being  mere  marked 
at  the  fourteen-year-old  level;  and  on  Positive  Affect  where  the  lower 
class  children  scored  higher  at  the  ten-year-old  level  and  the  middle- 
class  children  scored  higher  at  the  fourteen-year-old  level. 

There  was  one  significant  Age  x  Sex  interaction:     on  Positive  Affect 
where  there  was  no  difference  between  the  scores  at  the  ten-year-old 
level  but  at  the  fourteen-year-old  level  the  females  scored  higher  than 
the  males. 

Socioeconomic  Status:    The  lower  class  children  scored  higher  on 
Engagement y  Coping  Ef fectlveness,  and  Neutral  Affect;  while  the  middle- 
class  children  scored  higher  on  Hostile  Affect. 

There  was  one  significant  SES  x  Sex  interaction:    on  Positive  Affect 
where  at  the  lower-cl^ss  level  there  was  no  difference  but  at  the  middle- 
class  level  the  females  scored  higher  than  the  males. 

Sex;    The  females  scored  higher  on  Attitude,  Coping  Effectiveness, 
and  Depressive  Affect,  while  the  males  scored  higher  on  Neutral  Affect. 

Parent /Child  Interaction 

Age:    There  were  four  main  effects  involving  Age  vtiere  in  each  case 
the  ten-year-olds  scored  higher  than  the  fourteen-year-olds:    on  Self- 
Concept,  Parent/Child  Interaction,  Mother  Interaction,  and  Father  Inter- 
action. 

Only  one  Age  x  SES  interaction  was  observed:    on  Reality/Fantasy 
where  the  middle-class  children  scored  higher  than  the  lower-class  chil- 
dren at  both  age  levels,  this  being  greater  at  the  fourteen-year-old 
level. 

Socioeconomic  Status:    There  was  one  social  class  main  effect:  on 
Reality /Fantasy  whare  che  middJe-class  children  scored  higher  than  the 
lower-class  children. 

There  were  no  significant  SES  x  Sex  interactions. 
Sex:    There  were  no  significant  main  effects  involvitig  Sex. 
STORY  COMPLETION 

The  validity  of  many  of  the  Story  scores  in  this  national  sample 
is  doubtful  (see  Volume  VI)  so  only  those  less  subject  to  deliberate, 
conscious  dest^^rtion  will  be  discussed. 
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I4ean  Scores 


Age:    Fourteen-year-olds  systematically  scored  higher  than  ten-year- 
olds  on  Response  Length,  Positive  Affect  (Hero),  Negative  Affect  (Hero) 
and  Total  Affect  (Hero  and  Others).    Despite  the  negativism  they 
showed  in  the  plots  of  their  stories,  the  older  ycuth  did  produce  more, 
and  were  freer  in  expressing  spontaneous  affect.    The  giris  expressed 
more  positive  affect  than  boys  at  fourteen,  whereas  the  sexes  were 
equal  in  this  respect  at  ten. 

Socioeconomic  Status:    The  middle-class  children  scored  higher  than 
the  lower  status  children  on  Response  Length,  Negative  Affect  (Hero), 
and  Total  Affecc  (Hero  and  Others).    They  were  both  more  verbally 
productive  and  more  spontaneous  in  expressing  emotion  at  both  ages, 
and  in  both  sexas. 

Sex:    Girls  scored  higher  than  boys,  at  both  age  levels  and  both 
SES  levels,  on  Response  Length,  Positive  Affect  (Hero),  Negative 
Affect  (Hero)  and  Total  Affect  (Hero  and  Others).    Thus,  girls  were 
both  more  fluent  or  productive,  verbally,  and  more  emotionally 
expressive. 
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AiNOVA  OF  MEANS: 
HYPOTHESliS  AND  FINDINGS 

G1':RMA1>»Y 

DEMOGRAPHIC  MEASURES 

Upper-middle  class  children  will  have  higher  Educational 
Aiipirations  than  will  upper-lower  class  children. 

The  hypochesis  was  verified  in  Stage  III  as  the  upper-middle  class 
scored  significantly  higher  than  did  the  upper-lower  class. 

ACHIZVBMENT  MEi^i>U"RES 

Upper-aiciale  class  children  will  have  higher  Achieveinent 
scores  than  will  upper-lower  class  children. 

Tl.e  data  supported  this  hypothesis  only  for  the  Raven  and  for 

Reaaing  Achievement.  There  were  no  social  class  differences  for  Math 

Achieyeiaent  and  Grade  Point  Average.    Thus,  the  hypothesis  was  only 
partially  verified. 

Females  will  have  higher  Achievement  scores  than  will  males. 

This  hypothesis  was  complecely  unverified.    On  Math  Achievement, 
the  males  scored  significantly  higher  and  on  the  ocher  three  measures 
Laere  were  no  significant  social  class  differences. 

OCCUPATIONAL  MEASURES 

Upper-micdle  class  children  will  have  higher  objective 
status  level  Occupational  Expectation  than  will  upper- 
lower  class  children. 

Tfiis  hypoLnesIs  was  verified  as  the  upper -middle  class  children 
:>cored  s>ignif icantly  higher  on  Occupational  Expectacion  than  did  the 
upper-lower  class. 

Uppcr-mLddle  clc.ss  children  will  have  a  higher  level 
of  objective  Occupational  Aspiration  than  will  the 
upper-lower  class  children. 

This  hypothesis  was  also  verified  as  the  upper-middie  class  scored 
significantly  higher  on  Occupational  Aspiration  than  did  the  upper- 
lower  claGS . 
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Upper-middle  class  children  will  have  different  discrepancy 
scores  between  Occupational  Aspiration  and  Expectation  than 
will  the  upper-lower  class  children. 

This  hypothesis  was  rejected  as  there  was  no  significant  social 
class  difference  in  this  discrepancy  score. 

Upper-middle  class  children  will  prefer  different  Occupa- 
tional Values  than  will  upper-lower  class  children. 

Of  the  fifteen  Occupational  Values,  six  showed  significant  social 
class  differences,  four  in  favor  of  the  upper-lower  class  and  two  in 
favor  of  the  upper-middle  class.  Thus,  the  hypothesis  received  very 
moderate  support  only. 

Upper-lower  class  children  will  show  a  greater  preference 
for  '"Extrinsic"  Occupational  Values  than  will  upper-middle 
class  children. 

This  hypothesis  was  verified  as  the  upper-lower  class  scored  signifi 
cantly  higher  on  the  Extrinsic  Total  than  did  the  upper-middle  class. 
They  also  scored  higher  on  three  of  the  seven  individual  Extrinsic 
values • 

Males  will  have  a  higher  objective  Occupational  Expectation 
level  than  will  females. 

This  hypothesis  was  verified  as  the  males  scored  significantly  highe 
than  the  females  on  Expectation  level. 

Males  will  have  a  higher  objective  Occupational  Aspiration 
level  than  will  females. 

This  hypothesis  also  was  verified  as  the  males  scored  significantly 
higher  than  did  the  females  on  Occupational  Aspiration. 

Males  will  prefer  different  occupational  Values 
than  will  females. 

Of  the  fifteen  Occupational  Values,  twelve  showed  significant  Sex 
differences.    Of  these,  six  were  in  favor  of  females  and  six  in  favor 
of  males.    Thus,  the  hypothesis  received  fairly  good  verification  with 
German  data. 

Fen*ales  will  more  frequently  choose  "Intrinsic"  Occupa- 
tional Values  than  will  males. 

This  hypothesis  was  verified  as  the  females  scored  higher  on  the 
Total  Intrinsic  scale  than  did  the  males. 
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Maics  wxi.  more  irfcc^uent i-y  choose  "Extrinsic*'  Occupa- 
tional Values  than  will  lemales. 

This  hypothesis  was  also  verif,'.ed  as  the  males  scored  signiricanliy 
higher  than  did  the  females  on  the  Total  Extrinsic  scale. 

COPING  STYLE  MEASURES 

Upper-uiddie  clasc>  chilaren  will  demonstrate  a  different 
style  of  coping  than  will  upper-lov/er  class  children. 

On  the  Social  Attituaes  Inventory  there  were  no  social  class  dif~ 
iG^re  nces  ^ 

Turning  nexc  to  the  Sentence  Completion,  out  of  forty-eight  variables, 
cairteen  showed  significanc  social  class  differences,  primarily  in  the 
area  of  Autnoricy  and  Anxiety  as  well  as  in  the  Total  Score. 

On  che  Scory  Complecionj  cut  of  one  hundred  four  variables,  nineteen 
snowed  siL,niiLcant  serial  class  differences      Thus,  overall,  there  was 
ratrier  poor  support  for  the  hypochesis  of  social  class  differences  in 
Coping  Style*, 

Males  will  demonstrate  a  different  style  of  coping 
than  will  females. 

On  the  Social  Atcituaes  Inventory  there  were  no  significant  Sex  dif- 
ferences.     Turning  nexc  to  tne  Sentence  Completion,  out  of  forty-eight 
variables,  eighteen  shov/ed  significant  Sex  differences.    Turning  final- 
ly to  the  Scory  Compietion,  out  of  one  hundred  four  variables,  forty- 
five  snowed  significant  Sex  differences.    Thus,  overall  there  was 
ir.oderate  supporc  for  the  hypochesic  of  Sex  differences  in  Coping  Style, 
with  primary  support  coming  from  Story  Completion  data. 

The  difference  in  the  style  of  coping  between  the  males 
and  females  will  be  consistent  across  all  five  behavior 
areas  studied ♦ 

On  LUi^  Sentence  CoToxezLon^  males  scored  higher  on  Neutral  Affect 
thre^^  out  of  i?. riraes,   tnou^h  fernalas  ^-corecl  significantly  hi,c,her  on 
one  occaolon.    i'e.T.ales  encored  significantly  higher  on  Depressive  Affect 
on  three  out  of  five  occasions,  vyhile  males  scored  higher  on  Hosrile 
Affect  twice. 

Looking  at  Story  Completion  data,  for  Response  Longtu,  on  six  oi 
the  seven  stories  the  females  scored  significantly  higher.    On  ail  fiig- 
nlficant  Affect  measures  also  the  females  scored  significantly  higher. 
The  male^  scored  higher  on  three  out  of  seven  occasions  on  the  dimension 
of  Solver.    Thus,  the  hypothesis  was  supported  only  for  Response  length, 
Solver^  and  for  the  Affect  dimensions.    It  must  be  rejected  for  the 
remainder  of  the  dimensions. 
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COPING  EFFECTIVENESS  MEASURES 

The  upper-middle  class  children  will  exhibit  more  effective 
overall  coping  behavior  than  will  upper-lower  class  children. 

Of  the  six  Sentence  Completion  Coping  Effectiveness  measures,  none 
were  significant  in  favor  of  the  upper-middle  class  though  three 
(Authority,  Aggression,  and  Total  Score)  were  significant  in  favor  of 
the  upper- lower  class. 

On  the  Story  Completion,  of  the  eight  Coping  Effectiveness  measures, 
none  of  these  showed  any  significant  social  class  differences.  Thus, 
the  hypothesis  was  rejected. 
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GERMANY  INTRA-COUNTRY  REPORT  OF  SIGNIFICANT  CORRELATIONS 


CRITERION-CRITERION  RELATIONSHIPS 

Hypothesis  I;    There  will  be  positive  relationships  among 

Aptitude  and  the  Achievement  Criterion  Measures. 

The  expectation  expressed  in  the  hypothesis  could  be  verified  for 
both  age  groups.    All  correlation  coefficients  were  positive  and  sig** 
nificant  as  Figure  3  shows. 

The  most  significant  correlation  could  be  found  at  the  ten-year-old 
level  between  GPA  and  Mathematics  (.47} ,  while  It  was  lower  at  the  four-- 
teen-year-old  level  (.28).    This  striking    descending  of  the  correlation 
refers  to  the  fact,  that  grades  include  different  educational  objectives 
than  the  results  of  the  achievement  tests  (P.T)  at  the  fourteen-year-old 
level.    Beyond  this,  there  were  no  more  obvious  differences  in  the  cor- 
relations of  the  two  groups.    The  nearly  same  covar lance  between 
Reading  and  Mathematics  (r=,32,  .36,  respectively)  follows  the  expec- 
tations. 

Between  the  Aptitude  and  the  three  achievement  data,  all  correlations 
were  significant.    It  must  be  noticed,  that  the  Raven  Test  had  dif- 
ferent predict ional  power  for  the  achievement  of  the  cen-  and  fourteen- 
year-old  children.    In  the  first  group  (ten-year-olds)  we  found  the 
greatest  common  variance  (thirty-one  percent,  r=.55),  while  it  was  only 
sixteen  percent  (r*.40)  at  the  fourteen-year-old  level.    Opposite  to 
this,  Reading  and  Aptitude  had  the  greatest  significant  variance  of 
thirty-six  percent  (r=  .60)  at  the  fourtec-n-year-old  level  and  only 
fourteen  percent  (r=  .37)  at  the  ten-year-old  level.    Another  difference 
between  the  two  groups  indicated  the  common  variance  between  Aptitude 
and  GPA,  which  came  up  to  sixteen  percent  (r=.40)  at  the  ten-year-old 
level  and  only  to  four  percent  (r=  .20)  at  the  fourteen-year-old  level. 

Discussion  and  Conclusions 

All  correlation  coefficients  were  significant  in  the  expected  direc- 
tion.   Nevertheless,  we  must  look  at  those  results,  mainly  those  cor- 
responding to  the  GPA  and  its  correlating  variables,  very  critically. 
It  must  be  presumed  that  all  correlation  coefficients,  mainly  those 
between  Raven  and  GPA,  are  too  low  due  to  the  already  mentioned  metho- 
dological artifact.    The  methodical  problem  is,  that  the  intelligence 
distribution  is  the  same  for  all  children  of  one  age  group,  while  GPA 
has  a  very  different  distrlbucion  corresponding  to  the  school  system. 
Based  on  this  different  distribution  of  intelligence,  for  example  in 
high  school  and  elementary  school,  children  of  the  high  school  with  high 
intelligence  get  with  high  probability  the  same  GPA  as  children  of  the 
elementary  school  with  lower  Intelligence.    So  far,  very  different  dis- 
tributions of  three  different  school  systems  with  different  intelligence 
discributlons ,  different  achievement  expectations,  social  background, 
etc.,  superpose  the  GPA  in  an  inadmissible  manner.    It  would  be  better 
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to  compute  the  correlations,  for  example,  between  Aptitude  and  GPA 
separately  for  the  different  school  systems.    It  can  be  supposed  that 
we  then  could  really  find  higher  correlations « 

Becauso  of  this  evident  artifact,  we  can  make  no  conclusions  and  only 
so  far    ar>    the  analysis  was  methodically  clear,  the  expected  results 
were  found:     average  correlation  coefficients  between  the  criterion- 
tests  and  a  significant  relationship  between  Aptitude  and  Reading, 
respectively,  Mathematics  Achievements, 

A.S  usual  and  expected,  aptitude  tests  predict  an  amount  of  twenty- 
fivf,  percent  of  the  whole  achievement  variance.    This  makes  clear,  that 
the  connection  between  aptitude  and  achievement  is  not  a  problem  of 
cultural  or  national  factors «    The  German  results  showed  the  same 
relation  as  already  mentioned  in  studies  in  USA,  England,  and 
Scandinavia, 

Altogether  the  above  hypothesis  could  be  verified  by  the  German 
data. 

Hypothesis  2:    There  will  be  positive  relationships  among  the 

Achievement  and  the  Peer  BRS  Criterion  measures. 

Of  the  fifty-four  correlations  examined  relevant  to  this  hypothesis, 
thirty  were  significant.    Of  these,  seventeen  were  significant  at  age 
ten  and  thirteen  were  significant  at  age  fourteen. 

Sixteen  of  the  nonsignificant  correlations  were  those  with  Reading 
Achievement,  i,e.,  only  two  correlations  between  Br».S  measures  and  our 
Reading  index  proved  significant,  having,  however,  low  values.  Fewest 
correlations  were  with  BRS  6  (Self -Assertion)  -  one,  followed  by  BRS  10 
(Anxiety)  -  two,  and  BRS  4  (Interpersonal  Relationships)  and  BRS  8 
(Solver)  -  three  each. 

With  relatively  few  exceptions,  corrf.lations  are  either  significant 
at  both  age  levels  or  nonsignificant  at  age  ten  and  age  fourteen. 
Exceptions  are:    BRS  3  (Authority)  correlated  with  Reading  Achievement 
only  for  age  fourteen  children;  BRS  4  (Interpersonal  Relationships)  with 
Math  Achievement  only  for  age  ten  children;  BRS  6  (Self -Assertion)  with 
Reading  Achievement  only  for  age  ten  children;  BRS  8  (Solver)  with  Math 
Achievement  only  for  age  ten  children;  and  finally  BRS  10  (Anxiety)  also 
showed  a  significant  correlation  both  with  Math  and  Reading  Achievement 
only  at  age  ten. 

The  correlations  ranged  between  ,14  and  .49,    The  highest  were 
between  Academic  Task  Achievement  and  GPA  (,49)  and  between  Authority 
and  GPA  (.47),  both  in  the  ten-year -old  sample.    A  brief  overview  shows 
that  Grade  Point  Average  correlated  more  highly  with  all  BRS  items  than 
did  the  other  two  Achievement  measures. 
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In  summary,    with  the  exception  of  Self -Assert ion,  the  hypothesis 
was  verified  at  age  ten, considering  the  correlations  between  5RS  and 
both  Math  Achievement  and  CPA.     At  age  fourteen  the  hypothesis  was  not 
verified  concerning  Math  Achievement  and  Interpersonal  Relationships, 
Self -Assertion,  Solver,  and  Anxiety,  as  well  as  concerning  GPA  and 
Self -Assertion  and  Anxiety.    As  for  the  Reading  measures,  the  hypo- 
thesis could  not  be  verified  at  any  age  level. 


PREDICTOR-PREDICTOR  RELATIONSHIPS 


Hypothesis  3;    There  will  be  positive  relationships  among  the 
Intrinsic  Occupational  Values. 

Hypothesis  4;    There  will  be  positive  relationships  among  the 
Extrinsic  Occupational  Values. 

Hypothesis  5:    There  will  be  negative  relationships  among  the 
Intrinsic  and  Extrinsic  Occupational  Values. 

In  order  to  reveal  and  Interpret  the  connections  and  implications 
of  the  fifteen  values  it  might  be  useful  to  try  some  plausible  cate- 
gorizations.   In  the  international  program  a  classification  of  Intrinsic 
versus  Extrinsic  values  have  been  done  and  analyzed  <,    According  to  the 
differences  mentioned  above,  the  girls  in  the  German  sample  preferred 
Intrinsic  values  compared  with  their  male  classmates «  Middle-class 
children  excelled  lower-class  children  in  scoring  Intrinsic  values. 
But  we  must  keep  in  mind  the  details  of  the  intercorrelatlon  matrix 
(results  of  Hypotheses  3,  4,  and  5  -  Germany  Figure  3). 

The  intercorrelations  between  the  Intrinsic  values,  the  Extrinsic 
values  and  between  each  other  prove  that  the  tentative  a  priori  dif* 
ferentiation  of  these  two  main  categories  cannot  be  verified.  Instead 
of  this,  both  dimensions  seem  to  be  heterogenous:      The  Extrinsic 
dimension  is  represented  best  by  the  values  Success,  Prestige,  Economic 
Returns,  Secvrity,  which  indicate  significant  positive  intercorrelations 
and  positive  correlations  with  the  total  score.    On  the  other  hand,  the 
values  Surroundings,  Associates,  and  Follow  Father  are  correlated 
negatively^    The  Intrinsic  dimension  is  characterized    best  by  Intellec- 
tual Stimulation,  Altruism,  Creativity,  Vr.riety,     It  is  characterized 
worst  by  Esthetics,  Management,  and  Self -Satisfaction.    The  negative 
correlation  between  Self-Satisf action  and  the  Intrinsic  Total  score  is 
very  astonishing,  but  it  can  be  explained  well  by  the  semantic  differ- 
ence in  the  German  questionnaire  mentioned  above.    A  factor  analysis 
would  find  out  some  more  dimensions  based  on  these  intercorrelations, 
though  the  small  number  of  fifteen  values  hinders  those  further  sta- 
tistical procedures. 

Nevertheless  the  different,  heterogenous  relations  between  the 
fifteen  values  and  the  two  dimensions  must  be  kept  in  mind  when  inter- 
preting differences  by  Sex  and  SES  on  the  Extrinsic  and  the  Intrinsic 
dimensions,  as  indicated  in  Figure  1. 
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In  addition  to  the  differentiation  of  Extrinsic  and  Intrinsic  Occu- 
pational Values  it  would  be  useful  to  choose  another  categorization: 
values  which  are  related  to  the  individual  motives  and  inclinations 
of  the  subjects  (orientation  toward  the  own  personality)  and  values 
which  are  representing  the  real  requirements  of  the  world  of  work.  A 
tentative  a  priori  classification  could  be  done  in  the  following  way: 
Orientation  toward  the  own  personality       Independence,  Self-Satis- 
faction,  Intellectual  Stimulation,  Creativity,  Associates,  (Variety), 
(Management),  Success,  Security,  Prestige,  and  Economic  Returns. 
Orientation  toward  the  world  of  work       Altruism,  (Management),  (Follow 
Father) . 

By  this  concept  it  becomes  clear  that  the  selection  of  the  fifteen 
values  was  influenced  by  a  special  concept  of  occupational  choice, 
whose  main  aspects  were  individual  motives  and  opinions  of  "autonomous" 
personalities.    Whereas  the  manyfold  special  requirements  and  technolo- 
gical and  institutional  demands  and  the  alienating  conditions  of  the 
occupational  scenery  were  not  taken  into  consideration.    Most  of  the 
young  people,  at  least  in  Germany,  do  not  have  the  aptitudes  and  chances 
to  ^et  so  many  favorable  and  fascinating  conditions  in  work  as  described 
by  the  items.    But  they  have  to  do  more  simple  and  inferior  activities, 
just  as  jobs  in  a  bureau,  administration,  sale,  service,  machine  halls, 
repair  shops,  etc.    Consequently  the  fifteen  values  of  the  inquiry  are 
representing  more  the  individual  preferences  and  attitudes    and  merely 
hobby  inclinations  than  the  different  tasks  of  occupations.    For  exan5)le, 
the  item  "Associates"  (work  in  which  you  can  be  with  people  you  like)  is 
somewhat  vague  and  not  directly  related  to  the  real  situation  at  a  place 
of  work.    In  a  moaified  formulation  this  factor  of  "cooperation"  would 
have  received  more  importance.    In  different  empirical  studies  in  German 
about  job  satisfaccion  and  occupational  choice  the  indicators  of  co- 
operation in  the  job  and  the  preference  of  a  job  in  which  you  can  get 
along  well  and  without  trouble  with  foremen  and  colleagues  have  proved 
to  be  of  great  influence.*    It  is  beyond  question,  that  the  values 
indicate  some  serious  aspirations  and  expectations  of  the  ten-  and  four- 
teen-year-old pupils  concerning  their  future  career.    But  reducing  these 
aspects  merely  into  one  direction,  i.e.  of  individual  personality 
demands,  the  situation  and  period  of  occupational  choice  loses  its  real 
function  in  the  youth's  socialization  by  work  and  growing  up  into  the 
society  ot  the  adults. 


*  W.  Jaide,  Zur  Integration  der  Jugend  in  die  Arbeitswelt,  in: 

Deutschland  Archiv,  Sonderheft  "Industrlebetr ieb  and  Gesellschaft  in 
der  DDR",  Oktober  1970,  Koln. 
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with  regard  co  these  limitations  it  would  be  interesting  to  clarify 
more  distinctly  the  relations  between  the  occupational  values  and  the 
real  or  supposed  situation  of  work  by  correlating  each  of  the  fifteen 
values  with  the  occupational  aspirations  and  the  preferred  jobs^'  in 
the  Occupation  Interest  Inventory,    Maybe  this  would  give  a  better 
control  about  the  subjects'  awareness  of  their  individual  plans  and 
their  possibilities  of  realization. 

Hypothesis  6;    There  will  be  positive  relationships  among  the 
status  level  measures  of  the  Occupational  Aspi- 
ration, Occupational  Expectation,  and  Educational 
Aspiration  measures. 

Of  the  six  correlations  examined,  all  were  significant  in  the  pre- 
dicted direction,  at  both  age  levels.    The  correlations  ranged  quite 
high,  i.e.,,  between  ,63  and  •76«    The  highest  ones  were  between  Occupa- 
tional Expectation  and  Educational  Aspiration  and  between  Occupational 
Expectation  and  Occupational  Aspiration  (.76  and  .74,  respectively). 
While  the  first  was  in  the  fourteen-year-old  sample,  the  second  refers 
to  the  ten-year-old  children. 

Both  age  groups  differ  most  concerning  the  strength  of  correlations 
between  Occupational  Expectation  and  Educational  Aspiration  (10:  «64; 
14:  •76),  whereas  the  difference  is  zero  considering  the  strength  of 
correlation  between  Educational  Aspiration  and  Occupational  Aspiration, 

In  summary,  it  may  be  concluded  that  the  hypothesis  was  verified  in 
both  age  groups.    The  high  correlation  between  Occupational  Expectation 
and  Educational  Aspiration  at  age  fourteen  is  probably  due  to  the  German 
school  system,  according  to  which  a  fourteen-year-old  boy  or  girl  in 
elementary  school  (Volksschule)  is  not  any  more  free  to  choose  between 
occupations  as  is  the  fourteen-year-old  Gymnasltmi  student.    That  is,  the 
German  school  system  at  the  time  of  this  study,  tended  to  support  the 
difference  between  the  social  classes.    Who  visited  a  Gyoinasium,  knew 
fairly  well  that  he  would  certainly  have  an  upper-middle  class  job 
later,  while  for  the  fourteen-year-old  child  visiting  a  Volksschule 
generally  only  upper-working  class  jobs  were  possible  to  get. 


*  cf .  Strong,  Kuder,  etc. 
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Hypothesis  7:    There  will  be  a  positive  relationship  between  the 
two  Occupational  Interest  Discrepancy  measures. 


This  hypothesis  was  verified  at  both  age  levels,  as  both  correla- 
tions were  significant  in  the  predicted  direction.    The  correlation 
in  the  ten-year-old  age  group  did  not  differ  substantially  from  that 
in  the  fourteen-year-old  age  group      (.36  and  .38,  respectively). 

Hypothei 8;    There  will  be  positive  relationships  among  the  SAI 

"Good  Coping"  measures  across  the  five  behavior  areas. 

Of  the  twenty  correlations  examined  which  pertained  to  this  hypo- 
thesis, eighteen  were  significant  in  the  predicted  direction,  ten  in 
the  older,  and  eight  in  the  younger  age-group.    Excluded  are  correla- 
tions with  the  Total  Score. 

The  two  lacking  correlations  are  between  Interpersonal  Relations 
and  Authority  and  between  Interpersonal  Relations  and  Anxiety  (both  at 
the  age  ten  level) . 

The  range  of  correlations  was  between  .18  and  .61.    The  highest 
showed  between  Interpersonal  Relations  and  Task  Achievement  at  age  ten, 
followed  by  that  between  Aggression  and  Authority  (.59)  at  age  fourteen, 
between  Authority  and  Task  Achievement  (.56)  and  between  Aggression  and 
Task  Achievement  (.55), both  at  ar,e  fourteen,  too. 

The  individual  scales  were  highly  correlated  with  the  SAI      :al  score, 
the  greatest  contribution  being  from  Aggression  (.76,  -85),  followed  by 
Task  Achievement  (.74,  .80).    Anxiety  contributed  least  with  correla- 
tions of  ^54  (age  ten)  and  .52  (age  fourteen).    Thus,  it  is  legitimate 
to  say  that  the  Total  scores  reflect  to  a  great  3xtent  the  Individu^.l 
measures* 

Summing  up  these  results,  the  hypothesis  was  verified  at  both  age 
levels,  i.e*,  "good  coping"  behavior  as  assessed  by  this  instrument  is 
apparently  not  limited  to  one  behavior  area. 

Hypotheses  10  -  13:    There  will  be  positive  relationships  among 

the  measures  of  the  same  Sentence  Con5)letion  Coping 
Style  variablejs  across  different  behavior  areas. 

Stance 

Of  the  twenty  correlations  examined,  only  three  were  significant  in 
the  predicted  direction.    Two  were  significant  at  the  age  fourteen  level 
and  one  at  the  age  ten  level;  and  one  was  significant  in  the  opposite 
direction  (between  Task  Achievement  and  Aggression  at  the  ten-year-old 
level).    One  of  the  three  correlations  was  between  Interpersonal  Rela- 
tions and  Authority  (fourteen -year-old  sample)  and  two  were  between  Task 
Achievement  and  Authority  (both  age  groups).    The  correlations  ranged 
between  «17  and  .26. 

0?7. 


All  Stance  scores  were  significantly  correlated  with  the  Total  Stance 
score.    The  highest  contributions  carae  from  Authority  (.61,  ,70), 
followed  by  Interpersonal  Relations  (.54,  ,60)  and  Anxiety  (.51,  .49). 
The  lowest  contribution  to  the  Total  Score  was  from  Aggression  (.31, 
.36).    Generally,  one  may  infer  from  this  finding  that  the  Total  Score 
represented  quite  good  the  Stance  measure,  the  relatively  lov  correla- 
tion with  Aggression  being  a  hint  that  Stance  in  Aggression  situations 
as  offered  by  the  Sentence  Completion  stems  might  be  something  different 
than  Stance  in  the  other  four  situations. 

The  correlation  between  Task  Achievement  and  Authority  at  both  age 
levels  might  indicate  the  fact  that  tasks  at  these  age  levels  are 
generally  given  by  Authorities  so  that  the  "confrontation  behavior"  in 
both  area-  is  not  so  different  from  each  other. 

Overall,  however,  the  hypothesis  for  Stance  must  be  rejected,  though 
Authority  Stance  was  correlated  more  frequently  with  Stance  in  other 
areas,  as  well  as  with  the  Total  Score. 

Engagement 

Only  four  correlations  were  significant,  out  of  a  total  of  twenty 
possible  ones.    Two  were  significant  at  age  ten  and  two  at  age  fourteen, 
but  none  we*^ ,  significant  at  both  age  levels.    For  the  younger  age  group 
we  found  a  correlation  between  Anxiety  and  Aggression  and  between  Task 
Achievement  and  Authority,  for  the  older  age  group  two  correlations 
with  Task  Achievement:  one  with  Anxiety,  the  other  with  Interpersonal 
Relations.    Three  correlations  have  a  value  of  .15,  one  correlation  has 
a  value  of  .14. 

All  Engagement  scores  correlated  significantly  and  positively  with 
the  Total  Engagement  score,  the  greacest  contribution  coming  from  Task 
Achievement  (.58,  .63)  and  Interpersonal  Relations  ( ,54, .61) , followed 
by  Anxiety  (.54,  .50). 

In  sum,  the  hypothesis  for  Engagement  cannot  be  verified  because  of 
the  small  number  of  significant  relationships  and  the  low  values  of  the 
correlations. 

Aid/Advice 

Of  the  twenty  correlations  examined,  four  were  significant  in  the 
predicted  direction,  two  at  age  ten  and  two  at  age  fourteen.    There  was 
one  correlation  significant  at  both  age  levels:    between  Anxiety  and 
Aggression, 
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Three  correlations  were  between  Aggression  and  another  behavior  area 
—  Authority  (at  age  fourteen)  and  Anxiety  (at  both  age  levels),  and  one 
was  between  Task  Achievement  and  Interpersonal  Relations,    The  range  of 
correlations  was  between  .14  and  .17,  that  is  there  was  no  substantial 
difference • 

All  individual  Aid/Advice  scores  were  significantly  correlated  with 
the  Total  Aid/Advice  score •    The  highest  contributions  were  from  Aggres- 
sion (.56,  .65)  and  Authority  (.57,  .62).    The  smallest  contribution 
yielded  the  area  of  Task  Achievement  (.27,  .24). 

In  summary,  with  only  four  correlations  significant,  this  hypothesis 
has  to  be  rejected  for  both  age  groups. 

Coping  Effectiveness 

Of  the  twenty  correlations  examined,  nearly  three  fourths  (fourteen) 
were  significant,  according  to  the  hypothesis.    Eight  were  significant 
at  the  age  ten  level  and  six  at  the  age  fourteen  level. 

The  following  correlations  were  significant  at  both  age  levels: 
between  Authority  and  Aggression,  between  Authority  and  Interpersonal 
Relations,  between  Authority  and  Task  Achievement,  and  between  Task 
Achievement  and  Interpersonal  Relations. 

Significant  at  age  ten,  only,  were  the  following  relationships: 
between  Anxiety  and  Aggression,  between  Anxiety  and  Authority,  between 
Anxiety  and  Interpersonal  Relations,  and  between  Anxiety  and  Task 
Achievement.    Significant  at  age  fourteen,  only,  were  the  relationships 
between  Aggression  and  Interpersonal  Relations  and  between  Aggression 
and  Task  Achievement. 

The  range  of  correlations  was  from  .14  to  .42,  the  highest  being 
between  Task  Achievement  and  Authority  at  age  ten,  followed  by,  again, 
a  correlation  between  Task  Achievement  and  Authority  at  age  fourteen 
(.37).    Authority  was  correlated  most  frequently  with  Coping  scores  in 
other  areas  (seven  times),  followed  by  Task  Achievement  and  Interper- 
sonal Relations  (six  each). 

Ail  individual  Coping  Effectiveness  scores  were  significantly  and 
positively  correlated  with  the  Total  Score.    The  highest  contribution 
came  from  Authority  (.70,  .73)  and  Task  Achievement  (.68,  .66).  Though 
there  were  two  correlations  with  the  Total  Score  of  .38  and  .39,  one 
can  say  without  exaggerating  that  it  is  a  good  representation  of  the 
Coping  Effectiveness  me«3ure. 

In  summary,  it  is  justified  to  say  that  the  hypothesis  was  not 
totally  confirmed  but  strong  support  was  nevertheless  given  to  it  con- 
cerning this  important  index  called  coping  effectiveness. 
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With  some  caution  one  might  interpret  the  above  results  in  that  way 
that  effective  behavior  in  the  Authority  area  seems  best  to  predict 
effective  behavior  in  the  other  areas.    If  this  is  typical  for  Germany 
it  should  also  show  up  in  the  Intercountry  analysis  in  Volume  VI. 

Hypothesis  14:    There  will  be  a  positive  relationship  among  the 
Coping  Style  Dimension  Total  scores  and  the 
Coping  Effectiveness  Total  score. 

Of  the  cwelvc  correlations  examined,  all  twelve  were  relatively 
highly  significant  in  the  predicted  direction. 

The  smallest  valua  was  .63,  the  highest  .94.    The  highest  correla- 
tions were  between  Total  Engagement  and  Total  Aid/ Advice  (.94,  .91). 

Apparently,  high  scores  on  each  Coping  Style  din^nsion  were  related 
to  one  another  to  a  great  degree,  and  since  Coping  Effectiveness  ratings 
were  based  to  a  great  extent  on  Coping  Styles  utilized,  one  would  expect 
this  relationship  also  to  be  quite  high. 

Overall,  the  hypothesis  was  verified  at  boch  age  levels. 

Hypothesis  15:    There  will  be  positive  relationships  among  the 
Sentence  Completion  Attitude  measures  and  the 
Attitude  Total  score  across  behavior  areas. 

Eight  of  the  twelve  correlations  examined  were  significant  m  the 
predicted  direction.    All  eight  correlations  (or  four  pairs)  showed  a 
significant  and  positive  value  at  both  age  levels.    These  were:  between 
Task  Achievement  and  Authority,  Anxiety,  and  Interpersonal  Relations; 
and  between  Interpersonal  Relations  and  Authority. 

The  correlations  ranged  betveen  .14  and  .34,  the  highest  one  being 
between  Interpersonal  Relations  and  Authority,  the  next  highest  being 
between  the  same  behavior  areas,  but  at  age  fourteen  (.34  being  at  age 
ten) . 

All  Attitude  measures  were  significantly  and  positively  correlated 
with  the  Total  Attitude  score.    The  greatest  contribution  to  the  Total 
Score  was  from  Authority  (.76,  .75)  followed  by  Interpersonal  Relations. 
Anxiety  contributed  the  least  to  the  Total  Score,  with  values  of  .29 
and  .28.    Obviously,  attitude  toward  anxiety-provoking  situations  as 
measured  by  the  Sentence  Completion  instrument  does  not  allow  a  reliable 
prediction       attitude  in  the  Authority,  Interpersonal  Relations  and 
Task  Achievement  areas. 

In  summary,  support  can  be  given  to  the  hypothesis    because  two 
thirds  of  the  possible  correlations  showed  a  relationship  in  the 
predicted  direction* 
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Hypotheses  16-19:    There  will  be  a  positive  relationship  among  the 
n^asures  of  the  same  Sentence  Completion  Affect  ui- 
mension  across  the  different  behavior  areas  and  with 
the  Total  Affect  scores. 

Hostile  Affect 

Of  the  twenty  correlations      under  examination,  eleven  were  signifi- 
cant in  the  predicted  direction.    Seven  of  these  were  in  the  ten-year- 
old  sample,  four  in  the  fourteen-year-old  sample. 

Eight  correlations      indicated  a  relationship  between  two  behavior 
areas  at  both  age  levels:    Authority  and  Task  Achievement,  Interpersonal 
Relations  as  well  as  Aggression,  and  Interpersonal  Relations  and 
Anxiety.    Significant  at  age  ten,  only,  we^e  the  following  relation- 
ships:   between  Aggression  and  both  Anxiety  and  Interpersonal  Relations, 
and  between  Task  Achievement  and  Interpersonal  Relations.    None  was  sig- 
nificant at  age  fourteen  only. 

The  correlations  ranged  from  .14  to  .35*    The  highest  was  between 
Task  Achievement  and  Authority,  followed  by  that  between  Interpersonal 
Relations  and,  again.  Authority,  both  for  the  fourteen-year-old  sample. 

All  Hostile  Affect  scores  were  significantly  and  positively  corre- 
lated with  the  Hostile  Affect  Total  score.  The  greatest  contribution 
to  the  Total  Score  was  Authority  (.69,  .68)  followed  by  Interpersonal 
Relations  and  Aggression  (.69,  .61  and  «57,  .54,  respectively).  The 
least  contribution  came  from  Anxiety:  «44,  .40,  but  generally  one  can 
say  that  the  Total  Hostile  Affect  score  represented  fairly  well  the 
Hostile  Affect  measure. 

Taking  into  account  the  finding  that  seven  out  of  ten  possible  cor- 
relations in  the  ten-year-old  sample,  but  only  four  of  ten  possible 
correlations  in  the  fourteen-year-old  sample  showed  a  significant  value, 
one  can  accept  the  hypothesis  for  the  age  ten  group,  but  must  reject  it 
for  the  age  fourteen  group  .    One  reason  for  this  might  be  that  the 
older  children  of  this  study  differentiate  more  as  to  this  type  of 
affect  in  problem  situations  than  do  younger  children.    This  finding 
should  not  be  confined  to  one  country  alone,  because  it  seems  to  indi- 
cate something  like  a  "law"  in  developmental  psychology,  at  least  for 
the  explanation  of  the  development  of  a  '^ertain  affect  behavior  in 
cultures  like  tae  West  German  ones* 

Depressive  Affect 

Of  the  twenty  correlations  examined,  only  six  were  significant  in 
the  predicted  direction.    Of  these,  one  was  significant  in  each  age 
group:    between  Anxiety  and  Authority  (10:   .24)  (14:   .16).  Significant 
at  age  ten  only  was  the  relation  between  Task  Achievement  and  Inter- 
personal Relations.    At  age  fourteen  only,  there  were  the  correlations 
between  Authority  and  Aggression,  between  Anxiety  and  Aggression,  and 
between  Anxiety  and  Interpersonal  Relations. 
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The  range  of  correlations  was  between  .14  and  ,24  (twice).  The 
highest  was  between  Anxiety  and  both  Authority  and  Interpersonal 
Relations,  but  in  the  first  case  at  age  ten,  in  the  second  at  age 
fourteen. 

All  but  one  individual  Depressive  Affect  scores  were  significantly 
correlated  with  the  Total  Score.    The  greatest  contribution  to  the 
Total  Score  was  from  the  Authority  area  (.75,   .67) , immediately  followed 
by  the  Anxiety  area  (.66,   .74).      The  least  contribution  came  from  the 
Aggression  behavior  area,  where  significance  was  not  reached  at  age 
ten,  and  the  correlation  with  the  Total  Score  at  age  fourteen  was  .30. 
With  the  exception  of  this  area,  the  Total  Score  appeared  ♦■o  be  a 
fairly  good  representation  of  the  Depressive  Affect  measure.  Obviously, 
however.  Depressive  Affect  in  "Aggression"  situations,  as  assessed  by 
the  Sentence  Completion  instrument,  cannot  be  compared  with  the  same 
kind  of  affect  in  other  behavior  areas,  at  least  not,  if  one  takes  the 
ten-year-old  sample  alone. 

In  conclusion,  the  hypothesis  must  be  rejected  at  both  age  levels. 
Neutral  Affect 

Of  the  twenty  correlations  examined,  sixteen  were  significant  in  the 
predicted  direction.    Eight  of  these  were  significant  in  the  ten-year- 
old  sample,  eight  in  the  fourteen-year-old  sample. 

There  were  fourteen  correlations  ^-^r  seven  pairs)  which  were  signifi- 
cant in  both  age  groups.    These  were:  between  Aggression  and  Authority, 
Anxiety,  and  Interpersonal  Relations;  between  Authority  and  Anxiety, 
Interpersonal  Relations,  and  Task  Achievement;  and  between  Anxiety  and 
Interpersonal  Relations. 

The  correlations  ranged  between  .14  and  .25,  the  highest  being 
between  Authority  and  Aggression  at  age  fourteen,  followed  by  that 
between  Authority  and  Task  Achievement  at  age  ten,  and  that  between  Ag- 
gression and  Interpersonal  Relations,  also  at  age  ten. 

All  individual  Neutral  Affect  scores  were  positively  and  significantly 
correlated  with  the  Total  Score.    The  areas  contributing  the  most  to  the 
Total  Score  were  Authority  (.69,  .71)  and  Interpersonal  Relations 
(.6b,   .59).    Thus,  the  Total  Score  appeared  to  be  a  fairly  good  repre- 
sentation of  the  Neutral  Affect  measure* 

In  total,  one  can  say  that  the  hypothesis  was  without  doubt  verified 
in  both  age  samples. 
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Positive  Affect 


Of  the  twenty  correlations  examined,  only  three  were  significant. 
Of  these,  all  three  were  significant  at  the  ten-year-old  age  level. 
The  relationships  were  the  following  ones:    between  Authority  and 
both  Interpersonal  Relations  and  Task  Achievement,  and  between  Task 
Achievement  and  Interpersonal  Relations, 

Two  of  the  three  values  were  astonishingly  high:     .40  (Authority  - 
Interpersonal  Relations)  and  ,44  (Authority  -  Task  Achievement), 

Six  of  the  ten  individual  scales  were  significantly  correlated  with 
the  Positive  Affect  Total  score,  the  highest  contribution  coming  from 
the  Anxiety  behavior  area  (.74,  .86),    The  next  high  contribution  to 
the  Total  Score  was  yielded  by  Task  Achievement ,  though  it  was  con- 
siderably smaller:     .51,  .56.    Generally,  the  Total  Score  does  only 
partially  appear  to  be  a  good  representation  of  the  Positive  Affect 
measure • 

Summing  up  the  relatively  poor  results,  one  must  say  that  the  hypo- 
thesis was  not  at  all  verified,  mainly  because  of  lacking  significant 
correlations • 

One  possible  reason,  though  it  cannot  be  inferred  from  the  correla- 
tion matrix,  is  that  too  small  a  number  of  positive  affect  indices  had 
been  given  in  the  protocols.    This  seems  to  be  confirmed  by  the  fact 
that  at  the  age  fourteen  level  no  correlation    did  appear-  Obviously, 
the  fourteen-year-old  children  of  this  study  were  more  reserved  as  to 
showing  positive  feelings  in  one  of  the  offered  problem  situations, 
whereas  the  ten-year-olds  apparently  showed  Positive  Affect  in  the 
three  behavior  areas  Authority,  Task  Achievement,  and  Interpersonal  Re- 
lations . 

Hypothesis  20:    There  will  be  a  positive  relationship    between  the 

Total  Attitude  measure  and  the  Total  Positive  Affect 
measure.    There  will  be  negative  relationships  between 
the  Total  Attitude  measure  and  the  Total  Hostile  and 
Depressive  Affect  measure. 

Of  the  four  correlations  of  Total  Attitude  with  the  two  Negative 
Affect  measures,  two  were  significant  in  the  predicted  (negative)  direc- 
tion, whereas  one  (for  Total  Depressive  Affect:    age  ten)  was  opposite 
of  that  predicted  and  the  other  was  not  at  all  significant  (age  four- 
teen).   What  concerns  the  relationship  between  Total  Attitude  and  Total 
Positive  Affect,  there  did  not  exist  a  significant  correlation,  neither 
at  age  ten  nor  at  age  fourteen. 

Both  correlations  significant  in  the  predicted  direction  were  between 
Attitude  and  Hostile  Affect  (-.32,  -.24). 
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Considering  the  above  results,  the  hypothesis  most  be  rejected  what 
concerns  the  relationship  between  Total  Attitude  and  Total  Positive 
Affect.    The  hypothesis  concerning  the  relationship  between  Total 
Attitude  and  Total  Depressive  Affect  has  also  to  be  rejected,  because 
the  one  small  correlation  at  age  ten  has  a  value  opposite  to  the  hypo- 
thesis, i.e.,  positive  instead  of  negative. 

The  relationship  between  Total  Attitude  and  Total  Hostile  Affect, 
however,  was  confirmed  according  to  the  hypothesis.    This  negative 
relationship  appears,  by  the  way,  to  be  stronger  in  the  younger  age- 
group  than  in  the  older  one. 

Hypothesis  21;    There  will  be  positive  relationships  between  the 
Total  Positive  Affect  measure,  the  Total  Attitude 
measure  and  the  Coping  Score  totals.    There  will 
be  negative  relationships  between  the  total  amount 
of  Hostile  and  Depressive  Affect  expressed  and  the 
Coping  Style  and  Effectiveness  Total  scores. 

Of  the  thirty-two  correlations  examined,  twenty-three  were  signifi- 
cant in  the  predicted  direction,  twelve  at  age  ten  and  eleven  at  age 
fourteen.    All  significant  correlations  with  both  Negative  Affect 
measures  were  in  thepredicted  direction  (=16).    That  means  that  Total 
Stance,  Total  Engagement,  Total  Aid/Adv.ce  and  Total  Coping  Effective- 
ness correlated  significantly  at  both  age  levels  with  Total  Hostile 
as  well  as  with  Total  Depressive  Affect. 

The  range  of  these  negative  relations  in  form  of  correlation  coef- 
ficients was  from  -.21  to  -.70.    The  highest  were  between  Total  Hostile 
Affect  and  Total  Coping  Effectiveness  (-.70,  -.67). 

As  to  the  relationship  between  the  Coping  score  totals  and  the 
Total  Positive  Affect,  there  was  only  one  relatively  small  correlation 
between  Total  Stance  and  Total  Positive  Affect  at  age  ten  (.16). 

What  concerns  the  relationship  between  Coping  score  totals  and  Total 
Attitude,  however,  only  the  correlation  with  Total  Stance  failed  to  be 
significant  at  both  age  levels.    The  other  three  coping  indices  showed 
correlations  with  Total  Attitude,  the  highest  of  which  was  between  Total 
Coping  Effectiveness  and  Total  Attitude  (.35,  .29). 

Summing  up,  one  can  say  that  the  first  pert  of  the  hypothesis  con- 
cerning the  relationship  between  the  Coping  score  totals  and  Total  Pos- 
itive Affect  was  not  verified  by  the  results,  whereas  there  is  consid- 
erable support  for  the  assumption  of  a  relation  between  the  Coping  score 
totals  and  Total  Attitude.    The  hypothesized  relationship  between  the 
Coping  scoje  totals  and  both  Negative  Affect  n^asures,  however,  was 
verified . 
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Hypotheses  22-31;  There  will  be  a  positive  relationship  among 
the  measures  of  the  same  Story  Completion  Coping 
Style  dimensions  and  Coping  Effectiveness  scores 
across  the  different  behavior  areas  and  with  the 
total  scores  for  Coping  Style  and  Coping  Effective- 
ness* 

Stance 

Of  the  forty-two  correlations  examined,  there  were  only  three  sig- 
nificant: two  at  age  ten,  one  at  age  fourteen.    At  age  ten  there  were 
significant  relationships  between  Aggression  and  Academic  Task  Achieve- 
ment, and  between  Academic  Task  Achievement  and  Nonacademic  Task 
Achievement,    At  age  fourteen  there  was  also  a  relationship  between 
Academic  and  Nonacademic  Task  Achievement, 

The  correlations  ranged  between  ,15  and  ^22,    The  highest  was  be- 
tween Academic  and  Nonacademic  Task  Achievement  in  the  fourteen-year- 
old  san^le» 

Nine  individual  Stance  scores  were  significantly  correlated  with  the 
Stance  total  score,  five  were  not  significantly  correlated  with  it. 
These  were  Authority  and  Anxiety  (Story  Four)  at  both  age  levels,  and 
Anxiety  (Story  Six)  at  age  level  fourteen.    The  greatest  contribution 
to  the  Total  Score  was  from  Aggression  (.73,  .72),  followed  by  Academic 
Task  Achievement  (.65,   .59) ♦    From  these  findings  one  must  concede  that 
the  Stance  total  score  cannot  be  considere    as  a  good  representation  of 
the  individual  measures. 

Generally,  the  hypothesis  must  be  rejected  what  concerns  the  Coping 
Style  dimension  of  Stance, 

Engagement 

Of  the  forty-two  correlations  examined,  six  were  significant,  one 
being  significant  at  age  level  ten,  the  rest  at  age  level  fourteen. 
Two  correlations  (or  one  pair)  were  significant  at  both  age  levels:  be- 
tween Anxieuy  (Story  Six)  and  Academic  Task  Achievement,    The  following 
correlations  were  significant  at  age  fourteen  only:  between  Anxiety 
(Story  Six)  and  Aggression,  between  Anxiety  (Story  Four)  and  Interper- 
sonal Relations,  between  Interpersonal  Relations  and  Nonacademic  Task 
Achievement,  and  between  Nonacademic  Task  Achievement  and  Academic  Task 
Achievement , 

The  range  went  from  ,15  to  ,24,  the  highest  being  between  Nonacademic 
Task  Achievement  and  Interpersonal  Relations  at  age  fourteen,  followed 
by  that  between  Academic  and  Nonacademic  Task  Achievement  (.21),  also  at 
age  fourteen. 
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All  individual  Engagement  scores  were  significantly  correlated  with 
the  Engagement  total  score.    The  greatest  contribution  to  the  Total 
Score  came  from  the  Academic  Task  Achievement  Story  (-54,   .60),  followed 
by  the  Aggression  Story  (.51,  .52)  and  the  Anxiety  Story  Six  (.49,  .51); 
whereas  the  Anxiety  Story  Four  showed  the  smallest  correlation  with  the 
Total  Score  (.26,  .17).    From  this  latter  result  one  can  certainly  infer 
that  both  Anxiety  stems  differ  from  each  other  as  to  what  concerns 
elicitation  of  Engagement  behavior.    Anyway,  overall,  the  Total  Score 
seems  to  be  a  rather  good  representation  of  the  Engagement  measure. 

The  above  findings  did  not  indicate  a  real  relationship  between 
Engagement  scores  across  the  different  behavior  areas,  and  thus,  the 
hypothesis  must  be  rejected  here» 

Initiation 

Of  the  forty-two  correlations  examined,  only  four  were  significant, 
all  four  in  the  fourteen-year-old  sample.    These  were:    between  Story 
Four  Anxiety  and  both  Interpersonal  Relations  and  Nonacademic  Task 
Achievement,  and  between  Story  Six  Anxiety  and  Academic  Task  Achieve- 
ment as  well  as  between  Academic  and  Nonacademic  Task  Achievement. 

The  correlations  ranged  between  .16  and  .24,  the  highest  being  be- 
tween Story  Four  Anxiety  and  Nonacademic  Task  Achievement. 

All  but  one  Initiation  scores  were  significantly  correlated  with  the 
Initiation  total  score.    The  highest  contribution  to  the  Total  Score 
came  from  the  Aggression  Story  (.54,  .59),  closely  followed  by  the 
Academic  Task  Achievement  Story  (.52,   .57),  while,  as  with  the  dimen- 
sion of  Engagement,  Story  Four  (Anxiety)  contributed  least  to  the  Init- 
iation total  score,  the  correlation  at  age  ten  even  being  nonsignificant: 

.19.    With  this  exception  one  can  still  accept  the  Total  Score  as  a 
fairly  good  representation  of  the  Initiation  measure. 

The  hypothesis,  however,  cannot  be  accepted  on  the  basis  of  the 
above  findings. 

Aid /Advice 

Of  the  forty-two  correlations  examined,  only  one  was  significant: 
that  between  Authority  and  Aggression  at  age  fourteen.     Its  coefficient 
has  the  relatively  small  value  of  -.18,  i.e.,  it  is  significant  in  the 
direction  opposite  from  that  predicted. 

All  individual  Aid/Advice  scores,  on  the  other  hand,  were  signifi- 
cantly correlated  with  the  Aid/Advice  total  score „    The  greatest  contri- 
buticn  was  from  Aggression  (.57,   .59)  and  Academic  Task  Achievement 
(.49,   .50);  the  least  contribution,  again,  was  from  Story  Four  Anxiety 
(.24,   *25).    In  general,  the  Aid/Advice  total  score  was  a  rather  weak, 
but  acceptable  representation  of  the  Aid/Advice  measure. 
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The  hypothesis  has  to  be  rejected  because  of  insufficient  indication 
of  a  relationship  according  to  the  hypothesis. 

Solver 

Of  the  forty-two  correlations  examined,  six  were  significant  in  the 
predicted  direction.    Of  these,  three  were  significant  in  the  ten-year- 
old  saiq)le,  three  in  the  fourteen-year-old  sample.    Two  (or  one  pair) 
were  significant  at  both  age  levels.    They  were  between  Academic  Task 
Achievement  and  Story  Four  Anxiety. 

Significant  at  age  ten,  only,  were  the  following  relationships:  be- 
tween Story  Four  Anxiety  and  Authority,  and  between  Story  Six  Anxiety 
and  Academic  Task  Achievement.    Significant  at  age  fourteen,  only,  were 
the  correlations  between  Story  Six  Anxiety  and  Aggression,  and  between 
Interpersonal  Relations  and  Aggression. 

The  range  of  correlations  was  between  .14  (three  times)  and  .18,  this 
highest  correlation  being  between  Story  Four  Anxiety  and  Authority  at 
age  ten. 

All  individual  Solver  scores  were  significantly  correlated  with  the 
Total  Solver  score.    The  stories  that  contributed  the  most  to  the  Total 
Score  were  Story  One  (Academic  Task  Achievement:     «49,  u50)  and  Story 
Three  (Aggression:   .47,  .50).    The  fourteen  correlational  values,  how- 
ever, did  not  differ  very  much  from  each  other,  the  range  being  between 
,39  and  ,50.    Thus,  one  may  say  that  the  Total  Solver  score  was  a  fair 
representation  of  the  Solver  dimension. 

The  six  weak,  though  significant,  correlations  cannot  support  the 
hypothesis  which  therefore  must  be  rejected. 

Implementation 

Of  the  forty-two  correlations  examined  for  this  hypothesis,  ten  were 
significant,  four  at  age  ten  and  six  at  age  fourteen. 

Six  correlations  (or  three  pair)  indicated  a  significance  at  both 
age  levels.    These  were:    between  Interpersonal  Relations  and  Authority, 
and  between  Academic  Task  Achievement  and  both  Story  Four  and  Story 
Six  Anxiety.    Significant  at  age  ten,  only,  was  the  following  relation- 
ship:   between  Scory  Six  Anxiety  and  Aggression.    Significant  at  age 
fourteen,  only,  were  the  relationships  between  Authority  and  both  Aggres 
sion  and  Story  Four  Anxiety,  and  between  Story  Four  and  Story  Six 
Anxiety, 

The  correlations  ranged  between  ,15  (three  times)  and  .20.  The 
highest  was  between  Interpersonal  Relations  and  Authority  at  age  ten, 
the  second  highest  was  between  Academic  Task  Achievement  and  Story  Four 
Anxiety  at  age  fourteen  (.19). 
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All  ImpleinentatLon  scores  were  significantly  correlated  with  the 
Implementation  total  score.    The  greatest  contribution  to  it  came  from 
Story  Six  Anxiety  (.58,  .54),  closely  followed  by  Story  Four  Anxiety 
(.53,  .54)  and  Academic  Task  Achievement  (.49,   .56).    In  general,  the 
Total  Score  could  be  considered  a  fairly  good  representation  of  the 
Implementation  measure. 

Looking  at  the  correlations  between  the  stories  or  the  behavior 
areas  they  represent  with  regard  to  the  Coping  dimension  Implementation, 
we  cannot  verify  the  hypothesis. 

Outcome 

Of  the  forty-two  correlations  examined,  seven  were  significant  in 
the  predicted  direction.    Of  these,  three  were  significant  in  the  ten- 
year-old  sample,  l^ar  were  significant  in  the  fourteen-year-old  sample. 

Four  correlations  (or  two  pair)  showed  significant  correlations  at 
both  age  levels.    These  were  between  Authority  ana  Aggression,  and 
between  Academic  Task  Achievement  and  Story  Four  Anxiety.  Significant 
in  the  ten-year-old  sample,  only,  was  the  correlation  between  Inter- 
personal Relations  and  Authority;  significant  in  the  fourteen-year-old 
sample,  only, were  the  correlations  between  Story  Four  Anxiety  and 
Authority,  and  between  Nonacademic  Task  Achievement  and  Interpersonal 
Relations. 

The  correlations  ranged  between  .14  and  .22,  the  highest  being 
between  Academic  Task  Achievement  and  Story  Four  Anxiety  at  age  fourteen 
The  other  six  correlations  had  values  between  .14  and  A9. 

All  individual  Outcome  scores  were  significantly  correlated  with  the 
Total  Outcome  score,  the  highest  correlation  having  a  value  of  .57, 
followed  by  a  correlation  of  *51,  both  contributed  by  Story  One  (Academ- 
ic Task  Achievement),  the  first  value  being  significant  at  age  fourteen, 
the  second  at  age  ten.    No  correlation  coefficient  had  a  value  below 
.37,  thus,  one  can  certainly  say  that  the  Total  Score  represented  fairly 
well  the  individual  Outcome  measures. 

The  hypothesis,  on  the  other  hand,  has  to  be  rejected  because  of  too 
small  a  number  of  significant  correlations  in  the  predicted  direction. 

Evaluation  of  Outcome 

Of  the  forty-two  correlations,  about  one  fourth  or  ten  were  signifi- 
cant in  the  predicted  direction.    Of  these,  four  were  significant  in  the 
ten-year-old  sample,  six  in  the  fourteen-year-old  sample. 

There  were  six  correlations  (or  three  pair)  being  significant  at  both 
age  levels.    They  were:     between  Aggression  and  Nonacademic  Task  Achieve 
ment,  and  between  Authority  and  both  Story  Four  Anxiety  and  Interper- 
sonal Relations. 
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The  following  relationship  was  significant  at  age  ten  only:  between 
Nonacademic  Task  Achievement  and  Story  Four  Anxiety.    The  following 
relationships  were  significant  at  age  fourteen  only:    between  Story  Six 
Anxiety  and  both  Aggression  and  Authority,  and  between  Story  Four 
Anxiety  and  Interpersonal  Relations. 

The  range  of  correlations  was  between  .14  (four  times)  and  .21,  this 
highest  one  being  between  Story  Six  Anxiety  and  Authority. 

All  individual  Evaluation  of  Outcome  scores  were  significantly  cor- 
related with  the  Total  Score.    The  highest  contribution  came  from  Story 
Five  (Authority) >  followed  by  Story  Three  (Aggression);  the  least  con- 
tribution came  from  Story  Six  (Anxiety).    The  six  values  were;  .54, 
.60;  .45,  .55;   .29,  .31.    In  general,  the  Total  Score  appeared  to  be  a 
fairly  good  representation  of  the  Evaluation  of  Outcome  measure. 

The  hypothesis,  however,  could  not  be  verified,  in  spite  of  weak 
support  for  it  at  the  age  for^*-pen  level. 

Coping  Effectiveness 

Of  the  forty-two  correlat:.\     cKamined,  fourteen,  or  one  third,  were 
significant  in  the  predicted  u  .   cti'on.    Though  the  Coping  Effectiveness 
hypothesis  appears  to  have  more  .  ' pport  than  any  other  Story  Completion 
dimension,  including  Instrumentality  ^hich  follows,  an  acceptance  of  the 
hypothesis  is  nonetheless  not  jusix  particularly  if  one  considers 

the  relatively  low  values  of  the  cc-.       ^lons.    Five  of  these  were  sig- 
nificant in  the  ten-year-old  sample,  x'xh  in  the  fourteen-year-old 
sample* 

Six  correlations  (or  three  pair)  were  significant  at  both  age  levels: 
Story  Six  Anxiety  with  Story  Four  Anxiety,  Academic  Task  Achievement 
with  Story  Four  Anxiety,  and  Academic  Task  Achievement  with  Story  Six 
Anxiety.    Significant  at  age  ten,  only,  were  the  relationships  between 
Authority  and  boch  Interpersonal  Relations  and  Nonacademic  Task  Achieve- 
ment.   At  age  fourteen  there  were  the  following  significant  relation- 
ships:   between  Aggression  and  both  Authority  and  Story  Six  Anxiety, 
between  Auchority  and  both  Story  Four  and  Story  Six  Anxiety,  and  between 
Nonacademic  Task  Achievement  and  both  Interpersonal  Relations  and 
Academic  Task  Achievement. 

The  correlations  ranged  between  .14  and  .24,  the  highest  being 
between  Authority  and  Aggression  at  age  fourteen,  followed  by  that 
between  Authority  and  Story  Four  Anxiety  (.22)  at  age  fourteen,  too. 

All  individual  Coping  Effectiveness  scores  were  significantly  corre- 
lated with  the  Coping  Effectiveness  total  score.    The  stories  that  con- 
tributed the  most  to  the  Total  Score  were  the  Aggression  story  (.53,. 60) 
and  the  Academic  Task  Achievement  story  (.57,  .59).    Thus,  the  Total 
Scores  can  be  considered  to  be  good  representations  of  the  Coping  Ef- 
fectiveness measure* 
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All  in  all,  we  must  say  that  the  hypothesis  for  Coping  Effectiveness 
has  to  ba  rejected,  though  in  the  fourteen-year-old  sample  there  was  a 
cercain  tendency  in  the  predicted  direction,  but  the  number  of  correla- 
tions and  the  strength  of  relation  were  too  small. 

Instrumentality 

Of  the  forty-two  correlations  examined,  only  five,  or  one  seventh, 
were  significant  in  the  predicted  direction;  one  was  significant  in  a 
direction  opposite  to  the  hypothesis:    between  Academic  Task  Achievement 
and  Incerpersonal  Relations  at  the  ten-year-old  level  (-.15). 

Two  correlations  (or  one  pair)  were  significant  at  both  age  levels: 
between  Story  Six  Anxiety  and  Academic  Task  Achievement.  Significant 
in  the  younger  age-group,  only,  was  the  relationship  between  Story  Four 
Anxiety  and  Aggression.    Significant  in  tha  older  age-group,  only,  was 
the  relationship  b  .ueen  Authority  and  Aggression,  and  between  Authority 
and  Story  Four  Anxiety. 

The  range  of  correlations  went  from  .15  to  .21,  the  latter  being 
between  Academic  Task  Achievement  and  Story  Six  Anxiety,  followed  by 
that  between  Authority  and  Aggression  (.20)  -  both  at  the  age  fourteen 
level. 


All  individual  Instrumentality  scores  were  significantly  correlated 
with  the  Instrumentality  total  score.    The  greatest  contribution  to  the 
Total  Score  yielded  Story  Six  Anxiety,  followed  by  Story  Seven  Non- 
academic  Task  Achievement:     .56,  .51;  .42,  .56.    The  latter  two  values 
show  chat  there  was  a  discrepancy  between  the  two  age  groups  what 
concerns  the  contribution  of  Story  Seven  to  the  Total  Score.  Generally, 
however,  the  Total  Score  appaareu  to  be  a  fairly  good  representation  of 
the  Instrumentality  measure. 

The  hypothesis  must  be  rejected. 

Hypochesis  32a  -  32b:  There  will  be  a  positive  relationship  among 
the  Coping  Style  dimension  'otal  Scores  and  Total 
Effectiveness . 

Of  the  one  hundred  ten  correlations  examined,  pertaining  to  the  above 
hypothesis,  ninety-six  were  significant  in  the  predicted  direction. 
Except  for  one,  all  nonsignificant  correlations  involved  Response  Length. 
These  lacKing  relationships  with  Response  Length  apparently  indicate 
that  this  dimension  cannot  be  compared  with  the  other  Coping  Style  di- 
mensions, because  it  is  based  on  formal  aspects  of  the  story,  not  on  its 
content,  as  with  ail  of  tte  other  dimensions.    Nevertheless,  there  are 
five  astonishingly  high  significant  correlations  in  the  fourteen-year - 
old  group  that  should  be  interpreted,  anyway. 
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One  other  correlation  did  not  reach  significance:    between  Total 
Evaluation  of  Outcome  and  Total  Stance  at  age  fourteen,  which  was  con- 
sistent with  the  finding  that  this  dimension  of  Evaluation  of  Outcome 
had  the  lowest  correlation  with  all  of  the  other  Coping  Style  diraen  - 
sions • 

The  correlations  ranged  between  .15  and  .87.    A  high  number  of  cor- 
relations showed  values  of  .60  and  above  (N=34),  the  highest  being 
between  Total  Implementation  and  Total  Coping  Effectiveness  (.84,  .87), 
followed  by  that  between  Total  Implementation  and  Total  Solver  (.81, 
.85).    The  fact  that  Response  Length  and  Instrumentality  were  rel- 
atively high  correlated  wj.th  each  other  in  both  age  groups  (.37,  .32) 
has  probably  the  foUowin^j  reason:     the  longer  a  story,  the  greater  the 
probability  that  more  instrumental  acts  towards  a  solution  of  the 
problem  ai  e  made.    But  "more  instrumental  acts"  does  not  inqply  neces- 
sarily more  coping  behavior,  which  explains  the  above  found  nonsignifi- 
cance  of  correlations  between  Response  Length  and  the  other  Coping 
Style  dimensions „    For  the  four teen-year -old  groups,  however,  there 
seems  to  be  possible,  to  a  certain  degree,  the  differentiation  between 
gooG  copers  and  less  good  ones  in  terms  of  the  following  five  dimen- 
sions:     Stance,  implementation.  Outcome,  Evaluation  of  Outcome,  and 
Coping  Effectiveness.    In  other  words,  the  "long  story  writers"  are 
apparently  the  more  effective  copers,  here. 

In  summary,  the  hypothesis  was  verified,  with  the  exception  of 
Response  Length. 

Hypothesis  33:    There  wUi  be  a  positive  relationship  among 

Length  ^  f  Responses  across  all  behavior  areas. 

Of  the  forty-two  correlations  relevant  to  this  hypothesis,  all  w^re 
significant  in  the  predicted  direction  (for  both  age  groups). 

The  correlai.  i.ons  ranged  between  ,20  and  .61.    The  highest  was  between 
Interpersonal  Relations  and  Aggression  at  age  fourteen,  the  next  highest 
(.60)  between  Story  Four  and  Story  Six  Anxiety.    The  lowest  correlations 
^  ^re  between  Nonacademic  Task  Achievement  and  Task  Achievement  at  both 
age  levels:     .20,  .29.    This  might  have  a  simple  reason:    both  stories 
were  most  distant  from  each  other  (Story  One:  Academic  Task  Achievement; 
Story  Seven:  Nonacademic  Task  Achievement).    It  must  be  noted,  further, 
that  there  were  certain  discrepancies  between  the  age  groups  as  to  a 
smaller  number  of  correlations:    generally,  though  not  always,  the  cor- 
relations in  the  fourteen-year-old  group  were  higher,  sometimes  sub- 
stantially higher. 

All  individual  Response  Length  scores  were  positively  correlated 
with  the  Response  Length  total  score.    The  greatest  contribution  came 
from  Story  Six  Anx?ety:     .81,  .79.    The  following  correlations  were  all, 
thus,  near  each  other  that  it  would  be  worthless  stressing  any  one 
particularly. 
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Summed  up,  the  hypothesis  was  completely  verified  at  both  age  levels. 
The  Total  Score  appeared  to  be  a  very  good  representation  of  the  individ- 
ual measures.    There  is,  though,  a  tendency  for  distant  stories  to  be 
correlated  less  than  adjacent  stories. 

Hypotheses  34-36;  There  will  be  a  positive  relationship  among  the 

measures  of  the  same  Story  Completion  Affect  dimension 
across  the  different  behavior  areas. 

Positive  Affect  Hero 

Of  the  forty-two  correlations  examined,  eleven  were  significant  in 
the  predicted  direction.  Of  these,  four  were  significant  in  the  ten- 
year-old  sample,  seven  in  the  fourteen-year-old  sample. 

There  were  two  correlations  (or  ona  pair)  being  significant  at  both 
age  levels:     between  Story  Six  Anxiety  and  Story  Four  Anxiety.  The 
following  relationships  were  significant  at  age  ten  only:  between 
Authority  and  both  Story  Four  and  Story  Six  Anxiety,  and  between  Non- 
academic  Task  Achievement  and  Story  Six  Anxiety.    Significant  at  age 
fourteen,  only,  were  the  relationships  between  Nonacademic  Task 
Achievement  and  both  Story  Five  Anxiety  and  Academic  Task  Achievement; 
between  Academic  Task  Achievement  and  both  Story  Four  and  Story  Six 
Anxiety;  and  between  Interpersonal  Relations  and,  again,  both  Anxiety 
stories . 

The  range  of  correlations  went  from  .16  to  .30,  this  latter  being 
between  Nonacademic  Task  Achievement  and  Authority  at  age  fourteen.  The 
most  correlated  with  other  stories  was  Story  Six  (Anxiety)  (N-6). 

All  individual  Positive  Affect  Hero  stories  were  correlated  signifi- 
cantly with  the  Total  Score „    The  highest  contribution  came  from  Story 
Four  Anxiety  (.66,  .59),  the  next  from  Story  Five  (Authority)  (.55,  .53). 
The  lowest  contribution  was  from  Story  Three  (Aggression)  (.20,  .24). 
Concerning  Story  One  (Academic  Task  Achievement)  there  was  a  relatively 
high  discrepancy  in  the  correlation  coefficients  of  the  two  age  groups: 
-29,  .46.    All  in  all,  the  Total  Score  was  a  sufficient  representation 
of  uhe  Positive  Affect  Hero  measures. 

The  hypothesis  cannot  be  verified,  since  too  small  a  number  of  cor- 
relations proved  to  be  significant  in  the  predicted  direction. 

Negative  Affect  Hero 

Of  the  forty-two  correlations  examined,  fourteen,  or  one  third,  were 
significant  in  the  predicted  direction.    Of  these,  five  were  signifi- 
cant at  age  ten,  nine  were  significant  at  age  fourteen. 

Four  of  these  correlations  (or  two  pair)  were  significant  in  both 
age  groups:     between  Authority  and  both  Story  Six  Anxiety  and  Non- 
academic  Task  Achievement.    Significant  at  age  ten,  only,  were  the 
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relationships  between  Story  Four  Anxiety  and  Aggression,  between  Non- 
academic  Task  Achievement  and  Story  Four  Anxiety,  and  between  Inter- 
personal Relations  and  Story  Six  Anxiety.    Significant  at  age  fourteen, 
only,  were  the  relationships  between  Aggression  and  Authority,  Story 
Six  Anxiety,  Interpersonal  Relations,  end  Nonacademic  Task  Achievement, 
as  well  as  between  Academic  Task  Achievement  and  both  Anxiety  stories, 
and  finally,  between  Nonacademic  Task  Achievement  and  Story  Six  Anxiety, 

The  correlations  ranged  between  .14  and  .25.    The  highest  correlations 
were  found  between  Aggression  and  both  Authority  and  Interpersonal 
Relations  at  age  fourteen,  and  between  Aggression  and  Story  Four  Anxiety 
at  age  ten.    Most  correlations  with  other  stories  showed  Story  Six  (N=6), 

All  of  the  individual  Negative  Affect  Hero  scores  were  significantly 
correlated  with  the  Total  Score.    Most  contribution  to  this  measure 
came  from  Story  Six  Anxiety  (.60,  .56),  followed  by  Aggression  (.50, 
.56).     It  is  legitimate  to  say  that  the  Total  Score  appeared  to  be  a 
rather  good  representation  of  the  Negative  Affect  Hero  measure. 

In  summary,  weak  support  to  the  hypotheses  can  be  given  in  the  four- 
teen-year-old sample  (nine  correlations  signiticant  of  twenty-one) ,  but 
with  both  age  groups  taken  together  it  has  to  be  rejected. 

Total  Affect  of  Hero  Plus  Others 

Of  the  forty-two  correlations  examined,  twenty-seven  proved  to  be 
significant  in  the  predicted  direction.    Of  these,  nine  were  signifi- 
cant at  age  ten,  eighteen  at  age  fourteen.    Fourteen  correlations  (or 
seven  pair)  were  significant  at  both  age  levels:  between  Aggression 
and  Story  Four  and  Story  Six  Anxiety  as  well  as  Interpersonal  Relations, 
between  Authority  and  Story  Six  Anxiety,  between  Story  Four  and  Story 
Six  Anxiety,  between  Nonacademic  Task  Achievement    and  Story  Six  Anxiety, 
and  between  Nonacademic  Task  Achievement  and  Interpersonal  Relations. 

Significant  at  age  cen,  only,  were  the  following  relationships: 
between  Authority  and  Story  Six  Anxiety,  and  between  Interpersonal  Re- 
lations and  Story  Six  Anxiety.    Significant  at  age  fourteen,  only,  were 
the  following  relationships:  between  Aggression  and  Authority,  Academic 
as  well  as  Nonacademic  Task  Achieven^nt,  between  Authority  and  Story 
Four  Anxiety,  Interpersonal  Relations,  Academic  and  Nonacademic  Task 
Achievement,  between  Story  Four  Anxiety  and  both  Academic  and  Nonaca- 
demic Task  Achievement,  betwean  Academic  Task  Achievement  and  Story  Six 
Anxiety,  and  finally,  between  Academic  and  Nonacademic  Task  Achievement. 

The  correlations  ranged  between  .10  and  .31.    The  highest  was 
between  Nonacademic  Task  Achievement  and  Story  Six  Anxiety  at  age  four- 
teen, followeu  by  that  between  Aggression  and  Interpersonal  Relations 
at  age  fourteen.    The  lowest  correlation  being  still  significant  was 
between  Aggression  and  Story  Six  Anxiety.    Most  correlations  with  other 
stories  showed  Story  Three  (Aggression)  and  Story  Six  (Anxiety):  nine 
each, 
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All  individual  scores  were  significantly  correlated  with  th6  Total 
Score  for  Affect  of  Hero  plus  Others.    The  greatest  contribution  was 
from  Story  Six  Anxiety  (.68,  .63)  and  fmm  Story  Four  Anxiety  (.57, 
.60).    Most  correlations  were  between  .h-C  and  .50.    Thus,  the  Total 
Score  appeared  to  be  a  fairly  good  representation  of  the  Total  Affect 
of  Hero  plus  Others  measure. 

In  summary,  there  is  tentative  support  of  the  hypothesis,  if  one 
considers  only  the  fourteen-year -olc  agt  group,  there  is  strong  support 
of  the  hypothesis.    In  the  ten-year- old  group  the  tendency  to  express 
Affect  in  general  seems  to  be  dependent  on  the  problem  situation. 

Hypothesis  37;    There  will  be  positive  relationships  among  the 
Story  Completion  Total  Positive  Affect  measure 
and  the  Total  Coping  Style  measures.    There  will 
be  a  negative  relationship  among  the  Story  Com- 
pletion Total  Negative  Affect  measure  and  the 
Total  Coping  Style  measures. 

Of  the  twenty  correlations  involving  Positive  Affect  Hero,  eleven 
were  significant,  seven  at  age  ten  and  four  at  age  fourteen.    Of  the 
twenty  correlations  involving  Negative  Affect  Hero,  eight  were  signifi- 
cant in  the  predicted  direction,  five  at  age  ten  and  three  at  age  four- 
teen. 

For  Positive  Affect  Hero,  there  were  eight  correlations  (or  four  pair) 
significant  in  both  age  groups.    These  were  with  Implementation,  Outcome, 
Evaluation  of  Outcome,  and  Coping  Effectiveness.    Significant  at  age 
ten,  only,  were  the  relationships  with  Initiation,  Solver,  and  Instru- 
mentality.   Significant  at  age  fourteen,  only,  was  no  correlation. 

For  Negative  Affect  Hero,  there  were  six  correlations  (or  three 
pair)  that  were  significant  at  both  age  levels.    Significant  at  age  ten, 
only,  were  the  relationships  v;ith  Implementation  and  Coping  Effective- 
ness.   At  age  fourteen  there  was  no  single  significant  correlation. 

The  range  of  correlations  for  Positive  Affect  was  between  .14  and 
.37,  the  highest  being  with  Evaluation  of  Outcome  (.35,  .37),    The  range 
of  correlations  for  Negative  Affect  was  between  .18  and  ,29,  the  latter 
being  with  Engagement  at  both  age  levels:     -.29,  -.29. 

There  was  weak  indication  in  favor  of  the  hypothesis  vhat  concerns 
the  correlations  with  Total  Positive  Affect  Kero.  For  Total  Negative 
Affect  Hero  the  data  did  not  suffice  to  accept  the  hypothesis. 

Hypothesis  38:    There  will  be  positive  relationships  between 
Length  of  Response  and  Coping  Effectiveness 
scores  for  each  story. 
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Of  the  sixteen  correlations  examined,  seven  proved  to  be  significant, 
six  of  these  in  the  predicted  direction,  one  in  the  opposite  one  (Story 
Four  Anxiety).    Of  these,  four  (or  two  pair)  were  significant  in  both 
age  groups.    This  was  the  correlation  between  the  two  variables  for  the 
Aggression  story  and  the  correlation  between  Coping  Effectiveness  and 
Response  Length  for  the  Nonacademic  Task  Achievement  story.  Signifi- 
cant at  age  ten,  only,  was  the  relationship  between  the  two  variables 
for  Authority,  significant  at  age  fourteen,  only,  was  the  relationship 
between  Coping  Effectiveness  and  Length  of  Response  for  the  Total  Score. 
This  latter  finding  is  a  confirmation  of  what  has  been  said  above  as  to 
the  relationship  between  Coping  Style  dimension  total  scores  and  Total 
Coping  Effectiveness,  which  was  confined  there  to  the  fourteen-year-old 
group. 

The  correlations  ranged  between  .15  and  .23,  the  highest  being 
between  the  two  variables  for  Aggression  at  age  fourteen.    The  negative 
correlation, being  between  the  two  variables  for  Story  Four  Anxiety,  had 
a  value  of  -.14. 

in  total,  there  could  be  no  support  for  the  hypothesis  at  either  age 
level. 

Hypotheses  39-42:    There  will  be  positive  relationships  airong 
measures  of  the  same  Coping  Style  dimensions  and 
Coping  Effectiveness  measures  in  the  same  behavior 
areas  across  the  two  projective  instruments,  as 
well  as  positive  relationships  with  the  Total  Score. 

Stance 

Of  the  sixteen  correlations  examined,  the  Story  Completion  instru- 
ment offering  two  stems  for  Anxiety  (Stories  Four  and  Six)  and  for 
Task  Achievement  (Academic  TA:  Story  One;  Nonacademic  TA:  Story  Seven), 
none  were  s?gnif leant.      The  hypothesis  must  therefore  be  rejected  for 
both  age  groupc 

Engag;ement 

Of  the  sixteen  correlations  examired,  four  proved  significant,  but 
one  of  these  was  in  the  opposite  direction  from  that  predicted  by 
the  hypothesis.    The  three  correlations  according  to  the  hypothesis 
were  all  at  age  ten.      They  were  between  Sentence  Completion  Anxiety 
and  both  Story  Four  and  Story  Six  Anxiety  (.15,  »14)  and  between 
Sentence  Con^letion  Total  Engagement  and  Story  Completion  Total  Engage- 
ment (.18). 

In  summary,  the  hypothesis  must  be  rejected,  except  for  Anxiety  and 
Total  Engagement.    For  these  two  scores,  however,  the  hypothesis  is  to 
be  accepted  for  the  ten-year-old  age  group.    The  only  significant  cor- 
relation at  age  fourteen  was  a  negative  correlation  (-.16)  for  Inter- 
personal Relations  in  the  two  insti'uments . 
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Aid /Advice 


Out  of  fourteen  correlations  examined,  only  two  were  significant 
in  the  predicted  direction,  both  at  age  ten:     between  Sentence  and 
Story  Completion  (Story  Six)  Anxiety  (.21)  and  between  Sentence  and 
Story  Completion  Total  Aid/Advice  (.14). 

In  general,  the  hypothesis  must  be  rejected,  though  for  the  Anxiety 
area  and  for  Total  Aid/Advice  it  was  verified  at  age  ten,  only. 

Coping  Effectiveness 

Of  the  sixteen  correlations  examined ,  only  one  was  significant, 
and  this  was  between  Sentence  and  Story  Completion  Total  Coping  Effec- 
tiveness at  age  fourteien  (,17).    The  hypothesis  was  not  verified  though 
the  one  correlation  indicates  that,  if  one  takes  the  Total  Coping  Ef- 
fectiveness scores  a  certain  confirmation  or  validation  of  the  results 
is  possible  from  one  of  the  instruments  to  the  other. 

Hypothesis  43a:     The  Story  Completion  Positive  Affect  measures 
will  be  positively  related  to  the  Sentence 
Completion  Positive  Affect  measures  cf  the 
same  behavior  area. 

Of  the  sixteen  correlations  examined,  none  was  significant.  The 
Hypothesis  has,     therefore,  to  be  rejected. 

Hypotiiesis  43b:     The  Story  Completion  Positive  Affect  measure 
will  be  negati-  ely  related  to  the  Sentence 
Completion  Hostile  and  Depressive  Affect 
measures  of  the  same  behavior  area. 

Of^^C^  thirty-two  correlations  examined,  four  were  significant,  but 
only  one  o^-^|se  in  the  predicted  direction.    This  was  between  Sentence 
Completion  Hostile  Affect  and  Story  Three  Positive  Affect  (-.15).  The 
otrier  three  significant  correlations  had  a  positive  value  and  therefore 
contradict  the  hypothesis,  which  must  be  rejected  under  these  circum- 
stances. 

Hypothesis  43c;     The  Story  Completion  Negative  Affect  measures 
will  be  negatively  related  to  the  Sentence 
Completion  Positive  Affect  measures  of  the 
same  behavior  areas* 

Of  the  sixteen  correlations  examined,  one  was  significant  in  the 
predicted  direction:    between  Sentence  Completion  Total  Positive 
Affect  and  Story  Completion  Total  Negative  Affect:  -.15,  at  age  ten. 
The  hypothesis  has  to  be  rejected,  though  the  one  correlation  indicates 
that  there  is  a  certain  relationship  in  the  predicted  direction,  if  one 
takes  together  all  sentences  and  all  stories. 
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Hypothesis  43d.    The  Story  Completion  Negative  Affect  measure 

will  be  positively  related  to  Sentence  Hostile 
and  Depressive  Affect  measures  of  the  same 
behavior  area. 

Of  the  thirty- two  correlations  examined,  three  were  significant  in 
the  predicted  direction.    These  were  in  the  Anxiety  area  between 
Sentence  Completion  Depressive  Affect  and  Story  Four  Negative  Affect  in 
the  fourteen-year-old  sample,  and  between  Sentence  Completion  Total 
Depressive  Affect  and  Story  Completion  Total  Negative  Affect  at  both 
age  levels  (values  in  the  above  order:   ^20,   .15,  .14). 

Except  for  the  correlation  in  the  Anxiety  area,  the  hypothesis  could 
not  be  verified. 

Hypothesis  44a-44j:    The  Sentence  Completion  measures  ot  Coping 

Style  dimensions  wiii  be  positively  related  to  the 
SAI  "Good  Coping"  measures  in  the  five  different 
behavior  areas • 

In  the  Task  Achievement  area,  four  of  the  six  correlations  were  sig- 
nificant, but  one  of  these  was  significant  in  the  opposite  direction: 
between  Aid/Advice  and  SAI  Task  Achievement  (-.15).    The  other  three 
correlations  were  for  Stance,  Engagement,  and  Aid/Advice  at  age  ten. 

In  the  Interpersonal  Relations  area,  two  of  the  six  correlations 
were  significant,  both  at  the  age  fourteen  level-    They  were  with  Engage 
ment  and  Aid/ Advice,  whereas  Stance  showed  no  correlation  here. 

In  the  Authority  area,  again,  two  out  of  six  correlations  were  sig- 
nificant, this  time  with  Stance  and  Engagement,  both  at  age  fourteen, 
while  Aid/Advice  showed  no  correlation  with  SAI. 

In  the  Anxiety  area,  four  out  of  six  correlations  were  significant, 

one  in  the  opposite  direction:    between  Stance  and  SAI  at  age  fourteen 

(-.17).    The  ocher  three  correlations  were  with  the  three  Coping  Style 
dimensions  at  age  ten. 

Finally,  in  the  Aggression  area,  there  was  only  one  correlation  out 
of  six,  being  significant  in  the  predicted  direction:    between  Stance 
and  SAI  at  age  ten  (.14). 

The  correlations  ranged  between  .14  and  .46.    The  highest  were 
between  Sentence  Completion  Task  Achievement  Stance  and  Engagement  and 
the  SAI  Task  Achievement  score,  both  at  age  ten:   .46  (Stance),  .45 
(Engagement) • 

What  astonishes,  is  Lhe  age  discrepancy  as  concerns  the  relationship 
between  SAI  Task  Achievement  and  Sentence  Completion  Task  Achievement 
Aid/Advice  (.38,  -.15),  and  between  SAI  Anxiety  and  Sentence  Completioi 
Anxiety  Stance  (.32,  -.17). 


As  to  the  correlations  between  Sentence  Completion  total  scores  and 
the  SAI  total  scores,  only  three  out  of  six  proved  significant,  all 
three  being  at  age  ten.    The  highest  was  with  Stance  (.55),  followed  by 
Engagement  (.52)  and  Aid/Advice  (v29).    In  the  Task  Achievement  and 
Aggression  area  correlations  between  Sentence  Completion  Coping  3tyle 
scores  and  SAI  total  scores  were  only  found  for  the  ten-year-old  group. 
In  the  Interpersonal  Relations  area  there  was  only  one  correlation 
significant  between  the  SAI  total  score  and  a  Sentence  Completion  Coping 
Style  dimension:     Stance  (at  age  ten).    In  the  Authority  area  there 
were  three  correlations  significant  at  age  fourteen,  each  being  between 
the  SAI  total  score  and  one  of  the  three  Coping  Style  dimensions  of  the 
Sentence  Completion  instrument.    Finally,  in  the  Anxiety  area,  two  sig- 
nificant correlations  at  age  ten  could  be  found  between  the  SAI  total 
score  and  Stance  and  Engagement.    The  highest  correlations  were  found 
for  the  Task  Achievement  area.    Correlations  between  the  SAI  total 
score  and  the  Sentence  Completion  Coping  Style  dimensions  Stance,  Engage 
ment,  and  Aid/Advice  were:     .72,  ,60,   .45,  all  being  at  age  ten,  however 

In  summary,  the  hypothesis  could  be  verified  in  part,  i.e.,  for  the 
Task  Achievement  area  at  age  ten,  for  the  Interpersonal  Relations  and 
Authority  areas  at  age  fourteen,  for  the  Anxiety  area,  again,  at  age 
ten,  but  not  for  the  Aggression  area. 

Hypothesis  45a  -  45g:    The  Story  Completion  measures  of  Coping 
Style  dimensions  will  be  positively  related  to 
the  SAI  "Good  Coping"  measures  in  the  five 
different  behavior  areas* 

Of  the  one  hundred  twenty-six  correlations  examined  pertaining  to 
this  hypothesis,  sixty- two  were  significant,  but  twenty-eight  of  these 
were  in  the  opposite  direction,  i.e.,  with  a  negative  value.    Of  the 
thirty-four  significant  correlations  according  to  the  hypothesis,  twenty 
one  were  significant  in  the  ten-yeax-old  sample,  thirteen  were  signifi- 
cant in  the  fourteen-year-old  sample.    Significant  in  the  predicted  di- 
rection in  both  age  groups  were  only  fourteen  correlations,  or  seven 
pair.    These  were  mostly  between  the  SAI  Aggression  scores  and  Story 
Completion  Aggression  dimensions:    Stance,  Engagement,  Initiation,  Aid/ 
Advice,  Outcome.    The  other  four  correlations  were  for  Interpersonal 
Relations  (Stance)  and  Anxiety  (Story  Six)  (  Implementation). 

The  correlations  which  were  significant  at  age  ten,  only,  were  the 
following  ones:  between  SAI  Task  Achievement  and  Story  Completion  Aid/ 
Advice,  Solver,  Implementation,  and  Instrumentality;  between  SAI  Aggres- 
sion and  Story  Completion  Solver,  Implementation,  Evaluation  of  Outcome, 
and  Instrumentality;  between  SAI  Anxiety  and  Story  Completion  Story  Four 
Implementation;  between  SAI  Authority  and  Story  Completion  Solver; 
between  SAI  Anxiety  and  Story  Completion  Story  Six  Instrumentality. 
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The  correlations  which  were  significant  at  age  fourteen,  only,  were 
the  following  ones:     between  SAI  Anxiety  and  Story  Completion  Story 
Four  Initiation  and  Outcome;  between  SAI  Authority  and  Story  Completion 
Instrumentality;  and  between  SAI  Anxiety  and  Story  Completion  Story  Six 
Solver . 

Not  counted,  of  course,  were  the  negative  correlations,  which  were 
opposite  to  the  hypothesis. 

The  correlations  ranged  between  .17  and  .73.    The  highest  was  between 
SAI  Aggression  and  Story  Completion  Engagement  in  the  ten-year-old 
sample,  followed  by  that  between  SAI  Aggression  and  Story  Completion 
Aid/Advice,  also  in  the  fourteen-year-old  sample.  Age  differences  within 
one  pair  were  often  quite  large,  sometimes  more  than  .50. 

Of  the  ninety  correlations  of  SAI  individual  scores  with  the  Story 
Completion  total  scores,  more  than  half  (=49)  were  significant,  although 
not  all  in  the  direction  according  to  the  hypothesis.    Eight  correla- 
tions in  the  ten-year-old  sample  and  six  correlations  in  the  fourteen- 
year-old  sample  had  a  negative  value.    Of  the  other  thirty-five  signifi- 
cant correlations,  twenty-four  fell  in  the  ten-year-old  sample,  and 
eleven  fell  in  the  fourteen-year-old  sample.    Most  negative  correlations 
were  between  SAI  Anxiety  and  Story  Four  dimension  totals,  especially  in 
the  younger  age -group  (seven  out  of  seven  significant  correlations  were 
negative) . 

Five  correlations  were  significant  at  both  age  levels.    These  were 
between  SAI  Task  Achievement  and  both  Total  Engagement  and  Total  Initia- 
tion, and  SAI  Aggression  and  Total  Stance,  Engagement,  and  Instrumental- 
ity.   Significant  at  age  ten,  only,  were  the  following  relationships: 
SAI  Task  Achievenient  with  Total  Stance,  Solver,  Implementation,  and 
Instrumentality;  SAI  Interpersonal  Relations  with  Total  Stance,  Engage- 
ment, Initiation,  Aid/Advice,  and  Instrumentality;  SAI  Aggression  with 
Total  Initiation,  Aid/Advice,  Implementation,  Outcome,  Evaluation  of 
Outcome;  and  SAI  Authority  with  Total  Solver. 

Significant  at  age  fourteen,  only,  were  the  following  relationships: 
SAI  Task  Achievement  with  Total  Aid/Advice;  SAI  Authority  with  Total 
Engagement,  Evaluation  of  Outcome,  and  Instrumentality. 

Of  the  eighteen  correlations  of  the  SAI  total  score  with  the  Story 
Completion  total  scores,  eleven  were  significant,  and  ten  were  signifi- 
cant in  the  predicted  direction.    There  were  four  correlations  (or  two 
pair)  significant  at  both  age  levels.    These  were  between  SAI  total 
score  and  Total  Engagement  and  Total  Instrumentality. 
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Significant  at  age  ten  only  were  the  following  relationships:  SAI 
Total  score  with  Total  Stance,  Initiation,  Aid/Advice,  Implementation 
and  Outcome.    There  was  no  significant  correlation  at  age  fourteen 
only.    The  correlations  ranged  between  .19  and  .49.    The  highest  (.49) 
was  between  SAI  Total  and  Initiation  at  age  ten,  the  second  highest 
(.47)  between  SAI  Total  score  and  Implementation  at  age  ten.  The 
negative  correlation  (-.18)  was  between  SAI  Total  score  and  Solver  at 
age  fourteen. 

In  summary,  this  hypothesis  cannot  be  accepted  except  for  the 
Aggression  area  where  fourteen  out  of  eighteen  possible  correlations  were 
significant,  nine  at  age  ten  and  five  at  age  fourteen.    In  the  other 
behavior  areas  too  small  a  number  of  significant  correlations  were 
found,  or,  as  was  the  case  with  Interpersonal  Relations,  too  many 
negative  correlations,  in  both  age  groups,  by  the  way. 

Hypothesis  46:    The  Sentence  Completion  measures  of  Coping 

Effectiveness  will  be  positively  related  to  the 
SAI  "Good  Coping"  measures  in  the  same  behavior 
areas . 

Of  the  ten  correlations  examined  (excluding  those  involving  the  Total 
Scores),  seven  were  significant,  and  six  significant  in  the  predicted 
direction.    Four  correlations  were  significant  at  both  age  levels:, 
between  SAI  and  Sentence  Completion  Coping  Effectiveness  for  the  areas 
of  Aggression  and  Interpersonal  Relations.    Significant  at  age  ten,  only, 
was  the  correlation  for  the  Task  Achievement  area,  significant  at  age 
fourteen,  only,  for  the  Authority  area.    A  negative  relationship  con- 
sisted between  SAI  and  Sencence  Completion  Coping  Effectiveness  for  the 
Anxiety  area  at  age  fourteen  (-.22). 

The  correlations  ranged  between  .16  and  .43,  with  the  highest  being 
between  Aggression  Cooing  Effectiveness  and  the  SAI  Aggression  score  at 
age  ten.    The  lowest  correlation  was  for  the  same  area,  but  at  age  four- 
teen. 

The  Total  Coping  Effectiveness  score  was  significantly  correlated 
with  the  Total  SAI  score  (•40,  .  rO)  in  both  age  groups. 

In  the  separate  areas  of  behavior,  the  hypothesis  could  not  be 
accepted  for  the  Anxiety  area;  it  could  be  accepted  for  one  age  group 
only,  for  the  Authority  and  Task  Achievement  areas;  and  completely 
accepted  for  the  Aggression  and  Interpersonal  Relations  areas,  as  well 
as  for  both  Total  Scores. 
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Hypothesis  47:    The  Story  Completion  measures  of  Coping  Effec- 
tiveness will  be  positively  related  to  the  SAI 
"Good  Coping"  measures  in  the  same  behavi  'r 
areas. 

Of  the  fourteen  correlations  examined  (excluding  the  Total  Scores), 
seven  were  significant,  but  only  four  in  the  predicted  direction. 
These  were  between  the  Story  Completion  Coping  Effectiveness  score  and 
the  SAI  score  in  the  Aggression  area  at  both  age  levels  (.67,  .22),  in 
the  Anxiety  area  at  age  level  ten,  in  the  Task  Achievement  area  (Story 
One  -  Academic  Task  Achievement)  at  age  ten. 

The  Story  Completion  Total  Coping  Effectiveness  score  was  signifi- 
cantly correlated  with  the  Total  SAI  score  at  age  ten  (.42). 

The  range  of  correlations  was  from  .17  to  .67,  the  highest  being 
between  Story  Completion  Coping  Effectiveness  and  SAI  "Good  Coping"  in 
the  Aggression  area.    The  negative  correlations  were  in  the  Inter- 
personal Relations  area  at  age  fourteen,  and  in  the  Task  Achievement 
area  (Story  Seven  -  Nonacademic  Task  Achievement)  at  both  age  levels. 

Though  there  was  some  indication  of  a  relationship  between  the  two 
measures  of  good  coping  in  the  Aggression  area  and  for  the  Total  Scores 
at  age  level  ten,  the  hypothesis  has  to  be  rejected. 

Hypothesis  48a:    The  SAI  "Good  Coping"  scores  will  be  positively 

related  with  the  Story  Completion  Positive  Affect 
measures. 

Of  the  sixteen  correlations  examined,  two  were  signi"" leant  in  the 
predicted  direction,  five  were  significant  in  the  opposite  direction. 
The  two  positive  correlations  were  between  the  SAI  score  and  the  Story 
Completion  Positive  Affect  score  in  the  Task  Achievement  area  (Story 
One)  at  age  ten  (.16)  and  for  the  same  area,  but  with  Story  Seven 
involved,  at  age  fourteen  (.25). 

The  hypothesis  could  not  be  verified. 

Hypothesis  48b:    The  SAI  "Good  Coping"  scores  will  be  negatively 

related  with  the  Story  Completion  Negative  Affect 
measures • 

Of  the  sixteen  correlations,  four  or  one-fourth  were  significant  in 
the  opposite  direction  from  that  predicted.    They  were  between  the  SAI 
"Good  Coping"  scores  and  the  Story  Completion  Negative  Affect  score  in 
the  Interpersonal  Relations  area  at  age  fourteen  (.29),  in  the  Anxiety 
area  (Story  Four)  at  age  ten  (.27),  in  the  Anxiety  area  (Story  Six)  at 
age  fourteen  (.23),  and  in  the  Authority  area  at  age  fourteen,  too 
(.22).    Only  two  correlations  were  significant  in  the  predicted 
direction  --  between  SAI  Aggression  and  Story  Three  at  age  fourteen  and 
between  SAI  IFR  and  Story  Two  at  age  ten. 
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The  low  number  of  significant  correlations  in  the  predicted  direction 
of  the  hypothesis  does  not  justify  its  verification. 

Hypothesis  49a:    The  SAI  "Good  Coping"  scores  will  be  positively 
related  with  the  Sentence  Completion  Positive 
Affect  measures. 

Of  the  twelve  correlations  examined,  within  the  same  behavior  areas, 
only  one  was  significant  in  the  predicted  direction:    between  Sentence 
Completion  Positive  Affect  Anxiety  and  SAI  "Good  Coping"  measure  at  age 
ten  (.19).    Thus,  the  hypothesis  has  to  be  rejected. 

Hypothesis  49b:    The  SAI  "Good  Coping"  scores  will  be  negatively 
related  with  the  Sentence  Completion  Hostile  and 
Depressive  measure s« 

Of  the  twenty  correlations  examined  (excluding  the  Total  Scores), 
seven  were  significant  in  the  predicted  direction.    Of  these,  two  cor- 
relations were  significant  for  Depressive  Affect:  for  the  Task  Achieve- 
ment area  at  age  ten,  and  for  the  Aggression  area,  also  at  age  ten. 
Two  correlations  (or  one  pair)  showed  a  significance  at  both  age  levels: 
for  the  Interpersonal  Relations  area  between  Sentence  Completion  Hostile 
Affect  and  SAl  "Good  Coping"  scores  (-.21;  -.31). 

Significant  at  age  ten  only  were  the  following  relationships:  SAI 
Task  Achievement  with  Sentence  Conqpletion  Task  Achievement  Depressive 
Affect,  SAI  Aggression  with  both  Aggression  Hostile  and  Aggression 
Depressive  Affect,  and  SAI  Anxiety  with  Anxiety  Hostile  Affect.  Sig- 
nificant at  age  fourteen,  only,  was    the  relationship  between  SAl 
Authority  and  Authority  Hostile  Affect. 

The  correlations  ranged  between  -.21  and  -.50.    The  highest  was 
between  SAI  Authority  and  Authority  Hostile  Affect  in  the  fourteen-year- 
old  sample . 

The  SAI  Total  Score  was  significantly  (negatively)  correlated  with 
the  Sentence  Completion  Total  Hostile  Affect  score  in  both  age  groups 
(-.33,  -.29),  as  well  as  with  the  Sentence  Completion  Total  Depressive 
Affect  score  at  age  ten  (-.15). 

In  summary,  the  data  gave  some  support  for  the  hypothesized  rela- 
tionship between  the  SAI  scores  and  Sentence  Conqpletion  Hostile  Affect 
(five  significant  correlations  in  the  predicted  direction  out  of  ten); 
in  any  case  there  is  such  a  relationship  for  the  Interpersonal  Rela- 
tions area.    Concerning  Depressive  Affect  measured  by  the  Sentence 
Completion  instrument,  a  relationship  with  SAI  "Good  Coping"  scores 
could  not  be  proved  by  the  data. 
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Hypothesis  50;    The  Occupational  Values  Intrinsic  measures  will  be 
positively  related  with  the  Sentence  Completion 
and  Story  Completion  Total  Coping  dimension  scores. 

Of  the  two  hundred  forty  correlations  examined,  ten  were  significant 
in  the  predicted  direction,  and  four  were  significant  in  the  direction 
opposite  from  that  predicted.    Three  correlations  were  significantly 
positive  in  the  ten-year-old  sample,  and  seven  were  significantly  posi- 
tive in  the  fourteen-year -old  sample. 

Two  correlations  (or  one  pair)  were  significant  in  both  age  groups. 
These  were:    Altruism  with  Sentence  Completion  Total  Coping  Effective- 
ness (.17;  .20) •    Significant  at  age  ten  only  were  the  following  rela- 
tionships:   Esthetics  with  both  Sentence  Completion  Total  Engagement 
and  Total  Aid/Advice.    Significant  at  age  fourteen  only  were  the  follow- 
ing relationships:    Altruism  with  Sentence  Completion  Total  Stance, 
Total  Engagement,  and  Total  Aid/Advice;  Self -Satisfaction  with  Sentence 
Completion  Total  Stance,  Total  Aid/Advice,  and  Total  Coping  Effective- 
ness.   With  Story  Completion  Total  Coping  dimension  scores  there  were 
only  two  negative  correlations. 

The  correlations  ranged  between  .14  and  .24,  the  highest  being 
between  Altruism  and  Sentence  Completion  Total  Stance  at  age  fourteen. 

Of  the  thirty  correlations  of  Sentence  and  Story  Completion  Total 
scores  with  the  Total  Intrinsic  score,  two  were  significant,  both  at 
age  fourteen:  with  Sentence  Coin)letion  Total  Stance  and  Total  Coping 
Effectiveness  --  ,21  and  .18,  respectively. 

Summing  up,  there  is  no  support  for  the  hypothesis. 

Hypothesis  51:    The  Occupational  Values  Intrinsic  measures  will  be 

positively  related  with  the  SAI  Good  Coping  measures. 

Only  the  Total  Intrinsic  score  correlated  positively  with  the  dif- 
ferent coping  measures  of  the  SAI,  with  the  highest  correlation  on  Task 
Achievement  (.34)  at  the  fourteen-year-old  level.    On  the  contrary  the 
values  Esthetics,  Management,  and  Self -Satisfaction  showed  nothing  but 
negative  correlations  over  all  coping  scores.    In  spite  of  these 
deviations  from  the  hypothesis  some  high  intercorrelations  gave  very 
interesting  information:    Esthetics  showed  the  highes*-  Liegative  corre- 
lation with  Interpersonal  Relations  (IPR)  and  Task  Achievement  (-.61  and 
-.41,  respectively)  at  the  ten-year-old  level.    On  the  contrary, 
Creativity  was  related  positively  with  IPR  and  Task  Achievement  (ten-year 
olds),  .60  and  .4V,  respectively.    Finally,  the  value  Independence 
indicated  a  high  regative  correlation  with  Anxiety  (-.56)  at  the  ten-year 
old  level. 

Summing  up,  there  is  no  support  for  the  hypothesis. 
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Hypothesis  52:    The  Occupational  Values  Intrinsic  measures  will  be 

negatively  related  with  Views  of  Life  Active  Response 
measures. 

This  hypothesis  could  not  be  tested  since  the  Views  of  Life  instru- 
ment was  not  used  in  the  German  test  battery. 

Hypothesis  53;    The  Occupational  Values  Intrinsic  measures  will  be 
positively  related  with  the  Story  Total  Positive 
Affect  measure  and  the  Sentence  Total  Positive 
1  Affect  measure. 

Of  the  thirty-two  correlations  examined,  only  three  were  significant 
in  the  predicted  direction,  one  at  age  ten  and  two  at  age  fourteen.  At 
age  ten  there  was  a  positive  relationship  between  Self-Satisfaction  and 
Story  Completion  Positive  Affect  (.16).    At  age  fourteen  there  were 
positive  relationships  between  Esthetics  and  Story  Completion  Positive 
Affect  and  between  Intellectual  Stimulation  and  Sentence  Completion 
Positive  Affect  (.18,  and  .15,  respectively). 

There  was  one  significant  correlation  with  the  Total  Intrinsic  score 
Total  Sentenc^i  Completion  Positive  Affect  correlated  .16  with  it  at  age 
fourteen. 

The  hypothesis  must  be  rejected  for  both  age  levels. 

Hypothesis  54;    The  Occupational  Values  Intrinsic  measures  will  be 
negatively  related  with  Sentence  Completion  Total 
Hostile  and  Depressive  Affect  and  with  the  Story 
Completion  Total  Negative  Affect. 

Of  the  forty-eight  correlations  examined,  only  five  were  significant 
in  che  predicted  direction  (two  being  significant  in  the  opposite  direc 
uion  from  that  predicted).    Three  correlations  were  significant  at  age 
ten  and  two  were  significant  at  age  fourteen.    There  were  two  correla- 
tions (or  one  pair)  being  significant  at  both  age  levels.    These  were 
between  Altruism  and  Sentence  Completion  Total  Hostile  Affect.  Signifi 
cant  at  age  ten,  only,  were  the  following  relationships;  between 
Creativity  and  both  Sentence  Completion  Total  Depressive  Affect  and 
Story  Conq>letion  Total  Negative  Affect.    Significant  at  age  fourteen, 
only,  was  the  following  relationship;    between  Management  and  Sentence 
Con^letion  Total  Depressive  Affect. 

The  correlations  ranged  between  -.14  and  -.17,  the  highest  being 
between  Altruism  and  Sentence  Completion  Total  Hostile  Affect  at  age 
ten. 

There  was  one  correlation  with  the  Total  Occupational  Values  Intrin- 
sic score;    Sentence  Completion  Total  Hostile  Affect  correlated  -.16 
with  it  at  age  fourteen. 
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Based  on  the  above  findings,  the  hypothesis  has  to  be  rejected. 


Hypothesis  55:    The  Occupational  Values  Extrinsic  measures  will  be 
negatively  related  with  the  Sentence  and  Story 
Total  Coping  Style  dimension  measures. 

Of  the  two  hundred  ten  correlations  examined  pertaining  to  this  hy- 
pothesis, only  six  were  significant  in  the  predicted  direction,  with 
one  being  significant  in  the  direction  opposite  from  that  predicted. 
Two  correlations  were  significant  at  age  ten  and  four  at  age  fourteen. 

Significant  at  age  ten,  only,  were  the  following  correlations: 
between  Economic  Returns  and  both  Story  Completion  Total  Initiation  and 
Sentence  Con^letion  Total  Engagement.    Significant  at  age  fourteen,  only, 
were  the  following  relationships:    between  Success  and  Sentence  Com- 
pletion Total  Stance;  between  Prestige  and  Sentence  Completion  Total 
Stance;  between  Economic  Returns  and  Sentence  Completion  Total  Stance; 
and  between  Follow  Father  and  Sentence  Completion  Total  Aid/Advice, 

The  correlations  ranged  between  -,14  *.nd  -.15, 

Of  the  thirty  correlations  with  the  Extrinsic  Total  score,  two  were 
significant  in  the  predicted  direction,  both  at  age  fourteen:     for  Sen- 
tence Completion  Total  Stance  and  Sentence  Conqpietion  Total  Effective- 
tress  (-.21,  -.18), 

In  summary,  the  hypothesis  must  be  rejected. 

Hypothesis  56:    The  Occupational  Values  Extrinsic  measures  will  be 
negatively  related  with  the  SAI  "Good  Coping" 
measures. 

Of  the  seventy  correlations  examined,  twenty-three  were  significant 
in  the  predicted  direction,  but  a  relatively  high  amount  of  correlations 
(thirteen)  were  significant  in  the  direction  opposite  from  that 
predicted « 

Thirteen  correlations  were  significant  in  the  ten-year-old  sample 
and  ten  in  the  fourteen-year-old  sample.    Eight  correlations  (or  four 
pair)  were  significant  at  both  age  levels.    These  were  between  Success 
and  SAI  Task  Achievement;  between  Economic  Returns  aud  SAI  Aggression; 
between  Surroundings  and  SAI  Task  Achievement;  and  between  Surroundings 
and  Anxiety.    Significant  at  age  ten,  only,  were  the  following  relation- 
ships:   between  Success  and  SAI  Authority;  between  Economic  Returns  and 
SAI  Authority;  between  Economic  Returns  and  Interpersonal  Relations; 
between  Surroundings  and  Authority;  between  Associates  and  Aggression; 
be  t  w  e  en   5ollow  Father  and  Aggression;  and  finally,  between 
Follow  Father  and  Anxiety.    Significant  at  age  fourteen,  only,  were  the 
following  relationships:    between  Security  and  SAI  Task  Achievement; 
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between  Security  and  Aggression;  between  Economic  Returns  and  Task 
Achievement;  between  Economic  Returns  and  Anxiety;  and  between  Sur- 
roundings and  Interpersonal  Relations, 

The  correlations  ranged  between  -.13  and  -.44,  the  highest  being 
between  Surroundings  and  SAI  Anxiety  at  age  ten,  followed  by  that 
between  Surroundings  and  SAI  Task  Achievement,  again  at  age  ten  (-•35). 

Of  the  ten  correlations  of  the  individual  SAI  scores  with  the 
Extrinsic  Total  score,  four  were  significant  in  the  predicted  direction. 
Of  the  fourteen  correlations  of  the  individual  Extrinsic  values  with  the 
SAI  Total  score,  five  were  significant  in  the  predicted  direction.  The 
SAI  Total  score  was  significantly  correlated  in  the  predicted  direction 
with  the     .trinsic  Total  score  at  both  age  levels  (-.14;  -.19).  Econom- 
ic Returns  and  Surroundings  had  the  greatest  relationship,  in  general, 
with  the  SAI  "Good  Coping"  measures. 

In  summary,  the  hypothesis  could  not  be  verified,  though  nearly  one- 
third  of  all  possible  correlations  was  significant  in  the  predicted 
direction.    For  the  ten-year-old  group  there  was  a  weak  indication  of  a 
relationship  according  to  the  hypothesis  (thirteen  significant  out  of 
thir'-y-f  ive) . 

Hypothesis  57:  The  Occupational  Values  Extrinsic  measures  will  be 
negatively  related  with  the  Active  measures  of  the 
Views  of  Life . 

This  hypothesis  could  not  be  tested,  since  the  Views  of  Life  was  not 
used  in  the  German  test  battery. 

hypothesis  58:    The  Occupational  Values  Extrinsic  measures  will  be 
negatively  related  with  the  Story  Total  Positive 
Affect  measure  and  the  Sentence  Total  Positive 
Affect  measure. 

Of  the  thirty-two  correlations  examined,  only  three  were  sigr*if icant , 
one  in  the  ten-year -old ,  and  two  in  the  fourteen-year-old  sample.  These 
were  between  Sentence  Total  Positive  Affect  and  Success  at  age  ten 
(--15),  and  Sentence  Total  Positive  Affect  and  both  Security  and  Ex- 
trinsic Total  score  at  age  fourteen  (both  times  -»16). 

The  hypothesis  has  therefore  to  be  rejected. 

Hypothesis  59:    The  Occupational  Values  Extrinsic  measures  will  be 
positively  related  with  Sentence  Completion  Total 
Hostile  and  Total  Depressive  Affect  measures  and 
the  Story  Completion  Total  Negative  Affect  measure. 

Of  the  forty-eight  correlations  examined,  only  three  were  significant 
in  the  predicted  direction,  while  one  was  significant  in  the  direction 
opposite  from  that  predicted. 

-626- 


The  significant  positive  correlations  were:    between  Associates  and 
Story  Completion  Total  Negative  Affect  at  age  ten  (.18),  and  between 
Associates  and  Sentence  Coiq)letion  Total  Depressive  Affect,  as  well  as 
between  Extrinsic  Total  score  and  Sentence  Completion  Total  Hostile 
Affect  at  age  fourteen  (.15  and  .16,  respectively). 

Based  on  the  above  findings,  the  hypothesis  has  to  be  rejected. 

The  intercorrelations  between  the  status  level  measures  of  Occupational 
Aspirations,  Expectations  and  Educational  Aspirations  and  all  other 
variables  must  be  interpreted  carefully,  because  the  real  status  and 
the  numerical  scores  are  opposite  from  each  other.    It  must  be  kept  in 
mind  that  the  lowest  score  (1)  represents  in  reality  the  highest  status 
level  (e.g.,  president),  whereas  the  highest  score  (6)  represents  the 
lowest  status  level  (e.g.,  dustman). 

Hypothesis  60:    The  status  level  measures  of  Occupational  Aspiration, 
Occupational  Expectation,  and  Educational  Aspiration 
will  be  negatively  related  with  the  Story  Total  Coping 
Dimension  measures. 

Of  the  sixty  correlations  examined,  none  were  significant  in  the 
predicted  direction.    There  were  six  correlations  significant  in  the 
direction  opposite  from  chat  predicted,  four  at  the  fourteen-year-ol^ 
level  and  two  at  the  ten-year-old  level.    These  were  between  Total 
Engagement  and  Occupational  Aspiration  (at  the  ten-year-old  level). 
Occupational  Expectation  (at  the  ten-year-old  level),  and  Educational 
Aspiration  (at  the  ten-  and  fourteen-year-old  level);  and  between  Total 
Initiation  and  Occupational  Expectation  (at  the  fourteen-year-old  level) 
and  Educational  Aspiration  (at  the  ten-year-old  level). 

The  hypothesis  must  therefore  be  rejected. 

Hypothesis  61:    The  status  level  measures  of  Occupational  Aspiration, 
Occupational  Expectation,  end  Educational  Aspiration 
will  be  negatively  related  with  the  Sentence  Total 
Coping  dimension  measures. 

Of  the  thirty  correlations  examined,  only  one  was  significant  but 
in  the  opposite  direction  from  that  predicted.    This  correlation  was 
between  Total  Attitude  and  Occupational  Aspiration  (.15)  at  the  four- 
teen-year-old level . 

Since  there  was  no  support  for  this  hypothesis  it  must  be  rejected. 
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Hypothesis  62:    The  status  level  measures  of  Occupational  Aspiration, 
Occupational  Expectation,  and  Educational  Aspiration 
will  be  negatively  related  with  the  SAI  Good  Coping 
measures • 

The  predicted  negative  correlations  between  (numerical)  Oil  status 
levels  and  Good  Coping  measures  in  the  SAI  cannot  be  verified  at  all. 
The  directions  are  heterogenous.    In  general,  the  younger  show  more 
negative  relations  than  do  the  elder.    This  means:     tne  lower  the  status 
of  aspirations  and  expectations  of  the  ten-year-olds,  the  poorer  are 
their  abilities  to  cope  with  problems  concerning  Authority,  Anxiety,  and 
Aggression.    On  the  contrary,  the  fourteen-year-olds  show  nothing  but 
positive  relations  between  status  levels  and  all  good  coping  measures 
(including  the  Total  Score):     the  lower  the  (real)  status  of  aspira- 
tions and  expectations,  the  higher  are  the  facilities  to  cope  with 
different  situations,  especially  Interpersonal  Relations  and  Aggression. 

These  results  make  clear  that  the  different  occupational  status 
measures  of  the  Oil  are  only  weak  discriminators  between  different 
coping  styles.    To  some  extent  the  results  are  overlapped  by  age  dif- 
ferences (see  results  of  Hypothesis  62  in  Figure  3  -  Germany),  Whereas 
the  ten-year-olds  are  able  to  cope  best  in  the  highest  aspiration  and 
expectation  levels,  the  fourteen-year-olds  seem  to  cope  more  positively 
if  their  status  expectations  and  aspirations  are  lower.    This  leads  to 
the  assumption  that  with  increasing  age  the  Influence  of  the  socio- 
economic status  is  diminishing  in  favor  of  the  pupils'  own  occupational 
status  aspirations  and  expectations.    Although  it  was  not  possible  to 
find  out  by  these  results  (and  the  results  of  the  Stage  II    data)  any 
clear  differences  betv/een  che  social  classes  concerning  the  educational 
attitudes  and  practices  at  home  which  could  explain  some  differences  of 
coping  styles.    Surely,  even  if  they  are  existent,  they  seem  to  lose 
their  influence  with  growing  age. 

/     to  the  different  types  of  school    in  the  FRG,  the  Volksschule 
seems  to  give  better  help  to  cope  with  difficult  situations  of  the  daily 
life  than  does  the  Gjnnnasium. 

Conclusions 

As  a  whole  th^  results  of  the  Oil  deepen  the  divergent  influences  of 
the  main  types  of  school  in  the  FRG  (Volksschule  and  Gymnasium),  who 
predestinate  first  of  all  the  occupational  choice  and  carrier  and  who 
hinder  to  some  extent  the  mobility  within  the  social  system  of  the  FRG. 
In  this  sense  most  of  the  pupils  have  shown  a  realistic  estimation  of 
their  chances  and  possibilities  when  ranking  their  occupational  aspira- 
tions and  expectations  within  their  own  social  class.    This  makes  clear 
that  the  preference  of  lover  status  jobs  within  the  own  social  class 
must  not  be  related  with  bad  coping  styles  (in  contrast  to  the  general 
hypothesis).    Moreover,  those  who  aspire  and  expect  lower  status  jobs 
proved  to  be  the  best  copers,  though  most  of  the  correlations  between 
coping  measures  and  Oll-status  measures  are  heterogenous  and  difficult 
to  interpret.  •aoq. 


Hypothesis  63;    The  status  level  measures  of  Occupational  Aspiration, 
Occupational  Expectation,  and  Educational  Aspiration 
will  be  negatively  related  with  the  Active  Response 
measures  of  the  Views  of  Life, 

This  hypothesis  could  not  be  tested,  since  the  Views  of  Life  instru- 
ment was  not  used  in  the  German  test  battery. 

Hypothesis  64;    The  status  level  measures  of  Occupational  Aspiration, 
Occupational  Expectation,  and  Educational  Aspiration 
will  be  negatively  related  with  the  Story  Completion 
Total  Positive  Affect  measure  and  the  Sentence  Com- 
pletion Total  Positive  Affect  measures. 

Hypothesis  65:    The  status  level  measures  of  Occupational  Aspiration, 
Occupational  Expectation,  and  Educational  Aspiration 
will  be  positively  related  with  Sentence  Completion 
Total  Hostile  and  Depressive  Affect  measures  and  the 
Story  Completion  Total  Negative  Affect  measure. 

In  general  there  are  very  low  correlations  between  the  three  status 
scores  (Occupational  Expectation,  Aspiration  and  Educational  Aspiration) 
and  the  different  Coping  measures  of  the  Sentence  and  Story  Completion 
tests.    Most  of  the  hypotheses  cannot  be  verified.    For  example,  the 
results  in  Figure  3  concerning  the  Hypothesis  65  show  that  lower  status 
Aspirations  and  Expectations  are  not  related  with  high  Negative  Affect, 
though  the  Positive  Affect  is  weakest  on  the  lower  status  levels  (see 
results  of  Hypothesis  64  in  Figure  3  -  Germany). 

Also,  the  Total  Good  Coping  measures  of  the  Story  and  the  Sentence 
Completion  tests  are  increasing  from  the  (real)  highest  to  the  lowest 
status  —  in  contradiction  to  the  hypothesis.    Consequently  the  young- 
sters with  the  lowest  Aspirations  and  Expectations  status  prove  to  be 
better  copers  than  those  with  higher  status  Aspirations  and  Expectations, 

Concerning  the  very  weak  correlations,  an  interpretation  of  these 
results  is  somewhat  adventurous.    As  a  whole  one  could  assume  that  the 
aspirations  and  expectations  toward  different  status  levels  (as  ex- 
pressed in  the  Oil)  don*t  lead  to  any  significant  discrimination 
between  different  coping  styles.    Maybe  the  socioeconomic  status,  in 
general,  is  no  typical  indicator  of  good  or  bad  coping  styles,  or 
Positive  and  Negative  Affect. 

Hypothesis  92:    There  will  be  a  positive  relationship  among  the 
Parent/Child  Interaction  items  of  the  Sentence 
Completion  instrument. 

Both  of  the  legitimate  correlations,  between  Self^Concept  and  Parent/ 
Child  Interaction  as  well  as  between  Mother  Interaction  and  Father 
Interaction,  were  significant  at  the  ten-year-old  level,  whereas  at 
fourteen  only  the  correlation  between  Mother  Interaction  and  Father 
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Interaction  showed  a  significance  in  the  predicted  direction.  The 
correlations  ranged  between  .21  and  .50,  this  highest  being  between 
Mother  Interaction  and  Father  Interaction  at  age  level  ten. 

In  conclusion,  one  can  say  that  the  hypothesis  concerning  the 
relationship  between  Mother  Interaction  and  Father  interaction  was  in 
fact  verified  by  the  data;  more  distinctly,  however,  for  the  younger 
age  group.    The  hypothesis  concerning  the  lelationship  between  Self- 
Concept  and  Parent/Child  Interaction  found  support  only  at  age  ten. 

Hypothesis  93:    There  will  be  a  positive  relationship  between 

the  Parent/Child  Interaction  items  of  the  Sentence 
Completion  and  the  Authority  Attitude,  Coping  Style, 
Coping  Effectiveness,  and  Positive  Affect  measures 
of  the  Sentence  Con^letion  instrument. 

Of  the  forty-eight  correlations  examined,  thirteen  were  significant, 
all  in  the  predicted  direction.    Of  these,  nine  were  in  the  ten-year-old 
sample,  and  four  in  the  fourteen-year-old  sain)le.    There  was  one  corre- 
lation significant  in  the  opposite  direction  from  that  predicted: 
between  Sentence  Conpletion  Authority  Positive  Affect  and  Father  Inter- 
action at  age  ten  (-.14). 

There  were  four  correlations  (or  two  pair)  that  were  significant  in 
both  age  groups.    These  were  between  Authority  Attitude  and  Parent/Child 
Interaction  and  between  Authority  Attitude  and  Father  Interaction. 

Significant  at  age  ten,  only,  were  the  following  relationships: 
between  Self-Concept  and  both  Authority  Attitude  and  Authority  Coping 
Effectiveness;  between  Parent/Child  Interaction  and  both  Authority 
Aid/Advice  and  Authority  Coping  Effectiveness;  between  Mother  Inter- 
action and  Authority  Attitude;  and  between  Father  Interaction  and 
Authority  Stance.    Significant  at  age  fourteen,  only,  were  the  relation- 
ships between  Self-Concept  and  Authority  Stance,  and  between  Mother 
Interaction  and  Authority  Coping  Effectiveness. 

The  correlations  ranged  between  .14  and  .20  (five  times). 

In  summary,  there  was  some  evidence  that  there  is  a  relationship 
between  Attitude  toward  Authority  and  the  Parent/Child  Interaction 
items,  especially  for  the  ten-year-old  group*    Concerning  Self-Concept, 
the  relationship  with  Authority  Attitude  is  only  signif  icant  for  the 
ten-year-olds.    Further,  there  was  moderate  support  for  the  hypothesis 
concerning  the  relationship  between  Authority  Coping  Effectiveness  and 
Self-Concept,  as  well  as  Parent/Child  Interaction,  again,  mainly  for 
the  younger  age -group. 
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Hyprchesis  94;    There  will  be  a  negative  rela  ionship  between 

the  Parent/Child  Interaction  items  of  the  Sentence 
Completion  and  both  the  Authority  Hostile  and 
Depressive  Affect  measures. 

Of  the  sixteen  correlations  examined,  only  two  were  significant, 
both  in  the  predicted  direction  and  both  at  age  ten.    One  correla- 
tion was  between  Self-Concept  and  Authority  Hostile  Affect  (-.14), 
the  other  between  Father  Interaction  and  also  Authority  Hostile  Affect 
(-.19). 

On  the  basis  of  these  two  significant  correlations  there  could  not 
be  a  support  for  the  hypothesis.  * 

Hypothesis  95:    There  will  be  a  positive  relationship  between  the 
Parent/Child  Interaction  items  of  the  Sentence 
Completion  and  the  Total  Attitude,  Coping  Style, 
Coping  Effectiveness,  and  Positive  Affect  measures 
of  the  Sentence  Completion  instrument. 

Of  the  forty-eight  correlations  examined,  eleven  were  significant  in 
the  predicted  direction.    Of  these,  five  were  significant  in  the  ten- 
year-old  sample,  six  were  significant  in  the  fourteen-year-old  sample. 
There  were  no  correlc^Mons  significant  at  both  age  levels.    There  was 
one  in  the  opposite  direction  from  that  predicted. 

Significant  at  age  ten,  only,  were  the  following  relationships: 
between  S<  If-Concept  and  Total  Attitude;  between  Parent/Child  Inter- 
action anc  Total  Attitude;  between  Mother  Interaction  and  Total  Attitude 
and  between  Father  Interaction  and  Total  Attitude;  and  between  Father 
Interaction  and  Total  Coping  Effectiveness.    Significant  at  age  fourteen 
only,  were  the  relationships  between  Self -Concept  and  Total  Aid/Advice; 
between  Parent/Child  Interaction  and  both  Total  Engagement  and  Total 
Aid/Advice;  and  between  Mother  Interaction  and  Total  Engagement,  Total 
Aid/Advice,  and  Total  Coping  Effectiveness. 

The  correlations  ranged  between  .14  and  .20.  The  highest  (.20  occur- 
ring twice)  was  between  Mother  Interaction  and  Total  Attitude  at  age  ten 
and  between  Mother  Interaction  and  Total  Aid/Advice  at  age  fourteen. 

The  poorest  relationships  were  those  between  Total  Stance  and  Total 
Positive  Affect  on  the  one  side  and  Self-Concept  and  Parent/Child  Inter- 
action on  the  other. 

In  conclusion,  there  was  only  weak  evidence  in  support  of  the  hypoth- 
esis in  both  age  samples,  though  Total  Attitude  correlated  significantly 
with  all  four  mentioned  variables  in  the  ten-year-old  sample,  and  Total 
Aid/Advice  correlated  significantly  with  three  variables  (except  Father 
Interaction)  in  the  fourteen-year-old  sample. 
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Hypothesis  96:    There  will  be  a  negative  relationship  between  the 
Parent/Child  Interaction  items  of  the  Sentence 
Completion  and  both  the  local  Hostile  and  r.he  Total 
Depressive  Affect  measures  of  the  Sentence  Cojipletion. 

Of  the  sixteen  correlations  examined,  five  were  significant,  all  in 
the  predicted  direction.    Three  of  these  were  in  the  ten-year-old  s  pie, 
and  two  in  the  fourteen-year-old  sample. 

There  was  no  pair  of  correlations  significant  at  both  age  levels. 
Significant  at  age  ten,  only,  were  the  following  relationships:  between 
Total  Hostile  Affect  and  Self -Concept ,  Parent/Child  Interaction  and 
Father  Interaction.    Significant  at  age  fourteen ,  only,  were  the  fol low- 
ing relationships:     between  Total  Depressive  Affect  and  both  Self-Concept 
and  Father  Interaction. 

The  correlations  ranged  between  -.14  and  -.24,  the  highest  being 
between  Total  Hostile  Affect  and  Father  Interaction  at  age  ten. 

In  summary,  there  was  some  support  of  the  hypothesis  concerning  the 
relationship  between  Total  Hostile  Affect  and  three  of  the  four 
variables  (Se If -Concept ,  Parent/Child  Interaccion,  Father  Interaction) 
at  age  ten.    There  was,  however,  no  support  for  the  hypothesis  concern- 
ing Depressive  Affect  at    either  age  level. 

Hypothesis  97:    There  will  be  a  positive  relationship  between  the 
Parent/Child  Interaction  scores  of  the  Sentence 
Completion  and  Coping  Style,  Coping  Effectiveness, 
and  Positive  Affect  scale  scores  from  Story  Five 
concerning  Authority  relations. 

Of  the  ninety-six  correlations  examined,  seven  were  significant  In 
the  predicted  direction,  six  at  age  ten,  and  one  at  age  fourteen.  Two 
correlations  (or  one  pair)  were  significant  at  both  age  levels.  These 
were  becween  Parent/Child  Interaction  and  Story  Five  Engagement. 

Significant  at  age  ten,  only,  were  the  following  relationships: 
between  Authority  Engagement  and  Self-Concept,  Mother  Interaction,  and 
Father  Interaction;  and  between  Initiation  and  both  Self -Concept  and 
rather  Interaction. 

The  correlations  ranged  between  .14  and  .22  (twice),  the  highest 
being  between  Father  Interaction  and  both  Engagement  and  Initiation, 
both  at  age  ten. 

In  general,  the  hypothesis  has  to  be  rejected,  except  for  the  rela- 
tionship between  Engagement  and  the  four  variables  at  age  ten  which 
correlated  significantly  with  that  Coping  Style  dimension. 
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Hypothesis  98;    There  will  be  a  negative  relationship  between  the 
Parent/Child  Interaction  scores  of  the  Sentence 
Completion  and  the  Negative  Affect  measure  from 
Story  Five  concerning  Authority  relations. 

Of  the  eight  correlations  examined,  none  was  significant.  Thus, 
the  hypothesis  cannot  be  accepted. 

Hypothesis  99a:    There  will  be  a  positive  relationship  between  the 
Parent/Child  Interaction  scores  of  the  Sentence 
Completion  and  Coping  Style,  Coping  Effectiveness, 
and  Positive  Affect  scale  scores  from  Story  Four, 
since  (though  classified  as  an  Anxiety  story)  it 
concerns  parental  relations. 

Of  the  ninety-six  correlations  examined,  three  were  significant  in 
the  predicted  direction,  one  at  age  ten,  two  at  age  fourteen.  These 
were  between  Self-Concept  and  Initiation  at  age  ten;  between  Parent/ 
Child  Interaction  and  Evaluation  of  outcome  at  age  fourteen;  and 
between  Mother  Interaction  and  Response  Length  at  age  fourteen. 

The  correlations  ranged  between  ,14  and  .15  with  the  highest  being 
between  Parent/Child  Interaction  and  Evaluation  of  Outcome,  and  Mother 
Interaction  and  Response  Length. 

The  hypothesis  has  to  be  rejected  conpletely. 

Hypothesis  99b:    There  will  be  a  positive  relationship  between  the 
Parent/Child  Interaction  scores  of  the  Sentence 
Completion  and  Coping  Style,  Coping  Effectiveness, 
and  Positive  Affect  scale  scores  from  Story  Six, 
since  (though  classified  as  an  Anxiety  story)  it 
concerns  parental  relations. 

Of  the  ninety-six  correlations  examined,  only  two  were  significant 
ir.  the  predicted  direction,  both  being  at  age  ten.    They  were  between 
Story  Six  Response  Lea^th  and  both  Self-Concept  and  Father  Interaction. 
The  correlations  both  had  a  value  of  .15. 

On  the  basis  of  these  data,  the  hypothesis  must  be  rejected. 

Hypothesis  ICQ;    There  will  be  a  negative  relationship  between 

the  Parent/Child  Interaction  scores  of  the  Sentence 
Completion  and  the  Negative  Affect  measures  from  both 
Stories  Four  and  Six. 

Of  the  sixteen  correlations  examined,  none  was  significant  in  any 
direction. 

The  hypothesis  has  therefore  to  be  rejected. 
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Hypothesis  101;    There  will  be  a  positive  relationship  between  the 
Parent/Child  Interaction  items  of  the  Sentence  Com- 
pletion and  the  Total  Scores  for  Coping  Style,  Coping 
Effectiveness,  and  Positive  Affect  fiTom  the  Story 
Completion* 

Of  the  ninety-six  correlatioiii&~-€xamined ,  eighteen  were  significant 
in  the  predicted  dli;ection.    Of  these,  thirteen  were  significant  in  the 
ten-year-old  saS^leJ^and  five  were  significant  in  the  fourteen-year-old 
sample . 

There  were  eight  correlations  (or  four  pair)  significant  in  both  age 
groups.    These  were  between  Parent/Child  Interaction  and  Evaluation  of 
Outcome;  and  Mother  Interaction  and  Engagement,  Initiation,  and  Instru- 
mentality.   Significant  at  age  ten,  only,  were  the  following  relation- 
ships:   Self-Concept  with  both  Response  Length  and  Instruraencality ; 
Parent/Child  Interaction  with  Engagement;  Mother  Interaction  with  both 
Evaluation  of  Outcome  and  Coping  Effectiveness;  Father  Interaction  with 
Engagement,  Evaluation  of  Outcome,  Response  Length,  and  Instrimientality • 
Significant  at  age  fourteen,  only,  was  the  relationship  between  Mother 
Interaction  and  Stance, 

The  correlations  ranged  between  ,14  and  ,22  with  the  highest  being 
between  Mother  Interaction  and  Instrumentality  at  age  fourteen,  followed 
by  those  between  Mother  Interaction  and  Engagement  at  age  fourteen,  and 
between  Father  Interaction  and  Response  Length  at  age  ten  (both  ,19), 

Considering  the  above  data,  one  can  say  that  there  was  some,  though 
weak,  support  of  the  hypothesis  in  the  ten-year-old  sample,  but  no 
support  in  the  older  age -group. 

Hypothesis  102;    There  will  be  a  negative  relationship  between  the 
Parent/Child  Interaction  items  of  the  ^^entence  Com- 
pletion and  the  Total  Score  for  Negativ  Affect 
from  the  Story  Completion, 

Of  the  eight  correlations  examined,  none  was  significant  in  the 
predicted  direction.    Thus,  the  hypothesis  has  to  be  rejected. 

Hypothesis  103:    There  will  h^  a  positive  relationship  between  the 
Parent/Child  Interaction  items  of  the  Sentence 
Completion  and  the  "Good  Coping"  score  for  the 
Authority  area  as  well  as  the  Total  "Good  Coping" 
score  (SAX) , 

Of  the  sixteen  correlations  examined,  five  were  significant  in  the 
predicted  direction,  three  in  the  direction  opposite  from  that  predicted. 
Of  those,  four  were  significant  in  the  ten-year-old  sample,  and  one  was 
significant  in  the  fourteer-year-oid  sanq)le. 
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Significant  in  the  predicted  direction  at  age  ten,  only,  were  the 
following  relationships:    between  the  SAI  Total  score  and  Self -Concept , 
Parent/Child  Interaction,  Mother  Interaction,  and  Father  Interaction. 
Significant  at  age  fourteen,  only,  was  the  relationship  between  SAI 
Authority  and  Mother  Interaction, 

The  correlations  ranged  between  ,14  and  .32.    The  highest  were 
between  Mother  Interaction  and  SAI  Total  score  at  age  ten  {.32)  and 
between  Self -Concept  and  SAI  Total  score,  also  at  age  ten  (.30). 

in  total,  the  hypothesis  must  be  rejected,  as  far  as  correlations 
of  SAI  Authority  with  the  four  variables  from  the  Sentence  Completion 
instrument  were  concerned.    What  concerns  the  relationship  with  the  SAI 
Total  'YJood  Coping"  score,  however,  the  hypothesis  was  confirmed  at  age 
ten  by  the  above  data. 

Hypothesis  104;    There  will  be  a  positive  relationship  between  the 
Father/Child  Interaction  item  from  the  Sentence 
Conq)letion  and  the  Occupational  Value:     ''Follow  Father". 

Of  the  two  correlations  examined,  none  was  significant,  so  the  hypoth- 
esis has  to  be  rejected  for  both  age  groups. 

Hypothesis  105:  There  will  be  a  positive  relationship  between  the 
Parent/Child  Interaction  items  of  the  Sentence  Com- 
pletion and  the  Intrinsic  Occupational  values. 

Of  the  seventy-two  correlations  examined,  only  two  were  significant 
in  the  predicted  direction,  both  in  the  older  age -group  of  this  study. 
These  were  between  Father  Interaction  and  Self-Satisfaction  as  well  as 
Intellectual  Stimulation.    The  values  were  .16  and  .21,  respectively. 

There  were,  however,  five  negative  correlations  that  should  be  in- 
terpreted.   These  were  between  Esthetics  and  both  Self-Concept  and 
Father  Interaction  at  age  fourteen,  and  between  Independence  and  both 
Parent/Child  Interaction  and  Mother  Interaction,  also  at  age  fourteen. 
One  correlation  opposite  from  that  predicted  was  at  age  ten:  between 
Altruism  and  Mother  Interaction. 

In  ^  ^jffiiary,  the  hypthesis  as  forimilated  above  has  to  be  rejected. 

Hypothesis  106:  There  will  be  a  negative  relationship  between  the 
Parent/Child  Interaction  items  of  the  Sentence  Com- 
pletion and  the  Extrinsic  Occupational  value?. 

Of  the  sixty-four  correlations  examined,  only  three  were  significant 
in  the  predicted  direction,  one  at  age  ten,  and  two  at  age  fourteen. 
Significant  at  age  ten  was  the  relationship  between  Parent/Child  Inter- 
action and  Prestige.    Significant  at  age  fourteen  was  the  relationship 
between  Father  Interaction  and  both  Prestige  and  Economic  Returns. 
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The  correlations  ranged  between  -.15  and  -.22,  the  highest  being 
between  Father  Interaction  and  Prestige, 

On  the  basis  of  these  data,  the  hypothesis  could  not  be  verified 
and  has  to  be  rejected. 

Hypothesis  107;    There  will  be  a  negative  relationship  between  the 
Father/Child  Interaction  item  from  the  Sentence  Com* 
pletion  and  the  discrepancy  score  between  the 
Father's  Occupation  and  the  Child's  Aspiration. 

Neither  correlation  was  significant.    Thus,  the  hypothesis  has  to  be 
rejected  completely  at  both  age  levels. 

Hypothesis  108;    There  will  be  a  positive  correlation  between  the 
Parent/Child  Interaction  items  from  the  Sentence 
Completion  and  all  Views  of  Life  subscales  plus  the 
Total  Scores, 

This  hypothesis  could  not  be  tested,  since  the  Views  of  Life  Instru- 
ment was  not  used  in  the  German  test  battery. 

PREDICTOR-CRITERION  RELATIONSHIPS 

Hypothesis  66;    There  will  be  positive  relationships  between  the 
Intrinsic  Occupational  Values  and  the  Criterion 
measures • 

Of  the  one  hundred  ninety-two  correlations  examined  (excluding  those 
with  the  Intrinsic  Total  Score),  there  were  twenty-three  significant  in 
the  predicted  direction,  and  three  significant  in  the  direction  opposite 
from  that  predicted. 

Fourteen  of  the  positive  correlations  were  significant  in  the  ten- 
year-old  sample  and  nine  in  the  fourteen-year-old  sample.    There  was  no 
correlation  significant  in  both  age  saiif>les.    Significant  at  age  ten, 
only,  were  the  following  relationships:    Self -Satisfaction  with  Reaoing 
Achievement;  Intellectual  Stimulation  with  Mathematics  Achievement, 
Reading  Achievement,  BRS  Task  Achievement,  BRS  Authority,  BRS  Inter- 
personal Relations,  BRS  Implementation,  BRS  initiation,  BRS  Solver,  and 
BRS  Anxiety;  Variety  with  Mathematics  Achievement,  BRS  Task  Achievement, 
BRS  In^lementation,  and  BRS  Solver.    Significant  at  age  fourteen,  only, 
were  the  following  relationships:    Independence  with  Reading  Achieve- 
ment, CPA,  BRS  Authority,  and  BRS  Initiation;  Altruism  with  Reading 
Achievement;  Self-Satlsfactlon  with  BRS  Inq>lementation  and  BRS  Aggres- 
sion; Creativity  with  Reading  Achievement;  Variety  with  Reading  Achieve- 
ment.   Of  the  twenty-four  correlations  with  the  Total  Intrinsic  score, 
seven  were  significant  In  the  predicted  direction,  two  (or  one  pair)  at 
age  ten  and  fourteen:    with  BRS  Authority*    Four  of  these  correlations 
with  the  Total  Intrinsic  score  were  significant  at  age  ten,  only,  and 
one  at  age  fourCeen«only. 
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The  correlations  ranged  between  .14  and  .28,  with  the  highest  being 
between  Intellectual  Stimulation  and  BRS  Anxiety  at  age  ten. 

In  sumnary,  the  hypothesis  was  not  verified  by  the  data.    Anyway,  one 
may  say,  that  what  concerns  the  relationship  between  Intellectual  Stimu- 
lation and  the  Criterion  measures  there  was  strong  support  for  the 
hypothesis  at  age  ten,  since  nine  out  of  twelve  possible  correlations 
showed  rather  high  values.    The  number  of  correlations  between  the  Total 
Intrinsic  score  with  the  Criterion  measures  indicates  only  a  weak  support 
for  the  hypothesis  at  age  ten,  too.    Looking  at  the  Criterion  measures 
and  their  correlation  with  the  Intrinsic  Occupational  Values,  one  finds 
the  highest  number  of  significant  relationships  with  Reading  Achievement: 
five  at  age  fourteen  (including  the  correlation  with  the  Total  Intrinsic 
score),  and  two  at  age  ten. 

Hypothesis  67;    There  will  be  negative  relationships  between  the 
Extrinsic  Occupational  Values  and  the  Criterion 
measures. 

Of  the  one  hundred  sixty-eight  correlations  examined  (excluding  those 
with  the  Extrinsic  Total  score)  there  were  thirteen  correlations  signifi- 
cant in  the  predicted  direction.    Of  these,  four  were  significant  in  the 
ten-year-old  group  and  nine  were  significant  in  the  fourteen-year-old 
group.    There  were  four  correlations  vor  two  pair)  significant  in  both 
age  saaq)les.    They  were:    Success  with  Reading  Achievement,  and  Follow 
Father  with  BRS  Authority,  this  last  relationship  being  interesting  and 
worth  an  interpretation.    Significant  at  age  ten,  only,  were  the  follow- 
ing relationships:    Economic  Returns  with  Reading  Achievemenc,  Associ- 
ates with  BRS  Self -Assert ion.    Significant  at  age  fourteen,  only,  were 
the  following  relationships:    Security  with  both  Mathematics  Achievement 
and  Reading  Achievement;  Pres;:ige  with  BRS  Authority;  Surroundings  with 
Mathematics  and  Reading  Achievement,  as  well  as  with  BRS  Anxiety;  and 
Follow  Father  with  BRS  Implementation. 

Of  the  twenty-four  correlations  of  the  Criterion  measures  with  the 
Extrinsic  Total  score,  seven  were  significant,  five  at  age  ten  and  two 
at  age  fourteen.    The  correlations  ranged  from  -.14  to  -.23,  the  highest 
being  between  the  Occupational  Values  Total  Extrinsic  Score  and  BRS 
Authority,  at  age  ten. 

In  summary,  the  hypothesis  has  to  be  rejected  at  both  age  levels, 
::r.ough  there  was  a  weak  indication  of  a  general  relationship  between 
Total  Extrinsic  values  and  the  Criterion  measures  at  age  ten.  ^ 
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Hypothesis  68:    There  will  be  negative  relationships  between  the 
status  levels  of  Occupational  Aspiration,  Occu- 
pational Expectation,  and  Educational  Aspiration 
and  the  Criterion  measures. 

Of  the  seventy- two  correlations  examined,  sixteen  were  significant, 
all  in  the  predicted  direction.    Of  these,  eight  were  significant  in 
the  ten-year-old  sample  and  eight  were  significant  in  the  fourteen-year- 
old  sample. 

Twelve  correlations  (or  six  pair)  were  significant  in  both  age 
saiH)les.    These  were;     Occupational  Aspiration  with  Reading  Achieve- 
ment; Occupational  Expectation  with  Mathematics  Achievement,  Reading 
Achievement,  and  GPA;  and  Educational  Aspiration  with  Mathematics  and 
Reading  Achieven^nt.    Significant  at  age  ten,  only,  were  the  rela«:ion- 
ships  between  Occupational  Aspiration  and  Mathematics,  and  between 
Educational  Aspiration  and  GPA.    Significant  at  age  fourteen,  only, 
were  the  relationships  between  Occupational  Expectation  and  bRS 
AutJiorif.y,  and  between  Educational  Aspiration  and  BRS  Authority. 

The  correlations  ranged  between  -.14  and  -.68.    The  highest  was 
between  Educational  Aspiration  and  Reading  Achievement  at  age  fourteen; 
the  next  highest  (-.44)  were  between  Occupational  Aspiration  and 
Reading  Achievement  at  age  fourteen,  and  between  Educational  Aspiration 
and  Reading  Achievement  at  age  ten. 

In  summary,  the  hypothesis  was  not  verified,  if  one  takes  Into  con- 
sideration the  Criterion  BRS  measures.    Without  these,  however,  the 
hypothesis  can  be  said  to  have  been  verified,  especially  concerning  the 
relationship  between  Occupational  Interests  and  the  Mathematics  and 
Reading  Achievement  scores.    As  to  the  GPA,  there  is  only  a  fully  satis- 
fying relationship  between  that  criterion  measure  and  Occupational 
Expectation  and  a  further  one  with  Educational  Aspiration  at  age  ten. 

Hypothesis  69:    There  will  be  a  negative  relationship  between  the 
Occupational  Interest  discrepancy  score  and  the 
Criterion  measures. 

As  previously  mentioned,  the  discrepancies  between  Occupational 
Aspirations  and  Expectations  in  the  German  sample  were  very  small. 
Therefore  it  is  only  possible  to  get  very  low  correlations  with  the 
other  variables,  as    is  confirmed  by  the  results  of  Hypothesis  69  as 
shown  in  Figure  3.    There  were  only  two  small  negative  correlations 
between  the  Aspiration/Expectation  Discrepancy  score  ^ind  the  Mathematics 
and  Re  ad  ing._  Achievement  scores.    The  higher  the  discrepancies  between 
Occupational  Aspiration  and  Expectation  the  lower    is  the  achievement 
in  the  Mathematics  and  Reading  test.    The  direction  of  the  correlations 
verified  the  hypothesis'  predicting  positive  relations. 
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For  the  German  pupils  this  trend  seemed  to  be  plausible,  as  the 
discrepancy  score  indicated  first  of  all  the  degree  of  realistic 
(small  scores)  or  unrealistic  (high  scores)  ranking  of  their  own 
occupational  hopes  and  wishes.    Consequently  those  who  reached  the 
highest  achievement  scores  seemed  to  be  more  able  to  look  at  their  own 
facilities  and  aptitudes  in  a  realistic  way  than  those  who  received 
the  lowest  scores. 

Hypothesis  70:    There  will  be  a  positive  relationship  between  the 
SAX  "Good  Coping"  measures  and  the  Criterion 
measures 

Of  the  one  hundred  twenty  correlations  examined  (excluding  the  SAX 
Total  score),  thirty-one  were  significant  in  the  predicted  direction; 
eleven  were  significant  in  the  ten-year-old  sample  and  twf.nty  in  the 
fourteen-year-old  sample • 

There  were  eight  correlations  (or  four  pair)  being  significant  in 
both  age  groups-    between  SAX  Task  Achievement  and  BRS  Task  Achievement; 
between  SAX  Ta^^k  Achievement  and  BRS  initiation;  between  SAI  Task 
Achievement  and  BRS  Anxiety;  and  between  SAX  Anxiety  and  BRS  Self- 
Assert^ion.  .  Significant  at  age  ten,  only,  were  the  following  relation- 
ships:   between  SAX  Task  Achievement  and  Reading  Achievement;  between 
SAX  Aggressioy  and  BRS  interpersonal  Relationships;  between  SAX  Xnter- 
personal  Relations  and  Reading  Achievement,  BRS  Self -Assertion,  and 
BRS  Anxiety;  becween  SAX  Anxiety  and  Mathematics  and  Reading  Achieve- 
ment.   Signif i-^diic  at  age  fourteen,  only,  were  the  following  relation- 
ships:   between  SAX  Task  Achievement  and  Mathematics,  GPA,  BRS  Authority, 
BRS  Xmplemencation,  and  BRS  Self -Assertion;  between  SAI  Authority  and 
GPA,  BRS  Task  Achievement,  and  BRS  initiation;  between  SAX  Aggression 
and  GPA,  BRS  Task  Achieven^nt,  and  BRS  initiation;  between  SAI  inter- 
personal RelaL',cns  and  GPA;  and  between  SAX  Anxiety  and  BRS  Authority, 
^RS  Xmplement«Li.oa,  BRS  Solver,  and  BRS  Anxiety. 

The  correlations  ranged  between  .14  and  .42,  the  highest  being 
between  SAI  Interpersonal  Relations  and  Reading  Achievement,  and  between 
SAX  Anxiety  and  Reading  Achievement  (both  around  .40). 

Of  the  twenty-four  correlations  of  the  criterion  measures  with  the 
SAI  Sunmary  scores,  six  were  significant  in  the  predicted  direction, 
one  at  age  ten,  and  five  at  age  fourteen • 

The  bJst  predictor  of  the  criterion  measures  was  SAI  Task  Achieve- 
ment with  twelve  significant  correlations  in  the  predicted  direction, 
followed  by  SAI  Anxiety  with  eight  significant  correlations  in  the 
7^*-dicted  direction. 

In  summary,  there  was  very  weak  support  for  the  hypothesis  since  only 
about  one-fourth  of  the  correlations  were  significant  in  the  predicted 
direction.    The  interpretation  should  consider,  in  any  case,  the  rela- 
tively high  number  of  correlations  opposite  from  the  direction  predicted 
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Hypothesib  71:    There  will  be  a  positive  relationship  between  the 
Views  of  Life  Active  Response  measures  and  the 
Criterion  measures. 

This  hypothesis  could  not  be  tested  since  the  Views  of  Life  instru- 
ment was  not  used  in  the  German  test  battery. 

Hypotheses  72-75;  There  will  be  a  positive  relationship  between  the 

Criterion  measures  and  the  Sentence  Completion  Coping 
Style  variables  in  the  various  areas  of  behavior. 

Stance  — 

Of  the  one  hundred  twenty  correlations  examined,  only  six  were  sig- 
nificant (excluding  Stance  Total  score),  all  in  the  predicted  direction. 
(There  were  two  correlations  significant  in  the  direction  opposite  from 
that  predicted.)    Of  these,  none  were  significant  at  age  ten,  all  six 
being  in  the  fourteen-year-old  sample.    These  were;    Aggression  Stance 
with  BRS  Aggression;  Authority  Stance  with  Mathematics,  and  BRS  Task 
Achievement  and  Authority;  Anxiety  Stance  with  Mathematics;  and  Task 
Achievement  Stance  with  BRS  Task  Achievement. 

The  correlations  ranged  between  .14  and  .23,  with  the  highest  being 
between  Authority  Stance  and  Mathematics  Achievement. 

Of  the  twenty-four  correlations  of  the  criterion  measures  with  the 
Total  Stance  score,  three  were  significant,  also  all  at  age  fourteen. 

In  conclusion,  no  support  to  the  hypothesis  was  given  by  the  data, 
i.e.,  ::he  coping  style  variable  of  Stance  could  not  predict  the 
criterion  measures  in  che  five  behavior  areas. 

Engagement 

Of  the  one  hundred  twenty  correlations  examined  (excluding  the  Engage- 
ment Total  score),  only  two  were  significant  in  the  predicted  direction, 
both  at  age  ten,  while  one  was  significant  in  the  direction  opposite 
from  that  predicted.    The  two  positive  correlations  were  between  Inter- 
personal Relations  and  both  Mathematics  and  BRS  Interpersonal  Relations. 

Thus,  the  hypothesis  has  to  be  rejected  totally. 

Aid/Advice 

Of  the  one  hundred  twenty  correlations  examined  relevant  to  the 
above  hypothesis  (excluding  the  Total  Aid/Advice  score),  nine  were  sig- 
nificant, three  in  the  ten-year-old  sample  and  six  in  the  fourteen-year- 
old  sample.    Two  correlations  were  significant  in  the  direction  opposite 
from  that  predicted.    Significant  at  age  ten,  only,  were  the  following 
relationships:    Interpersonal  Relations  Aid/Advice  with  Mathematics 
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Achievement,  'RS  Task  Achievement,  and  BRS  Interpersonal  Relations. 
Significant    c  age  fourteen,  only,  were  the  following  relationships: 
Task  Achievement  Aid /Advice  with  Reading  Achievement,  GPA,  BRS  Task 
Achievement,  BRS  Authority,  BRS  Implementation,  and  BRS  Initiation. 

The  correlations  ranged  between  .14  and  .21.  The  highest  correla- 
tion was  between  Task  Achievement  Aid/Advice  and  BRS  Task  Achievement 
at  age  fourteen. 

Of  the  twenty-four  correlations  with  the  Total  Score,  only  three 
were  significant,  all  three  at  age  fourteen. 

In  total,  the  hypothesis  could  not  be  verified.    Partial  support  to 
it  was  given  regarding  the  correlations  between  Aid/Advice  Task  Achieve- 
ment and  the  criteria:    six  out  of  twelve  were  significant  at  age  four- 
teen. 

Coping  Effectiveness 

Of  the  one  hundred  twenty  correlations  examined  (excluding  the  Total 
Coping  Effectiveness  score),  fourteen  were  significant  in  the  predicted 
direction,  four  in  the  ten-year-old  sample  and  ten  in  the  fourteen-year- 
old  sample. 

There  were  two  correlations  (or  one  pair)  significant  in  both  age 
samples:    Authority  Coping  Effectiveness  with  Mathematics  Achievement. 
Significant  at  age  ten,  only,  were  the  following  relationships:  Author- 
ity Coping  Effectiveness  with  Mathematics  Achievement,  Interpersonal 
Relations  Coping  Effectiveness  with  GPA,  BRS  Task  Achievement, : and  BRS 
Interpersonal  Relations.    Significant  at  age  fourteen,  only,  were  the 
following  relationships:    Authority  Coping  Effectiveness  with  Mathe- 
matics Achievement,  BRS  Task  Achievement,  BRS  Implementation;  and  BRS 
Initiati:,n,  Anxiety  Coping  Effectiveness  with  Mathematics,  and^Readir^g ; 
Task  Achievement  Coping  Effectiveness  with  Mathematics,  BRSHCask  Achieve- 
ment, BRS  Authority,  and  BRS  Initiation. 

The  correlations  ranged  between  .14  and  .21,  the  two  highest  being 
between  Anxiety  Coping  Effectiveness  and  Reading  Achievement  at  age 
fourteen  (.21),  and  between  Authority  Coping  Effectiveness  and  BRS  Task 
Achievement,  also  at  age  fourteen  (.20). 

Of  the  twenty-four  correlations  with  the  Coping  Etfectivenesp  Total 
score,  four  were  significant  in  the  predicted  direction,  one  in  the  ten- 
year-old  sample,  and  three  in  the  fourteen-year-old  sample. 

In  conclusion,  support  was  not  given  for  the  hypothesis  as  to  Coping 
Effectiveness  as  measured  by  the  Sentence  Completion  instrument  and  its 
relationship  with  the  criterion  measures. 
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Hypothesis  76:    There  will  be  a  positive  relation»h'p  between  the 
Sentence  Completion  Attitude  measures  and  the 
Criterion  measures « 

Of  the  ninety-six  correlations  examined  (excluding  those  with  the 
Attitude  Total  score),  twelve  were  significant  in  the  predicted 
direction,  nine  in  the  ten-year-old  group  and  three  in  the  fourteen- 
year-old  group.    There  were  seven  correlations  significant  in  the 
direction  opposite  from  that  predicted. 

There  were  nc  correlations  significant  in  both  age  groups.  Sig- 
nificant at  age  ten,  only,  were  the  following  relationships:  Attitude 
toward  Authority  with  BRS  Interpersonal  Relations,  BRS  Implementation, 
and  with  BRS  Aggression;  Interpersonal  Relations  Attitude  with  CPA,  and 
BRS  Aggression;  Task  Achievement  Attitude  with  BRS  Task  Achievement, 
BRS  Interpersonal  Relations,  BRS  Initiation,  and  BRS  Aggression.  Sig- 
nificant at  age  fourteen,  only,  were  the  following  relationships: 
Attitude  toward  Authority  with  BRS  Task  Achievement,  and  BRS  Anxiety; 
and  Task  Achievement  Attitude  wit'^  Mathematics  Achievement. 

The  correlations  ranged  between  .14  and  .21,  the  highest  being 
between  Task  Achievement  Attitude  and  Mathematics  at  age  fourteen. 

Of  the  twenty-four  correlations  with  the  Attitude  .Total  score,  only 
three  were  significant  in  the  predicted  direction,  all  three  in  the  ten 
year  old  sample. 

In  conclusion,  the  ^^ypothesis  has  to  be  rejected.    More  support  for 
it  was  present  in  the  ten-year-old  sample.    Best  predictors  of  the 
criterion  measures  appeared  to  be  the  two  areas  of  Authority  and 
Task  Achievement. 

Hypochebis  77:  There  will  be  a  positive  relationship  between  the 
Sentence  Completion  Positive  Affect  variables  and 
the  Criterion  measures. 

Of  the  one  hundred  twenty  correlations  examined,  only  four  were  sig- 
nificant, one  in  the  ten-year-old  sample  and  three  in  uhe  fourteen-year 
old  sample. 

The  correlation  at  age  ten  was  between  Positive  Affect  Task  Achieve- 
ment and  BRS  Authority.    The  correlations  at  age  fourteen  were  between 
Positive  Affect  Anxiety  and  Reading  Achievement,  as  well  as  between 
Positive  Affect  Task  Achievement  and  both  BRS  Interpersonal  Relations 
and  BRS  Solver. 

The  correlations     ranged  between  .14  and  .24,  this  highest  one 
being  between  Positive  Affect  Anxiety  and  Reading  Achievement  at  age 
fourteen. 
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There  was  one  correlation  with  the  Positive  Affect  Total  score: 
Reading  Achievement  at  age  fourteen  correlated  with  it  with  .23. 

In  summary,  the  hypothesis  has  to  be  rejected  for  both  age  groups. 

Hypothesis  78a-b:    There  will  be  a  negative  relationship  between 
the  Sentence  Completion  Hostile  and  Depressive 
Affect  variables  and  the  Criterion  measures. 

Achievement  Measures 

Of  the  seventy-two  correlations  examined,  five  were  significant  in 
the  predicted  direction,  four  in  the  direction  opposite  from  that 
predicted.    All  nine  correlations  were  in  the  fourteen-year-old  age- 
group. 

The  positive  correlations  were  the  following  ones:    Reading  Achieve- 
ment with  Hostile  Aggression,  Hostile  Authority,  Depressive  Affect  Inter 
personal  Relations,  and  Total  Depressive  Affect. 

The  correlations  according  to  the  hypothesis  were  the  following  ones: 
Mathematics  Achievement  with  Depressive  Affect  Aggression,  Depressive 
Affect  Anxiety,  and  Hostile  Affect  Task  Achievement.    Further,  GPA  with 
both  Hostile  Affect  Authority  and  Total  Hostile  Affect. 

The  correlations  ranged  between  -.15  and  -.IS,  the  highest  being 
between  Mathematics  Achievement  and  Hostile  Affect  Task  Achievement. 

In  summary,  the  hypothesis  has  to  be  rejected  as  to  Mathematics, 
Reading,  and  GPA.    The  four  positive  correlations  with  Reading  Achieve- 
ment should  perhaps  be  interpreted. 

Behavior  Rating  Scales 

Of  the  two  hundred  sixteen  correlations  examined,  only  four  were  sig- 
nificant in  the  predicted  direction,  all  four  being  in  the  fourteen-year 
old  sample.    Fifteen  correlations,  however,  were  significant  in  the 
direction  opposite  from  ^-hat  predicted.    Of  these,  only  two  were  in  the 
fourteen-year-oid  sample,  and  thirteen  were  in  the  ten-year-old  sample. 

The  four  negative  correlations  (according  to  the  hypothesis)  were: 
BRS  Task  Achievement  with  Hostile  Affect  Authority  and  Total  Hostile 
Affect;  and  BRS  Interpersonal  Relations  with  Depressive  Affect  In^:er- 
personal  Relations;  and  finally,  BRS  Initiation  with  Hostile  Affect 
Authority. 

The  correlations  ranged  between  -.14  (two  times)  and  -.19,  this  being 
between  BRS  Task  Achievement  and  Hostile  Affect  Authority. 
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In  conclusion,  the  hypothesis  could  not  be  verified  and  has,  there- 
fore, to  be  rejected.    An  interpretation  should  consider  the  many 
positive  correlations,  especially  with  Depressive  Affect  Authority 
(six  correlations  in  the  ten-year-old  group). 

Hypotheses  79-88;    There  will  be  a  positive  relationship  between 
the  Criterion  measures  and  the  Story  Completion 
Coping  Style  dimensions. 

Stance 

Of  the  one  hundred  ninety-two  correlations  examined,  rone  was  sig- 
nificant in  the  predicted  direction,  but  seventeen  were  significant  in 
the  direction  opposite  from  that  predicted.    Eight  of  these  were  in  the 
fourteen-year-old  sample,  only,  with  Story  Seven  (Nonacademic  Task 
Achievement)  . 

On  the  basis  of  these  findings^  the  hypothesis  has  to  be  rejected 
completely,  as  far  as  Stance  is  concerned. 

£nga^,ement 

Of  the  one  hundred  ninety-two  correlations  examined,  only  two  were 
significant  in  the  predicted  direction;  while  two  others  were  signifi- 
cant in  the  direction  opposite  from  that  predicted  (both  with  Story 
Seven) . 

The  two  correlations  in  the  predicted  direction  were  between  Story 
Three  Aggression  and  BRS  Task  Achievement  at  age  fourteen,  and  between 
Story  Que  Nonacademic  Task  Achievement  and  CPA.    The  values  were  .15 
and  .14,  respectively. 

On  the  basis  of  these  findings,  the  hypothesis  concerning  Engagement 
has  to  be  rejected  completely. 

Initiation 

Of  the  one  hundred  ninety-two  correlations  examined,  two  were  signif 
cant  in  the  predicted  direction,  one  at  age  ten  and  one  at  age  fourteen 
Five  correlations  were  significant  in  the  direction  opposite  from  that 
predicted,  three  of  these,  again,  with  Story  Seven. 

The  two  correlations  in  the  predict*»d  direction  wera  between  Story 
Two  Interpersonal  Relations  and  Reading  Achievement  at  age  ten  (.16), 
and  between  Story  One  Academic  Task  Achievement  and  GPA  at  age  fourteen 
(.14). 

Based  on  the  above  findings,  the  hypothesis  concerning  Initiation 
has  to  be  rejected  completely. 


Aid /Advice 


Of  the  one  hundred  ninety-two  correlations  examined,  only  three  were 
significant  in  the  predicted  direction,  two  in  che  ten-year-old  sample 
and  one  in  tha  fourteen-year-old  sample.    There  were  no  correlations 
opposite  from  the  direction  predicted. 

The  three  correlations  were  between  Story  Six  Anxiety  and  BRS  Self- 
Assertion,  and  between  Aid/Advice  Total  score  and  BRS  Self-Assertion  at 
age  ten,  and  between  Story  Three  Aggression  and  BRS  Task  Achievement  at 
age  fourteen.    The  coefficients  were  in  the  above  order:     .21,  .15,  and 
.14. 

On  the  basis  of  these  findings,  the  hypothesis  concerning  Aid/Advice 
has  to  be  rejected  completely. 

Solver 

Of  the  one  hundred  ninety-two  correlations  examined,  only  three  we.  e 
significant  in  the  predicted  direction,  one  was  significant  ia  the 
direction  opposite  from  that  predicted. 

The  three  correlations  (one  in  the  ten-year-old  sample,  two  in  the 
fourteen-year-old  sample)  were  between  Story  Six  Anxiety  and  BRS  Self- 
Assertion  at  age     m  (.14),  and  between  Story  Three  Aggression  and  BRS 
Authority,  as  well  as  between  Total  Solver  score  and  BRS  Authority  at 
age  fourteen  (.17  and  .14,  respectively). 

On  the  basis  of  these  findings,  tlie  hypothesis  concerning  the  coping 
style  dimension  of  Solver  has  to  be  rejected  completely. 

Implementation 

Of  the  one  hundred  ninety- two  correlations  examined,  five  were  signifi- 
cant in  the  predicted  direction,  and  two  were  significant  in  the 
direction  opposite  from  that  predicted.    One  of  the  five  correlations 
was  in  the  ten-year-old  sample  anc  four  were  in  the  fourteen-year-old 
r  ample . 

Significant  at  age  ten,  only,  was  the  following  relationship:  Story 
Six  Anxiety  with  BRS  Self-Asser Lion.    Significant  ar  age  fourteen  were 
the  following  relationships:    Story  Three  Aggression  with  both  BRS 
Authority  and  BRS  Initiation,  and  Story  Two  Interpersonal  Relations  with 
both  BRS  Self-Assertion  and  BRS  Solver* 

The  correlations  ranged  between  .15  and  .18.    The  highest  was  between 
Story  Three  Aggression  and  BRS  Authority  at  age  fourtean. 

On  the  basis  of  these  findings,  the  hypothesis  concerning  Implemen- 
tation must  be  rejected. 
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Outcome 


Of  the  one  hundred  ninety-two  correlations  examined,  eight  were 
significant  in  the  predicted  direction,  all  eight  in  the  fourteen-year- 
old  sample.    Three  correlations  were  significant  in  the  direction 
opposite  from  that  predicted. 

The  significant  correlations  according  to  the  hypothesis  were  the 
following:     Story  Three  Aggression  with  BRS  Authority,  BRS  Inter- 
personal Relations,  BRS  Implementation,  BRS  Initiation,  BRS  Aggression; 
Story  Two  Interpersonal  Relations  with  BRS  Interpersonal  Relations  and 
BRS  Self-Assertion;  and  Total  Outcome  with  BRS  Aggression. 

The  correlations  ranged  from  .14  to  .21,  the  highest  being  between 
Story  Three^ Aggress ion  and  BRS  Initiation. 

In  summary,  the  hj'pothesis  has  to  be  rejected.    There  was  weak 
indication  of  a  relationship  between  Story  Three  Aggression  and  the 
criterion  measures  at  age  fourteen  (five  out  of  twelve  being  significant 
in  the  predicted  direction  with  relatively  high  coefficients). 

Evaluation  of  Outcome 

Of  the  one  hundred  ninety-two  correlations  examined,  six  were  sig- 
nificant in  the  predicted  direction;  one  was  significant  in  the  direc- 
tion opposite  from  th.^t  predicted. 

Three  correlations  were  significant  in  the  ten-year-old  san^le,  three 
were  significant  in  the  four tean-year -old  sample.    Significant  at  age 
ten,  only,  were  the  following  relationships:    Story  Two  Interpersonal 
Relations  with  cDCh  Mathematics  Achievement  and  GPA,  and  Story  Seven  Non- 
academic  Task  Achievement  with  BRS  Self-Assertion.    Significant  at  age 
fourteen,  only,  were  the  following  relationships:     Story  Six  Anxiety 
with  GPA;  Story  Seven  Nonacademic  Task  Acbievement  with  BRS  Self-Asser- 
tion; and  Total  Evaluation  of  Outcome  with  BRS  Authority. 

The  correlations  ranged  between  .14  and  .19,  the  highest  being 
between  Story  Two  Interpersonal  Relations  and  Mathematics  Achievement 
at  age  ten* 

In  conclusion,  the  hypothesis  concerning  the  coping  style  dimension 
of  Evaluation  of  Outcome  has  to  be  rejected,  too. 

Coping  Effective •  oss 

Of  the  one  hundred  ninety- two  correlations  examined,  six  were  sig- 
nificant in  the  predicted  direction;  three  were  significant  in  the 
dltection  opposite  from  that  predicted.    Of  the  six  positive  correla- 
tions, one  was  significant  at  age  ten,  and  five  were  significant  at  age 
fourteen. 
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Significant  at  age  ten,  only,  was  the  correlation  between  Story  Two 
Interpersonal  Relations  and  Reading  Achievement,    Significant  at  age 
fourteen,  only,  were  the  following  relationships:    Story  Three  Aggres- 
sion with  BRS  Task  Achievec&ent ,  BRS  Authority,  BRS  Implementation,  and 
BRS  Initiation,  and  Story  Four  Anxiety  with  Reading  Achievement, 

The  correlations  ranged  between  ,14  and  ,17,  the  highest  being 
between  Story  Three  Aggression  and  BRS  Authority  at  age  fourteen,  and 
between  Story  Two  Interpersonal  Relations  and  Reading  Achievement  at 
age  ten . 

The  hypothesis  as  to  Coping  Effectiveness  has  to  be  rejected  on  the 
basis  of  the  above  data,  though  there  is  an  indication  of  a  relation- 
ship between  Story  Three  Aggression  and  the  criterion  measures  at  age 
fourteen. 

Instrumentality 

Of  the  one  hundred  ninety-two  correlations  examined,  eight  were  sig- 
nificant in  the  predicted  direction,  but  ten  were  significant  In  the 
direction  opposite  from  that  predicted.    Five  correlations  out  of  the 
eight  were  significant  at  age  ten,  three  were  significant  at  age  four- 
teen. 

Significant  at  age  ten,  only,  were  the  following  relationships: 
Story  Six  Anxiety  with  BRS  Task  Achievement,  3RS  Interpersonal  Relations 
BRS  Implementation,  and  BRS  Initiation;  and  between  Story  Two  Inter- 
personal Relations  and  Reading  Achievement.    Significant  at  age  fourteen 
only  were  the  following  relationships:    Story  Three  Aggression  with  BRS 
Authority;  Story  Tow  Anxiety  with  Reading  Achievement;  and  Story  One 
Academic  Task  Achievement  with  GPA. 

The  correlations  ranged  between  .U  and  .19,  the  highest  being 
between  Story  Four  Anxiety  and  Reading  Achievement  at  age  fourteen. 

Overall,  the  hypothesis  concerning  Instrumentality  has,  as  the  hypoth 
eses  concerning  the  otlier  coping  style  dimensions,  as  well  as  Coping  Ef- 
fectiveness, to  be  rejected  conqpletely .    A  weak  indication  of  a  rela- 
tionship was  found  between  Story  Six  Anxiety  and  the  criterion  measures 
at  age  ten. 

Hypothesis  39:    There  will  be  a  positive  relationship  between  the 

Criterion  measures  and  the  Story  Completion  Positive 
Affect  dimensions. 

Of  the  one  hundred  ninety-two  correlations  examined,  five  were  sig- 
nificant in  the  predicted  direction;  three  were  significant  In  the 
direction  opposite  from  that  predicted.    Of  the  five  positive  correla- 
tions, three  were  significant  in  the  ten-year-old  sampLe,  two  were  sig- 
nificant in  the  fourteen-year-old  sample. 
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Significant  at  age  ten,  only,  were  the  following  relationships: 
Story  Three  Aggression  with  BRS  Interpersonal  Relations,  and  Story 
Four  Anxiety  with  both  BRS  Interpersonal  Relations  and  BRS  Self -Asser- 
tion.   Significant  at  age  fourteen,  only,  were  the  following  relation- 
ships:    Story  One  Academic  Task  Achievement  with  Reading  Achievement, 
and  th';  Positive  Affect  Total  score  with  Reading  Achievement. 

The  correlations  ranged  between  ,15  and  .18,  the  highest  being 
between  Story  Three  Aggression  and  BRS  Interpersonal  Relations  (age 
ten) . 

Based  on  these  findings,  the  hypothesis  has  to  be  rejected. 

Hypothesis  90;    There  will  be  a  negative  relationship  between  the 

Criterion  measures  and  the  Story  Completion  — 

Negative  Affect  dimensions. 

Of  the  one  hundred  ninety- two  correlations  examined,  none  was  sig- 
nificant in  the  predicted  direction.    Six  correlations,  however,  were 
significant  in  the  direction  opposite  from  that  predicted.    Four  of 
these  were  with  Reading  Achievement  and  all  four  in  the  fourteen-year- 
old  sample. 

The  hypothesis  could  not  be  verified  and  has  to  be  rejected  for 
both  age  samples.  ^ 

Hypothesis  109;  There  will  be  a  positive  relationship  betweeti'the 
Parent /Child  In<"<*raction  items  of  the  Sentence  Com- 
pletion iiiStrument  and  the  i^titude  and  Achievement 
measures. 

Of  the  thirty-two  correlations  examined,  three  were  si£;nificant  in 
the  predicted  direction;  one  was  significant  in  the  direction  opposite 
from  that  predicted.    All  three  positive  correlations  were  in  the  ten- 
year-old  group.    These  were;    Parent/Child  Interaction  with  Reading 
Achievement,  and  Father  Interaction  with  both  Mathematics  Achievement 
and  Reading  Achievement 

The  correlations  ranged  between  .15  and  .22,  the  highest  being 
between  Father  Interaction  and  Reading  Achievement. 

In  total,  the  hypothesis  could  not  be  verified  by  the  d£;ta.  Only 
what  concerns  Father  Interaction,  there  appears  to  be  a  relationship 
with  tlie  two  Achi'^vement  Test  scores  at  age  ten. 
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Hypothesis  110:  There  will  be  a  positive  relationship  between  the 
Parent/Child  Interaction  items  of  the  Sentence  Com- 
pletion and  the  Authority  score  of  the  Peer  BRS, 

Of  the  eight  correlations  examined,  two  were  significant  in  the 
predicted  direction.    Both  correlations  were  in  the  fourteen-year-old 
age  saiq>le:    between  Self-Concept  and  Peer  BRS  Authority,  and  between 
Father  Interaction  and  Peer  BRS  Authority.    The  coefficients  were  .14 
and  .15,  respectively. 

In  summary,  there  is  a  certain  support  of  the  hypothesis  in  the 
fourteen-year-old  sanq>le,  but  in  general  the  hypothesis  has  to  be 
rejected . 

Hypothesis  111;    There  will  be  a  positive  relationship  between  the 
Parent/Child  Interaction  items  of  the  Sentence  Com- 
pletion and  the  Coping  Style  dimension  scores  from 
the  Peer  BRS. 

Of  the  twenty-four  correlations  examined,  only  one  was  significant 
in  the  predicted  direction,  and  this  was  between  Self-Concept  and  BRS 
loqplementation  at  age  fourteen:  .14. 

The  hypothesis  has,  therefore,  to  be  t  jected  completely. 
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38  AUTHORITY 

39  ACGRESSIiH 
nnXK  PERSONAL 

40  ULATICNS 

^1  ANXIETY 

TOT.XL 
42  SCORE 


37 

38 

39 

40 

4t 

SAI 

SAI 

SAI 

SAI 

SAI 

s  ITiiO^  T  Pi 

ACfSESSICN 

IPR 

AXMKTt 

10 

1*. 

;T 

10 

14 

10 

\4 

10 

14 

1 

\ 

.39 

.50 

.J 

.55 

.37 

.23 

.39 

.56 

.21 

.59 

.4} 

.45 

.20 

.31 

.55 

.21 

.59 

.i3 

.49 

.18 

.35 

.61 

.52 

.43 

.43 

.49 

.42 

.37 

.:3 

.45 

.:o 

.18 

.35 

...2 

.74 

.50 

.57 

.77 

.7b 

.#5 

1  •'•* 

.54 

.52 

INSTKl^HENTS :  Social  Attitude  a  Inventory 
VAIIA8US:       SAI  Cood  Coping  Htaauraa 
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if    M  '    (U       i<     I,  It  M    f  M  Al  i'*>'_ 


tU      .   .  ri   -JIM.'    p        .       r.  !  ^ 


1  /  tt    Viiri  *1)1< 


>   '  1    I  1h 
•  )<  1  t  •  r>  111 


Im  hnv  I  i»r  of  <!• 


_  7'. 


STAJ.CE 
I'iO  AGCKESSIOH 

a3  AOTHOHm 

92  AHXtE-nr 

INTERPERSONAL 
74  Rri>TI(J%S 

TASK 
65  ACHIEVEMENT 

TOTAL 
1 19  ST^-NCE 


-.19 

.31 

.36 

.26 

.17 

.26 

.61 

.70 

.51 

.49 

.n 

.54 

.60 

•,19 

.17 

.26 

.40 

.48 

K'PCTHESIS  11-    Th<.re  will  It  positive  r^Utlonfchlpi  ■fnonjj  the  -n^aflurca  of  ihe 
fu-nc  Stnccnce  Co-»pUtlon  copiiiK  style  variable!  jicross  different 
behflvl'^r  ^reaa. 


101 


84 


93 


75 


66 


r^',\GE*^    V  C/^E-3-HT 
AUiliOKnY 


'0  1 


AI,XIETV 


101  AGGRESSION 
84  AUTHORITY 

93  ANXIETY 

INTERPERSONAL 
75  RhLATIOKS 

TASK 
66  ACHIEVEMENT 

TOTAL 
110  ENCACE>t?JT 


14 


10 


It* 


10 


14 


.15 

.15 

.14 

.15 

.15 

.40 

.25  .48 

.47  .54 

.50  .54 

TASK  ACH. 
10  14 

.14 

.15 

.15 

.58 

.6? 

n  STF^rtF.J.rS'    Scnii'Mca  Coinplctlon 
VARIABLES:       f^ryflK^ownt  across  dlffarent 
behavior  areas 


HYPOTHESIS  12:    There  will  be  positive  rel  x  ionshlps  among  the  nteasures  of  the  satac 

Sentence  Cocpletion  coping  style  variable*  acfoia  different  behavior  area*. 


r^STRUMEKTS;    Sentence  Cooipletlon 
VARIABLES:       Aid/AdviC*  acrosa 

different  behavior  areaa 


67. 


85 


94 


67 


AIO/AaVICE 
ACCRESSlCli 


AIDAADVICE 


76  ALTHORITY 

35  ANTl£*.1f 

lN-r:R?L.-'JOWAL 
94  RELATIONS 

TAbK 
lu2  AC".I2VH>£NY 

rCTAL 
Ul  AlD/AWICt 


10 

U 

10 

14 

.14 

.14 

.14 

17 

\ 

.56 

.65 

.57 

.67 

AtD^At^.TCE 
ANXIETi' 


102 


.14 


AID/AiT/ICE 
IPR 
10  14 


.17 


.15 

.47 

.38 

AID/AEVIcE 
TASK  ACH« 
10  14 


.15 

.27 

.24 

^TPOTHESIS  13     Th*»rc  will  be  pot.ltlv^  reUtionshipt-  aiDon*'  tho  neasurek  ^i  the  same 

Sentence  CoB?leti4«n  ccpin*  stvlo  vjruble*  acr.^ss  dlif*-iont  bohavior  artas. 


rSTRl'NENTS:    Si-ntonce  C,>niplctlon 
VARI.*jLESt        C.^pln<i  Ef fectUirness  acro« 
different  bch<ivtt»r  areas 


103 


COP INC  EtK. 

103 

Ar,*KEF5iItV 

86 

AlTHORllV 

93 

ANMETY 

77 

Rf'AfliKS 

TA*K 

6^ 

VOTAI 

il2 

rop. 

KFV. 

A('.  KES.  'vX^ 

10 

r- 

.16 

.r6 

.l'> 

.1^ 

.17 

.  ^8 

.  .5 

.16 

.21 

.:t 

*>5.  

VOW  htT 


f8 


.  1 

.1 

_  _f  r*c 

10 


_»  Am.  _A52Ls. 
10  )U 


1  ^ 

.17 

.37 

14 

.2* 

*  ^ 

t 
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f.r.HMANY  TAHt.HS  OF  SIf IFlC/tf^T  rxmUAriaH'i  '  ^ythfJ. 


If! 


HYroniEr.I5  U-    Thtrr  will  be  «  positive  rp!«L!on«h!p  •»«>nK  th^  r<»(t!nA  StyU 
Oiwntion  Total  Scorev  and  (.^>plnH  Kffccdveness  Tottl  Scor«. 


JNSTRirMK?frS:     Stnttncc  Dwiplctlofi 
VAKIAhLXS:        Copin:;  Style  Diinen«l<m 

Total  Sci/rvt  tnd  Coping 

£ifectlvenctt 


109 


no 


111 


TOTAL. 


STA?.CE 


112 


TOTAL 


10 

14 

10 

14 

10 

14 

10 

14 

109 

TOTAL 
STANCE 

.64 

.68 

.67 

.67 

.63 

.73 

110 

TOTAL 
EKCACEICNT 

.64 

.68 

.94 

.91 

.73 

.73 

111 

TOTAL 
AID/AOVXC£ 

.67 

.67 

.94 

.91 

.75 

.72 

112 

TOTAL 

copnc  E*r. 

.63 

.73 

.V3 

.73 

.75 

.72 

HYPOTHESIS  13:    There  will  be  positive  reUtloitehlpa  nong  the  Sentence  Conpletloa 
-  attitude  aeeeuree  end  Attitude  Total  Score  ecroee  behavior  areas. 


ZNSTRUMCKTS:    Sentence  CoBpl#tlofi 
'AlIABLES:       Attitude  mea«uree  ecroee 
behavior  ereae 


82 


91 


73 


64 


ATTITUDE       AmTn)E  ATTITUDE 


10 

14 

82 

ATTITUDE 
AUTBORITY 

91 

AVXIETY 

73 

IKTERPEKSOIIAL 
REUTIOMS 

.3< 

.29 

64 

TASK 

ACHIEVEMENT 

.2i 

.19 

108 

TOTAL 
ATTITUIS 

.n 

.75 

AtT>!Oiim  A!:XlErY 


10  14 


.18 

.16 

.29 

.28 

IPR 


10  14 


.34 

.29 

.26 

.14 

.75 

.68 

ATTITUDE 


TASK  ACH. 

10 

14 

.26 

.19 

.18 

.16 

.26 

.14 

.62 

.57 

HYPOTHESIS  16:    There  will  be  a  positive  relationship  anong  the  iseasures  of  the  a«M  Sentence  DISTWME^JTS :    Sentence  Coapletlon 

Completion  affect  aiaension  scross  the  different  behavior  areas  and  with  Che  VARIABLES:       Hostile  Affect  dlaansloa 

Total  Affect  score*.  acros*  th«  different 

behavior  areaa 


104  S7  96  78  69 


HCS  f 

AT? . 

HOST.AFF. 

HOST.AFF. 

W^T.AFfi 

AGCRESSia, 

ANXIETY 

I  PR 

TASK  ACH. 

10 

14 

10 

14 

10 

14 

10 

14 

10 

14 

HOST.  APItCT 

.19 

.17 

.19 

.19 

104 

ACCHESSICN 

a? 

AlTHORlTT 

.19 

.17 

.24 

.17 

.35 

.17 

96 

AlCXIETY 

.19 

.15 

.17 

7« 

D^rEfimSONAL 
leiATIONS 

.19 

.17 

.15 

.17 

.14 

69 

TASK 

AmEVEMC.T 

.35 

.17 

.14 

113 

TCTAL  HOSTILE 
ATTECT 

.s: 

.S4 

.69 

.6a 

.44 

.40 

.69 

.61 

.43 

.35 

HYPOTHESIS  17:    There  vlll  be  a  positive  relationship  among  the  measures  of  the  sa«e 

Sentence  ContpiCtion  a£tt:ct  dimension  scross  the  different  behavior  a^as. 

0/  /9  70 


IKSTRtTrVTS :  Sentence  Coeipletlon 
VAKtABLES:       Depressive  Affect 


10  14 


DE  PRESS. ATF. 

105 

ACORESSim 

88 

AHHORm 

9? 

ANKIFTY 

I^:ERrER.<ONAL 

79 

REIJ^TION^ 

70 

AC  im'KMTST 

TOTAL 

\U 

DrrRESsJIVS 

f 

At 

.19 

.16 

.75 

.^7 

LP  14 


IPK 


.16 

.24 

.15 

.24 

.66 

.74 

10 


.34 

.14 

.44 

.45 

TASK  ACH, 
14 


.14 

.39 

.20 
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.r/i'CTiiU'Sis  Id- 


Tfu  f«»  will   bi.   Jl  pu.JliVt'    nl«tl  'tifihfj>  n>>f»tty   tU*    iri/»»»fri»«  «»f   tht  AIMM 


VAKJAhihS:       T.iutrtfl  Affvct 


71 


10 

14 

10 

J4 

10 

14 

10 

l'« 

106 

WmAl  AFFECT 
ACCKESSIdl 

.70 

.25 

.19 

.17 

.23 

.14 

89 

AUTHOR  mr 

.20 

.25 

.23 

.19 

.20 

.19 

98 

ANXIETY 

.19 

.17 

.20 

.19 

.18 

.18 

ao 

r;TERPEIlSOIIAL 

KEtJ^TICMS 

.23 

.14 

.20 

.19 

.18 

.18 

71 

TASK 

ACHIEVEMENT 

.24 

.20 

.15 

.19 

115 

TOTAL 

NEinHAL  AFP. 

.55 

.56 

.69 

.71 

.53 

.55 

.66 

.59 

1A*.F  ACH. 
10  14 

.24 

.20 

.15 

.19 

.46 

.42 

HYPOTHESIS  19: 


Ther«  vtU  be  •  posltivt  rcUtlonahtp  araonft  the  neasurca  of  tht  asae 
Sentence  CoBpletton  efface  diaenslon  acroaa  the  different  behevlor  areaa. 


iKSTRUierrs: 

VAIIU8LES : 


Sentence  Coeipletlos 
Poaltlve  Affect 


107 


90 


POSiTIVE  aFF. 

107 

ACCRESSION 

90 

AtTHOtlTY 

99 

AKXIcTV 

iXTERPERSOKAL 

61 

REUTIOKS 

TAGK 

72 

ACHIEVEMENT 

TOTAL 

U6 

PCS.  AFFZCT 

PO^.AFF. 

AGCRESjIO!-' 
10  14 


pos.\rr. 


99 


81 


72 


AITHORIIY 
10  14 


.40 

.44 

.46 

POS.AFF. 
At.XIETY 
10  14 


.74 

.86 

POS.AFF. 


I  PR 


10  14 


.40 

.16 

.43 

POS.AFF. 
TASK  ACH^ 
10  14 


.44 

.16 

.51 

.56 

H'POTHESIS  20:    ntere  wilt  be  a  positive  relationship  between  the  Totat  Attitude  aaasure  CiSlRU^CyrS:  Sentence  Completion 

and  the  Total  Poaltive  Affect  laeasure.    Ther*  vill  be  negative  relationahlpa  VARIA8LES;  Total  Attitude  and 

between  the  Total  Attitude  Meaaure  and  the  Total  Hostile  and  DepreaaWe  Affect  Meacona 
Affect  aeaaurea. 


113  114  116 

TOTAT             TOTAL    TOTAL 

HOSTT'LE  DE?RFSSI\^  POSITtVE 

10      14  10      14__  10  U 

TOTAL                       J  j  I 

108    ATTITUDE             -.32}  -  .24  -15  |  


HVPOHiESIS  21:    There  will  be  po'itive  relationships  beeveen  the  Total  Positive  Affect  Heaaure  IKSTRUMEVTS:    Sentence  Coaplatlon 

and  the  Total  Atmude  Measure  and  the  Coping  Score  Totals.    There  will  be  VAIIIA8LCS:       Total  Scorea 

nei^^'ive  relac-<.onsMpa  becween  the  total  «nounc  of  Po<««.ile  and  Depreaalva 
Affect  expressed  ani  the  Coping  Style  dud  Effectiveness  Total  Scorea. 


116 

113 

114 

108 

T.^TAL 

Tor\L 

TOTAL 

rivE 

DFPRlS^nT 

ATrmn*: 

10 

14 

10 

14 

10 

14 

10 

U 

109 

TOTAL 
STA.\C£ 

1 

.  !?> 

-.34 

-.48 

-.42 

110 

to:al 

t:NCAGEMENT 

*  .4-» 

-.4-) 

-.?6 

-.2^ 

.26 

.17 

111 

TOTAL 
AlD/ADVtCE 

-.40 

-  .-4 

-.30 

-.26 

.25 

112 

rOTAI. 

CoriNG  FFF. 

-.67 

*.30 

-.38 

.35 

.29 

-654- 


-:,:';,v:.;;::^:;i:\H:::^r:;.;i;..;.::  m'.:.;.:!'::  «  

 112  Ul^  

"^rTTI    j:v>rv  .story, /t  ^L'lrjr.^  ^^.'Lf^ 

nio — FT"    J'J    H     _10  J<L 


VAKlAHiJlS:        Sinn. « 


tmn  3 

ADCtESSlOK 

STOSY  S 

177 

STQiY  4 

163 

STORY  6 

191 

STonr  2 

13S 

in 

STORY  1 

12t 

ACAO.TASX  ACH. 

STORY  7 

205 

KA  -  TASK  AOt. 

TOTAL 

219 

STAIICE 

.11 

.11 

.72 

.24 


.12 

.30 

.1) 

.22 

.U 

.63 

.59 

.22 

.24 

.44 

HVOTHESIS  23:    Tner.  wll  be  .  po.ltlv  relationship  J^.^ 
Story  Co^Utlon  coping  style  di«cnsioi«  «d  Coplnj  Sff«tiv«ii«. 
scores  across  the  different  behsvicr  areas  and  with  the  Total  scowa 
for  Coping  Style  and  Coding  Effecriveneaa. 

164 


IKSTRUMOnS: 
VAKIABLES: 


Story  Cowplatia 
EngageaaBt 


150 


17£ 


St 


rv  3  _      Starv  5  Story 


10  14 


10  U 


STORY  3 

130 

ACC&ZSSZOei 

STORY  5 

178 

AvniORnY 

tlDKY  4 

164 

mim 

STORY  6 

192 

AKXIETY 

STORY  2 

136 

irt 

STORY  I 

122 

ACAD.TASK  ACH. 

STORY  7 

206 

RA  -  TA5i;  ACH. 

TOTAL 

220 

EKGACEICT 

.16 

.51 

.52 

,32 

.25 

A|tXiE7Y_ 
10  14 


.16 

.26 

.17 

192 

Story  6 

10  14 


136 


122 


206 


.16 

.15 

.20 

.49 

.51 

Story  2_     Storv  1       _Story  7 


I7a 


10 


14 


.16 

.24 

.25 

.36 

A  '  TA 
10  14 


-  TA 


10  U 


.15 

.20 

.21 

.34 

.60 

.26 

.21 

.37 

.52 

HVPOIHESIS  2i:    There  uiU  be  a  positive  relationship  aaong  the  neaaurci  of  the  a«M 

St.ry  a-:plctio.n  coplni,  .zyU  diawnsion*  and  Coping  Effectiveneaa  acoraa 
tor  Copvng  Sty'ie  and  Coping  Ef  fcctlveneaa. 


xnsTitunfTS: 

VARIABLES: 


Story  Complatloo 
InltlatloR 


1^5 


STORY  3 

151 

STORY  5 

179 

STCiHY  i 

;65 

STCftlY  6 

193 

miFTY 

STORY  2 

137 

m 

STORY  1 

1:3 

ACAn.TAfii  ACH. 

STURY  7 

V\  -  TA5K  ACH. 

TOTAL 

:2i 

tXXTlATU^ 

153 


137 


123 


207 


Stcf  /  _1_     Storv  7 


\^ 

\ 

10    u       :o    1-  10 
1  ! 

Iw  10 

ij*  10 

14 

1 
i 

 1  

.:o 

.24 

1 

.22 

.16 

.20 

.2-? 

.2-* 

.16  _ 
57  .31 

.50 

.5- 

.15 

.1^ 

.  »6  . 

. »f    . 5:j 
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Ki'  ti  y 

it  it  [  :  m 


St.  f/  i.f'.l.ij'n  tiptn^'  #41  vi.  I,    .111-1  I  .pi  I     Mi.  I  il-M  I..  •i..r»* 

r  .      O"   4ift' t'T^i  iiU'*/U>r  *ri-.i«  nmJ  with  llt«  J  't«l  i.ton-i*  fur 
(opi'^  StyR  urU  O  pin*  Effi'cllvtmM. 


STORY  3 

132 

Acnpzssice; 

STOWr  5 

160 

ST«  Y  4 

166 

STORY  6 

194 

STORY  2 

136 

IW 

5T(»Y  I 

124 

ACAS  TASK  ACM. 

STOfY  7 

206 

-  TASK  AC1I. 

TOTAL 

222 

AXD/A9VICE 

I  HO 


-.18 

•.It 

.37 

.59  .29 

.23 

166 


194 


1?4 


*  t  i>ry  4 
/'JXIi  fY 
10  14 


.24 

.25 

.50 

.35 

.26 

.27 

.49 

.50 

1\*  tWt  "J 
VAMiA&ti' 


10  14 


.2« 

.34 

M«ry  tiH«plill**B 

Aia/A4tricf 


HYPOTHESIS  26:    Th«re  will  be  a  pOfltlv«  reUtlonshlp  asioog  the  oeasurcs  of  th«  mm 
Scor.'  Cc«s9letloo  coplnf  style  dlacnslons  Bnd  Coping  Eff^ctiveMM 
•corci  across  ch«  different  behtvlor  »re«  and  with  th«  Total  acorM 
for  Coping  Style  and  Coping  £ff«ctlveiicaa. 


WSTHtTCKTS: 
VARIAtUS: 


Story  Conplatio* 
Solvtr 


133 


Stcrv  3 
10  U 


STOKY  3 

153 

AGGRESS  ia!C 

STOKY  5 

181 

AUTHORITY 

STORY  4 

167 

ASiXXCTY 

STORY  6 

195 

AUXIETY 

STOKY  2 

139 

STOiY  1 

125 

m:a9.task  ach. 

STORY  7 

209 

HA  -  TASK  ACH. 

TOTAL 

223 

soivt* 

.14 

.17 

.47 

.50 

181 


167 


Sccrv  5  Storv 


AtTHOKITY 
10  14 


.18 

.39 

.40 

ANHIOT 
10  14 


.18 

.14 

.16 

.47 

.47 

195 


Story  6 
ANXIETY 
10  14 


.14 

.14 

.46 

.41 

139 


125 


209 


Story  2        StorY  1        Story  7 


10  14 


.17 

.39 

.45 

10  14 


.u 

.16 

.14 

.49 

.50 

KA  -  TA 
10  14 


.42 

.47 

HYTOrHESIS  27:    There  wli;  be  a  positive  relationship  aaonf  the  tataaure*  of  the  *tmt  TUSTRfJOfTS :    Story  CoapUtioa 

Story  Conpletloft  crping  htylt  ^imemiont  and  Coping  Effectlvencaa  VARIAIICS:  la^le«cntatlo« 
scorea  across  c  .  cifferent  behavior  ar^aa  and  with  the  Total  acorea 
for  Coping  Style  mi  Coping  ££f<ctiveneas. 

15&  182  168  196  140  126  21 Q  

S*^rTv  3*^     fi.ry  5        btorv  ^        ??ix^rv  6        Stnn  2_     5t«^rv  I  Sfory  7 

ACf.RrSSiy:     Ar.HWITV     AXX^ETV         A;vXl£rf            IPS            A    -  TA  -  TA 


10      14         10      14         10      14         10      14         iq     14         10     I**         10  14 


STOIY  3 

ACCsESSIGK 

.16 

.'5 

iTCXY  5 

A..XfiORi  nr 

^   1 

..  . 

.17 

.20 

.15 

STOSiY  4 

a».x:ety 

.17 

.1)           !  .16 

.19 

STOSJY  6 

AKXIETY  -15 

.15 

.17 

.1? 

STOKY  2 
IPR 

.20 

.15 

STCWY  I 

AO.IUTA^K  ACH. 

.16 

-19  .17 

.r 

STORY  7 

tiA  -  TASK  ACH. 

TOTAl. 

XMH  nMKKTATIOK 

.47  .47 

.40  .53 

.  S'*      .  V. 

.  ^7      . '»•» 

.V»  .27 

.57 
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riumr  1 


STATC  111 


IfywmiESfi  2*:    Thir*  will       •  pnuUtye  rnrntUmnUip  rn^mp  tlnr  •^••ur***  of  ch« 

»c«ri*  ..i.ro«ii  ilM.  .Hlfif.i^t  h.h«vlor  are^*  m4  t/ith  th*  Total  mcor^* 


VAftlAMJOl:  OutC4^ 


1^^ 


St'»fy  1  _ 
10  16 


fnvr  ) 

15S 

HOCKSSIflU 

STKMt  ) 

183 

AtTmm 

sianr  4 

W 

197 

STOKY  2 

141 

ini 

STORY  1 

127 

ACAD.  TASK  ACH. 

STOW  7 

211 

KA  -  TASK  ACH. 

TOTAL 

22S 

OLTCODS 

.15 

.15 

.37  ?  .42 


149 

197 

141   

St.»r/  5 

Sc«*rv  4 

SCArv  2 

Ainr'Jim 

AlJXimf 

iUiximr 

1 

10 

14 

10  . 

14 

10 

14 

10 

14 

.15 

.15 

.17 

.14 

.17 

.14 

.15 

.22 

1 

.19 

.30}  .4S 

.41 

.47 

.44 

.35 

.37 

.4i 

127 


211 


Stnfy  1 
A  '  TA 
10  14 


Stffflf  7 
"WA  '  TA 


to  14 


.15 

.22 

.51 

.57 

.19 

.47 

OTKmiESIS  29:    There  will       a  j>o»UW«  «l*tloii«hXp  M»t  tlK  of  th« 

Story  C<r«pietloi»  coplnf  *tyle  41-en.lon.  j»3  Capl«»  £ff«celir««M  Kom 
•croM  the  different  ^hmiox  «««  m4  vlth  Cte  Tot^l  •««»•  for  C«pl«C 
StyU  «ia  Cofiof  EffMtivMMS. 


VARIAIUS: 


Story  CoaploCiMi 
eiralaatioB  of  m$\ 


156 

Szcry  3 
ACCR£SSI<» 

10  14 


154 


170 


198 


142 


128 


212 


226 


Aocusszai 

STgr  5 

AtmoRnr 

StOKt  4 
AMlEll 
STGKT  6 

Ajncim 

STonr  2 

STOiY  I 
ACAP.TASK  AO. 
STOKT  7 

KA  '  TASK  ACH. 
TOTAL  tVAL. 

or  oirtcoix 


.15 

.17 

.14 

.45 

.55 

Start  5 
ALTr<»mf 
10  14 


.19 

.19 

.21 

.1 

.U 

.54 

.6C 

170 


Story 
10  14 


.19 

.19 

.15 

.14 

.41 


19$ 

Story  6 
ASTCttTY 
10  14 


.38 


.15 

.21 

.29 

.31 

142 


128 


212 


StoTv  2        Storr  1        Storr  7 


•  TA 


10  14 


.14 

.14 

.15 

.48 

.45 

10  14 


HA  -  ti^ 
10  14 


.44 

.42 

.17 

.14 

.14 

.30 

HYPOTHESIS  30.  Twre  will  b*  A  positivo  relotiooshlp  Jmf  th*  mtureo  of  ;h«  « 
Story  C<m?:etlon  coping  stvlc  dtaitnsien*  «»d  Copltig  £ff«ctiv«fieM 
•cores  acro*«  th«  different  Iwhavlor  •!»«•  mi4  with  tbo  Total  — - 
for  Coping  Styl*  «od  Coping  £ff«€tive»«so. 


ivSTumnrs: 

VARIASLES: 


Story  Coa^lotioi 
Copinf  Cffoctlv 


157 


Story  3  _ 
.V&r.jiESSlOS 

10  ;4 


STOW  3 

15/ 

V^CXESSICK 

ST  ^rf  5 

ATHORXTY 

STQ8Y  4 

1*1 

^im 

ST08Y  8 

199 

MCXICTY 

STOUT  2 

143 

im 

STOW  1 

i:^ 

ACAP.TASK  ACM. 

STORY  7 

2:3 

KA  -  TASK  ACM. 

TOTAL 

2:7 

a'^riKC  txT. 

.24 

.20 

.51 

.60 

Story  5 
10  14 


.2k 

.22 

.16 

.19 

.15 

.39 

.IS 

17A, 


St*»ry  ^ 


14 


.15 


.19 


.35 


.22 


.14 


.18 


.41 


199 


StJTV  6 


.20 

.16 

.15 

.14 

.18 

.20 

.50 

143 


129 


213 


jtorv  2        Storr  1        Storr  1 


A  -  TA 


KA  '  TA 


.19 

.14 

34 

.38 

.19 

.18 

,18 

.20 

.18 

.57 

.59 

.15 

.14 

.18 

.41 

.47 
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I  *t  11  1  I 

I  .  //• /_iA_^,S  I  *J/."^  *  i*i'nJ^n*f  "'  '  '  f  Ai  K  Hi 

jri' >J      Tin  f*.  -iiS        •  pM.J'Irf*   rf^'^il  t'^nMhl  p  .vun-n^  li»t  «.  <istirrb  of  tlwr  If.r.'J'irMK:  rS;    Sfnry  C<»4f»3«*t  i«m 

•cor*  H  ncrfj*.B  0-*  ^H'-tiut  \-f\.uviur  ar*-»m  mud  vltS  the  T'C^l  *corM 
for  ^'-plHu  *;iyl«r   ii»i|  ^Ajfiu^  Kf fc-rtWffn 'J*. 

16?  iV»  i7h  ?*u,   }i,H  ^       lit   7i» 

///  Ptfc'/.lflN      AH  ''»~ITr      r^'/UTt         ^"XirXf  ih*  a  -  TA         KA  -  TA 


10      U  10      14  10      14  r«i      \U  10 "   14  iO      14  10  14 


STflE7  1 
U7  ACCnSSCflK 

.20  .15 

STOKY  5 
iy»  AlfTIMITTY 

.20 

.19 

STOItY  4 

.19 

STOfeY  6 
204  AKXIEIY 

.19 

.21 

STomr  7 

14«  XFil 

-.15 

STOfty  1 

W*    ACAD.  TACK  ACH. 

.19 

.21  -.15 

SIOnY  7 
21 S    :.A  •  TASK  ACn. 

TtfTAL  . 

73.'  iiiSTRU>£3:iALrrr  -^^ 

.44  .41 

.46  .47 

.43  .56 

.51  .37 

.,T6  .37 

.40  .47 

.56 

MrPOTflESIS  37j:    llscrc  will  b«  m  positive  rcUCionsliip  meng  Che  Coplns  SCyl«  DBTKl'TCSCTS :    Sc«ry  CniplcCioii 

I»loni»lon  ToCJl  Scores  cod  Total  Coplnt  Cffcctivcacss.  VAtlAIUS:       Copinf  Style  Dlstnotoa 

Total  Scores  mA  Coylat 
CffsctlvoacM 


219 

220 

221 

722 

223 

224 

TCTAL 

TOTAL 

TOTAL 

TOTAL 

TOTAL 

STAXC£ 

iKiriATICS 

A»/A£^.'tC£ 

SOtVEH 

SOCT. 

10 

14 

10 

14 

10 

14 

10 

i4 

10 

14 

10 

14 

719 

TOTAL 
STASCcC 

.34 

.25 

.41 

.32 

.17 

.28 

.18 

.22 

.18 

270 

tOEAt 
QIGACElttXT 

.34 

.25 

.62 

.6* 

.tl 

.61 

.50 

.47 

.48 

.49 

771 

TOTAL 
UXTlATIOi 

.41 

.32 

.62 

.64 

.74 

.73 

.65 

.56 

.60 

.55 

227 

TOXAt 
AID/AOVXCC 

.40 

.17 

.61 

.61 

.74 

.73 

*59 

.44 

.51 

.41 

223 

TOTAL 

soivn 

.2S 

.16 

.50 

.47 

.65 

.56 

.59 

.44 

,8t 

.85 

77i 

TOTAL 

lK?L£>£!r7ATl0K  . 

 1 

.22 

1  

.18 

.^d 

,49 

.60 

.55 

.51 

.41 

.81 

.85 

225 

TOTAL 

.2V 

1  

.27 

 1 

.^6 

\  

.36 

.52 

.44 

.31 

.28 

.  4 

.o7 

.67 

.78 

226 

TOTAL  ZVAL. 
OF  OITCOKC 

.17 

.2a  |_.22 

.30 

.29 

.22 

.17 

.44 

.49 

.45 

.51 

227 

TOTAL 

C0FT5IC  EFTECT. 

.*»2 

.33 

.76  1  .72 

.65 

.79 

.69 

.60 

.81 

.81 

.84 

.87 

22S 

TOTAL  K£S?<VS£ 
LDiCTH 

 1 

.16 

.15 

232 

vcrrAL 

ajSTKl^TALITY 

.25 

.23 

.59 

.61 

.6^ 

.60 

.43 

.?9 

.i7 

.50 

.60 

.60 

HiPOTHESlS  32b:    Th^vt  vlU  b«  s  po&icive  relati^whip  ^a^ng  the  Coping  Style 
Diiaensic:!  Total  ^or^s  ar..3  Tct^L  Coping  £££ccclv«iwss. 


DlCT*nCKTS;    St<»ry  Co^letio* 
VAUUSLES:       C'^inj:  Style  Olemfioii 

rot;il  Scores  aM  Co^las 

effectiveness 


22 

5 

729 



8 

73'* 

cop.  rrr. 

r  rr . 

err. 

oiTCi'^ai 

"•.•AL.»\TC. 

Jtr>.LFsVTI! 

ix<riiniieT. 

id 

U 

10  14 

Ij.  _ 

10 

I- 

u 

TOTAL 

225 

OtTCOME 

-  39  I   .  '4- 

.?•» 

.*i3 

.21 

.42 

TOTAL  EVAL. 

22d 

or  iHTClME 

.39 

.j6 

1 

—  1 

.  n 

.J6 

22: 

TOTAL 

rof.mrcT. 

.79 

.*3 

f 

» ■» 

.70 

2.'.^ 

TOTAL  Kt  ;r«^E 

.'*2 

^ 

TUT.VL 

ncsTKi  TAiir; 

.11  j 

.7." 

.70 

.3? 

.  *^ 
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0-f?«%»*  (Ah!  I 


li  M  •   .  I  "»   I  *Atttr  • 


i'/ll 


]44 


<S|..r 

/  3 

StM^  \  

A''im»m 

* 

St»>r 

y  2 

v..nr  7 

AIXPrSKK 

AUX'IMV 

A  - 

rA 

rA  - 

TA 

10 

14 

10 

14 

lu 

14 

10 

14 

10 

i  . 

10 

I*; 

14 

STomr  ) 
Aociiessiflii 

.52 

.51 

.39 

.52 

.46 

.58 

.3fc 

.61 

.34 

.47 

.43 

.47 

164 

swm  5 

AUTHORITY 

.52 

.51 

.51 

.49 

.54 

.59 

.49 

.49 

.35 

.38 

.47^ 

2 

172 

STOKY  4 

Anien 

.M 

.52 

.51 

.49 

.60 

.50 

.44 

.52 

.44 

.39 

.44 

.48 

200 

AKXien 

.46 

.50 

.54 

.60 

.50 

.47 

.52 

.52 

.41 

44 

.58 

14* 

S7«nr  2 

*Ft 

.3S 

.61 

.46 

.49 

.44 

.52 

.47 

.52 

.39 

.53 

.47 

.53 

130 

STOKY  1 

ACAD.TASK  ACH. 

.34 

.47 

.35 

.30 

.44 

.39 

.52 

.41 

.39 

.53 

.20 

.29 

214 

STOKY  7 

HA  '  TASr  ACN. 

.43 

.47 

.47 

.52 

.44 

.48 

.44 

.58 

.47 

.53 

.20 

.29 

22« 

TOTAL  LPrOTM 
OP  lCSPCE.se 

.60 

.70 

.75 

.76 

.77 

.75 

.01 

.79 

.72 

.79 

.66 

.67 

.66 

.74 

HYICmsIS  34:    Th<r«  ««ltl  W  «  yosltlir*  rcUtlofuhf 

•MC  Stmy  CoDpUcloa  affect  dtacMioa 
bth«vlor  arc**. 


die  acMima  •f  d 
•croM  ttm  41ffcf«Bt 


159 


Story  3 


187 


173 


701 


^fsry  5        Story  4 


ACCRESSioK    Ar^jWRiTV  a:.*xutt 


10  14 


i;^  14 


10  14 


10  14 


t45 


Stanr  2 


_1Q  _14 


t31 


Storr  1 
A  '  TA 
10  14 


DISTilffCliTS:  Story  CoiapUtlmi 
VA8UBLCS:       Posiclv*  Affoct 


215 


Story  7 
KA  '  TA 
10  14 


STOKY  3 
159  AOCXESSIOK 

STOKY  5 
187  ADTBORITY 

.23 

.19 

.30 

STOKY  4 
173  mZETY 

.23 

.16 

.14 

.24 

.16 

STOKY  6 
201  JKXIEtT 

.19 

.16 

.14 

.22 

.20  .25 

STOKY  2 

US  m 

.24 

.22 

STOKY  1 

131    ACAD.TASX  ACI. 

.16 

.20 

.16 

STOKY  7 
215    KA  -  TASK  ACM. 

.30 

.25 

.1* 

TOTAL 
229    106 mVE  AFF. 

.24  .55 

.53  .66 

.59  .47 

.52  .46 

.52  .29 

.46  .47 

.54 

»r?0>IH£SIS  35: 


7he7«         W  a  positive  r«'i4tlon«hlp  strong  th«  Masures  of  tho  mm 
Storjr  Coi&plction  Affect  di'sen&ion  ocrot*  tho  ^iff«r*:tt  behavior  or«M. 


INSTRUWKTS:    Story  CoMpUtlo« 
VA8XASUS:       K^Mtivo  Affoct  Mm 


STWCY  3 

STC^Y  5 
IdO  ACTiiORIlY 

STORY  4 
174  AKXISTY 

STC.<Y  0 

smv  2 

144  Itt 

S10KY  1 
132    ACA9.TASK  ACN. 

STOKY  7 

?16    KA  -  TASr  ACM 
TOTAL  KF.  ATW*. 

:30  AprecT  ntno 


0 

f 

174 

2r 

1- 

s 

132 

216 

-  3 

V  ^  _ 

Strry  • 

6 

St.«r 

V 

Story  1 

^tor 

y  7_^ 

A.T- 

A^:x: 

A  - 

TA 

RA  - 

TA 

10 

»•* 

;g 

r- 

;a 

10 

14 

10 

U 

10 

14 

r 

.n 

1  

.15 

.18 

.23 

■  — 

.17 

.15 

.22 

.17 

.23 

t 

.18 

.15 

.:3 

.i; 

.'»; 

.15 

i.u 

.25 

.23 

.15 

1 
1 

18 

.18 

.2: 

.17 

.15 

.50 

.56 

.4« 

.^3 

.54 

.60 

.3f 

.4<> 
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It  Ml  {I  A'  J 


STomr  3 

1«9 

STMV  5 
AimirjIIITr 

.u 

175 

STDRY  4 
AmiEIT 

.U 

203 

STORY  $ 

.10 

.23 

147 

STOr/  2 

ifi 

.13 

.30 

133 

STOKY  1 

ACAD. TASK  ACH. 

.14 

217 

STORT  7 

ISA  -  TASK  ACn. 

.19 

231 

TOTAL  ATFtCr 
HTIO  &  OTI'EitS 

.47 

.57 

.H 

.23 

.2* 

.22 

.16 

.14 

.4t 

.5$ 

.19 

.U 

.13 

.23 

.27 

.23 

.24 

.2S 

.57 

.«0 

.23 

.22 

.27 

.23 

.14 

.23 

.2: 

.31 

.6t 

147 


A^/kKv.K«  *Arn?'/K I  r/    Af  y t>  r/       at.Vii  nr   ji 


.30 

.U 

.14 

.17 

.17 

.14 

.4* 

.47 

_M'*r 
A  - 

Iff 

14 

.14 

.14 

.94 

.23 

.17 

.It 

.3f 

.47 

I*.  ►  111 


vaiiia:iu* 


217 


- 

TA 

14 

.19 

.22 

.7t 

.21 

.31 

.17 

.14 

.It 

.40 

.57 

Tot  Ji  At  f«  Hero 
and  «>tHcr# 


MYRmiESXS  ?7:    Th«r«  will  k«  pcsicivs  r*Ution«i»iM  •Mg  the  Story  Coa|»l«ci«a 

toC«l  positive  Bfftci  aicas«ref  and  rh«.  total  ci^iaf  stylo  aeoffHroo. 
There  will  be  o  aeftotive  rol£tioo»hir  oooag  ttio  Story  CooiplctiM 
•egotive  offcct  aeooiircs  amA  tho  totol  co^iof  stylo  floooims. 


IMSnCffifTS:    Story  Coaplotioa 
VAIIUUS:       Total  Affoct  x  Total 
COfisig  Stylo  ffeOMiroa 


219 


52C 


13 


10  14 


TOTAL  FOSJTm 

229  kTTtCl  MEJU) 
TOrTAL  SgGAirVE  ' 

230  AFFCCT  HEIU) 


-.29  -.29 


221 


TOT/4, 


222 


TOTAL  _ 


223 


274 


TOTA!. 


IXITIATIO  Alg/ABtflCg 
10  14 


to 

U 

.14 

-.20 

-.It 

TOTAL 


SOLVO 

If9iL£?OT. 

10 

14 

10 

14 

.20 

.20 

.15 

-.24 

-.19 

-.21 

-ML. 


TOTAl 


10 

14 

.22 

.2? 

224 


EVAI . 

10 

14 

.35 

.37 

227 


TOTAL 


CCf. 

Eft. 

10 

.22 

.14 

•.19 

232 


TOTAL 

otSTiumr 

10  14 


.17  i 


IflrmHESIS  33: 


7h«ro  will  be  positive  rolationsliipa  bctwcn  Lengtli  of  Koapooao  mi  Co|riat 
EffcctivcDcsa  *con*  for  oacb  atoiy. 


mSTtOICSfTS:    Story  Co«f lotto* 
mUHXS:       LMitk  ot  lUtpoMO*  m 

vSrioHO  Copiog  effort ivo- 

Maa  Variaklca 


129 


143 


Story  1 


10  14 


STOIT  1 

130 

nes.  LEMcn 

STOKT  2 

144 

ft£S«  taiCTH 

STORY  3 

15t 

HES.  LSMHB 

STOHY  4 

172 

iUIS.  LEIICTH 

STORY  5 

186 

KES.  LESCTIi 

STORY  ^ 

300 

STOKY  7 

214 

ft^.  LDICTH 

TOTAL  RCSPOICSE 

226 

LEJSCTH 

Story  2 
COP,  EFF. 
10  14 


157 


17! 


.17 

.15 

Star?  3 


CO?.  EFF- 

10 

14  _ 

.19 

.18 

.23 

.25 

.17 

.28 

.18 

.21 

.19 

.21 

St^ify  4 
coy.  EFT. 
10_  14 


_185_ 


19  i  .28 


-.14 

-.Ij 

Story  S 
cot.  EFF. 
10  U 


199 


.15 

.17 

.17 

.23 

.15 

.?0 

Stotr  4 


10  14 


213 


.17 

St.^rY  7 

coy,  zrr 

10  14 


227 


.15 

.22 

TOIAL 


COP, 

10 

14 

.15 

.16 

.18 

.16 

.21 

.15 

.15 

*23 

.22 

HYfOndSSlS  39*    There  vill  ^f  pt^^ltlve  reUtion«htps  amn  rv^i^ures  of  tho 

l»chaviw»t  are^s  iKt^n*  the  cvo  proj^ctlvtr  lii«tru«trnta  as  wll  , 
|K«»itivo  r«rloti^»hlp*  vith  tite  T«-tal  ^^<^!^r^9, 


DCSTKiTCNTS: 
vARtAILES: 


St^ry  Seittenco 
eviction 
ScaiKo  %  $ta«cc 


li9 


17- 


ERIC 


SESTTNCI 

100 

Ar4SE<>10ll 

83 

AtTtU^-ITY 

92 

Axxifn* 

7*. 

6S 

;a:.K  A»H, 

in.  At 

>  4  \M  1 

10       I  « 


.1.... 


 HI  


US 


Sf.'rv  I 


— *1- 
10 


 ?|4  

 un\L  _. 
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rPfctwrv  TAfilJgS  or  <I<n.|K|r^^^  /  iiiit.Ki^T»KS  '  &TAI^  III 

*    .  iKTTRt'JfCKTS ;  S*-iitinc<»  Story 

co^ift^f  -lyU  cu«-tniit  ill  lh4'  bi-h#»l«r  •r«-ii*  Scro**  the  y/uiUtixS:  CuK^K.-i-wt  « 

two  froJ«;ctiv«  fn«tn«Mita.  EiiKCKt-»*»i 


150 


1 7a 


144 


127 


706 


270  _ 


Story  y        Story  >         Story  4 


/rjaigsiiqi    AtTHO«m  AHiirrr 

10  ,14_       10  14 


•4 


sum 

m 


Alt' tiro  SCgAi 

75  ttUTICK 

TASK 
64  AOIIEVC»T 

TOTAL 

110 


.It 

.1) 

.15 

.77 

.14 

-.U 

-.14 

.15 

.77 

.It 

.77 

Scrr  7  _T«L*k-— 
>  TA  PiCAf.C?gJ!T 
14 


10  14 


10 


.It 

.17 

.1* 

.It 

Hnonesis  41 : 


Tliere  irtll  b«  yoffltlvc  rel«tioii«hlM  —ang  «f  tW  mm 

cofiot  atyl*  cMtttttct  Is  th«  mm  bchcvior  aciM*  th« 

two  ^Tojsctlirc  iMCnsMBt*. 


Co^lction 
VARXABUS:       AU/Advic*  %  Ai4/Mri<« 


151 

Story  5" 

14 


17» 

Story  5" 


U5 


193 


117 


173 


707 


in 


AlTWOHm 
10  14 


Story  4        St«y  6  Story 


ASXIETY 


Tin 


Story  1        Story  7 


TOTAL 


102 


$4 


67 


lU 


SfirtOECE  1 
ACCR2SSI0K 

AOtBORITY 

AXX1ETY 



ACAfiCmC 
tiSti  ACM. 

.15 

TOXAL 
AtS/ASnCE 

-.20 

.22 

.71 

10     14  _ 


A  -  TA        WA  -  TA  AlS/AlfflCg 


.15 

-.15  .70 

.22 

.16 

.15 

.30 

.14 

nfOTiCSXS  42:    tlierc  wlil,^  yo«itly«  reUtioo»hlp« 
•tyl«  cc^^ncc  U  tiM  •»  bek«vlor 

iMtZVMnt*. 


MTAOurca  of  th«  CMS  «Ofi«ft 

«crO*C  th«  t«0  yTOjMClM 


VAtUtUS: 


SciitMC«  M<  ttory 
Co^UcloA 

CoplftS  £ffMtlVMM«  s 
Coping  Efftctl*  - 


129 


713 


227 


SQrTEXCC 
103  ACCftESSICb 

S6  AimiOtlTY 

95  akxiet; 

77  tELATZd^ 

TASK 
<iA  ACHI!^VE)£NT 

TOTAL 
i;2  tF?. 


.18 

.13 

.1ft 

.19 

.16 

.14 

,17 

.17 

wmHESXS  43*:    Tlw  Storv  c^^Utton  Po*Ulv*  Affect  »..wr**  vlll  be  P^^^'^^'^y 
routed  to  the  Sentetico  Coapletton  Foslttv*  Affect  M.»ur««  of 

Ctl«  MM  WlMVlor  AT««. 


nsSTRUWNTS:    Story  Coiipletlofi  & 
S'wtMice  Co«plcttM 

VARIAILES:       Storv  IH'«»ltive  Affectc  x 
ScfitcflK^e  fo*liive  Affecto 


107 


90 


•1 


77 


U6 


15* 


SDJTEKCE 
Ft>SITlVE  AFFECT 

IVSITIVE  AFFfCT 

rOfiUVE  AFFECT 

F^^mVE  AFFtCT 

Irs 

n^nrnt  aftcct 

TOfAI. 


10  14__ 


.17 


lt7 


173 


131 


St^rv  ^  Story 
10     14         10  14 


ns 


77< 


I*>      14  __ 


•  .IV  f*^  fll*  '  J 


.  «  win  t..   iH  <  41  I  y-lv 


II,'       ftt' •I'*:     •«.•!*  rtii.l  '  rit**' 

VAklAfttF'.  Ivf  AfUrt  B 

St  til'  <i4  •  it*-  1 11«  ond 


171 


f6 


lOCi  IfOSTlLE 

ACfliUilTY 
e7  HOSTILE 

eS  D€I1t£>SIVE 
AKXUTY 
iiOSTiU 

97  DEPR135IVE 

m 

7»  WfiTILE 
TPR 

TASiC  ACH. 

69  HOSTIiX 
TASK  ACM. 

70  DEratSSIVE 
TOTAL 

il5  HOSTILE 

TOTAL 
114  &£mSSXVE 


..IS 

.15 

.15 

.18 

_-'>ry-''—  J'^.'^'aJ:—  -L*"vu"~ 


..14 

.14 

.14 

.19 

10  K 


 ni_ 


.17 

14 




'  1A 


.19 

10  14 


.15 

--15 

.14 

ifrF&IHESiS  43c:    Tb«  Srory  CXi3pl«tion  Kce«tivc  Affect  tteASOTCS  will  be  MfaCiveljr  t«Ut4;4 
to  tb«  S«it«ic«  FositW«  Affect  neeevres  of  the         behavior  «re«- 


IIISTI13CIIT5:    Story  end  SemCcnce 

Coapletioo 
y.iaiAILES:       Story  Keftcive  Affert  s 

Seftceoce  jpositive  Affect 


XSCATTVt  AFF. 

107 

POSIVIVE  AFF. 

90 

AUTHomrr 

FOSITIVE  AFF. 

99 

Ajiximr 

POSITIVE  Aff . 

«1 

int 

FOSniVE  kf?. 

72 

TASK  ACH. 

TOML 

116 

FOSmVE  /FF. 

!60 


t 


18S 


;^-.-nK^,ITY 
1  »  14 


.15 

174 


146 


Story  ^ 
ANXIETY 


10 


14 


10  14 


Scorv  2 


132 


Ipg 


10  U 


A  -  TA 
10  14 


21»_ 


.21 

Story  7 
KA  .  TA 
10  14 
 1  


23» 


.14 

*.14 

-.15 

jlYPOTiltSlS  434:    The  Story  C,-*3ple£ion  S<gative  Affect  neaturee  vill  be  positively 
relac^J  Co  Sefitcncf  iU;*tile  aad  Depressive  Affect  aeesures  of  the 
seae  Tehevl^'r  eree. 


msnUMOITS: 
VAIIUBLCS: 


Story  end  Sentence 

COmpletiOB 

Story  Negetivc  Affect  x 
Sentence  Hostile  end 
Dspre«eive  Affect 


104 
1»»5 
*7 


ACCKzlSSIOK 

liOSTlLE 

ACCHrSSKW 

AUtiunim 

KO^TILE 

Airnii^m 
Auxins 

IHiSTllJ! 
AJJXIFTY 
DKr.«£SSlV£ 
titt 

int 

TASk  .WiK 
lAA  Al  I.. 


-15 

.20 

-.20 

.17 

.15 


.19 


.t5 


.14 


-662- 


'ri<.JH!:  1 


<;tmk  If] 


liypr/nBSIS  44,»:    Tl»e  '..titmc*  C^plrtlim  m-m-iV*'*  of  D^plim  StyU  df**-fi»loit«  will  b* 


u  SAi  Cif^  Cvf  iiifl  •cMuro 


37   TM  M. 


47  scon 


AS 

47 

109 

110 

111 

TASK 

ACH. 

TA'.lt 

M. 

TAf.r 

ACH. 

TOTAL 

vrtfi. 

TOTAL 

STAHCE 

A1D/A1WICC 

10 

14 

1/* 

10 

14 

10 

14 

10 

14 

14 

.44 

.45 

.M 

-.15 

•  37 

•  31 

.14 

.30 

.72 

.«0 

.49 

•  55 

.52 

•  2f 

l!ypOn«SlS  44b:    Tl*  $«iteiic«  Cpuflttl**  BecMirts  of  Coflog  StyU  ilmtloft*  will  W 
positively  wUtt4  to  th«  SAI  Coo«  CopUg  mmuf  oa  Cbo  flifo 
41fftrMC  Whovlor  sm*. 


IliSTIUlCVTS:    Stfitent*  Co^UtlOB 
Bad  SAI 

VARIAILCS:       Strnctnc*  Co«pUcio>  IR 
Ccpins  Stylo*  x  SAI  Ceo4 
Cof  i*g  acsMro* 


no 


ui 


SAI 

40  ini 

TOTAL 
42    SAI  SCOtE 


IP* 

m 

TOTAL 

TOTAL 

TOTAL 

STAieCE 

ESGACEKDIT 

a:o/awic£ 

STANCE 

AIO/APyiCT 

10 

14 

10 

14 

10 

14 

10 

14 

10 

14 

10 

14 

.25 

.34 

.15 

.22 

.27 

.55 

.52 

,19 

BTpOnZSIS  44c-. 


Tlie  Scnconct  CoeipUCloo  ■ooMrea  of  Cepioft  Style  41acssloB«  wlU  bo 
pooitivoly  rtl«c«4  to  cfec  SAI  Coe4  Coping  amttrco  U  Cb<  flvo 
4iffcrt»t  bohovior  •reoo. 


SAI 

36  AtftaOtllT 

lOEAL 
42   SAI  SCORC 


83 


t5 


110 


ill 


AUTHOR  iry  Atfirom 


14  10 

;4 

.20 

.15 

.25 

.16 

10 


14 


-.23 

.It 

TOTAL 

TOTAL 

TOTAL 

STAIiCE 

E!ccace?c:t 

AID/MV^ 

10 

14 

10 

14 

10 

14 

•35 

.16 

.21 

,55 

.52 

.2» 

nSTBUMnS:    Sentoftc*  Co^ltCioo 
004  SAI 

VAVIAIIES:       SMtonco  Coop  lot  loo 

Authority  Coplog  Styloo  x 
SAI  Coo4  Coplog  •ooo»iroo 


XrranSIS  444:    THo  Sentence  Coopletloo  aeosurcs  of  Coping  Style  4iMSloM  will  bo 
poelilvely  r«lote4  to  tho  SAI  Good  Coplag  mmm  1*  tbo  flw 
41fferoot  bchovlor  orcoo. 


mSnumiS:    Seotooce  o«4  SAI 
YAJtXAItES:       Sentonce  Cooplettoo 

Anxiety  Coping  Stytoo  m 
SAI  Coo4  Coplog  aioomo 


SAI 
41  ASiXim 

TOTAl. 
v2    SAI  SCORE 


92 

93 

94 

109 

110 

111 

ASXIETY 

TOTAL 

TOTAL 

TOttL 

STASCE 

SXACCCXT 

a:d/asvxce 

STAKCE 

e^CACEWNI 

Aio/Asricc 

;0  14 

10 

14 

10 

14 

10 

14 

10 

14 

10 

.32  I-.17 

.56 

.49 

•41 

 1  

.16  1-.16 

.22 

1  , 

.55 

.52 

.29 

HYFOtaCSIS  44e;    The  Sentmce  C«=>?Utiort  oeasureo  of  Coping  Style  41«sions  will  be 
positively  rel«t<4  to  the  SAI  Coo4  Coping  aeSMire*  U  tho  flvo 
(llff^retit  behavior  ercM. 


inSTlOTHErrS :    Sentonce  on4  SAI 
VAftUgLES:       Sentence  CowplettoB 

Af(;r««9lort  Coping  Style* 
X  SAI  Coo4  Copli^  Mooree 


SAI 

39  MSCUSSIOII 

TOTAL 
4?    SAI  SCCME 


100 


STAKCI 

10 

U 

.14 

.17 

101 


10? 


ENv-ArE!r>t  AtD/A3VlCE 
10       14  _ 


10 

.18 

110 


111 


TSTTAl 

TOTA!,  

TOTAL 

fTAISCt 

CV^A^K^a^T 

A70'A3^'I(X 

10 

\* 

10 

10 

•  36 

.17 

.27 

•  55 

.52 

.29 

-663 


niM  SAl 


ACADEMIC 

10 

14 

10 

U 

\7\ 

TASK  ACHieve. 
STAMCC 

.23 

122 

.U 

-.16 

123 

IKITIATIGH 

-.17 

124. 

AlD/A^f/XCC 

.22 

.25 

125 

.19 

.IS 

126 

iHPLE.*arrAT:c^ 

.23 

.23 

:27 

.39 

-.14 

.27 

-.15 

I2fc 

EVALUATION 
OF  OUTC0»C 

.  Z'y 

-.26 

-.17 

(34 

ttS*Rr«isTALrn 

.11 

.1^ 

219 

TO^/AIS 
S7A1IC2 

.U 

.2ft 

:'20 

SyCACE^^EMT 

.24 

.IS 

.41 

.19 

221 

ZKITlATIOfti 

.37 

.14 

.49 

222 

AIO/AOVICE 

.u 

.27 

223 

SOlVElt 

.34 

.30 

324 

.33 

.47 

225 

OtTCOZ 

-.14 

.20 

:26 

EVALUAriOH 

oirrcoec 

232 

D;sTSC>ffiirrALnT 

.31 

.34 

.24 

Ky?OTH£SlS  45b:    7h«  Story  Coi^yletloi:  aeasutet  of  Coping  Style  diiaensions  will  W 
positively  re  laced  to  the  SAX  Good  Coplag  aeatttrcs  in  the  five 
d liferent  bchevlor  «re«s. 


-0 


4? 


SAX 


IT..  SCORE 


IKSTtlW^TSr    Scory  Co«plieCioB  mA 

SA7 

VARIABLES:       Story  CoopleCios  Inter- 
personal lUletions  Coding 
Styles  X  SAI  Good  Co^inft 
n»eeures 


lK7EK?I%S0KAt 

10 

14 

14 

135 

R£lA7:0liS 
STANCE 

. \t 

1  .22 

.31 

136 

£KCAC£>X^T 

-.18 

I 

-.20 

137 

DCITIATtGH 

.U 

-.24 

.27 

-.U 

13S 

A2D/At  CE 

-.25 

139 

SOLVES 

.U 

-.26 

.22 

-.22 

140 

IM?Lfc5T!CTAnflK 

-.23 

K". 

U2 

FA'ALlATIOrs 
OF  OtTCOIC 

-.2i 

-.21 

.13 

lift 

IKSTHtMHTALir: 

-.17 

219 

TfnrAiJ 

ST.\3iCE 

.39 

:2o 

.41 

:2i 

TKITIATION 

.66 

.«9 

A;p/Ar\'irr. 

.32 

.V 

.  »? 

^  27 

.W 

-.18 

rr.i 

*.17 

.-•0 

i\  \ 

« 4 « 

.  r, 

.i/M  iir 


JN'.JKl'MI'TJr. 
VAKIAhlKS: 


39 


*'.tory  '  innplftlon 
/.lid  SAI 

Mory  C'lmpU'llon 
APi'.r^HiiJun  foptnfl 
StyI<'S  K  SAI  Cuod 
Coping  iDCAaiirta 


ACf   ?  SS I W    TOT,  scone 


10 


10 


149 

STAJICC 

37 

.25 

150 

CCACDCKT 

73 

,31 

151 

II.ITUTIOH 

.6'j» 

.18 

152 

AID/AWICe 

.72 

.23 

153 

SOUVER 

.5<^ 

154 

TMMXJCNTATIOH 

155 

OITCOME 

.27 

.17 

156 

B'ALUATIOK 
OF  OUTCOHE 

.23 

162 

INSTRUMD*TAl.m 

.63 

219 

TOTALS 
S7:«IiCE 

,40 

.27 

220 

ESGACUCMT 

,59 

.16 

221 

dlTUTtCH 

.63 

222 

AiD/Aivice . 

.42 

223 

SOLVEI 

.21 

-.24 

224 

IMnXMENTATIOM 

.42 

225 

OCTCOW 

226 

EVALUATION 
OF  OUTCOME 

.21 

232 

ISSTIUJMEKTALITY 

.35 

.21 

.  52 

.41 

.49 

.29 

.53 

.3t 

.55 

.  50 

.15 

.22 

.30 

.47 

.20 

.26 

.41 

.19 

.49 

.27 

.30 

•  .la 

.47 

.20 

.34 

.24 

HYPOTHESIS  45d:    The  Story  CotzpUtlon  me.sares  of  Coping  Style 

positively  related  to  the  SAI  Good  Coping  meesurei  In  the  five 
different  behavior  areaa. 


41 


1*2 


INStKUMENTS :    Story  Co»pl«tloii 
and  SAI 

VARIABLES:  Story  Completloo  AnxUty 
Coping  Stylea  x  SAX  Good 
Coping  aeaaurca 


SAI 


SAI 


10 


ANXIETY 
STORY  4 

163  STANCE 

164  D{GACE>CKT 

165  INITIATIW 

166  AID/aOVICE 

167  SOLVER 

166  otlementatick 


14 


707.  SCO^ 
10  14 


-.20  {-.24 


169  OUTCOME 
EVALVATIW 

170  Of  OITCPME 

176  nJSTRrMFNTAtlTV 
TOTALS 

219  STANCE 

220  DiCACEMFKT 
22t  raiTXATlOS 

222  AID/ATVICE 

223  j^OLVCR 
:?4  IMTintlNTATHW 


.17 

.U 

-.19 

.J9 

•  .:6 

...'9 

-.lb 

-.26 

-.Id 

-.20 

-.15 

.28 

-.16 

.17 

.ii 

.19 

.:7 

.18 


I  X  I'l  I'  J 

I  i»i  V  { limp}  vl  t»in 

Si  iiry  4  M  [.plct  lim 
AiiLlioilty  Ci'plnK  Mylci  x 

'  a"1  '^~Af 


AlrTilOP  ITT 
177  SfANCe 

1 78  RKCACE."fWT 

-.29 

.24 

t7%  INITIATION 

-.18 

IBO    AID/ ADVICE 

-.23 

*.18 

.18 

181  SOLVER 

-.19 

182  IMPLEMENTATtOK 

.23 

183  OLTCOME 

.23 

EVA I UATION 
184    or  OUTCOME  -.23 

.35  -.16 

igfj  TKSTRUMENT/Lir. 

.19 

.26 

TOTALS 
219  STANCE 

.76 

220  EfcGACEMENT 

.17  .41 

.19 

221  WITIAIION 

.49 

222  AID/ADVICE 

.27 

223    SOLVCT  '5 

.30 

-.18 

224  IKPLEMENTATIOK 

.47 

225    OUTCOME  "-^9 

.20 

EVALUATION  OF 
226  OUTCOME 

.28  .... 

232  nCSTRUJffiNTALir^ 

.34  .34 

.24 

n»*h<f«N  i;  lit' 
III  Die  f^lvv 


VAKIAjil  rs- 


HY?OTHESIS  45f :    The  Story  Cotnpletlon  3Cisur««  of  Coping  Style  dltnenslons  will  be 
por-itively  related  to  the  SAI  Good  Coping  «ea«uree  In  the  five 
different  behavior  area*. 


41 


42 


SAI 


SAT 


A^XIE^Y    _iOT.  5C0RE 


AKXTETY 

10 

14 

10 

14 

191 

STORY  6 
STANCE 

192 

ENGACE>2NT 

-.15 

.31 

.18 

i93 

-.14 

-.17 

.46 

I9i 

AlD/AC'.'XCL 

-.50 

-.19 

.  Id 

195 

SOLVER 

.35 

.32 

.25 

193 

IMPLE>xyTA:iOK 

32 

.16 

.45 

157 

oitcom: 

19S 

E\*^Ll^ATION 
OF  ulTCOME 

..21 

.17 

.24 

:oh 

PSTRntENTAUT^ 

,45 

.5? 

219 

TOTALS 
STANCE 

•<•  * 

-.19 

.26 

220 

-.27 

,19 

.41 

22\ 

INITIATION 

-.:6 

.49 

Ain/AWICE 

-.39 

.27 

:23 

S0»  VEK 

.JO 

-,18 

U7 

i>*ni  0^-: 

*f 

'  t  * 

l.N-»»KPlNiA!  1  P 

IKSTRUHENTS:    Story  Conpletion 
and  SAI 

VAKIABLES:  Story  Co^v^^t^oo  Anxiety 
Coping  ScyXea  x  SAI  Good 
Coping  aeaauree 


HYIWWESIS  45k:    Tt,«  f.fory  Or  pi.  lion  «..H.urr«  of  Coplnj  Styl..  J i^*^ 


•Al 


TA-  K  ACM. 


MOHACADEHIC 
TASK  ACHieVC. 
20)  STASCI 

20i  DICACEMDiT 

207  nmATIOII 

20e  AIO/ADVia 

209  SOLVER 

210  HfPLEMEMTATIOH  , 

211  omaa 

EVALUATION 

212  OF  oirrcoME 


10  ia" 


-.22 


-.25 


.22 


16 


2 1 8  tnstrumentality_ 

TOTALS 

219  STAKCE 

220  OiCACEMEKT 

221  WITIATION 

222  AII>/ADVIC£ 

223  SOWER 

224  D4PL£iOrrATI0i  v^l 


.37 


.34 


225  oirrooic 

EVAUJATICH 

226  or  OinCGKE 


232  DISTIlUKa'TAUTY_:_3i 


.14 


.16 


-.14 


-.2« 

.2t 

.17 

-.17 

-.20 

-.16 

-.31 

.26 

.41 

.19 

.49 

.27 

.30 

-.18 

*7 

.20 

.24 

ll.'iiHl'MIM^'     *'>toiy  rompletlon 
Alld  \,h\ 

VAKIABLUS:        *i«"»'y  C.KftpIttl"n  Hon- 

acddi-.lc  1/ihk  Achlrve««nt 
Cwplru  Myl«  •  «  SAl  Coo4 


mPOTHESIS  46-  The  Sencetic*  CoQoletl<m  «i»ea5ure.  of  Coping  Eff«tlv«n.«  will  b« 
HYPOTHESib  ^eX.ted  to  the  SAI  Good  Coping  la  ch. 

behavior  araflfl. 


95 


77 


6S 


SAI 

TASK 

37 

ACHIEVEMENT 

38 

AUTiiORm 

39 

ACCRESSIOS 

INTERPERSOHAL 

40 

REUTIONS 

41 

ANXIETY 

TOTAL 

42 

SAI  SCORE 

IRPOniESIS  47-    The  Storv  CoopWtton  ««i.ore«  of  Coping  F.ffactlvenesa  will  bt 
poavtlvay  related  to  the  SAI  Good  Coping  oe^aurea  In  the  aaiM 
behavior  ar«aa. 


112 


rr\r> 

9 

COP. 

EFF. 

TOP. 

EFF. 

COP. 

EFF. 

COP. 

EFF. 

COP. 

EFF. 

AUTHOSTTY 

AKXIETY 

IPR 

TASK 

ACH. 

CO?. 

EFF. 

10 

10 

14 

10 

14 

10 

14 

10 

14 

10 

14 

-.19 

.42 

.14 

.34 

.35 

.38 

-.35 

-.27 

.18 

.26 

.26 

.35 

.43 

.16 

.40 

.29 

.18 

.65 

.32 

.53 

.40 

.27 

.45 

.53 

.21 

.17 

.59 

.40 

.51 

.32 

.30 

-.22 

.40 

.14 

.14 

.35 

.19 

.42 

.19 

.73 

.40 

.40 

mSTRUMENTS:    Sentence  Co^l«tlo« 
and  SAI 

VARIABLES:       Sentence  Coping  Eff«ctlv«- 
neaa  x  SAl  Good  Copiog 
■eaaurta 


XKSTRl'MENTS:    Storv  CompUClen 
•    and  fhl 

VARIAIUS:       Story  G^ing  Ef f«ctly«n«aa 
X  SAl  Gi'od  Coping  iMaauraa 


157 


ISS 


37 
38 
39 
•0 
41 


SAI 

TASK 

ACHieVOSNT 

AI1TH0RITY 

ACORESSllH 

IKTEHrFR^OhAt 

KEUTIiXiS 

ANXim 

T^iTAL 
hAl  SCORE 


St^-*ry  3_        Storx-  S 
ACX  sKSSTt^  AlTHOKm 
"77        rr      10  14_ 


.25 

.u 

.30 

.67 

.2? 

.41 

.18 

.M 

AKXim-  AKXVEry 


.14 

•.42 

10 


14 


-.14 

-.16 

-.14 

.17 

10 

14 

.22 

*.17 

.27 

.29 

.14 

.68 

.^*» 

.l<» 

IPK 


10 


.25 

.32 

.14 

-.21 

.16 

fcA  ♦  TA 


10 

U  10 

10 

14 

.21 

-.u 

-.15 

.27 

-.17 

•.19 

.15 

.31 

.15 

.53 

.4? 

.17 

-.16 

.55 

'.15 

-.22 

-.38 

-.23 

.  *  2 

•^^7• 


7»n»  SaI  ^'""d  O'pln,'  hcort'H  will  be  ptittltlvrly  rcl(it<d  with 
Lite  btory  Cir^plLt|/»n  Po»»ltivc  Affect  nt  iHure*, 


Story  1 


POS. 

AFF. 

SAX 

]0 

i4 

37 

TASK 

ACHIEVETCNT 

.16 

38 

AUTHORITY 

.14 

39 

ACCPESSICW 

.34 

40 

INTZR  PERSONAL 
REUTIOKS 

-.32 

41 

ANXIETY 

.21 

.15 

42 

TOTAL 
SAI  SCORE 

.31 

VAltUA!J:S . 


St*»rv  Ctnnplctlon 
«r..l  '.A  I 

Stnrv  r.Hnp1«t!on  f»oM|t! 
Affi'tt  Mi'ii  uipi  X  SAI 
C{H>d  Ci>plni(  scores 


145 


159 


173 


Story  7         Story  3  Sto 


P<lS.  AFF. 
10 


POS,  AFP. 


187 

Story  5 
POS.  AKF._ 


201 


Story  h 

nr.,  AFF. 


215 


Story  7  

H)S.  AFF. 


229 


TOTAL 
POS.  AVW, 


-.39 

.14 

-.36 

-.21 

-.57 

-.17 

-.24  -.32 

.26 

29 

.25  -.45 

.18 

-.19  -.46 

-.66 

-.73 

.23  '.73 

-.68 

.25 

-.43 

.16 

-.16 

-.23 

-.54 

-.15  -.37 

-.37 

-.40 

-.3! 

-.23 

-.39 

-.35 

.23  -.34 

-.44 

HYPOTHESIS  48b: 


The  SAX  Good  Coping  scores  will  be  negsclvely  related  vlth 
the  Story  Cosipletion  Negative  Affect  acssures. 


niSTIU»CNTS:    SAZ  and 

Story  Completion 

VARUBIXS:       SAZ  Good  Coping  x 
Story  CoMpletloa 
Megatlve  Affect 


SAI 

TASK 

37 

ACHXEVCHC9T 

38 

AUTriORITY 

39 

AGGRESS  10!) 

CrrERPEHSONAL 

40 

KEIATIONS 

il 

ANXIETY 

TOTAL 

42 

SAI  SCOU 

132 


Story  1 
NEC. AFF. 


10 


14 


.20 

-.36 

Story  2 


160 


174 


188 


202 


216 


NEG.  AFF.  NEG.  AFF. 
10       14       10  14 


Story  3        Story  4        Story  5        Story  6        Story  7 


KEG^AFF. 


10 


14 


NEC. AFF.       KEG. AFF. 


10 


14 


10 


KEG. AFF. 


10 


14 


230 


KEG. AFT. 


10 


14 


-.18 

.28 

-.16  .17 

.22 

.17  .21 

.14 

-.29  .24 

.22  .14 

-.73 

-.27 

-.31 

.26 

-.18 

.17 

-.24 

-.18 

.29 

-.28 

.31 

.2« 

.16  -.32 

.31 

-.21 

-.20 

.27 

.23  -.37 

.19 

.26 

.27 

-.18 

.17 

.21 

-.34 

L 

ifiPOTHESIS  49a:    The  SAI  Good  Coping  Scorea  will  be  poaiclvaly  related 
with  Chfe  Sentence  ConpletlOQ  poaltiva  affect  acasuraa* 


DISTMUMQITS: 
VAXIAILES: 


SAI  and 

Sentence  Completion 
SAI  Coo6  Coping  x 
Sentence  Conplatloa 
Poaltlve  Affect 


81 


90 


POS. 

AFP. 

POS. 

AFF. 

TASK 

Acn. 

IPR 

SAI 

10 

14 

10 

I- 

37 

TASK 

ACHIEVEMENT 

-.32 

.15 

38 

AUTHORITY 

-.28 

-.30 

39 

AGGRESSION 

-.20 

-.22 

-.20 

40 

DtTERPERSCKAL 
^LA-^IONS 

ANXZEIY 

41 

-.18 

42 

TOTAL 
SAI  SCOKi 

-.21 

-.26 

POS. AFF. 
AUTHOHltY 
10  14 


99 


POS. AFF. 

AKXIErV 

10 

14 

-.20 

.23 

.19 

.19 

24 

107 


FOS.AFF. 
AGGRESS lOM 

10_  14 


116 


FOS.AFF. 
TOTAL 
to  14 

-.35 

.18 

-.14 
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H..MJU-  nnd  OrprvMlv* 
i»ca*<urt*a 


37 


18 


39 


40 


41 


42 


SAI 


TASK  ACH. 


sonmcc  comp. 

10 

14 

TASK  AOiir/E. 

.18 

TASK  ACM1EVI. 

70 

Dcmcssive 

-.30 

78 

nosTiu 

IPR 

79 

DEIUSSIVt 

87 

AUntOKITY 
HOSTIU 

.27 

-.38 

AUTHORITY 

bd 

DEFKESSIVe 

ANXim 

96 

HOSTILE 

AiaiEIY 

97 

OEPKESSm 

AccmsioK 

104 

HOSTILE 

AGCRESSIOK 

.15 

-.14 

ICS 

DePKESSIVE 

TOTAL 

-.23 

113 

HOiTIU 

TOTAL 

114 

DEKSSIVE 

SAI 


SAI 


10        14         JO  14 


10 


14 


-.69 

.14 

-.29 

-.50 

.24 

.23 

.15 

.15 

-.19 

-.25 

-.20 

-.25 

-.30 

-.29 

.17 

-.21 

-.35 

-.29 

.23 

-.15 

-.37 

-.33 

-.45 

-.17 

-.17 

-.21 

-.31 

.19 

-.53 

.29 

-.55 

-.16 

-.27 

-.44 

TOT.  SCORE 
10  U_ 


-.50 

-.33 

-.20 

-.39 

.32 

.15 

-.33 

.20 

-.25 

-.16 

-.42 

-.15 

-.15 

-.10 

-.50 

.14 

-.3ft 

-.38 

-.33 

-.2f 

-.1$ 

W?oni»lS  50:    rhm  Occup«lon«l  ValuM  Irtrlnitc  meMuras  *« 

positively  related  vlth  the  Sentence  •»!  Story  Tatel 
Coping  diaenslon  veesurce. 


TKSTXUWIirS: 


VAUUBLES: 


loa 

109 

110 

111 

112 
219 
220 
221 
222 
223 
224 
225 

2:^ 

2:7 
23: 


14 


15 


16 


17 


19 


20 


21 


27 


Occupational  V<lttae« 
Sentence*  eni  Story 
Completion 
Occupetionel  Velues. 
Intrlfiaic  Meesurei  x 
Sentence  nnd  Story  Toc«l 
Cop Ins  dlaeotiooe 

29  


OCC.  VAt.. 
ALTRIISM 
10  14 


"oCC    VAL"      OCC.  VAL.      nCC._VAL.      OCC.  VAL,  

"Sr^ict      XNDEP.      Tii^i^   self-satis   IKTEL.STIM  CREATIVm 


OCC.  VAL.      OCC.  VAL.      OCC.  VAl^ 
VARIETY 


OCC.  VAL. 
TOTAL 


10 


14 


10 


14 


10 


14 


TOTAL 
ATTITUDE 
TOTAL 
STAKCE 
TOTAL 
EMGAC£>iE>T 
TOTAL 

AID/AOVICE 
TOTAL 

COFIaC  EFF. 
TOTAL 
STAIiCE 
TOTAL 
EMCACEICNT 
TOTAL 
IKITIATIOK 
TOTAL 
AIU/ASVICE 
TOTAL 
SOLVKK 
TOTAL 

IWLEICSCTATIOII 
TOTAL 

oirrcoic 

TOTAL  E\  AL. 
OF  Ol'TCOJC 
TOTAL 

COPWC  EFF» 
TOTAL 

IKSTKUMKNTAT.ITIf^ 


.24 

.14 

.14 

.17 

.20 

.14 

.14 

i — 

i  -.16 

-.26 

.15 

-.14 

.21 

.14 

10 


14 


10 


10 


14 


10 


14 


.21 

.18 
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fit.  )  '  A  I 

v/MJAf:ir.         U  .  ..p  .1  l,.n  il  Vahiii 

liitrlntli  i»i/>«»if-«  X  SAI 


SAI 
TASK 

37  ACHIEVEMaiT 

38  Avraoiim 

39  ACCKESSION 
mmPEKSGIlAL 

60  HEUTIOKS 

61  ANXISTY 
TOTAL 

62  SAI  SCOU 


\U  ^Ji  

(H  f  .  VA K  " >    .  v/:  ._    J*  * JfJl^j, 

ALiHUSH       E'>r»Ki"lf.S   illU'Jlj— 

lO"       16  10        16        10  16 


17 


.35 

.34 

.2« 

.25 

.22 

.26 

.26 

-.61 

-.61 

-.26 

'.IS 

.20 

.15 

-.56 

.19 

-.17 

.19 

 —  —     ""t<i^        1/.  \u  \L  lA 


-.26 

-.20 

''.hU-'AlTs 
10  16*" 

-.37 

-.37 

-.27 

-.1« 

-.26 

-.16 

-.27 

-.23 

70 


•/  I  .  V/',. 


7H_ 


.35 

.16 

.33 

.20 

-.21 

.2* 

16 


.67 

.36 

.M 

.37 

-.32 

.56 

-.22 

.19 

.33 

.18 

-.23 

.19 

10  14 

.34 

.72 

.26 

.22 

.16 

.19 

HYPOIHESIS  53: 


229 


116 


S«DCCficc  Total  Potlclve  measure*. 


TOTAL  STOWf 
POS.  AFFECT 
TOTAL  SENT. 
FOS.  AFFECT 


16 

OCC.  VAL. 
ALTHmSM 
10  16 


15 


OCC. 

VAL. 

ESTHEIICS 

10 

16 

.18 

16 

OCC.  VAT.. 

IKDEP.  _ 
10  16 


17 


OCC.  V/L. 


16 


and 

Che 

19 

OCC. 

VAL. 

SELF- 

SATIS 

10 

16 

.16 

IKSTnU»CKTS: 
VARUBLES: 


20 


27 


Occupsclonal  Values  and 
Story  CoMplcclofi 
Occupaclonal  Values 
Intrlntic  %  Total 

Story  and  Total  S«aC«nc« 
Positive  Aff«ct  BMMiraa 

29 


OCC. 

VAL. 

ore. 

VAT.. 

OCf  . 

VAL. 

TOTAL 

iktel.<;tim 

a  «-ATivm 

VARIETY 

ItfTHINSlC 

10 

16 

10 

16 

10 

16 

10 

14 

.15 

.16 

HYPOTHESIS  54:  The  Occupational  Values  IntrlniU  aaaturct  vlU  b«  negatively 
related  vlth  Sentence  Total  Hostile  «nd  Depressive  Affect  and 
with  the  Story  Coopletion  total  Negative  Affect. 


IKSTRLnCirrS:  Occupational  Values  and 
Sentence  Cowpletion  rad 
Story  Completion 

VARIABLES'.       Occupational  Values 
Intrinsic  Measures  x 
Sentence  Totsl  Hostile  end 
Total  Depressive  AffecC 
and  Totsl  Story  Kegacive 
Affect 


SENTEKCE 

TOTAL 
113  HOSTILE 

TOTAL 
lU  DEPRESSIVE 

TOTAL  STORY 
230    KtCATr/E  AFF. 


16 

15 

16 

17 

19 

20 

71 

27 

29 

frr. 

VAt. 

OCC 

VAL. 

OCC. 

VAL. 

CCC. 

VAT.. 

OCC. 

VAL. 

OCC. 

VAL. 

OCC. 

VAL. 

OCC. 

VAL. 

OCC. 

A!T1»1T5M 

FSTHETTCS 

INOEP 

SEL7- 

SATIS 

IKTtL.STIM 

CREATIVITY 

VARIETY 

IKTRTKSIC 

10 

10 

14 

10 

14 

10 

14 

10 

14 

10 

16 

10 

16 

10 

14 

10 

14 

-.17 

-.15 

-.16 

-.14 

.23 

-.14 

.18 

-.16 
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<  > }  r^r*Yji  AH!  t  '>  «r  'J'  *  m  i/  am 


ir/rt/TiiKSis  y* 


7hf  ticcupatiim**]  Vai  »•  «  f/tili 
tti'ytttivdy  ri'jMti.l  with 


<  1r  w  III  uri  »  wJ  11 


STORT 
TOTAL 

219  STAMCS 

TOTAL 

220  EKAcemrr 

TOTAL 

221  IXITIATIOK 
TOtAL 

222  AID/ADVICE 
TOTAL 

223  SOLVER 
TOTAL 

224  tmEHEMTATION 
TOTAL 

225  oirrcoic 

TOTAL  EVAL. 

226  OF  OinCOME 
TOTAL 

227  COPDIC  EFF. 
TOtAL 

232  OlSTIItManALn 
Sm,  TOtAL 

108  jKirmnic 

TOtAL 

109  STKKX 
TOTAL 

110  VKUiom 

TOtAL 

111  AID/ ADVICE 
TOTAL 

112  OOnMC  E7F. 


l.'.SlHU'lINi'       Ounpullt.iKi!  ValuiH, 

VAhlAlitrS-        <ki««ri"t  J«n»I  V«Iur» 
^Kl^^nl*U  flic«i»urc«  x 
Scni'iicv  and  «»i'»ry  Total 


3rt 


AXSU.JA»h'.  nN.,IAit».K_ 

10      14_    io_  u 


10  14 


Y 

-.14 

-.14 

-.15 

-.14 

-.15 

.14 

-.14 

-.21 

-.18 

Ky?OIHESIS  56:    The  Occupational  Value*  Extrinsic  measure  will  be 

nes'ti.vety  reUted  with  the  SAI  Good  Coplos  "eaeure. 


ZKSTRinCMTS:  Occupationet  Value* 
and  SAI 

VARIA8LES:  Occupational  Vel««a 
Extrinsic  iieaaure  % 
SAI  Coo4  CopiOE 


18 


22 


23 


24 


25 


26 


28 


30 


SAi  GOOD  COP, 

>CASUR£S 

37 

TASK  ACHIEVE. 

36 

AUTHORITY 

39 

ACCRESSION 

OiTERPmaiAL 

40 

lEUTIONS 

41 

AMCIZTY 

TOTAL 

42 

SAI 

OCC. 

VAL. 

SUCCESS 

10 

14 

..J 

-.30 

\ 

.20 

OCC. 

VAL. 

SZCVXITV 

10 

14 

1 

-.15 

.30 

-.19 

-.3: 

.41 

.U 

-.2i 

OCC. 

VAL. 

OCC. 

VAI. 

OCC. 

VAL. 

PHESTICE 

ECON. 

R"t. 

SURSOllCD. 

10 

10 

10 

14 

I 

-.30 

-.35 

-.19 

■A 

.14 

-.30 

.21 

.15 

-.18 

-.23 

-.21 

-.17 

.33 

.20 

-.19 

-.44 

-.15 

.14 

-.27 

-.lb 

-.26 

-.14 

OCC.  vvu  _gcc.  va. 


10 


14 


10  14 


.15 

-.18 

.22 

-.15 

.34 

.31 

.25 

-.25 

-.17 

OCC. 

VAL. 

EXTRINSIC 

10 

14 

-.34 

-.22 

-.26 

-.22 

-.14 

-.19 

HVPOTIKSIS  58:    The  Occupational  V«lue«  l:^trir•ic  ncJturea  will  W  ncf.ativciy 
TcUted  VI  th  the  St  cry  Tctal  Poaitlve  Af£ect  n*?a*ure  and  the 
Sentence  Total  Positive  Affect  «eeaure. 


IKSlKr>«RTS:    O^rupat tonal  Valuef»  Story 
anU  Srntcnce  COMpletiOit 

V.NilUBLLS:       Occupitlrtrtftl  Value*  Eictrln- 

alc  fH».i-«urea  x  Story  a«d  Sen- 
tence Total  Poaitlve  AfCtct 


2:9 
116 


STORY  TOTAL 
ArVTv-T 
SFXTEKCt  TOTAL 
PCS.  ArFEi*T 


-.15 

2 

U 

tvr.  VAL. 
10 


10 


 ?8  

111  t/; 


10 


VAI  . 

IXTRINSIC 

10 

14 

-.16 
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fiJ*  '.I'  Mi  M  A  , 


.1AM  Ml 


t«{i'irlv«w  rii.iffti  .  ]  tb  '  <  tit  •  fK<   r         I  ii,n  Tfil  n] 
\\>  lili.   'f'li  't*>''l  I.<  ;»n     ) vc  Afnct  m*  £i>.ur4*«i  And  the 
SCi.ry  (..i»^leCli.n  iotJ)  r.<K^tl^c>  Affect. 


l!.Srf'U!*3.I'.      *f  .urt«tlon#l  Vrtlu.  «  and 
S'  nt'  ntv  r'-'.;»l»  ll«»n 

V/RfAKU'. :        fii.cMMtM  !,.n;<I  Valut  ■  exirtn- 
hit   X  Sittlimc  T<«tal  lluMlilr 


22 


23 


10 


10 


14 


14 


rrr,  VA! . 
Mi  1/. 


2#) 


2A 


SI'Ki  inr,i}^    AS\frf,  IAj>.<; 


10  14 


TOTAL 
113  HOStIU 

TOTAL 
114  DERESSm 

.15 

-.20 

TOTA!.  STOTY 
230   JiECATIVE  AFFECT 

.18 

10 


ore. 

VAI.. 

10 

14 

hr^FOTHESIS  60:    The  sCaCus  lev«l  i>*cturet  of  Occupational  Aspiration^ 
Occupational  ExpccttCion,  and  Tducationsl  Aspiration 
will  be  n'.^atlvely  related  with  the  Story  Total 
Coping  Oi-^naion  awaaurea. 


INSTWTWKTS: 


VAK  TABUS: 


Occupaiioral  Interest  Inventory 
•nd  Story  Completion 
Occupational  A*iplratioo» 
Kcupitional  Expectation  and 
MuC4tional  Aspiration  ft  Story 
Total  Cifping  pimmalon  aeaaurca 


OCC.  DCT. 


219 


STAI.Cg 


10 


14 


720 


:al 


10  14 


OCCtPATla:AL 

ASPI1U7I0K 

.20 

OCCUPATIONAL 

.21 

52* 

EXreCTATIOH 

EDUCATIONAL 

.17 

36* 

ASFIRATIOK 

.21 

221 


T(/rAL 


TOTAL 


IKITIATIQN-  AID/AaVICE 


10 

14 

.14 

.16 

10 


14 


223 


TQTM.  

SOLDER 


10 


14 


224 


IMPLE.^^T. 
10  14 


225 


01  Ti;o>£ 

lU  14 


226 


TOTAL 


EVAL.OJfC. 
10  14 


227 


TOTAL 


<.0P.  EFF. 
10  14 


232 


TOTAL 
10  14 


HYPOTHESIS  61: 


The  status  l€vel  laesaures  of  Occupational  Aspiration^ 
Occupational  ExpcctsCion,  and  Educational  Aapiratlon 
will  be  nsgatively  rel«t«d  with  the  Story  Total 
Coping  Dicenaion  aeaaurea. 


to< 


TOTAL_ 


10 

14 

31* 

OCaPATIC^AL 
ASPlRATIOe; 

.15 

32* 

cccvpatio\al 
explctatig; 

36* 

EDl'CATIOJJAL 
ASPIRATIOK 

109 


TOTAL 


10 


14 


110 


TOTAL 


111 


TOTAL 


EKCACE.MENT  A 10/ ADVICE 
10       14        10  14 


112 


TOTAL 
COP.  EFF. 


14 


D3STII19CMTS;    Occupatic 'al  Interest  Itt^ntory 
and  Story  CoiRpleCion 

VAXIABLCS:       Occupational  Aspiration^  Ex* 
pectation»  and  £di*carioB«l 
Aapi ration  x  Sentence  Total 
Coping  Dinension  ■easuree 


*Refiieaiter  that  theae  Variablea  arc  reversed.  Thua 
any  corrclationa  involving  thea<  Variables »  if 
positive  are  actually  negative  correlations  and»  if 
negative »  are  actually  positive  correlations.  That 
ia»  tli«  lower  the  nunib^r  the  higher  the  aspiratKm 
nr  4£xp«(.'tation  level  and  vice  veraa. 


HYPOTHESIS  62.    The  statuf  level  inei>ures  o£  Occupational  As^iration» 

Occuoatior.al  Expect* '.icn^  and  cduc<)Clonal  A^pir^tion  will 
be  nej^tivety  relacei  with  tne  SAI  Good  Coping  ttcisurcs. 


OCCrPATlOXAL 
31*  ASPlRATtOK 

OCCl'PATlOKAL 
3:*  CXPEtTATIOH 

EWVJkTHtsAt 
3t»^  ASPlRATtOK 


3a 


39 

SAI 


40 


SAI 


TASK 

AIT 

oum 

:pk 

ak\:i:tv 

Tin. 

SCORE 

10 

14 

10 

u 

10 

IC 

14 

10 

10 

.15 

.1$ 

.:3 

.37 

- .  ?i 

.18 

.n 

IXSTKlneilTS: 


VARIABLES: 


Occupational  Interest  Inven- 
t.«ry  and  SAI 

<V:cup.iti«:»nal  Aspiratic«» 
(Vcur<ttii^nal  Cxpcrtation^ 
and  CJuLXtionai  Ai^piration  k 
SAI  Good  Coping  Measures 


*j(«<mcr;her  that  lhe»«  Variables  ere  reversed. 

ltm:t,  env  corral  at  I.t.s  invi^lvin^  these 
\.-tr{.*t<tt<s,  if  ;%o]iiti\ti  jre  ^ctu^lly 
n<»rt^«'tv^  Cfc«ri'i-l.UUMtK  .ind,  l{  w native,  are 
•Kttntlv  positivt*  c.Mrtl.ttion^.    Ihjt  in, 
th**  Itwr  the  r!t»m**fr         hifihvt  the  anplra- 
tit'n  .tr  t\|*Cfc't.iHi"n  Wwl  end  vlci!-  vcrita. 
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If. pur  ^ 


WmntKSfS  64-    The  *»t«ffi*  Iiv  I  ttn  HMttti  h  of  fM  mpni  ImH/iI  Anpf  r«i  l<m, 

Tolal  Positive  Affitt  m^mHure  and  Ihe  Sentence  O^mpXttion 
Tulsl  PoMltiv*  Affect  ■essurss. 


VAHlAHU.St 


noMviiifonul  Inc»riHt»  lnvcniory 
f>tory  fln.J  s»iu«ni.»  0«iipl<tlon 

K4iu«tl'.n«I  A  pimtioR  %  Total 
iiory  rttMJ  S*nltnce  Posltlvs 
Affect  utaHure* 


2?f 


1U 


STOWf  TOT, 


10 


O0CmTI4VAL 

ASffKATlCB 

OCCUPATIONAL 

32* 

eXRCTATION 

encATiouL 

'.14 

34* 

ASriMTIOt 

Sf3.T. 

TOTc 

10 

14 

•.IS 

-.24 

HYPOniESIS  W:    The  atatu*  l«vel  ■e*»ore«  o£  Occupational  Aspiration, 

Occupational  Expectation,  and  tducatlonal  Aspiration  vlll 
be  positively  related  w-th  the  Sentence  Completion  Total 
Hostile  and  Depressive  Affect  meaiutes,  and  the  Storjr 
Collet  Ion  Total  Negative  Affect  neaaur** 


*ll6mciiiber  that  the»e  Varlablea  are  reversed .  TWna, 
•ny  corrclatlona  InvolvlnK  thrke  Varlablea,  If 
positive  arc  actually  n^i^atlve  corrclatlona  and.  I* 
negative,  are  actually  poaltlvt  correlatlona.  That 
la,  the  lower  the  nunbcr  the  higher  the  as*-  'oft 
or  expectation  level  and  vice  veraa. 


INSTItU)C:;TS:    Occupational  Tntereat  Iwfeotory 
VARXAILES:       Occupational  Asplratioa, 
Uucatlona!  Aspiration  x 
Sentence  Total  Hostile  m4  Total 
Depressive  Affect  aeastiTca  tmd 
Total  Story  Hefatlve  Affect 


113 


TOCAt 


114 


230 


10 

14 

10 

14 

OCCVPATIOKAL 

-.14 

31* 

ASPZXATIOK 

OCCUPATIOKAL 

.14 

32* 

EXFECTATIOEI 

EDUCATIONAL 

34* 

ASmATIOH 

STORY 

10 

14 

-,15 

-.14 

-.18 

-.U 

♦ReoeiBber  that  these  Varlablea  are  reveraed.  Tlwa, 
any  correlations  Involving  these  Varlablea,  If 
positive  are  actually  negative  correlations  md.  If 
negative,  are  actually  positive  correlatlona.  That 
Is,  the  tower  the  number  the  higher  the  aaplratloB 
or  expectation  level  and  vlca  veraa. * 
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Vti"    wiJi  bv  p'/Hjt!/*'  r«  Kill  *n'ii*,p*.      s  n  •  i»  U»«   inirltii  fc 


V/XIAK)  ";:        (kcti;>Ailiinal  Intrinilc 


15 


16 


17 


19 


10  14 


2 

MAT>i 

ACHIEVEHEKT 

3 

R£/DINC 

ACHIEVKIC71T 

C.F.A. 

ARS 

5 

TASK  ACHIEVE. 

ftRS 

6 

ALTHORIIY 

BUS 

7 

IPR 

BRS 

8 

IMPLEJCJrrATIOU 

BRS 

9 

SCLF-ASSERTIGK 

BAS 

10 

IMTIATIOS 

BRS 

11 

SOLVER 

BRS 

12 

ACCItESSlGR 

BRS 

13 

AMXim 

.15 

Of/,.  y>i 

10  14 


-.19 

.  VAI.. 
INDhP. 


rt/..  VAl.- 


'>1 


77 


79 


14 


.24 

.15 

.18 

.15 

10 


-.19 

-.17 

Jg  C.  VA!  .     _^*«.^  VM^i    J i  jL^'  . 

'.)lV-sa its    ijn»  •  /sTiM  fJi^ATlV UI 

10  lO        14      JO  ^4_ 


.14 

.14 

.15 

.23 

.18 

.20 

.24 

.16 

.20 

.20 

.21 

.26 

.16 

(flf.  VAl. 


10 


14 


.18 

.20 

.17 

.15 

.18 

ijrr.^AU 

IMKINSIC 
10  14 


.27 

.17 

.24 

.17 

.16 

.14 

.16 

HYPOTHESIS  67:    Th«.rc  will  b«  negative  rcUtlomhlps  between  the  Extrinelc 
Occupational  Valuea  and  the  Criterion  aeasurea. 


nSSntUKQtTS :    Occupational  Values, 

Achievement »  IKS 
VAKZA8LES:       Occupational  Extfflaaic 

Values  X  CriteriMi  «e<aurea 


18 


SUCCESS 


ACnlEVE^^ZKT 

2 

ACliIEV2?CVT 

3 

IiEADXVC 

ACHIEVEYOiT 

4 

C.P.A. 

BRS 

5 

TASK  ACHIEVE. 

bRS 

6 

AUTHCRm 

LRS 

7 

IPR 

BRS 

6 

ntPLEMENTATIOS 

BRS 

9 

SEL?-ASSERTICW 

BKS 

10 

IKITIATIOM 

BRS 

11 

SOLVER 

BRS 

12 

ACCRCSSIOH 

6KS 

AKXIETY 

;q  14 
 1  


-.14 

-.18 

22 

OC^.  VAI.. 
SECVRITV- 
10 


OCC.  VAL. 
?;tESTIG£ 
10  14" 


24 

OCC.  VAU 
£CCfi>.  WET, 
;0  14 


25 

_CCC.__VAU 
SfRFOirP. 
10  14 


?6 


-.18 

-.17 

-.16 

-.16 

-.14 

-.14 

-.16 

OCC.  VAL, 
ASSr<:lA7ES 
10  14 

-.14 

  28  _ 

OCC.  VAL. 


-.11 

-.10 

-.14 

30 

_OCC^  VAL^ 
EXTRUiSiC 
10  14 


-.27 

-.17 

-.23 

-.17 

-.16 

-.14 

-.15 

Ir'UVkP  "J 


inv<ii(ory  iind  Aclili  vrin^Bt 
VAKLABl.f.S'       (ni«jp    loiirtl  AHpl  ration*^ 

X  Critcrlofi  M«Mir«fl 


31* 


32* 


36* 


QOC.  VAL. 
OCC.  ASP. 


OCC.  VA1.. 

ncc.  FJCP. 


ACHiEveierr 

HATH 

ACHieVEICNT 

ACMIEVEICMt 
C.P.A. 
BSS 

TASK  ACHIEVE. 
BBS 

AUTHORITY 
BP.S 
IPt 
BUS 

IMPLE>CKTATI(1I 
BKS 

SEiF-ASSERTION 
Bits 

10  IMXTU7I0K 
BBS 

11  soum 

BBS 

12  MXMtSSim 

m 

13 


2 

3 

5 
6 
7 
8 
9 


-.19 


-.30 

-.27 

-.37 

-.26 

-.17 

-.16 

OCC.  VAI.> 
KP.  ASP. 


10 


It 


-.41 

-.26 

-.46 

-.68 

-.23 

-.14 

♦teaetnber  that  theae  Varlablea        reversed.  Thua, 
an/  correlation*  Involving  thes*  Varlablea,  It 
positive,  are  actually  negative  correlatlona  and.  If 
negative,  arc  actually  positive  correlatlr.ia.  That 
ia,  the  lower  the  number  the  higher  t*-e  aspirctioa 
or  expectation  level  and  vice  vera*. 


_  ,      -  mSTRCJCKTS *    Occupational  Interaat 

HYPOIHESIS  69:    There  vlU  be  negative  relatlonahlpa  between  the  Occupational  Inventory.  Acbleve-«it  US 

Int«reat  diacrepancy  score  and  the  Criterion  ■canirea.  VARIABLES:       Occupational  Intereat 

Olacrcpancy  x  Criterion 
neaaurea 

34  3S 

OCC.  IKT^  OCC.  I»T. 
EX?. /ASP.  OCC. /ASP. 
10       U       10  U_ 

ACBIEVEHEKT  |  !T 

2  M/ITH  '-^^  

ACHIEVEHE35T 

3  REAODiC  ''^^  

ACHIEVEMENT  | 

4  G.P*A.  -|  

BRS 

5  TASK  ACHirrt.  |  

BKS 

6  AirrKORlTY   

BBS  ' 

7  IPR  _    

&BS 

8  iK?LE*«irrATroN       .  --  

BBS 

9  SHLP-ASSERTIOM   i  

BSS 

10  IXlTIATlOli   ^   4  . 

BBS 

11  SOLVER   1  

BBS 

12  AGGRESSION  |  

■BS 

13  AUXtm  I  I    


-675- 


1 1<  t'ftr  1 


VAh  I A  SAl  (miJ  < '>ptnK  mi*««ure« 

X  Lrtierlun 


V 


18 


ACrfUVeiCSfT 

mmi 

ACTrrevTcrr 

C.P.A. 
BRS 

TASK  ACHIEVE. 
BRS 

ALTHORITY 

mts 
im 

SRS 

8  iMPLEMZtiTATIOK 
£RS 

9  SElJ-ASSERTiOK 

fins 

10  INITTATIOS 

11  SOLVER 
&RS 

12  ACGRESSIOK 
BRS 

13  ANXim 


«»/.  J 

TASK 

ACM. 

10 

14 

.14 

.31 

-.16 

-.16 

.16 

.15 

.26 

.26 

.20 

.IS 

.22 

.26 

-.16 

.16 

.14 

'AI 


Cai 


47 


10        K        Kl  14 


.17 

.24 

-.43 

-.31 

-.43 

-.24 

-.32 

.24 

-.19 

.19 

-.17 

.16 

-.19 

-.18 

-.16 

.15 

-.18 

-.15 

-.25 

-.20 

_1:AL 


10 


14 


.39 

.21 

-.15 

.28 

-.36 

-.19 

.36 

 VI  


10 


14 


.24 

.42 

-.37 

.19 

.15 

.19 

.18 

.14 

-.14 

.14 

_J.AI  

TO-fAL 


14 


.25 

-.21 

-.19 

.24 

.22 

.17 

.15 

.21 

-.26 

-.19 

HYPOTHESIS  72:  There  will  be  a  positive  relationship  between  the  criterion  iMJsorea 
end  the  Sentence  Cottplttloi  coping  style  varlsbles  In  the  different 
ereas  of  behevlor. 


INSTRUMENTS:    Sentence  CoMplctlon-Achleveaent 
BRS 

VARIABLES:       Stence  x  Criterion  Beeettres 


100 


STANCE  _ 
AGGRESSION 
10  __14_ 


83 


92 


ACEIEVeiCMT 

2 

MATH 

ACRieVEHEST 

3 

I£ADZKC 

ACHIEVEMIIT 

4 

C.F.A* 

BRS 

5 

TASK  ACHIEVE « 

US 

6 

AUTHORITY 

BKS 

7 

1?R 

BRS 

& 

I>4PLE?tt>TATI<W 

BRS 

9 

SEIF-ASSERTIOK 

10 

IKITTATION 

BRS 

;i 

SOLVER 

BnS 

12 

AGGRESSION 

BRS 

13 

ANXIETY 

.17 

AtrfHORinr 

10  14^ 


.23 

.15 

.14 

STMiCE 
ANXIETY 


10 


14 


.14 

STA^C£ 


65 


IPR 


10 


14 


TASK  ACU 


_10_9_ 


IC 


14 


-.16 

.14 

-.17 

STAXCE 
TOTAL 


10 


14 


.17 

.19 

.17 
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VAKIAWJ'.S:       fciiK«K'^  nt  «  Crit»frtcii 


101 


91 


75 


no 


jtfx;KF.-.':TflN 
10  14 


10  14 


ANxunr 


IFK 


TAhK  ACM. 


10 


ACHIEVCHOrr 

mm 

ACNUVEMDrr 
KCAOmC 

AcniEVEifarr 

C.f.A. 

TASK  AcnievE. 
us 

AuriiOitm 

BUS 

IP* 

BRS 

8  IMPLEM9ITATIGH 
BRS 

9  SELF-ASSERTION 
BRS 

10  INTTIATICIi 
BRS 

11  SOLVES 
BSS 

17  ACCIESSIOH 
BRS 


-.14 

14 


10 


.17 

.15 

10 


14 


TOTAL 
10 


14 


HYPOrUESlS  74:    There  will  be  a  poslttve  reUtlonehlp  b«c«een  the  criterion  aeuuW 
and  the  Seocence  CoopUtlofi  coping  etyle  verlabUa  In  the  different 
ereee  ot  behevior. 


iKSTIinCtiTS :    Sentence  Co^pletloM* 
Achieveiaent  BXI 

VARIABLES:       Aid /Advice  < 

Criterion  ateeuree 


102 


85 


94 


76 


67 


111 


AID^Ar/TCi    ATd/ADVICE    AIO/APyiCE    AID/AmaCE    AID/AWICE  AID/ADVICI 


ACGRESSIOX 
10  14_ 


AUTHORITY 
10  14 


ANXIETY 


IPR 


10 


14 


ACHIEVEM»T 

2 

MATH 

ACHIEVEMEKT 

3 

READING 

ACHIEVEMENT 

4 

G.P.A. 

BRS 

5 

TASK  ACHIEVE. 

BRS 

6 

AirrHORlTY 

SRS 

*? 

I?R 

BRS 

8 

I^IPLEKESTATIOK 

*.kS 

9 

SELF-ASSEMlOli 

BKS 

10 

DilTUtlOK 

BRS 

a 

SOLVER 

BRS 

12 

ACCRiSSXON 

BRS 

13 

AKXIETY 

-.14 

-.14 

10 


TASK  ACH. 
10  14 


10 


14 


.17 

.14 

.16 

\  

.16 

.17 

.21 

.18 

.18 

.17 

.17 

.15 

.15 

-677- 


IN  .JMt  IK'.TS: 
V>IIIABI>:S: 


*<•  nit  lii  '  r.»«i  pit  1 1  i»n. 


^8 


117 


10  1<» 


T«)TAt. 


10 


ACi  iEvi:*wr 

2 

MktH 

ACIfir/t*<EIIT 

3 

ItCAOZ^C 

ACHlEyetSNT 

4 

C.f.A. 

ms 

$ 

TASK  ACH. 

ns 

6 

AirmoRm 

vs 

7 

in. 

MS 

8 

i?i7LE:«:rrATi<w 

9 

S»£!X-ASSE1tnOS' 

BRS 

10 

I!:iTIATICII 

BUS 

a 

SOLVER 

BRS 

12 

AGGRESS ion 

BRS 

n 

AStXIETY 

-.17 

-,17 

.15 

.20 

.18 

-.15 

.19 

.21 

.15 

.15 

.14 

.16 

-.10 

.15 

.15 

.16 

.13 

.19 

.U 

.18 

HYPOTHESIS  76;    Tiiere  will  b«  a  positive  xeUti&nstiip  between  the  S«iiCeoc«  IKSTRUHEKTS:    Sentence  Coapletioa* 

Coapletioo  attitude  aeasures  and  the  criterion  aeasyrca.  Achieye«tnt'3RS 

VARIABLES:       Atritude  it  Critcrlos 
aeesurea 

 8?  91  73  64  108  __ 

ATTITbg£       ATTtTV^S       ATTiTCD^      ATTITfSE  ATTITUDE 


IQ       14       l&       U       10       14       10       14       10  14 


ACHI£VE^£)iT 
2  MATH 

..22 

.21 

ACHIEVEJCTT 
3  READDCC 

-.15 

,  -.16 

ACHIEVEKEMT 
4  C.f.A. 

-.18  .19 

US 

5    TASK  ACR. 

.17 

.14 

BUS 

6  ALTHORITY 

BRS 

7    IPR  .IS 

.15 

.15 

BRS 

8    IMPLE>ffiS7ATI0!l  .17 

.16 

9    SELF -ASSERTION 

■ 

BKS 

10  TMTIATIOM 

-.!4 

.15 

BRS 
11  SOLVER 

-.15 

i 

BRS 

12    ACCKESSIOW  -^5 

-.'i6 

.18 

.18 

.20 

';r> 

13  A9(XIETY 

.17 
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liyPOTllESIS  77'    There  will  be  a  po^ltivi  n*1  niioimhf^  bvtwt on  the  Svnirncc 

Cdhplclloi.  pOMltlv*.  nfftct  viiriiiblci*  -ncl  the  criterion  mc«uurti. 


A'  hl(  VI  mf  nt*HKS 
VARlAJil.KS:       Scnl«  nvf  P«»h1iIvc  AffaCC 
X  Criterion  nwiiiurei 


107 


90 


99 


ACHIEVEHCNT 

2 

HATH 

ACIlJEVCMeXT 

3 

KEADIHC 

ACHIEVEHEKT 

4 

c.r.A* 

BUS 

5 

TASK  ACH. 

BRS 

6 

AUTHORITY 

BXS 

7 

IPR 

BRS 

a 

imflemektatigh 

BRS 

9 

SELF-ASSERTICIC 

&RS 

10 

DilTXATION 

US 

11 

SOLVES 

ns 

12 

AGGRESSION 

m 

n 

AUXIETY 

POS,  AFF. 
ACTRF'  ^lOtJ 
10  liL 


IH/,  AfK 
AlTHORl  fY 
10  K 


POS.  AFF, 
ANXIi:  . 


.21 

.15 

.23 

rfVPOIHESlS  78a;    There  will  be  a  negative  reUtionthlp  between  the  Sentence  Cowpletlon 
Hostile  and  Depressive  Affect  v«rlebl«i  and  the  criterion  neasuret. 


INSTHUMEKTS:    Sentence  Complatloo, 

Achievement 
VARIABLES:       Sentence  Hottlle  and 

Depressive  Affscta  x 

Achievement 


ACHIIVE.       ACHIEVE.  ACHIEVE. 
KATH  RL.\DIKC  G.P.A. 


104 

HOSTILE 
AGCRESSIGN 

.U 

DEPRESSIVE 

-.17 

105 

AGGRESSION 

HOSTILE 

.14 

87 

AOTHORIT^   , 

DEPRESSIVE 

88 

HOSTILE 

96 

AUXlLlV 

DEPRESSIVE 

-.15 

97 

ANXIETY 

HOSTILE 

78 

IPR 

ntPRESSIVE 

.20 

79 

IPR 

HOSTTT^ 

-.18 

69 

TAS<  ACHIEVE. 

DEPRESSIVE 

1 

70 

TASK  ACHIEVE. 

TonrAL 

f  

i 

113 

HOSTILE 

114 

TOTAL 
DEPRESSIVE 

.16 

-.17 


-.15 


ERIC 
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ncmt  3 


WP(Jril£SiS  -IhiTc  will  be  d  m^.ilWc  rt  Ifltlon  ihlp  betwtcn  the  Scnt<ncc  CotKpletlon 

Hostile  anU  Deprtfc»lve  A.fcct  virliblot  and  the  criterion  fieaHuret. 


STACK  TII 


JN'-.TU'MKJjrS:  b^niime  Ctfnplttl«'n  -  BRS 
VARlAnlXS:        S<  ntcnct  Uomllcund 

Dfpri'ttnive  Affect  «  BRS 


10 


1? 


13 


HOSTILE 

104  ACCRESSION 
DEPRESSr/E 

105  AGGRESSION 
HOSTILE 

87  AUTHOR m 
DE?RFSSr/E 

88  AUTHORITf 
HOSTILE 

96  ANXIETY 
DEPRESSIVE 

97  AKXIBTY 
HOSTILE 

78    I  PR 

DEPRESSIVE 
IPR 

HOSTILE 
TASK  /jCH. 
DEPRESSIVE 
70    TASK  ACH. 
TOTAL 

113  HOSTILE 
TOTAL 

114  DEPRESS  r/r. 


79 
69 


10  H 


A'TIKmiTY 
10  14 


BRS 


IMPLEWl.T,     SELF -ASST. 


10 


-.19 

-.14 

.19 

.19 

10 


10 


.19 

.18 

.16 

14 


.15 

.14 

IWlTlATIfK 
10  \U 


lA 


Ar/'..<h^slow 

10   


ANXIETy 


•.15 

.20 

.16 

.15 

.17 

.16 

.18 

.23 

HYPOTHES  S  79:    The.«s  will  be  a  positive  relationship  between  the  criterion 
oeaaurei  and  the  Story  Coinpletlon  coping  atyle  dtoeitaldna. 


XHSmffCMTS: 


VARIABLES: 


Story  C<Mitpl«tlon, 
Ach i eveoe n t * BKS 
Stance  x  Crlteriott 
■eaaurea 


205 


219 


ACHIEVE}2NT 

2 

MATH 

ACHIEVEMENT 

3 

READING 

ACH1EVE>ENT 

4 

G.P.A. 

BRS 

5 

TASK  ACH. 

BRS 

6 

AITHORITY 

BRS 

7 

IPR 

BRS 

8 

I>7LEME:rrATI0N 

BRS 

9 

SELF-ASSERTION 

BRS 

TO 

INITIATION 

BRS 

11 

SOLVER 

BRS 

12 

ACCRESSiON 

BRS 

13 

A.NXIETY 

-.16 

-.16 

-.19 

-.17 

-.14 

-.36 

-.29 

-.14 

-.27 

-.14 

-.26 

-.18 

-.33 

STAKCC 
TOTAL 
10 


1^ 


-.18 
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STATE  XII 


llYWnttJSIS  HO:    TlMTi.  win  be  a  p',«ltJvi'  r.  lutSon*.!.!?  bi  twoen  th**  crlurlon  MMuret 
•ntf  the  r.tory  On^lcllon  <.«»ptiiK  ttyU  dl«i:ii«l'»fi«. 


INSTKIMENTS:     Story  Cmflplctloil 
Atbit  vci»ent-BRS 

VAKIABLES:        EnK«K«"»«-n^  « 

Criterion  mfvW 


150 


17g 


164 


192 


136 


172 


206 


Story  3        Stor/  ^ 


10  U 


Airny>HrjY 
10  \u 


ACHIEVEIOIT 

2  MATH 

3  UADIKC 

ACBievEMnfr 
as 

5  lASK  ACH. 

ns 

6  ALTHOItm 

7  in 
BUS 

8  IMPIEMESTATIOII 
BRS 

9  SELF-ASSERTION 
BRS 

10  IKITIATION 
US 

11  SOLVER 
BVS 

12  AGCRESSIOH 
BUS 

12  AiaiETT 


.15 

_8torY  4        Story  6 


Story  2 


10 


10 


10 


14 


|.A  -  TA_ 


10 


14 


10 


.14 

14 


-.14 

-.14 

HrPOrWSIS  si:    Thtr*  will  be  a  po«Ulv«  reUtlonthlp  b«tw«««  th«  cri»riOB 
•••cure*  cod  the  Story  CompUcloo  coping  ttyl*  dl»«o«loM. 


DtSTKUMENTS: 


VARIABLES: 


Story  Co»pletloii» 
AchlevcMent'BBfl 
InitiACios  11 
Critarion  n^eMirM 


10 


U 


ISI 


story  3_ 


AGCRESSIOK 
10  14 


179 

Stcty 

10  14 


165 


193 


137 


207 


Story  4        StoryJ  S|£aJ  iS2SU  


ANXIKTY 


AHXIETY 


IFR 


KA  -  TA 


221  _ 
IWITIATIOH 

TOTAL.. 


10 


14 


10 


14 


10 


14 


10 


14 


10 


10 


ACHIEVEMENT 
MATH 

ACHIEVEMENT 

READIKC 

ACHIEVEMENT 

G.P.A. 

BRS 

TASK  ACH. 
BRS 

AUTHORm 
BRS 
I?R 
BRS 

IMPLEHENTATKW 
BRS 

SEtF-ASSERTICM 
BRS 

nilTUTlON 
BRS 

SOLVER 
BRS 

AGGRESSION 
BRS 

ANXieiY 


-.14 

-.15 

.16 

.14 

-.14 

-.15 

-.17 

u 
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\  UK'S  TAHI  IS  or  SKKti  It  AM  MmKilAUONS 


M/f.F.  Til 


iiYPOTUKSIS  b2-    ThiTfe  will  U  ^  poult!/'   ri  1  it  J  or -(hip  bt  twrei  n  ihc  crU'rion 
rac«fcurc»  and  c^i*:  Story  C.i»upJ*tlon  copliiR  '•tyU  Uf im nMtonti. 


IS2 


ACHimrCNT 
MATh 

ACIIIEVE«NT 

ACHlSVEfeNT 
C,?.A« 
KS 

TASK  ACHI£VE. 
BKS 

AUTHORITY 
BRS 
IPR 
BUS 

IMPLEMEMTATIOH 
BUS 

SELF-ASSEKTIOH 
BRS 

10  INITIATIOH 
BRS 

11  SOLVER 
BRS 

12  AGGRESS lOM 
BRS 

13  AKXIETY 


Ar/;Kh':s!ON 

10 


I  ftp 


"  5 


10  14 


Story  A 
iO 


19A 


AWXiRTY 


10 


.21 

138 


Story  ft         *>r"ry  2 


10 


14 


n:STmfMi:NTS-    story  Cowph  lion, 
Ai  hi/-vi  mcnt-KHS 

VARTAHl.i:r>:       Ald/Advlv*  x 

Criterion  taeMures 


124 


A  -  TA 


I  A  *  TA 


10 


14 


10 


14 


22? 


Story  7  _JLi£rAL 


MD/AIJVICE 
10  14 


.15 

Kr?OTRESIS  83 i    n.ere  will  be  a  poaltlvc  relationship  between  the  criterion 
aeacurea  end  the  Story  Conpletlop  coping  atyle  dlnenalona. 


IHSTRUWKTS: 


VARIABLES: 


Story  COBipletlon« 
Ac'iievement-BRS 
Solver  X  Crltsrlon 
Meaurea 


153 


181 


167 


139 


125  _ 


209 


Story  3 
AOCRESSXON 

10  ,    14  _ 


Story  5_ 


ACHimJOIT 

2 

HATH 

ACHiEVEMarr 

3 

READING 

ACHIEVE1CNT 

4 

C.P.A. 

BRS 

5 

TASK  ACH. 

BRS 

.17 

6 

AtrrHORITY 

BRS 

7 

I?R 

BRS 

8 

I>IPLEMENTATI0K 

BSS 

9 

SELF-ASSEKTIQN 

BRS 

10 

DJITIATION 

BKS 

U 

SOLVER 

BKS 

12 

ACCRESSiON 

BRS 

13 

Mcxim 

AtTHORITY 
10  14 


Story  4 
AKXIETY 


223 


Story  6  atory  2  Story  I  Story  7  SOLVER 
ANXIETY 


IPR 


A  -  TA 


10 


14 


-.14 

.14 

10 


14 


10 


14 


KA  -  TA 

10  14 


TOTAL 

liO  14 


.14 
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rKFMAWY  TAhlKS  OK  SlUHKif  ANT  rWHKI>Tl«»'i 


_STAf,K  JH 


HYKflllRSlS         Th^rc  will  he  •  poHltlvf  rrli.t<n„Mhlp  Wtwi*  n  the  crlterloii 
M«iiur«t  »nd  thf  Story  CumpUtlon  coplnt  -tyle  dl«-n«Ioii». 


154 


182 


16S_ 


196 


140 


126 


210 


IN'-.lKUMKlilS: 
VARUHLKS: 

224 


Story  Di«»pU*tloo, 
Acl»ii-vi"w»t-bKS 
]tnp}f'nK  nttlion  K 
Crlttfrl"« 


Story  3         St.^ry  5  ^tor^ 


AfiCKESSIOW 


ilCHICVDOT 

2  IMTB 

AcnievncHT 

3  UADIKC 
ACtHZVDCHT 

4  C.P.A. 

nts 

5  TASK  ACHIEVE. 
IRS 

6  AimmJTi 
ns 

7  iPR 
BUS 

a  IMPLEKDITATIOM 
BUS 

9  SELF-ASSERTION 
BR5 

10  DdTUTION 
BSS 

11  SOLVEI 

Bas 

12  ACCBESSIOM 
BBS 

13  AMXirrr 


.18 

.15 

AimiOHlTY 
10  14_ 


ANXIETY 


Story  6        Story  2        Story  1 


ANXIETY 


IPB 


TA 


5tory  7 
NA  -  TA_ 


TOTAL, 


-.14 

10 


14 


10 


.16 

14 


10 


-.14 


.16 

.16 

14 


10 


14 


10 


14 


HfFOnCSlS  «5:    There  vlll  he  •  po.lclve  rel .tion.hlp  b«twwn  th«  criterion 
ocssure*  and  the  Story  Coiipletlon  coplag  »tyl«  dlatnsloiit. 


iMSTBUWirrs 


VABUBLES: 


Story  CoMpletlon* 
AchieveMnt-BiS 
Outcoa*  n  Criterion 
■eseuree 


_155 


183 


169 


197 


141 


127 


211 


10 


11 


12 


13 


Sforv  3  Story  5  Story  4  Storv  6  Story  2  ...  Stor^,l 
— - —  • —    —         — «  Tf«.  A  '  TA 


ACCRESSICK 

10  14_ 


ACHIEVE»Ei)T 

mtH 

ACHIEV£>ffiirr 
READIKC 
ACHIEVEMENT 
G.P.A. 

brs 

task  achieve. 

BRS 

AUTHORITY 
BRS 
I?R 
BRS 

IMPLEXTNTATION 
BRS 

SiI.F-AS$£RTION 
BRS 

DilTIATlOM 
BRS 

SOLVER 
BRS 

AGGRESSION 
BRS 

ASiXICDf 


.20 

.15 

.17 

.21 

.18 

AUTHORITY 
10  K. 


NXIS1Y_ 


AKXI£TY_ 


IPR 


10 


14 


-.18 

10 


.16 

.15 

Story  7  _ 
»A  -  TA 


_22J_ 


OlTTCO?g_ 
TOTAL 


10 


14 


10 


14 


-.15 

-.14 

10 


14 


.14 

-683- 


VARlAKLKb- 


St..ry  C,»,..pli  tl'»n, 
A'  hi*  vt  «m  nf  UKS 

K  CrlltrJon 


15^ 


Ihf. 


no 


19« 


U*2 


Story  j  • 


10  U 


10  14 


ANXit-ry 

10  li 


ACHlEVEMESrr 

2  MATH 
ACMIEVtMCrr 

3  KCADEKG 
ACRTEVEMQiT 

4  G.P.A. 
MS 

5  TASK  ACH. 

6  AlTHORITf 
BXS 

7  I» 

BUS 

8  IMPLEMENTATION 
BRS 

9  SELF-ASSERTIW 
BRS 

10  BCITIATION 
BRS 

11  SOLVER 
BRS 

12  AGGRESSION 
BRS 

13  AKXim 


10  y» 


.14 

HI 

.19 

.17 

A  -  1 A 
10  14 


712 


726 


Sr..rv  / 
KA'  -  TA 


KVAL.Oinn, 


10 


-.19 

14 


10 


.16 

.IS 

14 


.14 

HYPOTHESIS  87:    Th^r^  will  be  a  positive  reUtlon.hip  between 

Kasyres  and  the  Story  Coi»pl«tlon  copln«  style  dl-enslona. 


ENSTRITMEKTS : 


VARIABLES: 


Story  Co«pl«tlon» 
AchieveMient*  BRS 
Coping  Effect lv«n«M  k 
Criterion  iM«syre« 


157 


185 


171 


199 


129 


213 


227_ 


Story  3       Storv  5 


AGC^^=:ssnx 


AUTHORITY 
10  14 


Story  4_ 
AKXXETY 
10  14 


Storr-  6_       Storv  2        Storv  1        Story  7       COP,  EFT 


ANXIETY, 


IPR 


A  -  TA 


KA  -  TA 


TOTAL. 


10 


14 


10 


14 


10 


14  10 


14 


10 


14 


ACHIEVEMENT 
MATH 

ACHIEVEMENT 
REA&IKC 
ACHIEVEMENT 
G.P.A. 
BRS 

TASK  ACHIEVE. 
BRS 

AUTHORITY 
BRS 
IPR 
BRS 

TMPLEMNTATION 
BRS 

SELF-ASSERTICK 
BRS 

uitTiATiai 

BRS 

SOLVER 
BRS 

AGGRESSION 
BRS 

Asxien 


.16 

.16 

-.15 

.17 

.14 

.14 

.17 

-.18 

-.18 

-684- 


.r.-PanttMS       Thc„  -i..  ...  -  p-.^v,     i"t...n....P  ^^^-Jl,;;;- 

And  t».<-  Story  CwpUllon  i-oplnK  ^tyl^  dl«tn«l""»». 


l{.'.|KrHI.NT.: 


VAKiAKLKS: 


AtMt«oiM-nl-HJiS 
]ni>t  ruin*  ntstlty  x 
CrlltTl.'n  HH:iii»uMi 


10 


11 


12 


21$ 


2W 


?JA  ■  TA_    _  TOTAL 


13 


MATH 

ACHlEVOWr 

MADD^C 

ACHICVDCNT 

C.F.A. 

BtS 

TASK  ACH. 

AurHORm 

ms 

m 

BUS 

1MPLE2CMTATI0H 
BUS 

SCLF'ASSErriOH 
MS 

DUTIATIOH 
US 

SOtVER 
BIS 

Acaftzssiai 

BBS 

Asacim 


.14 


-.16 

-.17 

-.14 


.19 


.16 


.16 

.16 

.14 

.15 

.U 

.14 

-.20 

-.16 

-.19 

-.18 

14 


-.18 

mSTRUMeNTS: 
VARIABLES'. 


Story  CoapUtiPO^ 
Achievement -BBS 
Positive  Affect  B»to 
X  CrlterioB 


8 

9 
10 
11 
12 
13 


159 


187 


173 


201 


145 


131 


215 


229 


Storv  3        Storv  5        Story  4 


AGGBESSiqW 
10  lA 


AUTHORITY 
10  U 


ANXIE^T 


10 


ACHlEVEtOiT 
KATB 

ACHIEVEMENT 
READ  IXC 
ACHIEVEMENT 
C.F.A. 
BBS 

TASK  ACHIEVE. 
BBS 

AtTTHORXTY 
9RS 
IFR 
BRS 

IMPLEW»TATION 
BRS 

SEIf'ASSERTIOli 
BRS 

llilTUTIOli 
BRS 

SOLVER 
BRS 

ACCRLSSIOK 
ER5 

ANXIETY 


.18 

14 


Story.  6  . 
ANXIETY 
10  14 


Story_ 


Story  1        StoryL  j_ 


TA 


KA-TA 


POS.AF.HERO 
TOTAL  _ 


.16 

.15 

-.24 

i 

10 


14 


10 


14 


10 


14 


.17 

-.20 

-.14 

.16 

-685- 


(»'         Ml  1^  A{.  r  roMHM/TlfJfjS 


1,,.  ro  wH '.  be  H  ni>»'ivt    r«  1 -it  < '»ri'.M  n  }»Mwi4n  tKr*  crU»*rlon 
inti*«.uri'*  '^nU  th*.  Story  C<»«.->K  i.i«>n  nc^.ativi-  ifffcC  dim* nhlon*. 


U.'»TKt  MI.NTS :     Story  r,m,p\ction, 
Athiiv  !!M  nt-HRS 

VAft2ABU:S:        N(«r«LiA  ACf.ct  Ikrro, 
Critcrir»n  lacaMurea 


I '.'4 


174 


■  10        14        n/  14 


ACTI«Vff«^.T 

2 

MATH 

ArHirvEfW  T 

READINC 

AcifievEHErrr 

4 

TASr  ACH. 

BRS 

6 

AUTHORI'nf 

BRS 

7 

IPR 

BRS 

8 

IMPLEMENTATIOW 

BRS 

9 

SELF-ASSEr'TION 

BRS 

IC 

IMTIATIOf.- 

BRS 

11 

SOmR 

BRS 

12 

AGGRESSION 

BRS 

13 

ANXIETY 

.14 

.19 

14 


?0?  

"a-  X I F  iY 
)4 


1A« 


1  )? 


Si«.ry  2 


21^ 


210 


1U 


.20 

14 


lU 


Story  M^ry_  ^7  ^ 

X  -  'I  A 
lU  14 


A  -  jA 


14 


.14 

.16 

'.t-f.  AK,IIKRO 
M/fAf. 


10 


.16 

IffPOtHESIS  92:    There  vtll  be  a  positive  relationship  anong  the  Parent/Child 
Interaction  items  of  the  Sentence  Couplet ion  lostruaeaC. 


INSTRUMENTS:    Sentence  Completion 
VARIABLES:       Parent /Chi Id  Interactioo 
varieblee 


117 


118 


119 


120 


corcE?T_ 

10    .  14 


SELP- 

117 

COVCEPT 

paxc:t/ch:io 

.21 

116 

INTE^CTlOr; 

hOTHIR 

.77 

.68 

115 

INTERACTia: 

FATHER 

.75 

.72 

no 

iNTmcTia. 

PA-ENT/ 

CHILD  r:T^ 

iO  \u_ 


.21 

.57 

.40 

.52 

.41 

MOTHER 

FATHER 

INTERACT. 

IKTERACT^ 

10 

14 

10 

14 

.77 

.£3 

.75 

.72 

.57 

.40 

.52 

.41 

.50 

.29 

.50 

.29 

HYPOTHESIS  93:    There  will  be  a  positive  relationship  between  the  Parent/Child 
Interaction  iCens  ot  the  Sentence  Completion  end  the  AJthorlty 
Attitude,  Copins  Style,  Coping  Effectiveness,  and  Positive 
Affect  measures  ot  the  Sentence  Completion  instruaent. 


IKSTRUHENTS:  Sentence  Co«pleclca 
VARIABLES:       Sentence  Cotnpletlon 

Parent/Child  Interaction 
•/ariables  and  remainder  of 
the  Sentence  Conpletlon 
itcw 


117 


118 


AUTHOR m 

S2 

ATT  1  TIDE 

AlTH^'^Hin* 

STA^vE 

Am.^i'Hf 

OCA,' E  KENT 

AUTKCRITT 

85 

AID/ ADVICE 

AUnn^IlY 

COPINU  EFF. 

AlThORl-nf 

00 

rOS.  AFFECT 

PAnSNT/ 


119 


130 


CO^Xi?T  CHTL^TNT. 


10  K 

.17 

.15 

.15 

M<n'HE_R_ 
10  14 


FATHER 


INTERACT. 
10  14 


.20 

.20  .20 

.20 

.14 

i 

.15 

.14 

.15  .20 

•.14 

H^iV7»^ESl5  94      Thctp  will  be  a  ii<»<atlv*'  r»»l4al.'»n^hlp  K  twi^n  the  f  in-nt /ChJ  Id 
;r>«<T4<.titMt  Ite^*  of  iW  <JiMU»MK»»  C.»«!^l*'t Jon  unJ  both  th** 
\iith«-ritv  Ht^stiU  «nJ  IV-i»ro<Ki\v  ACicct  ia«»a*Mr«'«. 


Ann  I'N 


s'<  .  .ivr  MM*.  _ 


VAKlABlF*;*       ritrt-nt  tlillil  Int<*rii  ciltn 

lt.-»  rtti.l  Aultiorltv  iM)iitle 
«ii.t  lVfr*»sslve  Aflt  vi 
rcrt'-Mr*'^ 


M^KH-W  lAtM  i  n  Of 


lirPOniESfS  95: 


Inir.ri»ctli.n  Jr.  nr.  of  s.  t.NM.L.  CM..|>tL.tt..n  *n'l  the  nl 
AtlJluJ..  CopJn..  't/Ii.  C.upln>-  U  f  cct  tvinci«.  ;...d  PoUUve 
Affect  n*i..«rcs  ot  th.-  Vnl.nCi-  r  .^hpUtirm  JnMrum..nt. 


iwst»imit:t«;: 
vaniai:ij:s: 


117 


COfrcKPT 


118 


10 


CHILD  1M._ 

10  _K_ 


119 
IK}  RACT. 


I?0 


|...ri  r.t  /<  hi  1.1  Inltrnicilon 
Ui-n.H  nn.l  Toliil  Attitudl, 
C"pin,.  *iiyU,  Coping 
Kfftctlv*  nrsd,  and 
punStivt;  Affect  mcaiorta 


FA'OiF.R 


lU 


14 


10 


TOTAL 

IM 

ATTITVDe 

TOIAL 

109 

STANCE 

TOTAL 

110 

ESCACOCNT 

TOTAL 

111 

AID/AOVlCe 

nnAL 

112 

come  err. 

TOTAL 

lU 

ros.AmcT 

.17 


.18 


.16 


.20 


.15 


.18 


.16 


.17 

.19 

-.17 

WPOrrasiS  9$:    There  will  be  .  ncg-tlve  relatlon.hip  between 

Interaction  lte«s  of  the  Sentence  Conpletlon  and  both  the  Tot.l 
Hostile  *nd  Totel  Depressive  Affect  neesurt.  of  the  Sentence 
CoBpletlon* 


WSTHl'MENTS : 
VARIABLES: 


Sentence  Co«npl«ti«n 
perent/Chlld  Interection 
Items  and  Total  Hoatlle 
and  Total  Depraaalve 
Affect  meaauraa 


117 


SELF- 


10 


TOTAL 

113  H0S7IU  AFF 
TOTAL 

114  DCPRESSIVfi  AFF. 


-.U 


14 


lis 


119_ 


MOTHER 


120 


FATHER 
INTERACT. 


13 

14 

10 

14 

10 

U 

-.16 

-.2A 

-.17 

WffOlHBSlS  97:    Thar.  -Ill  be  a  positive  relatlopahlp  between  the  P"*";/?^"^ 
^^^^^^  Sentence  Completion  and  Coping  Style, 

coping  Effectiveness,  and  Po.ltive  Affect  Sc.U  Score,  fro.  Story 
Five  concerning  Authority  reletlooa. 


INSTRUME2CTS: 
VAKIABLES: 


117 


118 


119 


120  _ 


SELF- 


PARENT 


STORY  FIVE 

177 

STANCE 

178 

IXCAGEMENT 

179 

mlTUTIOK 

180 

aid/aqvice 

181 

SOLVER 

U2 

IMFLEMENTATIGK 

183 

ovrcoME 

EVALUATION 

184 

OF  OUTCOXE 

COPDiC 

185 

ErrECTIXXHESS 

RESPOKSE 

186 

LEiCCTll 

POSITIVE 

187 

AFFECT  HEKO 

190 

WSTRllMniTALITY, 

concef: 

CHILD 

IKT. 

10 

14 

10 

14 

.18 

.15 

.16 

.17 

HOTtiER 
INTERACT. 

14 


FATHER 
INTERACT. 
lA 


4 


.22 

.22 

Story  Completion  and 
Sentence  Completloo 
parent/Child  Interaction 
of  Sentence  CompUtloo  and 
Coping  Style,  Coping  Bffee* 
tlvenest,  and  Poaltlve 
Affect  Scale  Scoraa  froa 
Story  Five  concerning 
Authority  relatione 


WPOIHESIS  98: 


Thor.  win  bo  «  ncativc  relationship  hctwc.n  the  l^-'cnt 'UUld 
Interaction  -cure*  oi  Uu-  Sentence  (^"^^  '^^^'i^ti^^ 

Affect  meaaiirea  ir.m  Stnrv  >*iVtf  conccrMlrji  Authoritv  ri  latlona. 


117 


STORY  riVF 
KEiATlVK 
AFKKCT  HF.HO 


US   _   iy>   

<Eir-  npAn'M'' 
"Ti^TrTr  r;ni^'iMl  ^MJMAy.r^  J\^^\\Jj. 


IKSTRl'MENTSt    Si»ntiMKe  and  Story 
C**inpli.''llon 

VAl  I  ARES :       f.i  rt*  n  t  /Chi  I  d  In  t^*  rac  t  lon 
)s»vici»  rtf  jii-rttfiica  and 
Ki):At(vc  Mi^^t  nPMUVfa 
tr»Mn  ^t«»rv  Vivo  frticernlng 
Aiittu^rtiv  riM»<»««a 


11.  IX-  -L 


.fyrOjHKSiS  'j'in:     ih.Tr  win  '.asKf/.    i.l.M.-n  IMp      •     .  j.  th.-        .  i.f /Hit  I.I 

f/*pli.   f  f  1. '.C 1  v  • .         '*n*\        Ulvt  AM*M   (»(/.!<•  mcoh  h  Inn* 
•fofy  Hair,  Mnt'    (tl.«o>li  tl/ifi.ifictl  i»m  nnxhiy  Mtory),  It 


117 


TAiM  ,.r/ 


STORY  rouR 

A::xieTr 

163  STANCE 

164  CiOACe^CNT 
16^  IMTIATXOK 

166  AID/AOVICE 

167  SOLVER 

168  IMPLEME^i'TATION 

169  OUTCOME 
EVALUATION 

170  OF  OUTCOME 
COPDiC 

171  EFFECTIVENESS 
KESFOHSE 

172  LENGTH 
POSITIVE 

173  AFFECT  HERO 


( (f.CKJT     C  'ILI»  n.r. 
]\        Ui  1'. 


176  DiSTRUMENTALITY. 


-.18 

.15 

11<* 


 ^14 


.15 

1?0 


IKMKI'MJNf. ;     *:i'nt»nv»    r...  ..1 1't  l»>n  «n.l 

Si.,t  V  ( ..npl-i  i..n 
VAXfAhtK*.'        ririul/tliJM  IiiKrActiun 
nv«  r<  i»        S»nt'ntr  and 
C<.r»1n}'  Siyl.,  ropJnx  \'iUc- 
tijinvH»t  And  Ponttlve 
AfitTt  Hcnlu  flcorct  fro« 
Story  Four 


_FArMKK  

10 


-.14 

HVFOniESlS  99b;    There  will  be  a  poiltlve  relationship  between  the  Parenc/Clilld 
interaction  acorea  of  fhe  Sentence  Completion  and  Coping  Style, 
Coping  Effcctlvtneaa,  and  Poaltlve  Affect  Scale  acorea  fro« 
Story  Six,  since  (though  clacalfied  aa  anxiety  atory)»  It 
concerna  parental  relationa< 


IK5TRUHENTS: 


VARIA  LES: 


117 


118 


119 


120_ 


SELF- 
CONCEP;^ 


STORY  SIX 

ANXIETY 

191 

STANCE 

192 

ENGACEKENT 

193 

DilTIATION 

194 

AID/AOVICB 

195 

SOLVER 

196 

IftPLEMENTATION 

197 

OUTCOME 

EVALUATION 

198 

OF  OUTCOME 

COPING 

199 

EFFECT  I\-ENESS 

RESPONSE 

200 

LENGTH 

POSITIVE 

201 

AFFECT  HERO 

204 

INSTRUMENTALITY 

.15 

If 

PARENT/ 
CHILD  IKT. 
10  14 


MOTKEP 
n*'TERACT. 


INTERACT.. 


Sentence  Conpletlon  end 
Story  Completion 
Parenc/chlld  Interaction 
acorea  of  Sentence  and 
Coping  Style,  Coping  Effec- 
tlveneaa,  and  Poaitive 
Affect  acale  acorea  froa 
Story  Six 


10 


14 


10 


14 


-.16 

.15 

HYPODiESlS  100:  There  will  be  a  ftcn«tJve  »«'l«tlimj-hip  b»*twm  tbr  P.irent/<  hlld 
Inter.ictlin*  sc»'W«  of  thv  Jifntfntc  Conpli*tiiM  .md  the  Ko>:fltlve 
Affect  aica#-irci»  (um  bi»th  St^^r^l♦»  F»Hir  .iml  Si-,. 


1  /4 


srmv  roirn 

NKCAnVE  AKF. 

siouv  <tx 

Kl(All\i  AVF. 


117 


ll> 


PAHrxr/ 


 nn 


FA 


IKSiKlMKNTS;    Sentrncr  Hunplrtlon 
And  Storv  Ciwnplotlon 

VARIARLES:        Fflrvnt/<:iilld  1ii(rrACtl«m 
flcorra  •♦f  S*'ni<«ce  and 
Nc):iitlvt*  AflLCt  fWAiiiirea 
fr»^m  both  S  lor  lea  Four 
And  Six 


-688- 


rit  I  KK  1 

the  Slory  OiHpUtlon. 


VAHIAWKS: 


117 


119 


COWCEPT 


10 


CHILI*  lUT^ 
10  1'. 


10  14 


STORY  TOTAU 
219  STANCE 

770  nKMxmn 

721  DlTIATlOl 

222  AlD/ADVIce 

223  SOLVn 

224  IMFLEMENXATIOM 

22$  oirrcoie 

EVALUATION 

226  OF  OUTCOME 

copmc 

227  EFFECTWniKS 
USFONSE 

228  LZKGTH 
POSITIVE 

229  AFFECT  HERO 
KBGATIVE 

232  DiSTRL')ffiHTALm_:Jl 


.14 


.18 


.14 


.15 


.14 


.15 


.14 


.19 


.14 


.15 


.17 


.22 


120 


KAJHKR 


10  14 


.16 


.16 


.19 


.1ft 


-.14 


r.Truit/Uillil  l«tor«ctJ<»n 
UiTtn  of  Sf«»lvnre  and  Tot«l 
St^.r<-«  <«'r  flopJnR  Slylr, 
f.iplnj;  hff»clivcne«»,  and 
PobUivc  Affccl  trcm 
Story  CofitpletloB 


HTFOTHESIS  102; 


Th.r.  «in  be  a  negative  relationship  between  the  Perent/ChUd 
IStera:llin'^l««s  of  the  Sentence  Cc^pletlon  and  t«  Total  Score 
for  Negative  Affect  fron  the  Story  Co^Uttcn. 


INSTRUMENTS:    Sentence  Completion 
end  Story  Coapletlon 

VARIABLES:       Parent/Child  Interectloo 

Items  of  Sentence  end  Tote  I 
Nesaclve  AffecC  fro*  Story 


concept"  CHILD  T^^l  IKTERACT,  INTERACT. 
  10_ .    14  _   _lp_  14 


STORY  TOTAL 
NEGATIVE 
230   AmCT  HERO 


INSTRf^lEKTS: 
VARUBLES: 


117 


118 


119 


120  _ 


FATHER 


SAI 

y&  AUTHORITY 
SAX  TOTAL 
42  SCORE 


MiLi  -  _ 

CHILD 

INT. 

INTERACT. 

TNTERACT. 

10 

lit 

10 

14 

10 

14 

10 

14 

.14 

-.23 

.30 

-.20 

.29 

.32 

.29 

-.27 

Sentence  Couple clcn  and 
Scclet  Attltudee  Imrantory 
Perent/Chlld  Interectlon 
Iteme  of  Sentence  and  SAX 
Good  Coplnt  *  Authority 
aree  *  aa  welt  aa  Totel 
SAX  Good  Coplnf 


Value;    "Follow  Father". 
120 


OCC.  VALUE 
FOLLCV 
28  FATHER 


FATHER 

imXR-J^CT, 

10 

14 

INSTRUyCKTS:    Sentence  Completion  and 
Occupatlonel  V<lttee 

Inventory 

VARIABLES:       F.ither/Chlld  Intcrectlon 
from  Sentence  end  Occupe- 
tionel  Value  -  Follow  Father 


-689- 


f  i-UtVi*  Y  'lAhkf Hi  CI 
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Interacciof)  ice«  of  the  Sentence  Coapletion  and  tha  Extrinalc 
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acore  between  the  Far her' a  Occupational  and  the  Child *a  Aaptratlon. 
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father's  OCC. 
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Occupational  Utereat  Inv. 

VAXlAlLESt       Faciter/Child  Interaction 
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14 
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'TAff  III 


INSrkl'MKinS: 
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Intcr^ctl&n  Itenis  of  the  Sentence  Completion  and  the  Authority 
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HTVOIHESIS  III:    There  will  be  a  positive  relationship  betw'^en  the  Pa  rent /Child 
Interaction  items  of  Che  Senterce  Compietion  and  the  Coping 
Style  Dimension  scores  from  the  Peer  BUS. 
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ANOVA  OF  MEANS : 
SUBGROUP  DESCRIPTIONS 

MILAN  TEN-YEAR-OLD  UPPER-LOWER  CLASS  MALES 

Aptitude  and  Achievement 

The  ten-year-old  upper-lover  class  males  received  very  low  Grade 
Point  Averages  in  both  Stage  I  and  Stage  III,  being  ranked  eighth 
each  time. 

There  were  no  significant  differences  in  Stage  III  that  did  not 
appear  in  Stage  I.    However,  two  significant  Stage  I  differences 
were  not  replicated  in  Stage  III. 

For  in  Math  and  Reading  Achievement  scores  in  Stage  I  these  boys 
stood  in  eighth  place. 


Behavior  Rating  Scales 

There  were  no  significant  differences  similar  in  both  Stage  I  and 
Stage  III. 

Findings  observed  in  Stage  III  but  not  in  Stage  I,  for  the  absence 
of  the  relative  item,  was  the  significantly  low  score  for  this  group 
on  Variable  11,  Solver. 

There  were  no  findings  in  Stage  I  replicated  in  Stage  III. 
Occupational  Values  Inventory 

These  boys  received  significantly  low  scores  In  both  stages  on 
Independence  (eighth  in  Stage  I  and  seventh  in  Stage  III)  and  on 
Associates  (eighth  both  times). 

There  were  no  significant  differences  in  Stage  III  that  did  not 
appear  in  Stage  I« 

Significant  findings  in  Stage  I  which  were  not  replicated  in  3tage 
III  included  the  high  mean  scores  on  Success  (second).  Creativity 
(second),  Economic  Returns  (first).  Prestige  (first),  and  low  rankings 
on  Surroundings  (eighth). 

Turning  now  to  the  Intra-group  ranking  of  values,  these  boys  ranked 
highest  (compared  to  their  ranking  of  other  values)  in  Stage  I  and 
Stage  III  the  values  of  Success,  Creativity,  and  Intellectual  Stimula- 
tion.   They  ranked  relatively  low  in  both  Stage  I  and  Stage  III  the 
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values  of  Independence,  Follow  Father  and  Esthetics, 

Ranked  highly  within  this  group  in  Stage  III,  but  not  in  Stage  I, 
was  the  value  of  Prestige  and  ranked  low  was  the  value  of  Associates. 

Ranked  highly  within  this  group  in  Stage  I,  but  not  in  Stage  III, 
was  the  value    f  Self -Satisfaction  and  ranked  low  was  the  value  of 
Surround ings • 

Occupational  Interest  Inventory 

These  boys'  findings  did  not  differ  consistently  from  those  of 
Stage  I  on  any  of  the  Occupational  Interest  variables. 

In  both  Stage  I  and  Stage  III  these  boys  received  the  first  highest 
score  on  the  discrepancy  between  the  Father's  Occupation  and  the  Child's 
Aspiration,  meaning  that  they  aspired  to  higher  status  jobs  than  those 
held  by  their  fathers. 

In  Stage  III  these  boys  had  a  significantly  low  score  on  Father's 
Occupation.    In  Stage  I  they  had  a  significantly  low  score  on  Child's 
Expectation  not  replicated  in  Stage  III. 

Educational  Aspiration 

These  boys  ranked  fifth  in  both  Stage  I  and  Stage  III  with  scort  of 
1.97  and  1.82, respectively. 

Social  Attitudes  Inventory 

It  is  impossible  to  make  comparisons  between  Stage  I  and  Stage  III 
findings  for  this  instrument  since  not  only  was  the  instrument  completely 
revised,  but  also  the  scoring  and  scaling  system  generated  different 
variables.    Thus  Stage  III  results  only  will  be  reported. 

In  Stage  I  they  ranked  eighth  among  all  groups  with  a  significant 
score  of  5  30  on  "Active  Coping." 

Sentence  Completion  ^ 

For  the  Task  Achievement  scales,  this  group  of  boys  did  not  differ 
significantly  from  other  groups  on  any  of  the  scales  in  either  Stage  I 
or  Stage  III  with  only  one  exception:     in  Stage  I  they  received  a  low 
score  (seventh)  on  the  Frequency  of  Positive  Affect.    This  finding  was 
not  replicated  in  Stage  III. 

In  the  Interpersonal  Relationj  irea,  in  both  Stage  I  and  Stage  III, 
these  boys  received  significantly  low  scores  on  Coping  Effectiveness 
(eighth  both  times). 
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In  Stage  III  they  were  significantly  high  on  Hostile  Affect  (first) « 
There  were  no  significant  differences  in  Stage  I  that  were  not 
replicated  in  Stage  III. 

In  the  area  of  Authority  there  were  no  similarities  in  the  findings 
for  this  group  between  Stages  I  and  III. 

In  Stage  III  this  group  did  not  differ  significantly  from  other 
groups  on  any  variable  in  this  area.     In  Stage  I  this  group  received  a 
significantly  high  score  (third)  on  Engagement. 

Also,  in  the  area  of  Anxiety  there  were  no  similarities  in  the  find- 
ings betwee  ^  Stage  I  and  Stage  III.    Again,  in  Stage  III  there  were  no 
significant  differences  involving  this  group  for  any  of  the  variables. 
In  Stage  I  they  differed  signif icancly  on  Stance,  Engagement  and 
Coping  where  they  received  the  highest  score,  on  Frequency  of  Neutral 
Affect  (third)  and  on  Frequency  of  Negative  Affect  where  they  received 
a  low  score  (sixth). 

In  the  area  of  Aggression  there  were  no  similarities  in  the  findings 
of  this  group  between  Stage  I  and  Stage  III.     In  Stage  III  these  boys 
differed  significantly  from  other  groups  having  received  very  high 
scores  on  Neuf  al  Affect  (first),  on  Aid/Advice  (second)  and  on  Engage- 
ment (first).    In  Stage  I  they  received  significantly  low  scores  on 
Stance  (eighth)  and  on  Coping  (eighth). 

Again,  there  were  no  similarities  between  Stage  I  and  Stage  III  on 
Total  Scores.     In  Stage  III  this  group  did  not  differ  significantly 
from  other  groups  on  any  of  the  Total  Scores.     In  Stage  I  this  group 
received  a  significantly  high  score  for  Engagement  (first)  and  a  sig- 
nificantly low  score  for  Frequency  of  Positive  Affect  (seventh). 

For  the  Parent/Child  interaction  items  there  were  no  findings  which 
were  similar  for  both  Stages  I  and  III,     (In  Stage  I,  there  was  an 
error  in  translating  into  Italian  one  of  the  items  that  entered  into 
the  score  for  Interaction  with  Mother  and  the  score  for  Self -Concept. 
Consequencly  these  two  variables  are  not  considered  in  the  Italian 
data.)     In  Stage  III  this  group  did  not  differ  significantly  from  other 
groups  on  either  of  the  four  variables.     In  Stage  I  they  received  the 
highest  score  on  Parent/Child  Interaction  and  on  Interaction  with  Father. 

On  Reality/Fantasy  Discrepancy  this  group  showed  no  significant  dif- 
ference in  Stage  III,  however,  in  Stage  I  they  differed  significantly 
from  other  groups  with  a  low  score  (eighth). 

Interpretive  Comments 

These  boys  presented  a  particular  coherence  between  their  behaviors 
and  their  consciou&ness. 
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The  findings  concerning  Aptitude  and  Grade  Point  Average  seem  to 
indicate  both  a  lack  of  potent 'al  and  a  lack  of  adequate  performance 
in  the  classroom,  though  in  Stage  III  their  Math  and  Reading  test 
scores  were  around  average. 

From  BRS  scores  we  find,  both  in  Stage  I  and  Stage  III,  that  these 
boys,  as  they  are  perceived,  seem  very  poorly  effective  in  coping 
with  tasks,  especially  academic  ones,  or  with  authority,  anxiety,  and 
interpersonal  relations.    The  only  differences  between  the  two  stages 
were  lower  scores  in  Stage  III  as  regard  to  IPR  coping  and  coping  with 
agemates  who  acted  aggressively  toward  them. 

In  Occupational  Values  Inventory,  too,  there  were  no  significant 
differences  between  the  two  analyses:  we  may  note  a  low  ranking  of 
Independence  and  Associates,  Surroundings,  Self-Satisfaction  and 
Altruism,  high  ranking  in  Success  and  Creativity.  These  data  could 
indicate  difficulty  in  reconciling  their  low  interest  in  some  key 
Intrinsic  values  with  their  eagerness  for  the  rewards  of  successful 
workers . 

Both  analyses  showed  in  Occupational  Interests  Inventory  a  high 
discrepancy  between  Father  Occupation  and  Child  Aspiration:     this  dis- 
crepancy is  understandable  on  the  basis  of  the  rapid  socioeconomic 
development  and  the  pressure  for  social  mobility  actually  operating  in 
the  Milanese  area. 

The  same  interpretation  applies  to  the  results  on  Educational  Aspi- 
ration, indicating  a  high  ranking  of  it. 

From  SAI  we  find  in  the  second  analysis  the  perception  of  a  better 
coping  (as  a  less  drfensive  one)  in  Authority,  Aggression  and  Task 
Achievement:     the  discrepancy  with  low  results  in  Aptitude  and  Grade 
Point  Average  could  be  referred  to  the  role  that  SAI  plays  in  "non 
academic"  work. 

The  Sentence  Completion  and  the  Story  Completion  (with  some  diffi- 
culties in  comparing  the  two  stages'  results)  generally  showed  less 
significant  differences  involving  this  group  in  Stage  III  and  Stage  I. 

The  differences  in  scores  resulting  in  some  areas,  probably  indicate 
that,  for  these  boys,  such  projective  techniques  valuate  some  individual 
attitudes  and  not  more  or  less  stable  characteristics  of  personality. 

In  general,  because  conscious  of  their  incapacity,  these  boys  seem 
to  accept  it  today  but  overcome  it  in  their  projections  toward  the 
future,  and  these  projections  are  expressed  in  a  high  occupational 
status  aspiration. 

This  future  status  is  characterized  by  values  not  concerning,  however, 
the  aspects  of  the  present  poor  efficiency  (school  and  IPR)  but  the 
aspects  of  the  success  that  have  a  commanding  influence  over  the  Milanese 
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population,  specially  the  less  culturalized  part.    Prestige,  Managerial 
Power,  Economical  Returns,  Success,  these  are  the  goals  indicated  by 
parents  to  their  sons,  who  accept  them  passively,  at  least  at  ten  years 
of  age. 

MILAN  TEN-YEAR-OLD  UPPER-LOWER  FEMALES 

Aptitude  and  Achievement 

These  girls  received  low  GPA  scores  in  both  Stage  I  and  Stage  III, 
being  ranked  seventh  in  both  occasions. 

There  were  no  significant  differences  in  Stage  III  that  did  not 
appear  in  Stage  I.    However,  two  significant  Stage  I  differences  were 
not  replicated  in  Stage  III.    These  were  on  Aptitude  and  on  Reading 
where  these  girls  stood  in  seventh  place. 

Behavior  Rating  Scales 

These  girls  received  similar  scores  in  both  Stage  III  and  Stage  I  on 
Academic  Task  Achievement,  Authority,  and  IPR,  all  in  the  eighth  rank. 

In  Stage  III  this  group  ranked  eighth  on  Self-Assertion,  Initiation, 
aad  Solver.  In  Stage  I  they  ranked  eighth  on  Summary  Score  and  on  Non- 
academic  Task  Achievement. 

Occupational  Values  Inventory 

There  were  no  similar  findings  in  both  Stage  I  and  Stage  III  for  this 
group.    There  were  no  significant  findings  in  Stage  III. 

Sig.iLficant  findings  in  Stage  I  which  were  not  replicated  in  Stage  III 
include'Q  the  high  mean  scores  for  this  group  on  Esthetics  and  Management 
(first  in  both  instances),  and  the  low  mean  scores  on  Creativity  and 
Follow  Father  (seventh). 

Turning  now  tw  the  Intra-group  ranking  of  values,  these  girls  ranked 
highest  (compared  to  their  ranking  of  other  values)  in  Stage  I  and  Stage 
III  the  values  of  Intellectual  Stimulation  and  Self-Satisfaction.  They 
ranked  relatively  low  in  both  Stage  I  and  Stage  III  the  values  of  Manage- 
ment, Esthetics,  and  Follow  Father. 

Ranked  highly  within  this  group  in  Stage  III,  but  not  in  Stage  I, 
were  the  values  of  Prestige  and  Success.    Ranked  low  in  Stage  III,  but 
not  in  Stage  I,  was  the  value  of  Independence.    Ranked  highly  within 
this  group  in  Stage  I,  but  not  in  Stage  III,  were  the  values  of  Altruism 
and  Security.    Ranked  low  in  Stage  I,  but  not  in  Stage  III,  was  the 
value  of  Variety. 
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Occupational  Interest  Inventory 


The  only  similar  significant  differences  in  Stage  I  and  Stage  III 
were  the  relatively  high  scores  on  Father  Occupat ion/^piration  and  the 
low  scores  on  Child's  Expectation, 

In  Stage  III  this  group  differed  significantly  from  other  groups,  and 
not  replicated  in  Stage  I,  on  Variable  31  (Child's  Aspiration).  There 
were  no  Stage  I  significant  differences  not  replicated  in  Stage  III. 

Educational  Aspiration 

These  girls  received  the  lowest  aspiration  of  the  four  working  class 
groups  in  both  Stage  I  and  Stage  III  (seventh  in  each  case).    With  a 
score  of  1.96  and  2.12,  respectively , they  were  very  close  indeed  to 
aspiring  to  an  higher  level  of  education.    Ten-year-olds,  however,  would 
not  have  a  clear  appreciation  of  the  higher  levels  of  education  and  so 
may  have  been  unrealistic  in  their  responses. 

Social  Attitudes  Inventory 

It  is  impossible  to  make  comparisons  between  Stage  I  and  Stage  III 
findings  for  this  instrument  since  not  only  was  the  instrument  completely 
revised,  but  also  the  scoring  and  scaling  system  generated  different 
variables . 

There  were  no  significant  differences  noted  in  Stage  III.    Only  one 
significant  difference  was  found  In  Stage  I  and  that  was  in  Passive 
Defensive  where  these  girls  ranked  first. 

Sentence  Completion 

There  were  no  similar  significant  differences  in  both  Stage  I  and 
Stage  III. 

In  Stage  III  these  girls  differed  from  other  groups  only  with  the 
high  score  on  Engagement  scale  (first). 

For  the  Task  Achievement  items  in  Stage  I    not  replicated  in  Stage 
III,  this  group  of  girls  differed  significantly  from  other  groups 
with  the  high  scores  on  Attitude  scale  (first)  and  with  the  low  score 
on  Frequency  of  Positive  Affect  (eighth). 

Also  in  the  Interpersonal  Relations  area  there  were  no  findings  which 
were  similar  in  both  Stage  I  and  Stage  III.    In  Stage  III  this  group  of 
girls  differed  from  other  groups  with  the  high  score  on  Attitude  scale 
(second).    In  Stage  I  they  differed  significantly  from  other  groups 
with  the  high  score  on  Frequency  of  Negative  Affect  (first). 
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In  the  area  of  Authority  we  have  two  significant  findings  which 
were  identical  in  both  Stage  I  and  Stage  III.    These  findings  were  the 
high  scores  on  Attitude  scale  (first  both  times)  and  on  Engagement 
(first  and  second).    There  were  no  findings  in  Stage  III  not  replicated 
in  Stage  I.    In  Stage  I  these  girls  received  significantly  high  scores 
on  Coping  (first)  and  on  Frequency  of  Positive  Affect  (first).  These 
results  were  not  replicated  in  Stage  III. 

In  the  area  o£  Anxiety  there  were  no  similarities  in  the  findings 
between  Stages  I  and  III.     In  the  Stage  III  this  group  differed  from 
others  with  the  high  score  on  Depressive  Affect  (first).    In  Stage  I 
they  differed  significantly  on  Coping  where  they  received  a  lc«f  score 
(sixth) . 

Interpretive  Comments 

These  girls  presented  a  remarkable  discordance  in  both  Stage  I  and 
Stage  III,  between  their  observed  behavior  and  their  self -perceptions. 
In  fact,  their  coping  efficiency  was  very  low  in  Task  Achievement 
situations  as  in  Interpersonal  Relation  situations.    They  showed  a  high 
emotive  inconstancy  and  remarkable  difficulties  in  facing  authority 
figures  or  in  facing  aggressive  situations. 

The  low  coping  efficiency  and  the  emotive  inconstancy  was  also 
expressed  by  a  poor  performance  in  ^titude  and  Achievement  tests. 

All  these  behaviors  which  received  very  low  scores  ir*  both  scages 
of  BRS  may  be  bound  to  the  limited  cultural  stimulation  that  ten-year- 
old  Milanese  girls  belonging  to  upper-lower  socio-cultural  groups 
generally  receive.    These  behaviors  were  also  probably  affected  by  the 
emotionally  unrealistic  conditions  in  which  these  girls  live,  as  this 
is  revealed  in  their  difficulties  about  facing  anxiety-producing  situ- 
ations.   From  these  conditions,  from  the  indecision  that  follows  as  to 
the  rightness  of  their  behavior,  and  from  their  fear  about  contradicting 
grown-ups'  expectations  about  their  social  role,  behavior,  they  seem 
to  resort  to  a  passive-dependent  mode  of  behavior,  substanizially  giving 
up  autonomy,  taking  refuge  in  the  kind  of  dutiful  conscientiousness  out- 
lined by  people  in  authority,  and  consequently  engaging  themselves  In 
academic  activity* 

These  girls  were  not  generally  conscious  of  their  behavior,  showing 
a  scanty  critical  sense  in  judging  their  ability  and  a  modest  capacity 
for  self-assertion.    They  showed  a  high  variability  (shown  also  by  the 
low  correspondence  between  I  and  III  stage  results)  in  their  evaluation 
of  work;  they  presented  occupational  aspirations  above  their  fathers' 
occupational  status;  but  they  showed  very  low  career  expectations. 
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Judging  by  the  results  from  SAI,  Sentence  Completion  and  Story 
Completion,  these  apparent  incongruities,  together  with  their  inde- 
cision about  behavior  in  various  social  situations,  and  the  discordance 
between  their  coping  efficiency  and  their  consciousness  of  their  coping 
behavior,  could  reflect  the  contradiction  of  Italian  society's  atti- 
tudes toward  woman,  especially  in  lower  socio-cultural  levels.    In  fact 
if  from  one  side  the  persistence  of  some  traditional  patterns  tends  to 
keep  them  in  a  dependent  situation  and  to  limit  remarkably  the  authon- 
omous  possibilities  and  professional  career,  from  the  other  side  the 
affirmation  of  progressive  conceptions,  specially  in  big  industrial 
towns,  points  out  to  the  woman  possibilities  corresponding  to  man's 
opportunities.    The  realization  of  such  possibilities  at  the  economical 
ly  lower  levels  is.  however,  obstructed  by  the  necessity  to  solve  con- 
tingent and  concrete  problems. 

The  girls  of  this  group  seem  to  behave  according  to  traditional 
expectations;  but  they  also  seem  conscious  of  the  expectations  of  a 
more  advanced  society.    This  leaves  them  in  a  very  uncomfortable, 
anxious  dilemma. 

MILAN  TEN-YEAR-OLD  UPPER-MIDDLE  CLASS  MALES 

Aptitude  and  Achievement 

These  boys  received  very  high  Aptitude  scores  being  ranked  first  in 
both  Stage  I  and  Stage  III.    They  also  received  high  Grade  Point 
Averages  being  ranked  second  in  both  Stage  I  and  Stage  III. 

There  were  no  significant  differences  in  Stage  III  that  did  not 
appear  in  Stage  I.    However,  one  significant  difference  in  Stage  I, 
not  replicated  in  Stage  III,  was  the  high  Reading  Achievement  score 
(first) . 

Behavior  Rating  Scales 

There  were  no  similar  findings  in  both  Stage  I  and  Stage  III.  There 
were  two  problems  of  differences  which  distinguished  this  group  from 
other  groups,  in  Stage  III  BRS  variables.    These  differences  would  seem 
to  be  in  the  area  of  IPR  and  Solver,  that  is:    middle-class  boys  were 
seen  as  being  more  able  to  cope  with  problems  in  IPR  area  than  working- 
class  girls;  middle-class  boys  were  seen  to  be  more  ready  to  engage 
in  solution  than  working-class  boys. 

There  were  no  significant  differences  in  Stage  I. 
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Occupational  Values  Inventory 


In  both  Stage  I  and  Stage  III  these  boys  received  significantly  high 
mean  scores  on  the  Follow  Father  value  (first  both  times)   'ompared  to 
other  groups. 

Findings  observed  in  Stage  III,  but  not  in  Stage  I,  were  the  signifi- 
cantly low  scores  for  this  group  on  Independence  (eighth),  Surroundings 
(eighth),  and  Associates  (seventh). 

Significant  findings  in  Stage  I  which  were  not  replicated  in  Stage 
III  included  the  low  mean  scores  for  this  group  on  Success  (seventh) 
and  Security  (seventh). 

Turning  to  the  Intra-group  ranking  of  values,  these  boys  ranked 
highest  (compared  to  their  ranking  of  other  values)  in  Stage  I  and  Stage 
III  the  values  of  Self-Satisfaction,  Intellectual  Stimulation  and  Follow 
Father.    They  ranked  relatively  low  in  both  Stage  I  and  Stage  III  the 
values  of  Management  and  Esthetics.    Ranked  high  in  Stage  III  only  was 
the  value  of  Creativity.    Ranked  low  in  Stage  III  but  not  in  Stage  I 
were  the  values  of  Security  and  Independence «    Ranked  high  in  Stage  I 
only  was  the  value  of  Altruism.    Ranked  low  in  Stage  I  but  not  in  Stage 
III  were  the  values  of  Economic  Returns  and  Variety. 

Occupational  Interest  Inventory 

In  both  Stage  I  and  Stage  III  these  boys  received  a  significantly 
high  mean  score  on  Expectation,  being  ranked  second  only  to  fourteen- 
year-old  males  of  the  same  social  class  among  the  eight  groups,  and  a 
significantly  low  score  on  Father  Occupation/Aspiration,  being  ranked 
sixth  in  both  instances.    There  were  no  Stage  III  findings  not  found 
in  Stage  I.    There  was  a  significant  difference  in  Father's  Occupation 
(second),  a  variable  noc  tested  in  Stage  I.    There  were  no  findings  in 
Stage  I  not  replicated  in  Stage  III. 

Educational  Aspiration 

These  boys  differed  significantly  from  other  groups  on  this  variable 
in  both  Stage  I  and  Stage  III,  first  and  second  respectively.  They 
ranked  first  (1.04)  among  ten-year-olds  and  second  when  all  the  groups 
were  taken  into  account. 

Their  level  of  aspiration  would  probcibly  indicate  that  these  boys 
aspire  to  the  same  form  of  tertiary  education. 

Social  Attitudes  Inventory 

It  is  impossible  to  make  comparisons  between  Stage  I  and  Stage  III 
findings  for  this  instrument  since  not  only  was  the  instrument  completely 
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revised,  but  also  the  scoring  and    scaling  system  generated  different 
variables,  thus  Stage  III  results  only  will  be  reported. 

There  were  no  significant  findings  in  Stage  III. 

Sentence  Completion 

For  the  Task  Achievement  scales  there  were  no  findings  which  were 
similar  In  both  Stage  I  and  Stage  III.    In  Stage  III  they  were  signifi- 
cantly high  on  Engagement  (second).     In  Stage  I  they  received  a  sig- 
nificantly low  score  on  Frequency  of  Positive  Affect. 

For  the  Interpersonal  Relations  scales,  this  group  of  boys  did  not 
differ  significantly  from  other  groups  on  any  of  the  scales  in  either 
Stage  I  or  Stage  III. 

In  the  area  of  Authority  there  was  one  significant  finding  which 
was  similar  iu  both  Stage  I  and  Stage  III:     the  high  scores  received  by 
this  group  on  Engagement  (second  and  first). 

In  the  Stage  III,  this  group  of  boys  differed  significantly  from 
other  groups  with  the  high  score  received  on  Attitude  (second)  and  on 
Depressive  Affect  (first)  and  with  the  lowest  score  received  on  Hostile 
Affect. 

In  Stage  I  these  boys  differed  significantly  from  the  other  groups 
with  the  highest  scores  on  Coping  and  Frequency  of  Neutral  Affect  and 
with  the  lowest  score  on  Frequency  of  Negative  Affect. 

In  the  area  of  Anxiety  there  were  no  similarities  In  the  findings 
between  Stage  I  and  Stage  III. 

In  Stage  III,  these  boys  differed  from  the  other  groups  with  the 
signiiicantly  low  scores  received  on  Stance,  Coping  and  Positive  Affect. 
In  Stage  I  cms  group  received  significantly  high  scores  on  Engagement 
(second) ,  Coping  (third)  and  Frequency  of  Neutral  Affect  (second)  and 
with  the  significantly  low  score  received  on  Frequency  o"  Negative 
Affect  (seventh). 

The  same  general  pattern  was  observed  In  the  area  of  Aggression. 
That  Is,  there  were  no  findings  similar  In  Stages  I  and  III.    In  Stage 
III  this  group  differed  significantly  from  other  groups  with  the  high 
scores  received  on  Stance  (first).  Engagement  (second)  and  Ald/Advlce 
(first).    In  Stage  I  they  differed  significantly  fron  other  groups  with 
the  lowest  score  on  Engagement. 

For  the  Sentence  Comp    tlon  Total  scales,  there  was  a  significant 
finding  which  was  Identical  In  both  Stage  I  and  Stage  III:     these  boys 
in  both  stages  received  the  lowest  sco/e  on  Frequency  of  Positive 
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Affect.    In  Stage  III  this  group  received  a  significantly  high  score 
on  Total  Attitude  scale.    There  were  no  significant  findings  in  Stage 
I  not  replicated  in  Stage  III. 

For  the  Parent/Child  Interaction  items  there  were  no  findings  which 
were  similar  for  both  Stages  I  and  III.    In  Stage  III  this  group  dif- 
fered significantly  from  other  groups  having  received  the  highest 
scores  on  all  Parent/Child  Interaction  scales  (i.e.,  on  Self-Concept, 
on  Parent/Child  Interaction,  on  Mother  Interaction  and  on  Father  Inter- 
action) . 

There  were  no  significant  findings  in  Stage  I. 

This  group  of  boys  showed  no  significant  diiferences  on  Reality/ 
Fantasy  in  either  Stage  I  or  Stage  III. 

Interpretive  Comments 

These  boys  are  substantially  characterized  by  a    tendency  to  con- 
formity, to  the  identification  with  parental  figures  and  to  dependence. 

They  are  very  efficient,  both  in  Stage  I  and  Stage  III,  in  aptitudi- 
nal  and  achievement  tests;  and  according  to  their  agemates,  they  present 
very  good  results  in  academic  coping,  and  in  facing  relations  with  their 
schoolfellow  and  with  authority  figures.    Generally,  they  are  emotional- 
ly stable  and  able  to  exercise  reasonably  accurate  self -evaluation. 

Their  performance  and  their  behavior  seem  related  to  the  rich  cult- 
ural stimulation  they  have  received  and  to  the  particularly  ambitious 
futures  that  society  has  formulated  for  them.    Subjects  of  this  group, 
with  some  differences  between  Stage  I  and  Stage  III,  seem  passively  to 
accept  this  function  and  program,  and  are  particularly  inclined  to 
accept  authority.    At  the  same  time,  they  seem  to  be  highly  assertive 
in  expressing  their  feelings  and  do  not  show  much  anxiety. 

On  the  other  hand,  they  show  a  poor  capacity  to  face  aggressivity  and 
they  tend  to  solve  it  by  relating  dependently  to  other  people. 

They  express  the  wish  to  follow  their  fathers'  careers.    They  justify 
this  with  a  conf  :r...irtic  motivation:     their  declared  desire  is  to  obtain 
satisfaction  '.n  doing  a  good  work  rather  than  get  prestige,  security  or 
success • 

Generally,  these  boys  represent  the  foreseeable  result  of  an  educa- 
tion for  dependence  and  obedience  more  than  for  autonomy  or  criticism; 
for  passive  adaptation  to  preconstituted  situations,  rather  than  an 
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active  search  for  new  solutions,  to  accept  the  security  that  boyhood 
assures  in  a  well-te-do  family, rather  than  prepare  themselves  to  face 
problems  that  adolescence  and  youth  propose  in  a  changing  society. 

MILAN  TEN-YEAR-OLD  UPPER-MIDDLE  CLASS  FEMALES 

Aptitude  and  Achievement 

The  upper-middle  class  girls  showed  two  similar  significant  dif- 
ferences in  Stage  I  and  Stage  III:    second  on  Reading  and  first  on 
Grade  Point  Averages  in  both  instances* 

There  were  no  significant  differences  in  Stage  III  that  did  not 
appear  in  Stage  I.    However,  one  significant  difference  in  Stage  I 
was  not  replicated  in  Stage  III.    In  Math  Achievement  scores  in  Stage  I 
these  girls  stood  in  first  place. 

Behavior  Rating  Scales 

There  were  no  similarities  in  both  Stage  I  and  Stage  III.    In  Stage 
III  these  girls  ranked  first  among  the  groups  for  Task  Achievement, 
Authority,  Self -Assertion ,  and  the  new  Stage  III  dimensions,  that  is. 
Initiation  and  Solver. 

In  Stage  I  these  girls  ranked  first  in  Nonacademic  Task  Achievement. 
Occupational  Values  Inventory 

In  both  Stage  I  and  Stage  III  these  girls  received  significantly 
high  mean  scores  on  Follow  Father  (second  both  times)  compared  to  other 
groups.    They  received  significantly  low  scores  in  both  stages  on 
Security  (eighth  both  tiroes)  and  Economic  Returns  (seventh  and  eighth). 

A  finding  observed  in  Stage  III,  but  not  in  Stage  I,  was  the  signifi- 
cantly low  score  for  Success. 

The  only  significant  finding  in  Stage  I  which  was  not  replicated  in 
Stage  III  was  the  high  mean  score  for  this    group  on  Intellectual  Stimu- 
lation (first). 

Turning  now  to  the  Intra-group  ranking  of  values,  these  girls  ranked 
highest  (compared  to  their  ranking  of  other  values)  in  Stage  I  and  Stage 
III  the  values  of  Intellectual  Stimulation,  Self-Satisfaction  and 
Altruism.    They  ranked  relatively  low  in  both  Stage  I  and  Stage  III  the 
values  of  Economic  Returns,  Management  and  Esthetics. 

Ranked  high  in  Stage  III  but  not  in  Stage  I  was  the  value  of  Creativ- 
ity.   Security  was  ranked  low  in  Stage  III  only.    Ranked  high  in  Stage 
I,  but  not  in  Stage  III,  was  the  value  Prestige.    Follow  Father  was 
ranked  low  in  Stage  I  only. 
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Occupational  Interest  Inventory 


In  both  Stage  I  and  Stage  III  the  upper-middle  ten-year-old  female 
students  had  only  one  similar  significant  score,  i.e.,  on  Father's 
Occupation/Child's  Aspiration  (eighth).    In  Stage  III  these  girls 
ranked  first  in  Father's  Occupation.    There  were  no  significant  dif- 
ferences in  Stage  I  not  replicated  in  Stage  III. 

At  this  age  the  upper-middle  class  girls  were  aspiring  to  a  status 
level  which  was  less  than  the  status  of  their  fathers'  job  (5.40).  In 
this  they  were  significantly  different  from  all  of  the  other  groups, 
who  aspired  to  a  higher  level  of  occupation  than  their  fathers  had. 

Educational  Aspiration 

These  girls  ranked  high  in  both  Stages  I  aad  III.    They  reached  the 
second  highest  Aspiration  (1.20)  of  the  ten-year-old  groups  and  ranked 
fourth  when  fourteen-year-olds  were  also  considered:     their  aspiration 
was  significantly  higher  than  that  of  working  class  ten-year-old 
children. 

Soc ial  Attitudes  Inventory 

It  is  impossible  to  make  comparison  between  Stage  I  and  Stage  III 
for  this  instrument  since  it  was  coin>letely  revised. 

In  Stage  III,  these  girls  received  the  lowest  significant  scores  on 
two  variables,  that  is,  Task  Achievement  and  Anxiety  where  they  differed 
significantly  from  the  fourteen-year-old  males.    There  were  no  signifi- 
cant differences  in  Stage  I. 

On  the  whole  these  scores  would  mean  that  the  ten-year-old  upper- 
middle  class  girls  did  not  perceive  themselves  as  good  copers  in  any 
of  the  five  areas. 

Sentence  Completion 

For  the  Task  Achievement  scales,  this  group  of  girls  did  not  differ 
significantly  from  other  groups  on  any  of  the  scales  in  either  Stage  I 
or  Stage  III. 

In  the  Interpersonal  Relations  area  there  were  no  findings  which  were 
similar  in  both  Stage  I  and  Stage  III, 

In  Stage  III  these  girls  differed  significantly  from  other  groups 
with  the  highest  score  on  Attitude  scale.    In  Stage  I  these  girls  dif- 
fered significantly  from  other  groups  with  the  low  score  on  Coping 
(seventh) . 
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In  a  like  manner,  in  the  area  of  Authority  there  were  no  similarities 
in  the  findings  for  this  group  between  Stages  I  and  III.    In  fact,  these 
girls  did  not  differ  significantly  from  other  groups  on  any  of  the 
Stage  I  variables  in  this  area. 

In  Stage  III  they  were  significantly  high  on  Depressive  Affect 
(second) • 

AlsOy  in  the  area  of  Anxiety  there  were  no  similarities  in  the  find- 
ings between  Stages  I  and  III. 

In  Stage  III  there  were  no  significant  differences  involving  this 
group  for  any  of  the  variables. 

In  Stage  I  they  differed  significantly  on  Frequency  of  Negative 
Affect  where  they  received  an  hig>i  score  (third)  and  on  Frequency  of 
Neutral  Affect  where  they  receivo   ^  low  score  (sixth). 

The  same  general  pattern  was  ob  t  vei  in  the  area  of  Aggression. 
That  is,  there  were  no  findings  sini^       in  Stage  I  and  Stage  III.  Also, 
the  group  did  not  differ  signif icantl;*  iron  other  groups  on  any  of  the 
variables  neither  in  Stage  I  nor  in  St  \  '  i'^I. 

A  similar  pattern  was  observed  for  tht  .  * atence  Completion  Total 
scores.    There  were  no  findings  similar  in  Stage  I  and  Stage  III. 

In  Stage  III  this  group  of  girls  differed  significantly  from  other 
groups  with  the  highest  score  received  on  Engagement. 

For  the  Parent/Child  Interaction  items  there  were  no  findings  which 
were  similar  for  both  Stage  I  and  Stage  III.    So,  in  Stage  I  as  in  Stage 
III  this  group  did  not  differ  significantly  from  other  groups  on  any  of 
the  four  variables. 

On  Reality /Fantasy  Discrepancy  these  girls  scored  high  in  both  Stage 
I  and  Stage  III,  first  and  second  respectively. 

Interpretive  Comments 

We  think  that  th^^se  girls  show,  like  the  boys  of  the  same  socio- 
cultural  level y  and  without  significant  differences  between  Stage  I  and 
Stage  III  results,  the  affects  of  parents'  and  relatives'  overprotective 
education,  that  tend  to  provide  only  gratifications  and  to  eliminate 
frustrations.    This  appears  to  facilitate  a  dependent  condition  and  to 
impede  development  toward  mature  autonomy,  initiative,  and  the  expression 
of  their  personal  resources.    These  effects  are  revealed  in  a  clear  way 
in  the  coping  behavior  manifested  in  the  Story  Completion. 
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To  a  particular  educating  influence  and  to  the  rich  cultural  stimu- 
lations may  be  attributed  the  strong  motivation  toward  success  and  the 
competition  that  result  in  very  good  results  on  school  tests,  joined 
with  high  scores  on  aptitude  tests. 

A  greater  maturity  appears,  compared  to  boys  of  the  same  social  class, 
with  some  differences  in  Story  Completion  Stage  III  results,  from  the 
good  capacity  to  face  aggress ivity  by  peers;  from  the  wish  to  get  in 
their  work  intellectual  stimulations  and  prestige  more  than  economical 
satisfactions  and  security;  and  in  the  wish  to  follow  their  father's 
Job,  from  che  hope  to  find  friendly  associates  and  comfortable  place 
where  they  v/ork;  it  would  seem  that  the  social  worry  prevails  over  the 
individual  one* 

The  girls  of  this  group  judged  very  efficient  in  the  IPR  and  very 
agreeable  to  peers,  r*.v3al  a  high  emotive  stability  and  a  remarkable 
realism  in  judging  their  capacity. 

The  discrepancy  between  their  high  objective  abilities  and  their 
moderate  aspirations  for  future  occupational  status  probably  reflects 
the  influence  exerted  in  the  formulation  of  future  programs  of  an 
Italian  tradition    that  is  inclined  to  limit  women's  working  possibili- 
ties. 

MILAN  FOURTEEN-YEAR-OLD  UPPER-LOWER  CLASS  MALES 

Aptitude  and  Achievement 

These  boys  received  very  low  Aptitude  scores,  being  ranked  eighth 
in  both  Stage  I  and  Stage  III. 

There  was  a  significant  difference  in  Stage  III  that  did  not  appear 
in  Stage  I.    On  Reading  Achievement  these  boys  ranked  eighth.  There 
were  no  significant  differences  in  Stage  I  not  replicated  in  Stage  III. 

Behavior  Rating  Scales 

There  were  no  similar  findings  in  Stage  I  and  Stage  III.    There  were 
no  significant  differences  in  Stage  IXI  that  did  not  appear  in  Stage  I. 
However  two  sig'-.if leant  Stage  I  differences  were  not  replicated  in 
Stage  III.    They  were  low  scores  on  Self -Assert ion  and  Nonacademic  Task 
Achievement. 

Occupational  Values  Inventory 

In  both  Stage  I  and  Stage  III  these  boys  received  significantly  high 
mean  scores  on  Success  (first  both  times).  Security  (first  both  times), 
Econor.ic  Returns  (second  and  first)  compared  to  other  groups.  They 
received  significancly  low  scores  in  both  stages  on  Surroundings 
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(seventh  both  times)  and  Follow  Father  (sixth  and  seventh).    There  were 
no  significant  findings  in  Stage  III  which  did  not  appear  in  Stage  I. 

Significant  findings  in  Stage  I  which  were  not  replicated  in  Stage 
III  included  the  low  mean  scores  for  this  group  on  Associates  (seventh) 
and  Intrinsic  (eighth). 

Turning  to  the  Intra-group  ranking  of  values,  these  boys  ranked 
highest  (compared  to  their  ranking  of  other  values)  in  Stage  I  and 
Stage  III  the  following:     Success,  Security,  and  Intellectual  Stimula- 
tion.   They  ranked  relatively  low  in  both  Stage  I  and  Stage  III  the 
values  of  Variety,  Management,  Esthetics,  and  Follow  Father.  Ranked 
highly  within  this  group  in  Stage  III,  but  not  in  Stage  I,  was  the  value 
of  Economic  Returns. 

Occupational  Interest  Inventory 

Among  the  fourteen-year-old  boys  there  was  onl^,  one  similar  signifi- 
cant difference  appearing  in  both  Stage  I  and  Stage  III,  i.e.,  on 
Father  Occupation/Child  Aspiration. 

In  Stage  III  there  were  two  low  significant  differences,  on  Child's 
Occupation  and  Father's  Occupation,  which  did  not  appear  in  Stage  I. 
There  were  no  significant  differences  in  Stage  I  which  were  not  repli- 
cated in  Stage  III. 

In  both  Stage  I  and  Stage  III  these  boys  aspired  to  a  status  level 
which  is  certainly  higher  than  uheir  fathers'  (7,94).    They  differed 
significantly  on  this  var^":>le,  from  other  groups. 

Thus,  although  these  boys  are  still  thinking  in  terms  of  lower 
middle  class  occupations  they  wish  for  a  job  of  a  higher  status  level 
than  their  father 

Educational  Aspiration 

-  lese  boys  ranked  sixth  in  both  Stage  I  and  Stage  III  on  Educational 
Aspiration.    In  Stage  III,  they  hive  the  third  lowest  aspiration  (1.92) 
being  significantly  different  to  both  middle  class  groups  (girls  1.10; 
boys  1.04).    The  same  is  true  in  Stage  I  as  in  Stage  III. 

Social  Attitudes  Inventory 

It  is  impossible  to  make  comparisons  between  Stage  I  and  Stage  111 
findings  for  this  instrument  since  not  only  was  the  instrument  com- 
pletely revised,  but  also  the  scoring  and  scaling  systems  generated  dif- 
ferent variables.    Thus,  Stage  III  results  only  will  be  reported. 
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This  group  received  the  highest  score  on  Task  Achievement,  indicating 
that  they  perceived  themselves  as  good  copers  in  this  area.    They  ranked 
first  also  on  Anxiety.    They  differed  significantly  from  ten-year-old 
middle  class  girls  in  giving  more  good  coping  responses  on  Task  Achieve- 
ment and  Anxiety. 

In  Stage  I  they  showed  a  high  significant  score  on  Active  Coping 
(first). 

Views  of  Life 

These  boys  showed  significantly  highest  incidence  on  the  dimension 
Competition  and  on  Positive/Negative  Self-Concept. 

They  were  significantly  inferior  to  the  three  other  groups  on  Locus 
of  Control y  on  Earned  Status  and  on  Total  Score. 

They  were  also  significantly  low  (second  lowest  group)  on  Rate  of 
Action. 

Sentence  Completion 

For  the  Task  Achievement  scales,  there  were  no  similarities  in  the 
findings  for  this  group  between  Stage  I  and  Stage  III.      In  fact,  these 
boys  did  not  differ  significantly  from  other  groups  on  any  of  the 
Stage  III  variables  in  this  area.    In  Stage  I  they  were  significantly 
high  on  Frequency  of  Positive  Affect  (third)  and  lowest  on  Attitude 
scale . 

In  the  Interpersonal  Relations  area  there  were  no  findings  which 
were  similar  in  both  Stage  I  and  Stage  III.    These  boys  did  not  differ 
significantly  from  other  groups  in  any  of  the  Stage  III  variables  In 
this  area.    In  Stage  I  they  were  significantly  h5.gh  on  Coping  (second) 
and  on  Frequency  of  Neutral  Affect  (first)  and  significantly  lowest  on 
Frequency  of  Negative  Affect. 

In  the  area  of  Authority  there  was  one  significant  finding  which 
was  identical  in  both  Stages  I  and  III;  these  boys  differed  from  other 
groups  for  the  high  score  on  Frequency  of  Neutral  Affect  (second  and 
first).    In  Stage  III  this  group  differed  significantly  from  other 
groups  with  the  lowest  score  on  Depressive  Affect.    In  Stage  I  these 
boys  differed  significantly  from  other  groups  with  the  low  scores  on 
Frequency  of  Negative  Affect  (seventh)  and  on  Frequency  of  Positive 
Affect  (eighth). 

In  the  area  of  Anxiety  there  were  two  significant  findings  which  were 
identical  in  both  Stages  I  and  III:     these  boys  differed  from  other 
groups  with  the  high  scores  on  Stance  (second  and  first)  and  on  Coping 
(second  and  first).    In  Stage  III  these  boys  differed  significantly  from 
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other  groups  with  the  lowest  score  on  Depressive  Affect.    In  Stage  I 
this  group  differed  significantly  from  other  groups  with  the  lowest 
score  on  the  Frequency  of  Negative  Affect  and  with  the  highest  score 
on  Frequency  of  Neutral  Affect. 

In  the  area  of  Aggression  there  were  no  findings  similar  in  Stages 
I  and  III.    Also,  the  group  did  not  differ  significantly  from  other 
groups  on  any  of  the  Stage  I  variables.    In  Stage  III  they  received  the 
lowest  scores  on  Engagement,  Aid/Advice  and  Neutral  Affect. 

For  the  Sentence  Completion  Total  scores,  there  were  no  similarities 
in  the  findings  between  Stage  I  and  Stage  III.    In  Stage  III  these 
boys  differed  significantly  from  other  groups  with  the  lowest  score  on 
Depressive  Affect.    In  Stage  I  this  group  differed  significantly  from 
other  groups  with  the  lowest  score  on  Frequency  of  Negative  Affect  and 
with  the  highest  score  on  Frequency  of  Neutral  Affect. 

For  the  Parent/Child  Interaction  items  there  were  no  findings  which 
were  similar  in  both  Stages  I  and  III.    Neither  in  Stage  III  nor  in 
Stage  I  did  this  group  differ  significantly  from  other  groups  on  any  of 
the  four  variables. 

On  Reality/Fantasy  this  group  showed  a  significant  difference  (low 
score)  in  only  Stage  III. 

Interpretive  Comments 

The  scores  were  very  similar  in  Stage  I  and  Stage  III,  except  for 
Sentence  Completion  in  which  we  can  note  very  few  similarities. 

The  boys  of  this  group  presented  a  remarkable  coherence,  like  the 
younger  males  of  the  same  social  class,  among  their  behaviors  and  their 
self-perceptions.    Their  behaviors  were  characterized  above  all  by  the 
capacity  to  solve  actively  and  constructively  any  problem,  by  a  global 
level  of  maturity  and  a  quite  high  coping  efficiency,  in  general,  but 
with  poor  motivation  and  relatively  low  coping  efficiency  in  the 
authoritative,  familiar,  and  scholastic  situations,  in  particular. 
This  reveals  a  negative  attitude  toward  authority.    They  displayed  a 
quite  poor  intellective  performance  and  a  remarkably  negative  valuation 
of  their  agemates. 

These  boys  are  described  as  inefficient  in  the  scholastic  work 
with  some  differences  in  Reading  achievement  betw3en  Stage  I  and  Stage 
III       as  in  the  extra-scholastic  one,  easy  to  alter  and  unable  to 
persist,  not  clever  in  agemate  relations  or  with  authoritarian  figures, 
unable  to  face  aggressive  situations  or  to  control  negative  feelings. 
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The  opinion  they  have  of  themselves  is  similar  to  that  given  by  their 
schoolfellows  (better  in  Stage  III).    Their  c?reer  expectations  are  very 
modest  but  tend  to  exceed  their  fathers'  level  of  work.    They  give, 
with  a  significative  correspondence  in  the  twu  stages'  data,  a  partic- 
ular importance  to  success,  security  and  economic  rewards  in  the  value 
scale  of  work. 

In  a  general  way,  these  boys  reveal  in  their  behavior  the  insufficien- 
cies and  the  poor  social  acceptability  determined  by  the  inadequate 
stimulations  of  their  cultural  environment.    At  the  same  time,  they  show 
a  realism  and  a  remarkable  critical  sense  that  make  them  consider  the 
limits  of  their  future  possibilities:. 

They  refuse  authority  but  do  not  overvalue  theii:  capacities,  they 
aspire  to  reach  a  vocational  level  superior  to  the  father's,  but  not 
to  an  unrealistically  exaggerated  degree.    In  seeking  work  for  the 
satisfaction  of  their  primary  needs,  they  show  a  sufficient  maturity 
of  judgment* 
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MILAN  FOURTEEN -YEAR-OLD  UPPER-LOWER  CLASS  FEMALES 

Aptitude  and  Achievement 

These  girls  received  very  low  scores  on  Mathematics  Achievement  in 
both  Stage  I  and  Stage  III,  being  ranked  seventh  and  eighth,  respec- 
tively, and  differing  in  both  occasions  from  other  groups  in  a  signifi- 
cant way. 

There  is  a  significant  difference  in  Stage  III  that  did  not  appear 
in  Stage  I.    In  the  Reading  Achievement  test  these  girls  ranked  seventh. 
There  was  no  significant  difference  in  Stage  I  that  was  not  replicated 
in  Stage  III. 

Behavior  Rating  Scales 

There  were  no  significant  findings  in  either  Stage  I  or  Stage  III. 

Occupational  Values  Inventory 

In  both  Stage  I  and  Stage  III  these  girls  received  significantly 
high  mean  scores  oa  Surroundings  (first  in  both  instances).  Associates 
(second  and  first),  Security  (second  and  second),  compared  to  other 
groups.    They  received  significantly  low  scores  in  both  stages  on  Follow 
Father  (eighth  both  times). 

There  were  no  significant  differences  in  Stage  III  that  did  not 
appear  in  Stage  I.    However  in  Stage  I  there  was  a  high  score  on  Variety 
and  a  low  score  on  Creativity  which  were  significantly  different  and  not 
replicated  in  Stage  III. 

Turning  to  the  Intra-group  ranking  of  values,  these  girls  ranked 
highest  (compared  to  their  ranking  of  other  values)  in  Stage  I  and  Stage 
III  the  values  of  Intellectual  Stimulation  and  Self -Satisfaction.  They 
ranked  relatively    ow  in  both  Stage  I  and  Stage  III  the  values  of  Manage- 
ment, Esthetics,  and  Follow  Father  ni 

In  Stage  III,  only,  these  girls  also  ranked  high  the  values  of  Asso- 
ciates and  Surroundings,  and  ranked  low  the  value  of  Economic  Returns. 
In  Stage  I,  only,  this  group  ranked  high  the  values  of  Security  and 
Altruism  and  ranked  low  the  value  of  Creativity. 

Occupational  Interest  Inventory 

There  were  no  significant  findings  involving  this  group  in  both  Stage 
I  and  Stage  III  except  discrepancy  between  Father's  Occupation  and 
Child's  Aspiration.    In  Stage  III  this  group  differed  significantly  from 
other  groups  on  three  variables;  they  ranked  seventh  on  Expectation, 
Aspiration  and  Father's  Occupation. 
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They  received,  on  Stage  III  findings,  the  chird  highest  score  on 
the  discrepancy  between  the  Father's  Occupation  and  the  Child's 
Aspiration,  meaning  that  they  aspired  to  higher  status  jobs  than 
those  held  by  their  fathers. 

There  were  no  significant  differences  in  Stage  T  not  replicated 
in  Stage  III. 

Educational  Aspiration 

In  both  Stage  I  and  Stage  III  these  girls  have  the  lowest  aspira- 
tion   scores  of  the  eight  groups. 

Social  Attitudes  Inventory 

These  girls  did  not  differ  significantly  from  other  groups  on  any 
of  the  Stage  III  variables. 

It  is  impossible  to  make  comparisons  between  Stage  I  and  Stage  III 
findings  for  the  instrument  was  completely  revised*. 

Views  of  Life 

These  girls  excelled  the  other  three  groups  on  Earned  Status/Bestowed 
Status.    This  group  received  the  lowest  score  on  Rate  of  Action,  Self* 
Initiation/Other  Initiation,  Activity/Passivity  Under  Stress.  They 
were  also  significantly  low  (second  lowest)  on  the  Total  Score. 

Sentence  Completion 

For  the  Task  Achievement  scales,  there  were  no  similarities  between 
findings  of  Stage  I  and  Stage  III.    In  fact,  these  girls  did  not  differ 
significantly  from  other  groups  on  any  of  the  Stage  I  variables  in  this 
area. 

In  Stage  III  they  were  significantly  highest  on  Attitude  scale  and 
significantly  low  on  Engagement  (seventh).    In  a  like  manner,  in  the 
area  of  Interpersonal  Relations  there  were  no  findings  which  were 
similar  in  both  Stage  I  and  Stage  III. 

In  Stage  III  these  girls  differed  significantly  from  other  groups 
with  the  low  score  received  on  Attitude  (seventh). 

In  Stage  I  they  were  significantly  lowest  on  Engagement  and  on 
Frequency  of  Neutral  Affect. 

In  the  area  of  Authority  there  was  a  significant  finding  which  was 
identical  in  both  Stage  I  and  Stage  III:    the  low  score  received  by 
these  girls  on  Engagement  (seventh  both  times). 
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In  Stage  III  this  group  differed  significantly  from  other  groups 
with  the  highest  score  on  Hostile  Affect. 

In  Stage  I  these  girls  differed  significantly  from  other  groups  with 
the  low  scores  received  on  Attitude  (eighth),  on  Coping  (eighth),  on 
Frequency  of  Neutral  Affect  (eighth)  and  with  the  highest  score  on 
Frequency  of  Negative  Affect.    These  scores  were  not  replicated  in 
Stage  III.^ 

In  the  Anxiety  area  there  were  no  similarities  between  the  findings 
of  Stage  I  and  Stage  III.    In  fact,  in  Stage  III  this  group  did  not 
differ  significantly  from  other  groups  on  any  of  the  variables  in  this 
area  except  on* Positive  Affect  where  they  ranked  first. 

In  Stage  I  these  girls  differed  significantly  from  other  groups  with 
the  high  score  on  Frequency  of  Negative  Affect  (second)  and  with  the 
low  scores  received  on  Stance  (eighth).  Engagement  (seventh).  Coping 
(seventh)  and  on  Frequency  of  Neutral  Affect  (seventh). 

The  same  general  pattern  was  observed  in  the  area  of  Aggression, 
that  is,  there  were  no  findings  similar  in  Stages  I  and  III.    Also,  the 
group  did  not  differ  significantly  from  other  groups  on  any  of  the  Stage 
I  variables.     In  Stage  III  they  received  the  highest  score  on  Depressive 
Affect. 

For  the  Sentence  Completion  Total  scores,  there  was  one  significant 
finding  which  was  identical  in  both  Stage  I  and  Stag^  III:     the  low 
score  received  by  these  giris  on  Total  Engagement  scale  (seventh  and 
eighth)  •    There  were  no  significant  differences  found  in  Stage  III  ;:hat 
did  not  appear  in  Stage  I. 

In  Stage  I  these  girls  differed  significantly  from  other  groups  with 
the  very  low  scores  received  on  Total  Attitude  scale  (eighth),  on  Total 
Coping  scale  (eighth),  on  Frequency  of  Neutral  Affect  (seventh)  and  for 
the  highest  score  on  Frequency  of  Negative  Affect. 

For  the  Parent/Child  Intf-.raction  items  there  were  no  findings  which 
were  similar  ior  both  S:agej  I  and  III.    In  Stage  I  this  group  did  not 
differ  significantly  from  other  groups  on  any  of  the  four  variables. 
In  Stage  III  they  received  the  lowest  scores  on  Self -Concept ,  on  Parent/ 
Child  Interaction  and  on  Interaction  with  Father. 

Interpretive  Comments 

The  girls  of  this  group  are  particularly  characterized       from  Stage 
I  and  Stage  III  results       by  somewhat  low  achievement  and  average 
aptitude;  by  very  low  self-esteem  and  by  a  situation  of  emotional 
trouble;  however,  their  autonomy  and  initiative  are  higher  than  for 
ten-year-old  upper-lower  class  females. 
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Their  level  of  performance  is  probably  linked  to  the  weak  cultural 
stimulation  of  their  environment  and  also  to  an  affective  trouble  which 
possibly  decreased  Coping  Effectiveness  in  all  behavior  areas,  partic- 
ularly in  the  relationship  with  authority  figure--.    The  most  probable 
reason  for  this  sort  of  malajustment  is  the  conflict,  frequency  for 
girls  of  this  age  and  of  this  socioeconomic  level,  between  their  need 
for  autonomy  and  independence  and  the  wish  of  their  parents  to  control 
cheir  daughters*  behavior  closely.    The  negative  affective  reaction  did 
not  have  any  influence  on  the  very  high  degree  of  persistency  they 
demonstrated  toward  problem  situations.    In  case  of  failure  they  did 
not  give  up  but  tried  some  other  way  in  order  to  reach  the  solution.  As 
far  as  this  persistency  was  concerned,  their  coping  efficiency  scores 
were  about  at  the  mean  values. 

The  very  low  self-esteem  induced  professional  expectations  which 
were  rather  modest,  although  they  hoped  to  rise  above  their  fathers' 
occupational  level  and  they  expressed  high  educational  aspirations. 
The  values  they  were  looking  for  in  work,  except  for  security,  expressed 
an  idealistic  point  of  view  on  life  or,  maybe,  a  wish  to  compensate  for 
their  familiar  frustrations. 

They  gave  major  importance  to  esthetic  satisfactions,  to  pleasant 
colleagues,  to  a  pleasant  working  environment,  to  work  variety,  and 
to  independence. 


-714- 


MILAN  FOURTEEN-YEAR-OLD  UPPER-MIDDLE  CLASS  MALES 


Aptitude  and  Achievement 

There  were  no  similarities  in  Stage  I  and  Stage  III.    There  were  two 
significant  differences  in  Stage  III  that  did  not  appear  in  Stage  I. 
These  boys  ranked  first  on  Mathematics  and  Reading  Achievement  scores. 
There  were  no  significant  differences  in  Stage  I. 

Behavior  Rating  Scales 

This  group  of  boys  showed  no  significant  difference  in  either  Stage 
I  or  Stage  III  on  any  of  the  BRS  items. 

Occupational  Values  Inventory 

There  wc>re  no  similar  findings  in  Stage  I  and  Stage  III.  Findings 
observed  in  Stage  III,  but  not  in  Stage  I,  were  the  significantly  high 
score  for  this  group  on  Independence  (second)  and  the  significantly  low 
score  for  Security  (seventh).    Significant  findings  in  Stage  I  which 
were  not  replicated  in  Stage  III  included  the  high  scores  for  this  group 
on  Creativity  (first),  on  Follow  Father  (third),  and  the  low  scores  on 
Intellectual  Stimulation  (eighth)  and  on  Esthetics  (eighth). 

Turning  now  to  the  Intra-group  ranking  of  values,  these  boys  ranked 
highest  (compared  to  their  ranking  of  other  values)  in  Stage  I  and  Stage 
III  the  values  of  Intellectual  Stimulation  and  Creativity.    Ranked  low 
in  both  Stage  I  and  Stage  III  were  the  values  Follow  Father,  Management, 
and  Esthetics • 

Ranked  highly  within  this  group  in  Stage  III, but  not  in  Stage  I,  were 
the  values  of  Prestige  and  Economic  Returns.    Ranked  low  within  this 
group  in  Stage  III,  but  not  in  Stage  I,  was  the  value  Security. 

The  values  of  Self-Satisfaction  and  Altruism  were  ranked  highly  in 
Stage  I,  but  this  finding  was  not  replicated  in  Stage  III.    The  value 
Variety  was  ranked  low  in  Stage  I;  neither  was  this  finding  replicated 
in  Stage  III. 

Occupational  Interest  Inventory 

This  was  one  of  the  three  groups  which  had  an  expectation  (1.31)  that 
was  of  a  higher  status  level  than  its  aspiration  (1.38).    However  the 
difference  was  very  slight,  both  values  being  close  to  lower  middle 
class  occupations. 
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In  both  Stage  I  and  Stage  III  their  job  expectation  was  at  the 
highest  extreme,  nonetheless  the  discrepancy  between  their  aspiration 
and  their  expectation  was  not  significantly  greater  than  the  same 
discrepancy  in  other  groups. 

Another  similarity  in  Stage  I  and  Stage  III  was  the  low  score  on 
Father  Occupation/Child  Aspiration. 

Like  all  groups  except  the  lower  class  girls  of  the  two  ages  they 
aspired  to  a  job.  of  a  slightly  higher  status  level  than  that  of  their 
fathers'.     In  this  they  were  significantly  different  to  working  class 
girls  and  boys  of  both  age  groups  who  aspired  to  jobs  of  a  much  more 
higher  status  than  their  fathers'. 

Other  significant  differences  found  in  Stage  III  not  replicated  in 
Stage  I  were  the  high  scores  on  Child's  Aspiration  and  Father's  Occupa- 
tion. 

Educatic^nal  Aspiration 

These  boys  have  almost  the  same  status  level  as  that  of  middle-class 
boys  of  age  ten  (1.04),  that  is,  the  highest  aspiration  in  terms  of 
education. 

In  Stage  I  they  ranked  third  highest  in  Educational  Aspiration  follow- 
ing the  two  middle  groups  of  age  ten. 

In  both  Stage  I  and  Stage  III  they  differed  significantly  from  other 
groups  on  this  variable. 

Social  Attitudes  Inventory 

There  were  no  significant  findings  in  either  Stage  I  or  Stage  III. 

It  is  impossible  to  make  comparisons  between  Stage  I  and  Stage  III 
findings  as  this  instrument  was  completely  revised. 

Views  of  Life 

These  boys  ranked  significantly  highest  compared  to  the  other  three 
groups  on  Self -Initiation/Other  Initiation  and  Total  Score.  They  were 
significantly  high  also  on  Rate  of  Action  (second). 

Sentence  Completion 

For  the  Task  Achievement  scales,  there  were  no  findings  which  were 
similar  in  both  Stage  I  and  Stage  III. 
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In  Stage  III  these  boys  differed  significantly  from  other  groups 
with  the  highest  score  on  Aid/Advice. 

In  Stage  I  they  differed  significantly  from  other  groups  with  the 
high  score  on  Frequency  of  Positive  Affect  (second). 

In  the  Interpersonal  Relations  area  there  was  one  significant 
finding  which  was  identical  in  both  Stages  I  and  III:     these  boys 
received  the  highest  score  on  Coping  in  both  Stage  I  and  Stage  III. 

In  Stage  III  this  group  differed  significantly  from  other  groups 
with  the  lowest  score  on  Depressive  Affect. 

In  Stage  I  this  group  differed  significantly  from  other  groups 
with  the  highest  score  on  Engagement. 

In  a  like  manner,  in  the  area  of  Authority  there  was  one  signifi- 
cant finding  which  was  similar  in  both  Stage  I  and  Stage  III.  These 
boys  had,  in  fact,  in  both  stages,  a  very  low  score  on  Engagement 
(sixth  and  eighth). 

In  Stage  III  they  differed  significantly  from  other  groups  with  the 
low  scores  on  Attitude  scale  (seventh)  and  on  Depressive  Affect 
(seventh).    There  were  no  significant  differences  in  Stage  I  not 
replicated  in  Stage  III. 

In  the  area  of  Anxiety  there  were  no  similarities  between  the  find- 
ings of  Stage  I  and  Stage  III.    This  group  of  boys  did  not  differ, 
significantly  from  other  groups  on  any  of  the  scales  in  either  Stage  I 
or  Stage  III. 

The  same  pattern  was  observed  in  the  area  of  Aggression.    That  is, 
there  were  no  findings  similar  in  Stages  I  and  III. 

In  Stage  III,  these  boys  had  significantly  low  scores  on  Engagement 
(seventh),  Aid/Advice  (seventh)  and  Depressive  Affect  (eighth). 

In  Stage  I  they  had  significantly  highest  scores  on  Stance,  Engage- 
ment and  Coping. 

For  the  Sentence  Completion  Total  scores,  there  were  no  similar 
findings  in  both  Stage  I  and  Stage  III.     In  Stage  III  this  group  dif- 
fered significantly  from  other  groups  with  the  very  low  scores  on  Total 
Attitude  (seventh)  and  on  Total  Depressive  Affect  (seventh).    In  Stage 
I  they  received  significantly  high  scores  on  Stance  (first).  Coping 
(first).  Frequency  of  Neutral  Affect  (second)  and  Frequency  of  Positive 
Affect  (second)  and  with  the  low  score  on  Frequency  of  Negative  Affect 
(seventh) . 
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For  the  Parent/Child  Interaction  items  there  were  no  findings  which 
were  similar  for  both  Stages  I  and  Hi.    In  Stage  III  this  group  did 
not  differ  significantly  from  other  groups  on  any  of  the  four  variables. 
In  Stage  I  they  had  received  the  lowest  scores  on  Parent/Chtld  Inter- 
action and  on  Interaction  with  Father. 

On  Reality/Fantasy  there  were  no  similarities  in  Stages  I  and  III. 
In  Stage  III  they  did  rank  first  among  the  other  groups. 

Interpretive  Comments 

The  achievement  results  for  this  group  are  somewhat  dissimilar  for 
Stage  I  and  Stage  III.  They  ranked  about  average  in  Stage  I;  high  in 
Stage  III. 

In  Interpersonal  Relations,  their  Coping  Effectiveness  was  very  high 
on  Sentence  Completion  and  on  Story  Completion  (Stage  I),  and  they  had 
high  reputations  in  this  area.    A  certain  convergence  appeared  in  their 
capacity  for  facing  and  solving  aggressive  situations.    This  capacity 
vjas  probably  due  to  their  many  experiences  of  social  contacts  and  to 
the  mejor  freedom  these  boys  have  if  compared  with  boys  and  girls  of 
other  groups.    In  this  sense  we  shall  consider  also  their  initiative  in 
solving  all  kinds  of  problematic  situations.    We  noticed  a  divergence 
between  the  very  high  vocational  expectations  and  the  low  Self-Assertion, 
between  the  possibility  to  be  creative  on  the  job,  to  get  prestige  and 
independence  and  the  low  Importance  they  gave  to  Intellectual  Stimula- 
tion and  to  Esthetical  satisfactions* 

Their  performance,  in  spite  of  the  environmental  stimulation  they 
have,  was  average  on  both  Aptitude  and  Achievement  tests  in  the  Stage  I 
sample,  but  above  average  in  the  Stage  III  sample. 

Summari/sing,  we  can  say  that  performances  of  these  boys  reflected  the 
situation  of  contradiction  frequc;ntly  present  at  this  age  level,  partic- 
ularly for  upper-middle  class  subjects;;  this  contradiction  was  linked  to 
the  contemporary  persistency  of  behavioral  aspects,  which  are  typical  in 
cnildhood  and  of  aspects  which  are  typical  of  late  adolescence  or 
maturity. 

The  contemporary  presence  of  discordant  elements  in  the  development 
of  personality  makes  us  understand  incoherence  of  certain  attitudes; 
this  kind  of  behavior  is  near  to  that  of  those  with  a  schizoid  personal- 
ity, so  that  W3  can  say  that  "the  normal  adolescent  is  an  abnormal 
subject." 
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MILAN  FOURTEEN-YEAR-OLD  UPPER-MIDDLE  CLASS  FEMALES 


Aptitude  and  Achievement 

There  were  no  significant  differences  in  Stage  III  that  did  not 
appear  in  Stage  I.    However,  two  significant  Stage  I  differences  were 
not  replicated  in  Stage  III.    On  Aptitude  and  Math  Achievement  in 
Stage  I,  these  girls  were  in  second  place  but  they  did  not  differ  from 
other  groups  on  these  two  variables  in  Stage  III. 

Behavior  Rating^Scales 

There  were  no  significant  findings  similar  in  Stages  I  and  III.  In 
Stage  III  these  girls  received  less  favorable  ratings  from  peers  than 
in  Stage  I.    They  were  not  significantly  different  from  any  other  group 
on  any  of  the  items.    However  in  Stage  I  these  girls  were  significantly 
high  on  both  Academic  and  Nonacademic  Task  Achievement,  on  Authority, 
on  IPR,  on  Self -Assert ion  and  on  Total  Score. 

Occupational  Values  Inventory 

In  both  Stage  I  and  Stage  III  these  girls  received  significantly 
high  mean  scores  on  Independence  (first  both  times),  Surroundings 
(second  both  times),  and  Associates  (first  and  second)  compared  to  other 
groups . 

Significant  findings  in  Stage  I  which  were  not  replicated  in  Stage 
III  included  the  low  mean  scores  for  this  group  on  Prestige  (eighth), 
Economic  Returns  (eighth).  Management  (eighth)  and  Success  (eighth) »  and 
the  highest  mean  score  on  Intrinsic. 

Turning  now  to  the  Intra-group  values,  these  girls  ranked  highest 
(compared  to  their  ranking  of  other  values)  in  Stage  I  and  Stage  III  the 
values  of  Self 'Satisfaction,  Associates,  and  Intellectual  Stimulation. 
They  ranked  lowest  the  values  of  Management,  Follow  Father  and  Esthetics. 

In  Stage  III  they  rated  high  the  value  of  Surroundings  and  rated  low 
the  value  of  Altruism.    These  ratings  were  not  replicated  in  Stage  I. 
In  Stage  I  these  girls  rated  high  the  value  of  Altruism  and  rated  low 
the  value  of  Economic  Returns.    These  ratings  were  not  replicate J  in 
Stage  III. 

Occupational  Interest  Inventory 

There  was  one  similarity  of  this  group  in  both  Stages  I  and  III. 
These  girls  had  a  low  score  on  the  discrepancy  score  between  Father 
Occupation/Child  Aspiration  (seventh  In  both  Instances). 
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Their  aspiration  level  was  a  little  higher  than  the  status  of  job 
their  fathers  held.    In  this  they  were  significantly  different  from 
all  working  class  boys  (ten-year-old  upper-lower  males  -  8.06; 
fourteen-year-old  upper-lower  males  =  7.94)  who  aspired  to  a  job  of 
a  much  higher  status  level  than  their  father.    In  Stage  III  they 
received  two  high  scores  not  replicated  in  Stage  I  --  Child's  Ex- 
pectation and  Father's  Occupation.    There  were  no  significant  dif- 
ferences in  Stage  I  not  replicated  in  Stage  III. 

Educational  Aspiration 

These  girls  received  a  high  score  in  both  Stages  I  and  III  on 
Educational  Aspiration,  and  they  had  almost  the  same  high  aspiration 
level  as  that  of  middle-class  boys  at  both  ages. 

Social  Attitudes  Inventory 

It  is  impossible  to  make  comparisons  with  Stage  I  findings  for 
the  instrument  was  completely  revised. 

There  were  ito  significant  differences  in  Stage  III.    There  was  only 
one  significant  difference  in  Stage  I  where  these  girls  ranked  lowest 
on  Passive  Defensive.    This  is  quite  a  contrast  to  the  score  earned  by 
the  ten-year-old  working-class  girls  who  received  the  highest  score  of 
the  eight  groups  on  Passive  Defensive  in  Stage  I. 

Views  Of  Life 

These  girls  received  significantly  highest  scores  between  the  four 
groups  considered  on  Locus  of  Control,  Rate  of  Actior,  Activity/Pas- 
sivity Under  Stress.    They  ranked  significantly  high  on  Total  Score 
(second).    They  ranked  significantly  lowest  on  Competition/Cooperation, 
Positive/Negative  Self -Concept. 

Sentence  Completion 

For  the  Task  Achievement  scales,  there  were  no  findings  which  were 
similar  in  both  Stage  I  and  Stage  III. 

In  Stage  III  these  girls  differed  significantly  from  other  groups 
with  the  lowest  scores  on  Attitude,  Engagement,  and  Aid/Advice.  In 
Stage  I  they  were  significantly  highest  on  Frequency  of  Positive  Affect. 

In  the  Interpersonal  Relations  area,  there  were  no  findings  which 
were  similar  in  both  Stages  I  and  III.    In  fact,  these  girls  did  not 
differ  significantly  from  other  groups  on  any  of  the  Stage  I  variables 
in  this  area.    In  Stag**  III,  they  were  significantly  highest  on 
Depressive  Affect  and  significantly  lowest  on  Attitude  and  on  Hostile 
Affect. 


-720- 


In  the  area  of  Authority,  there  was  one  significant  finding  which 
was  identical  in  both  Stages  I  and  III:    these  girls  differed  from 
other  groups  with  the  low  score  on  Frequency  of  Neutral  Affect 
(seventh  and  eighth).     In  Stage  III  they  received  a  significant^  • 
lowest  score  on  Attitude.     In  Stage  I  they  had  significantly  low 
scores  on  Stance  (eighth),  Engagement  (eighth).  Coping  (seventh) 
and  a  significantly  high  score  on  Frequency  of  Negative  Affect  (second). 

In  the  area  of  Anxiety,  there  were  no  findings  which  were  similar 
in  both  Stage  I  and  Stage  III.     In  fact,  these  girls  did  not  differ 
significantly  from  other  groups  on  any  of  the  Stage  III  variables  in 
this  area.    On  the  contrary,  in  Stage  I  this  group  differed  signifi- 
cantly from  other  groups  on  all  variables  in  this  area.    They  received 
very  low  scores  on  Stance  (seventh).  Engagement  (eighth).  Coping  (eighth), 
Frequency  of  Neutral  Affect  (eighth)  and  the  highest  score  on  Frequency 
of  Negative  Affect. 

In  the  Aggression  area,  there  were  no  findings  which  were  simil.ar 
in  both  Stages  I  and  III.     In  fact,  these  girls  did  not  differ  signifi- 
cantly from  other  groups  on  any  of  the  Stage  I  variables.     In  Stage  III 
they  received  significantly  low  scores  on  Stance  (eighth)  and  Engage- 
ment (sixth) • 

For  the  Sentence  Completion  Total  scales there  was  one  significant 
finding  which  was  identical  in  both  Stages  I  and  III:     this  group 
received  in  both  occasions  the  highest  score  on  Frequency  of  Positive 
Affect.    In  Stage  III  they  received  significant  lowest  score  on  Total 
Attitude  scale  and  a  significant  high  score  on  Total  Depressive  Affect 
(second).     In  Stage  I  they  were  significantly  lowest  on  Total  Stance, 
Total  Engagement,  Frequency  of  Neutral  Affect  and  high  on  Frequency  of 
Negative  Affect  (second). 

For  the  Jfarent/Child  Interaction  items  there  were  no  findings  which 
were  similar  for  both  Stages  I  and  III.    In  Stage  I  this  group  did  not 
differ  significantly  from  other  groups  on  any  of  the  four  variables. 
In  Stage  III  they  received  the  lowest  score  on  Interaction  with  Mother. 

Interpretive  Comments 

Their  coping  efficiency  was  high  (a  little  lower  in  Stage  III)  in  all 
behavior  areas,  but  there  were        though  the  results  differed  in 
projective  techniques  between  Stage  I  and  Stage  III        some  difficulties 
with  aggression  situations  and,  even  more,  in  the  situations  which 
involve  authority  figures.    The  presence  of  a  remarkable  amount  of 
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nej^ative  affect  in  this  kind  of  situation  seems  to  indicate  some 
familiar  conflicts.    Girls  are  not  motivated  for  facing  certain 
situations  and  are  very  inefficient  as  far  coping:     this  refusal  of 
authority  could  be  the  premise  for  a  nonconformist  attitude-set. 

The  view  these  girls  present  of  themselves  is  optimistic,  and  the 
values  considered  most  important  ovi  the  job  are  essentially  ideal- 
istic ones:     Self -Satisfaction,  Intellectual  Stimulation,  Altruistic 
interest.    There  is  only  a  slight  difference  between  career  aspira- 
tion and  the  status  they  expect  to  have. 

In  general,  these  girls  seem  to  express,  in  almost  all  their 
behavior    those  characteristics  which  are  normally  elicited  by  a  for- 
tunate and  culturally  stimulating  envirorjnent :     high  achievement, 
intellectual  interests,  idealistic  motivations,  capacity  for  facing  and 
solving  problematic  situations  in  an  adequate  way.    But  in  their 
attitude  towards  Authority,  that  same  authority  shich  has  fixed  their 
education  lines,  these  girls  indicate  maybe  the  need  of  each  generation 
for  reaching  autonomy  through  se If -discovery . 

In  order  to  reach  this  goal,  these  girls  refuse  an  authoritative 
relationship  with  the  previous  generation  when  this  kind  of  relation- 
ship is  not  only  proposed  but  imposed. 
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STORY  COMPLETION  FINDINGS  ACROSS  ALL  EIGHT  GROUPS 


We  have  analyzed  the  significant  interaction  effects  among  the 
eight  groups  for  every  dimension  (variable). 

Stance  (219) 

We  found  only  one  significant  difference:     ten-year-old  upper- 
middle  class  males  showed  a  better  capacity  to  plan  how  to  face  the 
problematic  situations  than  fourteen-year-old  upper-middle  females. 

Engagement  (220) 

Also  in  this  area  we  found  only  one  significant  difference: 
fourteen-year-old  upper-lower  class  males  showed  a  better  capacity  to 
face  some  problematic  situations  than  ten-year-old  upper-lower  class 
females • 

Initiation  (221) 

Again,  only  one  significant  difference  had  been  found:  fourteen- 
year-old  upper-lower  class  females  showed  a  greater  autonomy  and 
initiative  than  ten-year-old  upper-lower  class  females. 

Aid/ Advice  (222) 

Two  significant  differences  had  been  found  in  this  area:  fourteen- 
year-old  upper-lower  class  females  tended  to  seek  more  frequently  aid 
or  advice  than  ten-year-old  upper-lower  class  females.    The  ten-year-old 
upper-lower  class  females  were  more  frequently  (and  spontaneously) 
helped  by  others.    The  same  significant  difference  had  been  found 
between  fourteen-year-old  upper-lower  class  males  and  ten-year-old  upper- 
lower  class  females. 

Solver  (223) 

No  significant  difference  had  been  found. 
Implementation  (224) 

No  significant  difference  had  been  found. 
Outcome  (225) 

No  significant  difference  had  been  found. 
Evaluation  of  Outcome  (226) 

A  significant  difference  had  been  found:     fourteen-year-old  upper- 
lower  class  males  evaluated  more  positively  their  outcome  than  ten- 
year-old  upper-lower  class  females. 
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Coping  Effectiveness  (227) 


No  significant  difference  had  been  found. 

Length  of  Response  (228) 

Three  significant  differences  had  been  found:  ten-year-old  upper- 
lower  class  males  were  more  synthetical  than  fourteen-year-old  upper- 
middle  class  females;  ten-year-old  upper-middle  class  males  were  more 
synthetical  than  ten-year-old  upper-middle  class  females;  and  fourteen- 
year-old  upper-lower  class  males  were  more  synthetical  than  fourteen- 
year-old  upper-lower  class  females. 

Positive  Affect  Hero  (229) 

One  significant  difference  had  been  found:     ten-year-old  upper- 
middle  class  females  expressed  more  frequently  Positive  Affect  than 
ten-year-old  upper-middle  class  males,, 

Negative  Affect  Hero  (230) 

One  significant  difference  had  been  found:     fourteen-year-old  upper- 
middle  class  females  expressed  more  frequently  Negative  Affect  than  ten- 
year-old  upper-middle  class  males. 

Total  Affect  Hero  and  Others  (231) 

One  significant  difference  had  been  found:  fourteen-year-old  upper- 
middle  class  females  expressed  more  frequently  emotional  reactions  than 
ten-year-old  upper-middle  class  males. 

Instrumentality  (232) 

Ten-year-old  upper-middle  class  males  showed  a  greater  persistence 
than  ten-year-old  upper-lower  class  females;  on  the  other  hand,  fourteen- 
year-old  upper-lower  class  females  showed  a  greater  persistence  than  ten- 
year-old  upper-middle  class  females. 
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ANOVA  OF  MEANS: 
SAMPLE  DIFFERENCES  BY  AGE,  SOCIOECONOMIC  STATUS,  AND  SEX 


APTITUDE  AND  ACHIEVEMENT 
Age 

There  were  no  systematic  differences  In  Stage  I  or  Stage  III  since 
the  scores  were  standardized  separately  within  each  age  group  for  each 
country. 

There  were  two  significant  interactions  involving  age  which  appeared 
in  both  Stage  I  and  Stage  III:    middle-class  children  excelled  working- 
class  children  at  both  age  levels  on  Reading  Achievement  and  on  Grade 
Point  Average. 

In  Stage  I,  this  trend  was  most  marked  at  age  ten  for  both  measures 
of  achievement.    It  was  also  most  marked  at  age  ten  for  Grade  Point 
Average,  in  Stage  III,  although  on  Reading  Achievement  the  difference 
in  Stage  III  became  greater  at  age  fourteen. 

Furthermore  there  were  two  significant  differences  in  Stage  III  that 
did  not  appear  in  Stage  I:  1)  on  Mathematics  Achievement  the  middle- 
class  children  excelled  the  working-class  children  at  both  age  levels, 
2)  on  Raven  the  ten-year-old  ir^les  excelled  the  ten-year-old  females 
and  fourteen-year-old  females  excelled  the  fourteen-year-old  males. 

Socioeconomic  Status 

The  middle-class  children  excelled  the  lower-class  children  on  Raven, 
Mathematics  and  Reading  Achievement  tests  and  on  Grade  Point  Average,  in 
both  Stage  I  and  Stage  III. 

There  were  no  significant  SES  x  Sex  interactions  in  either  Stage  I 
or  in  Stage  III. 

Sex 

There  were  no  differences  which  were  true  for  any  analysis. 

BEHAVIOR  RATING  SCALES 

Interpretive  Restrictions 

Because  the  ten-year-old  children  were  not  only  In  different  classes, 
but  in  different  schools  from  the  fourteen-year -olds ,  the  reference 
populations  for  the  behavior  ratings  of  the  two  age  groups  were  com- 
pletely different.    Consequently,  it  is  not  valid  or  meaningful  to 
compare  scores  across  the  two  age  groups  as  a  whole.    However,  it  is 
-neaningful  to  compare  differences  within  the  two  age  groups. 
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Age 

There  were  three  significant  Age  x  SES  interactipns  observed  in 
Stage  III  which  were  not  found  in  Stage  I.     On  Total  Positive 
Academic  Task  Achievement  and  Total  Positive  Self -Assertion  for  both 
age  levels  the  upper-middle  class  children  excelled  the  upper-lower 
class.    On  Total  Positive  Aggression  the  ten-year-old  upper-middle 
class  children  excelled  the  ten-year-old  lower-class  children  while 
the  fourteen-year-old  lower-class  children  excelled  the  fourteen-year- 
old  middle-class  children. 

There  was  one  significant  Age  x  Sex  interaction  in  Stage  I  not 
replicated  in  Stage  III  concerning  the  area  of  Anxiety,  in  which  females 
excelled  males  at  age  fourteen,  while  at  ten  years  no  difference  was 
observed . 

Soc ioeconomic  Status 

Social  class  main  effects  were  similar  in  Stages  I  and  III;     in  the 
two  analyses,  middle-class  children  excelled  the  working-class  children 
in  all  dimensions  except  for  Aggression. 

An  important  Stage  I  SES  x  Sex  interaction  involving  the  area  of 
Nonacademic  Task  Achievement  was  not  repi icated  in  Stage  III,  that  is, 
middle-class  females  excelled  middle-class  males  while  lower-class  males 
and  females  did  not  differ  in  this  dimension. 

Sex 

There  were  two  main  effects  in  Stage  I  where  the  females  excelled 
the  males  in  coping  with  Anxiety  and  on  the  Summary  score.    No  mam 
effects  for  Sex  were  observed  in  Stage  III. 

OCCUPATIONAL  VALUES  INVENTORY 

Age 

There  were  a  number  of  Age  main  effects  which  were  identical  in 
Stage  I  and  Stage  III.     In  both  analyses,  the  fourteen-year-old  received 
higher  scores  on  Independence,  Security,  Surroundings  and  Associates. 
The  ten-year-old  children,  in  both  cases,  received  higher  scores  on 
Follow  Father.    Thus,  on  four  of  the  fifteen  values  the  same  Age  main 
effects  were  observed. 

There  were  two  Age  x  SES  interactions  observed  for  the  first  time  in 
Stage  III  data.    For  Altruism  and  Associates,  at  the  age  of  ten,  the 
middle-class  children  scored  higher,  while  at  the  age  of  fourteen  the 
lower-class  children  received  higher  scores^ 
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There  was  only  one  Age  x  SES  interaction  in  Stage  I  not  replicated 
in  the  later    analysis*    For  Creativity,  at  age  ten  the  lower-class 
children  scored  higher;  while  at  the  age  of  fourteen  the  middle-class 
children  received  the  higher  scores. 

There  was  only  one  Age  x  Sex  significant  interaction  in  Stage  I,  not 
replicated  in  Stage  III.    This  was  in  the  area  of  Associates  where  the 
females  excelled  the  males  in  both  age  groups,  though  this  trend  was 
most  marked  by  the  fourteen-year-old  girls. 

Socioeconomic  Status 

There  were  three  social  main  effects  which  were  identical  in  both 
Stage  I  and  Stage  III.    For  Esthetics  and  Security  the  lower  class 
children  scored  higher,  while  the  middle-class  children  more  often 
chose  the  value  of  Follow  Father.    There  were  four  social  main  effects 
in  Stage  I  not  found  in  Stage  III.     in  Management,  Success,  and 
Economic  Returns  the  lower-class  excelled  the  middle-class  children 
and  in  Creativity  the  middle-class  children  excelled  the  working-class 
children. 

There  were  no  significant  SES  x  Sex  interactions  present  in  both 
Stages  I  and  III-    Ther  •  was  one  social  difference  observed  in  Stage 
III,  but  not  in  Stage  I,    In  the  value  of  Esthetics,  the  working-class 
males  excelled  the  working-class  females,  while  the  middle-class  females 
excelled  the  middle-class  males. 

In  Stage  I.  the  only  SES  x  Sex  interaction  observed  was  the  one  in- 
volving Creativity  where  the  males  of  both  social  classes  excelled  the 
females  of  both  social  classes. 

Sex 

A  large  number  of  Sex  main  effects  were  identical  in  both  Stage  I 
and  Stage  III.     In  fact,  nine  of  the  seventeen  scales  gave  the  same 
results  in  both  analyses. 

Females  scored  higher  than  males  on  Independence,  Surroundings, 
Associates,  Variety  and  the  Total  Intrinsic  Score.    Males  scored  higher 
than  females  on  Variety^  Economic  Returns,  Follow  Father  and  the  Total 
Extrinsic  score. 

Significant  in  Stage  III,  but  not  in  Stage  I,  was  the  greater 
frequency  of  choice  by  males  of  the  values  of  Management,  Success,  and 
Prestige ♦ 

Significant  in  Stage  I,  but  not  replicated  in  Stage  III,  was  the 
greater  frequency  of  choice  by  females  on  Esthetics  and  Intellectual 
Stimulation* 
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OCCUPATIONAL  INTEREST  INVENTORY 


Age 

There  were  no  systematic  differences  in  Stage  I  or  Stage  III,  as 
far  as  Age  main  effects  are  concerned.    There  were  two  Age  main  effects 
in  Stage  I  where  the  fourtefjn-year-old  children  excelled  the  ten-year- 
old  children  in  Child's  Expectation  and  the  ten-year-old  children 
excelled  the  fourteen-year-old  children  in  Child  Education/ Aspiration. 

A  significant  Age  x  SES  interaction  which  appeared  in  Stage  I  was 
replicated  in  Stage  III:     upper-lower  class  children  of  both  ages 
excelled  middle-class  children  in  the  discrepancy  between  subjects 
occupational  aspiration  and  father's  job  level,  this  trend  being  most 
marked  by  the  ten-year-old. 

A  significant  Age  x  SES  interaction  in  Stage  III,  not  replicated  in 

Stage  I,  involved  Father's  Occupation  where  the  middle-class  children 

excelled  the  working-class  children,  this  trend  being  most  marked  by  the 
ten-year-old . 

Socioeconomic  Status 

Remembering  that  for  this  particular  instrument  each  objective 
response  was  assigned  status  scores  between  one  and  six  with  one  repre- 
senting the  highest  status  job  and  six  the  lowest  status  Job,  it  can  be 
noted  that  in  both  stages  of  the  research  in  Expectation  variable  the 
upper-lower  students  aspired  to  significantly  lower  status  occupations 
than  did  the  upper-middle  class  students.    The  same  results  in  both 
stages  involved  the  discrepancy  between  objective  status  level  of 
subjects'  aspirations  and  the  status  level  of  subjects'  expectation,  in 
the  sense  that  working-class  children's  aspiration  was  greater  than 
their  expectation,  while  this  difference  was  less  noticeable  for  middle- 
class  children. 

There  were  three  social  class  main  effects  which  were  identical  in 
both  Stage  I  and  Stage  III.    For  Child  Expectation/Child  Aspiration  and 
Father  Occupation/Child  Aspiration,  the  lower-class  children  exceeded 
the  middle-class  children;  while  for  Child's  Expectation,  the  middle- 
class  children  exceeded  the  lower-class  children. 

There  were  two  other  social  class  main  effects  not  observed  in  Stage 
I.    These  involved  Child's  Aspiration  and  Father's  Occupation  where  in 
each  case  the  middle-class  children  exceeded  the  lower-class  children. 
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Dealing  in  the  discrepancy  between  Student's  Occupational  Aspira* 
tions  and  Father's  Occupational  Status  level  it  may  be  noted  that  also 
in  this  case,  in  both  stages,  working-class  children's  discrepancy  was 
greater  than  middle-class  children's  discrepancy. 

A  significatn  SES  x  Sex  interaction,  not  observed  in  Stage  I,  may  be 
noted  in  Stage  III  concerning  the  area  of  Child's  Aspiration.    Here  the 
males  of  both  social  classes  aspired  to  higher  status  jobs  than  the 
females,  this  trend  being  greater  among  the  middle-class  males. 

In  the  area  of  Child's  Expectation  there  was  a  significant  inter- 
action in  Stage  I  not  replicated  in  Stage  III.    In  this  interaction  the 
lower-class  females*  expectations  were  greater  than  the  lower-class 
males'  and  the  middle-class  males'  expectations  were  greater  than  the 
middle-class  females' . 

Sex 

There  were  three  Sex  main  effects  which  were  similar  to  those 
observed  in  Stage  I:    males  aspired  to  a    higher  status  level  and 
expected  a    higher  status  level  than  females,  furthermore  discrepancy 
between  females  Occupational  Aspiration  and  Father's  Occupational 
level  was  greater  than  males  discrepancy  between  the  two  variables. 

EDUCATIONAL  ASPIRATIONS 

Age 

In  Stage  I  systematic  Age  differences  were  found  in  the  sense  of  a 
higher  educational  aspiration  of  ten-year-olds  than  of  fourteen-year- 
olds.    In  S  age  III  there  were  no  systematic  age  differences. 

There  were  no  signllicant  interactions  involving  Age  in  either  Stage 
I  or  Stage  III. 

SocI.oeconomic  Status 

As  in  Stage  I  findings,  middle-class  children  showed  higher  educa- 
tional aspirations  of  compared  to  working-class  children. 

There  were  no  significant  Age  x  SES  or  SES  x  Sex  interactions  in 
either  Stage  I  or  Stage  III. 

Sex 

In  both  Stage  I  and  Stage  III  findings  males  had  a    higher  educa- 
tional aspiration  level  if  compared  with  females. 
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SOCIAL  ATTITUDES  INVENTORY 


As  we  noted  previously,  no  comparisons  between  Stage  I  and  Stage 
III  findings  may  be  made  for  this  instrument  since  not  only  was  the 
instrument  completely  revised,  but  also  the  scoring  and  scaling 
systems  changed,  different  variables  being  generated.    So  only  sig- 
fiificant  Stage  III  findings  will  be  reported. 

Age 

When  type  of  coping  is  looked  at  it  seems  that  fourteen-year-old 
children  gave  significantly  more  "good  coping"  responses  than  ten- 
year-old  children  only  in  the  area  of  Anxiety,    No  other  main  Age 
effect  nor  any  interaction  effects  were  observed. 

Socioeconomic  Status 

Social  class  made    a  significant  difference  for  only  one  type  of 
responses,  that  of  the  Task  Achievement  arear    working-class  children 
gave  more  good  coping  responses  chan  did  middle-class  children.  There 
were  no  significant  Age  x  SES  or  EES  x  Sex  interactions  in  Stage  III 
findings. 

Sex 

Males  are  more  frequently  "good  copers"  than  females  to  face  Task 
Achievement  problems.  Authority  and  Aiixiety.    Sex  also  plays  a  signifi- 
cant role  on  Total  Score,  the  males  excelling. 

There  were  no  significant  interactions  involving  Sex  in  Stage  III 
£  ind  ings . 

\/IEWS  OF  LIFE 

Age 

There  are  no  significant  interactions  by  age,  this  instrument  having 
been  administered  only  to  fourteen-year-old  children. 

Socioeconomic  Status 

There  were  five  socioeconomic  status  main  effects.  Upper-lower 
children  excelled  upper-middle  children  on  the  dimensions  Competition/ 
CoopeiTation  and  Positive/Negative  Self-Concept  while  upper-middle  chil- 
dren received  significantly  higher  scores  on  the  dimensions  of  Rate  of 
Action,  Self-Initiation/Other  Initiation,  Activity/Passivity  Under 
Stress. 
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There  was  only  one  significant  interaction  based  on  the  SES  x  Sex 
relation.    For,  on  the  dimension  Earned  Status/Bestowed  Status  upper- 
lower  females  excelled  upper-lower  males  while  upper-middle  males 
excelled  upper -middle  females. 


Sex 


There  were  three  Sex  main  effects.    Females  excelled  males  on  Locus 
of  Control,  while  males  received  significant  higher  scores  than  females 
on  Competition/Cooperation  and  Positive/Negative  Self-Concept. 

SENTENCE  COMPLETION 
Task  Achievement 

Age:     In  the  area  of  Task  Achievement,  there  were  no  similar  findings 
which  involved  the  Age  main  effects  or  any  interactions  involving  age 
in  Stage  I  and  Stage  III. 

In  Age  main  effects  in  Stage  III,  the  ten-year-old  children  excelled 
the  fourteen-year-olds  on  Engagement  and  on  Hostile  Affect.     In  Stage  I, 
ten-year-old  children  excelled  fourteen-year-olds  on  Attitude  scale,  on 
Frequency  of  Negative  Affect  and  on  Frequency  of  Neutral  Affect  while 
the  fourteen-year-olds  excelled  the  ten-year-olds  on  Coping  and  on 
Frequency  of  Positive  Affect. 

There  were  no  significant  Age  x  SES  interactions  either  In  Stage  I 
or  in  Stage  III  for  any  of  the  variables  in  this  area. 

Turning  to  Age  x  Sex  interactions,  in  Stage  III  the  females  excelled 
the  males  on  Engagement  and  on  Aid/Advice  at  the  age  of  ten  while  at  the 
age  of  fourteen  the  males  excelled.    In  Stage  I,  the  females  excelled 
the  males  on  Attitude  scale  at  both  age  levels,  this  trend  being  most 
marked  at  the  ten-year-old  level. 

Socioeconomic  Status:     In  the  Task  Achievement  area  there  wore  no 
significant  interactions  involving  socioeconomic  status  which  were 
identical  in  both  Stage  I  and  Stage  III, 

As  far  a£  the  SES  main  effects  are  concerned,  in  Stage  III  upper- 
lower  children  excelled  upper-middle  children  on  Attitude.    In  Stage  I, 
upper-lower  children  excelled  upper-middle  children  on  Engagement  while 
on  Frequency  of  Positive  Affect  the  upper-middle  children  excelled  the 
upper-lower  children. 

On  the  SES  x  Sex  interactions,  in  Stage  III,  on  Attitude  the  upper- 
lower  class  females  excelled  the  upper-lower  class  males  and  the  upper- 
middle  class  males  excelled  the  upper-middle  class  females.  Further- 
more, on  Hostile  Affect  the  upper-lower  class  males  excelled  the  upper- 
lower  class  females  and  the  upper-middle  class  females  excelled  the 
upper-middle  class  males. 


Sex:  There  were  no  Sex  main  effects  or  significant  interactions 
involving  Sex  which  were  identical  in  both  Stage  I  and  Stage  III  in 
the  area  of  Task  Achievement, 

In  fact,  in  Stage  III,  there  were  no  Sex  main  effects.    In  Stage  I, 
on  Attitude,  the  females  excelled  the  males « 

Interpersonal  Relations 

Age:     In  the  Interpersonal  Relations  area  there  were  several 
significant  effects  involving  Age  which  were  identical  in  both  Stage  I 
and  Stage  III,    For  both  Stage  I  and  Stage  III  ten-year-old  children 
excelled  the  fourteen-year-olds  on  Attitude  scale  while  the  fourteen- 
year-old  children  excelled  the  ten-year -olds  on  Coping  and  on  Frequency 
of  Neutral  Affect.     In  Stage  III  the  ten-year-old  showed  more  Hostile 
Affect  than  the  fourteen-year-old  and  in  Stage  I  the  ten-year-old 
showed  greater  Frequency  of  Negative  Affect  than  the  fourteen-year-old. 

There  were  no  significant  Age  x  SES  interactions  either  in  Stage  I 
or  in  Stage  III  for  any  of  the  variables  in  this  area. 

As  far  as  Age  x  Sex  interactions  are  concerned,  there  were  no  simi- 
larities between  the  findings  of  Stages  I  and  III.     In  Stage  III,  the 
f (finales  excelled  the  males  on  Depressive  Affect  at  both  age  levels, 
this  trend  being  most  marked  at  the  fourteen-year-old  level.    In  Stage 
I  the  females  excelled  the  males  on  Coping  at  the  age  of  ten  while  at 
the  a^e  of  fourteen  the  opposite  trend  was  observed.    Furthermore,  the 
females  excelled  the  males  on  Frequency  of  Negative  Affect  at  both  age 
levels,  while  the  males  excelled  the  females  on  Frequency  of  Neutral 
Affect  at  both  age  levels,  this  trend  in  both  cases  being  greater  at 
the  f our teen-year-oid  level. 

Socioeconomic  Status:    There  was  one  significant  interaction  in- 
volving SES  which  was  identical  in  bouh  Stage  I  and  Stage  III.     In  fact, 
on  Engagement,  upper-middle  class  children  excelled  upper-lower  class 
children  in  both  stages.    As  far  as  the  other  SES  main  interactions 
are  concerned,  in  Stage  III  upper-middle  class  children  excelled  upper- 
lower  class  children  on  Stance,  Aid/Advice,  Coping,  and  on  Positive 
Affect. 

On  SES  X  Sex  interactions,  there  were  no  significant  main  effects 
either  in  3tage  I  or  in  Stage  III  for  any  of  the  variables  in  this  area. 

Sex"    There  were  no  significant  findings  which  were  similar  in  both 
Stage  I  and  Stage  III  in  the  area  of  Interpersonal  Relations.  In 
Stage  III,  females  excelled  males  on  Engagement,  Aid/ Advice,  and  De* 
pressive  Affect,  while  males  excelled  females  on  Hostile  Affect. 
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In  Stage  I,  males  excelled  females  on  Stance,  Engagement,  Coping, 
and  Frequency  of  Neutral  Affect,  while  females  excelled  males  on 
Frequency  of  Negative  Affect  and  on  Frequency  of  Positive  Affect. 

Authority 

Age:     In  the  area  of  Authority  there  were  several  significant  inter- 
actions involving  Age  which  were  identical  in  both  Stage  I  and  Stage 
III.     In  the  Age  main  effects,  in  both  stages,  ten-year-olds  excelled 
fourteen-year-olds  on  Attitude  and  Engagement. 

In  Stage  III,  ten-year-olds  excelled  fourteen-year-olds  on  Aid/ 
Advice  and  on  Depressive  Affect,  while  fourteen-year-olds  excelled  ten- 
year-olds  on  Stance  and  on  Hostile  Affect. 

In  Stage  I,  ten-year-olds  excelled  fourteen-year-olds  on  Stance,  on 
Coping  and  on  Frequency  of  Positive  Affect.    As  far  as  Age  x  SES  inter- 
actions are  concerned,  there  were  no  significant  findings  which  were 
identical  in  both  stages. 

In  Stage  III,  at  the  age  of  ten  the  upper-middle  class  children 
excelled  the  upper-lower  class  children  on  Ac-itude,  while  at  the  age 
of  fourteen  there  was  the  opposite  trend,  i.e.,  the  upper-lower  class 
children  excelled  the  upper-middle  class  children. 

Turning  now  to  Age  x  Sex  interactions,  there  were  three  significant 
effects  which  were  identical  in  both  Stage  I  and  Stage  III;     1.  On 
Stance,  females  excelled  males  at  the  age  of  ten,  while  at  the  age  cf 
, fourteen  males  excelled  females.    2.    On  Coping,  females  excelled  males 
at  age  of  ten,  while  males  excelled  females  at  age  of  fourteen.    3.  On 
Frequency  of  Neutral  Affect,  the  males  excelled  the  females  at  both  age 
levels,  this  trend  being  most  marked  at  the  f ourteen-ye3_--old  level. 

In  Stage  III,  on  Depressive  Affect,  the  females  excelled  the  males 
at  both  age  levels,  this  trend  being  most  marked  at  the  fourteen-year- 
old  level. 

In  Stage  I,  females  excelled  males  on  Frequency  of  Negative  Affect 
at  both  age  levels,  this  trend  being  greater  at  the  fourteen-year-old 
level . 

Socioeconomic  Status:    There  were  no  SES  main  effects  either  in  Stage 
I  or  in  Stage  III. 

There  were  no  significant  SES  x  Sex  interactions  in  Stage  III.  In 
Stage  I  there  were  significant  interactions  on  Stance  and  Engagement. 
On  Stance  the  upper-lower  females  excelled  the  upper- lower  males  while 
the  reverse  was  true  among  the  fourteen-year-olds.    Ou  Engagement,  the 
males  excelled  the  females  at  both  socioeconomic  levels,  this  trend 
being  greater  among  the  males. 
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Sex:     In  the  area  of  Authority  there  were  two  significant  inter- 
actions involving  Sex  which  were  identical  in  both  Stages  I  and  III. 
In  fact,  in  both  occasions,  the  males  excelled  the  females  on  Coping 
and  on  Frequency  of  Neutral  Affect* 

In  Stage  III,  females  excelled  males  on  Depressive  Affect.  In  Stage 
I,  females  excelled  males  on  Frequency  of  Negative  Affect. 

Anxiety 

Age:     In  the  area  of  Anxiety,  there  were  no  significant  findings  in 
both  Stage  I  and  Stage  III  which  involved  the  Age  main  effects  or  any 
interactions  involving  Age« 

As  far  as  Age  main  effects  are  concerned, in  St&ge  III,  the  fourteen- 
year-olds  excelled  the  ten-year-olds  on  Stance,  Coping  and  Frequency 
of  Positive  Affect,  while  ten-year-olds  excelled  on  Depressive  Affect* 
In  Stage  I,  ten-year-olds  excelled  fourteen-year-olds  on  Stance  and 
Engagement • 

There  were  no  significant  Age  x  S£S  interactions  which  were  similar 
in  both  Stage  I  and  Stage  III.     In  Stage  III,  or  Attitude,  at  age  ten 
the  upper-middle  class  children  excelled  the  upper-lower  class  chil- 
dren, while  at  the  age  of  fourteen  this  trend  was  reversed. 

As  far  as  Age  x  Sex  interactions  are  concerned,  there  were  no  sig- 
nificant effects  which  were  identical  in  both  Stage  I  and  Stage  III. 
In  Stage  III,  on  Coping  Effectiveness  and  on  Neutral  Affect,  females 
excelled  males  at  the  age  of  ten,  while  at  the  age  of  fourteen  males 
excelled  females  for  both  the  mentioned  variables. 

Socioeconomic  Status:    There  were  no  significant  interactions  in- 
volving SES  main  effects  which  were  identical  in  both  Stage  T  and  Stage 
III  in  the  area  of  Anxiety.     In  Stage  III,  the  upper-lower  class  chil- 
dren excelled  the  upper-middle  class  children  on  Aid/Advice « 

On  the  SES  x  Sex  interactions,  there  were  none  identical  in  both 
Stage  I  and  Stage  III.     In  Stage  III,  on  Attitude  scale,  the  upper - 
lower  class  females  excelled  the  upper-lower  class  males,  while  this 
trend  was  reversed  at  the  upper-middle  class  level,  the  males  excelling. 
In  Stage  I,  there  was  a  significant  interaction  on  Stance  where  the 
males  of  both  class  3  excelled  the  females,  this  trend  being  greater  at 
the  lower  class  level. 

Sex:     In  the  Anxiety  area  there  were  no  significant  interactions 
involving  Sex  which  were  identical  in  both  Stage  I  and  Stage  III.  In 
Stage  III  there  were  no  significant  findings  for  any  of  the  variables 
in  this  area.    In  Stage  I  there  were  significant  findings  for  all 
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variables.    In  fact,  the  males  excelled  the  females  on  Stance,  Engage- 
ment, Coping,  and  Frequency  of  Neutral  Affect,  while  females  excelled 
males  on  Frequency  of  Negative  Affect. 

Aggression 

Age:     In  the  area  of  Aggression  there  were  no  significant  findings 
in  hoth  Stage  I  and  Stage  III  which  involved  the  Age  main  effects  or 
any  interactions  involving  Age.    As  far  as  the  Age  main  effects  are 
concerned,  in  Stage  III,  ten-year-old  children  excelled  fourteen-year- 
olds  on  Stance,  Engagement,  Aid/Advice,  Coping  Effectiveness  and 
Neutral  Affect  while  f ouiteen-year-olds  excelled  on  Depressive  Affect. 
In  Stage  I,  fourteen-year-olds  prevailed  significantly  on  Stance, 
Engagement  and  Coping. 

On  Age  X  SES  interactions  in  Stage  III,  on  Depressive  Affect  upper- 
lower  class  children  excelled  upper-middle  class  children  at  the  age  of 
fourtren,  but  at  age  ten  there  was  very  little  difference.  Furthermore, 
on  Neutral  Affect,  the  upper-lower  class  children  excelled  the  upper- 
middle  class  children  at  the  age  of  ten,  while  at  the  age  of  fourteen 
this  trend  was  reversed. 

On  Age  X  Sex  interactions,  in  Stage  III,  males  excelled  females  at 
the  age  of  ten  on  Engagement  and  Aid/Advice,  while  at  the  age  of  four- 
teen this  trend  reversed  on  theSv.  two  variables.    In  Stage  I,  at  the  age 
of  ten,  females  c=ixcelled  males  on  Stance,  Engagement,  Coping  and  Fre- 
quency of  Neutral  Affect  while  the  males  excelled  the  females  on  Fre- 
quency of  Negative  Affect.    At  the  age  of  fourteen,  the  males  excelled 
^^males  on  Stance,  Coping  and  Frequency  of  Neutral  Affect  while  females 
excelled  males  on  Frequency  of  Negative  Affect.    On  Engagement  there 
was  very  little  difference  between  the  fourteen-year-old  male?  and 
females . 

-rioeconomic  Status:    There  were  no  significant  findings  involving 
SES  main  effects  or  any  interaction  involving  SES  which  were  similar  in 
both  stages.    In  Stage  III,  on  Depressive  Affect,  the  upper-lower  class 
excelled  the  upper-middle  class  children 

Sex:    There  were  no  significant  interactions  involving  Sex  which 
were  identical  in  both  stages.    In  Stage  III,  males  excelled  females  on 
Stance  and  on  Hostile  Affect,  while  females  excelled  males  on  Depres- 
sive Affect.    In  Stage  I,  females  excelled  males  on  Engagement  while 
males  excelled  females  on  Coping. 


-735- 


Total  Scores 


Age:    For  the  Sentence  Completion  Total  Scores,  there  were  several 
significant  interactions  involving  Age  which  were  identical  in  both 
Stage  I  and  Stage  III. 

As  far  as  the  Age  main  effects  are  concerned,  ten-year-old  children 
excelled  fourteen-year-old  children  in  both  stages  on  Total  Atticude 
and  Engagement,  while  fourteen-year-olds  excelled  ten-year-olds  on 
Positive  Affect. 

In  Stage  III,  ten-year-olds  excelled  fourteen-year-olds  on  Depres- 
sive Affect. 

There  were  no  significant  Age  x  SES  interactions  which  were  identical 
in  both  Stages  I  and  III.     In  Stage  III,  on  Total  Attitude,  upper-lower 
class  children  excelled  upper-middle  class  children  at  the  age  cf  four- 
teen.   At  age  ten  there  was  very  little  difference  between  the  males  and 
females. 

Op.  the  Age  x  Sex  interactions,  there  were  several  significant  effects 
which  were  identical  in  both  stages.    On  Total  Attitude  the  females 
excelled  the  males  at  the  age  of  ten,  while  the  males  excelled  the 
females  au  the  age  of  fourteen.    On  Total  Stance,  Total  Coping,  and 
Total  Frequency  of  Neutral  Affect  the  males  excelled  the  females  at  the 
age  of  fourteen. 

In  Stage  711,  the  females  excelled  the  males  at  age  of  ten  on  Stance, 
Coping,  and  Depressive  Affect.    At  the  age  of  fourteen,  females  excelled 
males  on  Depressive  Affect.    On  Neutral  Affect  there  was  very  little 
difference  between  the  ten-year-old  males  and  females  in  Stage  III, 
however,  in  Stage  I  the  males  excelled  the  females.    Also,  in  Stage  I, 
the  ten-year-old  males  excelled  the  ten-year-old  females  on  Stance  and 
Coping,  whereas  the  ten-year-old  females  excelled  the  ten-year-old 
males  on  Frequency  of  Negative  Affect. 

For  the  Parent/Child  Interaction  scales  t'lere  were  two  significant 
effects  involving  Age  which  were  identical  in  both  Stages  I  and  III: 
the  ten-year-old  children  excelled  the  fourteen-year-old  children  on 
Parent/Child  Interaction  and  on  Interaction  with  Father. 

In  Stage  III  there  was  a  Age  x  SES  interaction  on  Mother  Interaction 
where  the  upper-middle  class  children  excelled  the  upper-lower  class 
children  at  the  age  of  ten,  while  at  the  age  of  fourteen  the  upper-lower 
class  children  excelled  the  upper-middle  class  children  in  this  area* 

Tnere  were  two  significant  Age  x  Sex  interactions  which  were  identi- 
cal in  both  stages:     1.    On  Parent/Child  Interaction,  at  the  age  of  ten 
males  excelled  females.    2.    On  Father  Interaction,  at  the  age  of  ten 
the  males  excelled  the  females, 
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In  Stage  x  .j.,  at  the  age  of  fourteen  the  males  excelled  the  females 
on  Parent/Child  Interaction  and  on  Father  Interaction.    These  trends 
were  reversed  in  Stage  I, 

Socioeconomic  Status:    On  the  Sentence  Completion  Total  Scores  there 
were  no  significant  interactions  involving  SES  main  effects  or  any 
interaction  involving  SES  which  were  similar  in  both  Stages  I  and  III. 

In  Stage  III,  the  upper-lower  class  children  excelled  the  upp^r- 
middle  class  children  on  Total  Attitude. 

On  the  SES  x  Sex  intei-actions,  in  Stage  III,  on  Attitude  Votal  tne 
upper-lower  class  females  excelled  the  upper-lower  class  males  and  the 
upper-middle  class  males  excelled  the  upper-middle  class  females. 

Again,  for  the  Parent /Child  Interaction  items  there  were  no  findings 
involving  SES  main  effects  or  any  interaction  with  SES  which  were 
similar  in  both  Stages  i  and  III. 

In  Stage  I  the  upper-lower  class  children  excelled  the  upper-middle 
tlass  children  on  Interaction  with  Father. 

On  Reality/Fantasy  there  was  a  SES  main  effect  identical  in  both 
stages.    The  upper-middle  class  children  excelled  the  upper-lower  class 
children. 

Sex:    For  the  Sentence  Completion  Total  Scores,  there -was  one  signifi- 
cant interaction  which  was  identical  in  both  Stages  I  and  III.     In  fact, 
in  both  occasions,  males  excelled  females  on  Total  Neutral  Affect. 

In  Stage  III,  males  excelled  females  on  Total  Hostil    Affect,  while 
females  excelled  males  on  Total  Depressive  Affect.     In  Stage  I,  males 
excelled  females  on  Total  Stance,  Total  Engagement,  and  Total  Coping 
while  females  excelled  males  on  Total  Frequency  of  Negative  Affect. 

For  the  Parent/Child  Interaction  items  there  were  no  significant 
interactions  involving  Sex  which  were  identical  in  both  stages.     In  fact, 
in  Stage  I  there  were  no  significant  findings  for  any  of  the  variables 
in  this  area.    In  Stage  III,  males  excelled  females  on  all  the 
variables. 
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STORY  COMPLETION 


Age 

Significant  differences  had  been  found  systematically  in  Idvor  ot 
fourteen-year -old  subjects  for  the  following  dimensions:     Initiation , 
Aid/Advice,  Outcome,  Evaluation  of  Outcome,  Length  of  Response, 
Negative  Affect  Hero,  and  Total  Affect.    For  only  one  dimension,  Solver, 
the  relation  was  reversed:     ten-year-old  subjects  tended  to  identity 
themselves  as  solvers  of  the  problematic  situations  more  than  tourteon- 
year-old  subjects. 

As  far  as  Age  x  SCS  interactions  are  concerned,  we  had  systematic 
significant  differences  for  the  dimension?  Stance,  Engagement,  Evalua- 
tion of  Outcome,  and  Instrumentality,  where  within  ten-year-old 
subjects  upper-middle  class  children  excelled  upper-lower  class  chil- 
dren, while  within  fourteen-year-old  children  we  had  the  opposite  trend. 

For  the  dimension  Total  Affect,  at  the  age  of  ten,  upper-lower  class 
children  expressed  more  emotionality  than  upper-middle  class  children 
while  at  the  age  of  fourteen  the;  trend  was  reversed. 

As  far  as  Age  x  Sex  interactions  are  concerned,  significant 
differences  were  observed  for  the  dimensions  Aid/Advice,  Coping  Eflective 
ness,  Instrun  ntality  where  at  the  age  of  ter.  males  excelled  females 
while  at  the  age  of  fourteen,  for  all  the  mentioned  dimensions,  females 
excelled  irales.    On  Total  Affee^  the  females  excelled  the  males  at  both 
age  levels,  this  trend  being  greater  at  age  fourteen. 

Socioeconomic  Status 

Two  significant  SES  differences  had  been  found:     for  the  dimensions 
Length  of  Response  and  Negative  Affect  Hero,  upper-lower  class  .subjects 
were  more  synthetical  and  expressed  less  frequently  Negative  Attect 
than  upper-middle  class  subjects. 

Sex 

For  the  dimensions  Engagement,  Aid/Advice,  and  Instrumentality, 
males  excelled  females,  while  for  the  dimensions  Length  of  Response, 
Positive  Affect,  Negative  Affect,  and  Total  Affect,  females  excelled 
males . 
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Interpretive  Coroments 

Age,  Socioeconomic  Status  and  Sex  main  effects  were  very  similar 
in  Stage  I  and  Stage  III,  for  almost  all  the  instruments:  some 
exceptions  were  found,  especially  for  Sentence  Completion  and  Story 
Completion,  while  no  comparison  is  possible  for  the  two  different  SAI 
instruments . 

The  discrepancy  between  the  upper-middle  class  and  upper-lower  class 
boys'  scores  in  the  aptitude  and  achievement  measures  didn't  change 
substantially  between  the  age  of  ten  and  the  age  of  fourteen.  The 
presence  of  a  significant  difference  at  age  ten  seems  to  depend  upon  a 
different  degree  of  cultural  stimulation  between  the  two  classes,  both 
in  quantity  and  quality,  in  the  first  decade  of  life. 

At  the  age  of  fourteen,  this  status  difference  in  favor  of  the  higher 
level  children  was  somewhat  smaller,  for  Reading  and  CPA,  than  it  had 
been  at  the  ag*»  of  ten,  in  the  Stage  I  sample.    In  the  Stage  III  sample, 
this  same  decre  ise  in  GPA  difference , from  ten  to  fourteen,  was  observed; 
although  the  difference  in  standardized  Reading  scores  increased  with 
age.    The  smaller  differences  at  fourteen  can  be  the  result  of:    a)  a 
diminished  sensibility  of  the  children  to  the  positive  and  negative  in- 
fluences of  the  environment;  b)  a  partial  levelling  of  the  cultural  in- 
fluences of  the  secondary  school;  c)  a  selection  exerted  by  the 
secondary  school,  which  has  more  effect  upon  children  of  inferior  social 
and  cultural  levels.    A  smaller  proportion  of  the  children  of  these 
levels,  at  age  fourteen,  reach  the  third  course  of  the  secondary  school, 
compared  with  those  of  the  upper  socioeconomic  levels. 

Probably  a),  b) ,  and  c)  coexist,  but  the  grade  of  influence  exerted 
by  each  one  could  be  determined  by  longitudinal  research,  that  follows 
the  development  of  two  individual  groups  from  birth  til.  the  age  of 
fourteen. 

The  Stage  I  results  of  the  BRS  showed  a  higher  self-valuation,  in 
general,  particularly  in  reference  to  figures  of  authority,  at  the  age 
01  ten  than  at  the  age  of  fourtwen.    The  younger  children  showed  more 
faith  in  themselves,  tended  to  value  themselves  highly,  and  showed  only 
a  modest  oegr-e  of  seif-cr iticism,  while  at  the  age  of  fourteen  there 
appeared  to  be  more  awareness  of  social  problems  and  more  self-criti- 
cism of  their  own  behavior  and  their  own  convictions.    These  results 
agree  substantially  with  the  knowledge  offered  by  the  psychology  of 
development,  concarning  the  modifications  brought  by  puberty  and  adoles- 
cence • 
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Proceeding  from  the  age  of  ten  to  the  age  of  'our teen,  in  Stage  I, 
a  significant  modification  in  almost  every  aspec.  of  the  behavior  and 
attitudes  was  noticed.    At  age  ten,  the  SAX  dat't  showed  a  disposition 
to  passivity  and  defensiveness .    At  a^e  fourteen,  their  behavior 
appeared  more  active  with  a  tendency  to  take  e£  'ective  initiative.  This 
difference  suggests  that  the  way  problems  are  faced  is  more  adequate 
and  efficient  in  children  who  are  at  a  higher  maturity  level. 

The  Sentence  Completion  oata  in  Stage  I,  for  fourteen-year-olds, 
showed  greater  effectiveness  in  coping  with  Aggression,  Interpersonal 
Relations,  and  Task  Achievement,  although  the  ten-year-olds  coped  more 
effectively  with  authority  figures  and  with  feelings  of  anxiety.  The 
Stage  III  data  showed  similar  age  differences  in  dealing  with  Inter- 
personal Relations  and  Authority.    However,  the  Stage  I  age  differences 
w^re  reversed  in  the  case  of  Task  Achievement,  Anxiety  and  Aggression. 
Consequently,  the  two  generalizations  about  age  differences  that  are 
supported  by  the  Sentence  Completion  data  in  both  samples  (I  and  III) 
are  that  ten-year-olds  tend  to  cope  better  with  people  in  authority 
while  fourteen-year-olds  are  more  effective  in  their  relations  with 
agemates.    By  fourteen,  maturity  of    ersonality,  in  Milanese  society, 
doesn't  regularly  resplve  the  resolution  of  problems  in  the  efficiency 
of  studying,  or  dealing  with  authority.    Actually  these  problems  can 
reach,  in  many  cases,  the  highest  stage  of  their  crisis  exactly  in  pre- 
adolescence  and  adolescence.    The  lack  of  systematic  improvement  in 
coping  behavior  from  ttie  age  of  ten  to  the  age  of  fourt-aen  in  these  two 
areas,  could  then  confirm  the  inadequacy       for  the  needs  of  the  new 
generation  --  of  structures  still  alive  in  the  school  and  family,  where 
the  child  feels  a  particular  insufficiency  growing  from  a  condition  of 
passive  acceptance  of  impositions  to  a  progressive  autonomy  in  behavior. 
The  decrease  of  Negative  Affect  with  age  in  the  IPR  and  Task  Achieve- 
ment situations  followed  the  expectations. 

In  the  Stage  I  sample,  from  the  age  of  ti.n  to  the  age  of  fourteen, 
the  status  expected  in  work  increased  but  thi,,  age  difference  dis- 
appeared in  the  Stage  III  sample.    In  both  samples,  fourteen-year -olds 
gave  much  less  importance  to  following  the  career  of  father  than  did 
ten-year-olds.    With  increasing  age,  the  children  seem  to  move  from  an 
attitude  of  subservience  or  total  identification  with  the  figure  that 
still  represents,  in  Italy,  the  apex  of  authority  in  the  family  the 
father  —  to  an  increasing  desire  for  autonoiry,  and  for  practical 
rewards  such  as  security  in  the  future  job,  necessary  conditons  to 
achieve  a  Jtate  of  selfhood  that  is  independent  of  the  figures  of 
authority  with  which  the  younger  child  still  Identifies.  Pleasant 
associates  and  pleasant  surroundings  also  take  on  greater  importance  by 
fourteen-year-olds.    The  greater  desire  for  independence  at  fourteen 
suggests  detachment  from  subservience  to  the  father,  accon5)lished  through 
a  progressive  shifting  of  identification  "o  the  peer  group  that  improves 
personal  individuality  (not  just  changing  the  external  referent  for  a 
subservient  stance). 
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Another  aspect  of  the  relation  between  age  and  social  class 
together  with  the  one  in  attitudinal  measures        is  referred  to  the 
maturity  level  as  it  is  shown  in  the  Story  Completion.    This  level  is 
higher  at  the  age  of  ten  for  lower  social  classes       whose  components 
seem  more  active,  independent,  tendency  to  initiative       and  at  the 
age  of  fourteen  for  upper  social  classes,  who  at  this  age  are  in  a 
better  condition  to  face  and  solve  positively  the  different  situations. 
These  results  could  be  considered  as  dependent  upon  the  fact  that  lower 
social  and  cultural  level  children,  at  the  age  of  ten,  have  already  to 
solve  autonomously  the  various  problems  they  find,  while  at  fourteen 
the  children  of  upper  social  classes  avail  themselves  of  more  instru- 
ments to  face  adequately  the  new  problems  presented  by  the  society  to 
the  adolescents. 

Generally,  the  group  of  upper  social  and  cultural  level  described 
themselves  as  copiM  in  passive  ways,  more  often  than  the  group  of  the 
lower  level,  who  more  often  (on  SAI,  Stage  I)    acted  in  defensive,  non- 
coping  ways,  by  their  own  account. 

The  children  of  the  upper  class  show  a  higher  self-valuation,  com- 
pared to  the  children  of  lower  status,  except  with  respect  to  handling 
aggression.    This  can  point  out  a  higher  social  acceptability  and  a 
correspondent  awareness  of  it  in  wealthier  class  children,  who  are  not 
as  used  to  facing  demc  strations  of  aggressiveness. 

The  educational  aspiration  is,  realistically,  higher  among  the 
wealthy  children.    This  higher  educational  aspiration  is  also  reflected 
in  a  higher  expectation  for  eventual  career  status  among  the  higher- 
status  children.    On  the  other  hand,  the  discrepancy  between  career 
aspiration  and  level  of  father's  work  shows  greater  desire  of  working 
class  children  for  occupational  and  social  mobility.    In  their  jobs, 
they  look  mainly  for  success,  security,  economic  rewards,  and  managerial 
power,  while  wealthier  children  recognize  the  importance  of  creativity, 
altruism  and  of  following  father's  profession.    This  seems  to  show  the 
desire  of  satisfaction  of  the  primary  needs  in  the  children  of  lowei 
level  and  of  reaching  aims  le^s  essent  al  for  survival  in  the  others, 
still  keeping  an  anchorage-  to  the  possibilities  offered  by  the  father. 

The  comparison  between  the  two  sexes  showed  no  overall  superiority 
toe  either  sex.    In  short,  there  app'^ars  to  be  genuine  equality  of 
educational  opportunity  for  boys  and  for  girls  in  the  schools  of  Milan. 

The  higher  career  aspirations  and  expectations  are  held  by  boys,  and 
they  show  greater  ambition  to  exceed  their  fathers*  occupational  levels. 
This  is  probably  quite  realistic  of  them,  insofar  as  men  will  remain  the 
principal  breadwinners  in  the  next  generation. 

In  their  job,  girls  look  mainly  for  intrinsic  aspects:  Independence, 
esthetic  and  intellectual  stimulations,  and  variety;  though  they  also 
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value  positive  human  and  environmental  conditions.    The  males  tend 
mainly  to  value  extrinsic  aspects:    economic  reward,  the  following 
of  father's  career,  success,  and  prestige;  although  they  also  value 
creativity. 


-742- 


§ 

1! 


=  5 

ill 


i 


1^ 


i  M 


i 


^^^^^^^^ 
•  •  • 


art  art 


It    I  I 

3§ 


•  •  •  •  • 


li 


^  § 

s 


s  §  9  §  s  a 

3  5  S-H3 


li 


si        ^  ^  p<  ^ 


I? 


^  8  3  §  a  S 

•      t  • 

9  9  8 


C  * 


3£ 


3  W 


M  M  r«  r%  < 


•4 


NX  V 


li  Z  lb  S  feiX  li. 

5  S  S 


S  u   S  i3  S 

4^      il       «0      M  M 


«  «  Si 


£9 


3 


-747- 


«  «  M  ot  «  • 


2S 


»  lA  -4       «  Ok  ff>k  .# 

•  oo  o  «  «  o  «n« 


>  <tf  O  ^  *  ^ 


O  tA  ^  o  M  O  O  «  4^ 

o 


Si* 
§5 


b  Z  ih  S  «it  Z  I 

g  §  ^  § 
IS  s 


Si 


SI 

9  < 


o  o  S  c 


ft. 


o 


9  «M 


5 


1^  5  in 


SI 





<i 


«^  ^     ^  m 


^  n  n 
o  ^  ^ 


o»  <s  ^  ^  ^5 
in  in  c<«  m  in  in  in  in  \y 


o  ^ 


r 


C>«  l^<  f4  f<4  M  M  M 


»  m     m  -« 
n  S/ 


X  t^X  9hX 

§  ^  s 

3  2 


at! 

5i 


S  a  g 


<^  K  W 

M  M  □ 

lO  W 

«  i  I 

W  11}  (A 

i<  «  S 


•748' 


■at  00  VarUoct 


o 


min^  ^^^n* 


«      lA  «  f«|  tft  4#  ^ 


in      M  p4  »  «m  ^ 

 ys 


y^flPOMin^  ^ 

p«*  ^  <M        ^  ^*  ^ 

3  4*  +  +      I      •  I 
HI     m  M  • 


^  O  «o  O  •  m  r<k  ^ 
MinmMMriM 


JtfcSfcifcXfc  S  3   13   {2   a  B 


IS 


55 


lb 


9  s  s 


ERIC 


i 


s 


^OOOOOOO 

 N/ 

o 


1:3 


(  M  p4  p4  9  p4  O 


§3 

S5 


O  4 


9 


9^  #i*<>r»Oktfn»^ 


^  «A  O  < 


§2 


> » 


^  i  ^  S 


S  ^ 

O  ^  O  ^  |g 


-»9 


«  Ok  eif  in 
*n  ^  *n 


_  10  r«.  >4  -4 
«  m 


X 


6» 


M  r<«  «  CM  M  < 

i|  M  M  W  M  M 

O 


57 


•*  *n  ^  ^  < 

M  M  f«i  M  M  M 


s 


$5 


^  M  O  «n  O  «0     »  ^ 

M  M  fkk  ^  M  9«  M  »  S 
M  M  M  M  M       M  0^ 


ih  S  Ik  X  lb  X  k< 

S  d  s 


ERIC 


O 


JB 


=  1 
life 

55 


I 


5> 


O 


I  p4  M  M  e«f  M  M  « 


^1 


O 


'  K     i>«         p4  n  p4  w  «4 


I  r<i  Cm  ^  fM  (M  (M 


9  • 


X 


X  lb  X  Sb  X  lb  X  1 

^  §  ^  g 


g  s  s  a  s 

9    m    vt    m  S 


II 


5  ,  ^ 

Una 


•7J0. 


o  u  u 
w  o  • 
n  H  X 


**  m  %i 

O  fit«H 

M  &  < 


5|f 

g-Hs 

n  £  < 


§5 

o  •« 


c  «o  o     o\  o  «n 


M  «^  (M  M  (M  I 


o 


tft  Ok  «  ^  tf>  4  y>  ^ 


(M  <D  «  (M  «  O  ^  fM 


^  if  «  o  **• 
n    ^  io  f«>  w  o 


-  ■  :    ^  X 


6» 
55 


*         4-  O 


«  M  ^ 
f  M  M  ^ 


^  ^  ^  l<{  l<{  o      ^      2  X 

j,i   ±.  9  *4 


lb 
m 


lb 

V 


X  fe(  X  tt«  X  lb  X  lb      M      V)      M      M      M  M 


S  9  8 


5£ 


£•5 : 


r\  n«  ^  ^  ^  «D  fi» 


^     r4 1*4  m  ^  M 


a  2 


i 


_  •  c  «  I  ♦ 
M  fl£  «2  «  r»  M 


^  >✓  >✓ 


;>«oto<^o«o«eri 


11 


"1- 


^1 


I  «w  ^  p4  «#  ^  y\ 

£    2  2 


«  c  i«s  r#  o 
r*^  «  <o  <^  o  (*« 


^  s  ^  i 


•751 


M  L>  <*«  «  f>» 


il?- 


to  S 


3  fx  r»  «^  *^  ^ 
B  r«  O  0« 
  < 


»  ^  O  <A  ^  «  f 
«  »  p4  «M  O  9^ 


(  «  r»  M     •«  «( 

.      .      .      .      .      a     .  ^ 

<  ^  ^  ^  M  Oi 


-«  o  o«  *4 


I  4-1  M  «n  9k  lA  #v  iO 


m  4  «  m  f 
^  O  ^  w  « 


o  <n  «  <H* « 

in  0  fo  ^  M  r>  o 


S  S I 


!l    §    ^  S 


^  ^  ^  *4 


g  &  s  s  Q  a 

<       CO      M      f/}  M  •* 

(         I  f 

s  s  s 


.ERIC 


3 


i 


c 

PC 


r  z 


If 


;  n  irt  o  M  Ok  ^ 
9  «  «  »  «  »  flh 


^  ^  ^  ^  >✓ 

I        •  -f  O 

*^  V  W  m 

«B  r«  ^  fx 


«  4i  of 


w  ol^  o      ^  OS  o  O 

•f  *  O  *d 


b  c  o 

o  **  u 

**  G  ti 

W  H  X 


5  1  = 


^  ^  ?  * 


M  Z  <  ^  « 


(A  m  < 


c  — 


o  ^ 

85 


In  b. 

£  5C  *  s 
o  4  ^  2 


13  le 

IV 


^.i^ji*'^--^^  V  >✓  %✓ 

*  *  l±   i   ±   ?    «^  « 


as 


k  §  ^  i 


-7J2. 


Owe 


lA  Co  lA  ^  ^ 


o  ro  c 


V 

z 


X 


55 


4  < 
,5  •     «     fv  I 

sirfc  O  *  '     _  _ 

«  m      ift  f*.  rf»  « 


_  _     .  rt  M  »  «o  o 

U.a|  ^ 

3K     *»]^  «  in  f«  ri>  f<>  ri>  « 

9  » 


N/'   V  V 
*J  X 


>M  ^  in  <n  «  ^  ^  m 
m  *A*H  ^  «<«  ^  o  W  o 

>»  C  biM  M  M  M  m  ^  M 


til 


b.  u  019      9      0  C  O 


M  6,  c| 


O  w 


U  • 


> 

M  o 
to  to 


4  ^  M 


Xfexi>tXib9:ki 

eJ  5  S 


.-4  T 


O  4 


an 

5i 


Si 


a  S3  s  fi 

to       M       V)  (A 

14       Ml  M 

!i  S 


-^1 


W  ctiA  «>i  o*      ip  »r  ^  « 


>«  c 
o  a. 


M  2  e 


i 

it 


fa  _ 


0  -tf  C  M       10  II 

01  rn  rv  M  M  <4  c 


0  >i 


CO  «• 


«^  M  M  • 


O  1> 


4*  C 


o  • 


Is  s 


o  ^ 


X 


i9 


IS. 


SI 


S«     ^  <M  rx  o  1^ 


^  i  ^  § 

e  -# 


s  a  a 

M       M  V» 
t  t 


Si 


<n  O  -»  «  «*  ^  I 


O 


1  r-  —  —  r-  ^  irt 
I  ^  et  CN  M  M  M  et 


nI      Z      »J  »4 

o 


2 


O  w  fa 


»•  «  • 

«  X  < 


9  •  « 

W  P  1 
M  lb  < 


W  fib  N 

o  «  e 


X 


S3 


•J 


123 


e>i  ^  ^  ^ 


X  hi 

»J  X 


Si 


^  s  ^  § 


t  t 

t  Si 


"^2 


"^'"'"X  C-  v> 
A  o    -I  X 


7 


X  Ik 


is 

o 


8 
5 


to  m  o% «  «  o  o  c«  ZL 
« «^  ^ 

•  *  o 


55 


X      ^  .J 
O  -9 


>  C  f  I 

•  ^  OlO^  O  A  «»  «\.  ^  C  ^ 
M  ^  «       «  ^  M  7 


§9 


<  »4  M  M  S  ^ 


"2  £«J:Sl5g5s:s 


^^6 


^1 


X 


n  r*.  ^      ti^  Q 


5  a.  5  r 
«>  A  M  i» 


9  w 


2< 


X 

i4 


X 

*4 


rrrr  §§§§§§ 


754' 


X  *J 
o  ^ 


Si 


•  |o«       fM  <>t 


X 


SI 


Si 


Si 


I/S 

Si 


5i 


M  £  ^  S 


SMS 

S  9  S 


11 


it 


X  M 


Ai  A« 

o  •  c 


m  ^  m       ^       M  «■ 


m  < 

O  AJ  >■ 


»        +     ♦  o 


to  > 

>i.AJ  O 
^  «  « 


>  5 

M  > 


o  •  c 

**  J!  " 


as 
Si 


6» 

r  r 


9 


^  O  ^  ^  ||^ 


^  f«  i>t     ^  ^  10  <  * 

«       ^      «    -    -  ^ 


9C  X 


V  V/  V  IN/ 


y  §  ^  i 

O  « 


6  S 

<  M 


8  s  a 

«  (A  (A 

*  «  < 

«  M  «A 

S  S  « 


i 


I 


■      •      r»  «^ 


Sis 


S  p3 


I! 

u 


I 

SI 


Z  Zfe.  ft. 

-    ^  J :  

c  4  4 


X 

^  N/  \/  \/ 
4-     O     <J  Z 


<n  tAlO  i')  «0 

W  V  W  W  V 


^       X  «k 

V    \X  V 

O     (J  Z 


rife 

Si 


afe 

Si 


•«  o  «  e* 


1  «n  O  tfM 
%  ^      ^  O 


^  S  d  s 


N    a    M    Q    g  B 

<      M      M      «|  CI 

tit 

S  3  9 


ANOVA  OF  HEMS: 
HYPOTHESES  AND  FINDINGS 


ITALY 

DEMOGRAPHIC  MEASURES 

Upper -middle  class  children  will  have  higher  Educational 
Aspirations  than  will  upper-lower  class  children. 

Stage  III  data  supported  the  hypothesis  as  the  upper-middle  class 
children  showed  significantly  higher  Educational  Aspiration  than  did 
the  upper-lower  class  children.    Stage  I  data,  also,  supported  the 
hypothesis;  therefore  it  can  be  considered  to  have  been  conq>letely 
verified. 

ACHlEVEMEiNT  MEASURES 

Upper-middle  class  children  will  have  higher  Achievement 
scores  than  will  upper-lower  class  children. 

This  hypothesis  was  coiM>letely  supported  In  Stage  III.    The  upper- 
middle  class  children  scored  higher  on  the  Raven,  both  Mathematics 
and  Reading  Achievements  and  on  Grade  Point  Average. 

In  Stage  I,  also,  the  hypothesis  was  con5)letely  supported  by  the 
data  of  all  four  measures.    Therefore,  the  hypothesis  was  completely 
accepted. 

Females  will  have  higher  Achievement  scores  than  will  males. 

In  Stage  III  there  were  no  Sex  differences  on  any  of  the  Achievement 
measures.  There,  also,  were  no  significant  Sex  differences  in  Stage  I. 
Therefore  the  hypothesis  must  be  completely  rejected. 

OCCUPATIONAL  MEASURES 

Upper-middle  class  children  will  have  higher  objective 
status  level  Occupational  Expectations  than  will  upper- 
lower  class  children. 

This  hypothesis  was  verified  in  Stage  III  data.    It  was  also  veilfled 
in  Stage  I  data.    Therefore  there  was  complete  support  for  the  hypo- 
thesis In  both  studies. 

Upper-middle  class  children  will  have  a  higher  level  of 
objective  Occupational  Aspiration  than  will  upper -lower 
class  children. 
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Stage  III  data  supported  this  hypothesis.    However,  there  was  no 
support  for  the  hypothesis  in  Stage  I  data.    Therefore,  overall,  only 
very  tentative  support  for  the  hypothesis  was  observed. 

Upper*mlddle  class  children  will  have  different  discrepancy 
scores  between  Occupational  Aspiration  and  Expectation  than 
will  upper-lower  class  children. 

This  hypothesis  was  supported  in  Stage  III  as  the  upper- lower  class 
had  significantly  larger  discrepancy  scores  than  did  the  upper-middle 
class.    This  hypothesis  was  also  supported  by  Stage  I  data  where  the 
sanie  finding  '^as  observed.    Therefore  the  hypothesis  may  be  considered 
to  have  been  completely  verified. 

Upper-middle  class  children  will  prefer  different  Occupational 
Values  than  will  upper-lower  class  children. 

Three  out  of  the  fifteen  Occupational  Values  showed  significant 
social  class  differences  in  Stage  HI  data.    This  was  not  considered  to 
be  sufficient  support  for  the  hypothesis.    In  Stage  I,  seven  of  the 
fifteen  values  showed  significant  social  class  differences,  which  gave 
partial  verification  to  the  hypothesis.    Considering  both  findings 
together,  the  hypothesis  should  be  rejected  except  for  Esthetics  and 
Security  (favored  by  the  upper-lower  class)  and  Follow  Father  (favored 
by  the  upper-middle  class). 

Upper-lower  class  children  will  show  a  greater  preference 
for  "Extrinsic"  Occupational  Values  than  will  upper-middle 
class  children. 

This  hypothesis  cannot  be  supported  by  Stage  III  results.    There  were 
no  social  class  ditferences  on  the  Total  Extrinsic  or  Intrinsic  scores, 
and  the  upper-lower  class  did  not  choose  significantly  more  often  any 
of  the  individual  Extrinsic  values.    Stage  I  data  also  completely  failed 
to  verify  the  hypothesis.    Therefore  it  must  be  rejected. 

Males  will  have  a  higher  objective  Occupational  Expectation 
level  than  will  females. 

Stage  III  data  supported  this  hypothesis,  as  well  as  did  Stage  I 
data.    Therefore  the  hypothesis  was  considered  to  have  been  verified. 

Males  will  have  a  higher  objective  Occupational  Aspiration 
level  than  will  females* 

Stage  III  data  supported  this  hypothesis,  as  well  as  did  Stage  I 
data.    Therefore  the  hypothesis  was  considered  to  have  been  verified. 
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Males  will  prefer  different  Occupational  Values  than 
will  females* 

Of  the  fifteen  Occupational  Values,  ten  showed  significant  Sex 
differences  in  Stage  III  data.    In  Stage  I,  nine  of  the  fifteen  values 
showed  significant  Sex  differences.    Therefore  the  hypothesis  was 
moderately  well  verified  in  both  studies,  especially  for  the  Extrinsic 
values • 

Females  will  more  frequently  choose  "Intrinsic"  Occupational 
^'alues  than  will  males. 

This  hypothesis  could  not  be  supported  by  Stage  III  data  involving 
individual  values  as  females  scored  significantly  higher  than  males  on 
only  one  Intrinsic  value  (Independence),  while  males  scored  significant* 
ly  higher  on  three  of  these  values.    However,  the  females  received  a 
significantly  higher  score  on  the  Total  Intrinsic  scale,  thus  lending 
support  to  the  hypothesis.    Females  also  received  a  significantly  higher 
score  on  the  Total  Intrinsic  scale  in  Stage  I.    Therefore,  the  hypo- 
thesis must  be  considered  to  have  been  verified* 

Males  will  more  frequently  choose  "Extrinsic"  Occupational 
Values  than  will  females. 

Males  received  a  significantly  higher  Total  Extrinsic  score  than  did 
females  in  Stage  III,  though  they  scored  nigher  than  females  on  only 
three  of  the  seven  Individual  Extrinsic  values.    This  hypothesis  was 
supported  by  Stage  I  data.    So,  overall,  it  may  be  considered  to  have 
been  verified. 

COPING  STYLE  BCASURES 

Upper-middle  class  children  will  demonstrate  a  different 
style  of  coping  than  will  upper-lower  class  children. 

Stage  III  Social  Attitudes  Inventory  data  failed  to  support  the 
hypc»:hesis,  though  there  was  fairly  good  support  for  the  hypothesis  from 
the  Stage  I  Social  Attitudes  Inventory  instrument. 

Turning  next  to  the  Stage  III  Sentence  Completion  data,  only  eight 
of  the  forty-eight  Coping  Style  dimensions  showed  significant  social 
class  differences.    In  Stage  I,  only  three  of  thirty- two  Coping  Style 
variables  showed  significant  social  class  differences.    Thus,  the  hypo- 
thesis for  social  class  differences  in  Coping  Style  must  be  rejected, 
considering  Sentence  Completion  data. 

Turning  finally  to  the  Story  Completion,  out  of  one  hundred  four 
Stage  III  Coping  Style  variables,  twenty-one  showed  significant  social 
class  differences.    In  Stage  I  there  were  no  significant  social  class 
differences  on  the  Story  Completion.    Thus,  Story  Completion  data  also 
did  not  adequately  support  the  hypothesis  which  must,  overall,  be 
rejected.   


Males  will  demonstrate  a  different  style  of  coping 
than  will  females. 

On  the  Stage  III  Social  Attitudes  Inventory,  there  were  significant 
S3X  differences  on  four  of  the  six  scales.    However,  in  Stage  I  there 
was  only  one  significant  Sex  difference.    Thus  the  Social  Attitudes 
Inventory  data  lent  only  partial  support  to  the  hypothesis. 

Turning  next  to  the  Sentence  Coiiq)letion  instrument,  out  of  forty- 
eight  Coping  Style  variables,  twelve  showed  significant  Sex  differences. 
In  Stage  I,  of  the  thirty-two  Coping  Style  variables,  seventeen  showed 
significant  Sex  differences.    Considering  both  studies  together,  there 
was  only  very  moderate  support  for  the  hypothesis  when  Seotence  Com- 
pletion data  was  considered. 

Turning  finally  to  Story  Con^letion,  out  of  one  hundred  four  Coping 
Scyle  variables,  forty-six  showed  significant  Sex  differences.    In  the 
Stage  I  Story  Completion  instrument,  three  out  of  nine  differences  were 
significant.    Thus  the  best  evidence  for  this  hypothesis  was  obtained 
from  Stage  III  Story  Completion,  though  Stage  I  Sentence  Coixq)letlon  also 
gave  moderate  support.    Overall,  the  hypothesis  received  only  moderate 
support  and  its  acceptance  should  be  with  reservation. 

The  differences  in  the  style  of  coping  between  the  males 
and  the  females  will  be  consistent  across  all  five  behavior 
areas  studied. 

Looking  first  at  the  Sentence  Completion,  there  was  some  consistency 
in  the  females'  greater  score  (three  out  of  five  times)  on  Depressive 
Affect,  and  the  males*  greater  score  (twice)  on  Hostile  Affect.    None  of 
the  other  Stage  III  Coping  Style  dimensions  showed  any  consistency 
across  areas  in  the  Stage  III  Ser.tence  Compilation.    In  Stage  I,  there 
was  a  fair  support  for  Stance,  with  the  males  excelling  the  females  in 
cwo  areas,  and  for  Engagement    where  males  also  excelled  in  two  areas. 
Note  that  the  consistency  was  not  in  the  same  dimensions  in  the  two 
studies,  thus  one  must  question  the  validity  of  this  consistency  from 
Sentence  Completion  data. 

Turning  finally  to  Story  Completion,  for  Engagement  the  males  ex- 
celled the  females  in  three  out  of  seven  stories.    Also  on  three  out  of 
seven  stories  the  males  excelled  the  females  on  Instrumentality.  On 
Response  Length  the  females  received  higher  scores  on  all  seven  stories. 
Also,  on  the  various  Affect  d?  lensions  the  females  scored  significantly 
higher  on  six  of  the  seven  stc:ies.    Thus,  the  hypothesis  was  confirmed 
in  Stage  III  (for  Story  Coir.ple .ion)  only  for  Engagement,  Instrumentality, 
Response  Length,  and  the  Affect  dimensions.    The  hypothesis  could  not  be 
tested  with  Stage  I  Story  Completion  data  as  only  a  mean  score  was 
obtained  for  the  Coping  Style  dimensions.    There  was  little  or  no  con- 
sistency observed  across  Instruments,  or  from  one  study  to  another. 
Therefore >  to  decide  that  the  hypothesis  «#as  verified  from  the  consis- 
tencies observed  would  be  a  questionable  assumption. 
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COPING  EFFECTIVENESS  MEASURES 

The  upper -middle  class  children  will  exhibit  more 
effective  overall  coping  behavior  than  will  uppev- 
lower  class  children. 

Looking  first  at  the  Sentence  Completion  instrument,  the  upper- 
middle  class  excelled  on  Coping  Effectiveness  only  once  In  Stage  III- 
In  Stage  I,  there  were  no  social  class  differences  in  the  Sentence 
Completion,  thus  the  Sentence  Completion  data  did  not  support  the 
hypothesis . 

Looking  next  at  the  Story  Completion,  f  .ne  Stage  III  stories 

showed  any  social  class  differences  in  Coping  Effectiveness.    Also,  in 
Stage  I,  in  only  one  story  did  the  upper-middle  class  children  excel. 
Thus  the  hypothesis  was  not  supported  by  Story  Completion  data  as  it 
was  not  with  Sentence  Completion  data.    Therefore  this  hypothesis  must 
be  rejected. 
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MILAN  INTRA-COUNTRY  REPORT  OF  SIGNIFICANT  CORRELATIONS 


CRITERION-CRITERION  RELATIONSHIPS 

pothesis  1:    There  will  be  positive  relationships  among 

Aptitude  and  the  Achievement  Criterion  Measures. 

All  of  the  relationships  among  the  Achievement  measures  and  between 
^titude  and  all  Achievement  measures  were  significant  in  the  predicted 
direction,  at  both  age  levels.    The  relationships  between  Aptitude  and 
Achievement  were  not  studied  in  Stage  I,  thus  there  were  more  signifi- 
cant differences  present  in  Stage  III. 

Since  all  correlations  were  significant  at  both  age  levels  and  in 
both  Stage  I  end  Stage  III,  there  are  no  differences  of  note  to  discuss. 

The  highest  correlations  at  age  ten  in  both  Stages  I  and  III  were 
those  between  CPA  and  Reading  Achievement  (.50  in  Stage  1  and  .55  in 
Stage  III).    The  same  correlation  at  age  fourteen  was  much  greater  in 
Stage  I  than  in  Stage  III  (.65  in  Stage  I  and  .39  in  Stage  III). 

The  largest  discrepancy  between  the  ten-year-old  and  the  fourteen- 
year-old  sample,  in  both  Stage  I  and  Stage  III,  lies  in  the  relation- 
ship between  Reading  scores  and  CPA.    The  variables  which  correlated 
most  poorly  in  both  stages  were  Mathematics  with  CPA,  at  both  age 
levels.    Reading  Achievement  appears,  in  both  Stage  I  and  Stage  III  to 
be  the  best  predictor  of  classroom  grades. 

In  general  it  may  be  concluded  that  the  hypothesis  was  completely 
confirmed  at  both  age  levels  in  both  Stages  I  and  III. 

Hypothesis  2:    There  will  be  positive  relationships  among  the 

Achievement  and  the  Peer  BRS  Criterion  measures. 

The  hypothesis  was  completely  confirmed  at  both  age  levels  in  both 
stages  with  one  exception  concerning  the  variables  Aggression  in  Stage 
I  and  Anxiety  in  Scage  III.    In  both  studies  only  few  correlations  did 
not  reach  significance. 

In  Stage  I  the  correlations  ranged  between  .10  (CPA  with  Aggression) 
and  .69  (CPA  with  Academic  Task  Achievement),  in  Stage  III  they  ranged 
between  .14  (CPA  with  IPR)  and  .55  (CPA  with  Academic  Task  Achievement). 

There  were  no  BRS  Total  scores  in  Stage  III,  but  in  Stage  I  the 
relationship  between  BRS  Total  scores  and  CPA  was  quite  high  (.66)  at 
age  ten,  and  non  significant  at  age  fourteen. 
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Summary  and  Interpretations 


Both  studies  indicate  that  Reading  Achievement  Is  a  better  pre- 
dictor of  GPA  than  Math.    Most  BRS  items  appear  to  be  also  good 
predictors  of  Grade  Point  Average  at  both  age  levels.    In  Stage  I, 
Academic  Task  Achievement,  BRS  Total,  Authority,  Aggression  and 
Anxiety  were  highly  correlated  with  teachers'  grades  for  the  ten- 
year-olds.    In  Stage  III,  for  both  age  levels,  almost  all  classroom 
behaviors  being  rated  by  the  peers  were  also  related  to  those  be- 
haviors used  by  the  teachers  in  evaluating  the  child's  school  perform- 
ance.   It  is  interesting  to  note  here  that  the  only  BRS  items  not 
consistently  correlated  with  GPA  (and  other  Achievement  measures)  are 
those  items  which  are  related  most  indirectly  to  academic  performance 
(i.e..  Anxiety  control.  Aggression  and  general  Self -Assertiveness) . 

i^DICTOR-PREDICTOR  RELATIONSHIPS 

Hypothesis  3:    There  will  be  positive  relationships  among 
the  Intrinsic  Occupational  Values. 

The  hypothesis  does  not  work  well;  in  both  Stages  I  and  III  there 
were  many  negative  correlations* 

Hypothesis  4:    There  will  be  positive  relationships  among  the 
Extrinsic  Occupational  Values. 

The  hypothesis  does  not  work  well;  in  both  stages  there  is  a 
remarkable  number  of  negative  correlations. 

Hypothesis  3:    There  will  be  negative  relationships  among  the 
Intrinsic  and  Extrinsic  Values. 

As  was  expected,  the  relationships  among  the  Intrinsic  and  Extrinsic 
Occupational  values  are  negative.    The  two  studies  presented  more 
similar  results  in  the  expected  direction.    There  was  a  similarity 
between  the  two  studies  coi>-.erning  the  relationships  between  Manage- 
ment and  Economic  Returns,  which  are  related  positively  for  both  age 
levels. 

Very  large  and  negative,  as  expected,  arc  the  correlations  between 
Total  Intrinsic  and  Total  Extrinsic  values  (-1.0,  -<64  in  Stage  I  and 
-1.0,  -1.0  in  Stage  III),    These  were  an  artifact,  however. 

Thus,  although  the  internal  reliability  of  either  the  "Intrinsic"  or 
"Extrinsic"  cluster  is  probably  too  low  to  regard  these  as  psycho- 
metrically  usable  dimensions  with  the  Italian  children,  a  factor 
analysis  of  the  fifteen  items  is  indicated,  to  determine  which  values, 
i£  any,  these  children  do  systematically  view  as  related. 
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Hypothesis  6:    There  will  be  positive  relationships  among  the 
status  level  measures  of  the  Occupational 
Aspirat ion.  Occupational  Expectation,  and 
Educational  Aspiration  measures. 

As  was  expected,  the  relationships  among  the  three  status  level 
measures  are  very  large  and  positive  at  both  age  levels  ranking  between 
.28  and  .67, 

In  btage  I  the  hypothesis  was  confirmed  with  correlations  ranking 
between  .30  and  .66. 

In  both  stages  and  for  both  age  levels  the  strongest  relationship 
was  that  one  between  Occupational  Aspiration  and  Occupational  Expecta- 
tion.   The  lowest  correlation,  in  both  studies,  was  that  one  between 
Educational  Aspiration  and  Occupational  Aspiration. 

Hypothesis  7:    There  will  be  a  positive  relationship  between 

the  two  Occupational  Interest  Discrepancy  measures. 

The  correlation  between  the  two  Occupational  Interest  Discrepancy 
measures  was  significant  in  the  expected  direction. 

Due  to  the  lack  of  some  Occupational  Interest  items  in  Stage  III 
and  different  scoring  systems  used  in  Stage  I  and  Sta'^'^  III  we  cannot 
compare  the  results  of  the  data,  relating  to  Hypothesis  7,  of  the  two 
stt'dies . 

Summary  and  Interpretation 

The  conceptual  distinction  between  Extrinsic  and  Intrincis  values 
within  the  occupational  motivations  does  not  seem  to  be  available  if 
we  take  into  consideration  the  results  of  the  data  relating  to  Hypoth- 
eses 4  and  5.    There  is  probably  an  interchange  of  extrinsic  elements 
in  the  Intrinsic  Occupational  values  and  vice  versa  so  the  distinc- 
tion between  Extrinsic  and  Intrinsic  does  not  work  well. 

Stage  I  results  were  similar  and  we  proposed  to  cut  off  such 
distinction  in  Stage  I  Intra-Country  Report  of  Significant  Correlat ions* 

Hypothesis  8:    There  will  be  positive  relationships  among  the 

SAI  Good  Coping  measures  across  the  five  behavior 
areas . 

The  relationships  among  the  SAI  Good  Coping  measures  across  the  five 
behavior  areas  were  large  and  significant  in  the  expected  direction. 
Furthermore,  the  hypothesis  appears  to  be  strongly  supported,  at  both 
age  levels,  as  far  as  SAI  Total  scores  are  concerned. 
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Due  to  the  dif.^erent  scoring  systems  used  in  Stage  I  and  Stage  III 
%fe  cannot  compare  the  two  studies'  results. 

Hypothesis  9:    There  will  be  positive  relationships  among  the 
Views  of  Life  "Active''  Response  measures  across 
the  twenty  subsyndromes  plus  the  Total  Score. 

The  hypothesis  was  poorly  supported.    Only  few  correlations  were 
significant  in  the  expected  direction  and  the  rank  of  the  correlations 
was  very  low, 

Hypotnesis  10:  There  will  be  positive  relationships  among  the 
measures  of  the  same  Sentence  Completion  Coping 
Style  variables  across  the  different  behavior  areas. 

The  hypothesis  was  very  weakly  supported.  The  number  and  consistancy 
of  the  significant  relationship  was  not  very  relevant. 

The  Total  Stance  score  was  largely  defined  by  Stance  in  the  different 
behavior  areas.    The  t»ame  kind  of  results  were  found  in  Stage  I  data; 
few    significant  positive  relationships  and  low  rank  of  correlations, 
except  for  Tota}  Stance  score,  which  also  appeared  to  be  largely 
defined  by  Stance  in  the  different  areas. 

Hypothesis  11:  There  will  be  positive  relationships  among  the 
measures  of  the  same  Sentence  Completion  Coping 
Style  variables  across  different  behavior  areas. 

The  hypothesis  seems  to  be  fairly  well  confirmed  in  Stage  III  data. 
The  correlations  among  the  Engagement  measures  in  the  five  areas  were 
generally  low,  ranking  between  .15  and  .31.     In  Stage  I  the  hypothesis 
was  poorly  supported.    Totals:    both  the  ten-  and  the  fourteen-year-old 
samples  showed  a  strong  correlation  between  the  differenu  Engagement 
scores  and  the  Total  Eugagement  score* 

The  Total  Engagement  scores  seem  to  be  largely  defined  by  Engage- 
ment in  the  Task  Achievement  behavior  area,  followed  by  Interpersonal 
Relations,  Anxiety,  Authority,  and  Aggression.    On  the  whole.  Total 
Score  relscionships  with  the  Engagement  scores  were  quite  similar  in 
Stage  I. 

In  conclusion,  except  for  the  number  and  strength  of  correlations, 
the  weighing  of  the  phenomenon  is  quite  similar  in  the  two  studies. 
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Hypothesis  12:  There  will  be  positive  relationships  among  the 
measures  of  the  same  Sentence  Completion  Coping 
Style  variables  across  different  behavior  areas. 

The  hypothesis  was  quite  well  confirmed,  at  age  ten  more  than  at 
age  fourteen.    The  strength  of  correlations  was  generally  low,  ranking 
between  .14  and  .32. 

Totals:     both  the  ten-  and  the  fourteen-year-old  samples  got  a  strong 
correlation  between  the  different  Aid/Advice  scores  and  the  Total  Engage- 
ment score.    The  Total  Aid/Advice  score  seemed  to  be  largely  defined  by 
Aid/Advice  in  the  Aggression  area,  in  the  Aiithority  area  and  in  the 
Anxiety  area,  and  more  poorly  by  the  Aid/Advice  in  the  Interpersonal 
Relations  and  Task  Achievement  areas. 

ho  comparison  is  possible  with  Stage  I  data  as  Aid/Advice  is  a  new 
variable . 

Hypothesis  13:    There  will  be  positive  relationships  among  the 
measures  of  the  same  Sentence  Completion  Coping 
Style  variables  across  different  behavior  areas. 

The  hypothesis  was  supported  fairly  well  at  both  age  levels. 

Most  of  the  correlations  among  the  Coping  Effectiveness  measures  in 
the  five  areas  were  generally  low,  ranging  Hetween  .14  and  .33. 

The  same  general  situation  existed  In  the  previous  Stage  I  Intra- 
Country  matrix,  as  well,  with  a  good  nutrber  of  the  correlations  showing 
significant  relationships  in  the  expected  direction. 

Totals:    both  the  ten-  and  the  fourteen-year-old  samples  showed  the 
same  general  relationships  between  the  component  Coping  Effectiveness 
scores  and  che  Tutal  Coping  Effectiveness  scores.    The  Total  Coping 
Effectiveness  scores  were  largely  defined  by  Coping  Effectiveness  in 
the  Interpersonal  Relations  area,  in  the  Authority  area  and  in  the 
Anxiety  area. 

In  conclusion,  the  hypothesis  was  supported  at  both  age  levels, 
and  in  both  Stage  I  and  Stage  III. 

Hypothesis  14:    There  will  be  a  positive  relationship  among  the 
Coping  Style  Dimension  Total  Scores  and  Coping 
Effectiveness  Total  Score. 

As  would  be  expected,  all  of  the  relationships  among  the  Coping  Style 
Dimension  Total  scores  and  Coping  Effectiveness  Total  score  were  large 
and  significant  in  the  predicted  direction  at  both  age  levels.  The 
relationship  between  totals  was  not  studied  in  Stage  I,  thus  there  are 


-766- 


more  significant  relationships  present  in  Stage  III.    Since  all  cor- 
relations were  significant  at  both  age  levels,  there  are  no  differences 
of  note  to  discuss • 

The  highest  correlations  at  both  age  levels  were  those  between  Total 
Aid/Advice  and  Total  Engagement  (.93/.92),    The  greatest  age  discrepancy 
between  Total  Coping  Effectiveness  arid  Total  Engagement:     in  this  case 
the  relationship  was  much  greater  at  age  ten  than  at  age  fourteen. 

The  strength  of  correlations  was  noticeable^  ranging  between  ^57 
and  .93. 

Hypothesis  15:    There  will  be  positive  relationships  among  the 

Sentence  Coiiq>letion  Attitude  measures  and  Attitude 
Total  Score  across  behavior  areas. 

In  Stage  III,  only  two  of  the  six  correlations  for  both  age  levels, 
among  the  Sentence  Completion  Attitude  measure  scales  in  four  behavior 
areas,  were  significant  in  the  predicted  direction. 

The  hypothesis  was  more  strongly  supported  in  Stage  I  than  in  Stage 
III*    In  Stage  I,  all  Attitude  scales  were  positively  intercorrelated. 

Totals:     the  Total  Attitude  scale  appeared  to  be  highly  defined  by 
Attitude  toward  Authority  and  IPR. 

Hypothesis  16:    Therr  will  be  a  positive  relationship  among  the 
measures  of  the  same  Sentence  Completion  Affect 
dimension  across  the  different  behavior  areas  and 
with  the  Total  Affect  scores. 

The  hypothesis  was  poorly  supported  at  both  age  levels.     In  the 
previous  analysis  of  Stage  I  it  seemed  to  be  fairly  well  supported,  even 
1£  the  rank  of  correlations  was  rather  low. 

In  Stage  III  the  only  correlations  among  the  Negative  Affect  scores 
chat  reached  significance  occurred  at  the  ten-year- old  level  in  the 
area  of  IPR-Authority  and  IPR-Anxiety  and  at  the  fourteen-year-old 
level  in  the  relationships  between  Anxiety-IPR  and  Anxiety-Task  Achieve- 
ment* 

Totals:  the  Total  Negative  Affect  scores  are  substantially  defined 
by  Negative  Affect  in  IPR,  Authority,  Aggression,  Anxiety  with  a  minor 
weight  of  the  Task  Achievement  area. 
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Hypothesis  17:    There  will  be  a  positive  relationship  among  the 
measures  of  the  same  Sentence  Completion  Affect 
dimension  across  the  different  behavior  areas. 

Here  we  must  notice  a  poor  fitting  of  the  hypothesis  with  low  re- 
lations in  many  cases.    There  were  no  relations  at  all  for  Depressive 
Affect  in  the  area  of  Aggression.    The  relationship  among  Depressive 
Affect  across  the  different  behavior  areas  was  not  studied  in  Stage  I 
so  no  confrontation  is  possible  with  the  previous  study« 

Totals:     the  Total  Depressive  Affect  score  was  well    defined  by 
Depressive  Affect  in  the  five  areas,  at  both  age  levels,  with  a  higher 
weight  in  the  Authority  area. 

Hypothesis  18:    There  will  be  a  positive  relationship  among  the 
measures  of  the  same  Sentence  Completion  Affect 
dimension  across  the  different  behavior  areas. 

The  hypothesis  concerned  with  Neutral  Affect  dimension  across  the 
different  behavior  areas  has  been  supported  with  a  certain  number  of 
positive  relationships.    All  these  correlations  were  low,  ranking 
between  .15  and  .27.    The  strongest  relationship  occurred  at  the  ten- 
year-old  level  among  the  Neutral  Affect  scores  for  Authority  and  IPR 
behavior  areas. 

Totals:     the  Total  Neutral  Affect  score  was  strongly  defined  by 
Neutral  Affect  in  the  Authority,  IPR  and  Anxiety  areas. 

Hypothesis  19:    There  w'.ll  be  a  positive  relationship  among  the 
measures  of  the  same  Sentence  Completion  Affect 
dimensions  across  the  different  behavior  areas. 

The  hypothesis  was  not  supported  by  the  results:     only  a  few  rela- 
tions among  totals  gave  some  suggestion  about  the  measures  of  Positive 
Affect  across  the  different  behavior  areas.    Stage  I  correlation  coef- 
ficients confirmed  the  poor  fitting  of  the  hypothesis. 

Hypothesis  20:    There  will  be  a  positive  relationship  between  the 

Total  Attitude  measure  aad  the  Total  Positive  Affect 
measure.    There  will  be  negative  relationships  between 
the  Total  Attitude  measure  and  the  Total  Hostile  and 
Depressive  Affect  measures^ 

The  hypothesis  was  not  supported  by  the  results. 


Hypothesis  21:    There  will  be  positive  relationships  between  the 
Total  Positive  Affect  measure  and  the  Total 
Attitude  measure  and  the  Coping  Score  Totals, 
There  will  be  negative  relationships  between  the 
total  amount  of  Hostile  and  Depressive  Affect 
expressed  and  the  Coping  Style  and  Effectiveness 
Total  Score. 

The  hypothesis  worked  well  in  the  second  part  concerned  with  rela- 
tionships among  total  amount  of  Hostile  and  Depressive  Affect  and  the 
Coping  Style  and  Effectiveness  Total  Scores.    As  would  be  expected, 
all  of  these  relationships  were  large  and  significant  in  the  predicted 
direction  at  both  age  levels. 

The  highest  correlations,  at  both  age  levels,  **ere  those  between 
Total  Coping  Effectiveness  and  Total  Hostile  Affe:t  (  .64,  -.58). 

The  relationships  among  all  these  measures  wer>^  not  studied  in 
Stage  I,  so  no  comparison  is  possible  between  the  two  studies. 

Summary  and  Interpretations 

In  sutmary  it  must  be  stated  that  of  the  whole  set  of  hypotheses 
concerned  with  Sentence  Completion  Coping  Style  measures  across  the  dif- 
ferent behavior  areas  only  Coping  Effectiveness  measures  showed  positive 
relationships,  as  would  oe  expected.    This  occurred  fairly  well  at  both 
age  levels  and  in  both  Stage  I  and  Stage  III. 

As  far  as  Sentence  Completion  Attitude  and  Affect  measures  across 
five  behavior  areas  are  concerned,  the  formulated  hypotheses  were  weakly 
supported,  almost  in  all  cases,  with  some  exception  for  Neutral  Affect 
aimension.    The  relationships  among  all  these  measures  were  not  studied 
in  Stage  I,  so  no  comparison  was  possible  between  the  two  studies. 

Hypothesis  22:    There  will  be  a  positive  relationship  among  the 

measures  of  the  same  Story  Completion  Coping  Style 
dimensions  and  Coping  Effectiveness  scores  across 
the  different  behavior  areas  and  with  the  Total 
Scores  for  Coping  Style  and  Coping  Effectiveness. 

The  hypothesis  did  not  work  well.    Out  of  the  twenty-one  correla- 
tions among  the  measures  of  Stance  dimension  and  Coping  Effectiveness 
scores  across  the  different  behavior  areas  only  one  was  significant  in 
the  predicted  direction  at  the  ten-year-old  level,  and  four  at  the 
fourteen-year-old  level  Involving  the  area  of  Anxiety  (Story  Four  and 
Story  Five),  Authority  and  Aggression.    The  significant  correlations 
ranged  between  .16  and  .29  with  the  lowest  being  that  relationship 
between  Anxiety  and  Authority. 
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The  Total  Stance  score  correlated  at  both  age  levels  with  all  the 
seven  stories'  behavior  areas.    Stance  was  a  new  dimension  intro- 
duced in  Stage  III  so  no  comparison  i    possible  with  previous  hypo- 
thesis • 

Hypothesis  23:    There  will  be  a  positive  relationship  among  the 
same  Story  Completion  Coping  Style  dimensions  and 
Doping  Effectiveness  scores  across  the  different 
behavior  areas  and  with  the  Total  Scores  for  Coping 
Style  and  Coping  Effectiveness  . 

The  hypothesis  was  poorly  supported  by  the  results.    Out  of  the 
twenty-one  correlations  among  the  measures  of  Engagement  across  the  dif- 
ferent behavior  areas  only  seven  were  confirmed.    The  remaining  correla- 
tions were  not  significant. 

Among  the  ten-year-old  sample  there  was  one  significant  correlation 
in  the  predicted  direction;  while  at  age  fourteen  there  were  six 
significant  correlations.    These  were,  at  age  ten,  the  correlations 
between  Authority  and  Academic  Task  Achievement;  at  age  fourteen  the 
correlations  were  between  Aggression  and  Authority,  Aggression  and 
Anxiety,  Aggression  and  Nonacademic  Task  Achievement,  Authority  and 
Anxiety,  ALixiety  and  IPR,  Anxiety  and  Nonacademic  Task  Achievement. 

No  correlations  were  significant  at  both  age  levels. 

Totals:    From  the  strength  of  the  individual  correlations  with  the 
Total  scores,  it  can  be  observed  that  Engagement  in  Anxiety,  Aggression, 
Academic  Task  Achievement,  and  Authority  contributed  the  most  to  the 
Total  Engagement  score  for  the  ten-year *old  level,  while  at  the  fourteen^ 
year-old  level  the  weight  of  Engagement  in  the  six  areas  was  more 
equally  distributed.    Apparently  the  Engagement  scores  in  the  area  of 
Aggression,  Anxiety  (Story  Six),  Academic  Task  Achievement  and  Authority 
are  more  consistently  related  to  the  Total  Engagement  score. 

Except  for  the  number  of  correlations,  slightly  larger  in  Stage  I, 
the  two  studies  showed  similar  results. 

Hypothesis  24:    There  will  be  positive  relationshipis  among  the 

measures  of  the  same  Story  Completion  Coping  Style 
dimensions  and  Coping  Effectiveness  scores  across 
the  different  behavior  areas  and  with  the  Total 
scores  for  Coping  Style  and  Coping  Effectiveness, 

Poor  fitting  of  the  hypothesis:     the  relationships  among  the  Initia- 
tion measures  across  the  different  behavior  areas  only  in  few  cases 
were  significant  in  the  predicted  direction.    In  Stage  I  the  hypoth- 
esis worked  a  little  better. 
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The  analysis  of  Totals  showed  that  Initiation  in  the  areas  of 
Anxiety,  Aggression,  Task  Achievement  and  Authority  contributed  mostly 
to  the  Total  Initiation  score  while  IPR  contributed  the  least. 

Hypothesis  25:    There  uill  be  a  positive  relationship  among  the 

measures  of  the  same  Story  Completion  Coping  Style 
dimensions  and  Coping  Effectiveness  scores  across 
the  different  behavior  areas  and  with  the  Total 
scores  for  Coping  Style  and  Coping  Effectiveness. 

Poor  fitting:     the  hypothesis  was  supported  very  poorly,  with  six 
low    correlations.    Only  the  analysis  of  Total  gave  some  suggestion 
about  the  definition  of  Total  Aid/Advice  score:     the  Total  Aid/Advice 
score  was  largely  defined  by  Aid/Advice  in  Aggression,  Anxiety  (Story 
Six),  Authority  and  Academic  Task  Achievement. 

No  confrontation  was  possible  with  Stage  I  as  Aid/Advice  is  a  new 
dimension. 

Hypothesis  26:    There  will  be  a  positive  relationship  among  the 

measures  of  the  same  Story  Completion  Coping  Style 
dimensions  ana  Coping  Effectiveness  scores  across 
the  different  behavior  areas  and  with  Total  Scores 
for  Coping  Style  and  Coping  Effectiveness. 

The  hypothesis  was  weakly  supported.    The  number  and  the  cor- 
sistancy  of  the  significant  correlations  was  eight  out  of  forty-two, 
ranking  between  .15  and  .21. 

Three  of  the  ten-year-old  correlations  and  four  of  the  fourteen-year 
old  correlations  were  significant.    At  both  age  levels  the  Story  Com- 
pletion Solver  scores  showed  a  significant  relationship  between  Anxiety 
(Story  Four)  and  Anxiety  (Story  Six). 

There  were  five  correlations  which  were  significant  at  the  fourteen- 
year-old  level  and  not  significant  at  the  tcp-year-old  level. 

Both  the  ten-  and  the  fourteen-year-old  sample  showed  the  same 
general  lelationship  between  the  component  "Solver"  scores  and  Total 
Solver  score.    The  Total  "Solver"  score  was  largely  defined  by  Solver 
in  the  area  of  Anxiety,  Aggression,  Academic  Task  Achievement,  and 
Authority. 

Hypothesis  27;    There  will  be  a  positive  relationship  among  the 

measures  of  the  same  Story  Completion  Coping  Style 
dimensions  and  Coping  Effectiveness  scores  across 
the  different  behavior  areas  and  with  the  Total 
Scores  for  Coping  Style  and  Coping  Effectiveness. 
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The  hypothesis  was  very  weakly  supported.    Only  six  correlations,  for 
both  age  levels,  were  sign'ificant  in  the  predicted  direction  out  of  the 
expected  forty-two.    From  rhe  strength  of  the  individual  correlations 
with  the  total  scores,  it  can  be  observed  that  Implementation  measures 
in  the  areas  of  Aggression,  Authority,  Anxiety  (Story  Six)  and  Academic 
Task  Achievement  contributed  most  to  the  Total  Implementation  score. 
One  may  conclude  that  the  Total  Score  only  was  somewhat  representative 
of  the  individual  values,  but  the  relationship,  though  consistent,  was 
not  strong  in  some  areas  (IPR,  Nonacademic  Task  Achievement) . 

In  Stage  I  the  hypothesis  was  confirmed  in  a  better  way. 

Hypothesis  28:    There  will  be  a  positive  relationship  among  the 

measures  of  the  same  Story  Completion  Coping  Style 
dimensions  and  Coping  Effectiveness  scores  across 
the  different  behavior  areas  and  with  the  Total 
Scores  for  Coping  Style  and  Coping  Effectiveness. 

Out  of  the  forty- two  correlations  among  measures  of  Outcome  and 
Coping  Effectiveness  scores  across  the  different  behavior  areas  sixteen 
were  significant  in  the  predicted  direction.    The  hypothesis  was  partly 
supported;  furthermore,  the  strength  of  correlations  was  very  low  rang- 
ing between  ,14  and  .23* 

Among  the  ten-year-old  sample  there  were  seven  significant  correla- 
tions in  the  predicted  direction,  while  at  age  fourteen  there  were  nine 
significant  correlations.    There  were  four  correlations  which  were 
significant  at  both  age  levels.    These  were  Authority  with  Anxiety 
(Story  Six),  Authority  with  Nonacademic  Task  Achievement,  Anxiety  (Story 
Six)  with  Academic  Task  Achievement  and  IFR  with  Academic  Task  Achieve- 
ment « 

No  comparison  was  possible  with  Stage  I. 

Hypothesis  29:    There  will  be  a  positive  relationship  among  the 

measures  of  the  same  Story  Completion  Coping  Style 
dimensions  and  Coping  Effectiveness  scores  across 
the  different  behavior  areas  and  with  the  Total 
Scores  for  Coping  Style  and  Coping  Effectiveness. 

The  hypothesis  was  only  weakly  supported  at  both  age  levels,.  The 
highest  correlation  was  that  between  Aggression  (Evaluation  of  Outconiu) 
and  Authority  (Evaluation  of  Outcome)  ^t  the  ten-year-old  level  (.25). 
The  significant  correlations  ranged  between  .15  and  .25,  with  the  lowest 
being  that  relationship  between  Authority  and  IPR. 

The  Total  Evaluation  of  Outcome  score  was  largely  defined  by  the 
Evaluation  of  Outcome  in  the  Authority  area  (.69/. 50). 
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Hypothesis  30:    There  will  be  a  positive  relationship  among  the 

measures  of  the  same  Story  Completion  Coping  Style 
dimensions  and  Coping  Effectiveness  scores  across 
the  different  behavior  areas  and  with  the  Total 
Scores  for  Coping  Style  and  Coping  Effectiveness. 

The  hypothesis  may  be  considered  confirmed  almost  in  the  same  way, 
in  the  two  stages  of  the  study.    As  would  be  expected,  the  relationships 
among  the  measures  of  Coping  Effectiveness  across  the  different  behavior 
areas  were  in  many  cases  significant  and  positive. 

There  ware  no  differences  of  note  to  discuss. 

Total  Coping  Effectiveness  score  was  more  largely  defined  by  Coping 
Effectiveness  in  the  area  of  Anxiety  (Story  Six)  than  by  other  measures 
of  Coping  Effectiveness. 

Hypochesis  31:    There  will  be  a  positive  relationship  among  the 

measures  of  the  same  Story  Completion  Coping  Style 
dimensions  and  Coping  Effectiveness  scores  across 
the  different  behavior  areas  and  with  the  Total 
Scores  for  Coping  Style  and  Coping  Effectiveness. 

The  hypothesis  was  supported  at  both  age  levels  with  some  exceptions 
concerned  with  measures  of  Instrumentality  in  Authority,  IPR  and  Non- 
acddemic  Task  Achievement. 

The  analysis  of  Totals  confirmed  the  greater  weight  of  the  area  of 
Anxiety  (Story  Six)  in  the  definition  of  the  Total  Scores. 

Hypothesis  32a:    There  will  be  a  positive  relationship  among  the 

Coping  Style  dimension  Total  Scores  and  Total  Coping 
Effectiveness . 

As  was  expected,  the  re lationshiis  among  the  Coping  Style  dimension 
Total  Scores  and  Coping  Effectiveness  were  very  large  and  positive  at 
both  age  levels  with  one  exception  concerned  with  Total  Response  Length 
variable.    For  the  ten-year-old  group  Total  Response  Length  correlated 
negatively  and  significantly  with  Total  Engagement,  Total  Initiation, 
Total  Aid/ Advice,  Total  Solver  and  Total  Inq)lementation. 

For  the  fourteen-year-old  group  there  were  no  significant  correla- 
tions between  Total  Response  Length  and  five  of  the  Total  Coping 
Effectiveness  dimansion  Total  scores.    There  was  no  other  large  dis- 
crepancy  between  the  ten-year-old  and  the  fourteen-year-old  sample.  The 
strength  of  relationships  was  very  high  on  the  whole. 
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Hypothesis  32b:    There  will  be  a  positive  relationsnip  among  the 
Coping  Style  dimension  Total  Scores  and  Total 
Coping  Effectiveness. 

The  hypothesis  was  well  supported  except  for  the  relationships  be- 
tween Total  Response  Length  and  Total  Outcome  and  the  one  between  Total 
Response  Length  and  Total  Coping  Effectiveness.    These  correlations  were 
significant  but  not  in  the  expected  direction  for  the  ten-year-old 
sample,  while  at  the  fourteen-year-old  level  there  were  no  significant 
relationships  at  all. 

In  conclusion  the  hypothesis  was  well  supported  by  the  results  and 
the  rank  of  correlations  was  rather  high* 

Hypothesis  33:    There  will  be  a  positive  relationship  among  Length 
of  Response  across  all  behavior  areas* 

As  was  expected,  the  relationships  among  Length  of  Response  across 
all  behavior  areas  were  very  large  and  positive  at  both  age  levels* 

No  large  discrepancy  between  the  ten*year-old  and  the  fourteen-year- 
old  sample  lies  in  the  relationships.  The  Length  of  Response,  for  both 
age  groups,  correlated  very  strongly  across  all  behavior  areas,  ranging 
between  .76  and  .85. 

Hypothesis  34:    There  will  be  a  positive  relationship  among  the 
measures  of  the  same  Story  Completion  Affect 
dimension  across  the  different  behavior  areas • 

The  hypothesis  was  weakly  supported  by  the  results  at  both  age  levels. 
In  both  age  groups  there  were  very  few  and  weak  relationships  among  the 
measures  of  Positive  Affect  Hero  across  the  different  behavior  areas. 
The  Total  Positive  Affect  was  largely  defined  by  Academic  Task  Achieve- 
ment and  IPR  at  both  age  levels,  followed  by  Anxiety  (Story  Four)  and 
Nonacademic  Task  Achievement,  and  least    defined  by  Anxiety  (Story  Six) 
and  Aggression. 

Hypothesis  35:    There  will  be  a  positive  relationship  among  the 

measures  of  the  same  Story  Completion  Affect  dimension 
across  the  different  behavior  areas. 

As  was  expected  most  of  the  relationships  were  significant  in  the 
expected  direction  at  both  age  levels  with  some  discrepancy  between  the 
two  age  groups. 

Total  Negative  Affect  Hero  correlated  very  strongly  across  the  dif- 
ferent behavior  areas,  particularly  in  IPR,  Authority  and  Anxiety  at 
the  ten-year-old  level,  and  in  Nonacademic  Task  Achievement,  Anxiety, 
Academic  Task  Achievement  at  the  fourteen-year -old  level. 
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Hypothesis  36;    There  will  be  a  positive  relationship  among  the 
measures  of  the  same  Story  Completion  Affect 
dimension  across  the  different  behavior  areas. 

The  hypothesis  fits  fairly  well  at  both  age  levels.    The  largest 
discrepancy  between  the  ten-year-olds  and  the  fourteen-year-olds  was  in 
the  relationship  between  Total  Affect  and  Anxiety  (.58  for  the  ten-year- 
olds  and  no  significant  relationship  for  the  fourteen-year-olds). 

Hypothesis  37:    There  will  be  a  positive  relationship  among  the 
Story  Completion  Total  Positive  Affect  measures 
and  the  Total  Coping  Style  measures.    There  will  be 
a  negative  relationship  among  the  Story  Completion 
Negative  Affect  measures  and  the  Total  Coping  Style 
measures . 

The  hypothesis  was  partially  supported  in  the  first  part  (positive 
relationships  among  the  Story  Completion  Total  Positive  Affect  measures 
and  Total  Coping  Style  measures)  and  completely  supported  in  the  second 
part  (negative  relationships  among  the  Story  Completion  Negative  Affect 
and  Total  Coping  Style  measures)*    Most  of  the  correlations  among  the 
Total  Affect  and  Total  Coping  Style  measuras  were  lov/,  ranging  between 
.14  and  ♦39. 

There  were  many  discrepancies  of  note  between  the  two  age  groups* 

Hypothesis  38:    There  will  be  positive  relationships  between 
Length  of  Response  and  Coping  Effectiveness 
scores  for  each  story. 

The  hypothesis  was  not  supported  by  the  fourteen-year-old  level 
results  and  weakly  supported  by  the  ten-year-old  level  results.  The 
only  good  fitting  of  hypothesis  was  noticed  in  Story  Three  Coping  Ef- 
fectiveness variable  for  the  older  age  group. 

Summary  and  Interpretations 

The  relationships  among  ..leasures  of  the  sanie  Story  Completion  Coping 
Style  dimensions  across  the  different  behavior  areas  were  not  largely 
confirmed  on  the  whole.    Soma  of  these  dimensions  such  as  Solver,  Out- 
come, Evaluation  of  Outcome  were  weakly  related  in  the  expected  direc- 
tion, and  the  only  hypothesis  working  well  was  that  concerned  with 
Coping  Effectiveness. 

The    relationships  among  the  Coping  Style  dimension  Total  Scores  and 
Coping  Effectiveness  measures  were  large  and  positive  in  the  expected 
direction  so  in  this  case  the  lormulated  hypotheses  were  working  very 
well. 


-775- 


It  is  very  interesting  to  note  *:hat  Response  Length  was  correlated 
negatively  with  all  Coping  Style  ilimension  measures  and  also  that 
relationships  among  Response  Length  measures  across  all  behavior  areas 
were  large  and  positive,  as  was  expected. 

Furthermore,  the  relationships  between  Response  Length  and  Coping 
Effectiveness  scores  for  each  story  were  negative  confirming  the 
previous  results  of  Analysis  and  not  confirming  the  hypotheses  that 
probably  did  not  fit  well. 

Hypothesis  39:    There  will  be  positive  relationships  among  measures 
of  the  same  Coping  Style  dimensions  and  Coping 
Effectiveness  measures  in  the  same  behavior  areas 
across  the  two  projective  instruments  as  well  as 
positive  relationships  with  the  Total  Scores. 

The  hypothesis  fit^i  poorly.    There  were  few  positive  relationships 
among  measures  of  Stance  across  the  two  projective  instruments,  and  also 
a  negative  correlation  (that  one  between  Sentence  Authority  and  Story 
One,  Acadenic  Task  Achievement). 

Hypothesis  40;    Theie  wi] 1  be  positive  relationships  among  measures 

of  the  same  Coping  Ctyle  construct  in  the  same  behavior 
areas  across  the  two  projective  instruments. 

The  hypothesis  was  supported  very  weakly  in  both  Stage  I  and  Stage 
III  and  for  both  age  groups.    There  were  few  low  rank  correlations  in 
the  measures  of  Engagement  in  the  same  behavior  areas  across  the  two 
projective  instruments . 

Hypothesis  41:    There  will  be  positive  relationships  among  measures 

of  the  same  Coping  Style  construct  in  the  same  behavior 
areas  across  the  two  projective  instruments. 

The  hypotnesis  was  not  supported  by  the  results:  only  three  positive 
correlations  out  of  the  forty  correlations  expected. 

Hypothesjp  42:    There  will  be  positive  relationships  among  measures 

of  the  same  Coping  Style  construct  in  the  same  behavior 
areas  across  the  two  projective  instruments. 

The  hypothesis  was  very  weakly  supported  in  Stage  III,  while  in 
Stage  I  the  same  hypothesis  was  partially  confirmed. 

Hypothesis  43a:    The  Story  Compleuion  Positive  Affect  measures 
will  be  positively  related  to  the  Sentence  Com- 
pletion Positive  Affect  measures  of  the  same 
behavior  area. 


The  hypothesis  was  not  supported  by  the  results. 

-776- 


Hypothesis  43b:    The  Story  Completion  Positive  Affect  measures 
will  be  negatively  related  to  the  Sentence  Com- 
pletion Hostile  and  Depressive  Affect  measures 
of  the  same  behavior  area. 

The  hypothesis  was  not  supported  by  the  results 

Hypothesis  43c:  The  Story  Completion  Negative  Affect  measures 
will  be  negatively  related  to  Sentence  Positive 
Affect  measures  of  the  same  behavior  area. 

The  hypothesis  was  not  supported  by  the  results. 

Hypothesis  43d:    The  Story  Completion  Negative  Affect  measures 
will  be  positively  related  to  Sentence  Hostile 
and  Depressive  Affect  measures  of  the  same 
behavior  area. 

The  hypothesis  was  not  supported  by  the  results. 

Summary  and  Iriterpretat\ons 

The  hypotheses  concerning  relationships  among  measures  of  the  same 
Coping  Style  dimensions  and  Coping  Effectiveness  measures  in  all 
behavior  areas  across  the  two  projective  instruments,  Sentence  Comple- 
tion and  Story  Completion,  as  well  as  relationships  among  Affect 
measures  in  the  same  two  instruments,  did  not  fit  on  the  whole.  The 
same  results  we  noticed  in  some  Stage  I  hypotheses  where  the  com- 
parison was  possible.    The  significant  relationships  were  few  and  low, 
not  sufficient  for  accepting  the  whole  set  of  hypotheses  at  both  age 
levels  * 

Hypothesis  44a:    The  Sentence  Completion  measures  of  Coping  Style 
dimensions  will  be  positively  related  to  the  SAI 
Good  Coping  measures  in  the  five  different  behavior 
areas.      Task  Achievement. 

The  hypothesis  fits  ^or  the  ten-year-old  group  with  low-ranged  cor- 
relations.   The  strongest  correlations  were  those  between  Total  SAI 
Score  and  Task  Achievement  Engagement,  and  between  Total  SAI  score  and 
Total  Aid/Advice  score . 

At  the  fourteen-year-old  level  there  was  only  one  correlation  sig- 
nificant in  the  expected  direction  (Total  Stance  x  Total  SAI  score) • 
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Hypothesis  44b:    The  Sentence  Completion  measures  of  Coping  Style 
dimensions  will  be  positively  related  to  the  SAI 
Good  Coping  measures  in  the  five  different  behavior 
areas.  IPR. 

The  hypothesis  was  very  weakly  supported.    The  number  and  con- 
stancy of  the  significant  relationships  'v;?s  very  poor.  Furthermore, 
there  were  large  discrepancies  between  the  two  age  groups.    No  com- 
parison was  possible  with  Stage  I  data  since  new  scoring  dimensions 
were  introduced  in  Stage  III  analysis. 

Hypothesis  44c:    The  Sentence  Completion  measures  of  Coping  Style 
dimensions  will  be  positively  related  to  the  SAI 
Good  Coping  measures  in  the  five  different  behavior 
areas.      Authority . 

The  hypothesis  was  VGty  weakly  supported:     no  correlations  in  more 
cases  at  the  fourteen-year-old  level.    For  the  ten-year -old  children 
the  hypothesis  was  supported  fairly  well  with  good  range  relation- 
ships in  some  cases. 

Hypothesis  44d:    The  Sentence  Completion  measures  of  Coping  Style 
dimensions  will  be  positively  related  to  the  SAI 
Good  Coping  measures  in  the  five  different  behavior 
areas.  Anxiety. 

The  hypothesis  must  be  rejected. 

Hypothesis  44e:    The  Sentence  Completion  measures  of  Coping  Style 
dimensions  will  be  positively  related  to  the  SAI 
Good  Coping  measures  in  the  five  different  behavior 
areas .  Aggression. 

The  hypothesis  was  poorly  supported  at  the  ten-year-old  level  as  far 
as  Total  Coping  Style  dimensions  were  concerned. 

Hypothesis  45a:    The  Story  Completion  measures  of  Coping  Style 
dimensions  will  be  positively  related  to  che  SAI 
Good  Coping  measures  in  the  five  different  behavior 
areas.    Academic  Task  Achievement. 

The  hypothesis  must  be  rejected. 

Hypothesis  45b:    The  Story  Completion  measures  of  Coping  Style 
dimensions  will  be  positively  related  to  the  SAI 
Good  Coping  measures  in  the  five  different  behavior 
areas .  IPR. 

The  hypothesis  must  be  rejected. 
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Hypothesis  45c:    The  Story  Completion  measures  of  Coping  Style 
dimensions  will  be  positively  related  to  the  SAI 
Good  Coping  measures  in  the  five  different  behavior 
areas •  Aggression. 

At  the  fourteen-year-old  level  Story  Completion  Aggression  Coping 
Styles  were  related  significantly  in  the  expected  direction  with  SAI 
Good  Coping  measures.    The  ranks  of  correlations  above  mentioned  were 
rather  low  (between  .14  and  .24). 

Hypothesis  45d:    The  Story  Completion  measures  of  Coping  Style 
dimensions  will  be  positively  related  to  the  SAI 
Good  Coping  measures  in  the  five  different  behavior 
areas.    Aiixiety,  Ttory  Four. 

Only  four  of  the  one  hundred  eight  correlations  expected  between 
Story  Completion  Anxiety  Coping  Styles  and  SAI  Good  Coping  measures 
were  significant  and  positive.    The  hypothesis  must  be  rejected. 

Hypothesis  45e;    The  Story  Completion  measures  of  Coping  Style 
dimensions  will  be  positively  related  to  the  SAI 
Good  Coping  measures  in  the  five  different  behavior 
areas.  Authority. 

The  hypothesis  fits  only  in  a  very  small  number  of  relationships: 
eight  of  the     seventy-two  correlations  for  both  age  levels  among  Story 
Completion  Authority  Coping  Styles  and  SAI  Good  Coping  measures  were 
significant  in  the  expected  direction.      The  eight  correlations  here 
considered  were  rather  low,  being  comprehended  between  .14  and  .21. 

The  hypothesis  must  be  rejected. 

Hypothesis  45 f:    The  Story  Completion  measures  of  Coping  Style 
dimensions  will  be  positively  related  to  the  SAI 
Good  Coping  measures  in  the  five  different  behavior 
areas.      Anxiety,  Story  Six. 

The  hypothesis  was  supported  by  a  very  small  number  of  positive  cor- 
relations between  Story  Completion  Anxiety  Coping  Styles  and  SAI  Good 
Coping  measures. 

Hypothesis  45g:    The  Story  Completion  measures  of  Coping  Style 
dimensions  will  be  positively  related  to  the  SAI 
Good  Coping  measures  in  the  five  different  behavior 
areas,    .^onacat  amic  Task  Achievement. 

The  hypothesis  fits  only  for  a  very  small  number  of  relationships 
between  Story  Completion  Nonacademic  Tdsk  Achievement  Coping  Styles 
anu  SAI  Good  Coping  measures. 
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Sunnnary  and  Interpretations 


Out  of  the  whole  set  of  hypotheses  concerned  with  relationships 
among  Coping  Style  measures  in  the  different  behavior  areas  of  the  two 
projective  instruments  and  SAI  Good  Coping  measures  only  a  few  number 
were  supported  by  the  results. 

For  the  Sentence  Completion  variables  we  have  some  results  of  note 
at  the  ten-year-old  level  and  in  some  of  the  behavior  areas, such  as 
Authority  and  Anxiety,  in  which  the  hypotheses  of  positive  relationship 
among  Coping  Style  measures  and  SAI  Good  Coping  measures  may  be  con- 
firmed . 

At  the  fourteen-year-old  level  only  in  the  area  of  Aggression  the 
same  hypothesis  fits  well. 

As  far  as  relationships  between  Sentence  Coping  Effectiveness  and  SAI 
Good  Coping  for  the  ten-year-old  only  we  have  some  positive  correlations 
in  the  expected  direction  in  the  area  of  Authority  and  in  the  area  of 
Task  Achievement.    At  the  fourteen-year-old  level  we  have  a  poor  fitting 
of  the  hypothesis  so  no  comments  of  note  can  be  made. 

Out  of  the  hypoLheses  concerned  with  relationships  between  SAI  Good 
Coping  and  Affect  measures,  from  Story  and  Sentence  Completion,  only 
for  Depressive  and  41ostilc  measures  were  there  good  fittings  and  then 
only  at  the  ten-year-old  level. 

It  might  be  stated  that  for  the  younger  childre.i  there  was  a  stronger 
inference  of  Affect  on  Good  Coping  whereas  the  older  children  knew 
better  hov  to  handle  Depressive  and  Hostile  Affects  and  neutralized 
their  inferences  over  the  coping  behavior. 

Hypothesis  46:    The  Sentence  Completion  measures  of  Coping 

Effectiveness  will  be  positively  related  to  the 

SAI  Good  Coping  measures  in  the  same  behavior  are;=)s. 

Here  most  of  the  relationships  among  Sentence  Coping  Effectiveness 
measures  and  SAI  Good  Coping  measures  were  large  and  positive  in  the 
expected  direction.    The  hypothesis  was  supported  fairly  well  tor  the 
two  age  groups. 

No  confrontation  was  possible  with  Stage  I  data  since  scoring 
dimensions  were  not  the  same  in  the  two  studies. 
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Hypothesis  47:     Story  Completion  measures  of  Coping  Effectiveness 
will  be  positively  related  to  the  SAI  Good  Coping 
measures  in  the  same  behavior  areas. 

Only  at  the  fourteen-year-old  level  we  found  some  significant  re- 
lationships between  Story  Completion  measures  of  Coping  Effectiveness 
and  SAI  Good  Coping  measures. 

At  the  ten-year-old  level  there  was  one  positive  correlation  between 
SAI  Authority  Good  Coping  measure  and  Coping  Effectiveness  in  Anxiety 
and  one  negative  relationship  between  SAI  IPR  and  Adacemic  Task  Achieve- 
ment • 

Hypochesis  48a:    The  SAI  Good  Coping  scores  will  be  positively 

related  with  the  Story  Completion  Posicive  Affect 
measures. 

The  hypothesis  did  not  work  well.    In  mosc  cases  the  SAI  Good  Coping 
scores  were  related  negatively  with  Story  Completion  Positive  Affect 
measures . 

Hypothesis  48b:    The  SAI  Good  Coping  scores  will  be  negatively 

related  with  the  Story  Completion  Negative  Affect 
nieasures . 

There  were  very  few  significant  relations.  The  hypothesis  must  there- 
fore be  rejected. 

Hypothesis  49a:    The  SAI  Good  Coping  scores  will  be  positively 
related  with  the  Sentence  Completion  Positive 
.\ffect  measures. 

SAI  Good  Coping  scores  were  relatively  weakly  correlated  with  Sentence 
Completion  Positive  Affect  measures,  but  in  most  cases  these  relation- 
ships were  negative,  and  not  positive  as  would  be  expected.    The  sig- 
nificant negative  correlations  among  SAI  Good  Coping  and  Positive  Affect 
in  Anxiety  for  the  ten-year-olds  seemed  to  be  a  very  interesting  result. 

Hypothesis  49b;    The  SAI  Good  Coping  scores  will  be  negatively 
related  with  the  Sentence  Completion  Hostile  and 
Depressive  measures. 

The  hypothesis  was  supported  fai^-l^  well:    all  the  significant  cor- 
relations were  in  the  expected  direction.    At  the  age  of  ten  the  Sentence 
Completion  Hostile  ana  Depressive  measures  showed  a  significant  number 
of  negative  relationships  with  SAI  Good  Coping  in  Aggression  and  with 
SAI  Good  Coping  in  Authority.    There   /pre  many  discrepancies  between 
the  two  age  groups. 
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Hypothesis  50:    The  Occupational  Values  Intrinsic  measures 
will  be  positively  related  with  the  Sentence 
and  Story  Total  Coping  dimension  measures. 

The  hypothesis  was  poorly  supported.    Out  of  the  one  hundred  thirty- 
five  correlations  among  the  "Intrinsic  Values"  and  Total  Coping 
dimensions  from  Sentence  and  Story,  only  thirteen  were  significant. 
However  out  of  these  thirteen  only  six  were  significant  in  the  pre- 
dicted direction:     the  remaining  significant  correlations  v;ere  signifi- 
cant in  the  opposite  direction  from  that  predicted. 

In  Stage  I  the  hypothesis  worked  almost  in  the  same  way. 

Hypothesis  51:    The  Occupational  Values  Intrinsic  measures 
will  be  positively  related  with  the  SAI  Good 
Coping  measures. 

There  v^as  a  weak  number  of  positive  relationships  between  the  Occupa 
tional  Values  "Intrinsic"  measures  and  SAI  "Good  Coping"  measures.  At 
both  age  levels  no  relationships  lie  in  Management,  Creativity  and 
Variety  with  SAI  Good  Coping,    Furthermore,  Independence  correlations 
with  SAI  Good  Coping  were  significant  in  the  opposite  direction  from 
that  predicted. 

Hypothesis  52:    The  Occupational  Values  Intrinsic  measures 

will  be  negatively  related  with  Views  of  Life 
Active  Response  measures. 

There  was  a  poor  fit  between  hypothesis  and  data. 

Hypothesis  53:    The  Occupational  Values  Intrins  ic  measures  will 

be  positively  related  with  the  Story  Total  Positive 
Affect  measure  and  the  Sentence  Total  Positive 
Affect  measures. 

There  was  clearly  not  a  good  fit  between  hypothesis  and  data. 

Hypothesis  54:    The  Occupational  Values  Intrinsic  measures  will 
be  negatively  related  with  Sentence  Total  Hostile 
and  Depressive  Affect  and  with  the  Story  Completion 
Total  Negative  Affect. 

There  was  a  poor  fit  between  hypothesis  and  data. 

Hypothesis  55:    The  Occupational  Values  Extrinsic  measures  will 
be  negatively  related  with  the  Sentence  and  Story 
Total  Coping  dimension  measures. 

There  was  not  a  good  fit  between  hypothesis  and  data. 


In  Stage  I  the  hypothesis  was  weakly  supported. 
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Hypothesis  56:    The  Occupational  Values  Extrinsic  measure  wil^ 
be  negatively  related  with  the  SAX  Good  Coping 
measures. 

The  hypothesis  was  weakly  confirmed.    Out  of  che  forty-eight  cor- 
relations among  Extrinsic  Occupational  Values  and  SAX  Good  Coping 
measures  ten  were  significant  in  the  predicted  direction. 

Aiuong  the  ten-year-old  sample  there  were  four  significant  correla- 
tions. In  the  predicted  direction,  while  at  age  fourteen  there  were 
six  significant  correlations.    There  were  two  correlations  which  were 
significant  at  both  age  levels.    These  were:    SAX  Aggression  with 
Economic  Returns  and  SAX  IPR  with  Total  Occupational  Values  Extrinsic. 
Xn  addition,  at  both  age  levels,  there  were  no  significant  correla- 
tions among  SAX  Good  Coping  measures  and  two  of  the  Extrinsic  values. 
Success  and  Security.    The  significant  correlations  ranged  between 
-.14  and  -.20. 

In  conclusion  the  hypothesis  must  be  rejected. 

Hypothesis  57:    The  Occupational  Values  Extrinsic  measures  will 
be  negatively  related  with  active  measuriis  of 
Views  of  Life. 

Very  light  fit.    The  hypothesis  did  not  work  well.    There  was  a 
weak  number  of  significant  relationships  in  the  expected  direct ion» 

Hypothesis  58:    The  Occupational  Values  Extrinsic  measures  will 

be  negatively  related  with  the  Story  Total  Positive 
Affect  measure  and  the  Sentence  Total  Positive 
Affect  measure. 

The  hypothesis  was  poorly  supported „  Out  of  the  sixteen  correla- 
tions among  the  Extrinsic  values  and  Total  Positive  Affect  measures, 
two  were  significant  in  the  predicted  direction. 

The  remaining  fourteen  did  not  reacti  significance.    The  two  signifi 
cant  correlations  were  concerned  with  ten-year-old  level  only  and  lie 
in  the  relationships  among  (1)  Total  Positive  Affect  and  Security,  and 
i2)  Total  Positive  Affect  and  Economic  Returns. 

The  hypothesis  must  therefore  be  rejected. 
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Hypothesis  59:    The  Occupational  Values  Extrinsic  measures  will 
be  positively  related  with  Sentence  Completion 
Total  Hostile  and  Total  Depressive  Affect  Measures 
and  the  Story  Completion  Total  Negative  Affect. 

There  was  a  very  poor  fit  between  hypothesis  and  data. 

Summary  and  Interpretations 

The  hypotheses  concerned  with  the  relationships  among  the  Occupa- 
tional Values  Intrin3ic  and  Extrinsic  measures  and  Coping  dimension 
measures  from  Story  and  Sentence  Completion  did  not  work  well.  Cor- 
relations at  both  age  levels  indicated  thar.  the  Occupational  Values 
were  not  consistently  related  to  other  variables,  as  well  as  to  the 
Total  Score. 

The  same  occurred  in  the  relationships  among  these  values  and  Views 
of  Life  Active  Response  measures ,  and  SAI  Good  Coping  measures. 

The  concept  of  Intrinsic  ana  Extrinsic  values  appear  to  require 
further  investigation  and  clarification.     Ic  may  be  that,  in  theory, 
these  fifteen  values  do  hold  something  in  common  which  is  defined  by 
the  concept  Intrinsic  or  Extrinsic  values*    However  in  practice, 
one  must  question  the  statements  themselves  in  the  instrument  as  to 
whether  or  not  they  actually  represent  the  "value"  in  question* 

The  fact  that  the  wording  of  the  statements  was  not  simplified  so 
that  a  nine  to  ten-year-old  could  understand  the  language,  and  hope- 
fully, the  concept,  may  have  resulted  that  the  concept  was  not  clearly 
or  generally  understood  by  the  sample  in  question.    Evidently  these 
values'  distinctions  were  invalid,  thus  we  found  a  large  number  of 
significant  cu^relations  in  the  opposite  sense  from  that  expected, 
and  in  many  cases  no  significant  correlations  at  all. 

Hypothesis  60;    The  status  level  measures  of  Occupational 

Aspiration,  Occupational  Expectation,  and  Edu- 
cational Aspiration  will  be  negatively  related 
with  the  Story  Total  Coping  Dimension  measures. 

Few  relations  in  the  expected  direction  were  supporting  this  hypoth- 
esis.   Some  of  the  Total  Coping  dimension  measures  had  no  significant 
relations  at  all  with  the  Occupational  Interest  measures.    Those  were: 
Engagement,  Initiation,  Solver,  Implementation  and  Total  Coping  Ef- 
fectiveness*   Thus  the  hypothesis  must  be  rejected. 
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Hypothesis  61;    The  status  level  measures  of  Occupational  Aspiration, 
Occupational  Expectation,  and  Educational  Aspiration 
will  be  negatively  related  with  the  Sentence  Total 
Coping  dimension  measures. 

The  hypothesis  fits  well.    In  Stage  I  it  was  less  supported  by  the 
resulto.    In  both  Stage  I  and  Stage  III  there  were  no  significant 
relationships  among  Engagement  and  Occupational  Interests  variables, 
and  also  in  both  stages  the  strength  of  relationships  was  not  high, 
ranging  between  -.14  and  -.21  in  Stage  III  and  between  -,10  and  -,15  in 
Stage  I. 

Hypothesis  62:    The  status  level  measures  cf  Occupational  Aspiration, 
Occupational  Expectation,  and  Educational  Aspiration 
will  be  negatively  related  with  the  SAI  Good  Coping 
measures. 

The  hypothesis  did  not  work  well.    Only  three  relationships  out  of 
the  eighteen  expected  were  significant  and  negative.    The  remaining 
fifteen  were  not  significant. 

Hypothesis  63:    The  status  level  measures  of  Occupational  Aspiration, 
Occupational  Expectation,  and  Educational  Aspiration 
will  be  negatively  related  with  the  Active  Response 
measures  of  the  Views  of  Life. 

Out  of  the  sixty  correlations  among  the  Occupational  Interests 
variables  and  Views  of  Life  variables,  only  thirteen  were  significant 
in  the  predicted  direction.    The  remaining  correlations  were  not  sig- 
nificant with  one  exception,  the  relation  between  Educational  Aspira- 
tion and  Competion/Cooperation  which  was  significant  in  the  opposite 
direction  from  that  predicted. 

The  hypothesis  must  therefore  be  rejected. 

Hypothesis  64;    The  status  level  measures  of  Occupational  Aspiration, 
Occupational  Expectation,  and  Educational  Aspiration 
will  be  negatively  related  with  the  Story  Completion 
Total  Positive  Affect  measure  and  the  Sentence 
Completion  Total  Positive  Affect  measures. 

The  hypothesis  was  not  supported  by  the  results. 

Hypothesis  65:    The  status  level  measures  of  Occupational  Aspiration, 
Occupational  Expectation,  and  Educational  Aspiration 
will  be  positively  related  with  the  Sentence  Completion 
Total  Hostile  and  Depressive  Affect  measures,  and  the 
Story  Completion  Total  Negative  Affect  measure. 
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The  hypothesis  was  not  supported  by  the  results.    Only  one  correla- 
tion was  significant  in  the  expected  direction.    That  was  between 
Occupational  Aspiracion  and  Total  Story  Negative  Affect  for  ten-year- 
olds  (.20). 

Summary  and  Interpretations 

In  summary  it  may  be  observed  that  the  set  of  hypotheses  concerned 
with  the  relationships  among  the  status  level  measures  (Occupational 
Aspiration,  Occupational  Expectation  and  Educational  Aspiration)  from 
the  Occupational  Interests  Inventory  and  the  Total  Coping  dimension 
measures  from  the  projective  instruments  (Story,  Sentence,  SAI,  and 
Views  of  Life)  were  supported  only  weakly  at  both  age  levels.  The 
highest  correlation  observed  was. 21,  while  the  lowest  was  .14.    It  may 
be  readily  concluded  from  this  evidence  that  the  above  hypotheses  were 
only  weakly  verified. 


Hypothesis  92:     There  will  be  a  positive  relationship  among  the 
Parent/Child  Interaction  items  of  the  Sentence 
Completion  Instrument. 

As  was  expected,  the  relationships  among  the  Parent/Child  Interaction 
items  of  the  Sentence  Completion  were  in  most  cases  very  large  and 
posicive . 

In  both  age  groups,  there  were    very  strong  relationships  between 
Self-Concept  and  Mother  Interaction  (.79  for  the  ten-year-olds  and  .72 
for  the  fourteen-year-olds)  and  the  Self-Concept  and  Father  Interaction 
scores  (.75  for  the  ten-year-olds  and  .65  for  the  fourteen-year-olds). 

The  largest  discrepancy  between  the  ten-year-old  and  the  fourteen- 
year-oid  sample  lies  in  the  relationsidp  between  Mother  Interaction  and 
Father  Interaction.    At  the  ten-year-old  level,  there  was  a  ,54  correla- 
tion between  the  two  variables;  whereas  at  the  fourteen-year-old  level, 
the  correlation  was  only. 25,    The  lowest  correlation  was  that  between 
Self-Concept  and  Parent/Child  Interaction. 

The  hypothesis  was  weakly  supported  in  Stage  I. 

Hypothesis  93:    There  will  be  a  positive  relationship  between  the 
Parent/Child  Interaction  items  of  the  Sentence  Com- 
pletion and  the  Authority  Attitude,  Coping  Style, 
Coping  Effectiveness  anc  Positive  Affect  measures 
of  the  Sentence  Completion  instrument. 

The  hypothesis  was  not  supported  by  the  results. 
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Hypothesis  94:    There  will  be  a  negative  relationship  between 

the  Parent/Child  Interaction  items  of  the  Sentence 
Completion  and  both  Authority  Hostile  and  Depressive 
Affect  measures. 

The  hypothesis  did  not  fit. 

Hypothesis  95;    There  will  be  a  positive  relationship  between  the 
Parent/Child  Interaction  items  of  the  Sentence 
Completion  and  the  Total  Attitude,  Coping  Style, 
Coping  Effectiveness,  and  Positive  Affect  measures 
of  the  Sentence  Completion  instrument. 

There  was  not  a  very  good  confirmation  of  the  hypothesis.      Out  of 
twenty-four  correlations  expected,  only  eight  were  significant  and 
positive,  fiv3  for  the  fourteen-year-old  sample  and  the  remaining  three 
for  the  ten-year -old  sample 

In  Stage  I,  also,  the  hypothesis  was  weakly  confirmed. 

Hypothesis  96:    There  will  be  a  negative  relationship  between  the 
Parent/Child  Interaction  items  of  the  Sentence 
Completion  and  both  the  Total  Hostile  and  Total 
Depressive  Affect  measures  of  the  Sentence  Completion. 

There  was  a  poor  fit  between  hypothesis  and  data.    No  confrontation 
was  possible  with  Stage  I  results  as  the  scoring  dimensions  were 
changed  in  Stage  III. 

Hyj?otnesis  97:    There  will  be  a  positive  relationship  between 

the  Parent/Chiid  Interaction  scores  of  the  Sentence 
Completion  and  Coping  Style,  Coping  Effectiveness, 
and  Positive  Affect  scale  scores  from  Story  Five 
concerning  Authority  relations. 

The  only  significant  results  shown  by  this  hjrpothesis  seemed  to  be 
the  relationships  in  the  expected  direction  between  Mother  Interaction 
and  Coping  Style  Effect  and  Positive  Affect  at  the  fourteen-year-old 
level . 

Hypothesis  98:    There  will  be  a  negative  relationship  between 

the  Parent/Child  Interaction  scores  of  the  Sentence 
Completion  and  the  Negative  Affect  measure  from 
Story  Five  concerning  Authority  relations. 

The  hypothesis  was  not  supported  by  the  results  of  the  data  relating 
to  this  hypothesis  which  consist-^d  in  only  one  correlation  in  the 
opposite  direction  from  that  expected. 
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Hypothesis  99a:    There  will  be  a  positive  relationship  between 
the  Parent/Child  Interaction  scores  of  the 
Sentence  Completion  and  Coping  Style,  Coping 
Effectiveness,  and  Positive  Affect  scale  scores 
from  Story  Four,  since  (though  classified  as 
Anxiety  Story),  it  concerns  parental  relations. 

There  was  not  a  confirmation  of  hypothesis.    Out  of  the  forty-four 
correlations  expected  only  three  were  significant  in  the  expected 
direction. 

Hypothesis  99b:    There  will  be  a  positive  relationship  between 
the  Parent/Child  Interaction  scores  of  the 
Sentence  Completion  and  Coping  Style,  Coping 
Effectiveness,  and  Positive  Affect  scale  scores 
from  Story  Six,  since  (though  classified  as 
Anxiety  Story),  it  concerns  parental  relations. 

The  hypothesis  was  supported.    At  the  ten-year-old  level  there  was 
a  positive  relationship  between  the  Mother/Child  and  Father/Child 
Interaction  scores,  many  of  the  Coping  Style  scores,  and  Coping  Ef- 
fectiveness.   It  was  interesting  to  notice  that  the  relationship  of  the 
Father  Interaction  score  with  Coping  Effectiveness  changed  from  a 
positive  correlation  at  ten  to  no  correlation  at  fourteen.    The  relation- 
ship of  the  Mother  Interaction  score  with  Coping  Effectiveness  showed 
the  same  decrease  from  ten  to  fourteen. 

Hypothesis  100:    There  will  be  a  negative  relationship  b'^tween 
the  Parent/Child  Interaction  scores  of  the 
Sentence  Completion  and  the  Negative  Affect 
measures  from  both  Stories  Four  and  Six. 

There  was  only  a  poor  relationship  between  the  Parent/Child  Inter- 
action an^  Negative  Affect  measures. 

Hypothesis  101:    There  will  be  a  positive  relationship  between 

the  Parent/Child  Interaction  items  of  the  Sentence 
Completion  and  the  Total  scores  for  Coping  Style, 
Coping  Effectiveness,  and  Positive  Affect  from 
the  Story  Completion. 

The  hypothesis  was  not  supported  by  the  results. 

Hypothesis  102:    There  will  be  a  negative  relationship  between 

the  Parent/Child  Interaction  items  of  the  Sentence 
Completion  and  the  Total  score  for  Negative  Affect 
from  the  Story  Completion. 

The  hypothesis  was  weakly  supported  by  only  one  significant  rela- 
tionship out  of  the  four  expected. 
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Hypothf;sis  103:    There  will  be  a  positive  relationship  between 

the  Parent/Child  Interaction  items  of  the  Sentence 
Completion  and  the  "Good  Coping"  score  for  the 
Authority  areas  as  well  as  the  Total  "Good  Coping" 
score • 

There  was  a  fairly  good  fitting  of  the  hypothesis  at  the  ten-year- 
old  level. 

Hypothesis  104;    There  will  be  a  positive  relationship  betweer 

the  Father/Child  7.  .eraction  item  from  the  Sentence 
Completion  and  the  Occupational  Value:    'Tollow  Father". 

The  hypothesis  was  supported  at  the  fourteen-year-old  level  by  a 
.20  correlation  between  Occupational  Value  "Follow  Father"  and  Father/ 
Child  Interaction  from  Sentence. 

Hypothesis  105:    There  will  be  a  positive  relationship  between 

the  Parenc/Child  Interaction  items  of  the  Sentence 
Completion  and  the  Intrinsic  Occupational  Values. 

The  hypothesis  was  not  supported.    We  must  notice  once  again  that 
the  distinction  Intrinsic/Extrinsic  values  did  not  work  well. 

Hypothesis  106:    There  will  be  a  negative  relationship  between  the 
Parent/Child  Interaction  items  of  the  Sentence 
Completion  and  the  Extrinsic  Occupational  Values. 

The  hypothesis  was  not  supported  by  the  results. 

Hvpottiesis  107;    There  will  be  a  negative  relationship  between 

the  Father/Child  Interaction  item  from  the  Sentence 
Completion  and  the  discrepancy  score  l:*-ween  the 
Father's  Occupation  and  the  Child's  Aspirations. 

The  hypotnesis  was  not  supported  by  the  results-    No  relationship 
lies  in  Father/Child  Interaction  and  Occupational  Interests  discrepancy 
between  Father's  Occupation  and  Child's  Aspiration. 

Hyjpothesis  10b:    There  will  be  a  positive  correlation  between  the 
Parent/Child  Interaction  items  from  the  Sentence 
Completion  and  all  Views  of  Life  subscales  plus  the 
Total  scores. 

There  wai?  a  close  to  good  confirmation  of  hypothesis.    All  the  cor- 
relations we  had  were  in  the  expected  direction.    There  was  no  relation- 
ship between  Mother  Interaction  and  all  Views  of  Life  scales. 
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PREDICTOR-CRITERION  RELATIONSHIPS 


Hypothesis  66:    There  will  be  positive  relationships  between  the 
Intrinsic  Occupational  Values  and  the  Criterion 
measures . 

The  hypothesis  was  weakly  supported.    Some  of  the  Intrinsic  values, 
such  as  Esthetics,  Self-Satisfaction,  Variety,  had  no  significant 
relationships  with  Criterion  measures.    Management  was  related  signifi- 
cantly in  the  opposite  direction  from  that  predicted  with  Criterion 
'neasures.    There  were  no  relationships  in  most  cases.    The  hypothesis 
must  therefore  be  rejected. 

Hypothesis  67;    There  will  be  negative  relationships  between 

the  Extrinsic  Occupational  Values  and  the  Criterion 
ineasures . 

The  hypothesis  was  poorly  supported.    The  results  showed  that  most 
ot  the  Extrinsic  Occupational  Values  were  not  at  all  correlated  with 
Criterion  measures,  and  that  some  of  these  values  were  correlated  in 
the  opposite  direction  from  that  predicted  (for  example  the  "Follow 
Father"  value). 

The  hypothesis  can  therefore  not  be  confirmed. 

Hypothesis  68:    There  will  be  negat  -^e  relationships  between  the 

status  levels  of  Occupational  Aspiration.  Occupational 
Expectation,  and  Educational  Aspiration  and  the 
Criterion  measures. 

As  would  be  expected,  the  relationships  among  the  three  Occupational 
Interests  measures  and  the  Criterion  measures  were  very  large  and 
negative  at  both  age  levels.     In  the  fourteen-year-old  group,  there 
was  a  strong  relationship  between  Achievement  Reading  and  Occupational 
Expectation  (-.49)  and  also  the  Achievement  Reading  and  Educational 
Aspiration  scores.    At  the  ten-year-cld  level  there  was  a    strong  rela- 
tionship between  CPA  and  Occupational  Expectation  (-.37)  anH  the  CPA 
and  Educational  Aspiration  scores  (-.43). 

The  largest  discrepancy  between  the  ten-year-old  and  the  fourteen- 
year-old  samples  lies  in  the  correlations  between  the  first  two  Occupa- 
tional Interests  measures  and  the  Criterion  measures.    At  the  ten-year- 
old  level  there  were  eighteen  correlations  between  these  two  orders  of 
variables,  whereas  at  the  fourteen-year-old  level  the  significant  cor- 
relations were  four.    The  same  number  of  correlations  for  the  two  age 
groups  may  be  noticed  in  the  third  Occupational  Interests  variable,  that 
is  Educational  Aspirations. 
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Hypothesis  69:    There  will  be  negative  relationships  between 

the  Occupational  Interest  Discrepancy  score  and 
the  Criterion  measures. 

The  hypothesis  was  partially  supported  by  the  results. 

Hypothesis  70:  There  will  be  a  positive  relationship  between 
the  SAI  Good  Coping  measures  and  the  Criterion 
measures , 

There  was  a  poor  fit  between  hypothesis  and  data. 

Hypothesis  71:  There  will  be  a  positive  relationship  between 
the  Views  of  Life  Active  Response  measures  and 
the  Criterion  measures. 

There  was  a  poor  fit  between  hypothesis  and  data. 

Hypothesis  72:    There  will  be  a  positive  relationship  between 

the  Criterion  measures  and  the  Sentence  Completion 
Coping  Style  variables  in  the  different  areas  of 
behavior . 

Few  relationships  between  the  Criterion  measures  and  the  Sentence 
Completion  Coping  Style  variables  were  significant  and  positive.  The 
few  significant  relationships  that  existed  were  at  the  ten-year-old 
level,  but  there  were  no  relations  at  all  at  the  fourteen-year-old  level 

Hypothesis  73:    There  will  be  a  positive  relationship  between 

the  Criterion  measures  and  the  Sentence  Completion 
Coping  Style  variables  in  the  different  areas  of 
behavior . 

The  hypothesis  was  weakly  supported  ac  the  ten-year-cld  level  and 
for  two  of  the  Sentence  Completion  ^ oping  Style  variables,  that  is 
Anxiety  and  IPR.    At  the  fourteen-year-old  level  the  hypothesis  did  not 
fit  well.    The  hypothesis  must  tharefore  be  rejected. 

Hypothesis  74:    There  will  be  a  positive  relationship  between 

the  Criterion  measures  and  the  Sentence  Completion 
Coping  Style  variables  in  the  different  areas  of 
behavior . 

There  was  a  very  poor  fit  between  hypothesis  ana  data. 

Hypothesis  75:    There  will  be  a  positive  relationship  between 

the  Criterion  measures  and  the  Sentence  Completion 
Coping  Style  variables  in  the  differenc  areas  of 
behavior , 
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The  hypothesis  was  partially  supported.    The  significant  relation- 
ships between  the  Criterion  measures  and  the  Sentence  Completion 
Coping  Style  variables  in  the  different  areas  of  behavior  were  few  and 
low  but  positive. 

At  the  len-year-old  level  there  were  nine  correlations  out  of  the 
sixty  .expected,  whereas  at  the  fourteen-year-old  level  there  were  only 
six  significant  correlations.    In  Stage  I  the  hypothesis  was  more 
weakly  supported  by  four  significant  correlations. 

Hypothesis  76;    There  will  be  a  positive  relationship  between 
the  Sentence  Completion  Attitude  measures  and 
the  Criterion  measures. 

The  hypothesis  did  not  work  well.    There  were  many  correlations 
which  were  significant  in  the  opposite  direction  from  that  expected. 

Hypothesis  77:    There  will  be  a  positive  relationship  between 

the  Sentence  Completion  Positive  Affect  variables 
and  the  Criterion  measures. 

The  hypothesis  was  partially  supported  by  eight  positive  relation- 
ships out  of  the  sixty  expected.    There  were  also  two  significant 
correlations  in  the  opposite  direction  from  that  expected. 

Hypothesis  78a:    There  will  be  a  negative  relationship  between 
the  Sentence  Completion  Hostile  and  Depressive 
Affect  variables  and  the  Criterion  measures. 

There  was  not  a  very  good  confirmation  of  the  hypothesis.  Out  of 
the  thirty-six  correlations  expected  only  three  were  significant  and 
negative. 

Hypothesis  78b:    There  will  be  a  negative  relationship  between 
the  Sentence  Completion  Hostile  and  Depressive 
Affect  variables  and  the  Criterion  measures. 

There  was  a  slight  confirirition  of  the  hypothesis  at  the  fourteen- 
year*old  level  and  a  very  poor  confirma   .on  at  the  ten-year-old  level. 
The  hypothesis  did  not  work  well. 

Hypottiesi;ii  79:    There  will  be  a  positive  relationship  between 
the  Criterion  measures  and  the  Story  Completion 
Coping  Style  dimensions. 

The  hypothesis  was  not  supported  by  the  results.    For  Stories  Three, 
Five  and  Six  there  were  some  significant  correlations  between  Stance 
and  Criterion  measures,  but  these  correlations  were  negative.    So  the 
hypothesis  must  be  rejected. 
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Hypothesis  80:    There  will  be  a  positive  relationship  between 
the  Criterion  measures  and  the  Story  Completion 
Coping  Style  dimensions. 

The  hypothesis  d\d  not  fit  well. 

Hypothesis  81;    There  will  be  a  positive  relationship  between  the 
Criterion  measures  and  the  Story  Completion 
Coping  Style  dimensions. 

The  hypothesis  was  not  supported  by  the  results. 

Hypothesis  82:    There  will  be  a  positive  relationship  between 
the  Criterion  measures  and  the  Story  Completion 
Coping  Style  dimensions. 

The  hypothesis  was  not  supported  by  the  results. 

Hypothesis  83:    There  will  be  a  positive  relationship  between 
the  Criterion  measures  and  the  Story  Completion 
Coping  Style  dimensions • 

The  hypothesis  was  not  supported  by  the  results.    The  relation- 
ships between  the  Criterion  measures  and  the  Story  Completion  Coping 
Style  dimension  "Solver"  were  almost  all  negative. 

Hypothesis  84:    There  will  be  a  positive  relationship  between 
the  Criterion  measures  and  the  Story  Completion 
Coping  Style  dimensions. 

The  hypothesis  was  not  supported  by  the  results.    The  relation* 
ships  between  the  Criterion  measures  and  the  Story  Completion  Coping 
Style  dimension  "Implementation"  were  almost  all  negative. 

Hypothesis  85:    There  will  be  a  positive  relationship  between 
the  Criterion  measures  and  the  Story  Completion 
Coping  Style  dimensions. 

The  hypothesis  was  not  supported  by  the  results.    The  relation- 
ships between  the  Criterion  measures  and  the  Story  Completion  Coping 
Style  dimension  "Outcome "were  almost  all  negative. 

Hypothesis  86:    There  will  be  a  positive  relacionship  between 
the  Criterion  measures  and  the  Story  Completion 
Coping  Style  dimensions. 

The  hypothesis  was  weakly  supported.    The  positive  relationships 
between  the  Criterion  measures  and  the  Story  Completion  Coping  Style 
dimension  "Evaluation  of  Outcome"  were  very  few  and  low.    There  were 
also  a  certain  number  of  negative  relationships. 
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Hypothesis  ^87:    There  will  be  a  positive  relationship  between 
the  Criterion  measures  and  the  Story  Completion 
Coping  Style  dimensions. 


The  hypothesis  was  not  supported  by  the  results.    The  relationships 
between  the  Criterion  measures  and  the  Story  Completion  Coping  Style 
dimension  "Coping  Effectiveness"  were  almost  all  negative. 

Hypothesis  88:    There  will  be  a  positive  relationship  between 
the  Criterion  measures  and  the  Story  Completion 
Coping  Style  dimensions. 

The  hypothesis  was  weakly  supported  by  the  results.    The  relation- 
ships between  the  Criterion  measures  and  the  Story  Completion  Coping 
Style  dimension  "Instrumentality"  were  almost  all  negative  with  the 
exception  of  Story  Seven  in  which  at  the  ten-year-old  level  the  hypoth- 
esis was  completely  confirmed,  whereas  at  the  fourteen-year-old  level 
there  were  only  negative  significant  correlations. 

Hypothesis  89:    There  will  be  a  positive  relationship  between 
the  Criterion  measures  and  the  Story  Completion 
Positive  Affect  dimer4Sions. 

In  general,  ^he  hypothesis  seemed  to  be  supported  well,  even  if  the 
significant  relationships  between  the  Criterion  measures  and  che  Story 
Completion  Positive  Affect  dimensions  were  few  and  low  in  the  expected 
direction.  Apparently  the  better  relationships  were  those  between  BRS 
Task  Achievement  and  Aggresstion  (Story  Three)  and  between  BRS  Impleraen 
tation  and  Aggression  (Story  Three). 

Hypothesis  90:    There  will  be  a  negative  relationship  between 
the  Criterion  measures  and  the  Story  Completion 
Negative  Affect  dimensions. 

The  relationships  between  the  Criterion  measures  and  the  Story  Com- 
pletion Negative  Affect  dimensions  were  not  negative  as  expected.  All 
the  significant  correlations  (twenty-eighi  correlations  out  of  ninety- 
six  expected)  were  positive.    So  there  was  a  contradiction  between 
hypothesis  and  data. 

Hypothesis  109:    There  will  be  a  positive  relationship  between 

the  Parent/Child  Interaction  items  of  the  Sentence 
Completion  Instrument  and  the  Aptitude  and 
Achievement  measures. 

There  was  no  correlation.    The  hypothesis  cannot  be  supported. 
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Hypothesis  110:    There  will  be  a  positive  relationship  between 

the  Parent/Child  Interaction  items  of  the  Sentence 
Completion  and  the  Authority  score  of  the  Peer  BRS. 

There  was  a  close  to  good  confirmation  of  the  hypothesis  at  the 
fourteen-year-old  level. 

Hypothesis  111;    There  will  be  a  positive  relationship  between 

the  Parent/Child  Interaction  items  of  the  Sentence 
Conqpletion  and  the  Coping  Style  dimension  scores 
from  the  Peer  BRS. 

At  the  fourteen-year-old  level  two  of  the  twelve  expected  correla- 
tions were  positive  and  significant.    These  were  the  relationships 
between  Total  Positive  Nomination  Implementation  and  Self -Concept 
(.19)  and  Total  Positive  Nomination  Initiation  and  also  Self-Concept 
(.17).      There  were  no  good  results  for  the  hypothesis  at  the  ten-year- 
old  level.    The  hypothesis  was  weakly  supported. 
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I  rAty  JAM } '  Mi* 


•  h  t.H  HAM  (fi'RHArro- 


ih«  r«*  will  bt  nn»iltlv#«  ri  i  al  1  "n'th' p> 


VAMIAli»^^ : 


Apl  1  lut}< 
Apt  i  tu<]r 


ijtid  ActiliViiAcnt 
Olid  Ac)tK  V(  iM-nt 


\U        lU        10        U         10        14        10  K« 


1  APTITUDE 

38 

.30  .39 

.40  .43 

28 

2    MATH  -38 

.30 

.44 

.32  .27 

.26 

3    READTKC  39 

.32 

.55 

.39 

CRADE 

4    POINT  AVERAGE  .^3 

.28 

.26  .55 

.39 

HVPOTHESIS  2:    There  will  be  positive  reletlonshlpe  saong  the  achlevemCiit  «nd  Che 
Peer  BR5  criterion  aeesuret. 


TiSTRinrNTS :    M«th-Hc«d  lng-Crtd« 

Point  Avcrege    Peer  bRS 
VARIABUS:       Achlevcincnt,  B«S 


2  HATH 


3  READING 
GRADE 


RKS  2 


4    POINT  AVERAGE  .44 


A  - 

TA 

ACTHf>P .  TV 

10 

10 

.26 

.17 

.20 

.35 

.19 

.33 

.44 

.55 

.39 

.45 

5RS  4 


10 


14 


10 


BPS  6 


'.RS  7 


IMPLEM..rrr.  SET.F-ASS"k  IMfT\TIOi; 
10        14        10       _I4_      10  14 


12 


13 


14 


r.HS  9 

AT/.iKSSION 
iO  14 


 MS  10 

ANXXm 


10 


14 


.20 

.28 

16 

.17 

.30 

.28 

.15 

.30 

.35 

.15 

.18 

.41 

.17 

.40 

.24 

.77 

.37 

.14 

.46 

.52 

.27 

.51 

.51 

.48 

.43 

.74 

.16 

-.33 

HYPOTHESIS  3:    There  will  be  positive  relationships  anong  the  Intrinsic  Occupaclonel  Velues.  irJSTRUWlfTS :    Occupetlonsl  Velues 

VARIABLES:        Intrinsic  Values 


14 

15 

16 

17 

19 

20 

21 

27 

OCC. 

VAL. 

OCC. 

VA\. 

OCC. 

VAL. 

OCC. 

.M.. 

OCC. 

V/L. 

OCC. 

VAL. 

OCC. 

VAL. 

OCC. 

VAL. 

ALTRUISM 

ESTiiETICS 

IND^.P. 

y«\N  AGET.KT 

SELF- 

SATIS 

XT^TVL^STIM 

CBEATIvm 

VARIETY 

10 

14 

10 

U 

10 

14 

10 

K 

10 

14 

10 

14 

10 

14 

10 

14 

ALTRUISM 

-.22 

-.28 

-.21 

.26 

.19 

.15 

.16 

15 

ESTHETICS 

-.22 

-.17 

-.20 

-.22 

-.20 

-.23 

16 

IKDEPENDDfCE 

-.15 

-.24 

-.14 

.15 

17 

MANACE>£1IT 

-.26 

-.21 

-.24 

-.23 

-.25 

-.17 

-.18 

19 

SELF- 
SATISFACTION 

.26 

.19 

-.17 

-  20 

-.15 

-.24 

-.23 

.30 

-.23 

20 

INTELLECnJAL 
STIKllATION 

.15 

.16 

-.22 

-.20 

-.24 

-.14 

-.25 

.30 

.32 

.19 

.y» 

21 

CRFJ^TIvm 

-.23 

.32 

.26 

.15 

27 

VARiEXY 

-.23 

15 

-.17 

-.13 

.19 

.34 

.26 

.15 

29 

TOTAL 
INTRIKSIC 

.40 

.45 

.17 

.!9 

.34 

.42 

.50 

.48 

.39 

.44 

.52 

HYPOTHESIS  4; 


There  will  be  positive  relationships  cmong  Che 
Extrinsic  Occupational  Values. 


18  SUCCESS 

22  SECURlTtf 

23  PREfTICE 
ECONOMI'' 

24  RETURNS 

25  si^Roiicon^s 

26  ASSOriATLS 

Fou.rw 

28  FATIIKR 
TOTAL 
30  Exn'RiNSiC 


18 


27 


l^STRptr^TS: 

V.^IAbLES: 


28 


OCX.  VAL. 


>t  K'^Ol  AgSO»'T\.Ei;    rOL. FATHER 


.IS  .29 

.34  :« 

50  -.:5 

-.14  -.?5 

.18 

-.31 

-.16 

.29 

.34  -.20 

17  -.»? 

* .  '  • .  r*» 

-.:9  ..16 

.29 

.50 

.:y 

.V 

-.21 

-  r5 

'.?6 

.25 

-.12  -.71 

.62  -.19 

14 

-.14 

-  ^ 

,6: 

-  77 

.75 

'  \t>    -  l^ 

. . 

.4'« 

70  .3t 

.39 

:: 

Occupational  Values 
Extrinsic  Values 
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]IYP(yniE.^IS        T.\>  re  will  be  nc^fltlvr  reUtlonhliipa  anona  the  Intrlimlc 
aii<^  Extrlnalc  Occupatiuniil  Valura. 


vicmr.  3 

I'l  Al  Y  1 A liH^ J'JULM.  ^il'J f  AM  r  <rii IJ J^A  J  -  MACK  1  1 1 

I'.MKnw  NT*;:    0<  ctipnlJonal  VAlur9 
VARIABLES:        Intrin^tlc,  EKtrlitalc 
Vorlflblea 


15 


10 

14 

16 

SUCCESS 

-.24 

-.30 

22 

SECURITY 

23 

PRESTIGE 

-.21 

-.26 

24 

ECOKOHIC 
RETURHS 

-.41 

-.34 

23 

SimROUKDIKCS 

26 

ASSOCIATES 

2ft 

POLLOH 
FAIHER 

30 

TOTAL 

EjrrriNszc 

-.40 

-.45 

pre,  VAT . 
14 


16 


17 


19 


?0 


?1 


27 


79 


(jrr,  VAI, 


10 


10 


-.23 

-.20 

.16 

-.15 

-.25 

-.29 

-.25 

-.25 

-  16 

-.20 

-.17 

.18 

.31 

-.17 

-.17 

-.19 

10        14_      10        14  _      10  14 


.19 

.24 

.26 

-.30 

-.17 

-.31 

-  20 

'.32 

.15 

-.21 

-.36 

-.30 

-.35 

.15 

-.22 

-.34 

.20 

^.31 

-.39 

-.18 

-,33 

-.17 

-.42 

-.50 

i^r.  VAi. 
TyKhl  IV  I  ,  V 

10 

14 

-.14 

-.23 

-.25 

-.24 

-.19 

-.16 

-.23 

-.18 

-.23 

-.16 

-.48 

-,39 

VAI  . 

_VAHlKt"Y 
10  14 

-.25 

-.44 

-.23 

-.18 

-.19 

-.27 

-.24 

-.43 

.20 

.15 

-.17 

-,44 

-.52 

TOTAL 


INTfilNSIC 

10 

14 

-.44 

-.70 

-.31 

-.27 

-.28 

-.39 

-.55 

-.58 

-.20 

-.30 

-.25 

-1.00 

-1.00 

UYKmiESiS  6:    There  will  be  positive  reletionshipe  nong  the  etctue  level  meuree  of  WSTRWCHTSt    Cccupetlonel  Iittereete 

the  Occupetlonel  Aspiration,  Occupational  Expactatlon,  snd  Edocatlpnal  VARUBLES:       Occupational  Aapiration 

Aspiration  measurea.  Occupa tibial  Expectation  & 

Educational  Aspiration 


31*  32*  _  36* 

occ.  r^T.    occ.  "on^    occ.  twt. 

OCC.  A£?.      OCC.  E.K^.      EB.  ASP. 


10       U       10       14       10  14 


OCCVPATIOWAL 
31  ASPIRATION 

.67 

.61  .28 

.40 

OCOJPATIONAL 
32    EXPECTATION  -67 

.61 

45 

.50 

EOtX^ATIONAL 
36    ASPIRATIOb         •  28 

.40  .45 

.50 

*Reaeiibcr  that  these  Variables  sre  reversed.  Thus, 
sny  correlations  involving  these  Vsrisbles,  if 
positive  are  sctuslly  negative  corr&lstions  «nd,  if 
negative,  are  actually  positive  correlstions .  Thst 
is,  the  lower  the  nudbcr  the  higher  the  sspirstion 
or  expeccstion  level  and  vice  verss. 


HYPOTKESIS  7:    There  will  be  s  positive  relet ionshlp  between  the  two 
Occupstlonsl  Interests  discrcpsncy  nussurss. 


INSTRD>CKTS:    Occupstionsl  Interest 
VARIAILES:       Occupstlonsl  Interest 
Discrapsocy  Msasurea 


34 


35 


EXPECTATIOC 
ASPIRATIOW 
OCCUPATION 
ASPIRATION 


34 


OCC. 

TJCT. 

EX?. /ASP. 

10 

14 

.33 

.50 

35 


OCC,  INT. 
OCC,/  ASP. 


.33 

.50 

HYPOTHESIS  8:    There  will  be  positive  reUcionshlps  staong  the  SAI 

good  coping  oesfiurts  across  the  cive  behsvior  sress. 


37 


SAI 
TASK 

37  ACritEVEyEhT 

38  AUIHORm 

39  ACCRESSION 
nrrKRPERSOHAL 

40  REUTIO^S 

41  ANXIETY 
TOTAL 

42  SCORE 


38 


39 


^0 


SAT 


I!ISTRUHE^TS.' 
VARIABLES: 


Soclsl  Attitudes  Inventory 
SAI  CoOd  Coping  Measures 


41 


TA5\ 

IPS 

ANXlEtY 

10 

U 

10 

10 

U 

10 

14 

10 

14 

3S 

.38 

.21 

,34 

.16 

.29 

.18 

.47 

.35 

.54 

.36 

.44 

,23 

,31 

-?8 

.38 

,:i 

,54 

.36 

.47 

.44 

.27 

.25 

.34  . 

.16 

.44 

,23 

,47 

.44 

.23 

.17 

.29 

.18 

.31 

,?« 

.27 

,?5 

,23 

,«7 

.68 

.52 

.73 

,67 

.70 

.77 

.74 

.70 

.52 
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virmr  3 


Th.  re  win  hv  p'^tlLlvi"  reUilimfihIp*  ntt»nn>;  Uu-  V1*'wh  nf  l.<  fi*  "Active" 
rcNpun.e  ^•HMn*  .croMt  the  twinty  Muh  #»yndrom.'H  plu.  the  Totil  »cor^. 


fl/.:iUIMF»rS: 
VAKIABfJiS: 


VliWH  of  l.ifc 
Vtiwi  of  1.1  f«: 


43 

/.«) 

48 

47 

48 

49 

50 

51 

S7 
14" 

SI 
14 

^4 
14 

'A 
V/*l 
14 

14^ 

14 

'.9 
14 

61 

62 
V^l 
14 

63 

14_ 

14 

14 

V. 

14 

14 

14 

14 

14 

'  14_ 

14 

14 

43 

ICCVS  Of 
COhTHOL 

-.17 

.18 

ACAunnc 

.14 

.34 

44 

LOCI'S  Oi'  COHT. 

AcnoH  - 

.20 

45 

46 

IMDIATE  - 
DELAYED 

-.22 

.25 

.37 

RATE  or 

.26 

.39 

47 

hCTtm 

.15 


.15 


-.15 


».1S  -.17 

.21   


 ^ 


nmiiMSic  - 
4S  Exminsic      , 

TASK  ACH.  - 

49  IPR     

COMPETITION  - 

50  CO-OPERATION    -.23_    , 

INDE?EKDENT 

51  nJTERDEPENDC.T  .16   

EAR::£9  STATUS  -  i,       <>i  9-* 

52  BESTOHtD  STATUS             *-iX£-   -tiL.  —  -  -lii  

CONFRONT  -  -  20  23     

SELF-INITI.   

54  OTHER  I^ITI.        -Jl-  -ilL        

SELF  SOLVER  16   

55  OTHER  SOLVER                            "  

SELT- JOINT 

56  1MPLEME.TATI0N-_J2.         ^ — " 

IHSTRUKtNT  - 

58  FANTASY               

CCNT./EXFRESS- 

59  IVITf  &  ACCEFT.       '.Jt.      -il^ 

ACT. /PASS. 

.14  _Jb^  _i26^     


.25 


.U 


.21 


ill-  -ill- 
.17 

  .14 

.15 


60  UNDER  STRESS 
PCS. /NEC. 

61  SELr-ca;c£pT 

VIEW  OF 

62  LIFE 
TOTAL 

63  SCORE 


-.14  .21_ 


.15 
.27 


,17 


.14  .15 


^33^ 

.34 
.25 

At 
.27 
.34 
.34_ 
^19_ 
■44 
^3j_ 
.16 


^  ^   ^  ^ 


.34      ,25     .  31      .42      .  27      .  34      .  34      .19     _:44_   ^J5_  jl6, 


VYPOTMESIS  10-    There  will  b«  potlttve  reUtlonihlpt  «>ons  the  iii«Jwre«  of  tb« 
HYPOTHESIS  10.  completion  coping  itylt  v.rUble.  scroti  dlff.rent 

behavior 


WSTRUMWTS: 
VARIABLES : 


Sentence  ConpUclou 
Stcnce  ecroefi  differtar 
behavior  «ree« 


100 


83 


92 


74 


65 


ST.\NCE 
10  14 


STANCE  

10  14 


^ta:^ce 


STANCF 


IPR 


10 


10 


14 


STANCE  _ 
TASK  ACH. 
10  14 


S7A^'CE 
100  ACCRESSION 

83  AUTHORITY 

92  ANXIETT 

INT^KPtRSONAL 
74  RELATIONS 

TASK 
65  ACHIEVEJIENT 

TOTAL 
109  STANCE 


.3^ 

.2i 

.17 

rl9 

,67 

.66 

.17- 

.18 

.21 

,S6 

,50 

.29 

,66 

.55 

.21 

A\. 

.47 

•  50 

ii\WTrnE<;iS  11'    There  vlll  be  positive  reUtionshipi  unong  the  iweeurc*  of  the 

HYPOTHESIS  11.    xncre^^^  co-pletion  coping  «tyle  v.rl-blee  .cro»e  different  bchevlor  .MO.. 


XKSnilt>lENTS !    Sentence  Completion 
VARIABLES:       EngagecM?nt  across  different 
behavior  areas 


93 


75 


66 


ERiC 


ekc.u;f.**knt 
101  ArcRE*-.<ia) 

8;  AimfORITY 

'»3  AII\!Kn 

75    HF:  M  U^S 
TA^K 

»b  Aniir\t^o:Nr 

tOiAI. 


10 


1- 


"lo*  I. 


At* 

.1" 

FNCA(.V*TNT 

rNGAOr'ENT 

fA<K__ACM._ 

1- 

10 

10 

14 

.16 

.11 

.1^ 

.15 

.45. 
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HYPOTHESIS  12:    TJicrc  wlU  he  positive  relrttl onihlpa  flmonK  thr  mcfUTiu  of  "fw* 

Sentence  D>»«pliiilon  coptnK  itylt  varUblci  tcro^i  dlffrrtnt  bchtvlor  trc^.. 


IXftiv  TA..tr<.  m-  ^-.UNUMCA^fT  roBnn.ATtf*iS  *  STAM!  Ill, 

TNSTKt'MRrrS;    Srntrncc  CoropIctlOft 
VARIAHLES:        Alii/A'JvJc*:  ocronn 
different  bvhavlur 


67 


76 


b5 


94 


102_ 


AiorADvice 

67  ACCUSSKH 
76  AUTHORITY 
85  ANXimr 

nrmpzRSOKAL 

94  RELATIONS 

TASK 
102    achieve:  lEKT 

TOTAL 
111    A  ID/ ADVICE 


A!D/ArrT(T    AlD/AuVlCE    AlD/AUVlcn    AIP/ADVlCt  AID/ADVICE 


10  14 


.21 

-32 

.65 

AirrJKJHlTY  ANXIfclf 
10       14        10    .  14_ 

.21 

.32 

.23 

.23 

.14  .13 

.66_ 

.46  .64 

.46 

IFR 


10 


14 


.14 

.IS 

.40 

.49 

TAnX  ACT. 
iO       14  _ 


HYPOTHESIS  13-    There  wUl  b«  positive  reWclonihlpi  wnjl  the  meiiarei  of  the  »•••  Sent«nc« 
ConpUtJon  coping  ttyU  virUbUe  acroit  different  behtvlor  •!•«•. 


inSTRUYCNTS:    Sentence  Crt«pletlofi 
VARIABLES:       Coping  Effectiveness  ecroee 
dltferent  behtvlor  ereee 


103 


77 


68 


COP.  EFF. 
/GCRESSION 
10  14 


cor  IMC  EFF. 
103  AGGRESSION 


86  AUTtiORlTY 


95 

ANXIETY 

.15 

77 

INToRPERSOSAL 
RELATIONS 

.14 

.23 

68 

TAS^ 

ACHIjSVEMENT 

U2 

TOTAL 

COPDiC  EFF. 

.42 

cor. 

COP. 

HFF. 

COP. 

EFF. 

COP. 

EFf. 

AlrHCATlY 
10  14 

ANXIETlf 

IPR 

T#iSlC  ACR«^ 

10 

14 

to 

14 

10 

14 

.15 

.14 

.23 

.25 

.27 

.35 

.14 

.33 

.25 

.27 

.26_ 

.20  _ 

.17_ 

.35 

.14 

-26 

.14 

.33 

.20 

-17 

.14 

-70 

.M 

.57 

.79  . 

.5^ 

M. 

HYPOrmsiS  14:    There  will  be  e  positive  relstlonshlp  aaDftg  the  Coping  Style 
Dlacnelon  Totel  Scores  end  Coping  Effectlveneee  Totel  Score. 


niSTRlMirrS!    Sentence  CoBpIetlOii 
VARIAILESt       coping  Style  01«e«sioa 

Totel  Scoree  end  Coping 

Effectiveness 


109 


10 


109 

TOTAL 
STA^^CE 

i;o 

TOaAa- 
£NGAC£MQ:T 

.75 

.63 

111 

TOTAL 
AiD/ADVICE 

.76 

.64 

112 

TO:\L 

COPING  EFF. 

-78 

•  7- 

14 


lie 


111 


112 


TOTAL, 


TOTAL, 


AID/AWICE 

COP, 

EFF. 

10 

14 

10 

14 

10 

14 

.75 

-63 

-76 

-64 

.78 

.74 

.93 

.92 

-75 

.57 

.93 

.92 

.81 

.64 

.75 

.57 

.81 

r 

.64 

rfYPOlHESIS  15-    There  will  be  fOMtive  relationships  among  th.:  Sentence  Completion 
attitude  ocssures  end  Attituoe  Totsl  Score  scross  behavior  aress. 


DISTRll^CNTS :    Sentence  Completion 
VARlASLES:       Attitude  oeasures  scross 
behsvlor  areas 


ATTITUDE 
82  Al*rHORlTY 

9i  AKMETY 

IKT^RI'FRSitlAI- 
73  REUTHTNS 

TASK 
64  ACHfKVKmT 

TOTAL 
U>f  ATTITl'DE 


8 

91 

73 

ATfl 

Ar;iTUDE 

ATTITI'DE 

Al'TKORlTY 

A.\K1ET\ 

IPK 

10 

K 

10 

10 

14 

.42 

.21 

.42 

.21 

.23 

.8? 

.79 

.:3 

.25 

.70 

64 


ATTITUDS 
TASK  ACH. 


10 


14 


.23 

.50 

.39 
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'.^\)'*nK>IS  16 


(..np]»-:loft  flfficJ.  dlfrtOHlin  •«  ronH  Lh«  dlffiTtnt  bitiavlor  area*  «nU  with  tht- 


VAKlAhUS. 


S(  ltd         O.mph  t  icn 

Itoht  i  Iv'  Af  fL«  t  «Hin<  ftM]..n 

at  r««H*i  Dm  dtffi-rcnt  he- 

hrtvliir  MTHBB 


HI 


96 


HOST.  AFFECT 
ir>4  ACCkESSION 

87  \UTH011ITY 

96  ANXIETY 

INTERPERSONAL 
78  RELATIONS 

TASK 
69  ACHlEVEMETiT 

TOTAL  HOSTILE 
113  AFFECT 


.49 

.61 

10    .    14  UJ 


.58 

.54 

14 


.21 

.19 

.53 

.53 

78  _ 
!Kif.r.At-r^ 

I  PR*  


69 


10 


14 


,1?. 

.21 

.69 

.54 

HOST  AFF.., 
TArfx  ACH, 


.19 

.32 

.19 

HYPOTHESIS  17:    There  will  be  a  positive  relatlonshlD  among  the  measurea  of  the  aame 

Sentence  Completion  affect  dlmenalon  acroaa  the  different  behavior  areaa. 


INSTRUMENTS:  Sentence  Completion 
VARIABLES:       Depreaalve  Affect 


105 


88 


97 


79 


70 


DEFRE  AFF. 
AGGRESSION 
10  14 


DEPP     AFF.  DEPRE.AFF. 

ALT'»ORm  AT.XIETY 
10  14 


10 


DEPRESS.  APT. 
105  AGGRESSION 

88  AOTHORITY 

97  AKjCIETY 

INTERPERSOtJAL 
79  RELATIOHS 

TASK 
70  ACHIEVEMENT 

TOTAL 
114  r::PRESSTVE 


.31 

.30 

.15 

.19 

.22 

.28 

.74 

.69 

.15 

.21 

.56 

.58 

DEPRE.AFF. 
IPR 

^EPRE.AFF,^ 
TASK  ACH. 

10 

14 

10 

14 

.22 

.28 

.21 

.20 

.20 

.56 

.63 

.49 

.41 

HYPOTHESIS  18:    There  will  be  a  positive  relationship  aiDong  the  cteasures  of  the  aane 

Sentence  Completion  affect  dinenaloo  across  the  different  behavior  areaa. 


INSTRUMENTS  J  Sentence  Cotnplatloo 
VARIABLES:       Neutral  Affect 


106 


89 


98 


80 


AFF. 

XFUT. 

AFF 

AGCRE 
10 

=  S10N 
14 

Al'T^^ORITY 
10  14 

106 

KEU'r^  AFFECT 
AGCRSSSION 

.17 

39 

AUTHORITY 

.17 

9d 

ANXIETY 

■  " 

.17 

1  

.17 

.21 

SO 

DiTZRPERSONAL 
RELATIONS 

.27 

71 

TASK 

ACHIEVEMENT 

.n 

-.13 

TOTAL 

NEUTRAL  AFF. 

— ... 
.45 

.47 

.70 

.66 

_KEUT.Arr, 

^NXI1'TY" 


10 

14 

.17 

.17 

.21 

.18 

.15 

.18 

.58 

.i9 

71 


.27 

.18 

.15 

NEUT.  AFF. 

JTAS_K_ACjL. 
10  14_ 


.65 


.54 


.23 

.18 

.16 

.48 

.37 

HYPOTHESIS  19:    ihere  will  be  a  positive  relationship  among  the  measure!  of  the  aa«e 

Sentence  Completion  iffect  dimoision  across  the  different  behavior  areas. 


INSTRUMENTS  J  Sentence  Completion 
VARIABLES:       Positive  Affect 


107 


81 


A1'CSE.<SICT< 
10  14 


AlTliORlTY 
10  14 


POS._AFr._ 


POS.ATF. 


res. AFF. 
TASK  ACH. 


10 


IG 


POSITIVE  AFF. 
107  ACCRESSION 

90  AimiORin" 

99  AKXIE-nf 

IKTKRl'ERSONAL 
81  RH.ATIONS 

TASK 
72  ACHlEVEtCNT 

TOTAL 
116    Pl>S.  AFFECT 


.16 

,^4 

.7H 

.4? 

.34 

.16 

.69 

.63 

-800- 


HAIV  TAI'.it'. 


HYroniESIS  20-    There  wll]       a  p'  sUivp  rel .ul unship  bctwcrn  tht  f  it  il  Attitude  measure 

and  ih#-  T.,t«1  T-mIlIv  AffttL      ft  ."r<  .    Th<  n-  will  b<  nt-j-'tlv.  r«-latl(.nshlpi 
bcLwttn  ihte  Totfll  AttltuUc  mc**Ji»ur«  and  the  Total  hostile  nnd  Dtpreatlve 
Affect  aeaturet. 


iN'iTRliKI'rirs:     Scntmcc  C«,mp}ftlon 
VAHlAliLFS:        T«  tal  AttUud«"  and 
Affect  Kojajita 


_U1 


tl4 


116 


TOTAL 
lot  ATTITUDE 


T(7r#L 

T^rrAL 

lOTAL 

!fo«;Tiu 

POSITIVE 

iC 

14 

10 

14 

10 

14 

-.29  _ 

.14 

HYPOTHESIS  21: 


There  will  be  poalclvt  rcUclonshlpt  between  the  total  poaltlve 
Affect  Measure         tht  Tot*l  Attitude  meaaure  and  the  Coping 
Score  Totals.    There  wtU  be  nnfr.ativc  rclattonihlpj  hetwcen  tha 
total  amourt  of  Hoatlla  and  Dteprcsslve  Affact  er.preared  and  tha 
Coping  Styla  and  Ef fcctlvenesa  Total  Scorea. 


inst:iuments: 
variables : 


Sentence  Coapletlon 
Total  Scorea 


lis 


114 


YQ-AL 


TCTAL 


108 


TOT>L 


POSrTl"/E 

.{OSTILE 

DEPRESSIVE 

ATTITUDE 

10 

14 

io__ 

14 

10 

14 

10 

14 

109 

TOTAL 
STANCE 

-.26 

-.20 

-.48 

-.42 

110 

TOTAL 
ENGAGEMENT 

-.17 

-.14 

-.41 

-.22 

-.29 

-.13 

.22 

.17 

Ul 

TOTAL 

AID/AQVICE 

-  41 

-.76 

-.32 

-.14 

.18 

112 

TOTAL 

COPDCC  EFF_* 

-.64 

-.58 

-.42 

-.41 

.22 

.16 

RVTOTHE^IS  22:    Ther«  will  be  «  positive  relationship  among  the  measures  of  the  s«o* 

Stor"  Completion  coping  style  dimensions  a»d  Ccping  Effectiveness  Scorea 
across  the  different  behavior  areas  and  vlth  the  Total  scorea  for 
Coping  Style  and  Coping  Effectiveness. 


'i49 


STORY  3 

149 

A0CK2SSI0N 

STOPY  5 

177 

AlTriiOtlTT 

sTomr  4 

163 

ANXim 

STORY  6 

191 

ANXIETY 

STORY  2 

135 

IPR 

STORY  1 

121 

ACAD. TASK  ACK. 

STORY  7 

203 

N>  -  TASK  ACH. 

TOTTAL 

219 

STANCE 

10  14 

.29 

.17 

.37 

V7 


Storv  5 


AGCRESSrON  AtmjO^ITY 
14 


20 

.24 

.16 

t3P 

.55 

163 


Story  4 
ANXIETY 


10 


14 


.?9 

.70 

.24 

.2^ 

.44 

191 


S'^ory  6 
AKXiETt 


.17 

.16 

.64 

,59 

135 


Story  2 


I_PP_ 


10 


14 


121 


Story  1 
A  -  TA 


10 


14 


.^2 

IKSa^  ^;TS  StOi-y  Coatpletloo 
VARI/V  ^'  Stance 


205 


Sto> 


KA  -  TA 


10 


14 


.41 

HYPOTHESIS  23;    There  will  Se  a  posliive  relationship  among  the  mcdsures  of  the  same 
Story  Coir.pietlon  copip?  3t\le  dl-ncnslons  and  Ct>:>vn:  Eifcctiveness 
scores  across  the  difiorent  ochavlor  areas  and  with  the  Total  scores 
for  Coping  Style  and  Coping  Ef fcctlveii#iss. 


150 
17S 
164 
192 
13* 

i:: 

220 


INSTRUMENTS:  Story  Completion 
VAR lABLES :  Engagement 


150 


Story  3 
ACTKtSSUW 
_10  U 


STORY  3 
ACCRESSION 
STORY  5 
AUTHORITY 
STORY  4 
ANXIFTY 
STCWY  6 

ANXirnf 

STOSV  2 
IF* 

snm  1 

ACAD.rA::K  ACll. 

N\  •  TASK  A\M'. 

TorAi 

KI«.Ai;K>fr'NT 


.14 

.19 

_J-L 

178 


164 


AITJU^nXTY 


Story__4 


.14 

.27 

AN\I^  rY_^ 
lo'  14 

.27 

.17 

4< 

192 


St%'>rv  t< 

Ax.<l^;T^* 


10 


.19 


136 


14 


12? 


206 


Sto.v  \_       Story  7 


TA 


10 


14 


.17 

.1/ 

••1 

•801- 


I  1/  I  Y   lA!  i  1  OI 


.tt  Mf  i'  A-.r  ( II.  i"  i.Ai  n* 


M'>ry  ^  ^npl' I        '.''pin-.'  '«tyl«  jjluKMHlonii  ;iit«l  ^opln}/  Kittciiv*n<MM  iic(«rc* 


It.';Tf'l'?'tt-NTS: 
VAR!AHU<»: 


ll'.ry  Crtiiplctton 
Inf ttutiun 


^1 


 '  i*ry 


10 

14 

STORY  3 

151 

ACCReSSlON 

STOirf  5 

179 

AimiORlTY 

STORY  A 

165 

ANXIETY 

,15 

STORY  6 

193 

ANXIETY 

.17 

STORY  2 

137 

IPR 

.17 

STORY  1 

123 

ACAD. TASK  ACH. 

STORY  7 

207 

NA  -  TASK  ACH. 

TOTAL 

.60 

221 

UJITIATIOH 

.53 

1  n 


J 'I 


,22 

.15 

.44 

.40 

.15 

,22 

.17 

.38 

10  k" 


 1_17_  


.i7 

.25 

.60 

.54 

,17 

.15 

.19 

.45 

Vt '  ry  I 


707 


10 


"'nA  -  TA 


.15 

.50 

.40 

10 


14 


.25 

.15 

29  .50^ 


HYPOTHESIS  25:    There  will  be  a  positive  .-elattunshlp  araon^  t\-e  measures  of  Che  P»tm' 

Story  Completion  copin;.  style  dLnensions  ana  Coping  EffccLivenes «  •  ore 
AcrobS  the  different  behavior  ^re-ds  and  with  the  Total  score*  for 
Coping  Style  and  Coping  Effectiveness. 


IKSTRU^CKTS: 
VARUUXS: 


Story  Coapletioa 
Aid/Advic« 


STORY  3 

152 

ACCRESSION 

STORY  5 

180 

AUTHORITY 

STORY  4 

i66 

A.\xirrY 

STORY  6 

194 

ANXIETY 

STORY  2 

138 

IPR 

STORY  1 

124 

ACAD. TASK  ACH. 

STORY  7 

208 

KA  -  TASK  ACH. 

TOTaL 

222 

/.ID/ADVICE 

152 


10 


ISO 


166 


194 


138 


Story  5  Stor^  4 
.-•THORiry  ANXIETY 


Story  _6 

A:;xin7_ 


Story  2 


_IPR 


10 


14 


10 


10 


14 


124 


?08 


Story  I  Story 


IG 


KA  •  TA 


14 


.14 

.20 

.20 

.14 

.20 

.20 

.22 

-.14 

.53 

.63  .52 

.35      .20  1  .32  .58 

.50  .28 

.35  .53 

.41 

10 


14 


.14 


.7P  ,35 


HYPCrhESIS  26:    There  will  be  a  positive  relationship  ancng  the  tne^sures  of  the  sa«e 
Story  Co~plctio:i  crpinfj  stvle  di-nenslons  and  tipping  Effect ivenet* 
scores  actos>s  ^hc  cifforent  behavior  ar^as  fsnd  with  the  Total  scores 
for  Coping  Style  ard  Coping  £f fcctiveness>. 


INSTRUMENTS : 
VARlAftLES : 


Story  Coapletioo 
Solver 


133 


167 


1^5 


n9 


$:.^ry  3 
ATCR^SSU^' 

10  u"" 


STORY  3 

153 

ACGHESSIOW 

STORY  5 

181 

AlTilORZTi' 

STORY  4 

le-* 

AKXIETY 

STORY  6 

195 

ANXIETY 

STORY  2 

li9 

IPR 

ST0?Y  1 

125 

Ar.\D.TA?K  Arii. 

STOKY  7 

:o? 

XA  -  TASK  ACM. 

TOTAL 

::3 

SOLVER 

.16 

.47 


10                 10  u 

.1- 

.18 

.r> 

.M 

IPR 


125 


10 


.16 


.17 


.u 

.:i 

.18 

.hi 

1 

itorv  1 


209 


10 


_A7_ 


story  7 
'%A  -  TA 
lo"  14 


 M 


-802- 


iff?OTHUhlS  27      lli.T*.-  win  be  «  pohJtlvi-  r.  WiU  .nKl.lp  amnny  tl..       <  r 

ncof.^  ocrs«»  t?..   dJff.f.i.t  SMi/ivl  »r  ttrt/in  JinU  will,  the  Total  if  » 


1     t'FK  'V 

VAKIAhLKS.  InipUmcntfltlon 


for  Ujpln/  Styh    uH  C«nJn>'  Ff  fctilv*  m  iia 

1J4   IH2   16?  VL^, 

/  3         Story  ^   ''t"ry  ^ 

ATlXim 


STOK  3 

154  .XCRESSIOK 

STCtY  5 
182  AUTHORITY 

STORV  4 
166  AKXIETY 

STORY  6 
196  AKXIETY 

STORY  2 
UO  I?R 

STORY  1 

126  .x:ad.task  ACH. 

STORY  7 
210    iSA  -  TASK  ACH. 
TOTAL 

22A    IMPLEMENTATION  .53 


.18 

.24 

.53 

'.fory  ^ 
AlT>JOIllTY 
10  14 

.16 

.15 

.20 

.54 

.42 

10 


)4 


A!.XIEiy_ 
10 


■'L"rjLJ         .story  :_    _  ^i'll^-L 
jPK       '       A  •  lA  _J^/L^CA- 
-  14 


.34 

.47 

.15 

.20 

.56 

.50 

to  K 

.24 

.20 

.22 

.39 

10 


14 


.1? 

.20 

.51 

.50 

10 


.24 

.30 

HYPOTHESIS  28: 


There  will  b«  «  positive  relationship  among  the  measures  of  the  «M 
Story  Completion  coping  style  ditnensiona  and  Coping 
scores  across  the  different  behavior  areaa  and  with  the  Total  acorta 
for  Coping  Style  and  Coping  Ef Cectlveneaa. 


INSTRUMENTS: 
VARIABLES : 


Story  Completion 
Outcome 


155 


183 


160 


197 


lul 


127 


211 


STORY  3 

.16 

155 

AGGP£SSIGK 

STORY  5 

183 

AirrHORITY 

STOKY  4 

169 

AWTOT 

.15 

STOKY  6 

197 

AsrreTY 

.?! 

STWY  2 

141 

IPR 

STORY  1 

127 

ACAD. TASK  ACii. 

,U 

STORY  7 

2U 

KA  -  TASK  ACH. 

.15 

.25 

Ad 

TOTAL 

225 

OUTCOME  .40 

.50 

.55 

,50. 

,44 

.47 

.21 

.24 

.56 

.61 

.21 

.22 

.51 

.48 

.11 

.22 

.24 

.9? 

,46_ 

.15 

.25 

.19 

.24 

.46 

HYPOTHESIS  29:    There  will  be  a  positive  relationship  among  the  measorea  of  tbe  .ame 

Story  Completion  coomg  style  dlmensona  and  Coping  ttfectivenesa  scores 
acrols  the  different  behavior  areas  and  with  the  Total  scorea  for  Coping 
Style  and  Coping  Effectlveneas. 


INSTRUMENTS: 
VARIABLES: 


Story  Completion 
Evaluation  of  Oitco 


156 
164 
170 
198 
U2 
128 

2i: 

2:6 


STORY  3 
ACCSES.^IOK 
STORY  5 
AUTHORITY 
STORY  4 
ANXIETY 
STORY  6 
ANXIETY 
STORY  2 
IPt 

STORY  ' 

ACAD. TASK  ACH. 
S  .vHlY  7 

NA  -  TASK  ACH. 
TPTAI.  FVAl. 

or  on\o>t£ 


156 

1?4 

170 

19a 

14 

2 

128 

Storv  3 

Storv  4 

Sto">  6 

Story  3 

>ry  I 

AIT.IORITY 

IPK 

TA 

10 

10 

14 

10 

14 

10 

10 

J 

u 

,75 

.25 

.25 

.15 

.14 

.15 

.15 

.15 

.21 

.20 

.14 

.15 

-?1 

.45 

.4? 

.50 

.41 

46 

.44 

i  .53 

.45 

.41 

.46 

.••0 

212 


Story  7_ 


-803- 


V'UAUE  3 

j TAJ  YJ[ A m  KS  OF  SIMwKXANt  UtKHK' A  rlf»iS  •  «■  fACE  H I 


JfYi'lTiUL^ilS  jO      Thrrc  will  be  o  f.oMlttv*-      ^  rtH  i,n»hf  p  mM.n/  I  he  «.«  rtniir.'w  <»f  Hie  haib* 
Stuf/  Ci-fnyJcllon  tnpl,.,/  Ht/W   *lJtfii  i)>.fonN  und  r.»f>ffn'  Kf  l«  *  tlvrm  »»• 
ACor»  •  Mcroim  tK»  .flff*  r»ni  hih/ivfor  nrt  a»  «n<f  with  tin  Total  »iortt 
for  f.-'pinff,  Sly]e  nnd  ^.oplnjj  Ef fectiveneoi. 


157 


STWY  3 

157 

ACCKESSION 

STORY  5 

185 

AUTHOR m 

STORY  4 

171 

ANXIETY 

STORY  6 

199 

ANXIETY 

STORY  2 

U3 

IPK 

STORY  1 

129 

ACAD. TASK  ACH. 

STORY  7 

213 

NA  -  TASK  ACH. 

TOTAL 

227 

COPING  EFP. 

.15 

.15 

.27 

.52 

.56 

18S 


10  14_ 


.21 

.22 

.5A 

.41 

17! 


nrj  3_       Story  S  ,   Si 


10 


14 


.18 

.14 

.31 

.42 

109 


pry  h 


10 


.15 

.15 

.21 

.18 

.18 

.16 

.27 

.66 

.58 

143 


Story 


10 


14 


.27 

.21 

.15 

.31 

.47 

129 


Story  1 
A  -  TA 
14 


10 


.22 

.18 

.16 

.21 

.53 

.51 

lN•.^Hlf^*><T•;: 
VAKIAI'.I.P^. 


Story  C'^mptotlun 
C'»plnR  Kffccitvtneaa 


2\^ 


Story  7_ 
NA  -  TA 


10 


14 


.14 

.27 

.15 

.35 

.53 

HYPOTHESIS  31: 


There  will  be  a  pctitive  relttionthip  ai.iong  the  nessures  of  the 
Story  Completion  coping  style  dimensions  and  Coping  Ef fectlvanesa 
score;  acroaa  the  different  behavior  arcaa  and  with       Total  acorea 
for  Coping  Style  and  Coping  £f fcctlven««a. 


162 


190 


176 


704 


146 


STORY  3 

162 

AGCKESSION 

STORY  5 

190 

AUTHORITY 

STORY  4 

176 

ANXIETY 

STORY  6 

204 

ANXIETY  .21 

STORY  2 

148 

IPR 

STORY  1 

134 

ACAD.  TASK  ACH. 

STORY  7 

218 

NA  -  TASK  ACH. 

.11. 

TOTAL 

232 

IKSTRUMEsTALIYY^?  _ 

ALTHORITY 

IQ_  __1_4_ 


10 


.22 

.14 

.5^ 

.46 

ANXIETY 


.21 

.22 

.22 

.63 

.55 

14 


.15 

J 16 

Al 

134 


Storv^3_       Story  5         Story  4         Story  6_        Story  2         Story  1 


A  -  TA 


10_ 


14 


.13 

.32 

.3? 

INSTRUMEirTS ! 
VAIlIABtES: 


Story  Coapletlon 
Inatruaantallty 


218 


Story  7 
NA  -  TA 


to 


14 


M 

.27 

.U 

KVPCTHESIS  32a:    There  will  be  a  positive  relationship  among  the  Coping  ScyU  I»STRU>CHTSj    Story  Completion 

Dimension  Total  Scores  dnd  Total  Coping  Ef fectl^eneaa .  VARIABLES:       Coping  Style  Dimenalon 

Total  Scoti.a  and  Coping 
Ef fectlveneaa 


21^ 

220 

221 

222 

223 

224 

TOT\l 

TOTM 

TOTAL 

TOTAL 

TOTAL 

TOTAL 

SfAKCE 

ru.ACEVJ-  \T 

IKITIATIC^ 

^OI.VCR 

I>JP!J.MENT. 

10 

14 

10 

U 

lo' 

rr 

10 

14 

10 

14 

219 

TOTAL 
STA.NCE 

171 

,67 

57 

.73 

.49 

.59 

.52 

.  b7 

.51 

.52 

220 

TOTAL 
KNCACEMENT 

.57 

.67 

.89 

.89 

.79 

.7? 

.82 

.  70 

.82 

.65 

221 

TOTAL 
INITIATION 

.57 

.73 

.89 

.89 

.82 

,84 

.89 

.78 

.85 

.74 

?2? 

TOTAL 

AID  ADVICE 

.4<> 

.59 

.79 

.77 

S2 

.84 

.84 

.72 

.82 

.71 

223 

TOriAL 
SOLVER 

.52 

.57 

.8? 

.70 

.89 

.78 

_^4_ 

.72 

.87 

.84 

22U 

TOTAL 

l^frLF.^tt'NTATlON 

51 

.5? 

.82 

.85 

.74 

.S2 

.  71 

.87 

._84_ 

225 

TOT\L 
OirrCOMK 

,  36 

.32 

.61 

.46 

.61 

.50 

.39 

.57 

,51 

.53 

.6? 

::e» 

TCU'.  KVAL. 
OK  OUTCOtHE 

.it 

.17 

.40 

.43 

.31 

.40 

.  24 

.39 

L^.  .« 

.?6 

227 

TOTAL 

cor IXC  tKFtCT. 

.60 

.90 

.88 

.90 

.85 

.89 

.89 

2:8 

-.70 

-.1ft 

• .  ;8 

-.22 

:\: 

Ttn.M 

INSrKl'>li"STAUr\\ 

♦'i 

.S7 

,7L 

.^1^ 

1^^- 

-804- 


•  StyU  Dl«:n.lon  lot.l  ScorcN  and  Total  Cupli.K  Effocllwn.... 


INSTHUMnifS:    r.tury  Owp'ction 
VAKlAW.fiS         ^  M-'nK  Style  Dlmcmlun 

Tntal    core*  and  Cofilng 

Eff«ct.lvtncti 


2?5 


/.OP.  err 

fXTTCOHg 


10 


TOTAL 

225  OfJTCOIC 
TOTAL  EVAL. 

226  OF  WTCO* 
TOTAL 

227  COP.  EFFECT. 
TOfAL  RESPONSE 

228  liNCTH 
TOTAL 

232  INSTRUMENTALITY,^ 


??o 


227 


228 


232 


rop  EFF.  COP.  EFF,  COP.  KFF.  COP.  EFF. 
FMlicrC    COP.  KFP.      RES.UyMH  INSTROHKirr 


10 


14 


.56 

.60 

.56 

.60 

.76 

.73 

.49 

.45 

-.20 

'.2' 

.t»6 

.22 

.27 

14 


10 


.76 

.73  -.20 

.27 

.46 

.49 

.45 

.22 

.27 

-.19 

.60 

.72 

-.19 

.17 

.60 

.72 

.17 

HYPOTHESIS  33:    There  will  be  a  positive  reUtlonshlp  a»ong  length  of 
reaponses  across  «11  behavior  areaa. 


14 


DISTRUHeNTS:    Story  CoipUtlon 
VAKIABLE3:       Length  of  »espona«» 

across  all  behavior  arcM 


158 


166 


172 


200 


144 


130 


214 


S-»*0BY  3 
158  AGCBESSION 

STOW  5 
186  AirmORITT 

STOKY  4 
172  /HXETTY 

STOW  6 
200  AMXim 

STORT  2 
144  IPR 

STORY  1 
130    ACAO.TASK  ACH. 

STORY  7 
214    NA  -  TASK  ACH. 

TOTAL  LENGTH 
228    GF  RESPONSE 


Story  5 
AUTHORITY 


iO 

10 

14 

.64 

.55 

.64 

.55 

.67 

.68 

.56 

.56 

,68 

.62 

.6u 

.64 

,67 

.'/: 

.58 

.57 

.60 

.65 

.51 

.52 

62 

.52 

.72 

.69 

.85 

.84 

.81  _ 

.80 

Storv  4 

Storv  6 

Storv  2 

ANXIETY 

ANXIETY 

IPR 

10 

14 

10 

14 

10 

14 

.67 

.68 

.68 

.62 

.67 

.71 

.56 

.56 

.64 

■  64_ 

?• 

.70 

.63 

.63 

.6? 

.70 

.63 

.58 

.63 

62 

.58 

.54 

.62 

.S2_ 

.60 

.59 

•7? 

.72 

.61 

.60 

.65 

«6C 

.53 

.43 

.85 

.82 

.83 

.83 

.82 

.80 

Stoi-v  1 

Story  7 

A  - 

TA 

NA  -  TA 

10 

14 

10 

14 

.60 

.65 

.62 

.52 

•51 

.62 

•  ??. 

1^ 

>o 

.65 

.75 

./2 

.53 

.43 

.47 

.4? 

.47 

.42 

.78 

.78 

.79 

.76 

HYPOTHESIS  34:    There  will  be  a  positive  relationship  a««»g  the  measure,  of  the 
s£ne  Story  Cosipleticn  affect  dlmenslor  ucrosa  the  different 
behavior  areas. 


159 


Storv  3 
ACCKESSKN 


187 
Stjrv  5 

_ArrtORiTY 

10 


STORY  3 
159  ACCRISSIOH 

STORV  5 
187  AUTHORm 

STORY  4 
173  «NXim 

STOir  6 
201  MnCXCTY 

STORY  2 
145  IPR 

STORY  I 
131    ACAD.  TASK  ACH 

STORY  7 
315    NA  -  TASK  ACH. 

TOnAL 
22*>    POStTIVI  AFF. 


.35 

.23 

.14 

.18 

.15 

.45 

.3: 

173 


Stor 


ANXi£TY_ 


10 


1^ 


.14 

.19 

.19 

.49 

.50 

301 


10 


14 


.21 

.32 

145 


131 


10 


14 


TA 


.18 

.21 

.19 

.18 

.5^ 

.63 

10 


.15 

.19 

.21 

.19 

.16 

.16 

.61 

.60 

mSTRUWMS:    Story  Collet  loo 
VARlABLtSi       Poaitlve  Affect  Sere 


215 


'St.^rv  6         Story  2_       Story  l_       Story  7 


NA  -  TA_ 


10 


14 


.19 

.18 

.16 

.16 

.49 

.54 

-805- 


10  '  li. 


STOkf  3 

160 

STonr  5 

Ife-i 

174 

Ajfxim 

STomr  6 

202 

AWXIETY 

STOr/  2 

U6 

m 

STORY  1 

132 

ACAD.  TASK  ACH. 

STORY  7 

216 

NA  -  TASK  ACH. 

TOTAL  NEGATIVE 

230 

AFFECT  HERO 

.14 

.17 

.42 

.14 

.17 

.24 

14  ,15 

.15      . 2« 

24 

.14 

.18 

.15 

.18 

.24  .18 

.14  .17 

.15  .26 

.15  ,14 

.20 

60 

.47  .55 

.54  .49 

.58  .62 

.33 

.18 


.24 


.J4- 


VAKlAHi.KS: 


N</<Jtlvf  AfffLt  Hero 


_2I6   

NA  -  TA 


14 


.1? 

.20 

.IS 

.  \i 

.14 

.20 

.47 

HYPOTHESIS  3o:    Th«rfe  will  be  a  positive  relaMonship  «ioong  the  Tneasures  of  the  sane 

Story  CoirpUtion  affect  ditrension  across  the  different  behavior  areas* 


161 


189 


175 


203 


K7 


ry  3 

Stor/  5 

Storv  A 

Stcrv  6 

Story  2 

Storv  1 

.THC"  m 

ATCXIETY 

IP 

A  > 

10 

1  ■* 

10 

14 

10 

14 

10 

10 

14 

10 

14 

STOKY  3 

1 

ACCRESSXOK 

1  

.  le 

.15 

.25 

.18 

.24 

STOT.Y  5 

1S9 

AUThORinr 

.18 

i — 

.18 

.17 

.18 

.  19 

.16 

.16 

STORY  4 

175 

AJOCIETY 

.15 

.71 

.18 

.17 

.18 

STORY  6 

203 

AKXlEDf 

.17 

.18 

.17 

.18 

.20 

.23 

STOr/  2 

147 

IFR 

.18 

.19 

STOKY  1 

133 

AC\D  TASK  ACH. 

.24 

.16 

.16 

.20 

.23 

STOitY  7 

217 

NA  -  TASK  ACH. 

.2A 

.19 

20 

.n 

.15 

.24 

.  15 

.32 

TOTAL  AFFECT 

231 

HEKO  &  OTHERS 

.47 

.52 

.59 

.47 

58 

.48 

.58 

.49 

.46 

-40 

.54 

INSTRUMENTS:    Story  ConpUtioa 
VARIAbL^^S:       Total  Affect  Hero 
and  Others 


217 


Story  7 


NA 

•  TA 

10 

14 

.24 

.19 

.70 

.21 

.15 

.24 

15 

.32 

.38 

.62 

HYP0TH2SIS  37:    There  will  he  positive  relation5hip»  antcng  the  Story  Completion 

t-otal  positive  affect  reasi.r.>s  and  the  total  copinj,  style  tneai»ures. 
There  will  bo  a  neiatl%c  relacionsnip  anong  the  Story  ConpUtion 
negative  affect  iccasures  and  the  total  coping  style  Measures. 

2iQ 


229 


230 


TOTAL  POSTTIve 
AFFECT  M£:;0 
TOTA  .^LCATIVi. 
AFFElT  KEXO 


INSTRUMENTS;    Story  Conpletioa 
VARIABUS:       Total  Affect  x  Tot«l 
Coping  Style  H«asuret 


TOTAL 


,16  t-.37 


-.37 

'>39  i-,17 


.17 

-  3i 

EVAL.OITC. 

10 

u 

10 

U 

.19, 

.14 

.32 

.35 

-.38 

-.17 

-.15 

crp. 

EFF. 

10 

U 

,16 

-.41 

INSlRl^tFWT. 


-.14 

-.19 

KYPOIHESIS  38, 


There  will  btf  positive  relationships  h«tve< n  length  of  Response  anU  Coping 
Etiectivonest  Kcoros  for  eac.i  "itory. 


129 


Storv  1 


157 


rFF. 

} . 

!(• 

:  -»  10 

 K_ 

STORY  1 

130 

RES.LtNCTH 

.16 

STOKY  ? 

N4 

RES.LCiCTH 

-.li 

.^Tt^KV  1 

KM 

KL>.!.DJi:TH 

•  IH 

*JTim  -4 

V2 

RFS.IFNOIH 

5*,t>HV  S 

K«6 

Kt'i .  \}  Ncni 

<;oMv  ^ 

200 

:i 

214 

_K   

\H 

< 

171 


ID  "1 


 JS5  

1  (P  1 


199 


IKSTRlfffi^TS : 
VARIABLES: 


227 


Storv  Conpletion 
I.cncth  of  fii*ap«>frs«  x 
vari^nis  Coping  Effective- 
no»s  Variablet 


-.14 

^1,'          _  TUfA;._ 

1^.    To  f'. 

-.15 

-  ?4 

•.19 

.  -  -  . , 

*  !»} 

hovl' r  ar- acf-'*'-  Hi*  iwn  pr*.  !• f  1  v»  in#»inMi«i.t« 
pohl'Ayv  rcUliunnl.lpH  with  Oic  T'.itl  S^orm. 


IN  wf  1 1  a« 


177 


163 


135 


171 


 St^->fy  3 

10    .  14 


100  ACCr^SIdC 

83  AimWHITY 

97  AHxirrr 

74  in 

65  TASK  ACH. 

TOTAL 

109  STAXCE 


14 


.14 

14 


M»  14 


"a  •  1A 


.^5 

.16 

.15 

VAhlAfiLKS: 


St  fv  m\d  ru  ntvncc 

(  0(  Jilt  I  Ion 
Slanif  K  Slanie 


705 


219 


Si  try  7_ 
NA  -  TA 


mmMESIS  40.    There  vlU  fc«  positive  reUtUn«hlp«  •nong  aeasurca  of  the 

copl«>^  style  cofifttrvct  In  the  behavior  sreM  aero**  th« 

two  projective  InstruatnCe . 


TfTiAL 
STAi:<g 


14 


.1? 

.17 

.22 

.17 

.Ift 

iNSTKimeirrs : 

VARIABLES : 


Sentence  n4  ttorjr 


eiit«t« 

Efifet* 


Rt  X 
it 


150 


178 


164 


192 


136 


127 


206 


270 


>^R£SSIOS  AlTHO?.ITY 
10        14        10  14 


10 


14 


10 


14 


SSMTQXE 
ICl  ACCXESSION 

84  AITniORIIY 

93  AKXIETIf 

INTEKnntSOHAL 
75  RELATIONS 

TAS1C 
56  ACHIEVFKSHT 

TOTAL 
110  ENCACEtOrr 


.17 

.17. 

-.15 

10 


14 


10  14 


.16 

.13 

-.16 

Story  3  Story  5  Story  4  Story  6  Story  7  Story  1  _Stor3L_7 
 ^i,^      ..>^>»i,r^'       ^lETY         AKHIFTV  tPR  A  -  TA  NA  -  TA 


TOTAL 


NA  -  TA  EHCACEMEMT 
14        10  14 


10 


.14. 

UYfaiHESIS  41:    There  will  b«  positive  relationehip*  Mong  ■ensure*  of  the  nmm 
coplr?  style  construct  in  tUt  ••m  behavior  area*  acroaa  the 
cvo  projective  Instiuaaota. 


179 


165 


193 


13? 


173 


Story  3 


Story  5 


>3CRESS10S  AUTHORITY 


Story  4_ 
AISXIETY 


Stcry_i?_ 


Stor\-  I 


AKXIETY  _ 
14 


10 


14 


snrracE 

102    ACCHESSICW   | 

85    AOTHOtlTY   , 

94  AJIXIETY 

ACADEMIC 
67    TASK  ACH. 

TOTAL 

111    aID/ACVICE  .19 

-J4 

} 
1 

A  •  TA 

10 

14 

-.25 

HV?ani£S:5  42:    Tl-sere  will  be  pe*iti-e  relationship*  among  measures  of  the  sa 
coplrj  jitvXt  construct  in  the  saiM  behavior  arcJ*  acrosa  the 
cvo  projective  InstruMenta. 


IIIST11UI£KTS: 


^AKIAU^ : 


Sentence  and  Story 
Coapletloo 

Aid/  Auvlce  jc  Aid/Advice 


207 


221 


Story  7  TOTAL 
KA  '  TA  AtD^AOVICi 
10       U"     10  14, 


IKSTRU^ffi^lTS :    Sentence  4ad  Story 

Corpletlcrt 
VARUHLES:       Coping  Cf fectlveneea  % 

Coping  ECfectlvea^a 


SEHTrNCE 

103 

AGCR^ikSlON 

86 

AUTHORITY 

95 

ANXltTY 

INTtlil'KKSCKAL 

7; 

»E1-%T1<«S 

TASi; 

68 

AC«ISVF.**NT 

TOTA* 

ii: 

COftNt.  Kir*. 

157 


St>>fy  3 


10  u 

.18 

.1* 

171 


10  u 


-.14 

•  Ml* 

ANXIETY. 
10 


199 


143 


l?0 


213 


'27 


.IS 

Slow  2 


irs 


StofN  1 


't4 


NA 


TA 


-.IK 

TOTAL 


CO?.  Tfr^ 
10  14 


5- 


nr.\mr.  l 

JTAI Y  TAftlJ-G  OF  Slf.T^IUCAl.T  COHRei^TKWS 


STATZ  HI 


„/j»i/filtSlS  UiH.    'J'.c  S-ory  CoB)pUtl«m  P«>*itl-/f  Affect  nK-rt'»urfi  will  be  puttltiv<*ly 
rclflt'd  to  the     nttncc  CttnpUtlon  positive  Affect  i*c«»ure«  of 
thfl  i«aw  b«h«vlor  area. 


iKSmUMEKTS : 


VARIABLES : 


St  >ry  C<Haplctlon  & 
St'HtcnCi'  Cnmplftlon 
Sti^ry  pi»ulttve  AfftrCtfl  X 
Sentence  Poaltlva  Af facta 


159 


^ornrcE 

POSITIVE  AFFECT 

107 

AGGRESS  IOC 

POSrrlVE  AFFECT 

90 

ALTHC^ITr 

POSITIVE  AP^ECT 

99 

A^XIETY 

POSlTIVf.  Alf.CT 

ei 

IFR 

POSITl'/E  AFFECT 

72 

TASK  ACH. 

TOTAL 

li6 

POSITIVE  AFFECT 

I'.  14 

.!7 

187 


AIJTHOHm 
10  14 


1/3 


Story  5  Story 


/WXIETY 


10 


209 


^tory 


10 


14 


US 


10 


••17 

-.16 

ni 


215 


Story  1 
A  -  TA 


229 


KA  -  TA 


10 


14 


10 


14 


TOTAL  TO. 

AFF.  iicro 


10 


14 


HYFCTHESIS  43b:  The  S:ory  Completion  Positive  Affect  meanurea  will  be  negatively 
related  to  the  Sentence  Conpletlon  Hostile  and  Depressive  Affect 
acssures  of  the  ssne  beh^lor  srss. 


IKSTRC^CXTS: 


VAKIABLES : 


Story  sod  Sentence 

Cotppletlon 

Story  Positive  Affect  x 
Sentence  Kostlls  nod 
Depressive  Affect  asssures 


159 


lb7 


173 


201 


145 


ACCItESSION 

104 

nOSniE 

ACCRES$lC»i 

105 

DEPRESSIVE 

AUTHCam 

£7 

HOSTIU 

68 

DEPUSSIVE 

ANXIETY 

96 

HOSTIU 

AKXICIY 

97 

DEPRESSIVE 

IPt 

78 

HOSTILE 

IPH 

79 

REPRESSIVE 

TASK  ACH. 

69 

HOSTILE 

TASK  ACH, 

70 

DEPRESSIVE 

TOTAw 

113 

HOS'^'ILE 

TOTAL 

lU 

DEPRESSIVE 

;to:v  3 

r.  14 


Stcry  5 
AUTHORITY 
10  _14_ 


Story  C 
AUXIETY 


Story  6 


131 


215 


S£ory  2        Story  1 


IPR 


TA 


Story  7_  TOTAL  Wli» 
HA    '  TA  AFF. 


.16 

.17 

.14 

10 


14 


10 


14 


.14 

-.14 

10 


14 


.20 

10 


.15 

10 


14 


.15 

-.14 

-15 

10 


14 


.u 

.14 

HYPOTHESIS  43c : 


The  Story  Completion  Negative  Affect  flwssures  will  be  negstively  rslsted 
to  Sectenc?  Positive  Affect  aessures  of  the  sw  behavior  srcs. 


lKSTRl'>«irrSt 


VAIIAILES : 


Story  snd  Sentoncs 

Conpleclon 

Story  Negative  Aff*cC  « 
Sentence  Positive  Mfect 


10' 


«1 


116 


SEfATlVE  AFF. 
ACGRES^tnN 

?osit;\e  aft. 
authority 
positive  aff. 

ANKTETN- 
POSITIVE  AFT. 
IPR 

POSITIVE  AFF. 
TASK  .V«. 
TfrrAt 

POSITIVE  AKF. 


.IS 

.u  J 

'A2 

.ZQ  1,, 


Ah 

10  14 

-808- 


IfYI'OTHfcSlS  4W: 


Story  r..mpb.U»m  M'Kullvr  Aff..t  iBi--H«r.«  wtt!  U  pn^lU/rly 
ri  )Mi-d  to  S,.ni.nc*  »  and  UMT<*"lvir  Affiit  m »...ri  «  nf 

buhflvlor  area. 


VARIAhLKS: 


<;inrv  and  S«  nifiica 

C'>m|»l4  ( {en 

Si  i.i4  Mcc  lla  and 
DiprcMNlve  Affrct 


iCCMESSltM 

10* 

HOSTILE 

AOTMSSIOI 

105 

DCPKESSIVC 

AtmOIIITY 

87 

n06TIU 

AITTriOfllTY 

88 

DRniESSIVC 

AKXieiY 

96 

HOSTILe 

AMXim 

97 

OCFRESSIVe 

int 

78 

HOSTILE 

m 

79 

ocmssivE 

TASK  ACH. 

69 

HOSTILe 

TASK  ACH. 

70 

DCFiiessive 

TOTAL 

lis 

HOSTILe 

TOTAL 

114 

DCPRZSSIVe 

7\h 


2W 


ArCHF.SCIflti 


-.16_ 

.14 

.15 

fU. 

10 


14 


-.15- 

-.15 

.,?1 

.17 

-.17 

.15 

HTPOIHESIS  44a:    T>e  Sentenca  Cooplatlon  ocasarea  oi  Coping  Styla  dl««ial<ma  will  be 
positively  raUted  to  tne  SAI  Good  Coping  Maaurca  o£  Che  flva 
<t4  £  rant  behavior  anaa. 


iHSTBineilTS:    Santenca  and  SAI 
VAKUBLES:       Sancence  Coaipletlott  T««k 
Achlevaaant  Coping  Stylea 
X  SAI  Good  Copiag  NaMm 


SAI 

37    TASK  ACH. 

TOTAL 
42    SAI  SCORE 


65 


TASK  ACH. 

STAKCC 

10 

14 

.27 

66 


TASK  ACH. 


10 


14 


.i5 


67 


109 


110 


TASK  ACH. 

TO 

TAL 

TOTAL 

AID/AWICE 

STANCE 

EKGAGETCKT 

10 

14 

10 

1'* 

10 

14 

.16 

-J 

.17 

.30 

.24 

.14 

.27 

111 


TOTAL. 


10 


.17 
.28 


16 


HYPOTHESIS  44b:    Tn«  Sentence  Conplation  maaaurei  of  Coping  Style  dioenalona  vlU  b« 
poaltlvely  related  to  the  SAI  Good  Coping  >eaauraa  in  the  ftva 
diffcrant  behavior  bwb. 


msTtmctrrS: 


VARIABLES: 


Sentence  Cooplctloo 
and  SAI 

Sentence  Coiaplctlos  m 
Coplnk  Stylea  x  SAT  C«od 
Coping  Mam«0 


75 


76 


'09 


110 


111 


TCIAl 


\OT.VL_ 


ENrAGE^gNT    AID/ASViri       ST^-NCE       ENCACEMi-XT  AIP/AWIC^ 


10 


SAI 
40  I?R 

TOTAL 
42    SAI  SCORE 


10 

:4 



.U  .22 

.18 

.19 

.24 

.14  .27 

.28 

i  

KVPOThESIS  **4c: 


The  Sentence  Cocpietion  mea.uies  of  Coplrg  StyU  dinenslcna  will  be 
positively  related  to  the  SAI  Good  Coping  owasurea  In  th«  five 
different  behavior  areaa. 


95 


110 


111 


SAI 

AUTHOKITY 
TOTAL 
42    SAI  SCORE 


38 


AUTHOKTTV 

ra^Ju;r^ll:KT 

Aimiv^m 

Tv^AL 

fOTAL 

TOTAL 

AIO/ACVICE 

ST»\Cf! 

EKCACe>rKT 

ATD  AtWICe 

10 

14 

10 

14 

10 

14 

10 

10 

14 

10 

14 

.20 

.18 

.16 

.21  1  .l** 

.20 

.22 

.?S 

.?3 

.21 

.24  1  .14 

.77 

.28 

IKSTRUMEWTS :    Sentence  Co^latto* 
and  SAI 

VARIABLES :       Sentence  Coinpletioil 

Authority  Coping  «tylee  » 
SAI  Good  Coping  aaaM&ca 


HVPCIHESIS  44d:  The  Sentence  CcnpUtlon  wcoanr-f  of  Wing  Style  dl«cr.aU^na  vtU  be 
*  pc»altivcly  related  t.*  the  SAI  Cnnl  Ci>plnji  lueaaurca  in  the  five 

dlffarcflt  bchdivior  a.-c«a. 


l«STKlt>B:NTS :    Sentence  and  SAt 
VARlAttUS:       Sentence  Completion 

Anxiety  Coping  Stylea  h 
SAI  Good  Cop'ng  •eaawrea 


ERIC 


4t 


SAt 

ASX1E1"Y 


^i«51FTY^ 


n  A  n  I  / ,  n  • 


I* 


'.fit' in  «  f  'mplt  f  J  nil  'rf  /ifihff  «  uf  fofiltiK  Myli   liifm  nhioftii  will  bi 
3'.hJflv'»y  r-i/fti^l  t  i  !}.f   SAI  (.nod  Ciipfn>:      /i«iuri'ii  <n  !  fly* 
<1  f  f  i  r<  (ii  1/4  Nfl^  iur  Ar<*aN. 


10? 


_7  0 ;/  !^ 


no 


in 


•rrnA?. 


TcriAL 


^•^♦^.A^.^  mi  '.t  a  I  b/AWiCE 


SAI 

39  ACCRe3SI0ll 

.23 

.29 

TOTAL 
4?    SAI  SCORE 

.24 

.14  .27 

10 

14 

.31 

.78 

iNJiTKl.Kl-NT*;-     S.nlrntc  «nd  SAI 
VAMlAm.KS:         5>.nt.h((  Ci'tnp]rL<i«n 

X  SAI  f.txtd  C«>pln|i  m<'««(urr« 


ir/POTHESIS  45*      The  Stor/  CoT.pietlon     mo»suret  of  Coping  Style  dlmeniloni  will  b« 
liositivtly  FLiaccd  to  the  SAI  Good  Coping  m^asurei  In  the  five 
clffercnc  behavior  areas. 

37 


IMSTRUHENTS: 
VAK  TABLES: 


TASK  ACH. 


Stor>  Completion 
and  SAI 

Story  Completion  Acadenlc 
Task  Achleven»ent  Coping 
Styles  X  SAI  Cood 
Coping  oie«9ur«fl 


ACADEMIC              10       14       10  14 

TASK  ACHIEVE.  | 
121    STANCE  ! 

122  ENGAGEMENT 

123  INITIATIOW 

124  AID/ASVICE 

125  SOLVER 

1 26    IMPLE?1ENTATI«:  - .  14 

-.16 

127  OirrCOME 

EVALl'ATION 

128  OP  onco« 

134  TSSTRfMENTALlTY 

*.14 

TOTALS 
219  STANCE 

.16 

:i20  ENCACEICNT 

.21 

221  miTIATIOIt 

222  AID/AWICE 

.19 

223  SOLVER 

224  IMPLE>OTATia» 

22  b  OITCOME 

Ev'AU-.\TION 
226    07  OLTCOME 

232  iKSTRWffiNTALITr 


810- 


HYWnHE'JlS  ^'jb:    Th»  Stcry  r.nnplitlon  iiM*ii>*nrr»       C«.pln/  Myl*   .11  »m  n».InnH  wUl  be 
ponlttvi-ly  nUu-d  t'«  tla-  SAI  tood  Cop  Inn  WH^.urvm  in  the  flv« 
dilfcn-nt  l>fh«vior  arfji. 

40  4? 


M ArK  U  I 

Hi*?'!  I'I^MI  MS; 
VARIAJU  ES; 


SAI 


DimpeRSOKAL 

RELATIGNS 

135  SZANCE 

136  EKCACEMENT 
•T37  IKlIIAtlOII 

138  AID/AfiVICE  _ 

139  SXVEI  _ 

uo  rffia,£>CNTATiai  _ 

141  OUTCO«  _ 
EVAtUATIOH 

142  OF  OUTCOW  _ 

148  DlS7RUMEIITALnY_ 
TOTALS 

219  STANCE  _ 

220  ENCACEMEirr  _ 

221  IHITIATIGM  _ 

222  AID/ADVICE  _ 

223  SOTATEE  _ 

224  IKPLEMENTATIOK  _ 

225  OCTCCME 
EV/T,UATION 

226  OF  cmccm 

232  INbTRUMENTALITV_ 


10 


.16_ 


14 


TOT.  ^CQRg 
10  14_ 


Story  C<x»phltcn  and 
SAI 

Stiiry  CMnpli'lJfin  lnt«r- 
ptrN<inftl  tic-lntltina  Citing 
Sly  let  X  SAI  (>ood  Coplnt 


.20 


.17 


.15 

.15 

.21 

.19 

HYPOTICSU  45c  •    The  Story  Coapletlon  measure*  of  Coping  Style  dlaenslons  will  he 
positively  related  to  the  SAI  Good  Coping  oeaturea  In  the  ftv 
differ  .-nc  ^havior  areas. 


IKSTKUMENTS : 
VARIABLES : 


39 


42 


SAI 


SAI 


Story  Co^letlos 
tad  SAI 

Story  Coapletloo 
Aggreaaion  Coping 
Stylea  «  SAX  Good 
Coping  acaauraa 


ACCRESSICV 
149  STANCE 

130  E5GACEMZNT 

151  nUTIATION 

152  AID/AOVICE 

153  SOLVER 

154  IMPLEMEKTATION 

155  OinCCOME 
EVALl'ATION 

156  OF  OUTCOME 


162  tKSTRUMEWTALm 
TOTAI.S 

219  STANCE 

220  CKCACEMEMT 

221  UITTIATION 

222  .MD/ ADVICE 
''23  SOLVER 
?2«  K(PLE>«ITAT10N 
225  OlTCiW 
220  OF  tn  UH»Mi'. 
2  s:  lNMKr>tt'NTALlTY 


10  14 

.19 

.20 

.22 

.20 

.20 

AU 

.24 

.20 

10 


14 


.14 

.15 

.14 

.14 

.16 

.16 

.21 

.19 

i  
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KfPOniKSIS  /♦W'    "hi-  Stor/  C'r-,p\t  ti'-n  nji-.i^^uri  ti  of  ^^plti^  *5tylt  UliwnHlons  will  bt  IK?  i  ftrJIKNTS : 

;,opililv<  1/  riJ/ito<J  t  )  lit'   SAl  Ci.'Kl  Coplnp      /i'»<jrc<»  In  thi  five 

^IffiriTit  b«rh«/Ior  «r<-iiM  VAKlAlll.liS- 


/♦2 


St<<ry  CdirpUtlun 
nnd  SAI 

Story  CirniplcClon  Anxiety 
C(iplt«K  Stylo  X  SAI  Good 
Coping  ncesures 


ANXIL'IY 

STOKY  4 

143 

STAr*CC 

164 

ENCACnCKT 

163 

INITIATION 

166 

AID/ADVICE 

'67 

SOLVEX 

168 

IMPLEMENTATION 

169 

OlTCO^SE 

tVAIUATIO-' 

170 

OF  0UTC0?2 

176 

n,ST3<l"MEN7ALI7Y 

TOiALS 

219 

STANCE 

220 

ENCACE>lENr 

221 

INITUTION 

222 

AID/AOVICE 

223 

SOLVER 

224 

IMPLEMENTATIO? 

225 

Oin^COHE 

rMLUATIOei 

226 

OP  OLtCOIC 

232 

INSTRUMENTALITY 

AN/lKTy  TOT.  SCOHg 
Ifj        14        10  14 


.17 

.21 

KYPOTHLSIS  45e:    Tie  Storv  Ccrrpletlon  measures  of  Coping  Style  dimenaions  will  be 
positively  related  to  the  SAI  Good  Coping  swasures  In  the  five 
cifferert  behavior  areas. 


-ERIC 


3d 

2 

s> 

I 

SAI 

TOT. 

SCORE 

14 

10 

14 

177 

AUTHOHI'iY 
:>7AXC£ 

 1 

178 

ENCACEMEVr 

.16 

.18 

179 

INITIATION 

1 

!  

ISO 

AID/ ADVICE 

.14 

.15 

181 

SOLVER 

.16 

162 

IMPLEMENYATXCN 

183 

OITCOME 

184 

EVALIATION 
Of  OnCOKS 

1«0 

iNSTSlMEKiALirr 

?19 

TOTALS 
STANCE 

:2o 

ENCAf.E?!Eirr 

.16 

.21 

221 

INITIATIA 

222 

Ain/APVtCE 

J9 

::3 

SOI.V« 

?24 

::u 

OfuOMl  *^  ^ 

rvAJ  '.  \i  uys  OY         1  ^ 

tN'Mi,> M. N.Ai : 

mSTRUMEKTS:    Story  Coapletlon 
and  SAI 

VARIABLES:       Story  Completion 

Authority  Coping  Styles  x 
SAI  Good  Coplns  Maaurcc 
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WPCTllEilS  45f:     The  <;tory  0.mp!it!on  tntfl^urii  of  Coping  Stylt-  dlfu-niilont  wl  U  b« 
pofcUivvly  rt-Uu-d  t«  the  Ul  C<>od  Ci.plno  me«i»urt;»  In  the  t!v« 
dlfferrnt  behavior  areas. 


INSTRUW'NTS: 
VAKtABT.es : 


SAL 


ANXim 


Amm 

STomr  6 

191  STANCE 

192  BicACEHnrr 

193  IVITIATIGII 
19<»  AID/ADVICC 
H5  SOLVKB 


10 


196    IKFLEMENTATKW  \^ 


19;  ofncoMz 

EVALUATION 
196    or  OUTC0.« 


.26 


.16 


204  niSTRlTffiSTALITY^ 
TOTALS 

219  STANCE 

220  EIICACEMEKT 

221  INITIATIOW 

222  AID/ADVICE 

223  SOLVES 

224  IMFLEMENTATIGN  _ 

225  otrrcoHE 

EVALUATION 

226  07  OUrcOHE 


14 


232  mSTRUXENTALriY^ 


42 


Si'.ry  Ciiwpletion 
and  SAl 

St'»ry  C«>tf»pl'*tlon  Anxiety 
CoplnK  Siylri  x  SAl  Good 
Ccf'ng  (neasures 


SAl 


TOT,  SCORE 
10  14 


,21 

.19 

ERIC 


KYPOTlffiSI^  454'  The  Stoir-  Completion  measures  of  Coping  Style  dimensions  wl  I  ba 
KYPOmffiSI.  45g.    ^^^^^^^'^y  ^/^^^^^       ,t»e  SAl  Co«l  Coping  measure.  In  the  fW. 

different  behavior  ereaa. 


37 


NCKACADEMIC 
TA5K  ACHIEVE. 

205  STANCE 

206  EMCAGEMENT 

207  lUITlATICW 

208  AID/AIMCE 

209  SOLVER 

210  lM7L2>1EJiTATI(ll 

211  oint:oftC 

EVALUATION 

212  OP  oirrcotE 

2l8  IKSTRl-MEMTALn 

TOTALS 
:19  SiANCE 

220  EliCAC^EMCMT 

221  IKITIATIOK 

222  Al  3/ AW  ICE 

iKn.r?ft-NTAri(V 

V\'\\  j'Vitt^ 

:7t  I'K 


fAT 
TASK  ACH, 
iO 


42 


SAi 


IHSTRl'MENTS :    Story  Cowpletlon 
and  SAI 

VARIAbLES:       Story  Conpletlon  Kon- 

academlc  TkSk  AchleVMtnt 
Coping  Styles  x  8At  Cood 
Coping  •••surea 


TOT.  SCORE 
10  U 


Y 

1 

,15 

.21 

f- 

4  

■813- 


JiyKrtT.iESIS  46 


SAI 


JKtT)  'i 

MAIY  TAm.l  I '  1  r  /  \  ;__f_fHi  UH  AJ  irifj'. 

7h<   S«f.lence  Ctiphtlon  r-,.  ,).,ur«  ♦  uf  C-.plnK  M  fiLtl will  be 
pofcltl/rly  ri'Uttd  lo  th*.  SA J    .'id  <,opl ng  mc/knuci  u  In  tht-  raidc 
behavior  tfrcM 


10? 


CP.  KFF. 
Ar/  {ESS  If/. 
Vi  14 


86 


TOP,  KVF 


95 


10  u 


1' 


14 


3/ 

TASK 

ACHIEVEMENT 

.16 

.17 

.22 

38 

AUTHORITY 

.31 

.17  .H 

.14 

39 

ACCRESSI(^' 

.23 

.35 

40 

i::terpersonal 
pelations 

.26 

41 

ANXIETY 

.22 

42 

TOTAL 
SAI  SCORE 

.37 

.15 

77 


_cop.  Ft  r . 

J  PR 


.1/ 

.15 

.19 

.14 

68 


COP. 

Fi 

MM. 

TcrrAL 

_COr.  EFF. 

I  >7 

14 

14 

.16 

.19 

.14 

.27 

.18 

.31 

.17 

.25 

.29 

.22 

.23 

.21 

.18 

.18 

.23 

.31 

.16 

.32 

.25 

jj  A/ ,K_  [It 

iNSTRfMlJ.TS. 
VAKlAf.lJiS: 


S'  ni«  t\QQ  c«  fl^lrtivn 
•  ni?  ':ai 

S'-nrmcc  Cf.plriK  Effective- 
nthft  X  SAI  Good  Coping 


mPOTriSSIS  47 1 


The  Story  Completion  meacurea  of  coping  ef fcctivfen<sst  will  be 
positively  related  to  the  SAI  good  coping  Mcrurcs  In  the  tMie 
behavior  areas. 


157 


185 


171 


Story  3         Story  5         c>ory  4 


SAI                     10       14       10  14 

TASK 
37  ACai£V£MENT 

33  AimiORITY 

39  AGGRESSION 

.24 

.17 

DZTERPEFSONAL 
^0  R5LATICMS 

.19 

^1  AJJXim 

TOTAL 
42    SAI  SCORE 

.18 

.14 

ANXIETY 


10 


14 


.15 

199 


Story  f 
ANXIETY 


10 


14 


143 


IPR 


10 


14 


129 


Story  2         Story  1 


A  -  TA 


14 


-.14 

nJSTRUMENTS: 
VARIABLES: 


213 


Story  7 
NA  -  TA 


10 


14 


Story  Completion 
and  SAI 

Story  Coping  Effect iveneea 
X  SAI  Good  Coping  Maaurea 


M7 


TOTAL 
CO^.  EFP^ 
10 


.14 

.17 

.15 

HYPOTHESIS  48a: 


The  SAI  Good  Coping  bcores  will  be  positively  related  with 
the  Scory  Cocpletlon  Positive  Affect  measurea. 


131 


145 


159 


173 


Storv  1 

Story  : 

Storv  3 

Storv  4 

PCS. 

AFP. 

PCS. 

PCS. 

PCS. 

Afr. 

SAI 

10 

14 

IC 

n 

10 

14 

10 

37 

TASK 

AC«irVE>lENT 

-.16 

-.15 

-.15 

-.17 

38 

AITTHORITY 

39 

ACCRTSSIOS 

.14 

40 

INTEKPERSOSAL 
RELATIONS 

-.18 

41 

ANXim 

42 

TOTAL 
SAI  SCORE 

187 


-  ^t.try  5 
_PCS.  AFF. 
10  14 


201 


Story  6 

AFF.' 
10  14 


?15 


_  Story  7 
POS.  AFF. 
14 


mSTRUHENTS : 
VARIABLES: 

229 


Story  Conpletlon 
and  SAI 

Story  Completion  Poaltive 
Affect  Measures  x  SAX 
Good  Coping  Score* 


 TOTAL_ 

POS.  ATF^ 


.15  -.16 

*  14 

,15 

.14 



i  

HYrOTMESIS  48b:    The  SAI  Good  Coping  scones  wUl  he  ncRntiVi-ly    rolatPtl  with 
the  Story  Cofitplction  Nvi:attvc  Affect  measuics. 


SAI 

TASK 

37 

ACHIKVEMFNT 

Aiirno«vn 

A*:(:Rrss  1  »tN 

kl  \Ai  of  \ 

Al 

AKXIl  A' 

Un'AI 

INSTRl-MENTS :    SAI  and 

Storv  C^wplctl'^n 

VARI.MllES:        SAI  C.n^d  Cpln^  x 
5:i«»v  Ci^pli?t'l»Mi 
Ki-tldtUc'  Aflcit 


132 


_K}V.,AKr.      JilL.jAFF.^    _N '  TaiI-.' 

ii>  _  14    to    r.""  r» 


\T*  

'  iV  '"xT 


20'> 


-  t.H 


J.  i  <: .  M  F. 


 ?J0_  

 TtMAL 

'\\  t'_^\KF^ 

to"  u 


Ffr.iipf-  ^ 


ISMIM  Ml  MS; 
VARlAm.K'': 


Si-nt.  nil  C"«P»«^ll"« 

Siiit'-ncc  C<rfnpl« 
positive  Af(ccC 


SAI 
TASK 

37  ACHIEVEMENT 

38  AITTHORITY 

39  ACCKESSICN 
TUTEKPERSGNAL 

40  RCLATIOKS 

41  ANXIETY 
TOTAL 

42  SAI  SCORE 


72 


T/SK  ACjL. 
10 


.14 

81 


90 


99 


107 


116 


pOVj^AKF. 


IPR 


10 


10  14 


POS .  AH  . 

i^nxiniv 

10 

14 

-.18 

-.18 

.17 

-.16 

-.18 

1 

lo" 


POS.AFF._ 
TOTAL 


10 


14 


INSTRUMENTS  : 
VARIABLES: 


SAI  «nd 

Sentence  Cc«pletlo« 
SM  Good  CoplDg  X 
Sentence  compUtioA 
Hoe tile  tnd  Oepr«»«lv« 
■e«sur«« 


37 


38 


39 


40 


41 


42 


SENTENCE  COM?. 
TAS  ;  ACaiE/E. 

69  HOSTILE 
TASK  ACHIEVE. 

70  DEPRESSIVE 
IFR 

78  HOSTILE 
IPR 

79  DEPRESSIVE 
AUTHORITY 

87  HOSTILE 
AUTHORITY 

88  DEPRESSIVE 
AUXIKTY 

96  HOSTILE 
ANXIET\ 

97  DEPRESSIVE 
AGGRESSION 

104  HOSTILE 
ACCRE3SI0R 

105  WePRESSIVE 
TOTAL 

113  HOSTILE 

TOTAL 
X14  DEPRESSIVE 


SAI 


TrtSK  ACK. 
10  14 


SAI 


SAI 


~kCmORlTt_  AGGRESS  I  CTi 
~       U       10  K 


-.15 

-.?4 

-.21 

-.19 

_§AL 

IPR 


SAI 


-.14 

-.22 

-.21 

-,20 

-.20 

-.18 

-.20 

-.22 

-.17 

-.14 

-.16 

-.24 

-  24 

-.19 

-.22 

-.15 

-.18  -.20 

-.17 

-.21 

-.20 

-.20 

-.18 

10  14. 


 SAI  

TOT.  SCORE 
10  14 


-.28 

-.18 

I" 

-.14 

-.16 

-.19 

-.17 

-.20 

-.19 

-?o. 

-.23 

.18 

-.17 

-.14 
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Kin  fK  3 

HAl.Y  lAHt  t'y  or  'nsitU.VT  CfmHH  ATin;.^.  ^  STAf.g  111 


KYIKmieClS  so      Tlio  Oc  cup/ill  on*]  Viiluci  Intrfntflc  (ncAiurti  will  be 
p«'iiitlv«ly  r<-lfli<'l  wltr*  the  S<iii<*nii'  und  SL«iry  T«it4] 


INSTKUMFNTS: 


VAHIABLKS: 


(K  cnpai  l<«nHl  Values, 
S«  ntt  nt      snd  Story 

fKcup/tt  ional  Values, 
Intrlnnlc  Hc«ftur'*«  x 
Sfrtitnce  and  Story  Total 
Coplnit  dlwrnaiuM 


15 


16 


17 


19 


70 


AT.THUISM 


ore.  VAT.. 

wur.p. 


TOTAL 

108 

ATTITUDE 

TOTAL 

109 

ST/-*:CE 

TOTAL 

110 

ENGAGEMENT 

TOTAL 

111 

AID/AOVICC 

TOTAL 

112 

COPrSG  EFP. 

TOTAL 

219 

STWCE 

TOTAL 

220 

TOTAL 

221 

IMTIATIGN 

TOTAL 

222 

AID/ADVICE 

TOTAL 

223 

SOLVER 

TOTAL 

224 

IMPLEMENTATION 

TOTAL 

225 

OUTCOME 

TOTAL  EVAL. 

22$ 

Of  OUTCOfC 

TOTAL 

227 

COpn«;  EFF. 

TOTAL 

232 

nSTRUMDITALITY 

10  !A 

.19 

.15 

.17 

10 


-.16 

14 


10        14'  10 


-.14 

-.14 

■ fi s    >NnT..'TiM  hn  ■  J  I'/m 

'    14        10  14 


.14 

.15 

*  w 

.15 

•^4 

HYPOTHESIS  51: 


The  Occupetlonet  Values  Intrinsic  owaaure^  will  be 
poal lively  related  with  the  SAI  ftood  coping  neaAurc*. 


INSTRUMENTS:    Occupational  V<lu«a 
and  SAI 

VARIASLES:       Occupation*!  Values 

Intrinsic  isessyres  x  SAI 
good  Coping  veafurct 


'i4 


SAI 

TASK 

37 

ACHIEVEMENi 

3S 

AUTKORITY 

39 

AGCKESSION 

XNTrKPrRSONAL 

40 

REIATIOKS 

41 

ANXIETY 

TOTAL 

42 

SAI  SCORE 

OCC  V\L. 
ALTRUIST 

10  u" 


15 


Id 


17 


19 


ore.  Wl.. 
!0   ]J* 


OCC.  VAL. 


20 


21 


27 


OCC.  VAL. 


14 


eCC.  '  -L.      PC".  VAL.  OCC.   

MANAGcr''  M    SriF-^^ATlS     INTTL.  STl?!  CfiE^TIVTTY 
10 


10 


10 


14 


pre.  VAL. 
VARIETY 


10 


14 


14 


29 


jrpTAL 
iNrRINSIC 


-.14 

-.20 

i 

— i 

-.20 

n 

.16 

1 

-i  ^  

.15 

.16 

 1 

1           -.14  1 

.27 

14 

-816- 


Thi'  Oct up»it !nn,il  V/ilUi     InirliiHlc  m"mi*irf«  will  hn 

mK'ttlvfiv  r*lnt.<J  wlih  Vliwd  «f  M  f i*  Active  Vi  mumHc  ifB  oiinres 


VANlAhUS 


Irit  ri  iihIc  in*  n  ixttt'it  * 
Vlowj  oi  I J  Active 


15 


16 


19 


70 


77 


29 


ALTKJILM 


V^l 

14  14 

LXU5  or 

43 

oocntoL 

ACAOCNXC 

44 

LOCUS  Of  corr. 

ACTICN  - 

45 

INACTION 

imr.DIATC  - 

46 

DELAYED 

RATE  OF 

47 

ACTION 

imiNsic  - 

46 

EXTRIKSIC 

TASK  ACH.  - 

49 

IR 

COKPETITIOB  - 

50 

CO-OPERATION 

-.14 

IK  DEPENDENT  - 

51 

ISTERDlPENDENT 

-.18 

EAXNKD  STATUS  - 

52 

BESTOWED  STATUS 

.  15 

CCKFRONT  - 

53 

AVOID 

SELF-DflTl. 

54 

OTHER  INITI. 

-.17 

SELF  SOLVER  - 

55 

OTHER  SOLVER 

-.14 

SELF-JOINT 

56 

IMPLEKZNTATION 

-.15 

INSTRITMENT  - 

58 

fAKTASY 

CC^T,/KXPR£SS 

59 

rVITY  ACCEPT. 

ACT.  PASS. 

60 

tJNDER  STRESS 

POS./NEG. 

61 

SELt -CONTROL 

virv  CF 

62 

LIFE 

TOTAL 

63 

SGORE 

(XT .  VAI.., 


(>fr  'Al  ._  rxr^  VAJ^  JXi^^vAi  •  _  -  VAl ._  f^^-.  VAI 
m.At.i  ^.M'  Vni>-  Vfis   in'tk!..stim  (.kPAi  ivuy  vahikty 

14  14  14  14    _  _ 


14 


.19 


.16 


.17 


.29 


.18 


.15 


17 


.14 


.16 


.16 


.17 


.26 


-.14 


J>f_C .  VAL.. 
fNTHlNSlC 
14 


.14 


.21 


HYPOTHESIS  53:    Tbe  Occupational  Values  Intrinalc  ncaauraa  will  ba  pofltlvaly 
ralated  with  the  Scoty  Total  Poaltiva  Affact  mcaaura  and  tha 
Sentence  Total  Poaltive  meaauraa. 


mSTRl^CEMTS ;    Occupatiot^al  Valuaa  aM 
Story  Complatloo 
Occupational  Valuaa 
Intrinsic  H:*asur«a  x  Total 
Story  and  Total  Santanca 
Poaltive  Affact  aaaattraa 


VARIABLES : 


14 


OCC.  VAI. 


10 


TOTAL  STORY 

229 

POS.  AFFECT 

HI 

TOTAL  SENT. 

lie 

A  J.  AFFECT 

15 


OCC.  VAL. 
ESTHETICS 
10    ,  14 


16 


OCC.  VAL.. 


10 


14 


17 

OCC. 

man\gz':^nt 

10 

14 

-.18 

19 


20 


21 


27 


29 


OCC. 

VAL_^ 

OCC. 

VAL. 

OCC. 

VAL. 

Td'AL 

IKTEL.STIM 

CREATIVITY 

VARIETY 

INTRINSIC 

10 

14 

10 

14 

10 

14 

10 

14 

-.18 

HYPOTHESIS  54:  The  Occi'pational  Value*  Intrinsic  mojaurcs  will  bo  negatively 
related  with  Sentence  Total  Hojitilc  md  Depressive  Affect  and 
with  the  Stcij  Completion  tot^il  Negative  Affect. 


raSTRl'>OTS : 


VARIABLES ; 


Occupational  Valuea  and 
Sentence  Completion  and 
Story  Complatlon 
Occupational  Valuaa 
Intrinsic  mcaaurea  x 
Sentence  Total  Hostile  and 
Total  Dcprcaiiva  Affact 
and  Total  Story  negative 
Affect 


SEHTKKCE 

TOTAI 
113  lK>in..E 

TOTNL 
IK  DFr!^r?<tVE 

TlTTM.  .Ti^RY 
:J,)    N*"*    » iVK  Al>*. 


14 

OCC. 

VA-  . 

Al.TRl'ISM 

10  1. 

-.18 

15 

It) 

*VC. 

\  ^!  . 

\AI.. 

KTIIFTICS 

INIM  1>. 

10 

10 

li- 

_?_0_ 

      ^T.  VA!..    _(y_r.  VAL.    _«;i_:^VAK     _i>'C.  VAU      tXC,  VAL. 

iNiMi>.'"  Hvwi.r'iM    svil-VsAns  iNnT.JiriM  ^KrAi  ivirs    _va.kjtiV_  iNfKiMi.r 


17 

HUA(.r'lNl 

VA!.. 

<;Aris 

u 

-.16 

21 


77 


29 


14 


in 


14 


STAr.E  in 


IfYJ'OnK'lS  S5'.    Tht  Ottiip.it i«'nal  Vnlu'i  Krirlnnit  mcihurei  w!H  b« 
n'fc'^tlV'O/  n  loiid  w!rh  iltt-  '.mtanLC  and  Srury  Totil 
Coping  dJRHrnilon  mi'iirfurr^ . 


VAKIABI.KS: 


fk riipaClonal  V«luca, 
b*  nL  ncif  und  Story 

Occupat lunal  Valuca 
Ertrlnsic  mcanurea  X 
Stntrncc  and  Story  Total 
Coping  neaaurca 


18 


77 


23 


7U 


25 


?6 


?8 


OCC.  VAL. 
SUCCESS 


OCC.  VAl.. 

sccrr'iTV 


ore.  VAL. 


STORY 

TOTAL 

219 

STANCE 

TOTAL 

220 

EKCACEI-ENT 

TOTAL 

221 

n,  IT  I  AT  ION 

TOTAL 

222 

AID/ADVICE 

TOTAL 

223 

SOLVER 

to:ai. 

22^ 

IHPLEhiENTATIOK 

TOTAL 

225 

OLTCOXE 

TOTAL  tVAL. 

226 

OF  OUTCOME 

TOTAL 

227 

CO?INC  EFP. 

TOTAL 

232 

ncSTRfVENTALITY 

Sr:T.  TOTAL 

1G8 

ATTITUDE 

TOTAL 

1C9 

STANCE 

TOra 

110 

ENC.  GEMENT 

TOTAL 

111 

AID/ADVICE 

TOIAl 

112 

COPING  EFF. 

10 


10 


14 


16 


10  14 


OCC.  VAl.. 

sui'P0i'::d. 


OCC.  VAL. 
ASSOCIATES 


30 


FOL.FATHKR 


OCC.  VAL. 
EXTRfTiSrC 


10 


14 


-.14 

-.15 

-.7\ 

.14 

-.22 

14 


.14 

.18 

.15 

.20 

.14 

.14 

.16 

HYPOTHESIS  36:    The  OccuDaLion.il  Values  Extrlnblc  nieasure  will  be  INSTRUMENTS:    Occupational  ValuCt 

negatively  related  with  the  SAl  tiood  Coping  measure.  and  SAI 

VARIABLES:  Occupational  Valuca 
Extrinsic  measure  x 
SAt  Cood  Coping 

18  2?  23  24   25  26  28   30  __ 

_QC_C..  _VA_^._      ore .     A'  .     "oCC.  VA\.      OCC.  \M.      OCC.  V.^  OCC.  VAL.      OCC.  VAL.    _C>CC.  VAL. 


succt'ss      s"crR:7\      pucstice    ecok.  ^rT.    s^-rroi-nj.   associaths  foi  .  father  _extrinsic 
sa:  good  cop.     lo     K      lo     K      lo  lo     . »     10     r*_    lo      u    _io.  ^  14     lo  14" 


37 

ME^SURiS 
TA5K  ACHIEVI. 

1 

t  ~ 

38 

AUniORITY 

-.16  -.14 

39 

ACC«lF.SSION 

-.14 

-.17 

-.16 

40 

IK7eRPI!iS0liAL 

reutioss 

-.17 

-.15 

-.16 

41 

ANXIETY 

42 

TOiAL 
SAI 
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STA'K  III 


HVPCrr.iESIS  5?:    Thf  Otcup<illtmfl1  Value*  fxtrlnnlc  ncMurei  will  bt-  neKitiv*ly 
relAUd  wllh  Bc  lvt  ntmture*  of  Vltwi  of  lit*. 


iJJSTRlfMEN  rS: 
VAKIAHI.ES: 


Occtip«lJon«l  Valutf  and 
VIiwM  of  l.lfc 

(>ccujw»iitir.«l  V«luci  Kxtrinilc 
tiK-OMiircH  X  View*  of  L!f* 
Active  Me««urc« 


18 


22 


23 


f/:C.  VAL. 
SUCCESS 


V^l 

LOCUS  OP 

43 

CONTROL 

ACADEMIC 

44 

LOCUS  Of  GOUT. 

ACTION  - 

45 

mACTior 

IltCDIATC  - 

4^ 

DELAYED 

KATC  OP 

47 

ACT!  ON 

48 

EXTRINSIC 

TASK  ACH.  - 

49 

IPR 

COMPETITION  - 

50 

CO-OPERATION 

INDEPDJDKNT  - 

51 

INTERDEPENDENT 

EAR>'ED  STATUS  * 

52 

SESTOWED  STATUS 

CONFRONT  - 

53 

AVOID 

SELF-tt'ITI. 

54 

JTHER  IKITI. 

SELF  SOLVER  - 

55 

OTHER  SOLVER 

SELF-JOIXT 

56 

IMFLEHEKTATION 

DlST'i'MEMT  - 

58 

PAHTASY 

COKT.  /EXPRESS- 

59 

IVITY  &  ACCEPT, 

ACT. /PASS. 

60 

UNDER  STRESS 

POS./HEG. 

61 

SElf-CCKCEPT 

VIDT  OF 

o2 

LIFE 

TCTAl 

63 

SCOBZ 

14 


OCC.  VAL. 
SECURITY- 
14 


pr.C.  VAL. 
P?-ESTlCg_ 


14 


19 


.15 


-.22 


-.20 


.15 


-.16 


.22 


.17 


-.25 


.19 


.26 


-.16 


-.14 


-.21 


-.14 


-.14 


.17 


-.14 


HYPOTHESIS  58-    The  Occupational  Valuca  Excrlnsic  cwaaurca  will  be  negftlvcly 
relarei  with  tlie  Story  Total  Positive  Affect  weaaurc  and  th« 
Sentence  Total  Positive  Affect  oeature. 


IKSTRl'MENTS :    Occupational  Valuea,  Sto'Y  md 
Sentence  Completion 

VARIABLES:  Occupational  Valuca  ExCrlr.alc 
meaciires  x  Story  ««d  Sentence 
Total  Positive  Affect 


18 


OCX,  y/x^ 


25 


ZCCN. 


229 


116 


STORY  TOTAL 
POS.  AFFECT 
SENTENCE  TOTAL 
pOS»  AFFECT 


10 


14 


J.  ItSOi^Dj, 
''O  14 


*.14 


2fe 


OCC.  VAL.      OCC.  VAL^ 
AbSOCI.XTES    rOl..  FATHER 
10        14        10  14 


50 


OCC.  VAki. 
EVTRIXSIC 
10  14 


HYPOTUESIS  59:    The  Occupational  Valuca  Extrinsic  wcajiures  will  be 
positively  related  with  Sentence  CiMnplctlcn  To:jI 
Hc»»tilc  and  Total  repressive  Affe«t  jucflaurea  arJ  the 
Storv  Completion  Total  Ncgatfve  Affect. 


V\KlAHLuS: 


Ooctjfatlonal  Vul"**  and 
Sonii-nctf  Ct'npl»?tl«^n 
•X'C  up.it  ion.il  Valueji  Extrlnaic  k 
Si-ntiMic^-  Tv't<il  Hostile  and 
T.-tfll  Dv'prcjiaiv*' 


OCC.  VAL^ 


10 


U 


TOTAL 
m  HOJTll-i 
tOTAU 

l;4  T>F.»TJKSS1VR 

2i0   NE^-AaVE  At-FiCi  f_ 


27 


SICTHITV 


10 


14 


21 


^  J  4. 

2^ 


a". 

.•g    10  

lu'     iT  Til 


I  JAI  Y  TAjM 

(Jit.jo/itl  n.n  ct..t}         ..iHl  ! 'Jo*,  wit  »)  Ai.plr«ttnn 

will         ni,;nl1/.  ly  r'  1  .H « -J  With  tlu-  'it.My  T«t«i 


HM(  A  .i  <  nid'i  I  At  M»:,'. 


?20 


?2] 


222 


OCC.  INT. 

OCCUPATIONAL 
31*  ASPIRATION 

OCCUPATIONAL 
32*  KXPECTATia* 

EDUCATIONAL 
36*  ASPIRATION 


 JfYTM   1  ffTSl  

n.I  '  lATifJN  AIdTaWICE 
lO        14  10 


-.17 

.16 

-.15 

273 


274 
10  14 


VAKIAUI.KS: 
22S 


<k <  Mprti  J liii/i  J    Inii  n  Hi  ]ttv«rit«iry 

nun  St  *i  ry  (  .  m  pU  f  1  »in 

(Kciipnr  li.tinl   I- •  ti(  I  t  <it  1  <  I)  jit.«J 
f" UtK ni  1  iiiin!  AM|tlrtiI<'n  k  Stwry 


J2b_ 
HJTAI 


(nnrOMf:  KVAL-OlTfC. 


277 


.  717  

__|<riAi._ 


-.17 

.16 

HYPOTHESIS  61:    The  status  level  raea«5urf5  of  Occupational  Aspiration, 
Occupational  E/pectdtion,  and  Educational  Aspiration 
will  be  negatively  related  with  the  Sentence  Total 
Coping  Difltenalons  oeasurea. 


WSTRUMENTS:    Occupational  Interest  inventory 
an^  Story  Completion 

VARIABLES:        Occupational  Aspiration,  Ex- 
pectation, and  Educational 
Aspiration  x  Sentence  Total 
Coping  Difoension  meaaures 


XCL'P>TICKAL 
31*  ASPIRATION 

OCCV?AT[ONAL 
32*  EXPECTATICf; 

^  lDUCATION'AL 
36  ASPUATIOK 


TOTAL 
ATTITUDE 


109 


STANCE 


1 

h,17 

-.21 

-.18 

.15 

i  

110 


TOTAL 
r,ACF.f<F.NT 


10 


14 


111 


TOTAL 


112 


COP.  £FP> 


10 

14 

10 

14 

-.14 

-.16 

-.15 

-.16 

-.17 

-.21 

*Retn€«b<r  that  theae  Variables  are  rcvcraed.  Thua, 
any  correlatiors  Involving  these  Variablea,  If 
poaitive  are  actually  nagatlve  correlationa  and.  If 
n.-gative,  are  actually  positive  correlations.  That 
IS,  the  lower  the  nunibar  the  higher  tha  aaplratloa 
or  expectation  level  and  vice  vera*. 


KYPOTHCSIS  62;    The  status  level  neasures  of  Occupational  Aspiration, 

Occupational  Expectation,  and  tducatlonal  Aspiration  will 
be  negatively  related  with  the  SAI  Good  Coping  measures. 


INSTRUMENTS : 


VARIABLES: 


Occupational  Interest  Inventory 
and  SAI 

Occupational  Aspiration, 
Occupatinnal  Expectation,  and 
Educational  Aspiration  x  SAI 
Good  Coping  neasures. 


OCCLTATIC^AL 
31*  ASPIRATION 

0CClPATIO!sAL 
32*  EXPECTATION 

EDUCATIONS 
36"  ASPIRATION 


37 


SAI 


TASK  ACH. 

10  14 


38 


39 


40 


SAI 


SAI 


AlTHORilY  AGGRESSION 


-.20 

-.16 

-.16 

41 


AN'XIETY_ 


10 


14 


42 


TOT.  SCORE 
10  14_ 


*8eiteiDber  that  these  Variables  are  reversed. 

Thus,  any  correlations  involving  these 
Variables,  if  positive  are  actually 
negative  correlations  and.  If  negative, 
are  actually  positive  correlations.  That 
is,  the  lower  the  number  the  higher  the 
aspiration  or  expeci-ation  level  and  vice 
versa. 


-820- 


OrcunALr'nnl  I /pt'Ct oi  1  on,  und  f  Mention/it  A»plr«tfon 
win  111'  m^uH'/t^y  riUtfl  with  ttii*  «ctlvt  rc«poniic 

mL'9hUTtB  of   tU*:  VJiVH  of  Lift. 


iNsrmmjiTS; 

VAFIAHI  RS: 


()<  riipfitl.tniil  Inte  rcut  Inventory 
mtl  Vlcwn  i/f  I  lf« 
{k(upntlwri/il  Afiplntlon, 
ftff  i.|»«t  It'Hiil  hKpi'ttill'W,  ani 
LJiiCfii  J<in«)  Aiiplr«tli#n  % 
Vifwfl  of  Lift 


31  < 


32* 


OCC.ASP. 


36* 


ED.  ASP. 


LOCUS  or 

43 

CGNTXOL 

ACADEMIC 

44 

LOCUS  OF  conr. 

ACTION  - 

45 

INACTION 

IMMEDIATE  * 

46 

DELAYED 

RATE  or 

47 

ACTION 

INTRIKSIC  • 

48 

EXTRINSIC 

TASK  ACH.  - 

49 

IPR 

COHPETITIGK  - 

30 

CO-OPER/.TION 

INDEPENDENT  - 

yi 

INTERDEPENDENT 

EARNED  STATUS  - 

52 

BESTOUED  STATUS 

CONFSCIIT  - 

53 

AVOID 

SEIF-INITI. 

54 

oran  niiTi. 

SELF  SOLVE?  - 

35 

OTHER  SOLVER 

SELF-JOINT 

56 

IHFLEMDITATIOII 

INSTRUJCNT  - 

58 

FANTASY 

CONT. /EXPRESS- 

59 

IVITY  &  ACCEPT. 

ACi./PASS. 

60 

UNDER  STRESS 

POS./NEG. 

61 

SELF-CCKCEFT 

VIEW  OF 

62 

LIFE 

TOTAL 

63 

SCORE 

14 


-.16 


14 


14 


.16 


-.15 


.13 


-.16 


-.21 


-.14 


.16 


.18 


-.14 


-.18 


.19 


*RMiembcr  that  thete  Vtritblet  trc  reverttd.  Thut, 
tny  correlation!  involving  these  Vtritblei,  If 
potitive  tre  tctutlly  negative  correlttloot  «oJ,  if 
negative,  tre  actutlly  positive  correlttiotit .  Thtt 
it,  the  lower  the  number  the  higher  the  tipirttlon 
or  expectttion  level  tnd  viCt  vert«. 


-.17 


^POnSSIS  64:    The  st£tus  level  laetsuret  of  Occupttiontl  Atpirttioa, 
OccupationtI  Expectation,  tnd  Educational  Atpirttion 
will  be  negatively  reltted  witp  the  Story  Completion 
Total  Positive  Affect  aeasure  and  the  Sentence  CoetpletioA 
Totti  Positive  Affect  atttsuret. 


INSTRUHENTS:    Occupttiontl  Interett*  Invtntorf, 
Story  tnd  Sentence  Coapletlon 

VARIABLES:       Occupational  Aapiration, 
Occupationcl  Lxtiectatlon, 
Educational  Atpirttion  X  Tottl 
Story  tnd  Sentence  Potitive 
Affect  Mature* 


OCCUPATIONAL 
31  *  ASPIRATION 

Oca<FAT;ORAL 
32*  EXPECTATION 

EDUCATIONAL 
36*  ASPIRATION 


9 

iTO^.Y 

T(>T. 

POS.AFF. 

iO 

14 

.18 

14 


*Rc»tiiber  thtt  thett  VariabUa  are  ravcraad.  Thua, 
Miy  eorrelaf i<tna  involving  th\*ae  Variablaa,  if 
poaftivt  trc  nr tually  ntyt'^vt  Ct'trclttiont  and,  if 
n«gttlve,  arc  tctutlly  potitivt  corralatlttna.  That 
ia»  the  lower  the  nwaber  the  higher  the  aapl ratio* 
or  expectaticm  level  end  vice  v^raa. 


HYPOTHESIS  65:    The  «tatua  level  measures  of  Occupational  .Wptratlon, 

Occulta  t  ion  a  1  Expectation,  ond  l\*ucati<>nai  Aitpirat  ion  wi )  1 
btf  foslcivciv  related  with  the  ^t-ntenc*  C\*npUtii»n  Total 
Hostile  and  iVfrcx^ivc  Afti'tt  ri'aMirL'«*  mtd  the  $t%>ry 
Completion  Tt>t«l  Kt.')i^tfve  Aficct  Measure. 


IKSTRl'NENTS :  Occ<ip{it tonal  Intereat  Inventory 
VARIABLES:        Occupatit^nal  Aspiration, 

Occiip.itit<n.'*l  Expectation,  ent} 
Eilucattonsl  Aapiratit^n  it 
Si<nti-nci>  Tt'tal  Ht'StlU  and  Toitl 
DO|trcaalve  Affect  «ea*iurea  and 
Total  Story  hcnalive  At  feet 


orniPATUlNAI. 

32  •  FSn  CTATIi^v 
1  m'l'ATU^Al 
^***  AM*'tliAI  tt'N 


 TjyAt^ 

to 





IrOTAL 


♦Rcwewber  thilt  these  V«i  .rtblfS  «rr  reversed.  Thua, 
mns  e*'ri»'Utlont;  involvinr.  O^*'***  \*«rlrthle^,  t( 
p«-9iitivc  nrv  iictuallv  ne»Mii*'»'  ftr.'lrtl  i.^n*  and,  if 
nemiiivi',         netu^illv  p4«»<ltU»'  t  ."-i  il  At  Ions.  That 
K.  tt'i*  1.n»vt  thi«  imwlM  r  Jhi'  siipfr.itU>n 

or  I'Kfit  ctiti  it'll  Ivvel         vit»'  v»'t*a. 


r,U',V.  bo      i>„r.   ^i't)        ,      lf5vi'  f.  ill.  ..-.lilpH  iMtw,  ,ft  fl..  Inirln.li 


ACHIEVt'^.'KT 

HATH 

ACiiiKVEKKuT 

3 

KEA&JNC 

4 

C.P.A. 

ftlUI 

5 

TASK  ACHIEVE. 

.16 

ns 

6 

Aimionm 

ns 

7 

IPK 

14 

SRS 

8 

7KPl£>CMATI(fi 

3RS 

9 

SELF-ASSERTION 

-.18 

BRS 

10 

INITIATIOS 

19 

3RS 

i: 

SOLVER 

.20 

BRS 

12 

AGGRESSION 

SRS 

13 

ANXIETY 

_r,   ;^  


Av  >tS»  viMn.  i.t  hhS 
VAHJAfllRS-        /^  c  .p,n  lun.iJ  iHirlftfttc 
V«liM-»  »  (ritcrirm 

27  ?9 


f-'  ■ 



.21 

.17 

.15 

-.?0 

-.19 

-.17 

-.18 

n<      )<■      10      1 4 


-.16 

to        14      JO  14 


.24 

.  17 

.18 

.14 

HVPOTHESIS  67:    There  viil  be  negative  relationships  between  the  Extrlnalc 
Occupational  Values  and  the  criterion  neasurea. 


OCC.  VAL.  


23 


oc: 


ACHIEVEKENT 

2  MATH 
ACHIEVEMENT 

3  XEADI^IC 
ACHIEVEMEKT 

4  C.P.A. 
BRS 

5  TASK  ACHIEVE. 
SRS 

6  AUTHORITY 
SRS 

7  IPR 
SRS 

S  XMPLEMENTATICH 
SRS 

9  SELF-ASSERTIOK 
5HS 

10  INITIATIfl^ 
SRS 

11  SOLVEF 
3RS 

12  AGCRESSIOX 
BRS 

13  A^*XIETY 


1'. 


OCC.  VAL^ 


24 


-.15 

14 


-.15 

10 


_OCC.  VAL. 
10  1- 


26 


OCC.  VAL. 


28 


-.14 

-.20 

-.26 

-.14 

-.15 

-.18 

OCC.  VAL.      OCC.  VAL.      OCC.  VAU 
j:">S_OClATES    rPL-FATHER  EXTRIWSIC 
10        14        10       14        10  14 


nSTRUMOrrS:    Occjp«tional  Valuec, 

Achtevenent,  BRS 
VARIABLES:       Occupational  Extrinalc 

Values  X  Criterion  seaMrea 


30 


.15 

.14 

.15 

.14 

-.;8 

HYPOT'jIESlS  68:  7hi?re  will  be  ncgotive  relationships  heiweon  the  status  levela  o( 
Occupational  Aspiration.  Occupational  Expectation,  and  Educational 
Aspiration  and  the  criterion  measures. 


31* 


32* 


VAL. 

OCC. 

VAL. 

VAL. 

OCC 

A5?. 

<XT. 

El\ 

ASP. 

IC 

U 

l.> 

10 

14 

AGIin'EHEKT 

2 

MATH 

L.23 

-.10 

-.32 

AChin-EHOCT 

3 

READING 

2(.> 

-.iO 

'.^^ 

-.49 

-.36 

-.43 

AaaE\'E>OT 

4 

»'.P.A. 

1« 

-.16 

-.37 

-.32 

^RS 

5 

TASK  ACHIE\'E.  - 

7? 

-.:} 

-.14 

ns 

6 

AITIIORin" 

2^^ 

SRS 

7 

irt 

BRS 

A 

i*jni:.*r!«TAri<*i-. 

- 

-.r. 

9 

skif-a.^s5:kt:on 

- 

in 

1 

11 

NOSVIK 

I'L 

UK : 

1 

.V.I,.  .Hf.y 

1 

niSTRtWTS: 


VARIABLES; 


Occupational  Intereat 
Inventory  and  Achlcveaenc 
BRS 

Occupationjil  Aspiration, 
Occtip.ic  lonal  Expectation 
and  >Ldtic4tioral  Aspiration 
X  Crftfi'ion  «Kasurea 


*«Sra»e«i*rr  that  thrjir  V/irlal»1ra  are  rcvrr^rd.  Thua, 
«nv  CfirrelatliMts  InvtilvtnK  ch<-*e  V^rl/iMrs,  If 
pt'iitlvr  arc  aittuillv  rnx.M  tvr  corn  tiitl.nn  and,  if 
myiatlw,  are  rt^ttMlU  poaltlvi*  i. .«rrr I rtiLmM.  That 
i^t  th«-  l.wr  ttir  im.»}.,.rtlM'  hl.h.  i  iUv 
 "tpt'Ct^tit^i  U-Vfl  .m.l  vivf  vrrita. 


Aspiration 


VIA  1^  J  A      S  OK   S|(  ttnv  ANi  f^*"  M  L  A  I 


^f/POD'rSI**  69.    T».«  r«'  will  be  r.fKiiJv*  r.  i 1  nn«1i Jp»  SiHwecn  » he- 
Oc'.tittAt  I'/ftnl  Inlrfi'St  d!»crt  p»r,ty  ncor*  and  tbr 


34 


iiivinifry,  Att.l  i-vt  mtpl  lltS 
lii  «<(.  r<  pancy  x  Criterion 


10  u 


AaiiEVEMRrr 

2 

HATH 

3 

lEADfNC 

19 

ACHicvrycrr 

4 

CP. A. 

7h 

»s 

5 

TASK  ACHim. 

ms 

6 

AtrtHORITY 

BRS 

7 

in 

BRS 

8 

IMTLEMOITATION 

9 

BRS 

SELF-ASSERTl95^ 

SRS 

10 

INITIATICK 

BRS 

11 

SOLVER 

14 

BRS 

12 

ACCR£SSIGN 

BRS 

13 

ANXIETY 

cx.^  ii>r.. 
orx./A'>T 
10  u" 


-.17 

-.18 

-.27 

-.17 

-.21 

-.23 

HYPOTHESIS  70:    There  will  be  a  pociclvc  r«l»tlonihlp  between  the  SAI 
good  coping  aeeeurcs  «nd  th«  criterion  aeaeuree. 


n<STRU>£NTS:    SAI  end  A'^hlevewt  -  BK8 
VARIABLES :       SAI  Good  Coping  MMuree 
X  Criterion 


37 


3C 


39 


41 


42 


SAI 


TASK  ACH. 

10 

14 

2 

HATH 

.16 

3 

ACHIEVEMESiT 
READING 

4 

ACHI£VE»eiT 
C.P.A. 

.14 

S 

BRS 

TASK  ACHIEVE. 

.17 

5 

AUTH(»TTY 

.U 

7 

BRS 

IPR 

.16 

-.19 

8 

BRS 

IXTuEMENTATICK 

.17 

9 

BRS 

S£:J-ASS£RTICM 

-.34 

10 

3KS 

n;  IT  I  AT  ION 

.16 

11 

SRS 

SOLVER 

-.20 

12 

dKS 

AGGRESSION 

13 

BRS 

ANXIETY 

-.26 

-.33 

SAI 


10 


14 


-.16 

.17 

10  14 

.14 

-.19 

SAI 


.17 

.14 

SAI 


ANXIEIY 


10 


14 


.16 

10 


14 


.17 

-.14 

.13 

-.16 

FlO!  nr.  3 


STATE  III 


jr/I'OTllf.SiS  71:    T)»tr«  wHl  b«-  «  poalilvt-  rt  1  at  1 '>nMt.J p  bLtwc<-n  the  View*  of 


INMTI?!''^*NTS: 
VARlAHLiS: 


VIi'wi 
Viiwii 


of  IU«- 


AchI' vt'ment  HHS 
AcMcvctmnt  HKS 


49 

44 
45 
46 

47 
48 
49 
50 
51 
52 
53 
54 
55 
56 
58 
59 
60 
61 
o2 
63 


ArH_u/r.._ 


LOCUS  or 
Ac/.ucmc 

l/JCUS  Of  C»T.  _ 
ACTION  - 

niACTlGH  _ 
IJWEDIATE  - 
DELAYED  _ 

RATI  nr 

ACTION  _ 
TKTRIWSIC  - 
EXTRINSIC  _ 
TASK  ACH.  - 
IPR  _ 

competition  - 
co-operation 
e:depende:jt  - 
i::terdepcdoit  _ 

EAR^NED  STATUS 
BESTOWED  STATUS^ 
COiFRONT  - 
AVOID 

SELF- mm. 

OTHER  IKITI. 
SELF  SOLVER 
OTHER  SOLVER 
SELF-JOINT 
IMPLEyENTATtCU  ^ 
IKSTRUMENT  - 
FANTASY 
COKT. /EXPRESS- 
IVITY &  ACCEPT.^ 
ACT. /PASS. 
UNDER  STRESS 

pos./Kac. 

SELF-COHCETt 
VI£tf  OF 
LIFE 
TOTAL 
SCORE 


.20 


.18 


.17 


.22 


.17 


.23 


.16 


1 

4 

5 

 6^  

7  8 

9 

10 

11 

ATMIEyj" 
K FAD INC 

ACHIEVE. 

C.P.A. 

i'.RS 
TA^K  ACH 

  iiK'  

A5,fH. 

1MII.K. 

SFJI--ABT. 

INITI. 

hiil  VKK 

1^ 

14 

14 

14 

14  14 

14 

»4 

14 

1^     

-.14 

-.20 

1? 


Af/  Hi 
14 


 n  

_  P.KS 
_ANXJm 


-.15 


.21 


.14 


.20 


.16 


.18 


.18 


.16 


.15 


1/ 


.18 


.15 


.15 


.1» 


.14 


.15 


.25 


-.21 


HYPOTHESIS  72:    There  will  be  a  positive  relationship  between  the  criterion  iieMur«» 
and  the  Sentence  Completion  coping  ttyl*  variables  In  th«  different 
areas  of  behavior. 


mSTRLTDTTS:    Sentence  Couplet  ion- Achievement 
IRS 

VARIABLES:       Stance  x  Criterion  neaaurea 


TOO 


83 


STLNCE 
ACCRISSIpy 
10  14 


ACHIEVEMENT 

2 

MATH 

ACHI5:VEM£NT 

3 

i;£ADINC 

ACrilEVEMDiT 

4 

C.P.A. 

6RS 

5 

TASK  ACH. 

BRS 

6 

AUTHORITY 

BRS 

7 

IPR 

BRS 

8 

lMPLE>CNTATiaJ 

FRS 

9 

SELF-ASSrRTlOS 

fit^S 

10 

INITIATION 

5RS 

11 

50LVER 

12 

AvXRESSION 

li 

ASXtETir 

-.16 

STAKrn  _ 

AlT.^ORTTY 
10  14_ 


.14 

92 


74 


65 


STANCE  _ 
AXXIETY 


IPR 


10 


14 


10 


14 


STAKCE 
TASK  ACH^ 
10  14 


14 

.18 

Ah 

.16 

109 


STANCE 
TOTAL 


.14 

.17 

.14 

4^ 

.12 

-824- 


F I  CUKE  3 


HYPOTHrSiS  73.    ThtTC  will  bf  •  pobitlvi*  rtlat lonNlilp  hetvt-.  n  th<»  crlurlon  ro' iiiurci 
and  irte  Ic-ottnct  C'iwpleluiO  coplnK  »tyU  varlahlci  in  thi-  dlfi«  rent 
•rcaa  of  bchsviur. 


tNSTRlfl*.NTS- 


VARIABLES: 


Sinlfnc"  Omplt^titm, 
Kn^ttKvmcnt  x  Criterion 


101 


S4 


93 


75 


66 


110 


10 


7 

mTH 

ACHIEVEICOT 

3 

UAOING 

ACVXEVCMENT 

4 

C.?.A. 

NtS 

S 

lA&K  achieve; 

BRS 

6 

AUTHORITY 

BUS 

7 

IPR 

BRS 

8 

iMFLEMENTATION 

BRS 

9 

SELF-ASSERTION 

BRS 

10 

INtTIATIGM 

BRS 

XI 

SOLVER 

BRS 

12 

ACGR£SSiai 

BRS 

13 

ahxiet: 

10  u 


BW^Af^KJffliT 
ANXIETY 


10 


14 


CTr.Ac^^c»T  nxACEj^fr  ENCV,p.MKyi 

 IFH   TASK  ACH^  TgiAL 

10   14  10 


10 


14 


.14 

.IS 

.27 

.16 

.1$ 

.15 

.14 

\ 

1 

14 


.14 

HYPOTHESIS  74:    There  will  be  a  positive  reI«tlon«blp  between  che  criterion  nc«eurc« 

and  che  Sentence  Coapletlon  coping  style  variables  In  the  dl££«rent  «rts< 
of  behavior. 


INSTRUtCNTS: 


VARIABLES : 


Sentence  CoapUtlOM^ 
Achlcveaent'Btf 
Ald/Advlcc  s 
Criterion  mmovm 


67 


Aip/Auy_ici 

TASK  ACri. 


Ill 


AID/AW  ICI 
TOTAL 


ACHI£VE>OT 

MATH 

ACHIEVEMEMT 

3 

READDiC 

ACHI£Vc)QIT 

4 

C.?.A. 

BRS 

5 

TASK  ACHIEVE* 

BRS 

6 

AirrHOiiOT 

3RS 

7 

IPR 

8 

TKPLEMEKTATIOH 

&RS 

9 

SELF-ASSERTION 

BRS 

10 

INITIATIOt: 

BRS 

U 

SOLVER 

12 

ACCRISSICN 

BRS 

13 

AMXIEIY 

-.17 

.16 

-.17  .18 

.15 

.19 

.25 

.15 

.15 

.14 

-825- 


"ihi  rc  wlil  be  d  pohJtJV«   Cf}  ntionn\i1jp  Ix-Lwim  the  cr!t*rlon  n»t -ifnin-n  ord  tlir 
S».nt<ntt  Ciimpli  :.ic»n  copJf.,.  tLy]<i  v,tflith\i»  in  the  different  »rv*.tt  of  tx'wivlor. 


STACK  n  I 

iNSTRlW^jTS- 


^•'•ntcnci-  r«finp1  <  lion, 

CupfnK  Effect Ivenes*, 
Achle'Vtmcnt 


10? 


^6 


95 


77 


6S 


coy,  rrf. 


10 


ACHIEVEMENT 
HATH 

ACHIZVE>CNT 
READING 
ACHIEVE  rCNT 
C.P.A. 
BRS 

TASK  ACH. 
BRS 

ALTHC3RITY 
BRS 
IFR 
BRS 

ihflehe::tatxok 

BRS 

SELr-ASS£gTia: 

BRS 

10  IlilTIATIGN 
BRS 

11  SOLVER 

12  ACCRCSSION 
BRS 

1 3  ANXIETY 


.20 

.14 

.16 

fo  14 


.16 

rop.  i ;  F. 
AHXHi-y 
lo  14 


.16 

.19 

.15 

-.15 

COP.  FhK. 
IPH 


_roi'.  git. 
TA'.K  Ani. 


11? 


.16 

.17 

.14 

.16 

.17 

10 


.14 

COP,  gyp. 

TOTAT. 


10 


14 


.22 

.18 

.16 

.14 

HYPOTHESIS  76:    There  will  D£  a  positive  relationship  between  the  Sentence 
Completion  Attitude  raeabures  and  the  criterion  measures. 


IKSTRUMENTS: 


VARIABLES: 


Sentence  Conpletlon, 
^chieveaent'BRS 
Attitude  X  Criterion 
■easurcft 


82 


91 


73 


64 


108 


ATTITUDE 


ArriTrr^^     attitide     attitlde  attitude 


ALTnORITY  A-'.'XlEri' 


IPR 


TASK  ACH. 


10 


14 


IC 


14 


10 


14 


10 


14 


TOTAL 


10 


14 


achievexeht 

2  HVVH 

ACUIEVEYCNT 

3  READTNC 

-.19 

ACHIEVEMENT 
4  C.P.A. 

-.19  -.14 

BBS 

5    TASK  ACH. 

.15 

BRS 

6  AITKORITY 

BRS 
7  IPR 

ZRS 

8  IMPLEMtSTATION 

.17 

BRS 

9  SELF-ASSERTIOK 

,14 



-.20 

-.17 

BRS 

10  INITIATION 

.17 

bRS 
11  SOLVER 

1    , 

-.14  -.19 

-.14 

-.15 

BRS 

12  ACCRESSION 

•.14 

BRS 
13  ANXIETY 

-.16 

-.15 

-.14 

-.18 

-826- 


HYPCniKSlS  77:    ThiTc-  will  f>'  a  poiltl/*-  rei  aMunhltl  p  bi  tw<  (  n  Che  Sinicnct- 

Cwnpl.tlon  positive  offtct  viirlfll»lei»  and  the  criterion  me»»urc». 


IN'lTRIJMKNl  S : 
VARlAbLi-S. 


S(  nil  lu  (. 
Ac»ih  v«  nK 
Si  .itt  net* 
X  Crltcr 


Ci>n>pli  t  Ion, 
•nl'hK'; 

r(»Hltlvc  Affect 
[on  avjaurea 


107 


Vtr>.  ATT. 
10    .  14 


ACHICVEMEirr 

2 

HAH! 

ACHieVEtCHT 

3 

READING 

ACHIEVEMENT 

4 

C.P.A. 

BRS 

5 

TASK  ACH. 

6 

AUTHOKITV 

fiRS 

7 

3RS 

8 

IMPLEMEVTATIOH 

BRS 

9 

SELF-A^SEKTION 

BUS 

10 

miTZATION 

BRS 

11 

SOLVER 

BRS 

12 

AGCRESSIGN 

BRS 

13 

ANXIETY 

90 


90 


SI 


7? 


116 


POS.  AFF. 
AW/TETY 


10 


10 


14 


-.15 

-.14 

.29 

POS.  AFF. 


10 


.19 


.21 


.17 


.19 


.16 


TASK  AMI.. 
10    ,  I4_ 


POS.  AFP. 


14 


.15 

.15 

HYPOTHESIS  There  vlll  oe  a  negative  relationship  between  the  Sentence  C<»pletlon 

hostile  and  Depressive  Affect  variables  and  the  criterion  aeaauraa. 


INSTRUMENTS : 
VARIABLES: 


Sentence  Coopletloa, 
Achievement 
Sentence  Hostile  end 
Depressive  Af facts  x 
Achicvcasfft 


ACHIEVE. 
MATH 


10 


14 


ACHIEVE. 
HEADING 
10 


ACHIEVg. 
C.P.A. 


10 


14 


HOSTILE 

104 

ACCRESSZOM 

DEPRESSIVE 

105 

AGGRESS lOH 

HOSTILT 

87 

AimiORIlY 

DEPRESSIVE 

88 

AUT.lORlTY 

HOSTILE 

96 

ANXIETY 

DEPRESSIVE 

97 

iWXIETY 

HOSTILE 

78 

I  PR 

i-.l4 

DEPRESSIVE 

79 

IPK 

HOSTILE 

69 

TASK  ACHIEVE. 

DEPRESSIVE 

70 

TASK  ACHIEVE, 

TOTAL 

113 

HOSTILE 

-.14 

TOTAL 

114 

DEPRESS  IVS 

-827- 


SS,',  onii  '.r*  7ci' 


Tl..  r«   wi::         .   n.  ,  .Hv.'  -t  Int  l(»n«Jiip  b.  twn  n  'n  tit  .  n' i-  C'4i,f»l  t  t  ion 


J  NMKMMf?»'l^t'  *;ir»lfncc  (  i«mf»lt'l  l'»n  -  HRS 
VAKlAlilK*;-        s*nt*nc<-  Ihwillt-  un6 

piprtsj.tvt  Afttct  X  HHS 


12 


HOSTILE 

ACCPrSSIflN 

DKFKESSIve 

105 

WISTILE 

67 

WrPBF.SSlVE 

8a 

AUTHORITY 

HOSTILE 

ANXIETY 

DETOKSSIVE 

97 

aj;xiety 

HOSTILE 

78 

I  PR 

DEPRESS IVE 

79 

I  PR 

HOSTILE 

69 

TASK  ACH. 

DEPRESSIVE 

70 

TASK  ACH. 

TOTAL 

113 

HOSTILE 

TOTAL 

114 

DEPRESSIVE 

J  I,         IU_       10    ^  _K* 


-.17 

-.16 

1<» 


16 

 hi<s  


-.14 

10  14 


lU  K 


.16 

.14 

-.14 

-.14 

lb  I'l 


-.20 

 I'J^s  

10  14' 


-.14 

-.15 

-.14 

10 


.14 

HYPOTHESIS  79:    There  will  be  a  positive  relationship  between  the  criterion 
measures  and  the  Story  Completion  coping  «tyle  dlmentiont. 


INSTRlJMENTS :    Story  Cowpletioo, 
Achievement -BRS 

VARIABLES:       Stance  k  Criterion 
oeaaures 


I4S 


163 


191 


135 


Story  i 


ACGRESSIOK      AijTHOBITTf  ANXIETY 


Story  4         Story  6         St^^ry  2 


JL2L 


205 


219 


AG'IEVE>CST 

2 

MATH 

ACHIEVE  lEXT 

3 

READING 

ACHIEVEMENT 

4 

C.P.A. 

BRS 

3 

TASK  ACH. 

BRS 

6 

ALTHORITY 

BRS 

7 

1?R 

8 

TMPLE>at2iTATI0S 

BRS 

9 

sE:.r-Absr^Tios 

BRS 

10 

IMTIATlCt* 

BRS 

11 

SOLVER 

BRS 

12 

ACCRESSIOS 

BRS 

13 

ANXIETY 

1 

-.16 

-.18  -.14 

— 1 

 ! 

-.17 

-.19  -.17 

.14   1  -.26 

-.17 

Ll5  -.2 

i  -.14 

^-.17  -.20 

■ 

S . 20  -.15 

} 

\ 

ANXIETY 


10  14 

-.17 

-.14 

-.17 

■..:5 

-.30 

.15 

I  PR 


-.15 

Sg^ry  1 


FA 


10 


-.14 

-.15 

14 


Story  7 
NA-TA 


10 


14 


.16 

-.16 

STANCE 
TOTAL 


10 


-.20 

-.17 

-.17 

-.16 

-.22 

-828- 


liAlV  TAKi  I ' 

M/i'OTlli'SlS  Mi:    Hurt  will  bt-  n  pusltfv*    r.  I  m  1  ininti  I  p  l>*'iw»«n  On 
nnd  the  St •>!*>•  '«.fii,ii«  U.mi  «  pliu;  «tyif  dlnvcn»il<itm 


It  A'  t  (  nuiO'I  A)  ttf.'^ 


VAKlAh)  i:  ** 


All. J.  /«in.  fil-HKS 

i  iH'/i^  t*tm  nl  X 

CrI  H  rJon  masurci 


17K 


MmiEVEmiT 

2 

MATH 

ACHIEVEMENT 

3 

READING 

ACHIEVEMSriT 

4 

CP. A. 

BRS 

5 

TASK  ACH. 

Bits 

6 

AirrHORITT 

BUS 

7 

IPR 

Bits 

IMPUeWNTATlON 

BUS 

SELr*ASSERTlCir 

BP3 

IKITUTIOF 

BUS 

11 

SOLVER 

BK5 

12 

AGGRESSION 

US 

13 

ANXIETY 

Si  <f 
10 

r/  1 
14 

-.24 

.14 

Vj^  

AI.XIKIY 


i»'r 


1?? 

'.Lury  1 


10  14 

-.15 

-.15 

-.15 

-.17 

-49 

•  17 

.14 

•.17 

1  . 

.  14 

-.16 

-.21 

-.14 

-.24 

14 


NA  -  fA 
10  14 


KNf~Af  t^Hi-NT 
•jUfAl. 


-.10 

-.26 

-.15 

.15 

-.25 

-.15 

-.16 

'.15 

-.17 

.14 

-.14 

-.15 

-.25 

-.15 

-.14 

-.14 

HVPOTHESIS  81:    There  will  be  a  posldve  rel*tion»nlp  between  the  criterion 
tieesures  and  the  Story  Crcpletlon  coping  style  dimensions. 


mSTRUHENTS;    Story  Completion, 
Achleveoient-BKS 

VARIABLES:       Initiation  x 

Criterion  acssures 


151 


179 


165 


193 


137 


123 


207 


221 


AccR£s:ioy 


10 


14 


ACilEVEMEKT 

MATH 

ACHIEVEMEKT 

3 

READING 

ACHIEVE>OT 

4 

G.P.A. 

sts 

5 

TASK  ACH. 

BUS 

6 

AUTHORITY 

BIS 

7 

ire 

BBS 

8 

IMFLEllQirATICIf 

B&S 

9 

SELF-ASS ERTIOH 

BRS 

10 

IaITIATIOK 

BRS 

U 

SOLVER 

BRS 

12 

a(x;r£Ssiok 

bks 

13 

AUXlET^ 

-  15 


St cry  5 
AlTHORITi- 
10  14^ 


-.15 

-.14 

r 

I  

.14 

-.17 

Story  ^ 
ANXIETY 


10 


14 


.15 

.15 

.15 

Stf'ry  6         Story  2 


A\XIETY 


10 


-.19 

-.15 

-.IS 

-.U 

-.1? 

-.:3 

14 


-,19 

Story  1 


10 


14 


-.23 

-,14 

-.17 

-.17 

-.17 

-.21 

Story  7  _ 
KA  -  TA 


10 


14 


-.18 

INITIATION 
TOTAL 


10 


14 


-.16 

-.14 

-.16 

-.14 

-.18 

-829- 


IS** 


!B0 


Au  KiTs-^h^; 
10  " 


ACIIieVEHRNT 

/ 

ni 

AtUlEVKKr'NT 

3 

At  HfKVEMPItrr 

4 

CV.A, 

TASK  ACHIKVF. 

BUS 

6 

AlTHOaiTY 

7 

IPR 

BRS 

8 

IMPLE  •ENTATICN 

BRS 

9 

SELF-ASSERTIOK 

BRS 

10 

INITIATION 

11 

SOLVER 

12 

BRS 

AGGRESSION 

BRS 

13 

ANXIETY 



_Ain»unMiv 

10  14 


lo"  u 


10 




-.16 

-.14 

-.?0 

  t?4 


10 


-.18 

-.?4 

-.14 

-.14 

-.18 

VAklAn*  >S  •  Al<' 
Cri 


208 


sr. TV  7 


To 


_J1A 


U)        1  . 


-.20 

-.23 

HYKyTHESIS  83-    There  will  b«  »  positive  reUtimhlp  between  the  criterion 
iieasurte  end  the  Story  Couplet  Ion  coping  style  dliaensions. 


153 


181 


U7 


Story  3        Story  5 


Story  4 


195 


139 


AGGRESSION      AUTHORlTy  AMXIE-^ 


Story  6         Story  2 


125 


Story  I 
A  -  lA 


WSTRUMENTS:    Story  Co-npletton, 
Achievement -BRS 
VARIABLESi       Solver  x  Criterior 
measures 

_209   223  


Stcry  7 
NA  •  TA 


SOLVER 
TOTAL 


m:hiev»cnt 

2  HATH 

ACHIEVE)CNT 
3  UADIKC 

.15 

-.20    -  -4 

.14 

ACHiEVEjnrr 

4  C.P.A. 

-.16 

-.14 

ms 

5    TASK  ACH. 

-.16 

-.!5 

BRS 

6  AUTHORITY 

-.14 

r   1 

BRS 
7  IPR 

-.17 

-.  18 

BRS 

8  IHPLSHENTATION 

-.14 

..15 

BRS 

9  SELF-ASSERTION 

-.17 

BRS 

10  wniATION 

-.17 

..15 

BRS 

11  SOLVER 

-.21 

-.16  -.22 

-.17 

BIS 

12  AGGRESSION 

-.18 

BRS 
n  AXXICTY 

-.17 

-830- 


HYPOTHRSl*  84-    There  will  be  «  ponlrive  r i I ntlonsLi p  bclw,  * n  iW-  rrltirlun 
ffiC4t>ures  and  U.t  Story  C-rpU-rlon  copInK  style  dlmcniloni. 


IKSTRI)>0."?»T^ .  Siury  Cufnplctl"n» 
VAHIABLK*?-        li       mentation  x 


168 


196 


Stury  3 
10  U 


ACriKVEMRiT 

2  MATH 
ACHIEVE>CNT 

3  REAOIHC 
ACHieVEKENT 

4  C.P.A. 
MIS 

5  TASK  ACHieVC.  . 

6  AUTHORITY 
bRS 

7  IPR 

8  IMPLEJIENTATlOW  , 

aits 

9  SELF-ASSERTICXI 
BUS 

10  INITUTION 
VRS 

11  SOLVER 
BRS 

12  ACGRCSSION 
BRS 

13  AKXim 


Story  b 
AU^itlORlT 
10  1^ 


Story  4  , 

AN/irry, 


-.15 

-.15 

Story  6^ 

A?4Xirn^ 


10 


-.15 

 ^lAO  

126 

210 

224 

St«iry  2_ 

Stnrv  1 

Stury  7 

IMJ'l.K'^RNT. 

A  - 

lA 

NA 

TA 

TOIAL  _ 

10 

14 

10 

14 

10 

14 

-.18 

-.25 

.21 

-.14 

-.17 

-.16 

-.16 

.18 

-.19 

.u 

-.20 

-.18 

.15 

-.15 

-.25 

-.15 

IIVPOTHESIS  85:    There  will  b«  a  pcsUlve  reUcionshi?  betweer  che  criterion 
me.sures  and  the  Story  Ccc.pUtlon  coping  Style  dimeniloni. 


INSTRUM^TS:    Story  Completloo, 
Ach  1  e  venten  t '  BRS 

VARIABLES:       Cutcome  x  Criterion 
mejiu«'et 


155 


183 


169 


S  t  or/  3 
AGGRESSION 
10  14 


ANXTETY 


ACHIEVEMENT 

2  HATH 
ACHIZVEMEMT 

3  REATinC 

AC  :  'EMENT 

4  G.r.  .. 
BBS 

5  TASK  ACHIEVE.  . 
BRS 

6  AUThORITf 

BBS 

7  IPK 
BRS 

8  lMPLE>&:.sTATlON 
BRS 

9  SELF-ASSERTIOK 
BRS 

10  INITIATION 
BRS 

11  SOLVE? 
BRS 

12  ACCKESSION 
BRS 

13  ANXIETY 


-.15 

-.13 

I 


14 


-.22 

-.14 

-_J0 

i  -.21 


Ul 


127 


211 


225 


Storv  4        Story  C  _       Story  2_   _  Story  I        Story  7 


-.20 

-.19 

..15 

ANXIETY  x?R 


NA  -  TA 


ffl]TC0HS_ 
TOTAL 


10 


10 


10 


14 


10 


14 


-.16 

-.18 

- .  18 

-.14 


-.24 

-.15 

-.16 

-,14 

-.19 

10  14 

-.15 

ERIC 


-831- 


ITALY  TMUKS  _()L_?lf 


VMS  III 


HYi»aruEC:s  86- 


Ther<>  ull!  b«  a  pofttclvc  rcl itt  1  ontihl p  b(  ' wi on  thi*  criterion 
me/If.  .ret  and  the  Stury  Cdrnplctlon  copin/  style  <lim<*nitlnns. 


lN<;TRr*NTS:    Story  ro»„pIrtlun, 
Achi»  v«  ncnt-liHS 

VAklAULKS:        t.vulu/it  Itm  of  Ontco 
X  Criterion 


170 


Story  3        Story  5 


10  u 


ACHIEVE>1E?»T 

2 

MATH 

ACHIEVEMCffT 

1 

readiih; 

ACHievEtcvr 

4 

C.P.A. 

MS 

5 

TABIC  ACH. 

BRS 

6 

AUniORITY 

BRS 

7 

in 

BRS 

8 

IMPLEMENTATIC3N 

bRS 

9 

SEIF-ASSEPTIOK 

BRS 

10 

INITIATIOK 

£RS 

n 

SOLVER 

BRS 

12 

ACCRESSIOK 

BRS 

13 

AWCIETY 

.14 

.17 

.16 

AITHORIIV 
14 


.15 

_Stor_y  4 

anYif.ty 

10  14 


198 


142 


1?« 


712 


226 


r»tt>ry  6 


-.24 

-.14 

.14 

-.21 

10 


14 


10 


-.20 

-.14 

Story  1 


TA 


10 


14 


10 


14 


hVAl..  OUTC. 
TOTAL 


.14 

.15 

.16 

.14 

10 


14 


HYPOrHESiS  87: 


xliere  will  be  a  positive  relationship  b«tw«en  the  criterion 
nea&ures  «cd  th£  Story  CompXeCion  coping  style  dlnenslons. 


iNStRCHEMTS : 


VARIABLES: 


Story  Completloo, 
Achleveoent-BRS 
Coping  Ef fectlventss  Jt 
Criterion  nesiuret 


AGGRESSIW 
10    .  14 


W.I£VE)CXT 

2 

ACB.'^'EMEICT 

3 

READING 

ACHIEVE>CKT 

4 

C.P.A. 

BRS 

5 

TASK  ACHIEVE. 

BRS 

6 

AvmORm 

BRS 

7 

IPR 

BRS 

8 

IMPLEMENTATION 

9 

SELF  AbSEKXION 

BRS 

10 

INHIATION 

BRS 

11 

S0LV1£R 

BRS 

12 

AGCtwbSIOi 

MS 

13 

ANXIETY 

-.15 

IG  14 

-.17 

199 

_Storv  6 


143 


129 


tory 


10 


14 


10 


14 


-.16 

-.16 

-.21 

-.24 

Story  1 


213 


227 


-.17 

-.19 

TA 


Story  7 
NA  -  TA 


OOP.  EFP. 
TOtAL 


-.u 

-.28 

.16 

-.15 

-.14 

-.14 

-.15 

.15 

-.15 

*.15 

-.14 

-.18 

-.24 

-.15 

-832- 


ir/P»/niESIS  »b:    Tl.rrt-  will  hi"  i  poHlilvr  rrl  il  { (.'>/khi  ;>  luaw< »  n  th*  trltiflon  «» /«suro» 
ond  t«*   '"»t»iry  Cr*wpli-ilon  copinK  fctyW  dlitA-iiaionu , 


j^vrKl1^t*^•TS: 
VARlABI.i^S: 


Sim  y  fn-npli  t1 
A(  hi «  V  iitrnt-MHS 
Jijdlrutm  utility  x 
Crlti  rltitt  mcasurcf 


16? 


".tory  3 
10   .  K 


Aimiowm 


 71'  

TOTAL 


/CHIEVEMBMT 

2 

fMTM 

ACHICVEtCNT 

3 

,^OtICVE)C3IT 

4 

C.F.A. 

B«S 

5 

TASK  ACHIEVE. 
BUS 

6 

AunmiTY 

m 

7 

IPR 

BUS 

8 

IMPU>CMTATION 

9 

SELr'ASSER-fXOH 

BIS 

10 

INITIATION 

BUS 

11 

SOLVER 

ns 

12 

AGGRESS lOH 

BRS 

13 

ANXIETY 

-.17 

-.14 

-.17 

.15 

.15 

10 


-.16 

-.19 

-.15 

.22 

-.23 

-.16 

-.U 

-.19 

14 


.21 

-.If 

.30 

-.16 

.21 

.22 

.21 

.22 

-.14 

.22 

.16 

-.15 

10 


14 


.16 

-.16 

HYPOnCESIS  89. 


There  will  be  *  positive  reUtiorshlp  between  the  criterion 
■eeauree  and  Che  Stcry  Coop  let  Ion  positive  etfect  dlaensloiie. 


mSTRUMEIfTS :    Story  Completion, 
Achieveneot-BRS 

VARIAILES:       positive  Affect  Hero 
X  Criterion 


159 


187 


173 


20 1 


145 


131 


215 


229 


Story  3_ 


Story 


Story  4         Story  6 


ACr^RESSION  AtrfHORITY 


AyXIETY 


Story  2 


Story  1        Story  7 


A  -  TA 


NA  -  TA 


POS.AF>HERO 
TOftAL  _ 


ACHIEVEMDIT 
2  MATS 

ACHIEX'EMENT 
3  READTNG 

ACHIEVEMENT 
4  C.P.A. 

.16 

-.16 

SXS 

5    TASE  ACHIEVE.  15 

.35 

.14 

.16 

BtS 

6  AtTVORITY 

.19 

7  TPR 

.15 

BR£ 

&    ITfflEMENTATION  -19 

.30 

CXS 

9    SrU'- A SSEF."  ON 

BRS 

10    IKITIATIOK           • i8 

.25 

.16 

.18 

SHS 
11  SOL'/ER 

.24 

i 

.15 

BRS 

12  ACCRESSIQS 

1 
I 

I  

BRS 
13  ANXIETY 

t 

L_ 

10 


14 


-833- 


1  U.i  3 

TTAf.Y  imi"\  or       u'kan;  u>i( yyiJ<j±( ir.s  »  srAcr.  t it 


HYi'f/rilE'^IS  90:     n  fTf*  will   nt  fl  n'/<itlV"  roUtlunnhip  br-lwcm  th«  crltprlon 
mcSHurcii  And  the  Sii*ry  ^ompUclun  m^itivK  off'ci  dlncnfllon* 


INSIHlfMKNT*:;    st  -ry  r^^U-tJon, 
At'.Uvrmtnt-BRS 

VARIAIll.r.h-       Ne^'flUvt  Affect  Hero, 
Criterion  netaurct 


160 


188 


ACHIEVE>1EIIT 

2 

HATH 

ACHIEVEhCNT 

3 

RCAOINC 

ACHIEVEMENT 

4 

G.V.A. 

BUS 

5 

TASK  ACH. 

BRS 

6 

AUTHORITY 

BRS 

7 

int 

BRS 

8 

IMFIEHENTATION 

BRS 

9 

SELr-ASSEKTIGN 

BRS 

10 

INITLATiai 

BRS 

11 

SOLVER 

BRS 

12 

ACCRESSIGH 

13 

BIS 

AMriETY 

Story  3 
ACCRESSTON 
10  14_ 


174 


2n7 


146 


Story  5         Story  4 


10  14 


.16 

.20 

.14 

,14 

ANXIKTV 


IC 


14 


.14 

.14 

Story  fj 
ANXIETY 


13? 


216 


230 


10 


*4 


.14 

.16 

.16 

.15 

.18 

St<.ry 


10 


.17 

.14 

.17 

.16 

litory  1 
A  -  TA 


10 


14 


.21 

.14 

.18 

-.14 

Story  7 


TA 


10 


14 


HKf..AP.Hr.RO 
TOTAt 


10 


14 


.18 

.14 

.22 

.15 

.19 

.15 

.23 

.16 

.17 

.18 

HtTFOTHESlS  92: 


There  will  be  »  positive  relationship  mong  the  Parent/Child 
loterectloo  Itene  of  the  Sentence  Conpletlon  loetYuaeot. 


IKSTRUHEVTS :      *ntence  Coapletljo 
VARIABLES:       Perent/Child  Int .rec 
Variflblee 


;t*oo  ^ 


SELF- 


CONCEPT 


10 


14 


117 

SELF- 
CONCEPT 

lis 

PAR£NT/CHILD 
IHTERACTION 

.16 

119 

MOTHER 

nrrERACTioN 

.79 

.7? 

120 

FATHER 
DiTIRACTION 

.75 

.6 

118 

PAR  EN  r/ 


119 


120 


CHILD  PvT. 

10 

14 

.16 

.53 

.39 

3 

-53 

MOTiHER 

FATHER 

INTENT. 

INTERACT. 

10 

14 

10 

14 

.79 

.72 

.75 

.65 

.53 

.39 

.53 

.5: 

.54 

.25 

.54 

KY?OTHESIS  93:    There  vlU  be  «  poaltlve  relationship  between  the  Pa  rent /Child 
Ixttaractlon  itena  of  the  Sentence  Completion  and  th.*  Authority 
Altitude*  Coping  S^tyle,  Coping  Effectiveneaa,  and  Positive 
Affect  (seaauree  ot  the  Sentence  Completion  Inatruaent. 


AOTHORm 

82  ATTITUDE 
AUTHORITY 

83  STANCE 
AITHORITY 

84  ENGAGEMENT 
AUTHOR  ITT 

85  AIO/ADVICE 
AUTHO'ITT 

86  COPHiG  £FF. 
AUn^ORlTY 

90    POS.  AFFECT 


\17 


SgLF> 
CONCEPT 


10 


.29 

118 


PARENT/ 
CHILD_I\T, 
10  14 


119 


_  M0T'£R  _ 


10 


14 


120 


INSTRUMENTS:  Sentence  Coapletloa 
VARIABLES:       Sentence  Coi^iUtion 

Parent/Child  Interectioo 
variable*  and  reminder  of 
the  Sentence  Coapletioa 
Itww 


INTERACT^  rmRACT. 


10 


KVPOTHESIS  94:    There  wlil  be  «  negative  r«?U:ion»hip  between  th*'  Parent /Child 
lnt**r«ctlpp  Items  of  the  SontiMKe  rompletlon  And  both  thu 
Authority  Hi*atlle  and  Jepreaalvc  Affect  taeatturea. 


87 


117 


C(ycrrr. 


10 


Aim»^)Rn\ 
HOST  nr.  AKF. 

in'"KI.SSlVE  AKF.^ 


.17 


118 

_rARK\TL 

cmnjNT^ 

10  14 


ll« 


1 20 


_Hrn;HER   FAtttFR  ^ 


INSTRl^IENTS :    Sentence  Conftletlon 
VARtAlMXS!       piiront/ilitld  Interaction 

iK-fit  an  J  Authority  Hostile 
a.Hl  N'prcaaiva  Affect 
t«tfa«itrea 


14 


.21 

ERIC 


ITALY  fAKM 


ricmr.  3 

OP  MlMKirAHf  rOHkFUT  I  (IMS 


r.FAf.P  HI 


HYPOTHESIS  95: 


There  will  he  a  rthnltive  rt  Ini  lot  Hhl ,)  httwu'fi  Dm  rjir*  ni /Dilld 
InlCfiictlor.  ltcm»  «»1  the  Stntoncc  rt.mpi€»tlr»n  and  the  Tot*l 
Atrttudf,  C'.plnK  *^tyl«.      pinK  t/f»^cllvt  nts».  and  Puflltlv* 
Affect  mcfliircfl  of  th«  Sentence  C(>iupletlun  instnjment. 


lN<;TRlf»rvTS- 
VAHIAIUES- 


117 


10 


108 

ATTITTO 

.21 

.22 

TOTAL 

109 

STANCE 

TOTAL 

110 

OICACDCXT 

t\> 

TOTAL 

in 

AID/AOVICe 

TOTAL 

112 

corxNG  m. 

.16 

TOtAt 

116 

PCS.  AFFECT 

nil 


PARFNT/ 
CHILU  INT. 
10  14 


.14 

119 


10 


.25 

120 


FATMKK 
miERACT. 
10  U 


.16 

.15 

S<  nttncc  Ci«rflplcf  l«n 
rortni/(h!Id  Inieractlrn 
llttnt  nnd  Ti>(-al  Attitude* 
Ci.pJMV  MyJr»,  Ci^plng 
Ef  1(  ctlvn  'M,  end 
PosUlve  Affect  itfeeur** 


HYFOTUESIS  96: 


There  vlll  be  e  negative  relationship  between  the  Perertt /Child 
Interaction  Items  of  the  Sentence  Conpletlon  and  both  the  Total 
Hoacile  and  Total  Depreaslve  Affect  aetaurea  of  the  Senteoca 
Completion. 

119 


INSTRIM3nrS: 
variables: 


117 

SELF- 


118 

PARENT/ 


CONCEPT 

CHILD 

INT. 

10 

14 

10 

14 

T(Tr*J. 

113 

HOSTILE  AFF. 

-.16 

.17 

TOTAL 

.15 

114 

DEPRiiSSIVE  AFF. 

MOTHER 
INTERACT. 


120 
FATHER 
INTERACT. 


10 


10 

14 

-.15 

.16 

-.14 

Sentence  Co*plctloci 
Parent/Child  Interaction 
Itens  and  Total  Hoatlla 
and  Total  Dekrcaalvt 
Affect  Mamiraa 


HYPOTHESIS  97:    Theve  will  be  a  poa It Iva  relationship  between  the  Parent /Child 
Interaction  acorex  of  the  Sentence  Cooplctloii  and  Coping  Style, 
Coping  Effectlveneca,  and  Positive  Affect  Scale  Scorea  fro«  Story 
Five  concerning  Authority  relstions. 


117 


118 


n9 


PARENT/ 


CONCIPT     CHILD  IKT, 
10  14 


STOKY  FIVE 

177 

StMICE 

178 

EMGACEMOrr 

179 

OIITUTION 

180 

AID/AmCE 

181 

SOLVER 

182 

IMFLEKSNTATIOW 

183 

OUTCOW 

EVALUAiION 

184 

OF  OUTCOME 

COPDiC 

185 

EFFECTlVHiESS 

RESPCMSE 

160 

lEKCTH 

POSITIVE 

187 

AFFECT  HERO 

.15 

INTERACT. 
10  14 


lift 

.15 

.15 

.18 

1 

120 


FATHER  . 
INTERACT. 


10 


mSTRlMDITS :    Story  CoapletioA  «od 
Sentence  Coaipletion 

VARIAILI5:       Psreot  Child  lotartction 

of  Sentence  Cnopletion  end 
Coping  Style,  Copiog  SfCac- 
tlveness,  and  Pes it iva 
Affect  Scele  Scores  fro« 
Story  Five  concaminf 
Authority  ralstions 


-.14 

HYPOTHE.<IS  98:  There  will  be  s  relative  relationship  betvren  the  Psrent /Child 
Interaction  scores  cC  the  Sentence  Coapletinn  and  the  Ne«;«tiva 
Affect  meaturcs  froa  Story  Five  concar.iing  Authority  relstions. 


STV»RY  FIVE 
NFi^ATIVE 
188   AFFECT  KUO 


117 

118 

119 

1?0 

SF.17- 

PARENT/ 

_MfTHf  n 

FAT  ?>R  _ 

ClttlD 

1ST. 

intkkmtI 

10 

.  14 

10 

U 

u 

to  u 

.14 

1 

TMSTRV^CSITS:    Sent^^ce  «nd  Story 
C  f^p  "tlon 

VARtAMJES:  '*tt(  /Child  !nt«tsction 

flC^^ri^'L  .^f  Sentence  and 
Ne^atl     Aff«-ct  ataSiirei 
Irtitr  ^loi  f  • 'Vc  concerning 
Authority  relatione 


•835- 


ERIC 


ITALY  TAhLK' 


FIf.tlHK 
or  STfMFirAt.l  ' 


'JHIfUTIflUS  -  STACK  111 


ini^OTJIC'^Ii*  *>9i!'    Th' 'f  win  be  n  p^sl'lvi  n^'ltlonnhlp  bi-twiM  n  tht  Prtrrnt/Chlld 
!ntc>riicMon  Hrorc-ti  of   t^l   L'tittnce  CotitpicLi'tu  iind  Coplny,  Style, 
Coping      f<  ctW<  nt'fli,  iir.d  r.MUlve  Affect  scjIc  nct.rca  froa 
Story  F'lur,  «<nc*  (though  cU«flified  flfl  anxiety  fltory)»  iC 
ci/ncerna  parental  relationa. 


:i8 


STOWf  ?oia 

AMXim 

163 

STANCE 

164 

ENCACEXfEKT 

165 

DilTIATION 

166 

AID/ADVICE 

167 

SOLVER 

168 

IHPLEMENTATKXI 

169 

OUTCWB 

EVALUATION 

170 

or  OUTCOtC 

copmc 

171 

EFFECTIVENESS 

RESiOiSE 

172 

LENGTH 

POSITIVE 

173 

AFFECT  HERO 

176 

ISSTRUMEKTALITT 

COtiCgPT 
"lO    .  14 


PARK?:T/_ 


CT;ILD  IJfT. 

14" 


10 


-.15 


.17 

-.21 

11? 


120 


IWTKRACT, 
10  14 


IWTEPACT. 
10  14 


INSTKI/MKNTS :    Vnt*'nt'  C<xiipl^tion  and 
Sti»ry  C'-ipiw»  Ion 

VARIABLES:        P^rint/Oilld  Interact Ioq 
•curt-tt  of  Sentence  ond 
C'iplrtK  Siylc,  Coping  Effac 
dvcncNi,  «nd  Poaitlva 
Affect  acale  acorea  fro« 
Story  Four 


.15 

-.1? 

HTFOIBESIS  99b: 


There  will  be  a  po«ltlv«  relationahip  between  the  Parent/Child 
interaction  acorec  of  the  Sentence  Corapletion  and  Coping  Style, 
Coping  Effectivcneaa.  and  Pcaitlve  Affect  acale  acorea  fro« 
S^ory  Six,  since  (though  clesaifled  ^a  anxiety  atory)»  It  coa- 
cema  parental  relationa. 


'OT«NTS: 


VARIABLES: 


117 


CCTiCETT 


118 


119 


PARr;?/ 


MOTHER 


120 


tHTERACT.  lyiERACT. 


STORY  SIX 

10 

14  10 

U  10 

14 

10 

14 

191 

ATiTClETy 
SXANC£ 

-.14 

It  2 

ENGAGEMENT 

.14 

.18 

-.17 

193 

INITIATION 

.15 

.16 

194 

AID/ ADVICE 

.21 

.18 

.19 

-.15 

195 

SOLVER 

.22 

.18 

.21 

196 

IMPLEMENTATION 

14 

.17 

197 

OlTiCOME 

.15 

.14 

.15 

196 

EVALUATION* 
OF  OUTCOrfL 

.15 

199 

CO?UJG 

EF;ECTI\'ENESS 

.18 

.16 

.19 

200 

RESPtVSE 
LEN(mi 

1 

-.14 

201 

FOSITIVE 
AFFECT  HERO 

204 

tiiSTRin>sirrALiav 

Sentence  Co«pletio«  mi 
Story  Coapletion 
Parent /Child  Interrctioa 
acoret  of  Sentence  and 
Cupfng  Style,  Coping  Effec 
tivcneaa,  and  Poaitlvi 
Affect  acale  acoraa  friw 
Story  Six 


HYPOTHESIS  100: 


There  will  be  a  nejiatlve  rcljtlonMhlp  botwf<»n  th<*  Parent  Child 
In(<*riictl<ni  !*corc*  of  th**  Sr-nirnce  Completion  -ind  the  Nvfiatlve 
Aff«>c(  fR^arurea  ttim  both  2^tc>«-i«s  Pour  and  Sit. 


 117  

\\n 

119 

120 

511  r- 

PAKI'S  ' 

^KATIkR^ 

nvj  1) 

INTJ  KA*  r. 

l\nKWT. 

14. 

1^ 

:n 

u 

10 

14 

ST*»RY  FiM'R 

-.11 

STOKV  MJf 

-^5  , 

IH''tRlf>CKT^:    X«ntrnc4*  Ciimplrtton  and 
'itory  Ctmpt<*t  ,on 

VARtARLES:       ffln-nt /Chi  K*  Inti^racthm 
*«.'rr»  f»f  J.-nicitcc  and 
Nit:atlve  Aff4*ct  aM>astitea 
fr.'fii  hoth  ?toriea  r«nir 
and  Six 


fit  HO  ^ 

IfYWJJKSlr,  I'll-     rhf-re  win  »-»  *  psnltlv.   r.**     lon^hlp       w.  «  n  th.   P.iri  m /Chi  1  d  iNMKl'MR.iS 
lnl(rocil4>n  itvmu  ..f  tin       nontt  ( '»mi»)«  t  fun  nntl  fhc    ]i-lftl  'ttoro* 

f«*r  CotifnR  *:tylc,  ft»pln>,  Lt    ttlvi  ni        wnii                 Affi  ct  frtwi  VA»'l/ J',1  F'. 


117 


 ;  ^  t }  - 

10  l4 


 1  1J4  


U9  •  ?n  

_    _    AjJ  I™  

\i)        l\        10  14 


STORY  V/TklA 

219 

720 

CNGACOriT 

221 

INITIATIH 

222 

AIO/ADVICC 

223 

SOLVE! 

224 

IMP1E^^EPTATI0!I 

225 

OUTCO^ 

EVALLATION 

226 

OF  OUTOOHE 

COPING 

227 

LFKECTIVZNESS 

RESPtt.SE 

228 

POSITIVE 

229 

AFFECT  HERO 

KECATIVE 

232 

l2)STRUME3rrALITY 

.18 


.14 

Sirti'tm-  CitA'P  It'll  on  nnd 

i<rv  (  oinpK  liun 
l>nrtiU/(M}d  lnM'r«i  t  ii^n 

Sc.ir.     l..r  Coplntt  SiyU, 
Cop1»>'  Kf  fpctivincaft,  iind 
poMltlvf  Aifrct  irum 
Story  C(mTpl«;lion 


HYPOTHESIS  102:    There  will  be  a  negative  relationship  between  the  Parent /Chi Id 

Interaction  Items  of  the  Sentence  Completion  and  the  Total  Scor« 
for  negative  Affect  froa  the  Story  Coaplctlon. 


STORY  TOTAL 
KEGATIVE 
230    AFFECT  HERO 


117 

118 

119 

120 

SEtF- 

PA1ENT/ 

>!OTHER 

FATHER 

CO:XEPT 

CHILD  mr. 

TNTERi»CT. 

DCTERACT. 

10  14 

10  u 

lO 

14 

10 

14 

1 

INSTRUMEirrS :    Sentence  Coapletloo  and 
Story  CoaipIatloB 

VARUBLES:       Parent/Child  Interaction 
Ite^  ot  Sefkt«fice  and  Tot 
Hegatlv*  Affect  froa  Stor 


HYPOTHESIS  103:    Thera  will  be  «  potitlvt  rclatloAthlp  nftvttn  the  Pa  rant /Child 

Interaction  Itaaa  of  tha  Scnttnct  Completion  and  the  'Good  Ccplng*' 
acora  for  the  Autnorlcy  arc  «a  wall  at  the  total  *'Cood  Coping"  aco 


i:7 
SEI.F- 


118 

PARENT/ 


119 


120 


10 

14 

SAI 

3fi  ALTHORITV 

.16 

SAX  TOTAL 

10 


14 


42  SCORE 


.26  \ 


WTHER 

FATHER 

IMERACT. 

ISTEIACT. 

10 

U 

10 

14 

.22 

A9 

.25 

17 

IMSTHUHCKTS :    Sant«nce  Goaylatlon  and 
Social  AttUydaa  Invantot 

VAItUB.^^:       Para:it/Chlld  Interaction 
iteaia  of  Santraca  aad  SAt 
Good  Coping  -  Authority 
area  -  aa  ««cll  at  Total 
SAX  Good  Coping 


HVPOTHiSIS  104: 


There  will  b^  4  positive  relationship  between  the  Father  Child 
Inter iction  item  from  the  Sentence  Cofspletlon  and  the  Occupational 
Valua:    "Foltow  Father". 


120 


lXSTRU>OT5 : 


VARIABLES - 


St?ntence  Cmplatlon  and 
Orcapatlonal  Valuaa 

Inventory 

father/Child  Interaction 
from  Sentence  and  Occupa* 
rional  Valtta  *  folt««r  F*t 


OCC.  VALIT 
FOLLOb' 
28  FATHEK 


14 


.20 
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WPaiHESlS  i05  Thi-r,  will  he  a  po«Ulvr  n  1 -tloniihl  p  brtwri-n  t»M  P/ifi-i.t/Chlld 
Intifoctlon  lt*fn,  of  the  Stntmcc  Cy«pU-tlim  And  the  Intrinsic 
Occ«^pfltif^al  Valuta. 


VAKIABUS: 


117 


11B 


119 


120  _ 


OCCLPATIOtl^L        10  14 

VAUZS  INVTJTORf 
14    ALTRUISM  .19 

1 5    ESTOETICS           - .  20 

16    I14D£PE}1I>EKCH  -.15 

17  MAKi^CElCNT 

SELT- 
i9  SATISFACTICN 

IHiXLLECTL^L 
20  STVCitMlCr: 

21  CREATIVITY 

27  VAfcim 

TOTAL 

29  nrrpiHsic 

_SH  ♦ :   PA'^n.-T/ 

ccK  f  f  rr    CHILD  im. 

10  u 


_M01  }n_R  

jNm'Acr. 
fo 


rATMF.H_ 

jjn  fRAcr. 

10  "  14 


On  ii|><it  lonol  Vflluva 
Jnvf  ntory 

Purt  n(/Uiild  l.iurnctiun 
itffflH  uf  Sentence  and 
Intrlnflic  Occupational 
Valuea 


.18 

-.17 

-.16 

.16 

-.18 
-.15 

.25 

*.16 

-.15 

-.19 

KYFOIKCSIS  106:  There  will  be  a  ne^jtlve  relationship  between  the  parent/Child 
loteractian  <*eins  of  the  Sentence  Completion  and  the  Extrlnalc 
Occcpatlonai  9iues. 


nsTiiuicins: 


VAKIABLCS: 


117 


118 


119 


120 


Sentence  Compl  tloti  and 
Occup.it  lonal  V«luea  Inv. 
Parent/Chfid  Interaction 
1  tenia  of  Sentence  an4 
Extrlnalc  Occupational 
Valuea 


SELF- 


OCC.  VALUES 

INV.  EXTRD-SIC 

18 

stxrcESs 

22 

SEcmm 

23 

PRESTIGE 

ECOCOMIC 

24 

RETIIQIS 

25 

SUUOUMDIKCS 

26 

ASSOCIATES 

FOLLOU 

28 

PATVElt 

total 

30 

EXT&OiSIC 

CCTiCZPT. 


10 


14 


CHILD  INT. 
10  14 

-.14 

MCTTHER 
INTERATT 


10 


14 


FATHER 
INTERACT. 


10 


14 


-.15 

.20 

HYPOIHESIS  107: 


There  will  be  a  nt-gative  rclatior.ahip  b<twe<?n  the  Fathr. 'Child 
Interaction  ii^n  froa  th^  Sentence  Completion  -nd  the  discrcoancy 
•core  between  the  Farhcr'<  Occapatlo>  and  the  Chi  Id 'a  A»pir<'>tlOA. 
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IVSTRWOnS : 


VMIAILeS: 


Sencctce  Completion  and 
Occuparlonul  Interest  Inv. 
Father/ChiM  Interaction 
of  Sentence  inJ'Pathar'a 
OccupAtioft-Chlld  Aaplratton 


35 


OCC.IHT-  l?iV. 
FAT-XR'S  <VC. 
CHILD'S  A5?. 


FAT  ift 

rSTESACT. 

10 

14 
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ERLC 


llYrt/niEsrS  I'irt:     Tlurt-  will  hr  «  p*.fJilvi   v  .rr  1  .*M  ..n  bptwt-n  tl-    Pnri-iil /(  hlld 


43 
44 
4) 
L6 
47 
49 
49 
30 


51 


52 
53 


5'. 


55 
56 
56 
59 
60 
61 
62 
63 


I'.s.KrfMKNi'^- 
CAUIAH!  r'l  - 
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V:r-S  OF  LIFE 

jxxcs  Of 

CCKTROL 
ACAI/EMIC 

Loc*3  Of  corn". 

ACT!ON  - 

OeUYED 
HATE  Of 
ACnOM 

Trmnisic  - 

EXTKmSlC 
TASK  ACH.  - 

in 

COK?ETITIOI«  - 
CO  OPCKATiac 
IND£?EKDEltT  - 
INTZRDCPQIDDrr  _ 
EAK  ED  STATIS 
BESTOWED  STATUS 
CacFHOKT  - 
AVOID  _ 

SELf-mm. 

OTHER  TSTI.  _ 
SBU  SOLVSR 
OTHER  SOLVER  _ 
SELF-JOIXT 
IMPLEMENTATION  _ 
XNSTHUKESrr  - 
FAKTASY  _ 
C0K7. /EXPRESS- 
IVITY L  ACCEPT.__ 
ACT. /PASS. 

STRESS  _ 
POS./VEC. 
SELF-COKCEPT  _ 
VIC*  CP 

UPt  _ 
TOTAL 

scon 


 irs  

?AR{  M/ 

(_uuh  [\r. 

14 


.16 
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MiTi  Mt-  f»  

Vn  j'aVt^ 
r4" 


VlvwH  .  f   !  Hi 
i'  .r<  111     nilJ  lilt  <  int  i  Inn 
Jtcnn  tftnn  Stntitict.  and 
ViewM  i.r  I.Kc  fi((h«c«lps  plus 
the  Tttlal  MCorct 


.14 


.19 


.15 


.23 


.16 


.16 


.20 


.15 


.25 


.15 


.14 


ffir?arHE5ZS  109:    Thtfr*  will  hm  m  poiltlvc  relstlonship  bccween  the  Psr«fit/ChlU 
Interaction  itca*  of  the  S«&t«iic«  Coaiplotioii  Instrument  ond  th« 
Aptitude  and  Achimaent  < 


117 


SELF' 


1  BAVBI 

2  MATH 

3  READlMC 
GRADE 

4  <K)IXT  AVERAGE 


11$ 


CaeC2F7     CHILD  INT. 
14       10  14 


119 


MOTHER 
IKTERACT. 


120 


_  FATHER 
DH^ERACT. 


IIISTll!;>mS !    Septeoce  Coiyletlon  end 
Aptitude  end  AchleveatnC 

VAJOABLES:       Perent/Child  Interaction 
iteois  of  Sentence  «nd 
Aptitude  and  Achle'«aetic 
■eesarca 


10 


14 


10 


14 


KYFOXHESIS  110:  There  will  be  a  poiiCiv^  rtilitionship  between  the  Parent /Child 
Interaction  items  of  the  Sentence  Coiivtetion  snd  the  Authority 
score  of  the  Peer  MS. 


mSTlUWHTS: 


VARIAttES: 


PeCI  t«S  TOTAL 
PCS.  fiOMlMA. 
6  AUTHORITY 


117 


118 


PAREST/ 


ctmcTty    CHiiD  nit. 

AP  _U_   _l«  _  U 


119 


14 


120 


IHTERACT. 

_I0  14 


Sentence  Coapletioa 
and  BRS 

Par«nt/Chlld  Interaction 
itM  of  Sentence  and 
Authority  of  Pear  MtS 


HYPOTMeSIS  111:    There  will  he  a  pcstttvc  r«*laf fimtihip  betwcer.  tne  Parent/Child 
Interaction  Itema  of  the  S.-ntence  C«HNpletlrn  and  the  Cop^m$ 
Sfcyle  Dinensten  scores  fr^  the  Peer  tRS. 


IKSTUtWlTS:    Sentence  C«^letion 
and  fINS 

VARIAILCS:       Parrnt/Chfld  interaction 
!tf»n  of  <rnii*oce  and  C*»p- 
tni;  Style  dfiM*n«i«in  acorea 
frcw  Peer  RRS  • 


 ^1  v»  


 1  .'0  ^ 
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ANOVA  OF  MEANS: 
SUBGROUP  DESCRIPTIONS 


INTRODUCTION 

Slo/enLa,  where  this  i nvesl igat Lon  was  carried  out,   is  one  of  six 
republics,  and  one  of  the  five  nationals  in  Yugoslavia;   it  has  its 
own  language .     In  Yugoslavia  the  popuiat  ion  is  not  c  lass  if  ied  accord  - 
ing  to  social  classes.     The  existing  socioeconomic  differentiation  is 
based  on  a  man  * s  job.     An  occupation  requiring  a  greater  amouni  of 
education  and  knowledge  is  as  a  rule  better  rewarded.    The  dif tcrcncos 
in  income  between  individuals  and  families  do  not  affect  segregation 
according  to  residential  areas  and  apartments. 

The  classification  chat   is  used  in  the  present  study  was  made  on 
the  basis  of  a  division  of  Slovenian  children  from  Ljubljana  into  two 
socioeconomic  groups  according  to  the  education  and  occupation  of  the 
child's  father.    We  have  used  the  same  criteria  as  in  other  countries. 
These  two  groups  are  termed  the  "lower  socioeconomic  group"  and  the 
"higher  socioeconomic  group."    The  higher  socioeconomic  group     is  com- 
parable with  American  middle-class  families,  and  for  this  reason  the 
above  quoted  terms  are  referred,  to  in  the  text  as  lower-status  or  work- 
ing class  children  and  higher  status,  respectively.    The  children 
attend  the  same  schools  and  are  together  in  the  same  classes  irres* 
pective  of  the  socioeconomic  status  of  their  parents. 

In  Stage  I,  the  sample  was  drawn  from  ten  schools  and  in  Stage  Hi 
from  nine  schools;  all  the  schools  were  in  or  around  Ljubljana.  Four 
schools  participated  in  both  stages,  while  the  remaining  schools 
participated  in  only  one  stage. 

In  Stage  I,  417  students  were  sampled  from  the  fourth  <^rade  (102 
males  and  123  females  of  lower  status,  91  males  and  iOl  females  of 
higher  status)  and  342  from  the  eighth  grade  (84  males  and  88  females 
of  loweu  status,  82  males  and  88  females  of  higher  status). 

In  Stage  III,  the  number  of  students  was  somewhat  greater  than  in 
Stage  I.    429  students  were  sampled  fron  the  fourth    grade  (110  males 
and  113  females  of  lower  status,  98  males  and  108  females  of  higher 
status)  and  380  from  the  eighth  grade  (88  males  and  10£L  females  of 
lower  status,  93  males  and  99  females  of  higher  status). 
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LJUBLJANA  TEN -YEAR-OLD  LOWER  SOCIOECONOMJ.C  MALES 


Aptitude  arid  Acnievement: 

This  group  differed  significantly  from  other  groups  in  both  Stage  I 
and  Stage  III  on  one  of  the  four  variables.    They  received  quite  low 
Grade  Point  Averages  in  both  stages,  being  ranked  eighth  ana  seventh 
respectively. 

This  group  did  not  differ  significantly  from  other  groups  on 
Aptitude  and  Reading  Achievement  scores,  either  in  Stage  I  or  Stage  III. 
In  Stage  I  they  received  the  lowest  score  on  Math  Achievement;  but  this 
finding  was  n^t  replicated  in  Stage  III. 

Behavior  Rating  Scales 

Several  significant  differences  were  observed  for  this  group  in  both 
Stage  I  and  Stage  III.    This  group  was  the  lowest  in  both  stages  on 
Academic  Task  Achievement,  Authority,  Interpersonal  Relations,  and  on 
ContiToI  of  Aggression. 

Fiiicings,  observed  in  Stage  III,  showed  that  these  boys  received 
significantly  lower  scores  with  new  variables  on  Implementation  and 
Initiation,  being  ranked  seventh  and  eighth  respectively.    However,  in 
Stage  I,  this  group  was  significantly  low  on  Nonacademic  Task  Achieve- 
ment and  on  the  Summary  BRS  Score. 

Occupational  Values  Inventory 

In  both  Stage  I  and  Stage  III  'his  group  received  significantly 
high  mean  scores  on  Economic  Returns  (second  and  first)  and  on  Follow 
Father  (second  and  third)  compared  to  other  groups.    But  there  were  no 
significant  differences  for  this  group  as  regard  to  Occupational  low 
scores  in  both  stages. 

Findings  observed  in  Stage  III,  but  not  in  Stage  I,  were  the  signifi- 
cantly low  scores  for  this  group  on  Independence  (sixth)  and  on  Security 

(irighth). 

Signiricant  findings  in  Stage  I,  which  were  noc  replicaced  in  St^ge 
III,  involved  the  high  mean  scores  for  this  group  on  Prcjstige  and  on 
Total  Extrinsic  (first  both  times).    They  received  low  scores  on 
Succ  ss  (eighth),  Se If -Sat isf act  ion  (seventh),  Surroundings  (eighth), 
and  Associates  (eighth). 

Let  us  now  turn  to  the  Intra-group  ranking  of  values:  the  group 
ranged  the  value  of  Creativity  trigh^^st  compared  to  their  ranking  of 
other  values  in  both  Stage  I  and  Stage  III.  They  ranked  relatively 
low  in  both  stages  the  values  of  Management,  Esthetics,  and  Independence. 
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Ranked  highly  within  this  group  in  Stage  III,  Dut  not  in  Stage  I,  was 
the  value  oi  Success.  The  value  of  Altruism  was  ranked  high  in  Stage 
I,  but  this  finding  was  not  replicated  in  Stage  III, 

Occupat  ional  Interest  Inventory 

In  Stage  I  and  Stage  III  these  boys  rec     ved  the  fourth  and  first 
highest  scores , respec t ive ly ,  on  the  discrepancy  between  the  Father's 
Occupation  and  the  Child's  Aspiration,  meaning  that  they  aspired  to 
higher  status  jobs  than  those  held  by  their  fathers. 

In  Stage  III  this  group  differed  significantly  from  others  un  tht^ 
Father's  Occupation;  they  received  the  third  lowest  score.  However, 
in  Stage  I,   this  group  of  boys  received  the  lowest  score  on  Aspi- 
ration and  the  third  lowest  score  on  Expectation.     These  findings  did 
not  appear  in  Stage  III. 

Educational  Aspiration 

These  boys  did  not  differ  consistently  from  other  groups  on  this 
variable   in  either  Stage  I  or  Stage  III.     In  Stage  I  this  group 
received  the  third  lowest  score  on  Educational  Aspiration.  This 
finding  was  not  replicated  in  Stage  III. 

Social  Attitude's  Inventory 

It   is  impossible  to  make  comparisons  between  Stage  I  and  Stage  III 
findings  for  this  instrument,  since  not  only  was  the  instrument  coii- 
pletely  revised,  but  also  the  scoring  and  scaling  systems  generated 
different  variables.     Only  Stage  III  results  will  therefore  be 
reporf.d  . 

In  Stage  III  this  group  differed  significantly  from  the  other 
groups  on  two  of  the  variables.    They  received  the  lowest  score   in  the 
area  of  Task  Achievement  and  Interpersonal  Relations,   indicating  that 
they  perceived  themselves  as  bad  copers  in  these  areas. 

Views  of  Life 

It  is  impossible  to  make  a  comparison  between  Stage  I  and  Stage  III 
since  this  instrument  was  applied  only  in  Stage  III.    Findings  In 
Scage  III  showed  that  this  group  differed  significantly  from  other 
groups  on  four  of  the  twenty-one  variables.    These  boys  received  the 
lowest  scores  in  all  cases  on  Earned  Status/Bestowed  Status,  instru- 
ment/Fantasy, Views  of  Life,  and  Total  Score. 
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Sentence  Completion 


In  the  area  of  Task  Achievement  tnere  were  no  sLmilaritLes  in  rhe 
findings  for  this  group  between  Stage  1  and  Stage  I^I.     In  Stage  III 
this  group  did  not  differ  significantly  from  the  other  groups  on  any 
variable  in  this  area.     In  Stage  I  this  group  received  the  second 
highest  score  on  Negative  Affect. 

For  the  Interpersonal  Relations  scales  there  were  no  findings  which 
were  similar  in  both  Stage  I  and  Stage  III.     In  fact,  these  boys  did 
not  differ  singif icantly  from  the  other  groups  on  any  of  che  Stage  III 
variables  in  this  area,  but  in  Stage  I  thc>  were  significantly  low 
on  Stance  (eighth),  on  Engagement  (eighth)  and  on  Coping  (seventh). 

In  the  Authority  area,  this  group  of  boys  differed  significantly  in 
both  Stage  I  and  Stage  III  on  Stance  scores.    However,  they  received 
the  lowest  score  on  this  variable  in  Stage  III,  whereas  they  received 
the  highest  score  in  Stage  I.    On  all  other  variables  these  boys  did 
not  differ  significantly  from  the  other  groups  in  this  area. 

In  che  area  of  Anxiety,  these  boys  did  not  differ  significantly  from 
the  other  groups  on  any  of  the  scales  in  either  Stage  I  or  Stage  III. 

In  the  Aggression  area  there  were  no  findings  which  were  similar  in 
both  Stage  i  and  Stage  III.     Also,  the  group  did  not  differ  signifi- 
cantly from  the  other  groups  on  any  of  the  Stage  III  variables.  In 
Stage  I  they  received  the  lowest  score  on  Coping  and  Neutral  Affect, 
and  the  highest  on  Negative  Affect. 

A  similar  pattern  was  observed  for  the  Sentence  Completion  Total 
Scores.    That  is,  there  were  no  findings  comparable  between  Stages  I 
and  III.     In  Stage  III  these  boys  received  the  lowest  score  on  Total 
Stance.     In  Stage  I  they  received  the  second  lowest  scores  on  Total 
Engagement  and  Total  Coping  Effectiveness. 

In  the  same  way  for  the  Parent/Child  Interaction  items,  chere  were 
no  findings  which  were  similar  for  both  stages.     In  Stage  ill  this 
group  received  the  xowest  score  on  Self-Concept  and  on  Interaction  with 
the  Mother.     In  Stage  I  they  did  not  differ  significantly  from  the 
other  groups  on  any  of  these  variables. 

Tlie  Reality/Fantasy  Achievement  Discrepancy  score  did  not  signifi- 
cantly differentiate  these  boys  from  che  other  groups  in  either  Stage 
I  or  Stage  III.    However,  their  mean  scores  indicated  that  their 
fantasy  achievement  level  was  somewhat  greater  than  their  actual 
achievement  level . 

/ 
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Story  Completion 


Comparison  ol  Stage  I  and  Stage  lii  Tindings  will   hc^  quite  djiljculi 
due  to  the  extensive  revision  ol   the   instrument  dlon^  with  its  scc.jini; 
and  scaling  system. 

Let  us  first  consider  the  Coping  Effectiveness  ratings  for  the 
stories  which  are  identical  or  similar  in  both  stages.    There  were  no 
similar  findings  for  Stage  I  and  Stage  III  for  this  group  on  any  ot 
rhe  individual  Story  Coping  Effectiveness  ratings,  or  the  overall 
Coping  Effectiveness  ratings.     In  fact,  this  group  did  not  differ  sig- 
nivicantly  from  any  other  group  on  any  of  the  Coping  Effectiveness 
ratings  for  Stage  III.     But  in  Stage  I  they  differed  significantly 
from  trie  other  groups  on  Anxiety,  where  they  received  the  highest  score. 

Turning  now  to  the  Coping  Style  dimensions,   it  should  first  be 
pointed  out  that  only  the  following  dimensions  were  scaled  in  both 
Stage  I  and  Stage  III:     Stance,  Engagement^   Initiation,  Implementation, 
and  Persistence  (Stage  I)  or  Instrumentality  (Stage  III).     Also,  only 
mean  scores  for  all  stories  together  were  available  from  Stage  I  data, 
while  both  mean  scale  scores  and  individual  story  scale  scores  are 
available  from  Stage  III  data.     For  those  scales  present   in  both  the 
Stage  I  and  Stage  III  systems,  theie  were  no  significant  similar 
findings  involving  this  group. 

A  significant  difference  concerning  this  group  was  observed  for 
the  first  time  in  Stage  III  for  Response  Length.     This  group  difiered 
from  other  groups  on  all  stories,  ranking  either  sixth,  seventh,  or 
eighth.     They  were  also  the  lowest  of  all  groups  on  the  Mean  Response 
Length.    They  did  not  differ  from  other  groups  on  Story  Two  and  Story 
Three,  which  were  concerned  with  Interpersonal  Relations  and  Peer  Ag- 
gression.    For  Story  Four,   involving  Anxiety,  this  group  received  the 
highest  score  on  Aid/Advice.     On  Story  Five,  which  concerns  Classroom 
Authority,  they  did  not  differ  from  the  other  groups.     For  Story  Six, 
involving  Anxiety,   this  group  received  the  lowest  score  on  Hero  Nega- 
tive Affect.     They  did  not  differ  from  the  other  groups  on  any  of  the 
scales  for  Story  Seven, which  concerns  Nonacademic  Task  Achievement. 
Turning  now  to  the  Mean  scores  for  all  stories,  we  observed  that  this 
group  did  not  aiffer  significantly  from  the  other  groups  on  any  of  the 
Mean  scales* 

A  similar  pattern  was  observed  for  the  Mean  scores  in  Stage  I. 
These  boys  did  not  differ  significantly  from  the  other  groups  on  any 
of  the  Mean  scale  scores. 

Interpretive  Comments 

The  findings  concerning  Grade  Point  Average  seem  to  indicate  poor 
achievement  by  this  groi'p  in  the  classroom  by  comparison  with  other 
groups.     This  is  also  to  be  seen  from  Mathematics  and  Reading  Achieve- 
ment tests,  where  their  results  are  below  average.    These  findings  are 
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consistent  with  their  results  on  the  Aptitude  scale,  where  these  boys 
were  also  below  average,  though  they  did  not  differ  significantly  from 
other  groups.    Thus,  the  standings  ^or  this  group  were  very  similar  in 
both  the  Stage  I  and  the  Stage  III  analysis. 

Their  poor  achievement  is  likewise  consistent  with  their  classroom 
behavior.    These  boys  were  perceived  by  their  peers  as  being  ineffec- 
tive in  all  areas  measured  by  the  "RS .    That  is,  the  standing  of  this 
group  was  very  low  as  regards  their  motivation  in  school  work  and  their 
relations  toward  peers  and  toward  teachers.    The  findings  were  quite 
similar  in  both  analyses.     It  is  therefore    possible  that  their  in- 
appropriate behavior  would  seem  to  be  a  handicap  to  more  adequate  per- 
formance in  the  classroom.    This  behavior  might  also  have  an  influence 
on  their  teachers'  marking,  which  is  rather  subjective  in  our  schools. 
Students  who  exhibit  inappropriate  behavior  in  classroom  usually 
receive  somewhat  lower  marks.    This  may  account  for  the  discrepanc 
(which  is  not  great)  between  the  GPA  and  their  achievement  on  Math  i 
Reading  measures. 

The  strongest  results  from  the  Occupational  Values  Inventory 
(standings  replicated  in  both  analyses)  were  those  placing  this  group 
high  on  Economic  Returns  and  Follow  Father.    The  high  score  on  Economic 
Returns  would  ''eem  to  be  the  result  of  compensation,  since  these  boys 
are,  in  material  or  financial  respects,  somewhat  handicapped  by  com- 
parison with  their  peers  living  in  well-off  families.    The  preference 
to  Follow  Father  (also  shared  by  the  ten-year-old  higher  status  males) 
may  be  explained  in  terms  of  the  ten-year-old  males'  rather  close 
identification  with  the  father,  regardless  of  the  status  of  the 
father's  job.    Looking  at  the  intra-group  rankings,  there  is  a  con- 
sistent pattern  for  these  boys  to  rank  highest,  in  particular  on 
Creativity.    The  explanation  for  their  chosen  statement  might  lie  in 
the  fact  that     these  boys  are  unrealistic  in  their  occupational  wishes 
and  somewhat  less  mature.    Three  consistently  low  ranked  values  are  the 
Intrinsic  ones.    However,  one  would  not  expect  such  values  to  be  highly 
esteemed  by  this  group,  because  of  a  lack  of  knowledge  of  the  nature  of 
inner  satisfactions,  which  only  come  to  be  valued  with  more  maturity 
and  ego  development.    Logically,  children  at  this  age  would  be  more 
concerned  with  the  external  rewards  deriving  from  work  rather  than 
with  satisfaction  gained  from  the  v;ork  process  itself. 

The  findings  on  Occupational  and  Educational  Aspirations  vere  not 
quite  consistent  with  their  school  achievement  and  position  in  the 
classroom,  though  ratings  lor  this  group  were  not  similar  in  both 
analyses.    Most  of  them  tended  to  choose  jobs  which  required  a  longer 
and  more  demanding  education.    Further,  it  was  also  true  that  these 
boys  wanted  to  have  jobs  higher  than  those  held  by  their  fathers  in 
cases  where  the  findings  at  both  stages  were  similar. 
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Likewise,  the  reported  bad  coping  on  Task  Achievement  problems  is 
consistent  with  their  Grade  Point  Average  and  with  all  other  evidence 
concerning  Task  Achievment  in  this  group. 

This  group  of  boys  also  gets  along  poorly  with  its  pc^^rs,  which 
would  lead  to  the  least  satisfactory  adjustment  to  the  school  tn- 
vironment . 

The  reported  findings  on  Views  of  Life  rather  failed  to  diiferen- 
tiate  these  boys  from  other  groups  in  Stage  III,     The  results  con- 
cerning Coping  with  Task  Achievement  and  Interpersonal  Relations  were 
not  totally  confirmed.     However,   there  is  some  evidence  for  this  group 
which  would  indicate  a  lack  of  adequate  coping  with  school  achievement 
and  other  problems.     They  showed  a  preference  for  bestowed  status 
rewards,  and  an  unsatisfactory  ability  in  actual  performance,  as  op- 
posed to  fantasy.    The  reported  findings  also  suggested  that  chese  boys 
were  quite  passive  in  dealing  with  other  sorts  of  problems. 

The  Sentence  Completion  findings  in  the  two  analyses  did  not  agree. 
The  group  linked  rather  low,  particularly  in  Stage  I,  on  coping  with 
Interpersonal  Relation  problems  and,   in  fact,  on  problems  in  general. 
These  findings  were  not  confirmed  in  Stage  III  and  no  explanation  is 
available,  since  a  majority  of  the  items  (and  scoring)  remained  the 
same . 

There  was  a  complete  lack  of  agreement  between  the  Stage  I  and 
Stage  III  findings  concerning  the  Story  Completion  Instrument.  One 
would  expect  the  reason  for  this  to  be  that  the  stories  were  modified 
and  the  scoring  and  scaling  systems  extensively  changed.    This  group 
of  boys  did  not  differ  from  any  other  group  as  regards  Coping  Effective- 
ness or  Coping  Style  dimensions  in  either  analysis,  except  for  Anxiety 
in  Stage  I,     The  consistently  low  ran*<ing  in  Stage  III  on  Response 
Length  is  probably  related  to  this  group's  academic  competence,  which 
includes  lack  of  language  and  writing  ability. 

In  sum,  these  boys  seemed  to  be  having  more  difficulty  in  coping 
with  the  achievement  and  social  demands  of  the  school  situation  than 
other  groups.     At  the  same  time,   the  school  curriculum  makes  on  them 
the  same  demands  as  it  makes  cn  other  more  able  children  who  live  in 
better  domestic  conditions.     Very  often,  parents  cannot  properly  help 
them  in  school  work  because  they  are  rather  occupied  with  economic 
problems,  while  some,  because  of  their  own  deficient  education,  could 
not  give  them  adequate  help  even  if  they  wanted  to.     The  curriculum 
and  teaching  are  uniform  for  all  children,  and  consequently,  under  such 
conditions,   it  is  difficult  for  these  boys  to  compete    with  their  peers 
in  school  work.      Probably  this  creates  personal  dissatisfaction  and 
tension  in  them  which  is  likely  to  be  reflected  in  a  negative  attitude 
toward  teachers  and  schools  in  general.     The  findings  seem  to  indicate 
that  our  schools  pay  too  little  attention  both  to  school  work  and  the 
formation  of  character,  as  far  as  this  group  of  boys  is  concerned.  The 
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scnool  and  society  at  large  ought  to  give  these  children  more  help  and 
ought  to  seek  out  more  adequate  solutions  for  their  academic  and 
oehavLoral  difficulties. 

LJUBLJANA  TEN-YEAR-OLD  LOWER  SOCIOECONOMIC  FEMALES 

Aptitude  and  Achievement 

These  girls  received  very  low  Reading  Achievement  scores  in  both 
Stage  I  and  Stage  III  (eighth  both  times).    There  were  no  other 
identical  findings  for  Stage  I  and  Stage  III  for  this  group  of  girls 
on  Aptitude  and  Achievement  variables. 

A  finding  observed  in  Stage  III,  but  not  in  Stage  I,  was  the  signifi- 
cantly low  Aptitude  score  (eightn).    However,  one  significanc  Stage  I 
difference  was  not  replicated  in  Stage  III.     In  Grade  Point  Averages 
in  Stage  I  these  girls  received  quite  low  scores  (sixth). 

Behavior  Rating  Scales 

There  were  no  similarities  in  the  findings  between  Stages  I  and  III 
on  BRS  variables.     In  fact,  this  group  was  not  differentiated  signifi- 
cantly from  any  other  group  on  any  of  the  Stage  III  variables.  In 
Stage  I  they  differed  significantly  only  on  Academic  Task  Achievement 
where  they  received  the  third  lowest  score. 

Occupational  Values  Inventory 

In  both  Stage  I  and  Stage  III  these  girls  receive*  significantly 
high  mean  scores  on  Esthetics  (being  ranked  second         first  re3pec- 
cively)  and  Management  (first  both  times).    They  received  significantly 
low  scores  in  both  stages  on  Independence  (sixth  and  seventh)  and  on 
Surroundings  (sixth  and  seventh). 

There  were  no  significant  differences  in  Stage  III  that  did  not 
appear  in  Stage  I.    However,  three  significant  Stage  I  differences 
were  not  replicated  in  Stage  III.     In  Stage  I,  these  girls  received 
a  significantly  high  score  on  Economic  Returns  (first)  and  low  scores 
on  Self -Satisfaction  (eighth)  and  on  Variety  (seventh). 

Turning  to  the  Intra-group  'tanking  of  values,  we  find  that  these 
girls  ranked  the  values  of  Altruism  and  Creativity  highest  of  all  (com- 
pared with  their  ranking  of  other  values)  in  both  Stage  I  and  Stage 
III.    They  ranked  relatively  low  in  both  Stage  I  and  Stage  III  the 
values  of  Follow  Father,  Management,  and  Independence. 

Ranked  highest  within  this  group  in  Stage  III,  but  not  in  Stage  I, 
was  the  value  of  Intellectual  Stimulation.    The  value  of  Prestige  was 
ranked  highly  in  Stage  I,  but  this  finding  was  not  replicated  in  Stage 
III. 
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Occupat ional  Interest  Inventory 


In  botn  Stage  I  and  Stage  III  Lhese  girls»  received  the  second 

highest  score  on  the  discrepancy  between  the  Father's  Occupation  and 

the  Child's  Aspiration,   indicating  that  they  aspired  to  higher  status 
jobs  than  those  held  by  their  fathers. 

In  Stage  III  this  group  differed  significantly  from  the  other  groups 
only  on  the  Father's  Occupation,  where  they  received  the  second  lowest 
score.    However,  in  Stage  I  this  grcip  received  the  second  lowest  score 
on  Expectation,  but  this  finding  did  not  reappear  in  Stage  III. 

Educational  Aspiration 

These  girls  did  not  differ  consistently  from  the  other  groups  on 
this  variable  in  either  Stage  I  or  Stage  III. 

In  Stage  III  this  group  received  the  second  lowest  score,  meaning 
that  they  showed  relatively  low  Educational  Aspirations  by  comparison 
with  the  other  groups.    But  they  did  not  differ  from  the  other  groups 
on  this  variable  in  Stage  I. 

Social  Attitudes  Inventory 

These  girls  did  not  differ  significantly  from  thj  other  groups  on 
any  of  the  Social  Attitude  variables  in  Stage  III.    Only  Stage  HI 
results  were  available. 

Views  of  Life 

This  group  of  girls  differed  significantly  from  other  groups  on 
this__Stage  III  instrument  on  five  variables.    They  received  quite  low 
scores  on  Intrinsic/Extrinsic  values  of  work  (eighth).  Independent/ 
Interdependent  (sixth).  Earned  Status/Bestowed  Status  (seventh), 
Activity/Passivity  Under  Stress  (eighth),  and  Total  Score  (seventh). 

Sentence  Completion 

In  the  area  of  Task  Achievement  there  were  no  findings  which  were 
similar  in  both  Stage  I  and  Stage  III.     In  fact,  these  girls  did  not 
differ  significantly  from  the  other  groups  on  any  of  the  Stage  III 
variables  in  this  area.     In  Stage  I  they  received  the  third  highest 
score  on  Frequency  of  Negative  Affect.    Similarly,  in  the  ar«»a  of 
Interpersonal  Relations  there  was  no  correlation  between  the  findings 
for  this  group  in  Stage  I  and  Stage  III.     In  Stage  III  they  received 
the  lowest  score  on  Neutral  Affect  and  highest  on  Positive  Affect.  But 
in  Stage  I  they  were  significantly  low  on  Stance. 

Also,   in  the  area  of  Authority  there  were  no  findings  which  were 
similar  in  both  stages.     In  Stage  III  this  group  received  the  second 
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aignest  score  on  Frequency  of  Depressive  Affect  and  the  lowest  scor*?  on 
Frequency  of  Neutral  Affect.     In  Stage  I  this  group  did  not  differ 
significantly  from  other  groups  on  any  of  the  variables  in  this  area. 

A  similar  pattern  was  observed  In  the  area  of  Anxiety.    That  is, 
there  were  no  findings  common  to  both  stages.    In  Stage  III  this 
group  received  the  highest  score  on  Frequency  of  Depressive  Affect. 
Again,  this  group  of  girls  did  not  differ  from  the  othe^-  groups  on 
Stage  I  variables  in  this  area.     In  the  Aggression  scales,  this  group 
of  girls  did  not  differ  significantly  from  other  groups  on  any  of  the 
scales  in  either  Stage  I  or  Stage  III. 

In  both  Stage  I  and  Stage  III  of  the  Sentence  Completion  Total 
scores,  these  girls  scored  highly  on  Total  Frequency  of  Depressive 
Affect,  being  ranked  second  and  first  respectively.     In  Stage  III  they 
received  a  low  score  on  Total  St£.nce  (sixth)  and  on  Total  Neutral 
Affect  (eighth).     In  Stage  I,  they  were  the  highest  on  Total  Attitude 
Scores • 

On  the  Parent/Child  Interaction  items  there  were  no  findings  which 
were  similar  in  both  Stage  I  and  Stage  III.     In  Stage  III  this  group 
did  not  differ  significantly  from  other  groups  on  any  of  the  four 
variables.     In  Stage  I  they  received  the  lowest  score  on  Self -Concept 
and  on  Interaction  with  the  Mother. 

The  degree  of  difference  between  this  group  and  others  on  the 
Reality/Fantasy  Achievement  Discrepancy  scores  varied  in  Stage  I  and 
III.    Thus,  the  group  received  the  second  lowest:  score  on  this  variable 
in  Stage  III,  but  did  not  differ  significantly  from  other  groups  oo 
this  variable  in  Stage  I.    The  former  result  suggests  that  their  level 
of  fantasy  achievement  was  significantly  greater  than  their  actual 
achievement  level. 

Story  Completion 

Let  us  first  consider  the  Coping  Effectiveness  ratings  for  the 
stones  which  are  similar  in  Stage  I  and  Stage  III.    There  were  no 
similar  findings  for  this  group  in  the  two  scages.     In  fact,  this  group 
did  not  differ  significantly  from  any  other  group    in  the  Coping  Ef- 
fectiveness ratings  for  Stage  III.    This  is  somewhat  contradictory  to 
their  standing  in  Stage  I  where  they  received  the  lowest  Coping  Effec- 
tiveness ratings  in  Authority,  Anxiety,  Interpersonal  R2lations  (one 
story)  and  in  lo*:al  Coping  Effectiveness.    The  following  Coping  Style 
dimensions  were  scaled  In  both  Stage  I  and  Stage  III:     Stance,  Engage- 
ment, Initiation,  Implementation,  and  Persistence  (Stage  I)  or  Instru- 
mentality (Stag**  III).     Only  mean  scores  for  all  stories  were  available 
from  Stage  I  data,  while  both  mean  scale  scores  and  individual  story 
scale  scores  were  available  with  Stage  III  data.    For  those  scales 
present  in  both  Stage  I  and  Stage  III,  there  were  no  significant 
similar  findings  involving  this  group. 
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Several  significant  differences  occurred  for  the  first  time  in  Stagv 
III.     One  consistent  finding  was  Response  Length,    That  is,   this  group 
differcrd  significantly  from  other  groups  on  seven  stories,  ranking 
Sixth,  sevtrnth,  or  eighth.    They  were  also  the  second  It)west  of  all 
groiips  on  the  Mean  Response  Length.    For  Story  Tlirec,   involving  Aggres- 
sion, this  group  was  the  l^-^west  on  Evaliiation  of  Outcome.     On  Story 
Four,  concerning  with  Anxiety,  this  group  came  first  on  Lmpienientai  ion . 
On  Story  Five,  involving  Authority,  this  group  was  tlie  iowtsi  on  Siau-jr 
and  Engagement.     On  Story  Six,  dealing  with  Anxiety,   tliesc  girls  were 
the  lowest  on  Frequency  of  Positive  Affect.     For  Story  Seven,  involv- 
ing Nonacademic  Task  Achievement,  they  were  the  lowest  on  Evaluation  of 
Outcome.     On  the  Mean  scores  for  all  stories,  these  girls  differed 
significantly  from  other  groups  only  on  the  Mean  Total  Evaluation  of 
Outcome  where  they  received  the  lowest  score. 

Differences  in  Coping  Style  dimensions  observed  in  Stage  I,  but 
not  replicated  in  Stage  III  involved  the  Mean  Engagement,  Mean  Initi- 
ation, Mean  Implementation,  Mean  Affect  Tone,  and  Mean  Persistence 
scores  where  these  girls  were  ranked  eighth  in  all  cases. 

Interpretive  Comments 

The  findings  concerning  the  school  worlc,  though  not  quite  consistent 
seem  to  indicate  foi  this  group  a  poor  level  of  achievement  in  the 
classroom.    There  is  a  certain  amount  of  evidence  in  the  data  which 
converges  to  indicate  this.    Thus,  these  girls  were  the  lowest  on 
Reading  Achievement  in  both  analyses.     As  for  their  Grade  Point  Average 
they  stood  significantly  low  in  Stage  I,  and  be  lo^  average  in  Stage  Hi 
This  slight  discrepancy  in  actual  school  performance  (GPA)  in  both 
stages  could  possibly  be  related  to  marking,  which  is  rather  subjective 
in  our  schools.     It  is  quite  likely  that  some  teachers  give  slightly 
better  marks  to  girls  who  exhibit,   in  general,  more  appropriate  be- 
havior in  the  classroom  than  boys  do* 

Also  of  interest  is  the  fact  that,  when  one  considers  Aptitude 
scores,  these  girls  were  the  lowest  of  all  groups  in  Stage  III.  Conse- 
quently, they  night  show  a  lack  of  potential  for  good  school  work, 
chough  their  actual  school  performance  (GPA)  in  Stage  III  is  relatively 
good  (or  not  significantly  low).     However,  theAr  around -average  stand- 
ing in  Stage  I  on  Aptitude  may  be  due  to  the  possibility  of  slight 
changes  in  the  makeup  of  the  samples  between  Stage  I  and  Stage  III, 
Also,  the  Stage  III  samples  were  drawn,   in  part,  from  different 
schools , 

The  BRS  items  failed  to  differentiate  these  girls  from  other  groups 
in  Stage  III,     It  is  also  true  for  Stage  I  that  this  group  was  signifi- 
cantly low  only  on  Task  Achievement,    Certainly  their  low  peer  ratings 
are  quite  consistent  with  their  school  work  and  ocher  data  concerning 
this  group. 
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The  strongest  results  from  the  Occupational  Values  Inventory  were 
those  placing  this  group  high  in  both  analyses  on  Esthetics  and  Manage- 
inenty  and  low  on  Independence  and  Surroundings  (compared  to  rankings 
of  the  values  by  other  groups).    The  high  scores  on  Esthetics  and 
Management  are  not  readily  explicable  and  are  probably  related  fo  poor 
understanding  of  these  statements  by  this  group  of  girls.    The  relative- 
ly low  ranking  of  Independence  and  Surroundings  seems  to  be  consistent 
with  their  actual  school  performance  or  their  future  careers.     If  we 
consider  the  intra-group  rankings,  this  group  placed  highly  the  values 
of  Altruism  and  Creativity,  both  Intrinsic  values.    The  high  score  on 
Creativity  is  not  readily  explicable,  but  the  preference  for  Altruism 
is  naturally  related  to  their  personal  concern  for  other  people  (which 
should  be  more  typical  foz^  girls  than  for  boys).    Two  of  the  low 
ranked  values  are  Intrinsic  ones  (Management  and  Independence)  which 
could  be  consistent  with  their  real  school  achievement  and  sex-linked 
behavior.    The  low  standing  on  Follow  Father  also  seems  to  be  normal 
for  this  group  of  girls  ^ in  contrast  to  the  higher  status  girls)  who 
tend  to  reach  occupations  different  from  those  held  by  their  father. 

On  the  other  hand,  these  girls  would  like  to  hold  jobs  which  carry 
higher  social  prestige  than  their  fathers'.    However,  their  actual 
occupational  and  educational  aspirations  are  not  quite  consistent  with 
their  performance  in  school  and  do  not  paint  a  very  promising  pictute 
as  far  as  reacting  desirable-status  jobs  is  concerned. 

Tiie  Social  Attitudes  Inventory  in  Stage  III  totally  failed  to  dif- 
ferentiate these  girls  from  other  groups.    That  is    to  say,  these 
girls'  standing  on  coping  with  Academic  and  Nonacademic  work  is 
neither  high  nor  low  among  the  eight  groups.    Explanations  for  this 
failure  in  Stage  III  are  not  readily  available. 

The  findings  of  Views  of  Life  seem  to  indicate  a  lack  of  active 
effort  in  dealing  with  Task  Achievement  and  other  kinds  of  problems. 
These  girls  did  not  judge  achievenent  through  the  merits  of  one's  own 
effort  but  showed  a  preference  for  status-reward  through  other  people* 
This  finding  is  consistent  with  the  passive  and  dependent  role  in  their 
school  work  and  other  problems. 

There  was  a  lack  of  agreement  between  the  Stage  I  and  Stage  III 
findings  on  the  Sentence  Completion  instrument.    Explanations  for 
this  failure  are  not  readily  available  since  a  majority  of  the  items 
remained  the  same  and  the  scoring  and  scaling  systems  were  changed 
very  little.    Only  on  the  Sentence  Completion  Total  scores  did  these 
girls  show  a  great  deal  of  depressive  affect  or  little  ability  to  react 
to  various  kinds  of  problems  in  an  emotionally  neutral  way. 

Likewise,  there  was  a  complete  lack  of  agreement  between  Stage  I 
and  Stage  III  findings  on  the  Story  Completion  instrument.  However, 
the  stories  were  modified  and  the  scoring  and  scaling  systems  changed. 
The  Coping  Effectiveness  ratings  gave  contradictory  evidence  since, 
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thoagh  these  girls  were  consistently  low  in  Stage  I,  they  did  not  dif- 
fer from  other  groups  on  any  story  in  Stage  III.    The  same  lac'k  dI 
consistency  was  observed  for  the  Coping  Styie  d  luu  ns  itins .     The  Ci>nsi.s- 
tently  low  standing  in  Stage  III  on  Responst-  Length  is  pronaiily  reiaieil 
to  th-ir  academic  competence,   including  lack  ol   language  and  writing 
skills.    This  group  of  girls  also  stood  out   in  Stage  111  data  t>n  ihe 
Evaluation  of  Outcome,  which  is  consistent  with  other  data  concerning 
the  group. 

In  sum,   it  appears  that  many  of  these  girls  were  poor  achievers  in 
primary  school.     Because  the  curriculum  demands  are  uniform,  many  of 
them  would  have  difficulties  in  mastering  the  curriculum.     They  ap- 
peared to  be  less  effective  and  active  in  overcoming  their  academic 
and  other  kind  of  difficulties  and  finding  adequate  solutions  to  them. 
This  seems  to  be  a  reason  for  their  displaying  a  great  deal  of  nega- 
tive or  depressive  affect. 

This  group  would  seem  to  be  in  a  difficult  position.    The  school, 
and  society  at  large,  ought  to  pay  more  attention  to  these  girls  and 
give  them  adequate  help  to  master  their  school  work.    This  would  later 
on  enable  the  more  successful  ^irls  to  continue  their  schooling  at 
secondary  schools  or  colleges.     A  more  adequate  treatment  of  these 
girls  at  school  and  at  home  might,  at  least  to  some  extent,  resolve 
their  tensions;  this  would  exert  a  positive  influence  on  their  self- 
concept  and  improve  their  academic  achievement. 

LJUBLJANA  TEN -YEAR-OLD  HIGHER  SOCIOECONOMIC  MALES 

Aptitude  and  Achievement 

These  boys  received  significantly  high  Math  and  Reading  Achievement 
scores  in  both  Stage  I  and  Stage  III  (first  both  times).    They  also 
received  quite  high  Grade  Point  Averages  in  both  Stage  I  and  Stage  III, 
being  ranked  first  and  third  respectively. 

Consequently,  all  findings  were  identical  or  very  similar  in  both 
Stage  I  and  Stage  III.  There  were  no  differences  which  were  true  of 
one  Stage  but  not  of  the  other. 

Behavior  Rating  Scales 

There  is  only  one  difference  which  distinguished  this  group  in  the 
same  way  in  both  Stage  I  and  Stage  III.    That   is,  these  boys  were 
significantly  high  on  Interpersonal  Relations  with  Peers  in  both  stages, 
being  ranked  second  and  first  respectively. 

However,   in  Stage  III,  these  boys  were  the  highest  on  Solver  (good 
ideas)  and  on  Anxiety  by  comparison  with  other  groups.     In  Stage  I 
these  boys  were  significantly  high  on  Academic  and  Nonacademic  Task 
Achievement  (second).  Authority  (third).  Control  of  Aggression  (first), 
and  the  Summary  Score  (second). 
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Occupational  Values  Inventory 


In  both  Stage  I  and  Stage  III  these  boys  received  a  significantly 
high  score  on  Follow  Father  (first  at  both  stages)  compared  to  other 
groups.    They  received  a  significantly  low  score  on  Surroundings 
(seventh  and  eighth). 

Findings  observed  in  Stage  III,  but  not  in  Stage  I,  were  the 
significantly  low  scores  on  Self-Satisfaction  and  Associates  (eighth 
both  times). 

Significant  findings  in  Stage  I  which  were  not  replicated  in  Stage 
III  were  the  highe&t  scores  on  Intellectual  Stimulation  and  Creativ- 
ity.   Low  Mean  scores  in  Stage  I  included  Esthetics  (seventh),  InJe* 
pendence  (eighth).  Success  (seventh).  Economic  Returns  (seventh),  and 
Total  Intrinsic  scores  (eighth). 

Turning  to  the  intra-group  ranking  of  values,  these  boys  ranked 
relatively  highly  (compared  to  other  values)  in  both  Stage  I  and  Stage 
III  the  values  of  Intellectual  Stimulation  and  Altruism.    They  ranked 
low  in  both  Stage  I  and  Stage  III  the  values  of  Management,  Esthetics, 
and  Independence. 

Ranked  highly  within  this  group  in  Stage  III,  but  not  in  Stage  I, 
were  the  values  of  Success  and  Follow  Father.    The  value  of  Creativity 
was  ranked  highly  in  Stage  I,  but  not  in  Stage  III. 

Occupational  Interest  Inventory 

These  boys  differ  consistently  from  the  other  groups  on  two  of  the 
Occupational  Interest  variables  in  both  Stage  I  ano  Stage  III.  They 
received  the  second  highest  score  on  Expectation  in  both  stages.  They 
received  the  lowest  score  on  the  discrepancy  between  the  Father's 
Occupation  and  the  Child's  Aspiration  in  both  Stage  I  and  Stage  III, 
compared  to  other  groups.    This,  in  fact,  showed  that  they  aspired  to 
somewhat  lower  levels  of  jobs  than  those  held  by  their  fathers. 

In  Stage  III  this  group  differed  significantly  from  other  groups  on 
two  of  the  variables.    They  received  the  second  highest  score  on  Aspira- 
tion and  the  highest  score  on  the  Father's  Occupation. 

There  were  no  significant  differences  involving  these  variables 
which  were  observed  in  Stage  I  but  not  in  Stage  III. 

Educational  Aspirations 

These  boys  differed  significantly  from  other  groups  on  this  variable 
in  both  Stage  I  and  Stage  III.    They  received  the  highest  score  on 
Educational  Aspiracions  in  Stage  I  and  the  second  highest  in  Stage  III. 
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Social  Atcit.aces  Invt^ntory 


For  t\ii:>  Lnslrument,  only  the  results  for  Stage  III  are  available. 
The  only  bignii leant  Stage  III  tinding  involved  the  Total  Social 
Attitude  scores  where  these  boys  received  the   lowest  score  indicating 
that  they  perceived  themselves  as  bad  copers  in  dniercnt  areas. 

Views  of  Life 

For  this  Stage  III  instrument  the  group  diilered  significantly  from 
other  groups  on  only  one  o:  the  twenty-one  variables.     That  is  to  say, 
these  boys  received  the   lowtst  score  on  the  Independent/Interdependent 
variable  in  Stage  III;  but  on  no  other  variables  did  they  dilfer  signif- 
cantly  from  any  other  group. 

Sentence  Completion 

For  tne  Task  Achievement  scales,  this  group  of  boys  differed  signifi- 
cantly from  other  groups  on  Frequ^ency  of  Negative  or  Hostile  Affect  in 
both  Stage  I  and  Stage  III,  where  they  received  the  highest  scores.  In 
Stag^'  III  this  group  also  differed  significantly  from  other  groups  on 
Aid/Advice,  where  they  ranked  eighth. 

In  the  Interpersonal  Relations  area  this  group  differed  significantly 
from  other  groups  on  Coping  Effectiveness  in  both  Stage  I  and  Stage  III, 
where  they  received  low  scores  (sixth  and  seventh).     In  Stage  III  this 
group  differed  significantly  from  other  groups  on  Attitude  scores 
(first)  and  Frequency  of  Hostile  Affect  (first)-     In  Stage  I  they 
received  a  low  score  on  Engagement  (seventh). 

In  the  area  of  Authority  there  were  no  findings  which  were  similar 
in  Stage  I  and  Stage  III.     In  Stage  III  they  were  the  lowest  on  Coping 
Effectiveness,     In  S*:age  I  they  received  the  lowest  scores  on  Engage- 
ment and  Frequency  of  Negative  Affect. 

On  the  Anxiety  scales,  this  group  of  boys  did  not  differ  signifi- 
cantly from  other  groups  in  either  Stage  I  or  Stage  III,     In  the  area 
of  Aggression  there  were  no  findings  which  were  similar  for  both  Stage 
I  and  Stage  III.    However,  in  Stage  III  this  group  differed  signifi- 
cantly from  other  groups  on  Hostile  Affect  (first).  Coping  Effective- 
ness (eighth)  and  Keutral  Affect  (eighth).    The  group  did  not  differ 
significantly  from  other  groups  on  any  of  the  Stage  I  variables. 

Several  significant  differences  involving  this  group  were  observed 
in  the  Sentence  Completion  Total  scores  between  the  two  stages.  These 
boys  differed  significantly  from  other  groups  in  both  Stage  I  and  Stage 
III  on  Total  Engagement  (eighth  both  times),  Total  Coping  Effectiveness 
(eighth  both  times),  and  Frequency  of  Hostile  Affect  (first  both  times). 
In  Stage  III  they  differed  significantly  on  Total  Stance  (seventli)  and 
Total  Aid/Ad  vice  scores  (eighth).     Also  in  Stage  1  they  received  tht- 
lowest  score  on  Total  Frequency  of  Neutral  Affect, 
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For  the  Parent/Child  Interaction  items  there  were  no  findings  which 
were  similar  for  both  Stage  I  and  Stage  III.     In  Stage  III  this  group 
did  nor  differ  significantly  from  other  groups  on  any  of  the  four 
variables.     In  Stage  I ^fefiey  received  the  highest  scOiTe  on  Parent/Child 
Interaction .  f 

On  the  Reality/Fantasy  Achievement  Discrepancy,  this  group  of  boys 
differed  significantly  from  other  groups  in  both  Stage  I  and  Stage  III. 
They  received  the  highest  scores  on  this  variable  in  both  stages, mean- 
ing that  they  were  far  more  effective  in  their  actual  performance  than 
they  thought  they  could  be. 

Story  Completion 

There  were  no  similar  findings  for  Stage  I  and  Stage  III  for  this 
group  on  any  of  the  individual  Story  Coping  Effectiveness  ratings,  or 
the  overall  Coping  Effectiveness  ratings.     In  Stage  III  they  received 
the  lowest  score  on  Coping  Effectiveness  ratings  in  Aggression.  In 
Stage  I  they  were  significantly  low  in  Total  Coping  Effectiveness 
(s  venth) ;  but  this  finding  was  not  replicated  in  Stage  III. 

In  both  Stage  I  and  Stage  III  the  following  dimensions  were  scaled: 
Stance,  Engagement,  Initiation,  Implementation,  and  Persistence  (Stage 
I)  or  Instrumentality  (Stage  III).    Only  mean  scores  for  all  stories 
were  available  from  Stage  I  data,  while  both  m^an  scale  scores  and 
individual  story  scale  scores  were  available  from  Stage  III  data.  For 
those  scales  present  jn  both  Stage  I  and  Stage  III  there  were  no  sig- 
nificantly similar  findings  involving  this  group. 

Few  significant  differences  were  observed  for  this  group  on  Stage 
III  data.    One  relatively  consistent  finding  was  received  on  Response 
Length.    This  group  differed  significantly  from  other  groups  on  four  of 
the  seven  stories.    They  were  low  on  Response  Length  In  Story  Three 
(sixth).  Story  Four  (seventh).  Story  Six  (seventh),  and  Story  Seven 
(eigtith).    Furthermore,  in    Story  Three,  involving  Anxiety,  this  group 
caine  first  on  EngageiPent.    On  Story  Five,  which  concerns  Classroom 
Authority,  these  boys  received  the  highest  score  on  Stance.    On  Story 
Seven,  which  was  concerned  with  Nonacademic  Task  ^hievement,  they 
received  the  highest  score  on  Aid/Advice  and  Implementation.    On  the 
Mean  scores  for  all  stories  these  boys  differed  significantly  from 
other  groups  on  the  ^an  Aid/Advice  (first),  and  on  the  Mean  Response 
Length  (sixth)'. 

Differences  in  Coping  Style  dimensions  observed  in  Stage  I,  but  not 
replicated  in  Stage  III,  involved  only  the  ^^ean  Engagement  scores  where 
these  boys  stood  in  seventh  place. 

Interprative  Comments 

There  is  a  consistent  pattern  for  these  boys  to  exhibit  very  good 
performance  in  the  classroom.    Their  standing  in  Mathematics  and 
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RcaUing  Achievcnient  was  very  high  in  both  analyses.    They  also  ade- 
quately cler.unscratcd  acqaited  skills  in  their  *»cLuaI  school  perform- 
ance (G?A) .     TLaS,  i!indings  for  this  group  corcerning  their  academic 
achievement  v-ere  very  similar  in  both  Stage  I  and  Stage  III. 

Findings  concerning  BRS  items  showed  that  there  were  far  levv'er  sii;- 
nificant  differences  in  Stage  III  than  in  Stage   1.     The  only  BRS  item 
where  these  boys  stood  out   in  both  analyses  conci'rni'd  Interpersonal 
Relations,  suggesting  that  this  group  get  along  well  with  tluir  peers. 
Certainly  their  high  peer  ratings  in  Stage  I  on  most  ol   the  BR3  items 
are  quite  consistent  with  other  data  concerning  the  group.     For  indeed, 
this  group  was  not  well  differentiated  by  this  instruTnent  in  Stage  111, 
but  nevertheless,  received  above  average  scores  from  their  peers.  Also 
of  interest  is  the  fact  that,  when  one  considers  the  ten-year-old  sample 
only,  these  boys  were  the  second  lowest  of  the  four  groups  in  Stage  III. 
Thus,  their  relative  standing  changed  very  little,  and  only  the  number 
of  significant  differences  in  Stage  Hi  was  great  ly  diminished.  In 
addition,  this  group  was  high  oa  Solver  (Stage  III  variable),  meaning 
that  these  boys  throw  up  good  ideas.    This  is  also  consistent  with 
their  good  performance  at  schjol. 

Let  us  now  look  at  the  Occupational  Values  Inventory,  where  this 
group  rated  high  on  Follow  Father  and  low  on  Surroundings  compared  to 
rankings  of  these  values  by  other  groups.    The  preference  for  Follow 
Father  may  be  explained  jLn  terms  of  rather  close  identification  with 
the  father  at  this  age.     The  high  score  on  Surroundings  (Extrinsic 
Value)   is  what  one  would  expect  of  boys  who  perform  well  at  school. 
Turning  to  the  intra-'^roup  rankings,  we  find  that  thest-  hoys  rank 
relatively  high  the  values  of  Intellectual  Stimuiation  and  AJ truism, 
both  Intrinsic  valuf^-s.    The  preference  for  Intel  leclaal  Stimulation 
seems  to  be  consistent  with  their  good  school  work  ani  the  good  ideas 
we  have  emphasized.    The  feminine  value  of  Altruism  is  probably  related 
to  good  re  lat  ion.*=^.  with  their  peers  and  people  in  general.    Three  of  the 
consistently  lov-ranked  values  are  Intrinsic  ones,  and  one  would  not 
expect  a  group  of  young  boys  to  value  such  statements,  because  of  their 
lack  of  knowledge  and  experience  of  the  work  process  itself. 

The  findings  on  the  Occupational  Interest  Inventory  and  Educational 
Aspiration  ror  this  group  were  quite  similar  in  both  Stage  I  and  Stage 
III.    This  group  of  boys  expected  to  obtain  respectable  jobs.  Their 
Educational  Aspirations  are  also  consistent  and  adequate  in  both 
analyses  to  attain  jobs  of  such  status.    The  occupational  expectations 
and  educational  aspirations  of  these  boys  would  seem  to  be  in  agree- 
ment with  their  academic  standing  in  school. 

Thw"  reported     low  overall  coping  present   in  the  Social  Attitudes 
Inventory  is  not  consistent  with    he  group's  Achievenjent  and  Grade 
PoiMt  Average  standings  or  with  o ly  other  evidence.    These  low  scores 
arf.  contradictory  to  actual  performance  and  behavior  in  the  classroom, 
and  are  not  readily  explicable. 
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The  findings  concerning  Views  of  Life  would  seem  to  indicate  a 
reliance  on  authorities  or  people  in  general  in  coping  with  dif- 
ferent kinds  of  problems.  Of  course,  this  finding  is  not  quite  con- 
sistent with  their  standing  in  school  performance  and  other  data.  But 
then,  this  Stage  III  instrument  rather  failed  to  differentiate  this 
group  from  others,  a  failure  which  is  not  readily  explicable. 

On  the  Sentence  Completion,  these  boys  consistently  showed  the 
highest  degree  of  negative,  hostile  feeling  botl   in  Task  Achievement 
and  in  all  areas  of  behavior  in  Stage  I  and  Stage  III.    At  first  sight 
this  seems  supprising,  since,  these  findings  are  not  in  agreement  with 
actual  school  achievement  and  other  data  for  this  group.    But  it  may 
be  explained  in  these  terms,     the  parents  a  s  of  these  ten- 

year-old  children  expect  most  of  them.    Whe  ti.cy  fail  to  gain  the 

highest  possible  marks  at  school,  they  are  the  focus  of  parental  and 
school  pressure.    Continuous  pressure  of  this  kind  can  give  rise  to 
emotional  tensions  and  hostile  feelings. 

This  group  of  boys  portray  themselves  in  Sentence  Completion  as 
less  effective  in  Interpersonal  Relations,  but  this  is  not  consistent 
with  their  high  Peer  BRS  ratings  and  their  interest  for  people  as  in- 
dicated on  the  Occupational  Values  Inventory.    This  group  presented  a 
picture  of  frequent  avoidance  and  of  failing  to  be  effective  in  over- 
all behavior  (Sentence  Completion).     It  would  appear  that  they  want  to 
make  as  much  progress  in  school  as  possible,  and  therefore  seem  to  be 
less    engaged  by  interpersonal  matters.    Of  course,  it  is  difficult  to 
accept  that  this  group  exhibits  a  poor  capacity  to  cope  effectively 
with  different  kinds ci  problems.    Their  projections  do  not  seem  to  be 
consistent  with  their  real  position  in  school  work  or  on  other  data. 
There  is  also  evidence  from  Reality/Fantasy  Achievement  Discrepancy 
that  these  boys  are  actually  far  more  effective  in  their  actual  per- 
formance on  Achievement  tests  or  schoolwork  as  reflected  by  their  Grade 
Point  Average  than  they  themselves  believe. 

There  was  a  complete  lack  of  agreement  between  Stage  I  and  Stage  III 
findings  on  the  Story  Completion  instrument.    However,  the  stories  were 
modified  and  the  scoring  and  scaling  systems  greatly  changed.    The  over- 
all Ccping  Effectiveness  ratings  give  somewhat  contradictory  evidenc2, 
since,  though  these  boys  were  low  in  Stage  I,  they  did  not  differ  from 
other  groups  on  the  Total  scores  in  Stage  III,    The  same  lack  of  con- 
sistency holds  good  for  the  Coping  Style  dimensions.    The  low  standing 
in  Stage  III  on  Response  Length  is  also  contradictory  for  these  boys, 
since  they  showed  good  academic  competence,   including  good  results  on 
Reading  Achievement.    All  these  contradictory  findings  are  difficult  to 
explain  away. 

In  sum,  the  findings  seem  to  indicate  that  this  gioap  of  boys  is 
V3ry  effective  in  academic  schoolwork.    They  also  have  adequate  intel- 
lectual potential  which  enables  them  to  cope  effectively  with  the 
demands  of  a  uniform  curriculum^  which  in  fact  suits  them  best.  Most 


ot  them  will  continue  their  schooling  later  on  at  secondary  sclu)ol^, 
and  many  of  them  will  go  on  to  university.     Consequently,   the  iinclin^;s 
would  lead  one  to  the  tentative  conclusion  tnat  both  parents  and 
teactiers  should  treat  them  with  greater  tolerance  and  make  mure  reuson- 
able  demands  concerning  their  schoolwork  and  other  activities.  It 
would  seem  that  these  boys  are  highly  engaged  by  academic  schoolwork 
and  are  se  If -preoccupied ,  as  a  result  of  which  they  have  little  ti^\c 
^'     the  pursuit  of  social  relationships  with  their  peers.  Therefore, 
ley  are  probably  somewhat  less  successful  in  this  respect.     But  this 
explanation  must,  of  course,  be  treated  as  highly  tentative.     It  would 
probably  be  desirable  to  pay  greater  attention  in  the  education  of 
these  boys  to  those  social  aspects  which  would  make  for  a  more  harmoni- 
ous development  of  their  personalities. 

LJUBLJANA  TEN-YEAR-OLD  HIGHER  SOCIOECONOMIC  FEMALES 

Aptitude  and  Achievement 

These  girls  differed  significantly  from  other  groups  in  both  Stage 
I  and  Stage  III  on  one  of  the  four  variables.    They  received  quite  hi^h 
Grade  Point  Averages  in  both  stages,  being  ranked  second  both  times. 

In  Stage  III  these  girls  received  significantly  high  Aptitude  scores 
(first  rank);  but  they  did  not  differ  from  other  groups  on  this  variable 
Ln  Stage  I.     However,  this  group  did  not  differ  significantly  from 
other  groups  on  Math  and  Reading  Achievement  scores  in  either  Stage  I 
or  Stage  III. 

Behavior  Rating  Scales 

These  girls  differed  significantly  from  other  groups  on  three  of  the 
variables  in  both  Stage  I  and  Stage  III.     They  were  high  on  Task 
Achievement  (first  and  second).  Authority  (first  both  times)  and  Con- 
trol of  Aggression  (second  and  first). 

In  Stage  III  findings  with  new  variables,  these  girls  were  signifi- 
cantly high  on  Implementation  (second)  and  Initiation  (first). 

However,  in  Stage  I,  this  group  of  girls  was  significantly  high  in 
Nonacademic  Task  Achievement,   Interpersonal  Relations  and  the  Summary 
Score,  where  chey  received  the  highest     score  in  ail  cases.    They  were 
also  the  lowest  in  Anxiety. 

Occupational  Values  Inventory 

In  both  Stage  I  and  Stage  III  this  group  received  significantly  high 
mean  scores  only  on  Follow  Father  (third  and  second).    They  received 
significantly  low  scores  on  Independence  (seventh  and  eighth). 
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Findings  observed  in  Stage  III,  but  not  in  Stage  I,  were  the  highest 
scores  on  Altruism  and  Total  Extrinsic  scores.    They  were  the  lowest 
on  Total  Intrinsic  scores. 

In  Stage  I  these  girls  received  the  highest  scores  on  Esthetics  but 
significantly  low  scores  on  Success  (sixth),  Security  (eighth),  and 
Variety  (eighth) . 

Turning  to  the  intra-group  ranking  of  values,  we  find  that  these 
girls  ranked  highest  in  Stage  I  and  Stage  III  the  values  of  Altruism, 
Cieativity,  and  Intellectual  Stimulation.    They  ranked  low  in  both 
stages  the  values  of  Management  and  Independence. 

Ranked  hignly  within  this  group  in  Stage  III  was  the  value  of  Suc- 
cess, but  the  value  of  Esthetics  was  low.    These  findings  did  not 
appear  in  Stage  I.    However,   there  were  no  high  or  low  rankings  involv- 
ing this  group  in  Stage  I. 

Occ jpatioaal  Interest  Inventory 

These  girls  differed  significantly  from  other  groups  on  one  variable 
in  both  Stage  I  and  Stage  III.    They  received  the  second  and  third 
lowest  scores  on  the  discrepancy  between  the  Father's  Occupation  and 
the  Child's  Aspiration,  really  meaning  that  they  aspiied  to  somewhat 
lower  status  jobs  than  those     »ld  by  their  fathers. 

In  the  Stage  III  variable  this  group  received  the  second  highest 
score  on  the  Father's  Occupation* 

These  girls  did  not  differ  significantly  from  other  groups  on  Occupa- 
tional Aspirations  and  Occupational  Expectations  in  either  Stage  I  or 
Stage  III. 

Educational  Aspirations 

Findings  observed  in  Stage  I  and  Stage  III  were  not  identical  or 
even  similar  on  this  variable.     In  Stage  III,  the  group  did  not  differ 
significantly  from  other  groups.    However,  in  Stage  I  they  were  the 
third  highest  on  their  Educational  Aspirations* 

Social  Attitudes  Inventory 

This  instrument  was  completely  revised,  and  so  it  is  imoossible  to 
make  comparisons  between  Stage  I  and  Stage  III.     In  fact,  this  group 
was  not  differentiated  significantly  from  any  other  group  op  any  of  the 
Stage  III  Social  Attitude    variables • 
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Views  of  Life 


This  instrument  was  applied  only  in  Stage  III,  This  group  differed 
significantly  from  other  groups  on  three  variables:  Iramediate/De layed 
(eighth) ,  Independent/Interdependent  (seventh) ,  and  Activity/Passivity 
Under  Stress  (seventh). 

Sentence  Completion 

In  the  Task  Achievement  area  this  group  of  girls  did  not  differ  sig- 
nivicantly  from  other  groups  on  any  of  the  scales  in  either  Stage  I  or 
Stage  III. 

There  were  three  significant  findings  for  the  Interpersonal  Rela- 
tions area  in  both  Stage  I  and  Stage  III.    This  group  differed  signifi- 
cantly       from  other  groups  in  both  stages  on  Stance  (sixth  and  eighth), 
Engagement  (sixth  and  eighth),  and  Coping  Effectiveness  scores  (eighth 
both  times).     In  Stage  III  this  group  received  the  lowest  score  on  Aid/ 
Advice.     7.n  Stage  X  these  girls  were  highest  on  Negative  Affect  and  the 
lowest  on  Neutral  Affect. 

In  the  area  of  Authority,  there  were  no  findings  which  were  similar 
in  Stage  I  and  Stage  III.    However,  in  Stage  III  this  group  received 
the  highest  score  on  Attitude  and  Frequency  of  Depressive  Affect.  In 
Stage  I,  but  not  in  Stage  III,   they  were  second  lowest  on  Engagement 
and  highest  on  Frequency  of  Positive  Affect.    On  the  Anxiety  scales, 
this  group  did  not  differ  significantly  from  other  groups  on  any  of  the 
scales  in  either  Stage  I  or  Stage  III. 

In  the  area  of  Aggression  there  were  no  findings  common  to  both 
Scage  I  and  Stage  III.     But  in  Stage  III,  these  girls  received  the 
highest  scores  on  Engagement ,  Aid/Advice,  Coping  Effectiveness,  and 
Frequency  of  Neatral  Affect.    They  were  the  lowest  on  Frequency  of 
Hostile  Affect  in  Stage  III.    There  were  no  significant  findings  in 
this  area  in  Stage  I. 

A  similar  pattern  was  observed  for  the  Sentence  Completion  Total 
scores.    That  is,  there  were  no  similar  findings  in  Stages  I  and  III. 
However,  in  Stage  III  the  group  differed  significantly  from  otner 
groups  on  Total  Attitude  (first).  Total  Frequency  of  Hostile  (eighth) 
and  Total  Frequency  of  Depressive  Affect  (second  highest).     In  fact, 
in  Stage  I  they  were  the  second  lowest  on  Total  Frequency  of  Neucral 
Affect. 

There  were  no  findings  which  were  similar  for  both  stages  on  the 
Parent/Child  Interaction  i^ems .     In  Stage  III  this  group  differed  sig- 
nificantly from  other  groups  on  Self -Concept  and  Interaction  with  the 
Mother,  where  they  received  the  highest  scores.     In  Stage  I  this  group 
did  not  differ  from  other  groups  on  any  of  the  four  variables.    On  the 
Reality/Fantasy  Achievement  Discrepancy  variable  this  group  of  girls 
did  not  differ  significantly  from  other  groups  in  either  Stage  I  or 
Stage  III. 
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Story  Completion 


Turning  first  to  tne  Coping  Effectiveness  ratings  for  the  stories 
which  are  similar  in  Stages  I  and  III,  we  f'nd  that  these  girls  did 
not  differ  significantly  from  other  groups  on  any  of  the  individual 
Story  Coping  Effectiveness,  or  the  overall  Coping  Effectiveness  ratings 
in  either  Stage  I  or  Stage  III.    Furthermore,  for  those  Coping  Style 
dimensions  which  wore  present  in  both  the  Stage  i  and  Stage  III 
systems  (mean  scores  on  Stance,  Engagement,  Initiation,  Implementation, 
Persistence  or  Instrumentality),  there  were  no  significant  or  similar 
findings  for  this  group. 

Very  few  significant  differences  involving  this  group  of  girls  were 
observed  on  individual  Story  Scale  scores  in  Stage  III.    On  Story  Two, 
which  concerns  Interpersonal  Relations,  this  group  was  the  lowest  on 
Positive  Affect  expressed  by  the  Hero.    On  Story  Three,  concerning  Peer 
Aggression,  this  group  was  the  lowest  on  Outcome.     It  also  differed 
from  other  groups  on  Story  Four,  involving  Anxiety,  where  these  girls 
received  the  second  highest  score  on  Aid/Advice  and  fifth  on  Response 
Length,    They  did  not  di^^'er  from  other  groups  on  any  of  the  scales  for 
Story  Five  (Authority)  or  Story  Six  (Anxiety).    On  Story  Seven  (Non- 
academic  Task  Achievement),  these  girls  received  the  second  lowest 
score  on  Stance.    There  were  no  significant  differences  for  this  gfoup 
involving  findings  on  the  Mean  scores  for  all  stories. 

This  group  of  girls  did  not  diffrr  significantly  from  other  groups 
on  any  of  the  Mean  scores  in  Stage  I. 

Interpretive  Comments 

The  findings  concerning  Grade  Point  Average  seem  to  indicate  for 
this  group  of  girls  an  adequate  performance  at  school,  though  their 
Math  and  Reading  test  scores  were  around  or  a  little  above  average  in 
both  Stage  I  and  Stage  III.    Thus,   the  position  of  this  group  was  quite 
similar  in  ooth  analyses.     It  should  also  be  noted  that  these  girls 
showed  an  adequate  intellectual  potential  for  effective  schoolwork, 
though  in  Stage  I  their  Aptitude  scores  were  simply  around  average. 
The  Peer  BRS  scores  are  quite  consistent  with  achievement  results  and 
other  data  for  this  group.    They  are  regarded  by  their  classroom  peers 
as  doing  particularly  well  in  the  area  of  Task  Achievement  in  both 
analyses.    These  findings  are  also  in  agreement  with  their  high  peer 
ratings  i.i  Stage  ill  on  Implementation  and  Initiation.  Furthermore, 
their  peers  also  appraise  them  as  being  very  effective  in  getting  along 
with  Authority  figures  (teachers)  and  successful  in  their  Control  of 
Aggression.    Of  course,  this  behavior  may  be  considered  as  much  more 
typical  of  girls  than  boys.    Their  appropriate  classroom  behavior  may 
account  for  the  slight  discrepancy  between  actual  performance  (GPA)  and 
Achievement  scores,  since,  some  teachers  may  give  slightly  better  marks 
for  good  school  behavior.    However,  this  conclusion  must  be  treated  as 
highly  tentative. 
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Turning  now  to  the  Occupational  Values  Inventory,  we  note  that  this 
group  was  only  high  in  both  analyses  on  Follow  Father,  and  low  on 
Independence.    The  preference  for  Follow  Father  may  at  first  sight  seem 
rather  strange,  since  one  would  expect  that  these  girls  identified  more 
closely  with  their  mothers  at  this  age.    The  preference  for  Follow 
Father  may  well  be  related  to  their  achievement  motivation.    That  is, 
they  want  to  obtain  respectable  high  status  jobs  like  those  held  by 
their  fathers.    Low  scores  on  Independence  are  not  illogical,  since 
this  Intrinsic  value  comes  with  more  maturity.    Looking  at  the  intra- 
group  rankings,  we  see  that  there  is  a  consistent  pattern  for  these 
girls  to  rank  highest,  in  both  Stage  I  and  Stage  III,  Altruism, 
Creativity,  and  Intellectual  Stimulation.    The  preference  for  Altruism, 
is  consistent  with  the  Peer  ratings  data,  and  on  the  other  hand,  this 
value  is  a  rather  feminine  one.    No  explanation  Is  readily  available 
for  such  high  ratings  on  Creativity  and  Intellectual  Stimulation, 
though  such  values  may  be,  in  part,  related  to  the  performance  and 
good  achievement  motivation  of  these  girls.    Two  of  the  lowest -ranked 
values  are  Intrinsic  ones,  which  involve  statements  one  would  not 
expect  young  girls  to  value. 

The  reported  Occupational  Aspirations  and  Occupational  Expectations 
of  this  group  were  neither  high  nor  low  among  the  eight  groups  in  both 
Stage  I  and  Stage  III,    The  discrepancy  between  the  Father's  Occupation 
and  Child's  Aspiration  seems  to  indicate  that  these  girls  aspired  to 
somewhat  lower  status  jobs  than  their  fathers'*    On  the  whole,  cheir 
occupational  aspirations  are  still  quite  high  and  in  agreement  with  the 
educational  aspiraticns  of  this  group.    Both  educational  and  occupation- 
al aspirations  are  consistent  with  their  good  academic  achievement  and 
consistent  with  their  preference  for  Follow  Father ,  as  indicated  on 
the  Occupational  Values  Inventory. 

The  findings  on  the  Social  Attitudes  Inventory  totally  failed  to 
differentiate  these  girls  from  o*:her  groups  on  this  Stage  III  instru- 
ment.   Explanations  for  this  fai.ure  to  discriminate  in  Stage  III  are 
not  readily  available. 

The  results  from  Views  of  Life  showed  a  lack  of  immediate  and  inde- 
pendent action  concerning  school  and  other  work.    Evidence  from  this 
instrument  also  .suggests  that  they  are  rather  passive  when  working 
under  stress  conditions.    However,  their  low  scores  are  not  consistent 
with  their  actual  performance  in  the  classroom  or  their  intellectual 
potential,  though  one  would  expect  a  group  of  young  higher-status  girls 
to  be  more  independent  of  their  parents  than  any  other  group. 

On  the  Sentence  Completion  instrument^  involving  Interpersonal  Re- 
lations, this  group  was  quite  low  on  Stance,  Engagement,  and  Coping 
Effectiveness  ratings.    These  findings  give  somewhat  contradictory 
evidence,  since  their  peer  ratings  were  rather  high  (particularly  in 
Stage  I),  as  was  their  interest  for  people  as  indicated  on  the  Occupa- 
tional Values  Inventory.    These  girls  seem  to  be  less  engaged  in 
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interpersonal  matters  on  account  of  their  intensive  scboolwork  and  en- 
vironmental pressure  at  home  and  at  school.    This  explanation  must  be 
considered  as  highly  tentative,  of  course.    On  the  whole,  the  Sentence 
Completion  instrument  rather  failed  to  differentiate  this  group  in  the 
same  way  in  Stages  I  and  III. 

The  Story  Completion  instrument  concerning  Coping  Effectiveness 
ratings  and  Coping  Style  dimensions  also  failed  totally  to  differen- 
tiate these  girls  from  other  groups  in  either  Stage  I  or  Stage  III 
findings.    Explanations  for  this  failure  to  discriminate  in  both 
analyses  are  not  readily  available. 

In  sum,  the  findings  indicate  that  this  group  of  girls  is  quite 
effective  in  overcoming  school  difficulties  and  in  coping  with 
authority  figures.    Not  only  do  they  achieve  good  results  in  the  aca- 
demic setting,  but  it  is  also  apparent  to  their  fellow  pupils  that  they 
work  hard  at  their  lessons.    That  is  to  say,  these  girls  successfully 
meet  the  curriculum  demands.     It  might  be  claimed  that  they  exhibit 
adequate  adjustment.    Hence,  we  may  conclude  that  parents  and  teachers 
are  satisfied  and  tolerant  toward  them.    They  are  strongly  motivated  in 
pursuing  academic  schoolwork,  and  they  have  adequate  intellectual 
aptitude  and  appropriate  social  conditions.    Accordingly,  they  are  very 
likely  to  finish  their  eight-year  compulsory  schooling  successfully, 
and  most  of  them  will  continue  their  schooling  beyond  this. 

LJUBLJANA  FObPvTEEN-YEAR-OLD  LOWER  SOCIOECONOMIC  MALES 

Aptitude  and  Achievement 

These  boys  differed  significantly  from  other  groups  in  both  Stage  I 
and  Stage  III  on  one  of  four  variables.  They  received  low  Grade  Point 
Averages  in  both  stages,  being  ranked  seventh  and  sixth  respectively. 

They  did  not  differ  significantly  from  other  groups  on  Aptitude, 
Math  and  Reading  Achievement  scores  in  either  Stage  I  or  Stage  III. 

Behavior  Rating  Scales 

There  was  no  pattern  of  differences  which  distinguished  this  group 
in  the  same  way  in  both  Stage  I  and  Stage  III.     In  Stage  III  these  boys 
were  the  highest  only  on  Self-Assertion. 

However,  in  Stage  I,  these  boys  were  significantly  low  on  Academic 

Task  Achievement,  Authority,  Interpersonal  Relations,  and  the  Summary 

Score,  where  they  received  ttie  second  lowest  score  in  all  cases.  They 
were  also  the  highest  in  Anxiety. 

Occupational  Values  Inventory 

In  both  Stage  I  and  Stage  III  these  boys  received  high  mean  scores 
on  Independence  (first  both  times)  and  on  Surroundings  (third  and 
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second)  compared  to  other  groups.    They  received  low  scores  in  both 
stages  on  Altruism  (eightn  ooth  times)  and  on  Follow  Father  (sixth 
and  seventh). 

There  were  no  significant  differences  in  Stage  III  that  did  not 
appear  in  Stage  I.     However,   in  Stage  I,  these  boys  received  sig- 
nificantly high  mean  scores  on  Success  (third)  and  on  Security  (first). 
They  were  low  on  Esthetics  (ei.ghth). 

Let  us  consider  the  inira-group  ranking  of  values,  where  these  boys 
ranked  the  values  of  Creativity  and  Se If -Sat isf act  ion  highest  (by 
comparison  with  their  ra*:ing  of  other  values)  in  both  Stage  I  and  Stage 
III.    They  ranked  the  values  of  Follow  Father,  Esthetics,  and  Manage- 
ment low  in  both  stages. 

They  ranked  highly  in  Stage  III,  but  not  in  Stage  I,  the  values  of 
Intellectual  Stimulation  and  Associates. 

The  value  of  Altruism  was  ranked  highly  in  Stage  I,  but  this  find- 
ing was  not  replicated  in  Stage  III. 

Occupac ional  Interest  Inventory 

These  boys  differed  consistently  from  other  groups  in  several  Occu- 
pational Interest  variables  in  both  Stage  I  and  Stage  III.    Ihey  re- 
ceived in  both  stages  significantly  low  scores  on  Aspiration  (seventh 
both  times)  and  Expectation  (eighth  and  seventh).    They  also  received 
the  third  highest  score  in  both  Stages  I  and  III  on  the  discrepancy 
between  the  Father's  Occupation  and  the  Child's  Aspiration,  meaning 
that  they  aspired  to  higher  status  jobs  than  those  held  by  their 
fathers . 

In  Stage  III  this  group  differed  significancly  from  other  groups  on 
the  Father's  Occupation  variable  (new)  where  they  were  the  lowest. 
Thus,  there  were  no  significant  differences  in  Stage  I  that  did  not 
appear  in  Stage  III. 

Educational  Aspirations 

These  boys  differed  significantly  from  other  groups  on  this  variable 
in  both  Stage  I  and  Stage  III.    They  were  the  lowest  on  Educational 
Aspirations  in  both  cases. 

Social  Attitudes  Inventory 

These  boys  did  not  differ  significantly  from  other  groups  in  Stage 
III  on  the  six  Social  Attitude  scores.     A  comparison  between  Stage  I 
and  Stage  III  findings  is  not  possible  since  this  instrument  was  com- 
pletely revised . 
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Views  of  Life 


It  is  impossible  to  make  comparisons  between  Stage  I  and  Stage  III 
findings  due  to  the  fact  that  this  instrument  was  applied  only  in  Stage 
III.    The  only  significant  SLage  III  finding  involved  the  variable 
Independent/Interdependent,  where  these  boys  received  the  third  highest 
score . 

Sentence  Completion 

In  the  Task  Achievement  area  these  boys  differed  significantly  from 
other  groups  only  on  the  Frequerxy  of  Hostile  Affect  buth  in  Stage  I 
and  Stage  III  (sixth  and  eighth).    None  of  the  remaining  scales  in  the 
area  of  Task  Achievement  differentiated  these  boys  significantly  from 
other  groups  in  either  Stage  I  or  Stage  III. 

In  the  Interpersonal  Relations  area  there  were  nc  findings  which 
were  similar  in  both  Stage  I  and  Stage  III.     In  Stag^  II.  this  group 
did  not  differ  significantly  from  other  groups  on  an>'  variable  in  this 
area.     In  Stage  I  this  group  received  the  third  higb^jst  score  on  Stance 
and  Engagement,  and  second  highest  on  Coping  Effectiveness  ratings. 

In  the  area  of  Authority  there  were  no  similarities  in  the  findings 
for  this  group  in  Stages  I  and  III.     In  Stage  III  this  group  received 
the  lowest  score  on  Frequency  of  Depressive  Affect.    But  in  Stage  I 
they  were  the  second  highest  on  Engagement, 

In  the  area  of  Anxiety  there  were  no  similarities  becween  the  find- 
ings in  Stages  I  and  III.    The  group  did  not  differ  significantly  from 
other  groups  on  any  of  the  Stage  III  variables.    However,  in  Stage  I 
they  received  the  highest  scores  on  Stance,  Coping  Effectiveness,  and 
Neutral  Affect.    They  were  the  lowest  on  Frequency  of  Negative  Affect. 

The  same  general  pattern  was  observed  in  the  area  of  Aggressiori. 
That  is  to  say,  there  were  no  findings  common  to  both  stages.  Again, 
in  Stage  III  there  were  no  significant  differences  for  this  group  on 
any  of  the  variables.     In  Stage  I  they  received  the  lowest  scores  on 
Stance,  Engagement,  and  Frequency  of  Negative  Affect;  they  were  also 
the    highest  on  Frequency  of  Neutral  Affect. 

A  similar  pattern  was  observed  for  the  Sentence  Completion  Total 
scores.    There  were  no  findings  common  to  both  Stage  I  and  Stage  III. 
In  fact,  in  Stage  III  this  group  received  the  second  highest  score  on 
Stance  and  second  lowest  score  on  Total  Frequency  of  Depressive  Affect, 
In  Stage  I,  these  boys  received  the  lowest  score  for  Total  Attitude, 
second  highest  for  Total  Engagement,  and  highest  for  Total  Coping 
Effectiveness.    Furthermore,  they  differed  significantly  from  other 
groups  on  Total  Negative  Affect  (seventh)  and  Total  Neutral  Affect 
(second) . 
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There  were  no  findings  on  the  Parent/Child  Interaction  items  which 
were  similar  for  Stages  I  and  III.     In  Stage  III  this  group  did  not 
differ  significantly  from  other  groups  on  any  of  the  four  variables. 
In  Stage  I  they  received  the  lowest  scores  of  all  groups  on  Parent/ 
Child  Interact  ion . 

On  the  Reallcy/Fantasy  Achievement  Discrepancy  variable  these  boys 
did  not  differ  significantly  from  other  groups  in  either  Stage  I  or 
Stage  III. 

Story  Completion 

A  comparison  of  Stage  1  and  Stage  III  is  difficult  due  to  the 
extensive  revision  of  the  instrument,  along  with  the  scoring  and 
scaling  systems.    Turning  first  to  the  Coping  Effectiveness  ratings, 
which  are  similar  in  Stages  I  and  III,  we  see  that  there  were  no 
findings  common  to  both  stages  on  any  of  the  individual  Story  Coping 
Effectiveness  ratings,  or  the  overall  Coping  Effectiveness  scores.  In 
fact  this  group  did  not  differ  significantly  from  any  other  group  on 
any  of  the  Coping  Effectiveness  ratings  for  Stage  III.    But  in  Stage  I 
they  received  the  highest  Coping  Effectiveness  ratings  on  Interpersonal 
Relat  ions . 

Let  us  now  consider  the  Coping  Style  dimensions  which  were  scaled 
in  both  Stage  I  and  Stage  III:     Stance,  Engagement,  Initiation,  Im- 
plementation, and  Persistence  (Stage  I)  or  Instrumentality  (Stage  III). 
In  Stage  I  data  only  mean  scores  for  all  stories  were  available,  while 
both  mean  scores  and  individual  story  scale  scores  were  available  in 
Stage  III  data.    For  those  scales  present  in  both  stages,  there  were 
no  significantly  similar  findings  for  this  group.    Three  significant 
differences  involving  this  group  were  observed  only  in  Stage  III  data. 
In  fact,  these  boys  did  not  differ  significantly  from  other  groups  on 
any  of  the  scales  for  Story  One  (Task  Achievement),  Story  Two  (Inter- 
personal Relations),  or  Story  Three  (Peer  Aggression).    On  Story  Four, 
which  was  concerned  with  Anxiety,  these  boys  received  the  third  highest 
score  on  Response  Length  and  the  lowest  score  on  Aid/Advice.    They  did 
not  differ  from  the  other  groups  on  any  of  the  scales  for  Story  Five 
(Authority).    On  Story  Six,  concerning  Anxiety,  they  were  the  lowest  on 
the  Total  Affect  of  the  Hero  Plus  Others.    There  were  no  significant 
differences  on  any  of  the  scales  for  this  group  on  Story  Seven  (Non- 
academic  Task  Achievement).    On  the  Mean  scores  for  all  stories  these 
boys  differed  significantly  from  other  groups  on  Aid/Advice  and  on  the 
Mean  Total  Affect  of  the  Hero  Plus  Others,  where  they  received  the 
lowest  scores* 

Differences  in  Coping  Style  dimensions  in  Stage  I,  not  replicated 
in  Stage  III,  involved  only  i.he  Mean  Affect  Tone,  where  this  group 
was  lowest. 
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Interpretive  Coriiments 


The  findings  concerning  Grade  Point  Average  seem  to  indicate  a  re- 
latively poor  performance  at  school,  though  in  both  iitage  I  and  Stage 
III  their  Math  and  Reading  scores  were  neither  high  nor  low  among  the 
eight  groups.    Thus,  the  standings  for  this  group  were  quite  similar 
in  both  analyses , 

There  were  no  similarities  between  Stage  I  and  Stage  III  findings  on 
BRS  items.     In  fact,  these  boys  were  hardly  differentiated  on  the  BRS 
instrument  in  Stage  III,  but  were  very  low  in  Stage  I.    Their  low  peer 
ratings  in  Stage  I  may  be  to  some  extent  consistent  with  some  other 
data  concerning  this  group  of  boys. 

The  strongest  results  from  the  Occupational  Values  Inventory,  with 
standings  replicated  in  both  analyses,  were  those  placing  this  group 
high  on  Independence  and  Surroundings,  and  low  on  Altruism  and  Follow 
Father,    The  high  score  on  Independence  seems  not  to  be  quite  realistic 
for  many  boys  of  this  group,  but  the  preference  for  Surroundings  (Ex- 
trinsic value)  is  consistent  with  the  nature  of  their  future  career 
choice.    The  low  score  on  Altruism  is  to  be  expected,  since  this  is  one 
of  the  statements  which  comes  to  be  valued  more  frequently  by  girls. 
It  Is  also  logical  that  these  boys  should  score  low  on  Follow  Father, 
since  they  want  a  job  that  is  of  a  higher  status  than  their  fathers^ 
These  boys  become  more  independent  with  increasing  age,  and  identifi- 
cation with  the  father  is  thus  more  weak.    Looking  at  the  intra-group 
rankirgs,  we  see  that  the  group  ranked  high  on  Creativity  and  Self- 
Satisfaction,    However,  these  Intrinsic  values  are  not  realistic  or 
consistent  with  their  academic  standing  and  other  data.    Two  of  the 
low  ranked  values  (Esthetics  and  Management)  are  also  Intrinsic  ones, 
wnere  one  would  not  expect  a  group  of  lower  status  boys  to  value  such 
statements-    These  boys  showed  very  low  Occupational  Aspirations  and 
Expectations  in  both  analyses.    They  were  the  lowest  in  their  Educa- 
tional Aspirations  in  both  cases.    These  aspirations  seem  to  be 
realistic  enough  and  consistent*with  their  school  performance  and 
other  evidence  for  this  group.    However,  one  should  bear  in  mind  that 
they  wish*Rot  to  follow  their  fathers,  but  to  attain  slightly  better 
jobs , 

The  Social  Attitudes  Inventory  totally  failed  to  differentiate 
these  boys  from  other  groups  in  the  Stage  III  instrument*  Explana- 
tions for  this  failure  to  discriminate  are  not  readily  available. 

Likewise,  the  Views  of  Life  rather  failed  to  discriminate  this  group 
from  other  groups  in  Stage  III,    There  was  only  one  scale  which  dif- 
ferentiated these  boys  from  other  groups.    That  is,  they  appeared  to  be 
rather  independent  in  their  coping  with  different  kinds  of  problems  and 
did  not  rely  too  much  on  authorities  or  peers.    This  picture,  which 
seems  to  be  reliable  enough,  may  indicate  a  certain  degree  of  success 
in  their  future  jobs. 
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On  the  Sentence  Completion  instrument  these  boys  showed  a  lot  of 
Hostile  Affect  concerning  Task  Achievement.    These  results  are  con- 
sistent with  their  performance  in  the  classroom  and  with  their  low 
Educational  Aspirations.    Findings  in  this  respect  were  quite  similar 
in  both  Stage  I  and  Stage  III.    This  would  probably  seem  to  indicate 
that  these  boys  are  often  criticized  by  teachers  and  parents  for  their 
poor  performance  and  for  inappropriate  behavior,  as  revealed  particu- 
larly in  Stage  I,  and  this  might  create  hostile  feeling  toward  academic 
schoolwork . 

In  general,  there  was  a  greac  lack  of  agreement  between  Stage  I  and 
Stage  III  findings  on  the  Sentence  Complet ion  instrument .     It  should 
be  noted  here  that  there  were  fewer  significant  differences  in  Stage 
III  than  in  Stage  I,  where  these  boys  paint  a  rather  negative  picture 
of  themselves. 

There  was  a  lack  of  agreement  between  Stage  I  and  Stage  III  findings 
on  the  Story  Completion  instrument,  involving  Coping  Effectiveness 
ratings  and  Coping  Style  dimensions  for  this  group.     Furthermore,  there 
were  no  consistent  findings  for  this  group  in  Stage  III  concerning  the 
results  on  individual  stories.    We  can  only  observe  that  the  overall 
scores  for  this  group  fcr  all  stories  were  the  lowest  on  Aid/Advice 
and  Total  Affect  of  the  Hero  Plus  Others.    This  may  simply  indicate 
that  these  boys  could  less  readily  identify  with  the  situation  of  the 
hero  and  gave  less  affective  statements  in  the  stems. 

In  sum,  it  appears  that  these  boys  are  realistic  enough  about 
their  future  career  and  their  position  in  society.    Many  of  them  wish 
to  become  skilled  workers  and  such  aspirations  are  consistent  with 
their  performance  in  school.    However,  nearly  half  of  them  wished  to 
continue  their  schooling  in  secondary  schools.    These  seem  to  be  boys 
who  are  more  successful  at  school  and  entertain  slightly  higher  ambi- 
tions.   On  the  whole  it  might  be  said  that  these  boys  have  a  real  op- 
portunity to  achieve  their  occupational  aspirations  and  to  earn  their 
own  living  comparatively  early.     It  should  be  pointed  out  here  tnat 
this  group  covers  only  boys  who  attended  each  class  for  one  year  only, 
and  hence  there  are  none  who  repeated  the  class.     If  such  adolescents 
were  included  in  this  investigation,  the  overall  picture  would 
probably  be  rather  more  negative. 

LJUBLJANA  FOLTITEEN -YEAR-OLD  LOWER  SOCIOECONOMIC  FEMALES 

Aptitude  and  Achievement 

No  findings  were  similar  on  these  variables  in  both  Stage  I  and 
Stage  III, 

In  Stage  III  these  girls  diffe^'ed  significantly  from  other  groups 
on  two  variables.    They  received  very  lev  scores  on  Math  Achievement 
and  Grade  Point  Averages ,  be ing  ranked  eighth  in  both  cases.  These 
findings  did  not  appear  in  Stage  I. 
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One  significant  Stage  I  difference  was  not  replicated  in  Stage  III. 
That  is  to  say,  in  Reading  Achievement  these  girls  received  tht.  second 
lowest  scores  of  all  groups. 

Behavior  Ratin^g  Scales 

This  group  differed  significantly  from  other  groups  only  on  one  of 
the  variables  in  both  Stage  I  and  Stag3  III.    These  girls  were  the 
lowest  on  Self-Assertion* 

Several  significant  differences  involving  this  group  were  observed 
in  Stage  III.    This  group  was  low  on  Academic  Task  Achievement 
(seventh),  Authority  (seventh).  Implementation  (eighth),  Initiation 
(seventh).  Solver  (eighth),  and  Anxiety  (eighth). 

In  Stage  I  these  girls  were  the  second  lowest  on  Nonacademic  Task 
Achievement  and  Control  of  Aggression. 

Occupational  Values  Inventory 

These  girls  received  significantly  high  mean  scores  in  both  Stage  I 
and  Stage  III  on  Self-Satisfaction  (second  and  first).  Surroundings 
(first  both  times),  and  on  Associates  (first  both  times).    They  received 
low  scores  in  both  stages  on  Follow  Father  (eighth  both  times). 

Findings  observed  in  Stage  III,  but  not  in  Stage  I,  were  the  signifi- 
cantly high  scores  for  this  group  on  Security  (first)  and  on  Total  In- 
trinsic (first).    They  were  significantly  low  on  Economic  Returns 
(seventh)  and  on  Total  Extrinsic  scores  (eighth).     In  Stage  I  these 
girls  were  significantly  high  on  Esthetics  (third)  and  Success  (second). 
They  were  low  on  Intellectual  Stimulation  and  Creativity,  v/here  they 
received  the  eighth  rank. 

Turning  to  the  intra-group  ranking  of  values,  we  find  thit  these 
girls  ranked  the  values  of  Self-Satisfaction,  Associates,  and  Altruism 
highest  (compared  to  their  ranking  of  other  values)  in  both  Stage  I  and 
Stage  III.    Taey  ranked  the  values  of  Follow  Father  and  Management  low 
in  both  stages. 

Ranked  highly  within  this  group  in  Stage  III  was  the  value  of  Intel- 
lectual Stimulation,  and  low  the  value  of  Economic  Returns  and  Esthetics* 

In  Stage  I  they  ranked  relatively  high  the  value  of  Surroundings  and 
low  the  value  of  Independence* 

Occupational  Interest  Inventory 

In  both  Stage  I  and  Stage  III  this  group  received  a  significantly 
high  score  on  the  discrepancy  between  the  Father's  Occupation  and  the 
Child's  Aspiration  (first  and  fourth  highest).    Thus,  these  girls 
aspired  to  higher  status  jobs  than  those  held  by  their  fathers. 
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In  Stage  III  this  group  differed  significantly  from  other  groups  on 
three  of  the  variables.    They  received  the  Ic\.ast  score  on  Aspiration 
and  Expectation.    They  were  also  in  fifth  place  on  the  Father  s  Occupa- 
t  ion. 

There  were  no  significant  findings  in  Stage  I  which  did  not  appear 
in  Stage  III. 

Educational  Aspirations 

These  girls  received  significantly  low  scores  on  this  variable  in 
both  Stage  I  and  Stage  III.    They  came  in  seventh  and  sixth  places  in 
their  Educational  Aspirations,  compared  to  other  groups. 

Social  Attitudes  Inventory 

In  Stage  III  these  girls  received  the  highest  scores  in  the  areas 
f  Task  Achievement,  Interpersonal  Relations,  and  Total  Social 
Attitudes.     It  appears  that  they  perceived  themselves  as  good  copers 
in  these  areas  and  in  general. 

Views  of  Life 

For  this  Stage  III  instrument  this  group  of  giris  differed  signifi- 
cantly from  other  groups  only  on  Intrinsic/Extrinsic  value  of  work, 
where  they  received  the  highest  score. 

Sentence  Completion 

For  the  Task  Achievement  scales,  this  group  did  not  differ  signifi- 
cantly from  other  groups  on  any  of  the  scales  in  either  Stage  I  or 
Stage  III. 

In  the  Interpersonal  Relations  area  for  both  Stage  7.  and  Stage  HI 
these  girls  were  significantly  high  only  on  Coping  Effectiveness  (third 
and  second).    There  were  no  other  significant  Stage  III  findings  in- 
volving this  group.    However,  in  Stage  I  they  were  also  the  second 
highest  on  Stance  and  Engagement. 

None  of  the  Authority  scales  differentiated  this  group  from  other 
groups  in  either  Stage  I  or  Stage  III. 

In  the  Anxiety  area  there  were  no  findings  which  were  similar  in 
both  Stage  I  and  Stage  III.     In  Stage  III  this  group  did  not  differ 
significantly  from  other  groups  on  any  variable  in  this  area.     In  Stage 
I  this  group  received  the  lowest  score  on  Stance,  Coping  Effectiveness, 
and  Frequency  of  Neutral  Affect.    These  girls  were  the  highest  on  Fre- 
quency of  Negative  Affect  in  Stage  I. 
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In  the  area  o'  Aggression,  this  group  received  the  highest  score  on 
Engagement  in  Scage  I  and  the  lowest  score  on  the  same  variable  in 
Stage  III  data.     In  Stage  III  they  also  received  the  lowest  score  on 
Aid/Advice.     In  Stage  I  they  received  the  highest  scores  on  Stance  and 
Coping  Effectiveness. 

Turning  to  the  Total  Scores  on  the  Sentence  Completion,  this  group 
did  not  differ  significantly  from  other  groups  on  any  of  the  Total 
Scores  for  either  Stage  I  or  Stage  III, 

For  the  Parent/Child  Interaction  items  there  were  no  findings  which 
were  similar  for  both  Stage  I  and  Stage  III.     In  Stage  III  this  group 
did    not  diffar  significantly  from  other  groups  on  any  of  the  four 
variables.     In  Stage  I  they  received  the  highest  score  of  the  eight 
groups  on  the  Self -Concept  scale. 

Finally,  on  the  Reality/Fantasy  Achievement  Discrepancy  score,  these 
girls  were  the  lowest  in  both  Stages  I  and  III.    That  is,  their  fantasy 
achievement  level  was  significantly  greater  than  their  actual  achieve- 
ment . 

Story  Completion 

There  were  no  similar  findings  for  Stagr  I  and  Stage  III  involving 
this  group  on  any  of  the  individual  Story  Coping  or  overall  Coping  Ef- 
fectiveness ratings.    Nor  did  this  group  differ  significantly  from  any 
other  group  on  any  of  the  Coping  Effectiveness  ratings  for  Stage  III. 
In  Stag^e  I  they  received  the  highest  Coping  Effectiveness  ratings  in 
Authority  and  the  second  highest  Total  Coping  Effectiveness  ratings. 

For  Coping  Style  dimensions  present  in  both  Stage  I  and  Stage  III 
(Stance,  Engagement,  Initiation,  Implementation,  Persistence  or  Instru 
mentality;,  there  were  no  significant  similar  findings  involving  this 
group . 

Several  significant  differences  concerning  this  group  were  observed 
in  Stage  III.    One  consistent  finding  involved  Response  Length.  This 
group  differed  significantly  from  other  groups  on  all  stories,  ranking 
either  second  or  first.    They  were  also  the  second  highest  on  the  Mean 
Response  Length.    For  Story  Two,  involving  Interpersonal  Relations, 
this  group  came  first  on  Positive  Affect  Expressed  by  the  Hero,  On 
Story  Three  (Peer  Aggression)  they  were  the  highest  on  Outcome.  On 
Story  Five  (Authority),  this  group  came  first  on  Engagement.  These 
girls  differed  significantly  from  other  groups  on  Story  Six  (Anxiety), 
they  received  the  highest  scores  on  Positive  and  Negative  Affect  Ex- 
pressed by  the  Hero,  and  also  on  the  Total  Affect  of  the  Hero  Plus 
Others.    On  Story  Seven,  involving  Nonacademic  Task  Achievement,  this 
group  differed  significantly  on  Evaluation  of  Outcome  (first),  on  the 
Total  Affect  of  Hero  Plus  Others  (first)  and  on  Implementation  (eighth). 
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On  the  Mean  scores  for  all  stories  these  girls  differed  significantly 
from  other  groups  in  Stage  III  on  the  Mean  Evaluation  of  Outcome,  Mean 
Positive  Affect  Expressed  by  the  Hero,  and  on  the  Mean  Total  \ffect  of 
tne  Hero  and  Others,  where  they  received  the  highest  scores  in  all 
three  cases. 

Differences  in  Coping  Style  dimensions  observed  in  Stage  I,  but  not 
replicated  in  Stage  III,   involved  Mean  Implementation  (second)  and  Mean 
Persistence  (first)  . 

Interpretive  Comments 

There  was  a  complete  lack  of  agreement  between  Stage  I  and  Stage  III 
findings  concerning  this  group  for  Aptitude  and  Achievement  variables. 
In  Stage  III  these  girls  received  very  low  scores  on  the  Math  test  and 
Grade  Point  Average.    Their  Math  Achievement  and  Grade  Point  Average 
was  also  below  average  in  Stage  I,  though  they  did  not  differ  signifi- 
cantly from  other  groups.    Their  Reading  Achievement  was  rather  low  in 
both  analyses.    When  one  considers  the  fourteen-year-old  sample  only, 
these  girls  were  lowest  of  the  four  groups  on  Mauh  and  Reading  Achieve- 
ment in  both  Stage  I  and  Stage  III.     In  their  »  '^A  they  were  second 
lowest  in  Stage  I  and  the  lowest  of  the  four  ^.   aps  in  Stage  III.  Their 
relative  standings  were  quite  similar  in  both  analyses.    Thus,  these 
findings  seem  to  I'ndicace  the  rather  poor  academic  achievement  of  these 
girls. 

Another  tentative  explanation  concerns  the  possibility  of  slight 
changes  in  the  makeup  of  the  samples  between  Stage  I  and  Stage  III.  It 
should  be  noted  here  that  Stage  III  samples  were  drawn,  in  part,  from 
d if ferent  schools , 

There  was  also  a  lack  of  agreement  between  the  Stage  I  and  Stage  III 
findings  for  BRS  ratings.    That  is,  this  group  was  the  lowest  only  on 
Self-Assertion  in  both  analyses.    There  wer^  far  fewer  significant  dif- 
ferences in  Stage  I  than  in  Stage  III.    However,  their  low  peer  ratings, 
particularly  in  Stage  III,  for  several  BRS  items  seem  to  be  consistent 
with  their  relatively  poor  performance  in  the  classroom  and  with  other 
data  concerning  these  girls. 

The  strongest  results  from  the  Occupational  Values  Inventory  (stand- 
ings replicated  in  both  analyses)  were  those  placing  this  group  high  on 
Self-Satisfaction,  Surroundings,  and  Associates.    These  last  two 
choices  for  Extrinsic  values  are  consistent  with  the  nature  of  nheir 
future  work,  but  the  performance  for  Self-Satisfaction  seems  to  be  less 
realistic  for  these  girls.    Further,  the  low  score  on  Follow  Father  is 
to  be  expected,  since  these  f our^-een-year-old  girls  are  aware  that  they 
could  not  take  the  same  kind  of  ^obs  as  their  fathej^have.    Looking  at 
the  intra-group  rankings,  we  observe  a  consistenb-'^ttern  for  these 
girls  to  rank  highest  Self-Satisfaction,  Associates,  and  Altruism.  The 
preference      for      Associates      is      quite  consistent 
with    their    nature    of    their      future      career      choices.  The 
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same  is  true  of  Altruism,  which  is  also  a  rather  feminine  value.  As 
for  the  two  low  ranked  values  (Follow  Father  and  Jlanagement)  ,  one  would 
not  expect  these  girls  to  value  such  statements.    This  group  of  girls 
seems  to  have  rather  low  Occupational  Aspirations  and  Occupational  Ex- 
pectations (Stage  III  data),  though  they  did  not  differ  significantly 
from  other  groups  on  these  two  variables  in  Stage  I.    This  might  also 
be  seen  from  their  low  Educational  Aspirations  in  both  analyses,  which 
are  quite  consistent  with  their  poor  performance  at  school  and  also 
with  their  data  on  the  Occupational  Interest  Inventory.    But  it  should 
be  pointed  out  that  these  girls  aspired  to  higher  status  jobs  than 
their  fathers  have.    Of  course,  one  would  expect  this,  since  the 
younger  generation  has  higher  demands  and  better  opportunities  in  this 
respect  than  the  older. 

The  reported  good  coping  on  Task  Achieveir^nt ,  Interpersonal  Rela- 
tions, and  for  all  areas  of  behavior  presented  in  the  Social  Attitudes 
Inventory  is  not  consistent  with  the  girls  *  school  achievement  or  with 
other  evidence  for  this  group.    These  contradictory  findings  are  not 
readily  explicable. 

The  Views  of  Life  instrument  hardly  differentiated  these  girls  frotn 
other  groups  in  Stage  III.    Only  on  the  Intrinsic/Extrinsic  value  of 
v;ork  did  this  group  differ  significantly  from  other  groups;  here  they 
came  first.    This  does  not  seem  to  be  quite  consistent  with  their 
school  achievement  or  certain  other  data  for  this  group. 

On  the  Sentence  Completion,  involving  Interpersonal  Relations,  this 
group  v;as  high  on  Coping  Effectiveness  in  both  Stage  I  and  Stage  III. 
This  finding  is  somewhat  contradictory,  and  seems  to  indicate  that  the 
girls  depict  their  behavior  as  more  positive  than  in  fact  it  is.  There 
is  also  evidence  (Reality /Fantasy  Acnievement  Discrepancy  scores)  to 
show  that  they  are  far  less  effective  in  their  actual  performance  in 
the  classroom  than  they  portray  themselves  to  be.    This  would  seem  to 
indicate  that  this  group  of  girls  exhibits  sufficient  self-confidence, 
particularly  in  dealing  with  p2ers  but  also  with  people  in  general. 
But  on  the  whole,  there  was  rather  a  lack  of  agreement  concerning  this 
group  between  Stage  I  and  Stage  III  on  the  Sentence  Completion  instru* 
mcnt.    Explanations  for  this  failure  are  readily  not  available.  It 
should  also  be  noted  here  chat  there  were  far  fewer  significant  dif- 
ferences for  the  Sente  \ce  Completion  instrument  in  Stage  III  than  in 
Stage  I. 

There  was  also  a  lack  of  agreement  between  Stage  I  and  Stage  III 
findings  concerning  these  girls  on  Coping  Effectiveness  ratings  in  the 
Story  Completion.    The  Coping  Effectiveness  racings  give  somewhat 
contradictory  evidence  since,  though  these  girls  were  quite  low  in 
Stage  I,  they  did  not  differ  from  other  groups  on  any  one  story  or  on 
all  stories  together  in  Stage  III.    The  same  lack  of  consistency  was 
observed  for  the  Coping  Style  dimensions.    The  consistently  low  stand- 
ing in  Stage  III  on  Response  Length  is  probably  related  to  their  poor 
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academic  competence,  which  includes  a  lack  of  language  or  writing 
skills.    This  group  also  stood  out  on  total  scores  concerning  the 
Evaluation  of  Outcome  and  Affect  scales,  where  these  girls  were  the 
highest  in  Stage  III.    This  may  indicate  that  they  could  easily  find 
simple  resolutions  in  these  stems  and  on  the  amount  of  affective 
statement's  (words)  presented  in  their  responses. 

In  total,  the  findings  lead  one  to  the  conclusion  that  these  girls 
look  more  optimistically  to  their  future  position  in  society  chan 
males  of  the  same  age  aud  same  status.    Approximately  two  thirds  of 
tbese  girls  are  of  the  opinion  that  they  will  hold  jobs  which  require 
completed  secondary  school  or  even  higher  education.    However,  because 
of  their  poor  achievement  in  primary  school,  many  of  these  girls  will 
be  compelled  simply  to  continue  schooling  at  schools  which  train  their 
pupils  as  skilled  workers.     In  any  case,  the  girls  in  this  group  will 
be  comparatively  quick  to  learn  a  trade  to  earn  their  living.  Hence, 
they  nave  real  chances  of  getting  on  successfully  in  their  Jobs  and 
later  on  improving  their  standing  in  society. 

It  should  finally  be  pointed  out  that  this  group  consists  only  of 
girls  who  will  have  completed  the  eight-year  primary  school  course  with- 
out repeating  a  class  and  have  accordingly  not  attended  any  class  for 
more  than  one  year. 

LJUBLJANA  FOLllTEEN-YEAR-OLD  HIGHER  SOCIOECONOMIC  MALES 
Aptitude  and  Achies/ement 

No  findings  were  identical  or  similar  for  this  group  in  both  Stage 
I  and  Stage  III, 

In  Stage  III  this  group  did  not  differ  significantly  from  other 
groups  on  any  of  the  four  variables.  In  Stage  I  they  received  the 
second  highest  score  only  on  Reading  Achievement. 

Behavior  Rating  Scales 

There  was  no  pattern  of  differences  which  distinguished  this  group 
in  the  same  way  in  both  Stage  I  and  Stage  III,     In  Fact,  this  group 
was  not  differentiated  significantly  from  any  other  group  on  any  of 
the  Stage  III  BRS  variables. 

In  Stage  I  these  boys  received  the  highest  score  on  Se If -Assert ion 
and  third  lowest  on  Authority. 

Occupational  Values  Inventory 

In  both  Stage  I  and  Stage  III  these  boys  received  a  significantly 
high  mean  score  only  on  Independence  (second  and  third)  and  a  low 
score  on  Esthetics  (sixth  and  eighth). 
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In  Stagj  III  this  group  differed  significantly  from  other  groups 
only  on  Economic  Returns,  where  they  received  the  second  highest  score. 

These  boys  received,  in  Stage  I,  the  second  highest  score  on 
Variety. 

Turning  to  the  intra-group  ranking  o""  values,  we  find  that  these 
boys  ranked  the  value  of  Creativity  highest  (compared  to  their  ran.cinR 
of  other  values)  in  both  Stage  I  and  Stage  III.    They  ranked  low  in 
both  stages  the  values  of  Management,  Esthci:.cs  and  Follow  Father. 

Ranked  relatively  high  within  this  group  in  Stage  III  were  the  values 
of  Intellectual  Stimulation  and  Success. 

The  values  of  Altruism  and  Self-Satisfaction  were  ranked  highly  in 
Stage  I. 

Occupational  Interest  Inventory 

In  both  Stage  I  and  Stage  III  this  group  received  a  significantly 
low  score  on  the  discrepancy  between  the  Father's  Occupation  and  the 
Child's  Aspiration;  hers  they  stood  in  sixth  and  seventh  place  respec- 
tively.   But  in  fact,  these  boys  aspired  to  nearly  the  same  status  jobs 
as  those  held  by  their  fathers. 

In  Stage  III  this  group  differed  significantly  from  other  groups  on 
the  new  Father's  Occupation  variable. 

In  Stage  I  this  group  received  the  highest  score  on  Aspiration  and 
the  third  highest  on  Expectation,  but  these  findings  were  not  repli  - 
cated  in  Stage  III. 

Educational  Aspiration 

These  boys  did  not  differ  consistently  from  other  groups  on  this 
variable  in  either  Stage  I  or  Stage  III.     In  Stage  III  they  received 
the  third  highest  score  on  Educational  Aspirations.     But  they  did  not 
differ  on  this  variable  in  Stage  I. 

Socia'  Attitudes  Inventory 

This  group  of  boys  did  not  differ  significantly  from  other  groups 
on  any  of  the  six  variables  in  this  Stage  III  instrument. 

Views  of  ^ife 

On  the  Stage  III  Views  of  Life  instrument  these  boys  differed  sig- 
nificantly from  other  groups  on  six  variables.    They  received  high 
scores  on  the  following  variables:     Immediate/Delayed  (first),  Inde- 
pendent/Interdependent (first),  Earned  Status/Bestowed  Status  (second), 
Activity/Passivity  Under  Stress  (second).  Views  of  Li*£e  (first),  and 
on  the  Total  Score  (also  first). 
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Sentence  Gomplet ion 

In  the  TasK  Achievement  scale;  tht.re  were  no  findings  which  were 
similar  in  both  Stage  I  and  Stages  III.     In  Stage  III  this  group  did  not 
differ  significantly  from  other  groups  on  any  variable  in  this  area. 
In  Stage  I  tnis  group  received  the  lowest  score  on  Frequency  of  Nega- 
tive Affect. 

In  the  Interpersonal  Relations  area  there  were  no  similarities  in 
che  findings  for  this  group  between  Stages  I  and  III.     Again,   in  Stage 
III  this  group  did  not  differ  significantly  from  other  groups  on  any 
variable.     However,  five  significant  Stage  I  differences  were  not 
replicated   in  Stage  III.     That   is  to  say,   these  boys  received  in  Stage 
I  the  highest  scores  on  Stance,  Engagement,  Coping  Effectiveness,  and 
Frequency  of  Neutral  Affect.     They  were  also  the  lowest  in  Stage  I  on 
Frequency  of  Negative  Affect. 

Similarly,  there  were  no  findings  in  the  area  of  Authority  which 
coincided  in  Stages  I  and  III.     They  were  significantly  low  in  Stage 
III  on  Attitude   (eighth).     In  Stage  I  these  boys  received  the  highest 
scores  on  Engagement  and  on  Frequency  of  Neutral  Affect.  Furthermore, 
they  were  the  lowest  in  Stage  I  on  the  Frequency  of  Positive  Affect. 

In  the  area  of  Anxiety  there  were  no  similarities  in  the  findings 
between  Stage  I  and  Stage  III.     In  Stage  III  this  group  received  the 
lowest  score  on  Frequency  of  Depressive  Affect-     In  Stage  I  they  were 
the  highest  on  Engagement . 

For  the  Aggression  scales,  this  group  did  not  differ  significantly 
from  other  groups  on  any  of  the  scales  in  either  Stage  I  or  Stage  III. 

On  the  Sentence  Completion  Total  scores  there  were  no  findings 
similar  for  both  Stages  I  and  III.     In  Stage  III  this  group  received 
third  highest  score  on  Total  Stance  and  the  lowest  score  on  Total  Fre- 
quency of  Depressive  Affect.     In  Stage  I  they  received  the  highest 
score  on  Total  Engagement,  second  highest  on  Total  Coping  Effectiveness, 
and  the  highest  on  Total  Frequency  of  Neutral  Affect.    They  were  the 
lowest  in  Stage  I  on  Total  Frequency  of  Negative  Affect.    On  the  Parent/ 
Child  Interaction  icems  this  group  did  not  differ  significantly  from 
other  groups  on  any  of  the  four  variables  in  either  Stage  I  or  Stage 
III. 

On  tne  Reality/Fantasy  Achievement  Discrepancy  score  the  findings 
were  not  similar  in  Stage  I  and  Stage  III.     In  Stage  III  data  these 
boys  ranked  second  highest  on  this  variable,  meaning  that  they  were  far 
more  effective  in  their  actual  performance  than  they  thought  of  them- 
selves.    But  they  did  not  differ  from  other  groups  on  this  variable  in 
Stage  I. 
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Story  Completion 


There  were  no  similar  findings  for  this  group  on  any  of  the  indi- 
vidual or  the  overall  Coping  Effectiveness  ratings  in  Stage  I  and  Stage 
III.     In  fact,  this  group  did  not  differ  signif icantl^j^  from  any  other 
group  on  any  of  the  Individual  Stoiy  Coping  Effectiveness  ratings  in 
either  Stage  I  or  Stage  III.    On  the  overall  Coping  Effectiveness 
ratings  only,  this  group  received  the  highest  score  in  Stage  I,  but 
this  finding  was  not  replicated  in  Stage  III. 

For  Coping  Style  dimensions  present  in  both  Stage  I  and  Stage  III 
(Stance,  Engagement,  initiation.  Implementation,  Persistence  or  Instru- 
mentality) there  were  no  significantly  similar  findings  involving  this 
group.     In  Stage  111  this  group  did  not  differ  significantly  from  other 
groups  in  these  dimensions.    However,  this  is  quite  contradictory  to 
their  standing  in  Stage  I  where  these  boys  received  the  highest  scores 
on  Engagement,  Initiation.  Implementation,  both  Tone  Affects,  and  the 
second  highest  on  Persistence. 

On  Story  One  (Task  Achievement)  and  Story  Two  (Interpersonal  Rela- 
tions) this  group  did  not  differ  from  other  groups  on  any  of  the  Stage 
III  scales.    On  Story  Three  (Peer  Aggression)  these  boys  were  the  third 
highest  on  Response  Length*    Several  significant  differences  were 
observed  on  Story  Four  concerning  Anxiety;  they  were  low  on  Engagement 
(eighth),  Aid/Advice  (seventh) ,  Implementation  (eighth),  and  fourth 
highest  on  Response  Length.    They  did  not  differ  from  other  groups  on 
any  of  the  scales  for  Story  Five  (Auchority).    On  Story  Six  (Anxiety) 
these  boys  were  third  lowest  on  Response  Length.    On  Story  Seven,  which 
concerns  Nonacademic  Ta.sk  Achievement,  they  received  significantly  high 
scores  on  Stance  (first).  Response  Length  (third),  and  a  low  score  on 
Toral  Affect  of  the  Hero  Plus  Others.    On  the  Mean  scores  for  all 
stories  these  boys  differed  significantly  from  other  groups  on  the  Mean 
Response  Length,  where  they  received  the  third  highest  score,  and  on 
the  Mean  Total  Positive  Affect  of  the  Hero  where  they  were  the  lowest 
of  all  groups. 

Differences  in  Coping  Style  dimensions  in  Stage  I  were  somewhat 
contradictory  compared  to  Stage  III  findings.     In  Stage  I  these  boys 
received,  in  all  cases  except  one ,  the  highest  scores  on  Mean  Engage* 
ment.  Mean  Initiation,  Mean  Impletiventation,  Mean  fur  both  Tone  Affects, 
and  the  second  highest  score  on  Mean  Persistence.    These  fine  ngs  were 
not  replicated  in  Stage  III. 

Interpretive  Comments 

The  scores  on  Aptitude,  Achievement  tests,  and  Grade  Point  Average 
totally  failed  to  differentiate  these  boys  from  other  groups  in  Stage 
III.     In  Stage  I  they  differed  significantly  from  other  groups  only  on 
Reading  Achievement.    But  it  should  also  be  pointed  out  that  their 
scores  for  these  four  measures  were  mostly  abo  m  average  in  both 
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analyses.    Tnus ,  the  i ladings  would  seem  to  indicate  a  relatively  good 
or  adequate  performance  at  school  by  this  group  of  boys. 

LitcewLse,  tnis  group  was  not  differentiated  on  any  of  the  BRS  items 
in  Stage  III.     In  Stage  I  they  were  differentiated  from  other  groups 
on  two  of  the  eight  BRS  items.     Explanations  for  this  failure  to  dis- 
criminate in  Stage  III,  and  to  a  great  extent  also  in  Stage  I,  are  not 
readily  available. 

On  the  Occupational  Values  Inventory,   these  boys  were  high  on  Inde- 
pendence and  iow  on  Esthetics.     The  high  score  on  Independence  is  con- 
sistent with  other  evidence  concerning  this  group.     The  low  ranking  of 
Esthetics  shows  that  these  boys  are  realistic  enough  in  their  career 
orientation.     Looking  at  the  intra-group  rankings,  we  note  that  the 
high  score  on  Creativity  is  not  readily  explicable.     However,  the  low 
ranked  values  of  Management,  Esthetics  and  Follow  Father  follow  expec- 
tations . 

There  was  a  complete  lack  of  agreement  between  Stage  I  and  Stage  III 
findings  concerning  these  boys  on  both  the  Occupational  Interest  Inven- 
tory and  Educational  Aspirations.     Their  Occupational  Aspirations  and 
Occupational  Expectations  give  somewhat  contradictory  evidence,  since, 
though  these  hoys  were  high  in  Stage  I,   they  did  not  differ  from  other 
groups  on  these  two  measures  in  Stage  lil.     The  same  is  true  of  Educa- 
tional Aspirations;  where  these  boys  were  high  in  Stage  III,  but  did 
not  differ  from  other  groups  in  Stage  I.     These  failures  to  discrimi- 
nate in  both  Stages  I  and  III  are  not  readily  explicable.     The  findings 
for  this  group  were  similar  in  both  analyses  only  on  discrepancy  scores 
between  the  Father's  Occupation    and  the  Child's  Aspiration,  which 
showed  that  these  boys  aspired  to  somewhat  lower  status  jobs  than  their 
fathers  held,  Dut,   in  fact,  the  difference  seems  not  to  be  very  great. 
In  the  whole,  all  these  findings  seem  to  indicate  that  the  occupational 
and  educational  aspirations  of  this  group  are  still  relatively  high 
and  consistent  with  their  school  performance. 

The  Social  Attitudes  Inventory  totally  failed  to  differentiate  these 
boys  from  other  groups  in  Stage  III. 

The  findings  concerning  the  Views  of  Life  instrument  seem  to  indi- 
cate an  adequate  approach  to  schoolwork  and  other  kinds  of  problems  by 
by  this  group.     They  show  a  preference  for  immediate  and  independent 
action  connected  with  earned  status.     It  is  obvious  that  the  active 
behavior  of  these  boys  is  rather  consistent  with  their  academic  per- 
formance ana  their  occupational  aspirations. 

There  was  a  complete  lack  of  agreement  between  Stage  I  and  Stage  III 
findings  for  the  Sentence  Completion  instrument.     The  standing  of  this 
group  was  rather  high  in  Stage  I.    Thus,  there  were  far  fewer  signifi- 
cant differences  in  Stage  III  than  in  Stage  I.    Explanations  for  this 
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failure  to  discriminate  in  Stage  III  could  probably  be  related  to 
slignt  changes  in  the  makeup  of  the  samples  between  Stage  I  and  Stage 
III. 

Likewise,  there  was  a  complete  lack  of  agreement  between  the  Stage  I 
and  Stage  III  findings  concerning  this  group  on  the  Story  Completion 
instrument.    The  Coping  Effectiveness  ratings  are  not  consistent,  since, 
though  these  boys  were  relatively  high  in  Stage  I,  they  did    not  differ 
from  other  groups  in  Stage  III.    The  same  lack  of  consistency,  to  an 
even  greater  extent,  was  observed  in  the  Coping  Style  dimensions. 
Again,  these  boys  were  high  on  several  dimensions  in  Stage  I,  but  i^ 
Stage  III  they  did  not  differ  from  other  groups.    Explanations  for  this 
failure  to  discriminate  in  both  Stage  I  and  Stage  III  could  be  related 
to  slight  changes  in  the  makeup  of  the  samples,  or  to  the  stories, 
which  were  modified  and  whose  scoring  system  was  extensively  changed. 
Certainly  their  relatively  high  self-ratings  in  Stage  I  are  consistent 
with  other  data  concerning  this  group  of  boys.    The  quite  high  stand* 
ing  in  Stage  III  on  Response  Length  could  be  related  to  their  relative- 
ly good  academic  competence,  which  includes  adequate  language  or 
writing  skills.    However,  these  boys  stood  low  on  the  Positive  Affect 
of  the  Hero,  which  simply  refers  to  the  number  of  affective  statements 
presented  in  the  subject's  response. 

One  may  conclude  that  these  boys  successfully  meet  curriculum  de- 
mands.   They  also  have  appropriate  aptitudes,  adequate  motivation  and 
a  rather  active  approach  toward  schoolwork.     In  addition,  they  live  in 
favorable  home  conditions.     In  their  work  they  are  supported  by  both 
parents  and  teachers,  but  chese  occasionally  blame  them,  thinking  that 
they  could  do  even  better  in  school. 

It  is  clear  that  these  boys  have  a  real  chance  to  continue  their 
schooling  and  to  make  a  success  of  their  lives.     Probably  many  of  them 
will  not  only  finish  secondary  school  but  will  later  on  go  to  univer- 
sity.   Those  who  continue  seem  to  be  more  active  and  persistent  in 
their  work  and  have  every  chance  of  making  a  good  career  in  society. 

LJUBLJANA  FOURTEEN -YEAR-OLD  HIGHER  SOCIOECONOMIC  FEMALES 

Aptitude  and  Achievement 

These  girls  differed  significantly  from  other  groups  in  one  of  the 
four  variables  iu  both  Stage  I  and  Stage  III.    They  received  high  Grade 
Point  Averages  in  both  stages,  being  ranked  third  and  first  respec- 
t  ively . 

They  did  not  differ  significantly  from  any  other  groups  on  Aptitude, 
Math  and  Reading  Achievement  scores  in  either  Stage  I  or  Stage  III. 


-879- 


Behavior  Rating  Scales 


In  both  Stage  I  and  Stage  III  this  group  differed  significantly  from 
otncr  groups  on  two  BRS  variables.     They  received  high  scores  on  Aca- 
demic Task  Achievement  (third  and  first)  and  Authority  (second  both 
t  ime  s  )  . 

In  Stage  III  findings  with  new  variables,  this  group  was  signifi- 
cantly high  on  Implementation  (first)  and  Initiation  (second). 

There  were  no  significant  differences  in  Stage  I  that  did  not 
appear  in  Stage  III. 

Occupational  Values  Inventory 

These  girls  received  significantly  high  mean  scores  in  both  Stage 
I  and  Stage  III  only  ou  Independence  (third  and  second  rank).  They 
received  significantly  low  scores  in  both  stages  on  Management 
(eighth  both  times),  Economic  Returns  (also  eighth  both  times),  and 
Follow  Father  (seventh  and  sixth). 

There  were  no  significant  differences  in  Stage  III  which  did  not 
appear  in  Stage  I. 

However,   in  Stage  I,  this  group  received  significantly  high  mean 
scores  on  Altruism  (first),  Success  (first),  Se If -Sat isf ac t ion  (first), 
Surroundings  (second).  Variety  (first),  and  Total  Intrinsic  scores 
(also  first).    They  were  the  lowest  on  Prestige  and  Total  Extrinsic 
scores.     Not  all  these  findings  were  replicated  in  Stage  III. 

Turning  now  to  the  intra-group  ranking  of  values,  we  observe  that 
these  girls  ranked  the  values  of  Self-Satisfaction  and  Creativity 
relatively  high  (compared  to  their  ranking  of  other  values)  in  Suage  I 
and  Stage  III.    They  ranked  low  in  both  stages  the  values  of  Follow 
Father,  Management,  and  Economic  Returns 

Ranked  highly  within  this  group  in  Stage  III,  b-it  not  in  Stage  I, 
were  the  values  of  Intellectual  Stimulation  and  Associates. 

The  values  of  Altruism  and  Success  were  ranked  highly  in  Stage  I, 
but  these  findings  did  not  appear  in  Stage  III. 

Occupational  Interest  Inventory 

This  group  differed  consistently  from  other  groups  on  all  three  of 
the  variables  which  were  the  same  for  both  Stage  I  and  Stage  III.  They 
received  high  scores  in  both  stages  on  Aspiration  (second  and  first), 
the  highest  on  Expectation,  and  fourth  lowest  on  the  discrepancy 
between  the  Father's  Occupation  and  the  Child's  Aspiration  (really 
meaning  that  they  aspired  to  the  same  status  jobs  as  those  held  by 
their  fathers) . 
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This  group  also  differed  significantly  from  other  groups  on  the  new 
Father's  Occupation  variable. 

There  were  no  significant  findings  in  Stage  I  which  were  not  repli- 
cated in  Stage  III. 

Educat  ional  Aspirat  ion 

These  girls  differed  consistently  from  other  groups  on  this  variable 
in  both  Stages  I  and  III.    They  received  significantly  high  scores  on 
Educational  Aspiration  in  both  cases,  being  ranged  second  and  first 
respect  ively . 

Social  Attitudes  Inventory 

This  group  did  not  differ  significantly  from  other  groups  on  any  of 
the  six  Social  Attitude  variables  on  this  Stage  III  instrument. 

Views  of  Life 

In  this  Stage  III  instrument,  the  group  differed  signif icancly  from 
others  on  five  variables.    They  received  high  scores  on  the  following 
var iab les :     Independent /Interdependent  (second  rank) ,  Earned /Be stowed 
Stacus  (first),  Instrument/Fantasy  (first),  Activity/Passivity  Under 
Stress  (first)  and  Total  Score  (second). 

Sentence  Completion 

In  the  Task  Achievement  area  there  were  no  findings  which  were 
similar  in  both  Stage  I  and  Stage  III.     In  Stage  III  this  group  dif- 
fered significantly  from  other  groups  on  Aid/Advice  (first  place).  In 
Stage  I  they  were  significantly  low  on  Frequency  of  Negative  Affect. 

Also,  in  the  area  of  Interpersonal  Relations  there  were  no  similar- 
ities in  the  findings  for  this  group  between  Stages  I  and  III.  However, 
in  Stage  III,  they  differed  significantly  from  other  groups  on  all 
variables  in  this  area  except  one.    They  received  the  highest  scores 
on  Stance,  Engagement,  Aid/Advice,  Coping  Effectiveness,  and  Neutral 
Affect.    They  were  the  lowest  in  Stage  III  on  Attitude,  Frequency  of 
Hostile  Affect,  and  Frequency  of  Positive  Affect.    These  findings  were 
not  replicated  in  Stage  I. 

On  the  Authority  scales,  this  group  differed  significantly  from 
other  groups  only  on  one  variable  in  both  Stage  I  and  Stage  III.  They 
received  the  highest  score  on  Stance  (in  Stage  III)  and  the  lowest 
score  on  the  same  variable  (in  Stage  I).    Furthermore,   in  Stage  III, 
but  not  in  Stage  I,  these  girls  were  the  highest  on  Coping  Effective- 
ness, and  Frequency  of  Neutral  Affect.    They  were  the  second  lowest  on 
Frequency  of  Depressive  Affect.    These  findings  were  not  replicated  in 
Stage  I. 
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In  the  area  of  Anxiety  there  were  no  similarities  in  the  findings 
oetween  Stage  I  and  Stage  III.     In  Stage  III  there  were  no  signifi- 
cant differences  involving  this  group  on  any  of  the  variables.  In 
Scage  I  they  received  the  lowest  score  on  Engagement. 

On  the  Aggression  variables,  this  group  of  girls  did  not  differ 
significantly  from  other  groups  on  any  of  the  scales  in  either  Stage  I 
or  Stage  III. 

For  the  Sentence  Completion  Total  scores  there  were  no  findings 
which  were  similar  in  both  Stages  I  and  III.     Several  significant  dif- 
ferences appeared  in  Stage  III.     That  is,   they  received  the  highest 
scores  on  Seance,  Engagement,  Aid/Advice,  Coping  Effectiveness,  and 
Frequency  of  Neutral  Affect.    They  were  the  lowest  on  Attitude.  In 
Stage  I  there  were  no  significant  findings  involving  this  group. 

On  the  Parent/Child  Interaction  items,   too,  there  were  no  findings 
similar  for  both  Stages  I  and  III.     In  Stage  III  this  group  did  not 
differ  significantly  from  other  groups  on  any  of  the  four  variables. 
In  Stage  I  they  received  the  highest  score  on  Interaction  with  Mother. 

In  addition,  this  group  did  not  differ  significantly  from  other 
groups  on  the  Reality/Fantasy  Achievement  Discrepancy  score. 

Story  Completion 

There  were  no  similar  findings  for  Stage  I  and  Stage  III  for  this 
group  on  any  of  the  individual  Story  Coping  Effectiveness  ratings,  or 
the  overall  Coping  Effectiveness  ratings.  In  Stage  III  they  received 
the  highest  score  only  on  Story  Three  Coping  Effectiveness,  involving 
Peer  Aggression.  Also,  in  Stage  I,  this  group  differed  significantly 
from  other  groups  on  one  of  the  variables;  they  received  the  lowest 
score  on  Sociability. 

Turning  to  the  Coping  Style  dimensions,   it  should  be  pointed  out 
that  only  the  following  dimensions  were  scaled  in  both  Stages  I  and 
III:     Stance ,  Engagement ,   Initiation,  Implementation,  and  Persistence 
(Stage  I)  or  Instrumentality  (Stage  III).     Also,  only  mean  scores  for 
all  stories  were  available  from  Stage  I  data,  while  both  mean  scale 
scores  and  individual  story  scale  scores  were  available  from  Stage  III 
data.     For  those  scales  present  in  both  the  Stage  I  and  Stage  III 
systems,  there  were  no  significantly  similar  findings  involving  this 
group. 

Consistent  differences  involving  this  group  were  observed  for  the 
first  time  in  Stage  III  on  the  Response  Length.  This  group  differed 
significantly  from  other  groups  on  all  stories,  ranking  either  first 
or  second.  They  were  also  the  highest  of  all  groups  on  the  Mean  Re- 
sponse Length.  On  Story  One  (Task  Achievement)  and  Story  Two  (Inter- 
personal Relations)  this  group  did  not  differ  from  the  other  groups 
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on  any  of  tne  scales  in  tLese  areas.    On  Story  Three,  Involving  Aggres- 
sion, this  group  came  first  on  Evaluation  of  Outcome.    They  did  not 
differ  from  other  groups  on  any  of  the  scales  for  Story  Four  (Anxiety), 
Story  Five  (Authoricy),  and  Story  Six  (Anxiety),     Only  in  Story  Seven, 
which  concerned  Nonacademic  Task  Achievement,  was  this  groap  lowest  cm 
Aid/Advice.    The  group  did  not  differ  significantly  from  other  groups 
on  the  Mean  scores  for  all  stories. 

There  were  no  significant  difference  3  for  this  group  in  Stage  I 
Coping  Style  dimensions. 

Interpretive  Comments 

The  findings  concerning  Grade  Point  Average  seem  to  indicate  an 
adequate  performance  at  school,  where  the  position  of  this  group  was 
quite  similar  in  both  Stage  I  and  Stage  III,    However,  this  group  did 
not  differ  from  other  groups  on  Aptitude,  Math  and  Reading  Achievement, 
though  their  scores  were  mostly  above  average  in  both  analyses. 

The  slight  discrepancy  between  CPA  and  Achievement  tests  might  prob- 
ably be  explained  in  these  terms:     teachers  gave  these  girls  somewhat 
higher  marks,  since  they  get  along  well  with  teachers  and  generally 
exhibit  more  appropriate  classroom  behavior  than  boys.    We  point  out 
again  that  the  marking  procedures  in  schools  are  very  traditional  and 
rather  subjective.    Of  course,  this  explanation  should  be  treated  as 
tentat  ive . 

Peer  BRS  ratings  placed  these  girls  high  in  coping  with  Task  Achieve- 
ment problems  and  with  Authority  figures.     In  Stage  III  they  were  also 
high  on  Peer  ratings  involving  Implementation  and  Initiation.  Thus, 
their  high  peei  ratings  in  both  analyses,  and  in  Stage  III  with  new 
variables,  are  quite  consistent  with  their  academic  achievement  and 
position  in  school.     Also,  these  findings  seem  to  indicate  that  these 
girls  are  self-disciplined  enough  and  well  adjusted.    Hence,  one  would 
expect  their  teachers  to  be  favorably  inclined  toward  them. 

On  che  Occupational  Values  Inventory,  this  group  stood  high  in  both 
Stage  I  and  Stage  III  on  Independence  and  low  on  Management,  Economic 
Returns,  and  Follow  Father  (compared  to  the  rankings  of  these  values  by 
other  groups).    The  high  score  on  Independence  is  consistent  with  their 
school  achievement  and  with  other  data  concerning  this  group.     It  is 
not  illogical  that  these  girls  score  low  on  Management,  since  this  is 
one  of  the  more  masculine  values.  The  low  score  on  Economic  Returns  is 
also  logically  related  to  their    favorable  living  conditions,  so  one 
would  not  expect  this  value  to  be  highly  esteemed  by  these  girls.  The 
low  preference  for  Follow  Father  indicates  a  lack  of  identification 
with  the  father,  and  this  identification  is  normally  weak  at  this  age, 
particularly  in  girls.    Looking  at  the  intra-group  rankings,  we  observe 
that  these  girls  came  relatively  high  (compared  to  their  ranking  of 
other  valuas)  on  Self-Satisfaction,  which  seems  to  be  consistent  with 
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their  school  performance  and  occupational  aspirations.    They  were  also 
relatively  high  on  Creativity,  but  the  preference  for  this  value  is 
not  quite  realistic  and  not  readily  explicable.    Three  of  the  low 
ranked  values  were  the  same  as  appeared  by  comparison  with  other  groups. 

The  findings  show  that  these  girls  have  high  Occup<tional  Aspira- 
tions and  Occupational  Expectations  in  both  Stage  I  a'ld  Stage  III. 
Their  Educational  Aspirations  were  also  quite  high  in  both  analyses. 
Thus,   these  findings  are  consistent  with  school  performance  and  other 
data  concerning  the  group. 

The  Social  Attitudes  Inventory  totally  failed  to  differentiate  these 
girls  from  other  groups.     It  is  possible  that  the  "socially  desirable" 
items  led  to  inflated  scores,  since  this  instrument  also  differentiated 
other  groups  rather  poorly. 

The  findings  concerning  the  Views  of  Life  instrument  seem  to  indi- 
cate adequate  coping  with  schoolwork  anc   other  problems.    They  show  the 
preference  for  independent  and  active  behavior  closely  connected  with 
earned  status.     It  is  evident  that  active  coping  behavior  is  quite  con- 
sistent with  all  other  data  for  this  group  of  girls. 

Stage  I  and  Stage  III  findings  on  Sentence  Completion  showed  a  lack 
of  agreement.     It  should  be  noted  that,  there  were  more  significant  dif- 
ferences in  Stage  III  than  in  Stage  I  (particularly  in  the  area  of 
Interpersonal  Relations).    Explanations  for  this  lack  of  agreement  are 
not  readily  available,  since  a  majority  of  the  items  remained  the  same 
and  the  scoring  and  scaling  systems  were  changed  very  little. 

Likewise,   there  was  a  lack  of  agreement  on  the  Story  Completion  in- 
strument.   On  the  Coping  Effectiveness  ratings  there  were  no  results 
similar  in  both  Stage  I  and  Stage  III.     On  the  Coping  Style  dimensions 
these  girls  did  not  differ  from  other  groups  in  both  ana  yses.  The 
consistently  high  standing  in  Stage  III  on  Response  Length  is  probably 
related  to  this  group's  good  academic  competence,  which  includes 
adequate  language  or  writing  skills.    Finally,  this  group  of  girls  did 
not  differ  consistently  from  other  groups  on  any  coping  style  dimension 
for  all  stories  in  Stage  III. 

In  conclusion,  this  group  of  girls  successfully  meets  curriculum 
demands.    They  also  have  appropriate  aptitudes  and  adequate  motivation 
and  show  a  rather  active  approach  toward  schoolwork.     In  addition,  they 
live  in  favorable  home  conditions.     In  their  work  they  are  supported 
by  parents  and  teachers.    Most  of  them  wish  to  continue  schooling  at 
secondary  school,  and  many  of  them  later  at  university. 
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ANOVA  OF  MEANS: 
SAMPLE  DIFFERENCES  BY  AGE,  SOCIOECONOMIC  STATUS,  AND  SEX 


APTITUDE  AND  ACHIEVEMENT 
Age 

There  were  no  systematic  Age  differences  in  Stage  I  or  Stage  III 
since  the  scores  were  standardized  separately  within  each  age  group 
for  each  country.    There  was  one  significant  Age  x  Sex  interaction 
observed  in  Stage  III  which  was  not  found  in  Stage  I.    There,  on  the 
Raven,  females  excelled  at  age  ten,  but  males  at  age  fourteen. 

There  were  two  significant  Age  x  SES  interactions  in  Stage  I  which 
were  not  replicated  in  later  analyses.     On  the  Mathematics  Achievement 
and  Grade  Point  Average  the  higher  socioeconomic  status  group  excel- 
led at  both  age  levels,  but  this  difference  was  accentuated  in  the  ten- 
year-old  sample. 

Soc ioeconomic  Status 

The  higher  status  children  were  superior  to  the  lower-status  chil- 
dren on  the  Raven,  the  Mathematics  and  Reading  Achievement  and  also  on 
the  Grade  Point  Average,   in  both  Stage  I  and  Stage  III. 

There  were  no  significant  SES  x  Sex  interactions  observed  either 
in  Stage  I  or  Stage  III. 

Sex 

There  were  no  similar  findings  in  Stage  I  and  Stage  III  which  in- 
volved Sex  main  effect.     In  fact,  there  were  no  Sex  differences  in 
Stage  III,  but  two  in  Stage  I  where  the  females  received  higher  scores 
than  did  males  on  the  Grade  Point  Average  and  the  reverse  was  true  on 
Reading,  where  the  males  received  the  higher  scores. 

BEHAVIOR  RATING  SCALE 

Interpretive  Restrictions 

Because  the  ten-year-old  children  were  not  only  in  diffetent  classes, 
but  in  different  schools  from  the  fourteen-year-olds,  the  reference 
populations  for  the  behavior  ratings  of  the  two  age  groups  were  com- 
pletely different.    Consequently,  it  is  not  valid  or  meaningful  to 
compare  scores  across  the  two  age  groups  as  a  whole.    However,  it  is 
meaningful  to  compare  differences  within  the  two  age  groups. 
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Age 

There  was  one  significant  Age  x  SES  interaction  common  to  both 
analyses.     In  Control  of  Aggression,  the  hight*"  status  exceeded  the 
lower  status  children,  but  this  difference  in  favor  of  the  higher 
status  sample  was  greater  in  the  ten-year-old  children.    One  sig- 
nificant Age  X  Sex  interaction  appeared  in  the  same  area  of  behavior 
(Control  of  Aggression);  at  age  ten  the  females  scored  higher,  while 
at  age  fourteen  the  males  received  the  higher  scores. 

There  were  no  Interactions  involving  Age  in  Stage  III  whixh  did 
not  appear  in  Stage  I* 

Seven  significant  Age  x  SES  interactions  in  Stage  I  were  not 
replicated  in  Stage  III.    For  Academic  Task  Achievement,  Nonacademic 
Task  Achievement,  Authority,  Interpersonal  Relations,  and  the  Summary 
Score,  the  higher  status  excelled  at  both  age  levels,  but  this  dif- 
ference was  accentuated  in  the  ten-year-old  sample.     In  Anxiety,  at 
age  ten  the  lower  status  excelled,  bu*-  at  age  fourteen  the  differences 
between  higher  and  lower  ^atus  sample  were  equal.    For  Self-Assertion, 
at  age  ten  the  lower  status  excelled  while  at  age  fourteen  the  higher 
status  excelled. 

Socioeconomic  Status 

There  were  four  socioeconomic  main  effects  which  were  identical  in 
Stage  I  and  Stage  III.    For  Academic  Task  Achievement,  Authority,  Inter 
personal  Relations,  and  Control  of  Aggression,  the  higher  status  excel- 
led the  lower  status  children.    There  were  no  significant  SES  x  Sex 
interactions  present  in  both  Stages  I  and  III. 

There  were  three  significant  socioeconomic  main  effects  observed  in 
Stage  I  which  were  not  replicated  in  Stage  III.    The  higher  status 
group  excelled  the  lower  status  group  in  both  Nonacademic  Task  Achieve- 
ment and  the  Summary  score.    However,  the  lower  status  group  received 
higher  scores  than  the  higher  status  group  on  handling  Anxiety.  There 
were  no  significant  SES  x  Sex  inters  tions. 

Sex 

There  were  two  Sex  main  effects  which  were  similar  in  both  analyses. 
Males  receivea  higher  scores  than  females  on  Anxiety  and  Self-Assertion 
In  fact,  in  Stage  III  there  were  no  significant  Sex  main  effects. 

Stage  I  findings  which  were  not  replicated  in  Stage  III  included  the 
superiority  of  females  over  males  in  Academic  Task  Achievement,  Author- 
ity, Interpersonal  Relations,  and  the  Summary  BRS  score. 
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OCCUPATIONAL  VALUES 


A^e 

There  were  a  number  of  Age  main  effects  which  were  identical  in 
Stage  I  and  Stage  III.     In  both  analyses,   the  ten-year-olds  received 
higher  scores  on  Economic  Returns,  Follow  Father,  and  I'otal  Exirinsic 
scores.    The  fourteen-year-olds,   in  both  cas^.s,   received  higher  scores 
on  Independence,  Se 1 f -Sat ibf ac t ion ,  Surroundings,  Associates,  and 
Taial  intrinsic  scores.     Thus,  on  eight  of  the  fifteen  values  the  same 
Age  main  effects  were  observed.    There  were  no  significant  interactions 
involving  age  in  common  in  both  Stages  I  and  III. 

Age  main  effects  observed  for  the  first  time   in  Stage  III  included 
only  Security  where  the  fourteen-year-olds  excelled  the  ten-year-old 
childr^^n.    There  were  two  Age  x  SES  interactions  observed  for  the  first 
time  in  Stage  III  data.     For  Se If -Sat  isf act  ion ,  at  age  ten  the  higher 
status  children  scored  higher;  while  at  age  fourteen  the  lower  status 
chilaren  received  higher  scores.     For  Economic  Returns,  at  age  ten  the 
lower  status  children  excellea;  while  at  age  fourteen  the  higher  status 
children  received  higher  scores.    There  were  no  Age  x  Sex  Interactions 
in  Stage  III. 

There  were  five  Age  main  effects  observed  in  Stage  I  data  which  were 
not  replicated  in  Stage  III.    The  ten-year-olds  received  higher  scores 
on  Esthetics,  Intellectual  Stimulation,  and  Prestige.     The  fourteen- 
year-olds  scored  higher  on  Success  and  Variety,     There  was  only  one 
Age  X  SES  interaction  in  Stage  I  not  replicated   in  the  later  analysis. 
For  Surroundings,  at  age  ten  the  nigher  status  children  scored  higher; 
while  at  age  fourteen  the   lower  status  children  received  the  higher 
scores.    There  were  three  significant  Age  x  Sex  interactions  observed 
in  Stage  I  but  not  replicated   in  Stage  III,     For  Se If -Sat isf act  ion ,  at 
age  ten  the  males  scored  higher;  while  at  ag2  fourteen  the  females  scored 
higher  than  males.     For  Economic  Returns,  at  age  ten  the  females  excelled 
the  males;  while  at  age  fourteen  the  males  received  higher  scores  than 
females.     For  Follow  Father,   the  males  excelled  at  both  age  levels,  but 
this  difference  in  favor  of  the  males  was  greater  In  the  ten-year-old 
sample . 

Socioeconomic  Status 

There  were  three  socioeconomic  ir  in  effects  which  were  similar  in 
both  Stage  I  and  Stage  III,     For  Management,  the  lower  status  children 
scored  higher;  while  the  higher  status  children  more  often  chose  the 
value  of  Follow  Father,    The  findings  concerning  Total  Extrinsic  scores 
gave  contradictory  evidence,  since  the  lower  status  excelled  in  Stage  I; 
*-he  higher  status  children  scored  higher  in  Stage  III.     There  were  no 
significant  SES  x  Sex  interactions  oresent  in  both  Stages  I  and  III, 
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There  were  three  social  status  main  effects  observed  in  Stage  III, 
but  not  replicated  in  Stage  I.    The  lower  status  children  scored 
higher  than  the  higher  status  children  on  Associates,  Variety,  and 
Total  Intrinsic  scores.    There  were  three  SES  x  Sex  interactions  ob- 
served in  Stage  III  only.    For  Management,   the  higher  status  males 
scored  higher  than  females  of  the  same  status  level,  but  in  the 
lower  status  there  was  virtually  no  sex  difference.    For  Creativity, 
the  lower  status  males  scored  higher  than  females,  but  in  the  higher 
status  sample  the  females  excelled  the  males.    For  Economic  Returns, 
the  males  excelled  at  both  status  levels,  but  this  difference  in 
favor  of  the  males  was  greater  in  the  higher  socioeconomic  sample. 

There  were  four  social  status  main  effects  observed  in  Stage  I, 
but  not  in  Stage  III,    The  lower  status  scored  higher  than  higher 
status  on  Security  and  Economic  Returns;  while  the  higher  status  more 
often  chose  the  values  of  Intellectual  Stimulation  and  Creativity. 
There  was  only  one  SES  x  Sex  interaction  in  Stage  I  not  replicated 
in  Stage  III.    That  is,  the  males  scored  higher  in  both  social  status 
groups,  but  this  difference  was  greater  for  the  lower  status  than  the 
higher  status  sample . 

Sex 

There  were  a  number  of  Sex  main  effects  which  were  identical  in 
both  Stages  I  and  III.    The  females  scored  higher  than  the  males  on 
Altruism,  Esthetics,  Self -Satisfaction ,  Associates,  and  Total  Intrinsic 
scores.    The  males  scored  higher  than  the  females  only  on  Follow  Father. 
In  facty  six  of  the  seventeen  scales  gave  the  same  results  in  both 
analyses . 

Significant  in  Stage  III,  but  not  in  Stage  I,  was  the  greater 
frequency  of  choice  by  the  males  of  the  values  of  Management,  Economic 
Returns,  and  Total  Extrinsic  scores. 

Significant  in  Stage  I,  but  not  replicated  in  Stage  III,  was  the 
greater  frequency  of  choice  by  males  of  the  values  of  Independence, 
Creativity,  and  Prestige  while  by  females  of  the  value  of  Surroundings. 

OCCUPATIONAL  INTEREST 
Age 

There  were  no  similar  findings  in  both  Stages  I  and  III  which  in- 
volved Age  main  effect  or  any  interactions  involving  age. 

There  were  two  significant  Age  x  SES  interactions  observed  in  Stage 
III  which  were  not  found  in  Stage  I.    On  the  Child's  Expectation,  the 
higher  status  children  excelled  at  both  age  levels,  but  this  difference 
was  accentuated  in  the  fourteen-year-old  sample.    On  the  Discrepancy 
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between  Father's  Occupation  and  Child's  Aspiration,  the  lower  status 
children  excelled  at  both  age  levels,  but  this  difference  was  greater 
in  the  ten-year-old  sample. 

There  were  two  significant  Age  x  Sex  interactions  in  Stage  I  which 
were  not  replicated  in  Stage  III      For  Child's  Expectation,  at  age  ten 
the  males  excelled  while  at  age  fourteen  the  females  excelled.    On  the 
Discrepancy  between  the  Child's  Expectation  and  Child's  Aspiration, 
the  females  excelled  at  age  ten,  while  at  age  fourteen  the  males  excel- 
led. 

Socioeconomic  Status 

There  were  three  social  status  main  effects  which  were  identical 
in  both  Stage  I  and  Stage  III.    On  both  Child's  Aspiration  and  Child's 
Expectation,  the  higher  status  children  scored  higher  than  the  lower 
status  children.    The  lower  status  children  excelled  the  higher  status 
children  on  the  Discrepancy  between  Father's  Occupation  and  Child's 
Aspiration,    There  wer'-  no  SES  x  Sex  interactions  common  to  the  two 
analyses . 

In  Stage  III  there  was  one  social  status  main  effect.    The  higher 
status  children  excelled  the  lower  status  children  concerning  their 
Father's  Occupation. 

In  Stage  I  two  social  status  main  eff^icts  were  observed  (these 
variables  were  measured  only  in  this  stage).    The  lower  status  children 
excelled  the  higher  status  children  on  the  Discrepancy  between  the 
Child's  Aspiration  and  on  both  the  Father's  and  Mother's  Aspiration  for 
Child.    There  was  also  one  SES  x  Sex  interaction  in  Stage  I  not  repli- 
cated in  St^ige  III.    On  the  Child's  Aspiration,  the  females  excelled 
in  the   lower  status  group  while  in  the  higher  status  group  the  males 
exce lied  . 

Sex 

There  were  no  Sex  main  effects  which  were  similar  in  Stages  I  and 
III.     In  fact,  there  were  no  sex  differences  in  Stage  III.     In  Stage  I 
the  females  received  higher  scores  than  did  males  on  the  Discrepancy 
between  Father's  Occupation  and' Child's  Aspiration, 

EDUCATIONAL  ASPIRATION 

A&e 

There  were  no  similar  findings  in  both  Stages  I  and  III  which  in- 
volved the  Age  main  effect  or  any  interactions  involving  age. 

No  differences  were  observed  in  Stage  III  concerning  Age  effects. 
However,  in  Stage  I  the  ten-year-old  children  showed  higher  Educational 
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Aspirations  than  fourteen-year-olds.    There  was  also  an  Age  x  SES  inter 
action  in  Stage  I  which  did  not  appear  in  Stage  111.    Thai  is,  the 
higher  status  group  excelled  at  both  age  levels,  but  this  difference 
was  accentuated  in  the  fourteen-year-old  sample. 

Socioeconomic  Status 

In  both  Stage  I  and  Stage  III  the  higher  status  children  showed 
higher  Educational  Aspirations  than  lower  status  children.    There  were 
no  SES  X  Sex  interactions  either  in  Stage  I  or  Stage  III. 

Sex 

There  were  no  Sex  main  effects 
SOCIAL  ATTITUDES 
Age 

It  is  impossible  to  make  comparisons  between  Stage  I  and  Stage  III 
findings  for  this  instrument  since  not  only  was  the  instrument  com- 
pletely revised,  but  also  scoring  and  scaling  systems  generated  dif- 
ferent variables;  thus  only  Stage  III  results  will  be  reported. 

There  were  four  Age  main  effects  in  Stage  III  data.  The  fourteen- 
year-old  children  excelled  the  ten-year-old  children  on  Task  Achieve- 
ment, Aggression,  Interpersonal  Relations,  and  Total  Attitude  scores. 
There  were  no  interactions  involving  age. 

Socioeconomic  Status 

There  was  only  one  social  status  main  effect.    That  is,  the  lower 
status  children  excelled  the  higher  status  children  on  Aggrescion* 

Sex 

Females  scored  higher  than  males  on  Task  Achievement,  Authority,  In- 
terpersonal Relations,  and  Total  Attitude  scores. 

VIEWS  OF  LIVE 

Age 

There  were  a  number  of  Age  main  effects  observed  in  this  Stage  III 
instrument.    The  ten-year-olds  received  a  high  score  on  Self-Joint  Im- 
plementation and  Positive/Negative  Self -Concept .    The  fourteen-year-old 
on  the  other  hand,  received  higher  scores  on  the  following  variables: 
Immediate /Delayed,  Intrinsic/Extrinsic,  Task  Achievement/Interpersonal 
Relat ions ,  Independent/ Interdependent ,  Earned  Stat us /Be stowed  Status , 
Confront/Avoid,  Instrument/Fantasy,  Activity/Passivity  Under  Stress, 
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Views  ot  Life,  and  Total  Score.    Thus,  on  twelve  of  the  twenty-one 
variables  the  same  Age  main  effects  were  observed. 

There  was  one  Age  x  SES  interaction.     On  Independent /Interdependent 
the  lower  status  excelled  at  age  ten  while  at  age  fourteen  the  higher 
status  excelled.    Three  Age  x  Sex  interactions  were  also  observed.  On 
the  Intrinsic/Extrinsic  variable,  the  males  excelled  at  age  ten  while 
at  age  fourteen  the  females  excelled.    On  Se if -init iat ion/Other  Initia- 
tion and  on  Positive/Negative  Self-Concept  the  females  scored  higher  at 
age  ten  while  at  age  fourteen  the  males  received  higher  scores. 

Soc ioeconomic  Status 

Two  social  status  main  effects  were  observed  in  this  Stage  III  in- 
strument.   The  higher  status  children  excelled  the  lower  status  chil- 
dren on  the  Earned/Bestowed  Status  and  on  Total  Score.    There  was  also 
one  SES  x  Sex  interaction.    Thus,  on  the  Task  Achievement/Interperso:  al 
Relations  variable,   lower  status  females  excelled,  but  in  the  higher 
status  males  received  the  higher  score. 

Sex 

There  were  six  main  effects.     Females  received  higher  scores  on 
Self-Joint  Implementation,  Instrument/Fantasy,  and  Control/Expressivity 
and  Acceptance.    Males  excelled  the  females  on  Locus  of  Control  and 
Immed  iate/De layed . 

SENTENCE  COMPLETION 

Age 

There  were  a  number  of  Age  main  effects  in  different  areas  of  be- 
havior which  were  identical  in  Stage  I  and  Stage  III.     However,  there 
were  no  similar  interactions  involving  Age  observed  in  both  analyses. 

On  the  Task  Achievement  scales  the  ten-year -olds  received  higher 
scores  than  fourteen-year-old  children  on  Hostile  Affect.     In  the  area 
of  Interpersonal  Relations  the  fourteen-year-olds  scored  higher  on 
Stance,  Engagement,  and  Coping  Effectiveness  by  comparison  with  the 
ten-year-old  sample. 

In  the  area  of  Authority  the  ten-year-old  children  by  comparison 
with  fourteen-year-olds  received  higher  scores  on  Attitude.    The  four- 
teen-year-olds received  higher  frequencies  in  the  same  area  on  Neutral 
Affect.    The  scores  on  Stance  give  contradictory  evidence,  since  in 
Stage  I  ten-year-olds  excelled  while  in  Stage  III  fourteen-year-olds 
excelled . 

There  were  no  similar  findings  in  Stages  I  and  III  in  the  areas  of 
Anxiety  and  Aggression. 
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On  Sentence  Completion  Total  scores  the  ten-year-olds  received 
higher  scores  on  Attitude  and  Negative  (Depressive)  Affect.    The  four- 
teen-year-olds scored  higher  than  the  ten-year-olds  on  Stance,  Engage- 
ment, Coping  Effectiveness,  and  on  both  Neutral  and  Positive  Affect. 

For  the  Parent/Child  Interaction  items  there  was  one  main  Age  effect 
in  both  Stage  I  and  Stage  III.    However,  the  scores  on  Interaction  with 
Mother  were  contradictory  since  in  Stage  I  the  fourteen-year-olds  ex- 
celled while  in  Stage  III  the  ten-year-olds  excelled. 

Let  us  consider  now  the  findings  in  Stage  III.     In  the  Task  Achieve- 
ment area  the  fourteen-year-olds  received  higher  scores  than  the  ten- 
year-olds  on  Stance,  Engagement,  and  Aid/Advice.     In  Interpersonal  Re- 
lations the  ten-year-olds  scored  higher  on  Attitude,  and  Depressive 
and  Positive  Affect,  while  the  fourteen-year -olds  were  higher  on  Aid/ 
Advice  and  Neutral  Affect.     In  the  area  of  Authority,  ten-year-olds 
received  higher  scores  on  Depressive  Affect,  but  fourteen-year -olds  on 
Coping  Effectiveness,    On  Anxiety  scales  the  ten-year-olds  scored 
higher  on  Attitude  and  Depressive  Affect  while  fourteen-year-olds  were 
higher  on  Stance,  Coping  Effectiveness  and  both  Neutral  and  Positive 
Affect.     In  the  Aggression  area  the  ten-year-olds  scored  higher  than 
the  fourteen-year -olds  on  Engagement.    The  Sentence  Completion  con- 
cerning Total  Scores  showed  that  the  fourteen-year-olds  received  higher 
scores  on  Aid/Advice*    There  was  only  one  Age  x  SES  interaction  in 
Stage  III.    That  is,  the  higher  status  excelled  at  both  age  levels  on 
Mother  Interaction,  but  this  difference  was  accentuated  in  the  ten-year- 
old  sample.    Seven  significant  Age  x  Sex  interactions  in  Stage  III  were 
not  found  in  Stage  I.    For  Interpersonal  Relations  involving  Positive 
Affect,  females  scored  higher  at  age  ten  than  males  while  at  age  four- 
teen no  sex  differences  were  observed.    On  Engagement,  Aid/Advice  and 
Coping  Effectiveness  in  the  area  of  Aggression,  the  females  excelled 
at  age  ten  while  at  age  fourteen  the  males  excelled.     In  the  Aggres- 
sion area,   involving  Hostile  Affect,  the  males  received  higher  scores 
at  both  age  levels  but  this  difference  was  greater  in  the  ten-year-old 
sample.    Also,  in  the  Aggression  area  involving  Neutral  Affect,  at  age 
ten  the  females  scored  higher  than  the  males  but  at  age  fourteen  no 
sex  differences  were  observed.    Finally,  on  the  Mother  Interaction 
item  the  females  received  higher  scores  than  the  males  at  both  age 
levels,  but  this  difference  was  accentuated  in  the  ten-year-old  sample* 

There  were  also  a  number  of  Age  main  effects  observed  in  Stage  I 
which  were  not  replicated  in  Stage  III.    On  Task  Achievement  scales  the 
ten-year-olds  scored  higher  on  Attitude  but  fourteen-year-olds  on 
Coping  Effectiveness,  and  both  Neutral  and  Positive  Affect.     In  Inter- 
personal Relations  the  ten-year-old  children  showed  a  higher  Frequency 
of  Negative  Affect.     In  the  Authority  area  the  ten-year-olds  showed  a 
higher  Frequency  of  Negative  Affect  while  the  fourteen-year-olds  scored 
higher  on  Engagement.    There  were  no  age  differences  in  the  area  of 
Anxiety.    In  the  Aggression  area  the  ten-year-olds  received  a  higher 
score  on  Negative  Affect,  but  fourteen-year-olds  on  Neutral  Affect. 
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Finally,  the  ten-year-olds  scored  higher  on  the  Parent/Child  Inter- 
action item,  but  four ceen-ytar-o Ids  on  Self-image.    There  were  four 
Age  X  SES  interactions  in  Stage  I,  but  not  in  Stage*  III.    On  InLerpcr- 
sonaL  Relations  involving  Negative  Affect,   the  higher  status  group  ex- 
celled  at  age  ten  while  at  age  fourteen  the  lower  status  group  ex- 
celled.    In  the  Authority  area,   involving  Positive  Affect,  the  higher 
status  group  scored  higher  at  age  ten  while  at  age  fourteen  the  lower 
status  were  higher.     In  the  Aggression  area,   involving  Negative  Affect, 
the  lower  status  group  excelled  at  age  ten  while  at  age  fourteen  the 
higher  status  group  excelled;  in  the  same  area  involving  Neutial  Affect, 
the  higher  status  group  excelled  at  age  ten  while  at  age  fourteen  the 
lower  status  group  excelled.    There  were  a  number  of  Age  x  Sex  inter- 
actions in  Stage  I.     In  the  area    of  Interpersonal  Relations  involving 
Negative  Affect,  females  scored  higher  than  males  at  both  age  levels 
but  this  difference  was  greater  in  the  fourteen-year -old  sample;  in  the 
same  area  involving  Neutral  Affect,  at  age  ten  there  were  no  <;ex  dif- 
ferences while  at  age  fourteen  males  scored  higher  than  females.  In 
the  Authority  area  involving  Engagement,  the  females  excelled  at  age 
ten,  but  at  age  fourteen  the  males  excelled;   in  the  same  area  involv- 
ing Negative  Affect  the  males  excelled  at  age  ten,  but  at  age  fourteen 
the  females  excelled.    On  Stance  and  Engagement  in  the  Anxiety  area  the 
males  received  higher  scores  than  females  at  both  age  levels,  but  this 
difference  was  accentuated  in  the  fourteen-year-old  sample.    On  Sen- 
tence Completion  Total  Scores  involving  Engagement  and  Coping  Effective- 
ness females  excelled  at  age  ten  while  at  age  fourteen  males  excelled. 
On  Total  Negative  Affect  the  males  excelled  at  age  ten  while  at  age 
fourteen  the  females  excelled.    On  Total  Scores  involving  Neutral 
Affect,  there  were  no  sex  differences  at  age  ten,  but  at  age  fourteen 
the  males  scored  higher. 

Socioeconomic  Status 

Only  two  social  status  main  effects  were  observed  in  both  Stage  I 
and  Stage  III.    The  findings  on  Stance  in  the  Authority  area  were  con- 
tradictory, since  in  Stage  I  the  lower  status  group  scored  higher  while 
in  Stage  III  the  higher  status  group  scored  higher.     On  the  Reality/ 
Fantasy  Achievement  Discrepancy  score,  the  higher  status  children  ex- 
celled the  lower  status  child  ren  in  both  analyses.    There  were  no  SES  x 
Sex  interactions  similar  in  botK  analyses. 

There  were  only  three  social  status  main  effects  observed  in  Stage 
III  which  were  not  found  in  Stage  I.     In  Task  Achievement  involving 
Attitude,  the  lower  status  children  scored  higher  than  higher  status 
children.     In  Anxiety  involving  Depressive  Affect,  the  lower  status 
group  excelled  while  on  Neutral  Affect  the  higher  status  group  excelled. 
Further,  four  significant  SES  x  Sex  interactions  appeared  in  Stage  III, 
but  not  in  Stage  I.     In  the  A.uthority  area  involving  Attitude,  lower 
status  males  excelled  but  higher  status  females  received  higher  score. 
On  Coping  Effectiveness  in  the  Aggression  area  males  excelled  in  the 
lower  status  group  and  females  in  the  higher  status  group.    For  Neutral 
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Affect  in  Aggression  area  there  were  no  sex  differences  in  the  lower 
status  group  while  in  the  higher  status  group  females  excelled.  On 
the  Total  Coping  Effectiveness  Score  the  females  received  higher  scores 
at    both  social  levels,  but  this  difference  was  greater  in  the  higher 
status  sample . 

There  were  no  social  status  main  effects  observed  in  Stage  I  data. 
However,   four  significant  SES  x  Sex  interactions  were  found  in  Stage  I 
which  were  not  replicated  in  Stage  III.     In  Coping  Effectiveness  in  the 
Task  Achievement  area,  lower  class  males  excelled  while  higher  status 
females  excelled.    On  Positive  Affect  in  the  Authority  area  the  females 
scored  higher  than  the  males  in  both  social  status  groups,  but  this  dif- 
ference in  favor  of  the  females  was  accentuated  in  the  higher  status 
sample.    For  Stance  and  Engagement  in  the  Aggression  area  the  females 
excelled  the  males  in  both  social  status  groups,  but  this  difference  in 
favor  of  the  females  was  accentuated  in  the  lower  status  group. 

Sex 

There  were  three  Sex  main  effects  which  were  similar  in  both  Stages 
I  and  III.    That  is,  the  females  scored  higher  than  the  males  on  Stance 
in  the  Task  Achievement  area.    The  females  also  excelled  the  males  on 
Interaction  with  the  Father.    Finally,  the  males  excelled  the  females 
on  the  Reality/Fantasy  Achievement  score.    However,  four  Sex  main 
effects  were  also  found  in  both  Stages  I  and  III,  but  the  findings  were 
quite  contradictory.    For  Hostile  Affect  in  the  area  of  Interpersonal 
Relations  in  Stage  I  the  females  excelled  the  males,  but  in  Stage  III 
the  males  excelled  the  females.    Also,  on  Neutral  Affect  in  the  Inter- 
personal Relations  area  in  Stage  I  the  males  excelled  while  in  Stage 
III  the  females  excelled.    The  same  was  found  in  the  Anxiety  area  for 
Hostile  Affect,  where  in  Stage  I  females  received  higher  scores  than 
males,  but  in  Stage  III  males  were  higher  than  females.    Likewise,  on 
Total  Hostile  Affect  females  excelled  the  males  in  Stage  I  while  males 
scored  higher  than  females  in  Stage  III 

Let  us  turn  to  Stage  III  findings  which  were  not  found  in  Stage  I. 
On  Coping  Effectiveness  in  the  Task  Achievement  area,  females  excelled 
the  males;  On  Hostile  Affect  in  the  same  area  males  scored  higher  than 
females.    On  both  Depressive  and  Positive  Affect  in  the  area  of  Inter- 
personal Relations  females  excelled  males.     In  the  Authority  area  in- 
volving Hostile  Affect,  males  scored  higher  than  females;  but  on  De- 
pressive Affect  in  the  same  area  of  behavior  females  scored  higher  than 
males.    Also,  on  Depressive  Affect  in  the  Anxiety  area  the  females  ex- 
celled the  males.    Likewise,   in  the  Aggression  area  involving  Hostile 
Affect,  males  scored  higher  than  females;  but  on  Depressive  and  Neutral 
Affect  in  the  same  area  the  females  received  higher  scores  than  males. 
The  females  also  excelled  the  males  on  Total  Engagement  scores.  Total 
Coping  Effectiveness,  and  Total  Depressive  Affect.    Furthermore,  on 
Parent/Child  Interaction  items  females  excelled  males  on  Self-Concept 
and  on  Interaction  with  Mother. 
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There  were  a  number  of  Sex  main  effects  in  Stage  I  which  were  not 
replicated  in  Stage  III.     On  Attitude  both  in  the  f nterper sonai  Re- 
lations and  Authority  areas  the  females  scored  higher  than  the  males. 
The  females  also  scored  higher  on  Frequency  of  Positive  Affect   in  the 
area  of  Authority.     In  Anxiety  males  excelled  females  on  Stance, 
Engagement,  Coping  Effectiveness,  and  Neutral  Affect      However,  in 
Aggression  females  received  higher  scores  than  males  on  Stance,  Engage- 
ment, and  Coping  Effectiveness.    The  females  excelled  the  males  on  the 
Total  Attitude  score,  but  males  scored  higher  than  females  on  Total 
Neutral  Affect . 

STORY  COMPLETION 

Age 

Let  us  first  consider  the  Coping  Effectiveness  ratings  for  the 
stories  which  are  identical  or  similar  in  Stages  I  and  III.  There 
were  two  Age  main  effects  for  the  individual  stories  which  were  similar 
in  both  analyses.    The  fourteen-year-old  children  received  higher 
scores  than  ten-year-old  children  in  coping  with  Aggression  (Story 
Eight  in  Stage  I  and  Story  Three  in  Stage  III)  and  coping  with  Authority 
figures  (Story  Ten  and  Story  Five).    On  Coping  Effectiveness  there  were 
no  interactions  involving  age  common  to  the  two  analyses. 

Turning  now  to  the  Coping  Style  dimensions,  we  should  point  out  again 
that  only  the  following  dimensions  were  scaled  in  both  Stages  I  and  III: 
Stance,  Engagement,  Initiation,  Implementation,  and  Persistence  or  In- 
strumentality (Stage  III).     Also,  only  mean  scores  for  all  stories  were 
available  from  Stage  I  data,  while  both  mean  scale  scores  and  individ- 
ual story  scale  scores  were  available  with  Stage  III  data.    For  those 
scales  present  in  both  stages,  there  were  no  significant  Age  main 
effects  or  any  interactions  involving  age.    However,  for  the  Mean 
Engagement  score  the  findings  were  contradictory,  since  in  Stage  I  the 
fourteen-year-olds  excelled  while  in  Stage  III  the  ten-year-olds  ex- 
celled . 

There  were  a  number  of  Age  main  effects  concerning  individual  story 
scale  scores  which  were  observed  for  the  first  time  in  Stage  III.  One 
consistent  finding  involved  Response  Length.    The  fourteen-year-olds 
scored  higher  than  the  ten-year-olds  on  all  seven  stories  and  on  the 
Mean  Response  Length.    On  Stance  in  two  stories  the  fourteen-year-olds 
scored  higher  than  the  ten-year-olds.    On  Engagement  in  two  stories  the 
ten-year-olds  excelled  while  in  one  story  the  fourteen-year-olds  excel- 
led.    In  Story  Four,   involving  Initiation,  the  ten-year-olds  scored 
higher.    On  Aid/Advice     in  two  stories  and  on  the  Mean  scores  for  all 
stories  the  ten-year-olds  excelled  the  fourteen-year-olds.     On  Solver 
in  two  stories  and  on  the  Mean  scores  across  all  stories  ten-year-olds 
scored  higher  than  fourteen-year-olds.    On  Implementation  in  two 
stories  the  ten-year-olds  excelled,  while  in  two  other  stories  the 
fourteen-year-olds  excelled.    On  the  Outcome  in  three  stories  the 
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fourteen-year-olds  scored  higher,  while  in  one  story  the  ten-year-olds 
received  higher  scores .    The  fourteen-year-olds  excelled  the  ten-year- 
olds  on  five  stories  and  on  the  Mean  scores  for  all  stories  on  the 
Evaluation  of  Outcome.    On  two  stories  and  the  Mean  scores  for  all 
stories  the  f ourteen-year-olds  received  higher  scores  on  the  Positive 
Affect  Expressed  by  the  Hero.     In  one  Story,  involving  Negative  Aff<*ct 
Expressed  by  the  Hero,  the  ten-year-olds  excelled,  while  on  two 
scories  the  fourteen-year-olds  excelled.    On  two  stories  the  fourteen- 
year-old*  score'cf^i^her  than  the  ten-year-olds  concerning  the  Total 
Affect  of  the  Hero  Plus  Others. 

There  were  nine  significant  Age  x  SES  and  nineteen  Age  x  Sex  inter- 
actions concer&ing  individual  story  scales  and  Mean  Story  Completion 
scores  in  Stage  III.     Seven  of  the  nineteen  Age  x  Sex  interactions  in- 
volved the  Response  Length.    The  females  excelled  the  males  in  four 
stories  on  the  Mean  Response  Length  at  both  age  levels,  but  this  dif- 
ference in  favor  of  the  females  was  greater  in  the  fourteen-year-old 
sample.    On  two  stories  there  were  no  sex  differences        age  ten  while 
at  age  fourteen  the  females  scored  higher. 

There  were  several  Age  main  effects  in  Stage  I  whic^  ^     -  not  re- 
plicated in  Stage  III.    On  Coping  Effectiveness  involv  \.  Interpersonal 
Relations  (Story  Seven),  Academic  Task  Achievement  (St or  '  One)  and  the 
Mean  scores  for  all  stories  the  fourteen-year-olds  scoreo  .  t,ghor  than 
the  ten-year-old  children.    Likewise,  the  f ourteen-year-olc\  tec^ived 
higher  scores  on  Mean  Initiation,  Mean  Implementation  and  Mt ^    i  r«is- 
tence .    The  ten-year-olds  scored  higher  on  the  Mean  Sociabili"^  core. 
There  were  two  significant  Age  x  SES  interactions  observed  in  /^^^e  I 
which  were  not  replicated  in  Stage  III. 

Socioeconomic  Status 

In  Coping  Effectiveness  and  Coping  Style  dimensions  there  were  no 
social  status  main  effects  which  were  similar  in  both  Stage  I  and  Stage 
III.    Also,  there  were  no  interactions  involving  age  common  in  both 
analyses . 

On  Coping  Style  dimensions  there  were  seven  significant  social  sta- 
tus main  effects  observed  in  Stage  III.    The  lower  status  children 
received  higher  scores  than  higher  status  children  on  Stance  (Story 
Three),  Engagement  (Story  Three),  Solver  (Story  Three  and  Story  Four) 
and  the  Positive  Affect  Expressed  by  the  Hero  (Story  Two).    The  higher 
status  excelled  on  Negative  Affect  Expressed  by  the  Hero  (Story  aWo) . 
The  higher  status  group  excelled  the  lowtr  status  in  Story  One  on 
Response  Length.     In  Stage  III  there  were  only  six  significant  SES  x 
Sex  interactions  observed  on  the  individual  story  scales. 

In  Stage  I  the  higher  status  children  scored  higher  than  the  lower 
status  children  on  Mean  Coping  Effectiveness.    There  were  also  five 
social  status  main  effects  involving  Coping  Style  dimensions.    That  is, 
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the  nigher  status  group  excelled  the  lower  status  group  on  Mean  Engage- 
ment, Mean  Initiation,  Mean  Implementation,  Mean  Affect  Tone,  and  Mean 
Persistence.    These  findings  were  not  replicated  in  Stage  III.  Three 
significant  SES  x  Sex  interactions  in  Stage  I  were  not  found  in  Stage 
III. 

Sex 

On  Coping  Effectiveness  and  Coping  Style  dimensions  there  were  no 
Sex  main  effects  which  were  similar  in  Stages  I  and  III. 

One  Story  III  finding  which  was  not  found  in  Stage  I  was  the  superi- 
ority of  males  over  females  in  Coping  Effectiveness  in^-olving  Nonaca- 
demic  Task  Achievement  (Story  Seven).    The  females  excelled  the  males 
on  all  stories  involving  the  Response  Length;  they  also  scored  higher 
on  the  Jfean  Response  Length.    On  Stance  the  females  scored  higher  un 
Story  Four,  whereas  the  males  received  higher  scores  on  Story  Five  and 
Story  Seven.    The  males  excelled  the  females  on  the  Initiation  (Story 
Seven) .    On  Aid/Advice  and  Solver  the  males  scored  higher  on  Story 
Seven.     On  Implementation  the  females  excelled  on  Story  Four  while  the 
males  excelled  on  Story  Seven.    Females  received  higher  scores  than 
males  on  Positive  Affect  Expressed  by  the  Hero  (Story  Five  and  Story 
Seven),  Negative  Affect  Expressed  by  the  Hero  (Story  Six  and  Scory 
Seven),  and  on  the  Total  Affect  of  the  Hero  Plus  Others  (Stories:  Four, 
Five,  Six,  and  Seven). 

In  Stage  I  there  were  two  Sex  main  effects  which  were  not  repli- 
cated in  Stage  III.    Males  received  higher  scores  than  females  on 
Coping  Effectiveness  involving  Anxiety  (Story  Five).    The  males  also 
excelled  on  the  Mean  Affect  Tone.    There  were  no  other  sex  differences 
in  Stage  I. 

INTERPRETIVE  COMMENTS  AND  IMPLICATIONS 
Age 

The  Aptitude  and  Achievement  scores  were  standardized  separately 
within  each  age  group  so  that  no  difference  between  age  groups  was 
expected.    However,  we  take  it  for  granted  that  fourteen-year-old  chil- 
dren would  score  higher  on  the  Raven  and  Achievement  tests  than  ten- 
year-old  children.    Therefore,  we  conclude  that  there  is  a  develop- 
mental increase  as  regards  these  measures  over  the  years  from  age  ten 
to  age  fourteen,  though  we  cannot  give  empirical  evidence  concerning 
this  developmental  trend. 

There  were  no  systematic  age  differences  in  the  two  analyses  in- 
volving Peer  BRS  ratings.     It  should  be  noted  here  that  there  were  no 
age  differences  in  Stage  III  and  only  one  in  Stage  I.    This  is  large- 
ly because    the    BRS  scores  cannot  be  validly  compared  between  age 
groups . 


-897- 


Another  interesting  fact  is  that  significant  interrrtions  were  ob- 
served on  all  Peer  BRS  items  in  Stago  I,  but  on  only  two  in  Stage  Til. 
Higher  status  children  were  rated  higher  b>  their  peers  on  Control  of 
Aggression,  but  the  findings  seem  to  indicate  a  decrease,  by  age 
fourteen,  in  their  staying  calm  or  keeping  their  temper  in  the  face 
of  something  unpleasant.    One  rather  surprising  finding  is  that 
females  are  superior  to  males  at  age  ten,  but  males  to  females  at  age 
fourteen,  as  regards  effective  coping  with  aggression.    Ona  would  not 
expect  fourteen-year-old  girls  to  cope  less  effectively  in  this 
particular  area. 

Findings  concerning  the  Occupational  Values  Inventory  reveal  that 
ten-year-olds  chose  the  Extrinsic  values  of  Follow  Father  and  Economic 
Returns  more  often  than  fourteen-year-olds.    The  preference  for 
Economic  Returns  se^^ms  to  indicate  a  lack  of  knowledge  of  occupations, 
and  a  consequent  stressing  of  more  attractive  statements  rather  than 
social  values,  but  the  preference  for  Follow  Father  may  be  explained 
in  terms  of  younger  children's  closer  identification  with  the  father. 
On  the  other  hand,  the  fourteen-year-olds  more  often  chose  the  career 
values  of  Independence,  Self-Satisfaction,  Surroundings  and  Associates. 
Two  of  the  most  highly  preferred  are  Intrinsic  values,  as  one  might 
expect  of  fourteen-year-olds,  since  these  statements  come  to  be  valued 
more  with  maturity.    The  preference  for  the  Extrinsic  values  of  Sur- 
roundings and  Associates  seems  to  increase  with  maturity,  as  one  might 
also  expect. 

The  findings  indicate  that  ten-year-old  children  are  more  concerned 
with  external  rewards  deriving  from  work,  whereas  fourteen-year-olds 
look  for  work  satisfaction  to  a  far  greater  extent. 

Age  is  no*:  a  significant  variable  in  differentiating  ten-  and  four- 
teen-year-olds on  Occupational  Aspiration  and  Expectation  and  Educa- 
tional Aspiration.    One  would,  however,  expect  vounqer  children  to 
excel  on  these  measures,        they  still  lack  sj    icient  realism  and  are 
unable  to  perceive  their  own  potent  al.    We  may  explain  this  failure  to 
discriminate  thus;  occupational  and  educational  aspirations  are  de- 
pendent on  socioeconomic  status,  are  already  expressed  at  age  ten  and 
do  not  change  with  increasing  age. 

Findings  on  the  Social  Attitudes  Inventory  indicate  that  fourteen- 
year-olds  learn  and  develop  more  appropriate  approaches  to  Task  Achieve- 
ment and  Interpersonal  Folacions  than  those  of  younger  children.  The 
findings  also  reveal  that  there  is  a  developmental  increase  in  general 
effective  coping  behavior    over  the  years  from  ten    to  fourteen.  How- 
ever, one  rather  surprising  finding  was  that  ten-year-olds  cope  more 
successfully  with  aggression  problems  than  fourteen-year-olds.  This 
finding  is  not  consistent  with  other  evidence  from  the  Interpersonal 
Relations  and  other  instruments,  and  the  discrepancy  is  not  readily  ex- 
plicable. 
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On  the  Views  of  Life  instrument  the  fourteen-year-old  children  ex- 
celled the  ten-year-old  children  in  several  dimensions.    The  findings 
would  seem  to  indicate  that  fourteen-year-olds,  by  comparison  with 
ten-year-olds,  possess  better  work  habits.    They  are  more  independent, 
show  a  preference  primarily  for  task  achievement  and  judge  achievement 
through  the  merits  of  one's  own  work.    Again,  as  on  the  Occupational 
Values  Inventory,  they  stress  the  satisfaction  of  work  itself  rather 
than  external  rewards.    Further,  fourteen-year-olds  show  a  more  active 
approach  in  general  to  work  than  do  ten-year-olds.    Altogether,  these 
findings  seem  to  indicate  that  the  children  become  more  mature  and 
feel  more  responsible  about  work  problems  the  older  they  become.  Only 
on  two  scales  did  ten-year-olds  excel  f our teen-yeat* -olds ;  they  showed 
a  preference  for  se If -implement ing  behavior  and  a  rather  positive  self- 
concept.    The  findings  may  be  explained  in  these  terms:     their  activ- 
ities and  duties  are  so  simple  that  they  can,  in  the  main,  be  done  by 
the  children  alone.     In  contract,  school  and  outside-school  activities 
for  f ourteen-year-»olds  are  more  demanding  and  complex,  and  the  chil- 
dren need  more  help  to  solve  all  the  problems. 

The  findings  on  the  Sentence  Completion  show  that  fourteen-year-olds 
cope,  in  general,  more  effectively  with  various  types  of  problems, 
especially  problems  in  the  area  of  interpersonal  relations.  These 
findings  are  consistent  with  other  age-related  evidence.    Thus,  with 
increasing  age,  children  develop  a  socially  more  acceptable  approach  to 
interpersonal  relations  and  become  more  ready  to  accept  the  norms  and 
fads  of  the  peer  group.    This  is  because  the  child's  cognitive  maturity 
permits  more  effective  judgment  and  coping  with  interpersonal  relations. 
It  should  also  be  noted  that  interest  in  peers  increases  in  the  adoles- 
cent period,  and  one  would  thus  expect  better  and  more  tolerant  rela- 
tions with  these  peers. 

Results  from  the  Sentence  Completion  show  that  by  comparison  with 
fourteen-year-olds,  ten-year-olds  expressed  a  more  positive  attitude 
toward  real-life  situations  and  toward  teachers  and  adults  in  particu- 
lar.   This  may  be  explained  in  terms  of  younger  children  being  less 
critical  of  teachers  and  therefore  more  inclined  to  imitate  them. 
Older  children,  on  the  other  hand,  exhibit  a  tendency  to  autonomy  and 
independent  judgment  so  that  they  may  more  often  come  into  conflict 
with  teachers  and  parents.     In  fact,  both  of  these  are  usually  over- 
authoritative  and  demand  obedience,  although  the  adolescent  himself 
would  prefer  democratic  discussion. 

More  democratic  atmosphere  at  school  and  at  home  would  have  a 
favorable  influence  on  the  growing  generation  in  their  antitude  toward 
school  activities  and  society  in  general.     It  would  be  desirable  to 
make  an  effort  in  this  direction. 

Systematic  age  differences  occur  on  the  Sentence  Completion  invol- 
ving Affect.    The  ten-year-old  children  showed  a  greater  amount  of 
Hostile  Affect,  while  in  four teta-year-olds  Neutral  and  Positive  Affect 
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were  evident.    The  hostile  feelings  ol  ten-yoar-olds  may  be  explained 
thus:     they  are  less  effective  primarily  in  dealin>i;  with  task  achieve- 
ment and  interpersonal  relation  problems.    This  is  evident  from 
Sentence  Completion  and  all  other  data.    With  increasing  age  the  chil- 
dren become  more  mature  and  effective  in  various  life  situations 
therefore  the  neutral  or  positive  feelings  come  to  be  more  dominant. 

There  were  only  two  similar  findings  for  the  Story  Completion  in- 
strument in  both  Stages  I  and  III.     Probably  the  reason  lies  in  the 
fact  that  the  stories  were  modified  and  the  scoring  and  scaling 
systems  extensively  changed.    The  results  show  that  fourteen-year-olds 
cope  better  and  more  successfully  with  both  Aggression  and  Authority 
problems  by  comparison  with  ten-year-old  children.    These  findings  are 
consistent  with  other  data,  which  indicate  that  children  with  increas- 
ing age  display  better  coping  with  real-life  situations. 

Soc ioeconomic  Status 

The  findings  concerning  Aptitude  seem  to  indicate  that  children  of 
higher  socioeconomic  status  have  better  potential  in  general  than 
lower  status  children.    The  school  curriculum  demands  are  the  same  for 
all  children  at  primary  level;  therefore  they  are  more  easily  met  by 
more  intelligent  children.    This  is  confirmed  by  results  on  the  Math 
and  Reading  tests  and  Grade  Point  Average,  where  the  higher  status 
children  excelled  the  lower  status  children.    The  differences  between 
both  status  groups  in  aptitude  and  school  performance  would  be 
explained  by  envirpnmental  influences.    The  parents  of  higher  status 
children  have  higher  educational  and  occupational  qualifications  and 
therefore  a  higher  standard  of  living.    Their  children  have  more 
favorable  living  conditions  for  mental  and  personal  development  from 
the  time  they  are  born.    These  conditions  are  also  helpful  later  when 
they  reach  school. 

The  higher  status  children,  when  compared  with  lower  status  chil- 
dren, are  perceived  by  peers  as  being  effective  in  four  areas  measured 
by  the  BRS.    Thus,  they  are  more  successful  in  dealing  with  Task 
Achievement  problems  and  get  along  better  with  Authority  figures.  Chil- 
dren who  do  well  in  school  are  likely  to  have  better  relations  with 
their  teachers  and, on  the  other  hand,  they  might  be  regarded  more 
favorably  by  their  teachers.     It  is  obvious  that  lower  status  children 
are  deprived  in  these  respects  because  of  their  bad  performance  in  the 
classroom.    Further,  peer  ratings  reveal  that  the  higher  status 
children  also  show  better  behavior  as  regards  Interpersonal  Relations, 
and  cope  more  effectively  with  Aggression  problems.    These  findings  may 
be  explained  by  the  fact  that  parents  with  higher  education  direct 
their  children  very  early  toward  socially  acceptable  and  non-aggressive 
behavior . 

The  results  from  the  Occupational  Values  Inventory  show  that  lower 
status  children  more  often  stress  th^  value  of  Management  by  comparison 
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with  higher  status  children.    This  preference  for  leading  other  people 
may  be  explained  in  terms  of  compensation,  since  the  children  are  less 
successful  in  school  and  in  overcoming  various  difficulties.  Further, 
the  higher  status  children  are  more  inclined  to  Follow  FaLncr  than 
lower  status  children.    One  would  expect  that  higher  status  children 
identify  more  closely  with  the  father  because  their  parents  have  a 
more  respectable  job  and  position  in  the  society. 

The  findings  concerning  Occupational  Values  Indicate  that  higher 
status  children  aspire  very  close  to  their  father's  occupation  I  li 
status.    The  lower  status  children,  however,  are  seeking  jobs  a 
higher  status  than  their  fathers'.     In  sum,  the  higher  status  children 
show  greater  occupational  and  educational  aspiration  than  lowsr  sudtus 
children.    The  explanation  for  these  differences  between  social  status 
groups  lies  in  the  fact  that  higher  status  children  are  stimulated  and 
supported  in  their  aspirations  to  a  greater  extent  by  their  home  and 
school  environment.     Parents  wish  their  children  to  reacL  the  same,  or 
even  a  higher,  education  level  than  tley  have  achieved.     At  the  same 
time,  the  higher  status  children  are  conscious  chat  they  will  realize 
their  aspirations,  since  they  have  both  adequate  aptitude,  and  good 
performance  at  school.     On  the  other  hand,  as  indicated  above,  the 
lower  status  children  want  to  make  careers  for  themselves  considerably 
better  than  their  fathers which  is  in  itself  a  positive  character- 
istic of  these  children,  though  they  are  still  in  many  respects 
deprived  and  not  supported  enough  by  their  environment.    One  should 
also  keep  in  minu  that  these  children  are  living  in  better  conditions 
than  the^.r  parents  in  the  past,  and  therefore  it  is  quite  likely  that 
they  will  reach  somewhat  higher  status  jobs  by  comparison  with  their 
fathers  - 

On  the  Social  Attitudes  Inventory,  the  higher  status  children  ex- 
celled the  lower  status  children  in  coping  with  aggression  probleirs- 
This  finding  is  consistent  with  Peer  ratings  and  other  data  for  these 
children. 

The  reported  findings  on  the  Views  of  Life  instrument  indicate 
that  higher  status  children  are  more  active  in  their  approach  toward 
solving  various  problems,  while  the  lower  stacus  children  seem  to  be 
more  passive.    Also,  the  higher  status  children  seem  to  judge  achieve- 
ment  -hrough  the  merits  of  one's  own  work  while  the  lower  status  chil- 
dren show  a  preference  for  bestowed  status  rewards.    These  findings  are 
in  agreement  with  both  Achievement  tests.  Grade  Point  Average,  and 
other  data  for  these  higher  status  children. 

There  was  a  complete  lack  of  agreement  between  Stage  I  and  Stage  III 
findings  concerning  social  status  group  differences  on  the  Sentence 
Completion  instrument.     Explanations  for  this  failure  to  discriminate 
in  both  analyses  are  not  readily  available.    However,  the  Reality/Fan- 
tasy Achievement  Discrepancy  score  alone  indicates  that  the  higher 
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status  children  are  far  better  actual  school  achievers  than  they  por- 
trayed themselves  as  being  on  the  projective  task  achievement  items. 
On  the  other  hand,  the  lower  status  children  showed  a  higher  fantasy 
achievement  as  compared  to  their  real  achievement. 

Likewise,  there  was  a  complete  lack  of  agreement  between  Stages  I 
and  III  concerning  social  status  on  the  Coping  Effectiveness  and  Coping 
Style  dimensions  on  the  Story  Completion  instrument.    The  explanation 
for  this  lack  of  agreement  may  lie  in  the  fact  that  the  stories  were 
modified  and  the  scoring  and  scaling  systems  extensively  changed. 

Sex 

There  were  no  systematic  sex  differences  in  the  two  analyses  as 
regards  Aptitude,  Math  and  Reading  Achievement,  and  Grade  Point  Average. 
Hence,  these  results  follow  expectations,  since  one  would  not  expect 
that  males  are  superior  in  aptitude  and  academic  achievement  to  girls. 

One  rather  surprising  finding  was  in  the  area  of  Anxiety  on  the  BRS . 
Peers  are  of  the  opinion  that  males  worry  more  than  girls  when  things 
go  wrong.    This  finding  is  not  readily  explicable.    However,  one  would 
expect  that  males  excel  females  on  Self-Assertion. 

On  the  Occupational  Values  Inventory  the  females  stress  more  often 
the  values  of  Altruism,  Esthetics  and  Self-Satisfaction,  all  Intrinsic 
values.    These  findings  indicate  that  females  are  more  concerned  with 
finding  satisfaction  from  the  work  process  itself,  rather  than  seeking 
external  rewards.    The  preference  for  Associates,  stressed  by  females, 
indicates  their  interest  In  people.    On  the  other  hand,  the  males  place 
more  emphasis  on  Follow  Father.    This  may  be  explained  in  terms  of  the 
strong  male  inclination  to  seek  typical  male  jobs. 

Sex  is  not  a  significant  variable  in  differentiating  males  and  fe- 
males concerning  Occupational  Aspiration  and  Educational  Aspiration. 
This  might  be  explained  in  these  terms:     both  sexes  are  socially  equal 
and  they  have  equal  opportunities  to  continue  their  education.  These 
findings  are  quite  consistent,  since  both  males  and  females  have  the 
same  aptitude  and  academic  performance. 

In  the  Social  Attitudes  Inventory  the  females  show  better  coping  on 
Task  Achievement,  though  In  their  aptitude  and  academic  achievement 
they  are  not  more  successful  than  males.    Also,  females  cope  better 
than  males  with  Authority  and  Interpersonal  Relation  probleiiis. 

However,  one  would  expect  the  females  to  be  more  self-disciplined 
and  get  along  better  t;ith  teachers  and  peers,  though  these  findings 
were  not  confirmed  by  the  ratings  of  their  peers  and  other  projective 
instruments . 
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The  Views  of  Life  instrument  indicates  greater  preference  by  females 
for  self-implementing  behavior  and  greater  emotional  control.    On  the 
other  hand,  males  show  more  preference  for  modifying  their  own  environ- 
ment, connected  with  more  immediate  actions. 

There  were  very  few  similar  findings  in  Stages  I  and  III  on  the 
Sentence  Completion  instrument.     Females  excelled  males  on  Stance  in 
the  area  of  Task  Achievement.     This  may  simply  indicate  that  females 
could  more  readily  confront  problems  in  this  area.     Further,  one  would 
expect  females  to  be  in  closer  interaction  with  the  mother  than  males. 
Finally,  males  show  a  greater  actual  performance  as  compared  with  their 
Fantasy  Achievement,  while  females  show  greater  Fantasy  Achievement 
than  their  actual  performance  in  school  would  merit. 

On  the  Story  Completion  instrument  there  were  no  similar  findings 
in  Stages  I  and  III  concerning  both  sexes  for  Coping  Effectiveness  and 
Coping  Style  dimensions.     However,   in  Stage  III  data  the  feTiales  were 
consistently  higher  than  males  on  Response  Length.     This  may  indicate 
either  that  females  could  more  easily  express  their  ideas,  or  were 
perhaps  more  willing  to  talk  about  man's  problems. 
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ANOVA  OF  MEANS: 
HYPOTHESES  AND  FINDINGS 


YUGOSLAVIA 

DEMOGRAPHIC  MEASURES 

Upper-middle  class  children  will  have  higher  Educational 
Aspirations  than  will  upper-lower  class  children. 

This  hypothesis  was  supported  by  the  data  in  both  Stages  I  and  III. 
Therefore  it  is  considered  to  have  been  verified. 

ACHIEVEMENT  MEASURES 

Upper -middle  class  children  will  have  higher  Achievement 
scores  than  will  upper-lower  class  children. 

In  Stage  III,  upper-middle  class  children  scored  higher  on  all 
Aptitude  and  Achievement  measures.    They  also  scored  higher  on  all  four 
measures  in  Stage  I.    Therefore  the  hypothesis  was  completely  verified. 

Females  will  have  higher  Achievement  scores  than  will  males. 

In  Stage  III  there  were  no  significant  Sex  differences  on  any  of  the 
Aptitude  or  Achievement  measures.    In  Stage  I,  the  only  difference 
observed  was  for  Grade  Point  Average,  where  the  girls  excelled.  There- 
fore this  hypothesis  must  be  rejected  for  Yugoslavian  data. 

OCCUPATIONAL  MEASURES 

Upper-middle  class  children  will  have  higher  objective 
status  level  Occupational  Expectations  than  will  upper- 
lower  class  children. 

This  hypothesis  was  supported  by  the  data  in  both  Stages  I  and  III. 
Therefore  it  may  be  said  that  the  hypothesis  was  completely  verified. 

Upper-middle  class  children  will  have  a  higher  level  of 
objective  Occupational  Aspiration  than  will  the  upper- 
lower  class  children. 

This  hypothesis  was  confirmed  by  both  Stages  I  and  III  data,  where 
the  upper-middle  class  had  the  higher  Aspiration  level  in  both  cases. 

Upper-middle  class  children  will  have  different  discrepancy 
scores  between  Occupational  Aspiration  and  Expectation  than 
will  the  upper -lower  class  children. 

There  were  no  social  class  differences  on  this  discrepancy  score  in 
either  Stage  I  or  Stage  III.    Therefore  the  hypothesis  must  be  complete- 
ly rejected. 


Upper-middle  class  children  will  prefer  different  Occupational 
Values  than  will  upper-lower  class  children. 

Of  the  fifteen  Occupational  Values  in  Stage  III,  four  showed  signifi- 
cant social  class  differences.    In  Stage  I,  six  of  the  fifteen  Occupa- 
tional Values  showed  significant  social  class  differences.    Thus,  the 
hypothesis  was  very  poorly  supported  when  one  considers  the  two  studies 
together • 

Upper-lower  class  children  will  show  a  greater  preference 
for  "Extrinsic"  Occupational  Values  than  will  upper-middle 
class  children. 

Stage  III  data  did  not  support  this  hypothesis  since  the  upper- 
middle  class  children  were  significantly  higher  on  the  Total  Extrinsic 
score.     In  Strge  I,  the  hypothesis  was  verified  since  the  upper-lower 
class  children  had  higher  mean  scores.    In  Stage  III,  on  individual 
Extrinsic  values,  the  upper-lower  class  scored  higher  on  two  while  the 
upper-middle  class  scored  higher  on  one  of  these  values.  Therefore, 
support  for  this  hypothesis  is  very  questionable  and  It  should  not  be 
considered  to  have  been  verified „ 

Males  will  have  a  higher  objective  Expectation  level 
than  will  females. 

There  were  no  significant  Sex  differences  in  Stage  I  or  Stage  III. 
Therefore  the  hypothesis  must  be  rejected. 

Males  will  have  a  higher  objective  Aspiration  level  than 
will  females . 

This  hypothesis  was  not  verified  in  'tages  I  or  III  since  there  were 
no  significant  Sex  differences  in  either  study. 

Males  will  prefer  different  Occupational  Values  than 
will  females . 

Of  the  fifteen  Occupational  Values,  seven  showed  significant  Sex  dif- 
ferences in  Stage  III.    In  Stage  I,  nine  of  the  fifteen  values  showed 
signi^f icant  Sex  differences.    Thus,  there  was  fair  support  for  this 
hypothesis,  considering  both  studies  together. 

Females  will  more  frequently  choose  "Intrinsic"  Occu- 
pational Values  than  will  males. 

This  hypothesis  was  supported  by  Stage  III  data  as  well  as  by  Stage 
I  data.    Therefore  the  hypothesis  was  accepted. 
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Males  will  more  frequently  choose  "Extrinsic"  Occupa- 
tional Values  than  will  females. 

This  hypothesis  was  verified  in  Stage  III,  but  was  not  verified  in 
Stage  1  as  there  was  no  significant  Sex  difference  for  this  variable  in 
Stage  I  data.    Therefore,  acceptance  of  the  hypothesis  based  upon  Stage 
III  data  is  very  questionable. 

COPING  STYLE  MEASURES 

Upper-middle  class  children  will  demonstrate  a  different 
style  of  coping  than  will  upper-lower  class  children. 

Only  one  of  the  Stage  III  Social  Attitudes  Inventory  scores  showed 
a  significant  social  class  difference,  while  two  of  the  four  scales 
showed  differences  in  Stage  1.    Thus,  Social  Attitudes  Inventory  data 
did  not  lend  very  reliable  support  to  the  hypothesis. 

Turning  next  to  the  Sentence  Completion,  out  of  forty-eight  Coping 
Style  dimensions  measured,  only  four  dimensions  showed  significant 
social  class  differences.    In  Stage  I,  only  one  out  of  thirty-two 
variables  showed  a  significant  social  class  difference.    Thus,  consid- 
ering Sentence  Completion  data,  the  hypothesis  must  be  rejected. 

Turning  finally  to  Story  Completion  data,  out  of  one  hundred  four 
Coping  Style  dimensions  in  Stage  III,  only  seven  were  significant.  In 
Stage  I,  five  out  of  nine  Coping  Style  dimensions  showed  significant 
social  class  differences.    However,  based  on  the  extremely  poor  Stage 
III  findings,  overall  Story  Completion  data  did  not  support  this  hypo- 
thesis either.    Looking  at  the  results  of  all  coping  instruments 
together,  this  hypothesis  must  be  rejected. 

Males  will  deitionstrate  a  different  style  of  coping 
than  will  females. 

Looking  first  at  the  Social  Attitudes  Inventory  data,  four  out  of  the 
six  scales  showed  significant  Sex  differencef^  in  Stage  III.    In  Stage  I, 
two  of  the  four  scales  showed  significant  Sex  differences.    Thus,  the 
Social  Attitudes  Inventory  gave  moderate  support  to  the  hypothesis. 

Turning  next  to  the  Sentence  Completion  instrument,  of  the  forty- 
eight-Coplng^ Style  dimensions  measured,  seventeen  showed  significant 
Sex  differences.    In  Stage  I,  of  the  thirty-two  Coping  Style  variables 
measured,  fifteen  showed  significant  Sex  differences.    Thus  Sentence 
Completion  data  lent  fairly  good  support  to  the  hypothesis  of  Sex  dif- 
ferences in  Coping  Style. 
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Turning  finally  to  the  Story  Completion,  of  the  one  hundred  four 
Coping  Styles  examined,  twenty-nine  showed  significant  Sex  differences 
in  Stage  III.     In  Stage  I  Story  Completion,  only  one  of  the  nine  Coping 
Style  dimensions  showed  a  significant  Sex  difference «    Thus,  Story 
Completion  data  gave  poorer  support  zo  the  hypothesis  than  did  the  data 
from  the  other  two  Coping  Style  instruments.    Overall,  the  hypothesis 
cannot  be  said  to  have  been  unquestionably  verified  but  there  was  some 
evidence  for  Sex  differences  in  Coping  Style^ 

The  difference  in  the  style  of  coping  between  the 
males  and  females  will  be  consistent  across  all  five 
behavior  areas  studied. 

The  only  consistent  differences  observed  in  Stage  III  Sentence  Com- 
pletion data  involved  the  Affect  dimensions,  primarily  Hostile  and 
Depressive  Affect,  where  the  males  scored  higher  on  Hostile  Affect,  and 
the  females  higher  on  Depressive  Affect.    In  Stage  I,  also,  females 
tended  to  score  higher  on  Negative  Affect  and  males  on  Neutral  Affect, 
lending  some  validity  to  Stage  III  findings  regarding  the  Affect 
dimensions.    There  was  no  consistency  observed  on  any  of  the  remainder 
of  the  Stage  III  Coping  Style  dimensions  from  the  Sentence  Completion. 

Turning  next  to  the  Story  Completion  instrument,  the  most  consistent 
finding  was  that  for  Response  Length,  where  the  females  consistently 
scored  higher  than  did  the  malas.    The  other  consistent  finding,  also 
in  favor  of  the  females,  dealt  with  the  Affect  dimensions  where  they 
fairly  consistently  scored  higher  on  Positive,  Negative,  and  Total 
Affect.    Thus,  this  hypothesis  must  be  rejected  for  all  Coping  Style 
dimensions  except  for  Story  Completion  Response  Length  and  for  the 
Affect  measures, 

COPING  EFFECTIVENESS  MEASURES 

The  upper-middle  class  children  will  exhibit  more 
effective  overall  coping  than  will  upper-lower  class 
children* 

On  the  Sentence  Completion  instrument,  out  of  six  Coping  Effective- 
ness scores,  there  were  no  significant  social  class  differences  in  Stage 
III.    In  Stage  I,  also,  there  were  no  significant  social  class  differ- 
ences. 

On  the  Stage  III  Story  Completion  instrument,  there  also  were  no 
significant  social  class  differences  in  Coping  Effectiveness.     In  Stage 
I,  the  only  significant  difference  was  on  the  Total  Coping  Effectiveness 
score.    Therefore,  the  hypothesis  must  be  completely  rejected. 
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YUGOSLAVIA  INTRA-COUNTRY  REPORT  OF  SIGNIFICANT  CORRELATIONS 


CRITERION-CRITERION  RELATIONSHIPS 

Hvpo^hesls  1;    There  will  be  positive  relationships  among 

Aptitude  and  the  Achievement  Criterion  measures. 

Of  the  twelve  correlations  examined,  all  were  significant  at  both 
age  levels.     The  correlations  ranged  between  .23  and  .65.     The  highest 
(.65)  was  between  Mathematics  Achievement  and  GPA  at  age  ten.  All 
ten-year-old  correlations  were  higher  than  were  the  fourteen-year-old 
correlations.    Mathematics  and  Reading  Achievement  were  both  better 
predictors  of  CPA  than  was  the  Aptitude  measure.    Mathematics  was  a 
better  predictor  at  age  ten,  while  Reading  was  the  best  predictor  at 
age  fourteen. 

In  Stage  I,  all  correlations  were  also  significant  at  both  age 
levels  with  Mathematics  being  the  better  predictor  of  GPA  at  age  ten 
and  Reading  at  age  fourteen. 

In  conclusion,  the  hypothesis  was  completely  verified  at  both  age 
levels  in  both  studies. 

Hypothesis  2:    There  will  be  positive  relationships  among  the 

Achievement  and  the  Peer  BRS  Criterion  measures. 

Of  the  fifty-four  correlations  examined,  forty-four  were  signifi- 
cant, all  in  the  predicted  direction.    Of  these,  twenty-five  were  in 
the  ten-year-old  sample  and  nineteen  in  the  fourteen-year-old  sample. 
There  were  only  two  correlations  not  significant  at  age  ten.  These 
were  BRS  Self-Satisfact ion  with  Mathematics  and  Reading  Achievement. 
The  following  were  not  significant  at  age  fourteen:     (a)  BRS  Interper- 
sonal Relations  with  Mathematics  Achievement;  (b)  BRS  Self-Assertion 
with  all  Achievement  measures;  and  (c)  BRS  Anxiety  with  ail  Achievement 
measures . 

The  correlations  ranged  between  .14  and  .70.    The  highest  (.70)  was 
between  BRS  Implementation  and  GPA  at  age  fourteen,   followed  by  that 
between  BRS  Task  Achievement  and  GPA  (.66)  at  age  fourteen.    The  corre- 
lations with  GPA  were  almost  always  larger  than  were  those  with  Mathe- 
matics or  Reading  Achievement  * 

In  Stage  I,  all  but  three  of  \ue  correlations  between  the  BRS  and 
the  Achievement  Criterion  measures  were  significant.    Two  of  these, 
again^  were  for  Anxiety  at  age  fourteen  and  one  for  Self-Assertion  at 
age  ten. 

In  summary,  it  may  be  concluded  that  the  hypothesis  was  verified 
except  for  Self-A  sertion  and  for  BRS  Anxiety  at  age  fourteen. 
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PREDICTOR- PREDICTOR  RELATIONSHIPS 


Hypothesis  3:     There  will  be  positive  relationships  among  the 
Intrinsic  Occupational  Values. 

Of  the  fifty-six  correlations  examined  (excluding  Total  Score  corre 
lations),  only  six  were  significant  in  the  predicted  direction,  four 
at  age  ten  and  two  at  age  fourteen.    There  were  four  correlations  (or 
two  pairs)  which  were  significant  in  both  age  groups      These  were 
between  Intellectual  Stimulation  and  both  Creativi.ty  and  Variety.  Sig- 
nificant at  age  ten  only  were  the  following  relationships:     (a)  Altru- 
ism with  Self-Satisfaction;  and  (b)  Independence  with  Management. 
These  correlations  ranged  between  .14  and  .54.     The  highest  (.39,  .54) 
were  between  Intellectual  Stimulation  and  Creativity.     It  should'be 
pointed  out  here  that  there  were  sixteen  correlations  which  were  sig- 
nificant in  the  direction  opposite  of  that  predicted,   indicating  that 
there  are  different  factors  at  work  all  under  the  heading  of  Intrinsic 
Va lues . 


Nonetheless,  all  but  one  of  the  individual  values  were  significantly 
(and  positively)  correlated  with  the  Intrinsic  Total  score.    Not  sig- 
nificant was  the  correlation  between  Management  and  the  Total  Score  at 
age  fourteen.     (Management  also  had  a  large  number  of  negative  correla- 
tions with  other  Intrinsic  values.)    The  highest  contributions  to  the 
Total  Score  were  from  Intellectual  Stimulation  (.35,   .52)  and  Creativi- 
ty (.36,   .44),  followed  by  Variety.    These  three  values  seemed  to  best 
define  the  Intrinsic  concept. 

In  Stage  I,  only  seven  of  the  fifty-six  correlations  were  signifi- 
cant in  the  predicted  direction.     The  correlations  significant  in  both 
age  groups  in  this  case  were:     (a)  Altruism  with  Self-Satisfaction; 
(b)  Independence  with  Management;  and  (c)  Intellectual  Stimulation 
with  Creativity.    Again,  there  were  many  significant  negative  correla- 
tions, and  all  but  two  of  the  Intrinsic  values  were  significantly 
correlated  with  the  Intrinsic  Total  score  (th.ose  nonsignificant  again 
being  for  Management).    The  greatest  contributions  were  again  from 
Intellectual  Scimulation,  Creativity,  and  Variety. 

Overall,  then,  the  hypothesis  must  be  rejected.    While  some  values 
appeared  to  hold  together  and  define  the  Intrinsic  concept,  others 
obviously  were  related  to  other,  as  yet  undefined,  factors. 

Hypothesis  4:     There  will  be  positive  relationships  among 
the  Extrinsic  Occupational  Values. 

Of  the  forty-two  correlations  examined,  seven  were  significant  in 
the  predicted  direction,  three  at  age  ten  and  four  at  age  fourteen. 
There  were  six  correlations  (three  pairs)  which  were  significant  at 
both  age  levels.    These  were:     (a)  Success  with  Prestige;  (b)  Prestige 
with  Economic  Returns;  and  (c)  Surroundings  with  Associates. 


-923- 


Significant  at  age  fourteen  only  was  the  relationship  between  Success 
and  Economic  Returns.    The  correlations  ranged  between  .16  and  .40. 
The  highest  (.40)  was  between  Surroundings  and  Associates  at  age  four- 
teen.   There  were  seventeen  correlations  which  were  significant  in  the 
direction  opposite  from  that  predicted.    Thus,  as  with  the  Intrinsic 
values,  there  are  factors  involved  other  than  those  defining  the 
Extrinsic  concept.    All  but  three  of  the  correlations  of  the  Extrinsic 
values  with  the  Total  Extrinsic  score  were  significant.    Those  not 
significant  were  Security  and  Associates  at  age  ten,  and  Surroundings 
at  age  fourteen.    The  greatest  contribution  to  the  Total  Score  was 
from  Follow  Father  (.48,   .45),  followed  by  Economic  Returns  and  Pres- 
tige.    Follow  Father  was  not  correlated  with  any  other  value  and,  thus, 
must  form  a  grouping  of  its  own.    A  second  grouping  which  apparently 
best  defines  the  Extrinsic  concept  is  Success,  Prestige,  and  Economic 
Returns.    Finally,  there  appeared  to  be  another  independent  grouping 
of  Surroundings  with  Associates. 

In  Stage  I,  of  the  forty-two  correlations,  there  were  only  three 
significant  in  the  predicted  direction,  two  for  Prestige  with  Economic 
Returns,  and  one  at  age  fourteen  between  Surroundings  and  Associates. 
Again  there  were  a  number  of  negative  correlations  and  the  greatest 
contributions  to  the  Total  Extrinsic  score  came  from  Follow  Father, 
then  Economic  Returns,  Security  and  Prestige. 

In  conclusion,  the  hypothesis  must  be  rejected  at  both  age  levels. 
Apparently  there  are  three  values  which  fairly  well  define  th-  Extrin- 
sic concept:  Success,  Prestige  and  Economic  Returns.    The  remainder  of 
the  values  are  eigher  independent  of  one  another  or  form  other 
groupings. 

Hypothesis  5:     There  will  be  negative  relationships  among 

the  Intrinsic  and  Extrinsic  Occupational  Values. 

Of  the  one  hundred  and  twelve  correlations  examined,  forty-three 
were  significant  in  the  predicted  direction.     (There  were  nine  signifi 
cant  in  the  direction  opposite  from  that  predicted.)    Of  these  correla 
tions,  twenty-two  were  at  age  ten  and  twenty-one  at  age  fourteen. 
There  were  twenty-six  correlations  (or  thirteen  pairs)  which  were  sig- 
nificant at  both  age  levels.    These  were:     (a)  Altruism  with  Prestige 
and  Economic  Returns;  (b)  Esthetics  with  Follow  Father;  (c)  Indepen- 
dence with  Success;  (d)  Self-Satisfaction  with  Prestige  and  Economic 
Returns;  (e)  Intellectual  Stimulation  with  Economic  Returns;  (f) 
Creativlt}^  with  Security,  Economic  Returns,  Surroundings,  and  Follow 
Father;  and  (g)  Variety  with  Prestige  and  Economic  Returns.  Signifi- 
cant at  age  ten  only  were  the  following  relationships:     (a)  Esthetics 
with  Success,  Surroundings  and  Associates;  (b)  Independf*nce  with 
Follow  Father;  (c)  Management  with  Surroundings  and  Associates;  (d) 
Intellectual  Stimulation  with  Prestige  and  Surroundings;  and  (e) 
Variety  with  Follow  Father.     Significant  at  age  fourteen  only  were  the 
following  relationships:     (a)  Altruism  with  Follow  Father; 
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(b)  Esthetics  with  Economic  Returns;  (c)  Independence  with  Prestige; 
(d)  Self-Satisfaction  with  Follow  Father;  (e)  Intellectual  Stimulation 
with  Associates  and  Follow  Father;  (f)  Creativity  with  Associates;  and 
(g)  Variety  with  Success. 

The  correlations  ranged  between  -.14  and  -.43.    The  highest  (-.43) 
was  between  Altruism  and  Economic  Returns  at  age  ten. 

All  but  one  of  the  Intrinsic  values  was  negatively  correlated  with 
the  Extrinsic  Total  score.    The  one  nonsignificant  correlation  was 
between  Management  and  the  Total  Extrinsic  score.     The  highest  correla- 
tions of  the  Intrinsic  values  with  the  Extrinsic  Total  were  for  Intel- 
lectual Stimulation,  Creativity,  and  Variety.    All  but  three  of  the 
Extrinsic  values  were  negatively  correlated  with  the  Intrinsic  Total 
score.     Those  nonsignificant  at  age  ten  were  Security  and  Associates, 
and  at  age  fourteen  was  Surroundings.    The  highest  correlations  of  the 
Extrinsic  values  with  the  Intrinsic  Total  score  were  Follow  Father, 
then  Economic  Returns  and  Prestige.    Thus,  the  same  values  within  the 
Intrinsic  and  the  Extrinsic  cluster  appeared  to  be  most  highly  (and 
negatively)  correlated  with  the  Total  Score  from  the  other  type  of 
va lue . 

In  Stage  I,  there  were  fifty-six  out  of  the  one  hundred  and  twelve 
correlations  which  were  significant  in  the  predicted  direction,  a  some- 
what better  proportion  than  was  found  in  Stage  III.    The  same  Intrinsic 
values  were  the  most  highly  correlated  with  the  Extrinsic  Total;  and 
the  same  Extrinsi'  values  were  most  highly  correlated  with  the  Intrin- 
sic Total. 

In  summary,  the  hypothesis  received  fairly  good  support  in  both 
studies  at  both  age  levels.     Information  obtained  from  this  hypothesis 
reinforced  the  information  obtained  in  Hypotheses  3  and  4  as  to  the 
clusters  of  values  which  appear  to  best  define  both  the  Intrinsic  and 
the  Extrinsic  constructs* 

Hypothesis  6:    There  wi  1  be  positive  relationships  among  the 
status  level  measures  of  the  Occupational 
Aspirat ion ,  Occupat iona 1  Expectation,  and 
Educational  Aspiration  measures. 

Of  the  six  correlations  examined,  all  were  significant  in  the  pre- 
dicted direction.    The  correlations  ranged  between  .23  and  .83.  The 
highest  (.83)  was  between  Occupational  Aspiration  and  Expectation  at 
age  fourteen,   followed  by  the  same  relationship  at  age  ten  (.70)*  Thus 
the  two  Occupational  measures  were  more  highly  correlated  with  each 
other  than  was  either  with  Educational  Aspiration. 

In  Stage  I  also,  all  correlations  were  significant  at  both  age 
levels.    However,  the  highest  correlation  in  this  study  was  between 
Occupational  Expectation  and  Educational  Aspiration  (*76)  at  age 


fourteen.    All  correlations  in  both  studies  were  higher  at  agu  fourteen 
than  at  age  ten.    This  probably  indicates:     (a)  a  greater  congruence 
of  Aspiration  and  Expectation  among  the  older  children;  and  (b)  a 
greater  awareness  of  the  education  needed  for  obtaining  their  Occupa- 
tional goals. 

In  summary,  the  hypothesis  was  totally  verified  at  both  age  levels. 

Hypothesis  7:    There  will  be  a  positive  relationship  between  the 
Occupational  Interest  discrepancy  measures. 

Both  correlations  were  significant  with  the  correlation  at  age  ten 
being  .28  and  that  at  age  fourteen  being  .40. 

In  Stage  I  also  both  correlations  were  significant  (.36,   .37)  and 
of  approximately  the  same  magnitude. 

Based  on  lli^-:  findings  of  both  studies  together,  the  hypothesis  must 
be  accepted  at  both  age  levels.     Thus,  the  greater  discrepancy  between 
a  child's  expectation  and  aspiration  tend  to  be  related  to  greater 
discrepancies  between  the  Father's  Occupation  and  the  Child's  Aspira- 
t  ion. 

Hypothesis  8:    There  will  be  positive  relationships  among 

the  SAI  Good  Coping  measures  across  the  five 
behavior  areas. 

Of  the  t;venty  correlations  examined,  all  were  significant  at  both 
age  levels.     The  correlations  ranged  between  .14  and  .57.     The  highest 
correlations  were  between  Task  Achievement  and  Auth  rity  (.57,  .54). 

f 

All  SAI  area  scores  were  signif ict?ntly  correlated  with  the  SAI 
Total  score  at  both  age  levels.    The  greatest  contribution  to  the 
Total  Score  was  from  Interpersonal  Relations  (.80,   .75),  followed  by 
Authority  and  Agg  oion. 

The  SAI  instrument  was  completed'  different  in  Stage  I,  thus  no 
comparisons  could  be  made.     In  summary,  the  hypothesis  was  completely 
verified  at  both  age  1*^  els. 

Hypothesis  9:    There  will  be  positive  relationships  among  the 
Vi,ews  of  Life  "Active"  response  measures  across 
the  twenty  subsyndromes  plus  the  Total  Score. 

Of  the  one  hundred  seventy-one  correlations  examined  (all  at  age 
fourteen),  only  fourteen  were  significant.    They  were  the  following: 
(a)  Immediate  versus  Delayed  Action  with  Action  versus  Inaction;  (b) 
Task  Achievement  versus  Interpersonal  Relations  with  Action  versus 
Inaction;  (c)  Competition/Cooperation  with  Immediate  versus  Delayed 
Action;  (d)  Earned  versus  Bestowed  Status  with  Independence  versus 
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Interdependence;  (e)  Confrontation/Avoidance  with  Action  versus 
Inaction;   (f)  Self/Other  Initiation  with  Rate  of  Action;  (g)  Self/ 
Other  Solver  with  Rate  of  Action;   (h)  Self/Joint  Implementation  with 
Self/other  Solver;  (i)  Emotional  Control  versus  Expressivity  and 
Acceptance  with  Instrumentality  versus  Fantasy;  (j)  Activity  versus 
Passivity  under  Stress  with  Independence/interdependence  and  Self/ 
Othe     Initiation;  (k)  Positive/Negative  Self-Concept  with  Action/ 
Inaction  and  Self/Other  Solver;  and  (1)  View  of  Lite  with  Task  Achieve 
ment  versus  Interpersonal  Relations, 

The  correlations  ranged  between    \^  and  .22.    The  highest  (,22)  was 
between  Self/Other  Initiation  and  Rate  of  Action,  followed  by  that 
(.21)  between  Act ivity/Passivity  Under  Stress  with  Independence/inter- 
dependence. 

All  Vi^^'^c  of  Life  subsyndromes  were  significantly  correlated  *^ith 
the  Views  of  Life  Total  score.     The  highest  correlations  with  the 
Total  score  were  for  Self/Other  Solver,  Intrinsic  versus  Extrinsic, 
and  Immediate  versus  Delayed  Action, 

In  summary,  the  correlation  must  be  rejected,  due  to  the  small 
number  of  significant  correlations. 

Hypothesis  10  -  13:    There  will  be  positive  relationships  among 

the  measures  of  the  same  Sentence  Completion 
Coping  Style  variables  across  different  beha- 
vior areas. 

Stance 

Of  the  twenty  correlations  examined,  seven  were  significant,  all  in 
the  predicted  direction.    Of  these  seven,  i^ur  were  at  age  ten  and 
three  were  at  age  fourteen.     There  were  four  correlations  (two  pairs) 
which  were  significant  in  both  age  groups.    These  were  between  Authori 
ty  Stance  and  both  Interpersonal  Relations  and  Task  Achievement  Stance 
Significant  at  age  ten  only  were  the  following  relationships:  (a) 
Aggression  with  Interpersonal  Relations  Stance;  and  (b)  Anxiety  with 
Task  Achievement  Stance,     Significant  at  age  fourteen  only  was  the 
relationship  between  Anxiety  and  Interpersonal  Relations  Stance,  The 
correlations  ranged  between  ,14  and  ,27,    The  highest  (,27,   ,26)  were 
between  Authority  and  Task  Achievement  Stance, 

All  individual  Stance  scores  were  significantly  correlated  with  the 
Total  Stance  score.     The  greatest  contributions  to  the  Total  Stance 
score  were  from  Authority  (,65,   ,65)  and  Interpersonal  Relations  (-61, 
,60), 

In  Stage  I,  only  two  out  of  twenty  correlations  were  significant, 
both  in  th  ten-year-old  sample.  They  were  between  Anxiety  and  both 
Task  Achievement  and  Authority, 
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In  summary,  there  was  virtually  no  support  for  the  hypo^hesis  at 
age  fourteen  and  rather  poor  support  at  age  ten. 

Enj^agement 

Of  the  twenty  correlations  exam,  jd,  ten  were  significant.  Of 
these,  six  were  in  the  ten-year-old  sample,  and  four  in  the  fourteen- 
year-old  sample.     There  were  six  correlations  (three  pairs)  significant 
in  both  age  groups.     These  were:     (a)  Aggression  with  Interpersonal 
Relations  Engagement;  and  (b)  Authority  with  Interpersonal  Relations 
and  Task  Achievement  Engagement.     Significant  at  age  ten  only  were  the 
following  relationships:     (a)  Authority  with  Anxiety  Engagement;  and 
(b)  Task  Achievement  with  Anxiety  and  Interpersonal  Relations  Engage- 
ment.    Significant  at  age  fourteen  was  the  relationship  between  Anxiety 
and  Interpersonal  Relations  Engagement. 

The  correlations  ranged  between  .14  and  .27.    The  hi^liest  (.27)  was 
between  Anxiety  and  Interpersonal  Relations  Engagement  at  age  fourteen. 
All  individual  Engagement  scores  were  significantly  correlated  with  the 
Engagement  Total  score.    The  greatest  contributions  were  from  the  areas 
of  Interpersonal  Relations  (.61,   .69)  and  Task  Achievement  (.63,  .51). 

In  Stage  I,  only  one  of  the  twenty  correlations  was  significant,  at 
age  fourtee*;.    All  individual  Engagement  scores  were  significantly  cor- 
related    -th  the  Engagement  Total  score.    The  greatest  contributions 
were  from  Task  Achievement  (.66,   .62)  and  Authority  (.49,  .48). 

There  was  fairly  good  support  in  Stage  III  at  age  ten  for  the  hypo- 
thesis with  poorer  support  at  age  fourteen.     However,  the  very  poor 
support  in  Stage  I  at  either  a^e  level  leads  one  to  not  place  quite  so 
much  faith  in  the  Stage  III  findings. 

Aid/Advice 

Of  the  twenty  correlations  examined,  eight  were  significant,  four 
at  each  age  level.    There  were  six  correlations  (or  three  pairs)  which 
were  significant  at  both  age  levels.    These  were:     (a)  Aggression  with 
Anxiety  Aid/Advice;  and  (b)  Authority  with  both  Anxiety  and  Task 
Achievement  Aid/Advice.     Significant  at  age  ten  only  was  the  relation- 
ship between  Aggression  and  Interpersonal  Relations  Aid/Advice.  Sig- 
nificant at  age  fourteen  only  was  the  relationship  between  Authority 
and  Interpersonal  Relations  Aid/Advice. 

The  correlations  ranged  between  .16  and  .26.  The  highest  (.26)  was 
between  Authority  and  Interpersonal  Relations  Aid/Advice. 

All  individual  Aid/Advice  scores  were  significantly  correlated  with 
the  Aid/Advice  Total  score.    The  greatest  contribution  to  the  Total 
score  was  from  the  Authority  area  (.61,   .70).     In  summary,  there  was 
somewhat  less  than  moderate  support  for  the  hypothesis  at  each  age 
level. 
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Coping  Effectiveness 


Of  the  twenty  correlations  examined,  seventeen  were  significant. 
Of  these,  eight  were  at  age  ten  and  nine  at  age  fourteen.    There  were 
sixteen  correlations  (,or  eight  pairs)  which  were  significant  at  both 
age  levels.     These  were:     (a)  Aggression  with  Interpersonal  Relations 
and  Task  Achievement  Coping;  (b)  Authority  with  Anxiety,  Interpersc »a I 
Relations,  and  Task  Achievement  Coping;   (c)  Anxiety  with  Interpersonal 
Relations,  and  Task  Achievement  Coping;  and  (d)  Interpersonal  Relations 
with  Task  Achievement  Coping.     Significant  at  age  fourteen  only  was 
the  relationship  betveen  Aggression  and  Authority. 

The  correlations  ranged  between  .13  and  .30.  The  highest  (.30,  .29) 
were  between  Authority  and  Task  Acliievement  Coping  Effectiveness. 

All  individual  Coping  Effectiveness  scores  were  significantly  corre- 
lated with  the  Coping  Effectiveness  Total  score.    The  greatest  contri- 
butions to  the  Total  score  were  from  the  areas  of  Interpersonal  Rela- 
tions and  Authority. 

In  Stage  I,  out  of  twenty  correlations,  nine  correlations  were  sig- 
nificant, six  at  age  ten  and  three  at  age  fourteen.    Again,  all  indi- 
vidual scores  were  significantly  correlated  with  the  Coping  Effective- 
ness Total  score,  with  the  greatest  contribution  beiig  from  the  T^isk 
Achievement  area  (  .68,   .64) . 

Thus,  there  was  less  support  in  Stage  I  than  in  Stage  III  for  the 
Coping  Effectiveness  hypothesis.    However,   in  general,  the  hypothesis 
can  be  said  to  be  confirmed,  especially  in  the  ten-year-old  sample, 
b'Jt  fairly  well  in  the  fourtet^-year-old  sample  also, 

Hypothe  14:  There  will  be  a  positive  relatio^.ship  among 
the  Coping  Style  Dimension  Total  scores  and 
Coping  Effectiveness  Total  score. 

Of  uhe  twelve  correlations  examined,  all  were  significant  at  both 
age  levels.     These  correlationo  ranged  between  .74  and  .96.  The 
highest  (.96,   .96)  were  between  Total  Engagement  and  Total  Aid/Advice 
at  both  age  levels*    This  particular  hypothesis  was  not  tested  in 
Stage  I.    Based  on  Stage  III  findings,  the  hypothesis  was  highly 
upheld  at  both  age  levels. 

Hypothesis  15:    There  will  be  positive  relationships  among  the 
Sentence  Completion  Attitude  measures  and 
Attitude  Total  ncore  across  behavior  areas* 

Of  the  twelve  correlations  examined,  four  were  significant,  threle 
at  age  ten  and  one  at  age  fourteen*    There  were  two  correlations  (one 
pair;  which  were  significant  at  both  age  levels*    These  were  between 
Authority  and  Interpersonal  Relations  Attitude.     Significant  at  age 
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ten  only  were  the  relationships  between  Task  Achievement  and  both 
Authority  and  Interpersonal  Relations  Attitudes.     These  correlations 
ranged  between  .20  and  .40.    The  highest  (.40)  was  between  Authority 
and  Interpersonal  Relations  Attitude  at  age  ten. 

All  individual  Attitude  scores  were  significantly  <orrelat<'<l  wilii 
the  Attitude  Total  score.    The  greatest  contributions  were  from  the 
areas  of  Authority  (.77,   .74),  and  Interpersonal  Relations  (.79,  .71). 

In  Stage  I,  four  out  of  the  six  correlations  were  significant  with, 
again,  Authority  and  Interpersonal  Relations  being  significantly  corre- 
lated at  both  age  levels.    Thus  there  was  a  greater  proportion  of  sig- 
nificant relationships  in  Stage  I.    Taking  the  results  of  the  two 
studies  together,  there  was  very  moderate  support  for  the  hypothesis 
at  both  age  levels. 

Hypothesis  16:    There  will  bo  a  positive  relationship  among 
the  measures  of  the  same  Sentence  Completion 
Affect  dimension  across  the  different  behavior 
areas  and  with  the  Total  Affect  scores:  Hos- 
tile Affect. 

Of  the  twenty  correlations  examined,  eight  were  significant,  all  in 
the  predicted  direction.     Of  these,  four  were  at  age  ten  and  four  at 
age  fourteen.    There  were  four  correlations  (or  two  pairs)  which  were 
significant  at  both  age  levels.    These  were  between  Aggression  and  both 
Authority  and  Interpersonal  Relations  Hostile  Affect.    Significant  at 
age  ten  only  were  the  following  relationships:    Task  Achievement  with 
both  Anxiety  and  Interpersonal  Relations  Hostile  Affect.  Significant 
at  age  fourteen  only  were  the  following  relationships:     (a)  Anxiety 
with  Interpersonal  Relations  Hostile  Affect;  and  (b)  Authority  with 
Task  Achievement  Hostile  Affect. 

The  correlations  ranged  between  .14  and  .32.    The  highest  (.32)  was 
between  Aggression  and  InTerpersonal  Relations  Hostile  Affect  at  age 
ten. 

All  individual  Hostile  Affect  scores  were  significantly  correlated 
with  the  Total  Hostile  Affect  score.    The  greatest  contribution  was 
from  the  areas  of  Aggression  (.70,   .67)  and  Interpersonal  Relations 
(.66,  .58). 

In  Stage  I,  Hostile  and  Depressive  Affect  were  not  separately 
measured,  but  were  combined  ui.der  the  heading  of  Negative  Affect.  In 
that  study,  five  of  twelve  correlations  were  significant.     Thus,  in 
both  Stages  I  and  III,  the  hypothesis  received  very  moderate  support 
only. 
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Hypothesis  17:     There  will  be  a  posLtLve  relationship  anr.ong  the 
measures  of  the  same  Sentence  Complet ion  Affect 
dimension  across  the  different  behavior  areas: 
Depressive  Affect-. 

Of  the  twenty  correlations  examined,  nine  w^re  significant  in  the 
predicted  direction.    Of  these,  six  were  in  the  ten-year-old  sample, 
and  three  in  the  fourteen-year-old  sample.    There  were  two  correlations 
(or  one  pair)  significant  in  both  age  groups.    These  were  between 
Anxiety  and  Interpersonal  Relations  Depresbive  Affect.     Significant  at 
age  ten  only  were  the  following  relationships:     (a)  Aggression  Depres- 
sive Affect  with  Anxiety  Depressive  Affect;  (b)  Authority  with  Anxiety 
and  Interpersonal  Relations  Depressive  Affect;  (c)  Anxiety  with  Task 
Achievement  Depr'^ssive  Affect;  and  (d)  Interpersonal  Relations  with 
Task  Achievement  Depressive  Affect.     Significant  at  age  fourteen  only 
were  ♦rhe  following  relationships:     (a)  Aggression  with  Authority 
Depressive  Affect;  and  (b)  Authority  v/ith  Task  Achievement  Depressive 
Affect. 

The  correlationr  ranged  between  .14  and  .31.    The  highest  (.31)  was 
between  Authority  and  Interpersonal  Relations  Depressive  Affect. 

All  individual  Depressive  Affecc  scores  were  significantly  related 
tc  the  Depressive  Affect  Total  score.     The  greatest  contribution  was 
from  the  Authority  area,   followed  by  that  from  Anxie 

In  Stage  I,  it  inay  be  recalled,  five  out  of  twelve  Negative  Affect 
scores  were  significant.     In  conclusion,  there  was  moderate  support 
for  the  hypothesis  at  age  ten,  but  rather  poor  support  at  age  fourteen. 

Hypothesis  18:     There  will  be  a  positive  relationship  among 
the  measures  of  the  same  Sentence  Completion 
Affect  dimension  across  the  different  behavior 
areas:    Neutral  Affect. 

Of  the  twenty  correlations  examined,  thirteen  were  significant,  all 
in  the  predicted  direction.    Of  these,  eight  were  in  the  ten-year-old 
sample,  and  five  in  the  fourteen-year-old  sample.    There  were  eight 
correlations  (or  four  pairs)  which  were  significant  at  both  age  levels. 
These  were:     (a)  Aggression  with  Anxiety  anc  Interpersonal  Relations 
Neutral  Affect;  and  (b)  Authority  witn  Task  Achievement  Neutral  Affect; 
and  (c)  Anxiety  with  Interpersonal  Relations  Neutral  Affect.  Signifi- 
cant at  age  ten  only  were  the  follov/ing  relationships:     (a)  Authority 
with  Anxiety  and  Interpersonal  Relations  Neutral  Affect;  and  (b)  Task 
Achievement  with  Anxiety  and  Interpersonal  Relations  Neutral  Affect. 
Significant  at  age  fourteen  only  was  the  relationship  between  Aggres- 
sion and  Authority  Neutral  Affect. 

The  correlations  ranged  between  .14  and  .31.    The  highest  (.31)  was 
between  Aggression  and  Interpersonal  Relations  Neutral  Affect  at  age 
ten. 
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All  individual  Neutral  Affect  scores  were  significantly  correlated 
with  the  Neutral  Affect  Total  score,     "he  greatest  contribution  was 
from  the  area  of  Authority,  tollowed  by  Anxiety  and  Interpersonal 
Relations . 

This  hypothesis  was  not  tested  in  Stage  I.     In  conclusion,  there 
was  fairly  good  support  for  this  hypothesis  overall,  with  better 
support  at  age  ten  than  at  age  fourteen. 

Hypothesis  19:     There  will  be  a  positive  relationship  among 
the  measures  of  the  same  Sentence  Completion 
dimension  across  the  different  behavior  areas: 
Positive  Affect . 

Of  the  twenty  correlations  examined,  none  were  significant  at  either 
age  level.     Five  of  the  ten  individual  scores  were,  however,  correlated 
with  the  Positive  Affect  Total  score  with  the  greatest  contribution 
from  the  area  of  Task  Achievement. 

In  Stage  I  also,  there  were  no  significant  correlations  among  the 
Positive  Affect  scores  for  the  different  areas;  however,  all  correla- 
tions with  the  Positive  Affect  Total  score  were  significant  with, 
again,  the  greatest  contribution  from  the  TasK  Achievement  area. 

The  hypothesis  must  be  totally  rejected  at  both  age  levels. 

Hypothesis  20:    There  will  be  a  positive  relationship  between 

the  Total  Attitude  measure  and  the  Total  Positive 
Affect  measure.    There  wil.  be  negative  relation- 
ships between  the  lotal  Attitude  measure  and  the 
Total  Hostile  and  Depressive  Affect  measures. 

There  weie  no  significant  relationships  between  Attitude  Total 
Positive  Affect.    There  were  significant  negative  relationships  at 
both  age  levelf  between  Attitude  and  Total  Hostile  Affect,  and  at  age 
fourteen  only  with  Total  Denressive  Affect.    The  correlations  ranged 
between  -.15  and  -.18  with  the  highest  (-.18)  being  for  Attitude  with 
Depressive  Affect  at  age  fourteen.     In  Stage  I,  none  of  the  correla- 
tions of  Attitude  with  Affect  were  significant.    This  verifies  the 
lack  of  Stage  III  findings  for  Positive  Affect,  but  is  not  In  agreement 
with  Stage  III  findings  regarding  Hostile,  and  to  a  lesser  oegree. 
Depressive  Affect.    This  ray  be  due  ip  part  to  the  combining  of  Depres- 
sive and  Hostile  Affect  in  Stage  I. 

In  conclusion,  the  hypothesis  may  be  supported  tentati\'ely  for 
Hostile  Affect,  but  should  be  rejected  for  Positive  Affect  and  probably 
for  Depressive  Affect  also. 
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Hypothesis  21:    There  will  be  positive  relationships  between 

the  Total  Positive  Afl'ect  measure  and  the  Total 
Attitude  measure  aad  the  Coping  Store  totals. 
There  will  .  ^  negative  relationships  between 
the  Total  amount  of  Hostile  and  Depressive 
Affect  expressed  and  the  looping  Style  and  Effec- 
tiveness TotaJ.  scores. 


The  hypothesis  must  be  rejected  for  the  relationship  between  Posi- 
tive Affect  and  the  Coping  Style  and  Effectiveness  Total  scores  as  out 
of  eight  correlations    there  were  four  significant  in  the  opposite 
direction  from  that  predicted. 

All  eight  correlations  between  Attitude  and  the  Coping  Style  and 
Effectiveness  measures  were  significant  in  the  predicted  direction 
with  the  correlations  ranging  between  .14  and  .24.     The  highest  (.24) 
were  between  Attitude  and  both  Total  Engagement  and  Coping  Effective- 
ness, both  at  age  fourteen. 

All  sixteen  correlations  with  the  two  Negative  Affect  measures  were 
significant  in  the  predicted  (negative)  direction.    These  correlatio»3 
ranged  '^tween  -.21  and  -.62.    The  highest  (-.56,  -.62)  were  between 
Total  Hostile  Affect  and  Coping  Effectiveness.     In  Stage  I,  the  hypo- 
thesis for  Negative  was  completely  upheld  but  only  three  of  the  six 
Attitude  correlations  were  significant  (two  at  age  fourteen  and  one  at 
age  ten).    Also,   in  Stage  I,  three  of  the  six  Positive  Affect  correla- 
tions were  significant  in  the  predicted  direction  (two  at  age  fourteen 
and  one  at  age  ten). 

In  summary,  the  hypothesis  was  completely  verified  for  the  relation- 
ship between  Copi.ng  Style  and  Effectiveness  dimensions  with  both 
Hostile  and  Depressive  Affect  and  Total  Attitude,  but  must  be  tenta- 
tively rejected  for  Positive  Affect  at  both  age  levels. 

Hypotheses  22  -  31:     There  will  be  a  positive  relationship  a  .ong 

the  neasures  of  the  same  Story  Completion 
Coping  Style  dimeasions  and  Coping  Effective- 
ness scores  across  the  different  behavior 
areas  and  with  the  Total  scores  for  Coping 
Style  and  Coping  Effectiveness. 


Stance 


Of  the  forty-two  correlations  examined,  only  five  were  significant, 
all  in  the  predicted  direction.    All  five  of  these  correlations  were 
at  age  ten.    They  were:     (a)  Aggression  with  Interpersonal  Relations 
and  Nonacademic  Task  Achievement  Stance;  (b)  Authority  with  Interper- 
sonal Relations  and  NonacademicTaSk  Achie^-emcnt  Stance;  and  (c)  Inter- 
personal Relations  with  Nonacademic  Task  '     levement  Stance.    The  cor- 
relations ranged  between  ,16  and  .36  with  tne  highest  (.36)  being 
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between  Authority  and  Interpersonal  Relations  Stance. 


Of  the  fourteen  correlations  with  the  Total  Stance  score,  ten  were 
significant.    Nonsignificant  were  the  relationships  of  Authority  and 
Interpersonal  Relations  at  age  fourteen.    The  greatest  contribution  to 
the  Total  score  was  from  Academic  Task  Achievement,  followed  by  Nonaca- 
demic  Task  Achievement  and  Aggression.     The  hypothesis  for  Stance  was 
not  tested  in  Stage  I.    Based  on  Stage  III  findings,  the  hypothesis 
must  be  totally  rejected  at  age  fourteen  and  there  was  actually  very 
little  support  at  age  ten. 

Engagement 

Of  the  forty-two  correlations  examined,  only  five  were  significant, 
four  at  age  ten  and  one  at  age  fourteen.    Significant  at  age  ten  were 
the  following  relationships:     (a)  Aggression  with  Authority  and  Nonaca- 
demic  Task  Achievement;  and  (b)  Academic  Task  Achievement  with  Authori- 
ty and  Interpersonal  Relations.     Significant  at  age  fourteen  only  was 
the  relationship  between  Aggression  and  Story  Four  Anxiety.     The  corre- 
lations ranged  between  .18  and  .22  with  the  highest  (.22)  being  that 
between  Authority  and  Academic  Task  Achievement  at  age  ten. 

All  but  one  of  the  individual  Engagement  scores  were  significantly 
correlated  with  the  Engagement  Total  score.    The  nonsignificant  corre- 
lation was  between  Story  Four  Anxiety  and  the  Total  score  at  age  ten. 
The  greatest  contribution  to  the  Total  score  was  from  Story  Six  Anxiety 
(.55,  .62),  followed  by  Academic  Task  Achievement. 

In  Stage  I,  ten  out  of  fifty-six  correlations  were  significant,  four 
at  age  ten  and  six  at  age  fourteen. 

Based  on  the  findings  of  both  studies,  this  hypothesis  should  be 
tentatively  rejected  at  both  age  levels  for  the  dimension  of  Engage- 
ment . 

Initia  tion 

Of  the  forty-two  correlations  examined,  only  four  were  significant, 
three  at  age  ten  and  one  at  age  fourteen.    Significant  at  age  ten  were 
the  following  relationships:     (a)  Aggression  with  Authority;  (b) 
Author :.ty  with  Academic  Task  Achievement;  and  (c)  Story  Four  Anxiety 
with  Interpersonal  Relations.    Significant  at  age  fourteen  was  the 
relationship  between  Aggression  and  Story  Four  Anxiety. 

The  correlations  ranged  %«tween  .16  and  .41.  The  highest  (.41)  was 
between  Aggression  and  Authority  at  age  ten. 

All  individual  Initiation  scores  were  significantly  correlated  with 
the  Initiation  Total  score.    The  greatest  contribution  was  from  the 
area  of  Anxiety,  Story  Six  (.58,   .63),  followed  by  Academic  Task 
AcLievement . 
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In  Stage  I,  thirteen  out  of  fifty-six  correlations  vierr  significant, 
seven  at  age  ten  and  six  at  age  fourteen.    Considering  both  studies 
together,  there  was  very  Little  support  for  the  hypothesis  which  should 
be  tentatively  rejected. 

A  id /Ad  vice 

Of  the  fortj'-two  correlations  examined,  only  three  were  significant 
in  the  predicted  direction  (with  two  significant  in  the  direction  oppo- 
site from  that  predicted).     Of  these  three,  two  were  at  age  ten  and 
one  at  age  fourteen.     Significant  at  age  ten  was  the  relationship 
between  Story  Six  Anxiety  and  Aggression  (.19),  and         Authority  and 
Nonacademic  Task  Achievement  (-15).    Significant  st  sge  fourteen  was 
the  relationship  between  Authority  and  Story  Four  Anxiety  (.16). 

All  individual  Aid/Advice  correlations  with  the  Total  Aid/Advice 
score  were  significant.    The  greatest  contribution  to  the  Total  score 
was  from  Academic  Task  Achievement  (.56,   .52),  followed  by  Story  Six 
Anxiety.    Aid/Advice  was  not  tested  in  Stage  I.     Based  on  Stage  III 
results,  the  hypothesis  must  be  rejected  at  both  age  levels. 

Solver 

Of  the  forty-two  correlations  examined,  only  two  were  significant, 
one  at  age  ten  and  one  at  age  fourteen.    At  age  ten  the  relationship 
w£s  between  Story  Six  Anxiety  and  .4onacademic  Task  Achievement  (.14). 
At  age  fourteen  the  relationship  was  between  Aggression  and  Story  Four 
Anxiety  (.20). 

All  but  one  of  the  individual  Solver  scoiss  were  significantly  cor- 
related with  the  Solver  Total  score*    Nonsignificant  was  tiie  relation- 
ship between  Story  Four  Anxiety  and  the  Total  score  at  age  ten.  The 
greatest  contribution  to  the  Total  score  was  from  Story  Six  Anxiety 
(.56,   .50),  followed  by  Academic  Task  Achievement .    The  dimension  of 
Solver  was  not  tested  in  Stage  I.    Based  on  Stage  III  results,  the 
hypothesis  must  be  rejected  at  both  age  levals. 

Implementat  ion 

Of  the  forty-two  correlations  examined,  six  were  significant  in  the 
predicted  direction  (with  two  significant  in  the  opposite  direction 
from  that  predicted).    Of  the  six  significant,  three  were  at  age  ten 
and  three  at  age  fourteen.    Significant  at  age  ten  only  were  the  fol- 
lowing relationships:     (a)  Aggression  with  Authority  and  Story  Six 
Anxiety;  and  (b)  Authority  with  Academic  Task  Achievement .  Significant 
at  age  fojrteen  only  were  the  following  relationships::     (a)  Aggression 
with  Story  Four  Anxiety  and  Nonacademic  Task  Achievement ;  and  (b) 
Authority  with  Nonacademic  Task  Achievement • 

The  correlations  ranged  between  .14  and  .22.    The  highest  (.22)  was 
between  Aggression  and  Authority  at  age  ten. 
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All  but  one  of  the  individual  Implementation  scores  were  signifi- 
cantly correlated  with  the  Implementation  Total  score.  Nonsignificant 
was  the  relationship  between  Interpersonal  Relations  and  the  Total 
score  at  age  fourteen.     The  greatest  contributions  to  the  Total  score 
were  from  Story  Six  Anxiety  (.54,   .58)  and  Academic  Task  Achievenent . 

In  Stage  I,  nine  out  of  f'.fty-six  correlations  were  significant  in 
the  predicted  direction,  four  at  age  ten  and  five  at  age  fourteen. 

Considering  the  results  of  both  studies  together,  there  was  very 
questionable  support  for  the  hypothesis  and  it  probably  should  be 
rejected  at  both  age  levels. 


Outcome 

Of  the  forty-two  correlations  examined,  nine  were  significant  in 
the  predicted  direction.    Of  these,  five  were  at  age  ten,  and  four  at 
age  fourteen.    There  were  four  correlations  (two  pairs)  which  were 
significant  at  both  age  levels.    These  were:     (a)  Authority  with  Story 
Four  Anxiety;  and  (b)  Interpersonal  Relations  with  Academic  Task 
Achievement.     Significant  at  age  ten  only  were  the  following  relation- 
ships:    (a)  Authority  with  Interpersonal  Relations  and  Academic  Task 
Achievement;  and  (b)  Story  Four  Anxiety  with  Nonacademlc  Task  Achieve- 
ment.   Significant  at  age  fourteen  only  we^e  the  relationships  between 
Story  Four  Anxiety  and  both  Interpersonal  Relations  and  Academic  Task 
Achievement.    The  correlations  ranged  between  .14  and  .21.    The  highest 
(.21)  was  between  Story  Four  Anxiety  and  Interpersonal  Relations  f 
age  fourteen. 

All  individual  Outcome  scores  were  significantly  correlated  with 
the  Outcome  Total  score.    The  greatest  contributions  to  the  Total 
score  wer-*  from  Story  Four  Anxiety  (.56,   .58),  Academic  Task  Achieve- 
ment, and  Authority.    Outcome  was  not  measured  in  Stage  I. 

In  summary,  there  wa  '  poor  support  for  this  hypothesis  at  both  age 
levels,  with  the  greatest  support  being  for  Story  Four  Anxiety  and  the 
Authority  story. 


Evaluation  of  Outcome 

Of  the  forty-two  correlations  examined,  eleven  were  significant,  all 
in  the  predicted  direction.    Of  these,  five  were  at  age  ten  and  six  at 
age  fourteen.    Th^re  were  four  correlations  (two  pairs)  which  were  sig- 
nificant at  both  age  levels.    These  were:     (a)  Aggression  with  Inter- 
personal Relations;  and  (b)  Authority  with  Story  Four  Anxiety..  Sig- 
nificant at  age  ten  only  were  the  following  relationships:     (a)  Aggres- 
sion with  Story  Six  Anxiety  and  Nonacademic  Task  Achievement;  and  (b) 
Authority  with  Academic  Task  Achievement .    Significant  at  age  fourteen 
only  were  tae  following  relationahips:     (a)  Authority  with  Interper- 
sonal Relations  and  Nonacademic  Task  Achievement;  and  (b)  Interpersonal 
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Relations  with  Story  Four  Anxiety  and  Academic  Task  Achievement. 

The  correlations  ranged  between  .14  and  .24.    The  highest  (.24)  v»ras 
between  Aggression  and  Story  Six  Anxiety  at  age  ten.    All  individual 
Evaluation  of  Outcome  scores  were  s ignlf icanf  1  >r-related  to  the  Evalu- 
ation of  Outcome  Total  score.    The  great^^    ^ntributions  to  the  total 
score  were  from  the  area  of  Authority,  followed  by  Interpersonal  Rela- 
tions.    This  dimension  was  not  measured  in  Stage  I. 

In  conclusion,  though  there  was  better  overall  support  for  this 
dimension  than  for  all  previously  discussed  dimensions,  there  was  not 
sufficient  evidence  for  firm  acceptance  of  the  hypothesis. 

Coping  Effectiveness 

Of  the  forty-two  correlations  examined,  eight  were  significant,  all 
in  the  predicted  direction.    Of  these,  five  were  at  age  ten  and  three 
at  age  fourteen.    There  were  two  correlations  (one  pair)  significant 
at  both  i ge  levels.    These  were  between  Authority  and  Story  Four  Anxie- 
ty.   Significant  at  age  ten  only  were  the  following  relationships: 

(a)  Aggression  with  Authority  and  Story  Six  Anxiety;  (b)  Authority  with 
Academic  Task  Achievement;  and  (c)  Interpersonal  Relations  with  Nonaca- 
demic  Task  Achievement.     Signific<:nt  at  age  fourteen  only  were  the 
following  relationships:     (a)  Aggression  with  Story  Four  Anxiety;  and 

(b)  Story  Four  Anxiety  with  Interpersonal  Relations. 

The  correlations  ranged  between  .15  and  .25.    The  highest  (.25)  was 
between  Authority  and  Academic  Task  Achievement  at  age  ten. 

All  individual  Coping  Effectiveness  scores  were  significantly  cor- 
relatei  with  the  Coping  Effectiveness  Total  score.  The  greatest  con- 
tribution to  the  Total  score  was  from  Academic  Task  Achievement  (.62, 
.56)  followed  by  Story  Six  Anxiety  (.54,  .60). 

In  Stage  I,  fifteen  out  of  fifty-six  correlations  were  signify' cant , 
eight  at  age  ten  and  seven  at  age  fourteen. 

Looking  at  the  combined  results  of  both  studies,  there  was  rather 
poor  support  for  the  hypothesis  of  Coping  Effectiveness  at  both  age 
levels. 

Instrumentality 

Of  the  forty-two  cori'elations  examined,  only  three  were  significant 
in    he  predicted  direction,  two  at  age  ten  and  one  at  age  fourteen. 
Significant  rt  age  ten  were  the  relationships  between  Authority  and 
both  Story  Four  Anxiety  and  Academic  Task  Achievement  (both  .24;.  Sig- 
nificant at  age  fourteen  was  the  relationship  between  Aggression  and 
Interpersonal  Relations  (.19). 
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All  individual  Instrumentality  scores  were  significantly  correlated 
with  the  Total  Instrumentality  score.     The  greatest  contributions  to 
the  Total  score  were  from  Stories  Four  and  Six  Anxiety. 

In  Stage  I,  nine  out  of  fifty-six  correlations  were  significant  for 
the  value  Persistence  (almost  identical  to  Instrumentality  as  a  con- 
struct).    Of  these,   four  were  at  age  ten,  and  five  at  age  fourteen. 

In  summary,  considering  the  results  of  both  studies  together,  the 
hypothesis  should  be  rejected  for  Instrumentality  at  bo..h  age  levels. 

Hypothesis  32a  -  32b:    There  will  be  a  positive  relationship  among 

the  Coping  Style  Dimension  Total  scores 
and  Total  Coping  Effectiveness. 

Of  the  one  hundred  and  ten  correlations  examined,  eighty-six  were 
significant  in  the  predicted  direction.    Of  these,   forty-five  were  in 
the  ten-year -old  sample ,  and  forty-one  in  the  four teen-year -old  sample . 
Of  the  twenty- four  nonsignificant  cor re  la t  ions,  eighteen  involved  the 
variable  Response  Length.     The  remaining  six  nonsignificant  correla- 
tions were:     (a)  Stance  with  Evaluation  of  Outcome  in  both  age  groups, 
and  with  Instrumentality  at  age  fourteen;  (b)  Evaluation  of  Outcome 
with  Aid/Advice  and  Solver  at  age  fourteen;  and  (c)  Stance  with  Outcome 
at  age  fourteen. 

The  corrv?lations  ranged  between  .15  and  .92.    The  highest  were: 
(a)  Initiation  with  Coping  Effectiveness  (.91,   .89);  and  (b)  Aid/Advice 
with  Solver  (.92,   .90).    Many  of  the  correlations  were  in  the  high 
eighties.    This  hypothesis  was  not  tested  in  Stage  I. 

In  conclusion,  with  the  exception  of  Response  Length,  this  hypothe- 
sis was  well  verified  at  both  age  levels. 

Hypothesis  33:    There  will  be  a  positive  relationship  among 

Length  of  Response  across  all  behavior  areas. 

Of  the  forty-two  correlations  examined,  all  forty-two  were  signifi- 
cant in  the  predicted  direction.     The  correlations  ranged  between  .40 
and  .75.    The  highest  (.75,   .71)  were  betwe-?n  Authority  and  Noiiacademic 
Task  Achievement  Response  Length.    All  individual  Response  Length 
scores  were  highly  correlated  with  the  Response  Length  Total  score. 

In  summary,  the  hypothesis  was  completely  verified  at  both  age 
levels. 

Hypotheses  34  -  36:    There  will  be  a  positive  relationship 

among  the  measures  of  the  same  Story  Com- 
pletion Affect  dimension  across  the  dif- 
ferent behavior  areas. 
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Positive  Affect  Hero 


Of  the  forty-two  correlations  examined,  thirteen  were  significant. 
Of  these,  five  were  at  age  ten  and  eight  at  age  fourteen.     There  we  e 
six  correlations  (three  pairs)  significant  at  both  age  levels.  These 
were:     (a)  Authority  with  Nonacademic  Task  Achievement ;  and  (b)  Story 
Four  Anxiety  with  Interpersonal  Relations  and  Nonecademic  Task  Achieve- 
ment-    Significant  at  age  ten  only  were  the  relationships  between 
Aggression  and  both  Story  Six  Anxiety  and  Interpersonal  Relations. 
Significant  at  age  fourteen  only  were  the  following  relationships: 

(a)  Authority  with  Story  Six  Anxiety  and  Academic  Task  Achie^'ement ; 

(b)  Story  Four  Anxiety  with  Academic  Task  Achievement;  and  (c)  Inter- 
personal Relations  with  both  Academic  and  Nonacademic  Task  Achievement. 

The  correlations  ranged  between  .14  and  .58.     The  highest  (.58)  was 
between  Aggression  and  Story  Six  Anxiety  at  age  ten. 

All  individual  Positive  Affect  scores  were  significantly  correlated 
with  the  Total  Positive  Affect  score.     The  greatest  contributions  to 
the  Total  score  were  from  Nonacademic  Task  Achievement  (.68,   .59)  and 
Story  Four  Anxiety  (.60,   .63).    Affect  was  not  measured  by  the  same 
method  in  Stage  I,   so  comparisons  cannot  be  made. 

In  conclusion,  with  thirteen  out  of  forty-two  correlations  signifi- 
cant, the  hypothesis  was  not  very  well  supported  at  either  age  level, 
but  was  better  supported  at  age  fourteen  than  at  age  ten. 

Negative  Affect  Hero 

Of  the  fcrty-two  correlations  examined,  eleven  were  significant, 
all  in  the  predicted  direction.    Of  these,  six  were  3t  age  ten  and 
five  at  age  fourteen.    There  were  four  correlations  (two  pairo)  which 
were  significant  at  both  age  levels.    These  were  Story  Four  Anxiety 
with  Story  Six  Anxiety  and  Nonacademic  Task  Achievement.  Significant 
at  age  ten  only  were  the  following  relationships:     (a)  Aggression  with 
Nonacademic  Task  Achievement ;  (b)  Authority  with  Story  Four  Anxiety; 

(c)  Story  Four  Anxiety  with  Academic  Task  Achievement;  and  (d)  Academic 
with  Nonacademic  Task  Ach ievement •     Significant  at  age  fourteen  only 
were  the  following  relationships:     (a)  Aggression  with  Authority  and 
Story  Six  Anxiety;  and  (b)  Authority  with  Story  Six  Anxiety. 

The  correlations  ranged  between  .14  and  .24.     The  highest  (.24)  was 
between  Stories  Four  and  Six  Anxiety  at  age  fourteen.    All  individual 
Negative  Affect  scores  were  significantly  correlated  with  the  Total 
score.     The  greatest  contribution  to  the  Total  score  was  from  Story 
Four  Anxiety  (.62,   .64)  followed  by  Story  Six  Anxiety  (.53,  .63). 

In  conclusion,  there  x^as  rather  poor  support  for  the  hypothesis  at 
bcch  age  levels,  which  indicated  that  the  expression  of  Negative  Affe:t 
probably  was  at  least  partly  dependent  on  the  nature  of  the  problem. 


-939- 


Total  Aflect  Hero  and  Others 


Of  the  forty-two  correlations  e/amined,  thirteen  were  signilicant, 
all  in  the  predicted  direction.    Of  these,  five  were  at  age  ten  and 
eight  at  age  fourteen.     There  were  six  correlations  (three  pairs) 
which  were  significant  at  both  age  levels.    These  were:  (a)  Authority 
with  Story  Four  Anxiety;  and  (b)  Nonacademic  Task  Achievement  with 
both  Stories  Four  and  Six  Anxiety-     Significant  at  age  ten  only  were 
the  relationships  between  Nonacademic  Task  Achievement  and  both 
Authority  and  Interpersonal  Relations,    The  following  correlations 
were  significant  at  age  fourteen  only:  (a)  Aggression  with  Authority 
and  Story  Four  Anxiety;  (b)  Authority  with  Story  Six  Anxiety  and  Inter- 
personal Relations;  and  (c)  Story  Four  with  Story  Six  Anxiety, 

The  correlations  ranged  between  -14  and  .32.     The  highest  (,32)  was 
between  Story  Foui  Anxiety  and  Nonacademic  Task  Achievement, 

All  individual  Total  Affect  scores  were  significantly  correlated 
with  the  Total  score.    The  greatest  contributions  to  the  Total  score 
were  from  Story  Four  Anxiety  and  Nonacademic  Task  Achievement, 

In  conclusion,  there  was  very  minimal  support  for  the  hypothesis 
at  either  age  ;!evel,  but  somewhat  bejtter  support  at  age  fourteen  than 
at  age  ten,  — ; 

Hypothesis  37:     (a)  There  will  be  positive  relationships  among 

the  Story  Completion  Total  Positive  Affect 
measure  and  the  Total  Coping  Style  measures, 

(b)  There  will  be  a  negative  relationship 

among  the  Story  Completion  Negative  Affect 
measure  and  the  Coping  Style  measures. 

Positive  Affec_^ 

Out  of  twenty  correlations,  twelve  were  significant,  all  in  the 
predicted  direction.    Of  these,  seven  were  at  age  ten  and  five  at  age 
fourteen.     There  were  ten  correlations  (five  pairs)  which  were  signifi- 
cant at  both  age  levels.     These  were  between  Positive  Affect  and 
Engagement,  Outcome,  Evaluation  of  Outcome,  Coping  Effectiveness,  and 
Instrumentality.     Significant  at  age  ten  only  were  the  relationships 
between  Positive  Affect  and  both  Stance  and  Initiation,    The  correla- 
tions ranged  between  .14  and  ,39,     The  highest  (.38,   .39)  were  between 
Evaluation  of  Outcome  and  Positive  Affect. 

In  conclusion,  there  was  fairly  gcod  support  for  the  hypothesis 
except  for  the  dimensions  of  Aid/Advice,  Solver,  and  Implementation, 
The  support  was  somewhat  better  at  age  ten  than  at  age  fourteen. 
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Negative  Affect 


Of  the  twenty  correlations  examined,  nine  wore  significant,  all  in 
the  predicted  direction.    Of  these,  seven  were  at  age  ten  and  two  at 
age  fourteen.    There  were  four  torrelations  (two  pairs)  significant  at 
both  age  levels.    Thesa  were  between  Negative  Affect  Kero  and  both 
Solver  and  Outcome.     Significant  at  age  ten  only  were  the  relationships 
between  Negative  Affect  and  Engagement,  Initiation,  Aid/Advice,  Imple- 
mentation, and  Coping  Effectiveness.    The  correlations  ranged  between 
-.15  and  -.26.    The  highest  (-.26)  was  between  Negative  Affect  Hero  and 
Outcome  at  age  ten. 

In  summary,  there  was  fairly  good  support  for  the  hypothesis  at  age 
ten,  but  the  hypothesis  was  not  supported  at  age  fourteen. 

Hypothesis  38:    There  will  be  positive  relationships  between 
Length  of  Response  and  Coping  Effectiveness 
scores  for  each  story. 

Of  the  fourteen  correlations  examined,  only  one  was  significant  in 
the  predicted  direction  and  that  was  for  Story  Six  Anxiety  at  age  four- 
teen  (.1-5).     (There  were  three  significant  negative  correlations.) 
This  hypothesis  was  not  tested  in  Stage  I,  and  must  be  rejected  in 
Stage  III. 

Hypotheses  39  -  42:    There  will  be  positive  relationships  among 

measures  of  the  same  Coping  Style  dimen- 
sions and  Coping  Effectiveness  measures  in 
the  same  behavior  areas  across  the  two  pro- 
jective instruments  as  well  as  positive 
relationships  with  the  Total  scores. 

Stance 

Of  the  fourteen  correlations  examined,  none  were  significant  at 
either  age  level.     In  Stage  I,  Stance  was  not  measured  in  the  Story 
Completion.    Thus  the  hypothesis  must  be  rejected  at  both  age  levels. 

Engagement 

Of  the  fourteen  correlations  examined,  only  one  was  significant 
(between  Story  Four  Anxiety  and  Sentence  Completion  Anxiety  Engagement 
at  age  fourteen).     In  Stage  I,  there  was  only  one  significant  correla- 
tion and  that  was  for  Authority  Engagement  at  age  fourteen.    Thus,  the 
hypothesis  must  be  rejected  at  both  age  levels. 

Aid/Advice 

None  of  the  correlations  were  significant  at  either  age  level  and 
this  hypothesis  was  not  tested  in  Stage  I.     It  must,  therefore,  be 
rejected. 
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Coping  Effectiveness 


Only  one  of  the  correlations  was  significant  and  that  was  between 
Story  Four  Anxiety  and  Sentence  Anxiety  at  age  fourteen.     In  Stage  I 
there  was  only  one  significant  correlation  and  that  was  for  the 
Authority  area  at  age  ten.    Thus,  the  hypothesis  must  be  rejected  at 
both  age  levels. 

Hypothesis  43a:     The  Story  Completion  Positive  Af.'ect  measures 
will  be  positively  related  to  the  Sentence 
Completion  Positive  Affect  measure  of  L,ie  same 
behavior  area. 

None  of  the  correlations  w  >-e  significant  and  this  exact  hypothesis 
was  not  tested  in  Stage  I.    Thus,  the  hypothesis  must  be  rejected. 

Hypothesis  43b:     The  Story  Completion  Positive  Affect  measures 
will  be  negatively  related  to  the  Sentence 
Completion  Hostile  and  Depressive  Affect 
measures  of  the  same  behavior  area. 

None  of  the  correlations  examined  were  significant  at  either  age 
level.     Therefore,  the  hypothesis  must  be  totally  rejected. 

Hypothesis  43c;     The  Story  Completion  Negative  Affect  measures 
will  be  negatively  related  to  the  Sentence 
Positive  Affect  measure  of  the  same  behavior 
area  • 

None  of  the  correlations  examined  were  significant.     Thus,  the 
hypothesis  must  be  completely  rejected. 

Hypothesis  43d:    The  Story  Completion  Negative  Affect  measure 
will  be  positively  related  to  Sentence  Hos- 
tile and  Depressive  Affect  measures  of  the 
same  behavior  area. 

Of  all  correlations  examined,  only  one  was  significant  in  the  pre- 
dicted direction  and  that  was  between  Story  Six  Anxiety  and  Anxiety 
Depressive  Affect  at  age  ten.    Thus  the  hypothesis  must  be  rejected  at 
both  age  levels. 

Hypotheses  44a  -  44e:    The  Sentence  Completion  measures  of 

Coping  Style  dimensions  will  be  posi- 
tively related  to  the  SAI  Good  Coping 
measures  in  the  five  different  beha- 
vior areas. 

Of  the  thirty  area-by-area  correlations,  ten  were  significant,  all 
in  the  predicted  direction.    None  of  the  Task  Achievement  Coping  scores 
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were  correlated  with  the  SAI  Task  Achievement  as  were  none  of  the 
Anxiety  Coping  scores,  and  only  one  of  tne  Interpersonal  Relations 
Coping  scores  (Stance  at  age  ten)  was  correlated  with  SAI  Interpersonal 
Relations.     In  the  area  of  Authority  all  six  correlations  were  signifi- 
cant at  both  age  levels  between  Sentence  Completion  Coping  Styles  and 
SAI  Authority.    For  Aggression,  all  correlations  were  significant  at 
age  fourteen,  but  none  at  age  ten. 

These  correlations  ranged  between  .14  and  .25.    The  highest  (.25) 
were:     (a)  Authority  Stance  with  SAI  Authority;  and  (b)  Aggression 
Aid/Advice  with  SAI  Aggression,  both  at  age  fourteen. 

All  six  correlations  of  the  Total  Coping  Style  dimensions  from  the 
Sentence  Completion  with  the  SAI  Total  score  were  significant  with  the 
correlations  ranging  between  .16  and  .26. 

In  summary,  the  hypothesis  must  be  totally  rejected  for  Task 
Achievement,  Interpersonal  Relations,  and  Anxiety.    However,   it  was 
completely  upheld  for  the  Authority  area  and  upheld  at  age  fourteen 
for  the  Aggression  area. 

Hypotheses  45a  -  45g:    The  Story  Completion  measures  of  Coping 

Style  dimensions  will  be  positively  rela^ 
ted  to  the  SAI  Good  Coping  measures  in 
the  five  different  behavior  areas. 

Of  the  ninety  area-by-area  correlations  examined,  only  three  were 
significant,  two  at  age  ten  and  one  at  age  fourteen. 

None  of  the  Story  Completion  Total  scores  were  correlated  with  the 
SAI  Total  score,  and  only  two  of  the  individual  area  Story  Completion 
Coping  Style  dimensions  were  correlated  with  the  SAI  Total  score  (out 
of  ninety  possible  correlations).    Thus,  the  hypothesis  must  be  rejec- 
ted for  all  areas  at  both  age  levels. 

Hypo^t he sis_  46:    The  Sentence  Completion  measures  of  Coping 
Effectiveness  will  be  positively  related  to 
the  SAI  "Good  C-ping"  measures  in  the  same 
behavior  areas. 

Of  the  ten  correlations  examined,  six  were  significant  in  the  pre- 
dicted direction.    Of  these,  two  were  at  age  ten  and  four  at  age  four- 
teen.   There  were  four  correlations  (two  pairs)  which  were  significant 
at  both  age  levels.    These  were:     (a)  Authority  Coping  Effectiveness 
with  SAI  Authority;  and  (b)  Interpersonal  Relations  Coping  Effective* 
ness  with  SAI  Interpersonal  Relations.    Significant  at  age  fourteen 
only  were  the  following  relationships:     (a)  Aggression  Coping  with  SAI 
Aggression;  and  (b)  Task  Achievement  Coping  with  SAI  Task  Achievement. 


-943- 


The  correlations  ranged  between  .15  and  .31.    The  highest  (.31)  was 
between  Authority  Coping  and  SAI  Authority  at  age  fourteen.    Nine  of 
the  ten  SAI  correlations  with  the  Sentence  Completion  Total  Coping 
Effectiveness  score  were  significant,  the  only  exception  being  SAI 
Anxiety  at  age  ten.    Eight  out  of  ten  of  the  Coping  Effectiveness  cor- 
relations with  the  SAI  Total  score  were  significant.    The  only  excep- 
tions were  Aggression  and  Anxiety  at  age  ten.    The  Total  Coping  score 
was  significantly  correlated  with  the  Total  SAI  score  at  both  age 
levels. 

In  conclusion,  the  hypothesis  received  rather  good  support  at  age 
ten.     It  was  not  supported  at  either  age  level  for  the  Anxiety  area 
which  indicates,  perhaps,  different  sorts  of  Anxiety  items  in  the  two 
instruments. 

Hypothesis  47;    The  Story  Completion  measures  of  Coping 
Effectiveness  will  be  positively  related 
to  the  SAI  Good  Coping  measures  in  the 
same  behavior  areas* 

Of  the  fourteen  correlations  examined,  only  one  was  significant  and 
that  was  between  Interpersonal  Relations  Coping  and  SAI  Interpersonal 
Relations  at  age  ten.    None  of  the  SAI  Good  Coping  scores  were  correla- 
ted  with  the  Total  Coping  Effectiveness  score.    Only  two  of  the  four- 
teen Coping  Effectiveness  scores  were  correlated  with  the  SAI  Total 
score*    Thus,  the  hypothesis  must  be  rejected  at  both  age  levels. 

Hypothesis  48a:    Th^  SAI  Good  Coping  scores  will  be  positively 
related  with  the  Story  Completion  Positive 
Affect  measures. 

Of  the  fourteen  correlations  examined,  only  one  was  significant  (at 
age  fourteen),  and  that  was  between  Story  Four  Anxiety  Positive  Affect 
and  SAI  Anxiety.    Thus,  the  hypothesis  must  be  rejected  at  both  age 
levels. 

Hypothesis  48b:    The  SAI  Good  Coping  scores  will  be  negatively 
related  with  the  Story  Completion  Negative 
Affect  measures. 

Of  the  fourteen  correlations  examined,  only  one  was  significant  (at 
age  fourteen)  between  Academic  Task  Achievement  Negative  Affect  and 
SAI  Task  Ach.'.evement.    With  two  exceptions,  none  of  the  Total  scores 
from  one  instiument  were  correlated  with  the  individual  scores  from 
the  other  instrument. 

Thus,  the  hypothesis  was  rejected  for  both  age  groups. 

Hypothesis  49a;  The  SAI  Good  Coping  scores  will  be  positively 
related  with  the  Sentence  Completion  Positive 
Affect  measures* 
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Of  the  ten  correlations  exdmined,  none  were  significant  in  the  pre- 
dicted direction  (though  two  were  significant  in  the  direction  opposite 
I  om  that  predicted).    Therefore,  the  hypothesis  was  rejected  at  both 
a^e  levels* 

Hypothesis  A9b:    The  SAI  Good  Coping  scores  will  be  negatively 
related  with  the  Sentence  Completion  Hostile 
and  Depressive  Affect  measures. 

Of  the  twenty  correlations  examined,  five  were  significant,  all  in 
the  predicted  direction.    All  five  of  these  correlations  were  with 
Hostile  Affect,  and  four  were  at  age  fourteen  while  one  was  at  age  ten. 
There  were  two  correlations  (or  one  pair)  significant  at  both  age 
levels.    These  were  between  SAI  Aggression  and  Sentence  Completion 
Aggression  Hostile  Affect.    Significant  at  age  fourteen  only  were  the 
following  relationships:     (a)  SAI  Task  Achievement  with  Task  Achieve- 
ment Hostile  Affect;  (b)  SAI  Authority  with  Authority  Hostile  Affect; 
and  (c)  SAI  Interpersonal  Relations  with  Interpersonal  Relations  Hos- 
tile Affect.     The  SAI  Total  score  was  significantly  (and  negatively) 
correlated  with  the  Total  Hostile  Affect  score  at  both  age  levels. 
The  correlations  ranged  between  -.li  and  -.29.    The  highest  (-.29)  was 
between  the  SAI  Total  score  and  the  Total  Hostile  Affect  at  age  four- 
teen. 

In  conclusion,  the  hypothesis  must  be  completely  rejected  for 
Depressive  Affect,  and  rejected  at  age  ten  for  Hostile  Affect  also. 
However,  there  was  fairly  good  support  at  age  fourteen  for  the  rela- 
tionship between  the  SAI  and  Sentence  Completion  Hostile  Affect. 

Hypothesis  50:    The  Occupational  Values  Intrinsic  measures 

will  be  positively  related  with  the  Sentence 
and  Story  Total  Coping  Dimension  measures. 

Of  the  two  hundred  and  forty  correlations  examined  (one  hundred  and 
sixty  for  Story  Completion  and  eighty  for  Sentence  Completion),  only 
twelve  were  significant  in  the  predicted  direction.    Of  these,  three 
were  at  age  ten  and  nine  at  age  fourteen.    Nine  were  with  Sentence 
Completion  dimensions  and  three  with  Story  Completion  dimensions. 
There  were  two  correlations  (one  pair)  which  were  significant  at  both 
age  levels.    These  were  between  Intellectual  Stimulation  and  Sentence 
Completion  Aid/Advice.    Significant  at  age  ten  only  were  the  following 
relationships:     (a)  Altruism  with  Story  Completion  Outcome;  and  (b) 
Intellectual  Stimulation  with  Sentence  Completion  Engagement.  Signifi- 
cant at  age  fourteen  only  were  the  following  relationships:     (a)  Self- 
Satisfaction  with  Sentence  Completion  Attitude,  and  Story  Completion 
Stance  and  Engagement;  (b)  Intellectual  Stimulation  with  Sentence  Com- 
pletion Coping  Effectiveness;  (c)  Creativity  with  Sentence  Completion 
Stance  and  Coping  Eff  ctiveness;  and  (d)  Variety  with  Sentence  Comple- 
tion Engagement  and  Aid/Advice. 
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The  correlations  ranged  between  .14  and  .21.    The  highest  (.21)  was 
between  Self-Satisfaction  and  Sentence  Completion  Attitude  at  age  four- 
teen. 

Only  one  out  of  the  thirty  Sentence  and  Story  Completion  Total 
scores  was  significantly  correlated  in  the  predicted  direction  with 
the  Total  Intrinsic  score. 

In  Stage  I,  only  ten  of  the  correlations  were  significant,  seven 
for  Sentence  Completion  and  three  for  Story  Completion.     Based  on  the 
combined  findings  of  these  two  studies,  this  hypothesis  must  be  rejec- 
ted at  both  age  levels  and  for  both  instruments. 

Hypothesis  51;    The  Occupational  Values  Intrinsic  tceasures 

will  be  positively  related  with  the  SAl  Good 
Coping  measures* 

Of  the  eighty  correlations  examined,  nine  were  significant  in  fhe 
predicted  direction.    Of  these,  six  were  in  the  ten-year-old  sample, 
and  three  in  the  fourteen-year-old  sample.    There  wer<*  two  correla- 
tions (one  pair)  significant  in  both  age  samples*    These  were  between 
Intellectual  Stimulation  and  SAI  Interpersonal  Relations.  Significant 
at  age  ten  only  were  the  following  relationships:     (a)  Altruism  with 
SAI  Task  Achievement,  Authority  and  Interpersonal  Relations;  (b)  Intel- 
lectual Stimulation  with  SAX  Task  Achievement;  and  (c)  Creativity  with 
SAI  Interpersonal  Relations.    Significant  at  age  fourteen  only  were 
the  following  relationships:     (a)  Aggression  with  Seif-Satisfac tion; 
and  (b)  Creativity  with  Authority. 

The  correlations  ranged  between  .14  and  .27.    The  highest  (.27)  was 
between  Altruism  and  SAI  Task  Achievement  at  age  ten.    Management  was 
correlated  negatively  five  times  with  the  SAI  items  and  with  the  SAI 
Total  score  at  both  age  levels.    Only  one  of  the  ten  correlations  of 
the  SAI  scales  with  the  Intrinsic  Total  score  was  significant. 

In  conclusion,  the  hypothesis  must  be  rejected  at  both  age  levels. 

Hypothesis  52:    The  Occupational  Values  Intrinsic  measures 

will  be  negatively  related  with  the  Views  of 
Life  Active  Response  measures* 

Of  the  one  hundred  sixty  correlations  examined  (all  at  age  fourteen), 
seventeen  were  significant  in  the  predicted  direction.     These  were: 
(a)  Altruism  with  Academic  Locus  of  Control,  Intrinsic  versus  Extrin- 
sic, and  Views  of  Life;  (b)  Independence  with  Independence  versus 
Interdependence,  and  Emotional  Control  versus  Emotional  Expressivity 
and  Acceptance;  (c)  Management  with  Self/Other  Initiation;  (d)  Self- 
Satisfaction  with  Action/Inaction  and  Instrumentality  versus  Fantasy; 
(e)  Intellectual  Stimulation  with  Intrinsic  versus  Extrinsic,  Task 
Achievement  versus  Interpersonal  Relations;  and  Instrumentality  versus 
Fantasy;  (f)  Creativity  with  Task  Achievement  versus  Interpersonal 
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Relations,  Cotrpet ition/Cooperat ion,  Activity  versus  Passivity  Under 
Stress,  and  Views  of  Life  Total  score;  and  (g)  Total  Intrinsic  score 
with  Intrinsic  versus  Extrinsic  and  Task  Achievement  versus  Interper- 
sonal Relations. 

The  correlations  ranged  between  .14  and  .27.    The  highest  (.27)  was 
between  Creativity  and  Task  Achievement  versus  Interpersonal  Relations* 
The  two  Views  of  Life  subsyndromes  which  were  most  frequently  correla- 
ted with  intrinsic  Values  were  Intrinsic  versus  Extrinsic  and  Task 
Achievement  versus  Interpersonal  Relations.    The  two  Intrinsic  values 
most  frequently  correlated  with  Views  of  Life  were:    Creativity,  fol- 
lowed by  Intellectual  Stimulation, 

Overall,  the  hypothesis  must  be  rejected  as  there  was  an  insuffi- 
cient proportion  of  significant  correlations. 

Hypothesis  53;    The  occupational  Values  Intrinsic  measures 

will  be  positively  related  witn  the  Story  Total 
Positive  Affect  measure  and  the  Sentence  Total 
Positive  Affect  measure. 

Of  the  thirty-two  correlations  examined,  only  two  were  significant, 
both  at  age  fourteen  and  with  the  Story  Completion  Positive  Affect 
measure.    They  were  with  Esthetics  (.14)  and  Management  (.18).  Thus, 
the  hypothesis  must  be  rejected  for  both  measures  and  at  both  age 
levels.     Similar  Stage  I  data  also  led  to  the  rejection  of  the 
hypothesis . 

Hypothesis  54;    The  Occupational  Values  Intrinsic  measures 
will  be  negatively  related  with  Sentence 
Total  Hostile  and  Depressive  Affect. 

Of  the  forty-eight  correlations  examined,  only  four  were  significant 
in  the  predicted  direction,  two  at  age  ten  and  two  at  age  fourteen. 
One  correlation  pair  was  significant  at  both  age  levels.     It  was 
between  Intellectual  Stimulation  and  Sentence  Total  Hostile  Affect. 
Significant  at  age  ten  only  was  the  relationship  between  Self-Satis- 
faction    and  Sentence  Total  Hostile  Affect.     Significant  at  age  four- 
teen only  was  the  relationship  between  Creativity  and  Sentence  Total 
Depressive  Affect.    The  correlations  ranged  between  -.14  and  -.22. 
The  highest  (-.22)  was  between  Intellectual  Stimulation  and  Sentence 
Hostile  Affect  at  age  fourteen. 

Due  to  the  small  number  of  significant  correlations,  the  hypothesis 
must  be  rejected  at  both  age  levels.     Stage  I  findings  concerning  the 
relationship  between  Affect  and  the  Intrinsic  values  also  led  to  the 
rejection  of  the  hypothesis  as  there  were  only  three  significant  corre- 
lations in  Stage  I  data. 
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Hypothesis  55:    The  Occupational  Values  Extrinsic  measures  will 
be  negatively  related  with  the  Sentence  and 
Story  Total  Coping  Dimension  measures. 

Of  the  two  hundred  and  ten  correlations  examined  (seventy  for  Sen- 
tence Completion  and  one  hundred  and  forty  for  Story  Completion) 
eighteen  were  significant  in  the  predicted  direction.    Of  these,  four 
were  at  age  ten  and  fourteen  at  age  fourteen.     It  is  of  interest  to 
note  that  twelve  of  these  eighteen  correlations  involved  Economic 
Returns . 

There  were  six  correlations  (three  pairs)  that  were  significant  at 
both  age  level*?.    These  were  between  Economic  Returns  and  Story  Initia- 
tion, Evaluation  of  Outcome,  and  Coping  Effectiveness.    Significant  at 
age  ten  only  was  the  relationship  between  Success  and  Story  Stance. 
The  following  correlations  were  significant  at  age  fourteen  only:  (a) 
Prestige  with  Sentence  Engagement  and  Aid/Advice;  (b)  Economic  Returns 
with  Story  Stance,  Engagement,  Implementation,  Outcome  and  Sentence 
Aid/Advice  and  Coping  Effectiveness;  and  (c)  Follow  Father  with  Sen- 
tence Stance  and  Coping  Effectiveness. 

The  correlations  ranged  between  -.14  and  -.22.  The  highest  (-.22) 
was  between  Economic  Returns  and  Sentence  Coping  Effectiveness  at  age 
fourteen. 

There  was  only  one  out  of  thirty  significant  correlations  of  the 
Coping  measures  with  the  Total  Extrinsic  score. 

This  hypothesis  must  be  totally  rejected  at  both  age  levels  with 
one  exception.     There  appeared  to  be  a  genuine  relationship  between 
Economic  Returns  and  the  Story  Completion  Coping  Style  dimensions. 
Stage  I  data,  however,  did  not  support  this  hypothesis  for  Economic 
Returns . 

Hypothesis  56:     The  Occupational  Values  Extrinsic  measures 

will  be  negatively  related  with  the  SAI  Good 
Coping  measures* 

Of  the  seventy  correlations  examined,  eight  were  significant  in  the 
predicted  direction.    Of  these,   five  were  at  age  ten  and  three  at  age 
fourteen.    As  in  the  previous  hypothesis,  five  of  these  eight  correla- 
tions involved  Economic  Returns.    There  were  two  correlations  (one 
pair)  significant  at  both  age  levels.     These  were  between  Economic 
Returns  and  SAI  Interpersonal  Relations.     Significant  at  age  ten  only 
were  the  following  relationships:     (a)  Economic  Returns  with  SAI  Task 
Achievement,  Authority  and  Aggression;  and  (b)  Follow  Father  with  SAI 
Aggression.     Significant  at  age  fourteen  only  were  the  following  rela- 
tionships: (a)  Surroundings  with  SAI  Authority;  and  (b)  Follow  Father 
with  SAI  Interpersonal  Relations. 
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The  correlations  ranged  between  -.14  and  -.22.     The  higfust  (-.2^) 
was  be^ween  Economic  Returns  and  SAI  Interpersonal  Kfl.3tions  at  agt 
ten.     Only  one  of  the  ten  correlations  of  the  SAI  scores  witii  tfiP 
Extrinsic  Total  was  significant.    Likewise,  only  one  of  lae  correla- 
tions of  the  Extrinsic  Values  with  the  SAI  Total  score  was  signilicant. 

Overall,  the  hypothesis  must  be  rejected  at  both  agei  levels,  though 
once  again  there  was  some  evidence  to  support  a  relationship  between 
Economic  Returns  and  the  SAI  scores,  especially  at  age  ten.     Stage  I 
comparisons  could  not  be  made. 

Hypothesis  57:     The  Occupational  Values  Extrinsic  measures 

will  be  negatively  related  with  Active  measures 
of  the  Views  of  Life. 

Of  the  one  hundred  forty  correlations  examined  (all  at  age  fourteen) 
thirteen  were  significant  in  the  predicted  direction.    These  were: 
(a)  Security  with  Independence/ Interdependence ;  (b)  Prestige  with 
Earned  versus  Bestowed  Status,  Confrontation/Avoidance,  and  Emotional 
Control  versus  Expressivity  and  Acceptance;  (c)  Economic  Returns  with 
Action/Inaction,  Intrinsic  versus  Extrinsic,  and  Emotional  Control 
versus  Expressivity  and  Acceptance;  (d)  Surroundings  with  Task  Achieve- 
ment versus  Interpersonal  Relations  and  Self  versus  Joint  Implementa- 
tion; (e)  Associates  with  Task  Achievement  versus  Interpersonal  Rela- 
tions, Competition  versus  Cooperation,  and  Self  versus  Joint  Implemen- 
tation; and  (f)  Follow  Father  with  Intrinsic  versus  Extrinsic. 

The  correlations  ranged  between  --14  and  --20.    The  highest  (--20) 
was  between  Follow  Father  and  Intrinsic  versus  Extrinsic- 

None  of  the  Extrinsic  Values  were  significantly  correlated  with  the 
Views  of  Life  Total  score;  and  only  two  of  twenty  Views  of  Life  subsyn- 
dromes  were  correlated  with  the  Total  Extrinsic  score*    /gain,  Economic 
Returns  was  more  frequently  correlated  with  the  Views  of  Life  sybsyn- 
dromes  than  was  any  other  Extrinsic  value - 

Overall,  however,  the  hypothesis  must  be  rejected- 

Hypothesis  58:    The  Occupational  Values  Extrinsic  measures 
will  be  negatively  related  with  the  Story 
Completion  Total  Positive  Affect  measure  and 
the  Sentence  Total  Positive  Affect  measure- 

Of  the  thirty  correlations  examined,  only  one  was  significant  in 
the  predicted  direction  (between  Follow  Father  and  Story  Positive 
Affect  at  age  fourteen)-     In  Stage  I  also  there  was  virtually  no  sup- 
port for  the  hypothesis-    Therefore  this  hypothesis  was  completely 
rejected  - 
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Hypothesis  59:     The  Occu;#at ional  Values  Extrinsic  measures 
will  be  positively  related  with  Sentence 
Completion  Total  Hostile  and  Total  Depressive 
Affect  measures  and  the  Story  Completion  Total 
Negative  Affect  measure. 

Of  the  forty-two  correlations  examined,  three  were  significant  in 
the  predicted  direction,  one  at  age  ten  and  two  at  age  fourteen.  All 
three  correlations  involved  Sentence  Completion  Hostile  Affect  which 
has  proved,  in  other  hypotheses,  to  be  the  most  potent  measure  of 
Negative  Affect.    Two  of  these  correlations  (one  pair)  were  significant 
at  both  age  levels.    They  were  between  Economic  Returns  and  Sentence 
Total  Hostile  Affect  (.16,  .25).    Significant  at  age  fourteen  only  was 
the  relationship  between  Follow  Father  and  Sentence  Hostile  Affect 
(.20).    One  of  the  six  correlations  with  the  Total  Extrinsic  score  was 
significant,  that  of  Sentence  Hostile  Affect  at  age  fourteen.     Stage  I 
data  also  gave  no  support  whatsoever  to  the  hypothesis. 

In  suranary,  the  hypothesis  was  rejected  at  both  age  levels. 

Pypothesis  60;    The  status  level  measures  of  Occupational 
Aspiration,  OccupationqJ^Expectation,  and 
Educational  Aspiration  %ml  be  negatively 
related  with  the  Story  Total  Coping  Dimen- 
sion measures . 

Of  the  sixty  correlations  examined,  only  one  was  significant.  It 
was  between  Coping  Effectiveness  and  Educational  Aspiration  at  age  ten 
(-*18).    The  Stage  I  data  were  scarcely  any  more  impressive  with  five 
of  thirty-six  correlations  significant. 

Thus  the  hypothesis  was  rejected  for  both  age  groups* 

Hypothesis  61:    The  status  level  measures  of  Occupational 
Aspiration,  Occupational  Expectation,  and 
Educational  Aspiration  will  be  negatively 
related  with  the  Sentence  Completion  Total 
Coping  Dimension  measures. 

Of  the  thirty  correlations  examined,  only  one  was  significant  in 
the  pre<^icted  direction.    That  was  between  Coping  Effectiveness  and 
Occupational  Expectation  at  age  fourteen  (-.21).     In  Stage  I,  there 
were  no  significant  findings  v^tsoever.    Therefore  the  hypothesis  was 
completely  rejected  for  both  age  levels. 

Hypothesis  62:  The  status  level  measures  of  Occupational 
Aspiration,  Occupational  Expectation,  and 
Educational  Aspiration  will  be  negatively 
related  with  the  SAI  Good  Coping  measures. 
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Of  the  thirty-six  correlations  examined,  only  one  was  signiticant 
In  the  predicted  direction.    This  was  between  SAI  Aggression  and  Occ 
pational  Expectation  at  age  ten  (-.15).    Therefore  the  hypothesis  was 
totally  rejected  at  both  age  levels. 

Hypothesis  63:    The  status  level  measures  of  Occupational 
Aspiration,  Occupational  Expectation  and 
Educational  Aspiration  will  be  negatively 
related  with  the  Active  response  measures 
of    the  Views  of  Life. 

Of  the  sixty  correlations  examined,  seven  were  significant  in  the 
predicted  direction,  all  at  age  fourteen.    They  were:     (a)  Indepen- 
dence/Interdependence with  all  three  measures;  (b)  Earned  versus 
Bestowed  Status  with  Occupational  Expectation;  (c)  Self  versus  Other 
Solver  with  Occupational  and  Educational  Aspiration;  and  (d)  Total 
Active  choices  with  Occupational  Expectation. 

The  correlations  ranged  between  -.14  and  '.34.  The  highest  (-.34) 
was  between  Occupational  Expectation  and  Independence  versus  interde- 
pendence . 

Overall,  the  hypothesis  must  be  rejected  though  there  is  some  evi- 
dence that  Independence  versus  Interdependence  and  Self  versus  Other 
Solver  were  related  to  the  Occupational  and  Eoucational  measures. 

Hypothesis  64:    The  status  level  measures  of  Occupational 

Aspiration,  Occupational  Expectation,  and  Edu- 
cational Aspiration  will  be  negatively  related 
with  the  Story  Completion  Total  Positive  Affect 
measure  and  the  Sentence  Completion  T^tal 
Positive  Affect  measure. 


None  of  the  twelve  correlations  were  significant.    The  hypothesis 
was  also  not  supported  in  Stage  I,  therefore  must  be  completely  rejec- 
ted. 


Hypothesis  65:    The  status  level  measures  of  Occupational  Aspira- 
tion, Occupational  Expectation,  ard  Educational 
Aspiration  will  be  positively  related  with  the 
Sentence  Completion  Total  Hostile  and  Depressive 
Affect  measures,  and  the  Story  Completion  Total 
Negative  Affect  measure. 

Of  the  eighteen  correlations  examined,  three  were  significant  in 
the  predicted  direction,  all  at  age  fourteen.    They  were:     (a)  Total 
Hostile  Affect  with  Occupational  Expectation;  and  (b)  Total  Depressive 
with  both  Occupational  Expectatiot  and  Educational  Aspiration.  The 
correlations  ranged  between  .14  aid  .19  with  the  highest  being  that 
between  Total  Depressive  and  Occupational  Expectation.     In  Stage  I, 
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there  was  no  support  whatsoev»^r  for  the  hypothesis.    Based  upon  tLad- 
ings  from  both  studies  combined,  the  hypothesis  should  probably  be 
rejected  at  both  age  levels. 

Hypothesis  92:    There  will  be  a  positive  relationship  among 
the  Parent/Child  Interaction  items  of  the 
Sentence  Completion  instrument. 

Of  the  four  legitimate  correlations,  only  two  were  significant. 
These  were  between  Mother  Interaction  and  Father  Interaction  at  both 
age  levels  (.53,   .32).    The  other  correlations  of  scales  containing 
overlapping  items.     In  Stage  I,  none  of  the     *u        >-elations  were 
significant . 

Thus,  there  was  no  support  for  the  hypothesis  of  a  relationship 
between  Self-Concept  and  Parent/Child  Interaction,  and  the  significant 

Stage  III  findings  between  Mother  Interaction  and  Father  Interaction 
must  be  accepted  with  caution,  due  to  the  lack  of  Stage  I  findings. 

Hypothesis  93:     There  will  be  a  positive  relationship  between 
the  Parent/Child  Interaction  items  of  the 
Sentence  Completion  and  the  Authority  Atti- 
tude, Coping  Style,  Coping  Effectiveness,  and 
Positive  Affect  measures  of  the  Sentence  Com- 
pletion instrument . 

Of  the  forty-eight  correlations  examined,  twenty-three  were  signifi- 
cant, all  in  the  predicted  direction.    Of  these,  ten  were  at  age  ten 
and  thirteen  were  at  age  fourteen.    Of  these,  fourteen  (or  seven  pairs) 
were  significant  in  both  age  groups.     These  were:     (a)  Self-Concept 
with  Authority  Attitude,  Engagement,  Aid/Advice,  and  Coping  Effective- 
ness; (b)  Mother  Interaction  with  Authority  Aid/Advice  and  Coping 
Effectiveness;  and  (c)  Father  Interaction  with  Authority  Aid/Advice. 
Significant  at  age  ten  only  were  the  following  relationships:  (a) 
Mother  Interaction  with  Authority  Attitude  and  Engagement;  and  (b) 
Father  Interaction  with  Autiority  Engagement.     Significant  at  age 
fourteen  only  were  the  following  relationships:     (a)  Self-Concept  with 
Authority  Stance;  (b)  Parent/Child  Interaction  with  Authority  Coping 
Effectiveness;  (c)  Mother  Interaction  with  Authority  Stance;  and  (d) 
Father  Interaction  with  Authority  Attitude,  Stance,  and  Coping  Effec- 
tiveness. 

The  correlations  ranged  between  .13  and  .27.    The  highest  (.27)  were 
between:     (a)  Self-Concept  and  Coping  Effectiveness,  and  (b)  Father 
Interaction  and  Authority  Attitude,  both  at  age  fourteen.  Self-Concept 
was  the  most  frequently  correlated  with  the  Authority  items.  Aid/ 
Advice  and  Coping  Effectiveness  were  the  most  frequently  correlated 
with  the  Parent/Child  Interaction  items. 

In  Stage  I  there  was  virtually  no  relationship  between  the  Parent/ 
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Child  Interaction  items  and  the  Authority  iteus. 

Thus  one  must  take  into  consideration  this  lack  of  S*:age  I  findings 
before  accepting  the  Stage  III  hypothesis  whicli  had  ratiier  goo^i  sup- 
port.   All  items  involved  were  virtually  unchanged  in  the  two  studies 
so  it  is  diffic'ilt  to  interpret  this  complete  difference  in  results 
between  Stages  I  and  III. 

Hypothesis  94:     There  will  be  a  negative  relationship  between 
the  Parent/Child  Interaction  items  of  the  Sen- 
tence Completion  and  both  the  Authority  Hostile 
and  Depressive  Affect  measures. 

Of  the  sixteen  correlations  involved,  six  were  significant  in  the 
predicted  direction,  all  being  relationships  with  Hostile  Affect.  Two 
of  the  correlations  were  significant  at  age  ten  and  four  at  age  four- 
teen.    There  were  four  correlations  (two  pairs)  significant  at  both 
age  levels.    These  were  between  Authority  Hostile  Affect  and  both  Self- 
Concept  and  Mother  Interaction.     Significant  at  age  fourteen  only  were 
the  relationships  between  Hostile  Affect  and  both  Parent/Child  Inter- 
action and  Interaction  with  Father. 

The  correlations  ranged  between  -.14  and  -.20.    The  highest  (-.20) 
was  between  Hostile  Affect  and  Interaction  with  Father  at  age  fourteen. 
In  Stage  1,  only  one  out  of  eight  correlations  with  Negative  Affect 
was  significant. 

Overall,   the  hypothesis  cannot  be  accepted.     However,  there  was 
good  support  in  Stage  III  at  age  fourteen  for  the  relationship  between 
Authority  Hostile  Affect  and  the  Parent/Child  Interaction  items  as  all 
correlations  were  significant. 

Hypothesis  95:    There  will  be  a  positive  relationship  between 
the  Parent/Child  Interaction  items  of  the  Sen- 
tence Completion  and  the  Total  Attitude,  Coping 
Style,  Coping  Effectiveness,  and  Positive 
Affect  measures  ot  the  Sentence  Completion 
instrument . 

Of  the  forty-eight  correlations  examined,  twelve  were  significant, 
all  in  the  predicted  direction*    Of  these,  three  were  at  age  ten  and 
nine  at  age  fourteen*     There  were  four  correlations  (two  pairs)  sig- 
nificant at  both  age  levels.    These  were:     (a)  Total  Attitude  with 
Mother  Interaction,  and  (b)  Self-Concept  with  Total  Coping  Effective- 
ness.   Significant  at  age  ten  only  was  the  relationship  between  Father 
Interaction  and  Total  Positive  Affect.     The  following  were  significant 
at  age  fourteen  only:     (a)  Self-Concept  with  Total  Attitude  and  Stance; 

(b)  Mother  Interaction  with  Total  Stance  and  Coping  Effectiveness;  and 

(c)  Father  Interaction  with  Total  Attitude,  Stance  and  Coping  Effec- 
tiveness . 
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The  correlations  ranged  between  .14  and  .29.    The  highest  (.29)  was 
between  Tota 1  Attitude  and  Father  Interaction  at  age  fourteen.  In 
Stage  I,  only  six  out  of  forty  correlations  were  significant,  four  at 
age  ten  and  two  at  age  fourteen.    These  rather  poor  Stage  I  findings 
somewhat  offset  the  fair  Stage  III  findings  at  age  fourteen.  Thus, 
considering  both  studies  together,  there  was  rather  poor  support  for 
the  hypothesis  at  both  age  levels.    Of  course,  some  items  were  changed 
between  Stages  I  and  III  which  might  have  resulted  in  the  somewhat 
better  Stage  III  results,  but  that  is  sheer  speculation. 

Hypothesis  96:    There  will  be  a  negative  relationship  between 
the  Parent/Child  Interaction  items  of  the  Sen- 
tence Completion  and  both  the  Total  Hostile  and 
Total  Depressive  Affect  measures  of  the  Sentence 
Completion. 

Of  the  sixteen  correlations  examined,  seven  were  significant,  all 
m  the  predicted  direction.    Of  these,  two  were  at  age  ten  and  five  at 
age  fourteen.    There  were  four  correlations  (two  pairs)  which  were 
significant  at  both  age  levels.    These  were  between  Total  Hostile 
Affect  and  both  Self-Concept  and  Interaction  with  Mother.  Significant 
at  age  fourteen  only  were  the  following  relationships:     (a)  Total  Hos- 
tile Affect  with  Father  Interaction;  and  (b)  Total  Depressive  Affect 
with  Self-Concept  and  Mothe^  Interaction. 

The  correlations  ranged  between  -.14  and  -.19.    The  highest  (-.19) 
was  between  Hostile  Affect  and  Mother  Interaction  at  age  ten.     In  Stage 
I  there  were  no  significant  correlations  in  the  predicted  direction 
with  Total  Negative  Affect.    This  finding  rather  weakened  the  fairly 
good  Stage  III  support  at  age  fourteen  for  the  hypothesis.    The  hypo- 
thesis should  be  rejected  at  age  ten  and  accepted  only  very  cautiously 
at  age  fourteen. 

Hypothesis  97:    There  will  be  a  positive  relationship  between 
the  Parent/Child  Interaction  scores  of  the 
Sentence  Completion  and  Coping  Style,  Coping 
Effectiveness,  and  Positive  Affect  Scale  scores 
from  Story  Sive  concerning  Authority  relations. 

Of  the  ninety-six  correlations  examined,  only  five  were  significant 
in  the  predicted  direction,  all  at  age  fourteen.     These  were:  (a) 
Self-Concept  with  Outcome;  (b)  Parent/Child  Interaction  with  Evaluation 
of  Outcome;  and  (c)  Father  Interaction  with  Outcome,  Evaluaticn  of  Out- 
come, and  Coping  Effectiveness.    These  correlations  ranged  between  .14 
and  .20  with  the  highest  being  between  Father  Interaction  and  both 
Outcome  and  Evaluation  of  Outcome. 

It  is  of  great  interest  to  note  that  at  age  ten  there  were  twenty- 
two  correlations  which  were  significant  in  the  direction  opposite  from 
that  predicted,  but  no  negative  relationships  at  age  fourteen. 
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Likewise,  there  were  no  positive  correlations  at  age  ten.     There  is 
some  factor  involved  here  that  is  not  readily  explicable.    Of  course 
the  Parenc/Child  Interaction  item  concerns  parental  authority,  while 
Story  Five  concerns  school  authority  and  a  task  achievement  situation. 
Could  it  possibly  be  that  young  children  who  kc t  along  well  with  their 
parents  cannot  handle  this  school  authority  problem  well?    This  rela- 
tionship merits  further  study.    At  this  uime,  however,  the  hypothesis 
must  be  rejected  as  stated. 

Hypothesis  98:     There  will  be  a  negative  relationship  between 
the  Parent/Child  Interaction  scores  of  the 
Sentence  Completion  and  the  Negative  Affect 
measure  from  Story  Five  concerning  Authority 
relations . 

Of  the  eight  correlations  examined,  none  were  significant,  thus  the 
hypothesis  must  be  totally  rejected. 

Hypothesis  [9a:     There  will  be  a  positive  relationship  between 
the  Parent/Child  Interaction  scores  of  the 
Sentence  Completion  and  Coping  Style,  Coping 
Effectiveness,  and  Positive  Affect  scale  jcores 
from  Story  Four,  since  (though  classificj  as 
an  Anxiety  story)  it  concerns  parental  relations. 

Of  the  ninety-six  correlations  examined,  only  eight  were  significant 
in  the  predicted  direction.    Of  these,  five  were  at  age  ten  and  three 
at  age  fourteen.    The  following  were  significant  at  age  ten:     (a)  Self- 
Concept  with  Anxiety  Stance;  (b)  Mother  Interaction  with  Anxiety  Stance, 
Eng^agement,  and  Implementation;  and  (c)  Father  Interaction  with  Anxiety 
Stance.     Significant  at  age  fourteen  were  the  following  relationships: 
(a)  Parent/Child  Interaction  with  Anxiety  Evaluation  of  Outcome  and 
Positive  Affect  Hero;  and  (b)  Father  Interaction  with  Evaluation  of 
Outcome . 

The  correlations  ranged  between  .14  and  .19.     The  highest  (.19)  was 
between  Mothor  Interaction  and  Anxiety  Stance  at  age  ten. 

As  a  whole,  the  hypothesis  must  be  rejected  though  there  was  some- 
what more  support  at  age  ten  than  at  age  fourteen.    All  correlations 
were  quite  small. 

Hypothesis  99b:    There  will  be  a  positive  relationship  between 
the  Parent/child  Intersection  scores  of  the 
Sentence  Completion  and  Coping  Style,  Coping 
Effectiveness,  and  Positive  Affect  scale  scores 
from  Story  Six,  since  (though  classified  as  an 
an  Anxiety  story)  it  concerns  parental  relations. 
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Of  the  ninety-six  correlations  examined,  only  two  were  significant 
in  the  predicted  direction,  both  at  age  ten.    They  were  between 
Response  Length  and  both  Self-Concept  (.15)  and  Father  Interaction 
(.15). 

On  the  basis  of  this  information,  the  hypothesis  must  be  rejected. 

Hypothesis  ICQ:    laere  will  be  a  negative  relationship  between 
the  Parent/Child  Interaction  scores  of  the 
Sentence  Completion  and  the  Negative  Affect 
measures  from  both  Stories  Four  and  Six. 

Of  the  sixteen  correlations  examined,  none  of  them  were  significant 
in  the  predicted  direction.    Thus  the  hypothesis  must  be  completely 
rejected. 

Hypothesis  101:    There  will  be  a  positive  -elationship  between 
the  Parent/Child  Internction  items  of  the  Sen- 
tence Completion  and  the  Total  scores  for 
Coping  Ityi-e,  Coping  Effectiveness,  and  Posi- 
tive Affect  from  the  Story  Completion. 

Of  the  ninety-si::  correlations  examined,  only  four  were  significant 
in  the  predicted  direction  (though  there  were  six  significant  in  the 
direction  opposite  from  that  predicted).    Of  the  four  significant  cor- 
relations, one  was  at  age  ten  and  the  other  three  at  age  fourteen. 
Significant  at  age  ten  was  the  relationship  between  Self-Concept  and 
Response  Length  (.i.7).    Significant  at  age  fourteen  were  the  following 
relationships:     (a)  Parent/Child  Interaction  with  Evaluation  of  Outcome 
(.16);  and  (b)  Father  Interaction  with  Outcome  (.17)  and  Evaluation  of 
Outcome  (.18) . 

In  Stage  I  there  were  only  seven  significant  correlations  (out  of  a 
total  of  sixty-four).     Six  of  these  were  at  age  ten  and  one  at  age 
fourteen. 

Considering  the  findings  of  both  studies  together,  this  hypothesis 
must  be  rejected  at  both  age  levels. 

Hypothesis  102:    There  will  be  a  negative  relationship  between 
the  Parent/Child  Interaction  items  of  the 
Sentence  Completion  and  the  Total  score  for 
Negative  Affect  from  the  Story  Completion. 

Of  the  eight  correlations  examined,  only  one  was  significant  and 
that  was  at  age  ten.    It  was  between  Negative  Affect  and  Mother  Inter- 
action ( . 17)  . 

The  hypothesis  was  rejected  at  both  age  levels. 
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Hypothesis  103:     There  will  be  a  positive  relationship  between 
the  Parent/child  Interaction  items  of  the 
Sentence  ComplL-tion  and  the  food  Coping  score 
for  the  Authority  area  as  well  as  the  Total 
Good  Coping  score. 

Of  the  sixteen  correlations  examined,  only  two  were  significant, 
both  at  age  fourteen.     These  were  between  SAI  Authority  and  both 
Parent/Child  Interaction  (.15)  and  Mother  Interaction  (.21).  There 
was  no  similar  hypothesis  In  Stage  I.    Therefore  the  hypothesis  must 
be  completely  rejected  at  age  ten,  and  the  support  at  age  fourteen  Is 
very  questionable. 

Hypothesis  104:    There  will  be  a  positive  relationship  between 
the  Father/Child  Interaction  Item  from  the 
Sentence  Completion  and  the  Occupational 
Value:  "Follow  Father.'* 

Neither  correlation  was  slgrlf leant.     In  Stage  I,  also,  the  correla- 
tions were  not  significant.    Therefore  the  hypothesis  was  rejected. 

Hypothesis  105;     There  will  be  a  positive  relationship  between 
the  Parent/Chlid  Interaction  It^ms  of  the 
Sentence  Completion  and  the  Intrinsic  Occupa- 
tional Values. 

Of  the  seventy-two  correlations  examined,  none  were  significant  In 
the  predicted  direction.     In  Stage  I,  only  three  of  the  seventy-two 
correlations  were  significant^  two  at  age  ten  and  one  at  age  fourteen. 
Thus,  the  hypothesis  must  be  completely  rejected. 

Hypothesis  106:     There  will  be  a  negative  relationship  between 
the  Parent/Child  Interaction  Items  of  the 
Sentence  Compl€»:lon  and  the  Extrinsic  Occupa- 
tional Values. 

Of  the  sixty-four  correlations  examined,  only  two  were  significant 
in  the  predicted  direction,  both  at  age  ten.    These  were:     (a)  Success 
with  Parent/Child  Interaction;  and  (b)  Father  Interaction  with  Surroun- 
dings.    In  Stage  I  there  were  only  three  significant  correlations  out 
of  sixty-four,  one  at  age  ten  and  two  at  age  fourteen.    Therefore  the 
hypothesis  should  be  rejected  for  both  age  groups. 

Hypothesis  107:     There  will  be  a  negative  relationship  between 
the  Father/Child  Interaction  item  from  the 
Sentence  Completion  and  the  discrepancy  score 
between  the  Father's  Occupation  and  the  Child's 
Asplrat Ion. 
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Neither  correlation  was  significant.  In  Stage  I  neitner  correlation 
was  significant.     Thus,  the  hypothesis  must  be  rejected. 

Hypothesis  108:    There  will  be  a  positive  correlation  between 
the  Parent/Child  Interaction  items  from  the 
Sentence  Completion  and  all  Views  of  Life 
subscales  plus  the  Total  Score. 

Of  the  eighty  correlations  examined,  only  two  were  significant, 
both  involving  Positive  versus  Negative  Self-Concept.    This  instrument 
w^s  not  administered  in  Stage  I.    Thus  the  hypothesis  must  be  totally 
rejected. 

PREDICTOR-CRITERION  RELATIONSHIPS 

Hypothesis  66:    There  will  be  positive  relationships  between 
the  Intrinsic  Occupational  Values  and  the 
Criterion  measures. 

Achievement  Measures 

Of  the  forty-eight  correlations  examined,  eight  were  significant  in 
the  predicted  direction.    Of  these,  six  were  at  age  ten  and  two  at  age 
fourteen.    There  were  two  correlations  (one  pair)  significant  at  both 
age  levels.    These  were  between  Creativity  and  Reading  Achievement, 
Significant  at  age  ten  only  were  the  following  relationships:  (a) 
Altruism  wLth  all  Achievement  measures;  (b)  Independence  with  Reading 
Achievement;  and  (c)  Intellectual  Stimulation  with  Mathematics  Achieve- 
ment.    Significant  at  age  fourteen  only  was  the  relationship  between 
Creativity  and  GPA. 

The  correlations  ranged  between  .14  and  ,20.    The  highest  (.20) 
were  between  (a)  Altruism  and  GPA,  and  (b)  Creativity  and  both  Reading 
Achievement  and  GPA  at  age  fourteen.     None  of  the  Achievement  measures 
were  significantly  correlated  with  the  Total  Intrinsic  score. 

In  Stage  I,  eighteen  of  the  correlations  were  significant,  nine  at 
age  ten  and  nine  at  age  fourteen.    Thus  Stage  I  findings  were  much 
more  impressive  than  Stage  III  findings  though  both  instruments 
involved  were  identical  in  the  two  studies.    Taken  together,  one  may 
say  that  weak  support  was  given  to  the  hypothesis  at  age  ten  but  the 
hypothesis  should  probably  be  rejected  at  age  fourteen  (based  on  Stage 
III  findings) . 

Behavioral  Rating  Scale 

Of  the  one  hundred  forty-four  correlations  examined,  eleven  were 
significant  in  the  predicted  direction.    Of  these,  two  were  at  age  ten 
and  nine  at  age  fourteen.    There  were  two  correlations  (one  pair)  sig- 
nificant at  both  age  levels.    These  were  between  Intellectual  Stimula- 
tion and  BRS  Implementation.    Significant  at  age  ten  only  was  the 
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relationship  between  Self-Satisfact Lon  and  BRS  Authority.  Significant 
at  age  fourteen  only  were  the  following  relationships:     (a)  Intellec- 
tual Stimulation  with  BRS  Task  Achievement  and  Initiation;  and  (b) 
Creativity  with  BRS  Task  Achievement,  Authority,  Interpersonal  Rela- 
tions, Implementation,  Initiation,  and  Aggression. 

The  correlations  ranged  between  .14  and  .25.     The  highest  (.25) 
were  between  Creativity  and  both  BRS  Implementation  end  Initiation  at 
age  fourteen.    None  of  the  BRS  items  were  significantly  correlated 
with  the  Total  Intrinsic  score. 

Before  making  any  decisions  regarding  this  hypothesis,   it  should  be 
mentioned  that  eighteen  correlations  were  significant  in  the  direction 
opposite  from  that  predicted.    All  but  two  ot  these  negative  correla- 
tions involved  the  variables  Management  (at  age  ten)  and  Self-Satisfac- 
tion (at  age  fourteen).     Obviously  these  two  Intrinsic  values  were 
consistently  not  related  to  the  BRS  items  in  their  respective  age 
groups , 

In  Stage  I  findings,  using  only  the  BRS  Summary  score,  out  of  six- 
teen correlations,  eight  were  significant  in  the  predicted  direction. 
Again,  the  correlation  with  Management  at  both  age  levels  was  negative; 
while  the  correlation  with  Independence  was  negative  at  age  ten. 

Overall  the  hypothesis  should  be  rejected.    The  only  consistent 
correlation  in  the  predicted  direction  (in  both  Stages  I  and  III)  was 
between  Creativity  and  the  BRS  at  age  fourteen. 

Hypothesis  67:    There  will  be  negative  relationships  between 
the  Extrinsic  Occupational  Values  and  the 
Criterion  measures. 

Achievement  Measures 

Of  the  forty-two  correlations  examined,  four  were  significant,  three 
at  age  ten  and  one  at  age  fourteen.     Significant  at  age  ten  were  the 
relationships  between  Economic  Returns  and  all  Achievement  measures. 
Significant  at  age  fourteen  was  the  relationship  between  Success  and 
Reading  Achievement. 

The  correlations  ranged  between  -.16  and  -.26.    The  highest  (-.26) 
was  between  Economic  Returns  and  Mathematics  Achievement  at  age  ten. 
None  of  the  Achievement  measures  were  correlated  with  the  Total  Extrin- 
sic score. 

In  Stage  I,  there  were  eleven  significant  correlations  out  of  forty- 
two,  five  at  age  ten  and  six  at  age  fourteen.    The  only  Extrinsic 
value  that  appeared  to  produce  consistent  results  was  Economic  Returns, 
though  there  was  fairly  good  consistency  for  Security  also  in  Stage  I. 
Except  for  the  two  values,  the  hypothesis  should  be  rejected. 
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Behavioral  Rating  Scale 


Of  the  one  hundred  twenty-six  correlations  examined,  ten  were  sig- 
nificant.    Of  these,  eight  were  at  age  ten  and  two  at  age  fourteen. 
There  were  two  correlations  (one  pair)  significant  at  both  age  levels. 
These  were  between  Economic  Returns  and  BRS  Task  Achievement.  Signifi 
cant  at  age  ten  only  were  the  following  relationships:     (a)  Security 
with  BRS  Implementation;  and  (b)  Economic  Returns  with  BRS  Authority, 
Interpersonal  Relations,  Implementation,  Initiation,  Solver,  and 
Aggression,    Significant  at  age  fourteen  only  was  the  relationship 
between  Security  and  BRS  Self-Assertion. 

The  correlations  ranged  between  -,14  and  -.22.    The  highest  (-.22) 
was  between  Economic  Returns  and  BRS  Initiation  at  age  ten.    None  of 
the  BRS  items  were  significantly  correlated  with  the  '  ota'.  Extrinsic 
score . 

In  Stage  I,  of  the  fourteen  correlations  with  the  BJcS  Stamary  score 
five  were  significant,  all  in  the  predicted  direction.  One  was  at  age 
ten  and  four  at  age  fourteen.  Only  for  Economic  Returns  were  the  cor- 
relations significant  at  both  age  levels. 

In  summary,  the  total  hypothesis  must  be  rejected.  However,  there 
is  good  evidence  that  the  hypothesis  was  upheld  for  the  value  of  Eco- 
nomic Returns,  especially  at  age  ten. 

Hypothesis  68;    There  will  be  negative  relationships  between 
the  status  level  measures  of  Occupational 
Aspiration,  Occupational  Expectation,  and 
Educational  Aspiration  and  the  Criterion 
measures , 

A  c  h  i  e  ve  me  n  t  Me  a  s  u  r  e  s 

Of  the  eighteen  correlations  examined,  fifteen  were  significant, 
all  in  the  predicted  direction.     Of  these,  six  were  at  age  ten  and 
nine  at  age  fourteen.    The  only  correlations  not  significant  were: 
(a)  Occupational  Aspiration  with  Mathematics  and  Reading  Achievement; 
and  (b)  Occupational  Expectation  with  Mathematics  Achievement,  all  at 
age  ten. 

The  correlations  ranged  between  -.15  and  -.66.    The  highest  (-,66) 
was  between  Educational  Aspiration  and  GPA  at  age  fourteen,  followed 
by  that  between  Occupational  Expectation  and  GPA  (-.61)  also  at  age 
fourteen . 

In  Stage  I,  all  correlations  were  significant  at  both  age  levels. 

In  conclusion,  there  was  perfect  support  for  the  hypothesis  at  age 
fourteen  and  very  good  support  at  age  ten.    The  higher  correlations 
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were  almost  always  at  age  fourteen. 

Behavioral  Rating  Scale 

Of  the  fifty-four  correlations  examined,  twenty-nine  were  signifi- 
cant, all  in  the  predicted  direction.     Of  these,  eight  were  at  age  ten 
and  twenty-one  at  age  fourteen. 

There  were  fourteen  correlations  (seven  pairs)  significant  at  both 
age  levels.     These  were  Educational  Aspiration  with  all  BRS  items 
except  BRS  Self-Assertion  a  id  Anxiety.     Significant  at  age  ten  only  was 
the  relationship  between  Occupational  Expectation  and  BRS  Self-Asser- 
tion.     Significant  at  age  fourteen  only  were  all  correlations  of  Occu- 
pational Aspiration  and  Expectation  with  all  BRS  items  except  Self- 
Assertion  and  Anxiety. 

The  correlations  ranged  between  -.15  and  -.44.    The  highest  (-  JiU) 
was  between  Educational  Aspiration  and  BRS  Solver,  followed  by  that 
between  Occupational  Expectation  and  BRS  Initiation  (-.43),  both  at 
age  fourteen . 

In  Ctage  I,  all  correlations  with  the  BRS  Summary  score  were  sig- 
nificant in  the  predicted  direction. 

In  conclusion,  with  the  exception  of  Self-Assertion  and  Anxiety,  the 
hypothesis  was  completely  verified  at  age  fourteen,  but  was  verified 
only  for  Educational  Aspiration  at  age  ten. 

Hypothesis  69:     There  will  be  negative  relationships  between 
the  Occupational  Interest  Discrepancy  score 
and  the  Criterion  measures. 

Achievement  Measures 

Of  the  twelve  correlations  examined,  only  one  was  significant  in 
the  predicted  direction,  that  between  Mathematics  Achievement  and  the 
Father's  Job/Child's  Aspiration  Discrepancy  score  at  age  ten  (-.20). 
In  Stage  I,  only  two  of  the  twelve  correlations  were  significant,  both 
at  age  fourteen.    Thus  the  hypothesis  should  be  rejected  at  both  age 
levels . 

Behavioral  Rating  Scale 

Of  the  thirty-six  correlations  examined,  five  were  significant  in 
the  predicted  direction,  all  at  age  ten.    They  were  between  the  Father's 
Job/Child's  Aspiration  Discrepancy  score  and  BRS  Task  Achievement, 
Authority,  Interpersonal  Relations,  Initiation,  and  Aggression.  The 
correlations  ranged  between  -.14  and  -.18.    The  highest  (-.18)  was 
between  the  abovementioned  discrepancy  score  and  BRS  Authority. 
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In  Stage  I,  only  one  correlation  with  the  BRS  Sununary  score  was 
significant  and  that  was,  again,  for  the  Father *s  Job/Subject's  Aspira- 
tion Discrepancy  at  age  ten*    Thus,  it  may  be  concluded  that  the  hypo- 
thesis must  be  rejected  except  for  the  relationship  between  Father's 
Job/Subject's  Aspiration  and  the  BRS  at  age  ten. 

Hypothesis  70:    There  will  be  a  positive  relationship  between 
the  SAI  Good  Coping  measures  and  the  Criterion 
measures  * 

Achievement  Measures 

Of  the  thirty-six  correlations  examined,  fifteen  were  significant, 
all  at  age  ten.     In  fact,  all  ten-year-old  correlations  with  the 
Achievement  measures  were  significant  except  for  that  of  SAI  Aggress  ion* 

The  correlations  ranged  between  .13  and  .30.    The  highest  (.30)  was 
between  SAI  Task  Achievement  and  Reading  Achievement*    Comparisons  with 
Stage  I  data  could  not  be  made  due  to  the  difference  in  the  SAI  instru- 
ment • 

In  summary,  the  hypothesis  was  verified  (with  the  exception  of  SAI 
Aggression)  at  age  ten,  but  must  be  totally  rejected  at  age  fourteen^ 

Behavioral  Rating  Scale 

Of  the  one  hundred  and  eight  correlations  examined,  twenty-three 
were  significant*    Of  these,  twenty-two  were  at  age  ten  and  one  at  age 
fourteen.     Significant  at  age  fourteen  was  the  relationship  between 
SAI  Anxiety  and  BRS  Implementation.    The  following  were  significant  at 
age  ten:     (a)  SAI  Task  Achievement  with  BRS  Task  Achievement ,  Authority, 
Interpersonal  Relations,  Implementation,  Initiation  and  Aggression; 
(b)  SAI  Authority  with  BRS  Implementation  and  Aggression;  (c)  SAI 
Interpersonal  Relations  with  all  BRS  items  except  Self-Assertion;  and 
(d)  the  SAI  Total  score  with  all  BRS  items  except  Self-Assertion* 

The  correlations  ranged  between  *  14  and  .25*    The  highest  (.25)  was 
between  SAI  Interpersonal  Relations  and  BRS  Implementation  (at  age 
ten)  . 

Based  upon  these  findings,  the  hypothesis  must  be  totally  rejected 
at  age  fourteen  and  should  be  rejected  at  both  age  levels  for  SAI 
Authority,  Aggression  and  Anxiety.    The  hypothesis  was  accepted  at  age 
ten  only  for  SAI  Task  Achievement,  Interpersonal  Relations,  and  for 
the  Total  Score  (with  the  exception  of  BRS  Self-Assertion  in  each 
case) * 

Hypothesis  71:     There  will  be  a  positive  relationship  between 
the  Views  of  Life  Active  Response  measures  and 
the  Criterion  measures* 
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Achievempnt  Measures 


Of  the  sixty  correla^-ions  examined,  eleven  were  significant,  all  Ln 
the  predicted  direction.     These  were:     (a)  Immediate  versus  Delayed 
Action  with  Mathematics  and  Reading  Achievement;   (b)  Independeace/ 
Interd.^pendence  with  all  three  Achievement  measures;  (c)  Earned  versus 
Bestowed  Status  with  Reading  Achievement  and  GPA;  (d)  Positive  versus 
Negative  Self-Concept  with  Mathematics  Achievement;  and  (e)  Total  Score 
with  all  three  Achievement  measures. 

The  correlations  ranged  between  .14  and  .27.     The  highest  (.27) 
were:     (a)  Independence/Interdependence  with  GPA;  and  (b)  Total  Score 
with  Reading  Achievement, 

In  summary,  there  was  pcor  support  for  the  hypothesis  and  it  should 
be  rejected. 

Behavioral  Rating  Scale 

Of  the  one  tiundred  eighty  correlations  examined,  twenty-four  were 
significant  in  the  predicted  direction.     These  were:     (a)  Locus  of 
Control  with  BRS  Task  Achievement,   Implementation,  Initiation,  Solver, 
and  Anxiety;  (b)  Immediate  versus  Delayed  Action  with  Initiation;  (c) 
Independence  versus  Interdependence  with  BRS  Authority,  Interpersonal 
Relations,   Implementation,  Solver,  and  Aggression;  (d)  Earned  versus 
Bestowed  Status  with  Authority,  Initiation  and  Solver;   (e)  Self-Solver/ 
Other  Solver  with  BRS  Authority,  Interpersonal  Relations,  and  Initia- 
tion;  (f)  Emotional  Control  versus  Emotional  Expressivity  and  Accep- 
tance wich  BRS  Initiation;  (g)  Activity/Passivity  Under  Stress  with 
BRS  Initiation;  and  (b)  Total  Score  with  BRS  Task  Achievement,  Authori- 
ty, Implementation,  Initiation,  and  Solver. 

The  correlations  ranged  between  .14  and  .28.     The  highest  (.28)  was 
between  Independence/ Interdependence  and  Solver.     The  Views  of  Life 
scales  which  were  correlated  most  frequently  with  the  RRS  items  were 
Locus  of  Control  and  Independence/Interdependence.    The  BRS  item  most 
frequently  correlated  with  the  Views  of  Life  item  was  Initiation. 

Except  for  Independence/Interdependence,  Solver,  and  the  Views  of 
Life  Total  score,  this  hypothesis  must  be  rejected. 

Hypothesis  72:    There  will  be  a  positive  relationship  betwee.. 

the  Criterion  measures  and  the  Sentence  Com- 
pletion Coping  Style  variables  in  the  different 
areas  of  behavior:  Stance. 

Achievement  Measures 

Of  the  thirty  correlations  examined,  six  were  significant,  three  at 
age  ten  and  three  at  age  fourteen.    All  six  of  these  correlations 
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(three  pairs)  were  significant  at  both  age  levels.    They  were  between 
Authority  Stance  and  all  three  Achievement  measures.    The  correlations 
ranged  between  .17  and  .28.    The  highest  was  between  Authority,  Stance 
and  GPA  at  age  ten.    Three  of  the  six  correlations  with  the  Stance 
Total  score  were  significant,  two  at  age  ten  and  one  at  age  fourteen. 
At  age  ten  it  was  between  Total  Score  and  both  Reading  Achievement  and 
GPA.    At  age  fourteen  it  was  with  Mathematics  Achievement. 

In  Stage  I  there  were  only  three  significant  correlations  in  the 
predicted  direction,  two  for  Anxiety  Stance  (with  Reading  Achievement 
at  both  age  groups)  and  one  for  Task  Achievement  (with  GPA)  at  age  ten. 
Two  correlations  with  Authority  Stance  were  negative. 

In  summary,  the  Stage  I  negative  correlations  involving  Authori  ty 
with  the  Achievement  measures  casts  some  doubt  on  the  Stage  III  find- 
ings concerning  Authority.    Therefore,  the  hypothesis  should  be  rejec- 
ted as  a  whole  for  both  age  groups. 

Behavioral  Rating  Scale 

Of  the  ninety  correlations  examined,  only  two  were  significant,  both 
at  age  fourteen.    They  were  between  Authority  Stance  and  both  Mathema- 
tics and  Reading  Achievement  (.15,  .14). 

In  Stage  I  only  one  of  the  ten  correlations  with  the  BRS  Summary 
score  was  significant.    Therefore  the  hypothesis  was  rejected  at  both 
age  levels. 

Hypothesis  73;    There  will  be  a  positive  relationship  between 

the  Criterion  measures  and  the  Sentence  Comple- 
tion Coping  Style  variables  in  the  different 
areas  of  behavior:  Engagement. 

Achievement  Measures 

Of  the  thirty  correlations  examined,  five  were  significant,  all  at 
age  ten.  These  were:  (a)  Authority,  Engagement  with  all  three 
Achievement  measures;  and  (b)  Interpersonal  Relations  Engagement  with 
Reading  Achievement  and  GPA.  The  correlations  ranged  between  .15  and 
.19.  The  highest  was  between  Authority  Engagement  and  GPA.  Only  one 
of  the  six  correlations  with  the  Engagement  Total  score  was  significant 
and  that  was  at  age  fourteen. 

In  Stage  I  only  one  correlation  for  Engagement  was  significant. 
Thus,  the  hypothesis  was  rejected  for  both  age  groups. 

Behavioral  Rating  Scale 

Of  tht?  ninety  correlations  examined,  six  were  significant,  all  at 
age  ten*    They  were  between  Interpersonal  Relations  Engagement  and  BRS 
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Task  Achievement,  Authority,  Interpersonal  Relations,  Implementation, 
Initiation,  and  Solver.    The  correlations  were  ?11  low,  ranging  between 
.14  and  .17.     In  Stage  I,  the  only  significant  correlation  with  the 
BRS  Sunmiary  score  was  for  Interpersonal  Relations,  but  at  age  fourteen. 
In  summary,  the  hypothesis  should  be  rejected  for  all  areas  except  for 
Interpersonal  Relations  where  there  is  some  evioence  in  both  studies 
of  a  relationship  existing  between  it  and  the  BRS  instrument. 

Hypothesis  74:     There  will  be  a  positive  relationship  between 
the  Criterion  measures  and  the  Sentence  Com- 
pletion Coping  Style  variables  in  the  diffarent 
areas  of  behavior:  Aid/Advice. 

Achievement  Measures 

Of  the  thirty  correlations  examined,  eight  were  significant,  six  at 
age  ten  and  two  at  age  fourteen.    There  were  two  correlations  (one 
pair)  significant  at  both  age  levels.    These  were  between  Authority 
A  1/Advice  and  Mathematics  Achievement.     Significant  at  age  ten  only 
were  the  following  relationships:     (a)  Authority  Aid/Advice  with 
Reading  Achievement  and  CPA;  (b)  Anxiety  Aid/Advice  with  Reading 
Achievement;  and  (c)  Interpersonal  Relations  Aid/Advice  with  Reading 
Achievement  and  CPA.    Significant  at  age  fourteen  only  was  the  rela- 
tionship between  Mathematics  Achievement  and  Aggression  Aid/Advice. 

The  correlations  ranged  between  .14  and  .21.    The  highest  was 
between  Authority  Aid/Advice  and  GPA  at  age  ten.     Four  of  the  six  cor- 
relations with  the  Aid/Advice  Total  score  were  significant,  three  at 
age  ten  and  one  at  age  fourteen.    Aid/Advice  was  not  measured  in  Stage 
I.    Based  on  these  findings,  there  is  evidence  for  some  support  in  the 
Authority  area,  but  in  general,  the  total  hypothesis  should  be  rejected. 

Behavioial  Rating  Scale 

Of  the  ninety  correlations  examined,  six  were  significant,  all  at 
age  ten.    These  were  between  Interpersonal  Relations  Aid/Advice  and 
BRS  Task  Achievement,  Authority,  Interpersonal  Relations,  Implementa- 
tion, Initiation,  and  Solver.    The  range  of  correlations  was  quite 
small,  between  .14  and  .17.    The  Aid/Advice  Total  score  was  signifi- 
cantly correlated  with  the  BRS  measures  two  times  out  of  a  possible 
eighteen,  both  at  age  ten.    Aid/Advice  was  not  measured  in  Stage  I. 

In  summary,  the  hypothesis  should  be  rejected  with  the  exception  of 
the  relationship  between  Interpersonal  Relations  Aid/Advice  and  the 
BRS  in  the  ten-year-old  sample  only. 

Hypothesis  75:    There  will  be  a  positive  relationship  between 

the  Criterion  me^  ures  and  the  Sentence  Comple- 
tion Coping  Style    ariables  in  the  different 
areas  of  behavior:    Coping  Effectiveness. 
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Achievement  Measures 


Of  the  thirty  correlations  examined,  thirteen  were  significant, 
seven  at  age  ten  and  six  at  age  fourteen.    There  were  four  correla- 
tions  (two  pairs)  which  were  significant  at  both  age  levels.  These 
were  between  Authority  Coping  and  both  Mathematics  Achievement  and  GPA. 
Significant  at  age  ten  only  were  the  following  relationships:  (a) 
Aggression  Coping  with  GPA;  (b)  Authority  Coping  with  Reading  Achieve- 
ment; (c)  Anxiety  Coping  with  Reading  Achievement;  and  (d)  Interperson- 
al Relations  Coping  with  both  Reading  Achievement  and  GPA.  Significant 
at  age  fourteen  only  were  the  following  relationships:     (a)  Aggression 
Coping  with  Mathematics  Achievement;  and  (b)  Task  Achievement  Coping 
with  all  three  Achievement  measures.    The  correlations  ranged  between 
.14  and  .25.    The  highest  (.25)  was  between  Task  Achievement  Coping  and 
GPA  at  age  fourteen.    Five  of  the  six  correlations  with  the  Coping 
Effectiveness  Total  score  were  significant,  three  at  age  ten  and  two 
at  age  fourteen. 

In  Stage  I  there  was  only  one  significant  correlation  for  Coping 
Effectiveness  and  that  was  at  age  ten  in  the  Aggression  area.  Thus 
any  moderate  support  of  the  hypothesis  in  Stage  III  was  made  rather 
meaningless  by  the  lack  of  Stage  I  findings  and  the  hypothesis  must  be 
rejected  - 

Behavioral  Rating  Scale 

Of  the  twenty  correlations  examined,  eleven  were  significant,  seven 
at  age  ten  and  four  at  age  fourteen.    The  following  were  significant 
at  age  ten:     (a)  Aggression  Coping  with  BRS  Authority;  and  (b)  Inter- 
personal Relations  Coping  with  BRS  Task  Achievement,  Authority,  Inter- 
personal Relations,  Implementation,  Initiation,  and  Solver.  Signifi- 
cant at  age  fourteen  only  were  the  following  relationships:  (a) 
Authority  Coping  with  BRS  Authority;  and  (b)  Task  Achievement  Coping 
with  BRS  Task  Achievement ,  Authority,  and  Implementation.    The  correla- 
tions had  a  very  small  range,  between  .14  and  .20  with  the  highest 
being  between  Interpersonal  Relations  Coping  and  BRS  Implementation 
and  Initiation. 

Of  the  eighteen  correlations  with  the  Total  Coping  Effectiveness 
score,  nine  were  significant,  six  at  age  ten  and  three  at  age  fourteen. 
Significant  at  both  age  levels  was  the  relationship  between  the  Total 
Coping  score  and  BRS  Task  Achievement,  Authority,  and  Implementation. 

In  Stage  I  there  was  only  one  significant  correlation  with  the  BRS 
Summary  score  and  that  was  for  Interpersonal  Relations  Coping  at  age 
fourteen . 

In  conclusion,  the  hypothesis  must  be  rejected  except  for  the  Inter- 
personal Relations  area  especially  at  age  ten.     Stage  III  correlations 
with  the  Coping  Total  score  also  indicate  lome  sort  of  relationship 
that  requires  further  study* 


-966- 


Hypothesis  76:  There  will  be  a  positive  relationship  between 
the  Sentence  Completion  Attitude  measures  and 
the  Criterion  measures. 

Of  the  one  hundred  twenty  correlations  examined,  only  one  was  sig- 
nificant in  the  predicted  direction  and  that  was  between  Total  Actitude 
and  BRS  Initiation  at  age  ten.    There  were  thirteen  correlations  sig- 
nificant in  the  direction  opposite  from  that  predicted. 

In  Stage  I,  only  three  correlations  were  significant,  all  with  Task 
Achievement  Attitude.     Thus,  the  hypothesis  must  be  totally  rejected 
at  both  age  levels  for  both  types  of  Criterion  measures. 

Hypothesis  77:  There  will  be  a  positive  relationship  between 
the  Sentence  Completion  Positive  Affect  vari- 
ables and  the  Criterion  measures. 

Out  of  the  one  hundred  twenty  correlations  examined,  only  seven  were 
significant  in  the  predicted  direction.    Of  these,  five  were  at  age  ten 
and  two  at  age  fourteen.    There  were  two  correlations  (one  pair)  sig- 
nificant at  both  age  levels.    These  were  between  Task  Achievement  and 
BRS  Authority.     Significant  at  age  ten  only  were  the  following  rela- 
tionships:    (a)  Task  Achievement  Positive  Affect  with  BRS  Interpersonal 
Relations  and  Initiation;  and  (b)  Total  Positive  Affect  with  BRS  Inter- 
personal Relations  and  Initiation.    Significant  at  age  fourteen  was 
the  relationship  between  Task  Achievement  Positive  Affect  and  Mathe- 
matics Achievement.    The  correlations  ranged  between  .11  and  .20.  The 
highest  was  between  Task  Achievement  Positive  Affect  and  BRS  Initia- 
tion. 

In  Stage  I  there  were  eleven  sigaificant  correlations  out  of  thirty- 
two.    All  of  these  were  at  age  ten  and  dealt  with  relationships  of  the 
Criterion  measures  with  Authority  Task  Achievement,  and  Total  Positive 
Affect.    Though  Stage  I  data  indicated  fairly  good  support  for  the 
hypothesis  in  the  ten-year-old  sample,  the  sparsity  of  findings  on 
Stage  III  for  any  Criterion  variable  would  lead  to  rejection  of  the 
overall  hypothesis. 

Hypothesis  78a:    There  will  be  a  negative  relationship  between 
the  Sentence  Completion  Hostile  and  Depressive 
Affect  variables  and  the  Criterion  measures: 
Achievement  measures. 

Of  the  seventy-two  correlations  examined,  nine  were  significant, 
all  in  the  predicted  direction*    Of  these,   four  were  at  age  ten  and 
five  at  age  fourteen.    Signlfi   .nt  at  age  ten  only  were  the  following 
relationships:     (a)  Reading  Acnievement  with  Anxiety  and  Interpersonal 
Relations  Depressive  Affect;  and  (b)  GPA  with  Authority  and  Total  Hos- 
tile Affect.    Significant  at  age  fourteen  only  were  the  following  rela- 
tionships:    (a)  Mathematics  Achievement  with  Anxiety  and  Total  Depres- 
sive Affect;  and  (b)  GPA  with  Authority,  Anxiety,  and  Total  Depressive 
Affect. 


The  correlations  ranged  between  -.14  and  -.20.    The  highest  was 
between  GPA  and  Total  Depressive  Affect  at  age  fourteen. 

In  Stage  I  there  was  only  one  significant  negative  correlation  which 
was  between  Task  Achievement  Negative  Affect  and  Reading  Achievement 
at  age  ten.    Based  upon  these  combined  finding^. ,  the  hypothesis  should 
be  rejected. 

Hypothesis  78b;    There  will  be  a  negative  relationship  between 
the  Sentence  Completion  Hostile  and  Depressive 
Affect  variables  and  the  Criterion  measures: 
BRS. 

Of  the  two  hundred  sixteen  correlations  examined,  fourteen  were 
significant  in  the  predicted  direction.    Of  these,  eight  were  at  age 
ten  and  six  at  age  fourteen.     Significant  at  age  ten  only  were  the 
following  relationships:     (a)  BRS  Task  Achievement  with  Total  Hostile 
Affect;  (b)  BRS  Authority  with  Aggression,  Interpersonal  Relations  and 
Total  Hostile  Affect;  (c)  BRS  Interpersonal  Relations  with  Interperson- 
al Relations  Hostile  Affect;  (d)  BRS  Initiation  with  Interpersonal 
Relations  and  Total  Hostile  Affect;  and  (e)  BRS  Solver  with  Total  Hos- 
tile Affect.     Significant  at  age  fourteen  only  were  the  following  rela- 
tionships:    (a)  BRS  Task  Achievement  with  Total  Depressive  Affect;  (b) 
BRS  Authority  with  Total  Depressive  Affect;  (c)  BRS  Implementation  with 
Total  Depressive  Affect;  (d)  BRS  Initiation  with  Anxiety  and  Total 
Depressive  Affect;  and  (e)  BRS  Aggression  with  Total  Depressive  Affect. 
The  correlations  ranged  between  -.14  and  -.19.    The  highest  was  between 
Total  Hostile  Affect  and  BRS  Authority  at  age  ten. 

In  Stage  I  there  were  no  significant  correlations  with  the  BRS  Sum- 
mary scores.    Overall,  the  hypothesis  should  be  rejected  for  both  age 
groups. 

Hypothesis  79:     There  will  be  a  positive  relationship  between 
the  Criterion  measures  and  the  Story  Comple- 
tion Coping  Style  dimensions:  Stance. 

Of  the  one  hundred  ninety-two  correlations  examined,  only  four  were 
significant  in  the  predicted  direction,  all  at  age  ten.    The  correla- 
tions ranged  between    14  and  .23.    The  highest  was  between  Anxiety 
Stance  (Story  Six)  and  GPA.    The  Stance  dimension  was  not  measured  in 
Stage  I  Story  Completion.    Based  on  Stage  III  results,  the  hypothesis 
must  be  rejected  at  both  age  levels. 

Hypothesis  80:    There  will  be  a  positive  relationship  between 

the  Criterion  measures  and  the  Story  Completion 
Coping  Style  dimensions:  Engagement. 

Of  the  one  hundred  ninety-two  correlations  examined,  only  four  were 
significant  in  the  predicted  direction,  all  at  age  ten.    These  were: 
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(a)  Stcry  Four  Anxiety  with  GPA;  and  (b)  Story  Six  Anxiety  with  ail 
three  Achievement  measures.    The  correlations  ranged  between  .14  and 
.19.     There  were  no  significant  correlations  with  the  Engagement  Total 
score . 

In  Sta^e  I,  out  of  fifty-six  correlations,  thirteen  were  significant, 
all  in  the  predicted  direction.    Of  these,  ten  were  at  age  ten  and 
and  three  at  age  fourteen.    The  strongest  correlations  were  between 
Academic  Task  Achievement  and  all  of  the  Criterion  measures,  followed 
by  some  Interpersonal  Relations  support  at  age  ten.    Only  Anxiety  at 
age  ten  was  supported  in  Stage  III.     In  Stage  I,  four  of  the  eight 
correl^^tions  with  the  Total  Engagement  score  were  significant,  two  in 
each  age  group. 

The  lack  of  Stage  III  findings  tend  to  cancel  the  Stage  I  findings 
in  Academic  Task  Achievement ,  and  to  a  lesser  extent.  Interpersonal 
Relations.     Therefore  the  hypothesis  was  rejected  for  both  age  groups 
and  for  all  Criterion  measures. 

Hypothesis  81;    There  will  be  a  positive  relationship  between 
the  Criterion  measures  and  the  Story  Comple- 
tion Coping  Style  dimensions:  Initiation. 

Of  the  one  hundred  ninety-two  correlations  examined,  nine  were  sig- 
nificant in  the  predicted  direction.    Of  these,  eight  were  at  age  ten 
and  one  at  age  fourteen.     Significant  at  age  ten  were  the  following 
relationships:     (a)  Story  Four  Anxiety  with  Reading  Achievement;  and 

(b)  Story  Six  Anxiety  with  all  Achievement  measures  and  BRS  Task 
Achievement,  Implementation,  Solver  and  Anxiety.    Significant  at  age 
fourteen  only  was  the  relationship  between  Academic  Task  Achievement 
and  ERS  Authority. 

The  correlations  ranged  between  .14  and  .20.    The  highest  was 
between  Story  Six  Anxiety  and  Mathematics  Achievement  at  age  ten.  Of 
the  twenty-four  correlations  with  the  Initiation  Total  score,  only 
two  were  significant,  both  at  age  ten  with  A^chievement  Criterion 
measures . 

In  Stage  I,  out  of  sixty-four  correlations,  twelve  were  significant, 
eight  at  age  ten  and  four  at  age  fourteen.    Of  these,  ten  were  with 
the  Achievement  Criterion  measures  and  two  with  the  BRS  Summary  score. 
The  only  consistent  Stage  I  correlations  were  those  between  Academic 
and  Nonacademic  Task  Achievement  and  the  Achievement  Criterion  measures 
at  a^e  ten.     There  was  no  support  for  Task  Achievement  in  Stage  I,  but 
only  for  Anxiety  at  age  ten. 

Based  upon  these  contradictory  and  sparse  results,  the  hypothesis 
should  be  rejected  at  both  ag^  levels,  though  there  was  more  support 
at  age  ten  than  at  age  fourteen  in  both  studies. 
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Hypothesis  82;    There  will  be  a  positive  relationship  between 

the  Criterion  measures  and  the  Story  Completion 
Coping  Style  dimensions:  Aid/Advice, 

Of  the  one  hundred  ninety-two  correlations  examined,  only  four  were 
significant,  three  at  age  ten  and  one  at  age  fourteen.     Significant  at 
age  ten  were  the  following  relationships:     (a)  Story  Six  Anxiety  with 
Mathematics  and  Reading  Achievement;  and  (b)  Nonacademic  Task  Achieve- 
ment with  BRS  Self-Assertion,     Significant  at  age  fourteen  only  was 
the  relationship  between  Academic  Task  Achievement  and  BRS  Authority* 
The  correlations  ranged  between  ,15  and  .20  with  the  highest  being 
between  Story  Six  Anxiety  and  Mathematics  Achievement.    None  of  the 
correlations  with  the  Aid/Advice  Total  score  were  significant.  The 
Aid/Advice  dimension  was  not  tested  in  Stage  I.    The  hypothesis  was 
rejected  at  both  age  levels. 

Hypothesis  83:    There  will  be  a  positive  relationship  between 
the  Criterion  measures  and  the  Story  Comple- 
tion Coping  Style  dimensions:  Solver. 

Of  the  one  hundred  and  ninety-two  correlations  examined,  again  only 
four  were  significant,  three  at  age  ten  and  one  at  age  fourteen.  Sig- 
nificant at  age  ten  only  were  the  relationships  between  Story  Six 
Anxiety  and  all  Achievement  Criterion  measures.     Significant  at  age 
fourteen  only  was  the  relationship  between  Academic  Task  Achievement 
and  BRS  Authority.    The  correlations  ranged  between  .15  and  .20.  Again 
the  highest  was  between  Story  Six  Anxiety  and  Mathematics  Achievement 
at  age  ten.    None  of  the  correlations  with  the  Solver  Total  score  were 
significant.     This  hypothesis  was  not  tested  in  Stage  I,  and  based 
upon  Stage  III  results,  must  be  rejected  at  both  age  levels. 

Hypothesis  84;    There  will  be  a  positive  relationship  between 

the  Criterion  measures  and  the  Story  Completion 
Coping  Style  dimensions:  Implementation, 

Of  the  one  hundred  ninety-two  correlations  examined,  again  only 
four  were  significant  in  the  predicted  direction,  three  at  age  ten  and 
one  at  age  fourteen.    The  following  were  significant  at  age  ten;  (a) 
Story  Six  Anxiety  with  Mathematics  and  Reading  Achievement:  and  (b) 
Nonacademic  Task  Achievement  with  BRS  Self-Assert  ion.     Significant  at 
age  fourteen  only  was  the  relationship  between  Academic  Task  Achieve- 
ment and  BRS  Authority.     The  correlations  ranged  between  .15  and  .20 
with  the  highest  being  between  Story  Six  Anxiety  and  Mathematics 
Achievement  at  age  ten.    None  of  the  correlations  with  the  Total  Imple- 
mentation score  were  significant. 

In  Stage  I,  out  of  fifty-six  correlations,  eleven  were  significant, 
all  in  the  predicted  direction*    Of  these,  seven  were  in  the  ten-year- 
old  sample  and  four  in  the  fourteen-year-old  sample.    All  but  one  of 
these  correlations  were  with  the  Achievement  Criterion  measures.  The 
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most  consistent  were  the  correlations  between  Academic  Task  Achievement 
and  all  Criterion  measures  at  age  ten.    The  remainder  of  the  correla- 
tions were  randomly  scattered  among  the  different  areas.    Again,  it 
should  be  noted  that  in  both  studies  there  were  more  significant  corre- 
lations at  age  ten  than  at  age  fourteen. 

The  lack  of  Stage  III  findings  and  the  contradictory  findings 
between  the  two  studies  led  to  the  rejection  of  the  hypothesis  for 
both  age  groups,  but  more  strongly  for  the  older  children. 

Hv^>othesis  85:     There  will  be  a  positive  relationship  between 

the  Criterion  measures  and  the  Story  Completion 
Coping  Style  dimension:  Outcome. 

Of  the  one  hundred  ninety-two  correlations  examined,  only  four  were 
significant  in  the  predicted  direction,  three  at  age  ten  and  one  at 
age  fourteen.    Significant  at  age  ten  only  were  the  following  relation- 
ships:    (a)  Story  Six  Anxiety  with  Reading  Achievement;  (b)  Nonacademic 
Task  Achievement  with  Mathematics  Achievement;  and  (c)  Total  Outcome 
with  Mathematics  Achievement.     Significant  ac  age  fourteen  only  was 
the  relationship  between  Aggression  Outcome  and  BRS  Solver.     This  hypo- 
thesis was  not  tested  in  Stage  I  and  must  be  rejected  on  the  basis  of 
the  Stage  III  results. 

Hypothesis  86:    There  will  be  a  positive  relationship  between 

the  Criterion  measures  and  the  Story  Completion 
Coping  Style  dimensions:    Evaluation  of  Outcome. 

Of  the  one  hundred  ninety- two  correlations  examined,  fifteen  were 
significant,   fourteen  at  age  ten  and  one  at  age  fourteen.     The  follow- 
ing were  significant  at  age  ten  only:     (a)  Story  Six  Anxiety  with 
Reading  Achievement,  BRS  Task  Achievement,  Initiation  and  Solver;  (b) 
Interpersonal  Relations  with  BRS  Aggression;  (c)  Academic  Task  Achieve- 
ment with  BRS  Authority;  (d)  Nonacademic  Task  Achievement  with  Reading 
Achievement  and  BRS  Interpersonal  Relations;  and  (e)  Total  Evaluation 
of  Outcome  with  Reading  Achievemsnt,  BRS  Authority,  Interpersonal 
Relations,  Implementation,  Initiation,  and  Solver.    Significant  at  age 
fourteen  only  was  the  relationship  between  Story  Four  Anxiety  and 
Mathematics  Achievement.     The  correlations  ranged  between  .12  and  .20. 
The  highest  (.20)  was  between  Total  Evaluation  of  Outcome  and  Reading 
Achievement  at  age  ten.     This  hypothesis  was  not  tested  in  Stage  I. 

Based  on  the  Stage  III  results,  this  hypothesis  must  be  totally 
rejected  at  age  fourteen  and  received  very  marginal  to  poor  support  at 
age  ten,  with  the  strongest  support  coming  from  Story  Six  Anxiety  and 
Total  Evaluation  of  Outcome. 

Hypothesis  87:     There  will  be  a  positive  relationship  between 

the  Criterion  measures  and  the  Story  Completioa 
Coping  Style  diirensions:    Coping  Effectiveness. 
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Of  the  one  hundred  ninety-two  correlations  examined,  seven  were 
significant  in  the  predicted  direction,  all  at  age  ten.     These  were: 
(a)  Story  Six  Anxiety  with  all  Achievement  Criterion  measures  and  BRS 
Academic  Task  Achievement;  (b)  Interpersonal  Relations  with  BRS  Initia- 
tion; and  (c)  Total  Coping  Effectiveness  with  Mathematics  and  Reading 
Achievement.     The  correlations  ranged  between  .14  and  .21.     The  highest 
was  between  Story  Six  Anxiety  and  Mathematics  Achievement.    As  with 
all  other  Stage  III  Story  Completion  correlations  with  the  Criterion 
measures,  there  were  a  number  of  significant  negative  correlations, 
all  at  age  fourteen. 

In  Stage  I,  out  of  the  seventy-two  correlations  examined,  fourteen 
were  significant,  all  in  the  predicted  direction.    Of  these,  seven 
were  at  age  ten  and  seven  at  age  rourteen.    All  but  one  of  them  were 
with  the  Achievement  Criterion  measures,  and  five  were  between  Total 
Coping  Effectiveness  and  the  Achievement  Criterion  measures.  There 
was  no  trend  for  any  of  the  Story  Completion  areas  to  be  strongly 
associated  with  the  Criterion  measures  and  the  correlations  were  all 
quite  low.    Considering  the  results  of  both  studies  together,  the 
hypothesis  must  be  rejected^ 

Hypothesis  88:     There  will  be  a  positive  relationship  between 

the  Criterion  measures  and  the  Story  Completion 
Coping  Style  dimensions:  Instrumentality. 

Of  the  one  hundred  and  ninety-two  correlations  examined,  fourteen 
were  significant,  all  at  age  ten.    These  were:     (a)  Aggression  with 
Reading  Achievement  and  CPA;  (b)  Authority  with  Reading  Achievement; 
(c)  Story  Four  Anxiety  with  Mathematics  Achievement;  (d)  Story  Six 
Anxiety  with  all  three  Achievement  Criterion  measures;  (e)  Interper- 
sonal Relations  with  Reading  Achiever^ent  and  BRS  Solver;  (f)  Nonaca- 
demic  Task  Achievement  with  BRS  Implementation;  and  (g)  Total  Instru- 
mentality with  all  three  Achievement  Criterion  measures  and  BRS  Solver* 
The  correlations  ranged  between  ,14  and  .25.    The  highest  was  between 
Total  Instrumentality  and  Reading  Achievement. 

In  Stage  I,  out  of  seventy-two  correlations  examined  for  Persis- 
tence, twenty-four  were  significant  in  the  predicted  direction.  Of 
these,  twenty  were  at  age  ten  and  four  at  age  fourteen.    The  most  con- 
sistent correlations  with  all  Criterion  measures  were  for  the  Mother 
Authority  Story  and  for  Academic  Task  Achievement,  for  t^e  ten-year-old 
sample  only.    These  data  represented  fairly  good  support  for  the  hypo- 
thesis at  the  ten-year-old  level.    However,  the  proportion  of  Stage  III 
correlations  which  were  significant  was  not  sufficient  for  verification 
of  the  hypothesis  even  at  age  ten  though  all  significant  Stage  III  cor- 
relations were  in  the  ten-year-old  sairple .    Obviously  there  was  a 
greater  relationship  at  age  ten  but  It  still  was  not  sufficient  for 
verification  of  the  hypothesis. 
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Hypothesis  89;    There  will  be  a  positive  relationship  between 

the  Criterion  measures  and  the  Story  Completion 
Positive  Affect  dimensions. 

Of  the  one  hundred  and  ninety-two  correlations  examined,  thirty- 
three  were  significant  in  the  predicted  direction.    All  thirty-three 
of  these  were  in  the  ten-year-old  sjmple.     These  were:     (a)  Authority 
Positive  Affect  with  all  Criterion  measures  except  BRS  Self-Assertion; 
(b)  Story  Four  Anxiety  with  Reading  Achievement  and  BRS  Interpersonal 
Relations;  (c)  Interpersonal  Relations  with  BRS  Interpersonal  Relations, 
(d)  Academic  Task  Achievement  with  BRS  Authority,   Implementation,  and 
Solver;  (e)  Nonacademic  Task  Achievement  with  BRS  Author ity ,  Interper- 
sonal Relations,  Solver,  and  Anxiety;  and  (f)  Total  Positive  Affect 
Hero  with  Reading  Achievement,  BRS  Task  Achievement,  Author ity ,  Inter- 
personal Relations,  Implementation,  Initiation,  Solver,  Aggression, 
and  Anxiety. 

The  correlations  ranged  between  .14  and  .30.    The  highest  (.30)  was 
between  the  Total  Positive  Affect  score  and  BRS  Anxiety  at  age  ten. 
Affect  was  scaled  in  a  different  manner  in  Stage  I  so  that  comparisons 
cannot  be  made. 

In  summary,  there  was  no  support  whatsoever  for  the  hypothesis  at 
age  fourteen.     However,  there  was  some  fair  support  at  age  ten.  In 
fact,  this  hypothesis  was  better  supported  than  any  previous  hypothesis 
involving  relationships  between  Story  Completion  scales  and  the  Criter- 
ion measures.     The  best  and  most  consistent  support  was  from  the  rela- 
tionship between  the  Criterion  measures  and  Positive  Affect  Authority, 
Total  Positive  Affect,  and  to  a  lesser  extent.  Interpersonal  Relations 
and  Nonacademic  Task  Achievement. 

Hypothesis  90:    There  will  be  a  negative  relationship  between 

the  Criterion  measures  and  the  Story  Completion 
Negative  Affect  dimensions. 

Of  the  one  hundred  ninety-two  correlations  examined,  only  five  were 
significant  in  the  predicted  direction.    Of  these,  all  five  were  at 
age  ten.     These  v/eie:     (a)  Aggression  with  Reading  Achievement;  (b) 
Authority  with  Mathematics  Achievement;  (c)  Nonacademic  Task  Achieve- 
ment with  Mathematics  and  Reading  Achievement;  and  (d)  Total  Negative 
Affect  Hero  with  Mathematics  Achievement.    The  correlations  ranged 
between  -.17  and  -.26.     The  highest  was  between  Nonacademic  Task 
Achievement  and  Mathematics  Achievement.    Negative  Affect  was  not 
measured  in  the  same  manner  in  Stage  I,  so  comparisons  could  not  be 
made.     Based  on  Stage  III  findings  the  hypothesis  must  be  rejected  at 
both  age  levels* 

Hypothesis  109:    There  will  be  a  positive  relationship  between 
the  Parent/Child  Interaction  items  of  the  Sen- 
tence Completion  and  the  Aptitude  and  Achieve- 
ment measures. 
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Of  the  thirty-two  correlations  examined,  nine  were  significant  in 
the  predicted  direction.    Of  these,  ^cven  were  at  age  ten  and  two  at 
age  fourteen.    There  were  two  correlations  (one  pair)  which  were  sig- 
nificant at  both  age  levels.  These  were  between  Self-Concept  and  (IPA. 
Significant  at  age  ten  only  were  the  following  relationships:  (a) 
Self-Concept  with  the  Raven  and  CPA;  (b)  Mother  Interaction  with  the 
Raven;  and  (c)  Father  Interaction  with  the  Raven,  Reading  Achievement, 
and  CPA.     Significant  at  age  fourteen  only  was  the  relationship  between 
Mother  Interaction  and  CPA.    The  correlations  ranged  between  .14  and 
.22.    The  highest  was  between  Self-Concept  and  the  Raven  at  age  ten. 

In  Stage  I,  only  one  of  the  thirty-two  correlations  was  significant 
and  that  was  at  age  ten  between  Mother  Interaction  and  Reading  Achieve- 
ment . 

In  summary,  considering  the  results  of  both  studies  together,  there 
was  very  minimal  support  of  the  hypothesis  at  age  ten;  and  the  hypotne- 
sis  must  be  totally  rejected  at  age  fourteen. 

Hypothesis  110:     There  will  be  a  positive  relationship  between 
the  Parent/Child  Interaction  items  of  the 
Sentence  Completion  and  the  Authority  score 
of  the  BRS. 

Of  the  eight  correlations  examined,  three  were  significant,  all  at 
age  fourteen.    These  were  between  BRS  Authority  and  Self-Concept, 
Mother  Interaction,  and  Father  Interaction.    The  correlations  ranged 
between  .17  and  .22  with  the  highest  being  for  the  relationship  with 
Self-Concept . 

In  Stage  I,  none  of  the  corrections  were  significant. 

Based  on  the  results  of  both  studies  combined,  the  hypothesis  must 
be  totally  rejected  at  age  ten  and  there  was  rather  weak  support  at 
age  fourteen,  found  only  in  Stage  III  results. 

Hypothesis  111:    There  will  be  a  positive  relationship  between 
the  Parent/Child  Interaction  items  of  the 
Sentence  Completion  and  the  Coping  Style  dimen- 
sion scores  from  the  BRS. 

Of  the  twenty-four  correlations  examined,  only  one  was  significant 
and  that  was  between  Self-Concept  and  Initiation  at  age  fourteen  (.17). 
This  hypothesis  was  not  tested  in  Stage  I  and,  based  upon  Stage  III 
findings,  must  be  rejected  for  both  age  groups. 
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ir/POT»»E-»;s  I:     IJrre  will  bf  p*)ilt!7r  n-lil  I  .mnlilpi.  omonn  Aptitude 
8i.d  thi'  Achl^verirnt  (rllirlon  waburct. 


STAr.g  III 

IN^JTRl'^MS:  AptituOc  iintJ  Achicvmunt 
VAPlABihS:        AptliuJc  and  Achievtrt»rnt 


Ai'iinmF 


1 

AFTITUDE 

2 

MATH 

.  36 

.23 

3 

READinC 

41 

29 

4 

CRADC 

POn:T  AVERAGE 

.33 

.27 

MA'J  H 

HKAI)I?.G 

i,.P 

.A. 

10 

:/« 

14 

10 

14 

23 

41 

2Q 

33 

•21 

58 

.34 

.65 

.34 

57 

.52 

.65 

.41 

.57 

.52 

HYrOTHESIS  2:    Thtre  wiU  be  positive  relationship*  among  the  achievonent 
and  the  Pter  BRS  criterion  aeasurcs. 


10 


B'S  2 


ERS  3 


BRS  4 


BPS  5 


BRS 


-.?S  7 


2  MATH 

3  READING 
GRADE 

4  POIKT  AVERAGE 


A  • 

TA 

AUTHORITY 

IFF 

r<PT.EME!.T. 

10 

14 

10 

14 

10 

14 

10 

14 

.39 

.23 

.39 

17 

.35 

.39 

26 

.46 

.38 

.47 

.28 

.39 

.28 

.47 

.37 

.57 

.66 

.59 

63 

^51 

.48 

.60 

.75 

10  14 


-  17 

INSTRC:^TS:    Math- Reading-Grade 

Point  Ave^-age    Peer  BRS 
VARIABLES:        /chicvement,  BRS 


12 


13 


B'S  6  


BRS  9 
ACC^>ESSia' 


BRS  10 

ANxirnr 


10 

14 

10 

14 

10 

14 

10 

14 

.3? 

.15 

.37 

.2^ 

.16. 

.43 

.32 

51 

.41 

.36 

.57. 

.4$ 

_l58 

.33 

.^2 

.38 

,21 

HYPOTHESIS  3:    There  will  be  poaltive  relatiofiihips  among  the  Intrinsic  Occupational  Valuea. 


IKSTRUKKNTS:  Occupational  Values 
VARIABLES:        Intrifiaic  Valuea 


14 


IS 


16 


17 


19 


?0 


21 


27 


14 

ALTRUISM 

15 

ESTHETICS 

16 

INDEPENDENCE 

17 

MANAGEMENT 

SELF- 

19 

SATISFACTION 

INTELLECTUAL 

20 

STIMIXATION 

21 

CREATIVITY 

27 

VARIETY 

TOTAL 

29 

INTRINSIC 

OCC.  VAL^ 
ALTRLflS.M 


10 


14 


-  23 

-  19 

.14 

.34 

.29 

OCC.  VAL. 
ESTHETICS 
10  l^ 


-.23 

-.21 

*.14 

-.19 

.35 

.34 

OCC.  VAL. 


10  14 

.16 

-.24 

-.15 

OCC.  VAL.      OCC.  VAL. 


OCC.  VAL^      OCC.  VAL, 


INDEP._      y>\.NACr:>ENT    SET.F-SATIS    iyn\.ST£M  CFEATIVITY 


10 


14 


.30 


.25 


-.19 

.16 

-.17 

-.23 

-.31 

-.26 

-.27 

-.27 

-.14 

.14 

10 


.14 

-.14 

-.17 

-.23 

-.14 

.17 

.20 

-  31 

-.2« 

.54 

.21' 

.24 

.35 

.52 

10 


14 


-.15 

-.27 

-.14 

.39 

.54 

.36 

.44 

OCC.  VAL,^ 
VARIETY 


10 


14 


.22 

.24 

.31 

.40 

HYPOTHESIS  4:    There  will  bo  positive  relationships  among  the 
Extrinsic  Occupational  Vdluea. 


18  SUCCESS 

22  SECmiW 

23  PRI-STICE 

rctiKOMic 
RKTiiaiS 

:o  ASSOi-lAII-.S 
KOI  I  (XJ 

;»  r.\n«R 

•0  IMI.'NSli* 


IS 


VAl. 

srccEss 

10 

l^ 

-.23 

.39 

-.22 

-.31 

22 


23 


O^C.  VAK 
10  u 


{\  C.  V.AL._  (VT.  V\l  . 
\c       U       ^>  !•* 


-,;3  ^}} 

.3? 

.27 

.16 

-.17 

-.23 

INSTRUMNTS-  Occupational  Value* 
VAR1ai»LIS:       Extrinsic  Values 


?5 


OCC.  J'AU 


10 
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- .  22 

.*6 


<\  .  .  \'M  ._  C<C.  VAL. 
1.1      U      1  J.  \" 


-JO 

-.^22 

.It  ^.iH 

HYPOTHESIS  5 


«nd  F.xtrlnHlc  OtCupnilonJ}  V/iluM. 


INMHI'MIMI':  O  <  ••p.il!«.r»»l  V.ilucB 
VAKIABli.S-        InlrltiMU,  Kxlrtn«fc 


17 


20 


Ivv    VAT~    "irjCC.  VAlT      flTC.  VAI.^  . 

i^fe^'iT  jFTF-iATil  jim/.iiH  c^vin  _mu.!i. 


-.19 

71   p«e<;TTr.r  -.23 

-.22  .15 

ECONOMIC 
24    MTVTWS  -.43 

-.25 

-.14 

25    SUIUIOUNDIIICS   , 

-.17 

26    ASSOCIATES  .22 

.25  -.29 

FOLLGU 

-.14  -.26 

-.16 

TOTAL 
30  EXTRINSIC 

..29  -.35 

-.34 

-.21 

-.26 

-.29 

-.20 

-.25 

10 


10 


14 


.37 

-.21 

-.36 

-.33 

-.29 

-.19 

.21 

.21 

-.16 

-.17 

-.20 

-.17_ 

-.15 

-.34 

-.19 

-.17 

-.23 

•.?2 

21 

27 

29 

VA|^ 

VA!.^ 

(.IM.ATlVm 
10  J'* 

VAHU  n 
10  14 

10 

14 

.15 

-.27 

-.31 

-.20 

-,17 

-.20 

-.20 

-.43. 

-  16 

-.16 

-.15 

-.23 

- 

-,46 

-.24 

-.27 

-.29 

-.14 

-.14 

-.20 

-.16 

-.48 

-.36_ 

-.44 

-t31 

-,4p 

Aapiration  ataaoraa- 


INSTRUMENTS:    Occupational  Interaata 
VARIASIES:       Occupational  Aspiration 

Occupational  Expactatlon  & 
Educational  Aspiration 


OCaTATtOMAL 

31  ASPIRATION 
OCaTATIONAL 

32  EXPECTATION 
EDUCATIONAL 

36  ASPIRATION 


31* 


OCC.  IKT. 
OCC.  ASP, 
10  1^ 


AX 


32* 


36* 


OCC. 

IKT. 

OCC. 

WT. 

OCC. 

pp. 

ED.  ASP, _ 

10 

14 

10 

14 

.83 

*27 

.23 

.69 

*ReiMmber  that  these  Varlablea  are  reversed.  Thua, 
any  correlations  Involving  theae  Varlablea,  it 
positive  are  actually  negative  corrcUtiona  i« 
negative,  are  actually  positive  corralatlona.  That 
la,  tha  lt»war  the  number  the  higher  th«  aaplratlon« 
or  expectation  level  and  vice  verae. 


HYPOTHESIS  7:    There  will  be  a  poaltWe  relatlonahlp  between  the  two 
Occupational  Intereete  dlecrepency  leeeeoree. 


INSTRUMENTS:    Occupetlonel  Intereet 
VARIABLES:       Occupational  Intereete 
Dlecrepency  Meaeurea 


34 


35 


OCC.  IKT. 
EXP. /ASP. 


OCC.  PTi. 


10 


^C./ASP. 
10   .  14 


EXPICTATION 

34  ASPIRATION 
OCCITATION 

35  ASPIRATION 


.28 


.26 


■40 


.40 


HYPOTHESIS  6:    There  will  be  positive  reletlonehlp  mmoag  the  SAl 

good  coping  oeeeuree  ecroee  the  five  behavior  ereee. 


37 


36 


39 


40 


SAI 


SAI 


TASK  ACH.      Al-niORITY    AGCRCSSICN    ..  IPR 


SAI 
TASK 

37  ACHIEVEMENT 

38  AUTHORITY 

39  ACCRESSION 
INTERPERSONAL 

40  REUTICCS 

41  ANXIETY 
TOTAL 

42  SCORE 


.57 

.54 

■  21 

.54 

,33 

.?l 

,40 

.45 

,H 

.14 

.24 

.  72 

.38. 

.27 

.32 

.61 

.7.*. 

,.7& 
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41 


SAI 


ANXIETY, 


10 

14 

10 

14 

.14 

.24 

■U. 

M 

.22 

iSL  . 

.41 

.27 

.32 

22 

.?3 

.8d_ 

INSTRUMENTS!  Soclel  Attltudce  Inventory 
VARIABLES:       SAI  Good  Joplng  Meaearee 
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Plttl'I'T  ) 

•  /  V 1 A  _ 

1  / 1  ■  1 "» 'I' 

iryhrniKM'.       J  -rt 

r«  hp- 

win  \.i  pii 

U    Hi  I  «» 

n  1  'M 

h  liM 

1          II'  ' 

f  w.  nty  i.ub 

VI «  »  »  ''f  H 

I  •  H    pi  U>t  t 

A'  I J  V* 
J '  I  ;i  1  (.c*»rf 

VAU/^I'Lh'.' 

vt 

(  WK  f 
•  W«  ( 

I  LJfc 
f  Life 

- 

\  \ 

1 

/,/, 

7  ^« 

//* 

't  'l           t  ') 

.I'll  Ili- 

Vt 

v/.i 

14 

(.0 

v7r 

_1_4_ 

14 

v/.r 

-JL* . 

LOCU.>  OF 

.23 

Mi 

COt.'TKOL 

  - 

 .  — * 

—  — 



■ 

ACADI.HIC 

— 

26_ 

44 

LOCUS  OF  ccr.T. 

45 

ACTION  - 
IWACfKW 

.17 

31 

.36 

46 

47 

RA'»"E  OF 
INTRINSIC  - 



-.15 

-.17^   . 

—  — 

.22  .15 



~~~~ 

~~~~ 

.21 
.37 

48 

EXTRINSIC 
TASK  ACH. 

.15 

.34 

49 

IPR 

COMPETITTW  - 

15 

50 

CO-OPERATIOJC 

INDEPENDENT 

15 

-  17 

21 

.29 

51 

INTER  DEPENDTNT 

EAR.*  ED  STATUS  - 

.It 

52 

BESTOWED  STATUS 

COtTRONT  - 

17 

19 

53 

AVOID 

SEIF-INITI. 

14 

-.17 

.25 

54 

OTKSR  INITI. 

SSLF  SOLVER 

.20 

.40 

55 

OTHER  SOLVER 

SELF- JOINT 

.76 

56 

INSTRUMENT  - 

.26 

58 

FANTASY 

CONT. /EXPRESS- 

.14 

.31 

59 

IVITY  &  ACCEPT. 

ACT. /PASS. 

.28 

60 

UNDER  STRESS 

POS./NEC. 

^31 

61 

SELF- CONCEPT 

VIEW  or 

.14 

62 

LIFE 

_^1_^?_  

6) 

TOTAL 
SCORE 

.23 

.26 

36 

.21  .37 

.3^ 

IS  .29 

18  .19 

25 _  .40 

.26_     26 _ 

.31 

.28 

.31 

.14 

V?? 

•It 

.27 

.26 

.65 

HYPOTHESIS  10:    Thtre  will  be  positive  relitlonshlp*  «nong  the  mei«urts  of  th« 

same  Sentence  CorjpUtton  coping  style  verl«bles  acro»«  different 
behavior  areas. 


STANCE 
100  AGGRESSION 

93  AUTH<»ITY 

92  ANXIETY 

INTERPERSONAL 
74  RELATIC^•S 

TASK 
65  ACHIEVE>CNT 

TOTAL 
109  STANCE 


INSTRU*eNTS:    Sentence  Conpletloa 
VARIABLES:       Stance  acroaa  different 
behavior  area* 


v 

.14 

.14 

.22 

.16 

17 

27 

.25 

44 

^9 

M 

ItYPOIMESIS  11:    There  will  be  poslUvf  roljtton^hlp?  iir.«ng  iho  rt-asuti's  of  tho  sore 

Sentence  C.^npletion  corlnj;  «yle  v.-,ri,iMe.  acn-.  .iifuTont  b.-luvtor  .iron.. 


TN.^rRl>!FKTS;    Sentence  Coftiplctlon 
VARIABLES:       F.r.^  u-.onHrnt  m  rose  different 
bch.ivi*«r  flrca* 


101 


KNCACEMENT 
101  ACCRESSION 

H4  AliniORlTV 

^^  ANXIKTY 

lN1^•K^F.KS(1^At 

75    Hr.l  Al  U^H 
Mt    Al  Mll-VJ>t.Nr 


*-VN_r 

10 

u 

.IS 

 Vi_ 

w 

.1 


>\\  NT 

AN\H  IV 

10 

.  i  * 

_7S  


10 


  66 


.  1^ 

14 

.17 

_  I  ": 

,i'i 

...1       I.  * 

h/PCt.UAK  W      I  '  r»   wlJI   In   p'sHJ/'    ft!  il  li'ti'ililpti  wnn.nk'  tlit-  *>u  nnur* '*        Mm  HUmi 


;,lAf  KJ If 

UV  I  HI  ''J  r.i'. 
VAKiAI'JfS' 


'.t  Ml  ♦  utc  C'lmplf  tl»»n 
Altl/Ai/I(  (   m  roM 
Ullftrcnt  hthflvlnr  treat 


10? 


AJj'/V'^iiS  An//>j"vici,   Mu/r,wt'h  MUj.'mvv,  An*//**^'^^ 


A'/ I"   'iHi'i      Al'        m   Af.'/tnV 

J/, 


AID/ADVICC 
67  ACCRF.SSXON 

76    AUTHOR XTY 

85  ANXIETY 

INTE^-PCHSONAL 
94  KL'LATIONS 

TASK 

TOTAL 
111  AXO//DVXCe 


10        K  10 


.10 

.^7 

.20 

,]7 

26 

,$1- 

.70 

.18 

J6 

.20 

.?6 

.57.. 

10  \u 


AH 

.26 

.54 

r>5 

10  14 

16 

3? 

3? 

HYPOTHESIS  13'    T'f*xe  will  b«  positive  relationships  among  th«  measures  of  tb«  samt  Sentence 
C'.mplctlcn  copins  sc/le  variables  scroas  different  behavior  areas. 


IHSTRr<ENTS-    Sentence  Complation 
VARXABIES:       Coping  Effectiveness  across 
different  behavior  areas 


95 


77 


68 


COPING  EPF, 
103  ACCKESSXa; 

86  AUTHORITY 

95  ANXIETY 

INTERPERSOHAL 
77  REUTIOHS 

TASK 
68  ACHIEVE»C^T 

TOTAL 
112    COPIKG  EFf. 


COP 

EPF. 

COP. 

EPF. 

COP. 

EPF, 

COP. 

EFF. 

COP. 

EPF. 

ACCRESSIff. 

AUT  iOBITY 

ANXIETY 

XPR 

TASK 

ACH. 

10 

14 

10 

14 

10 

14 

10 

14 

10 

14 

.29 

.19 

.21  .21 

.13 

.16 

.23 

.20 

.30 

i29 

.13 

.16 

.23 

,19 

.23 

.19 

•?l 

.23 

.20 

.23 

.27 

.18 

r22 

.21 

.24 

.30 

.18 

.22 

.42 

.50 

..62 

,61 

,5« 

.64 

.66 

.?8 

t61 

HYPOTHESIS  14:    T>ere  will  be  a  positive  relationship  awmg  the  Coping  Style 
Diiiension  Total  Scores  and  Coping  Effectiveness  Total  Score. 


iNSTRWffms*    Sentence  Coeipletlon 
VARIABLES:       Coping  Style  Dimenston 

Total  Scores  and  Coping 

Ef  fectivencsa 


TOTAL 

109  STANXE 
TOTAL 

110  ENGAGEMENT 
TOTAL 

111  AlD/ADVICE 
TOTAL 

112  COPIKG  EPF. 


109 


STA!>CE 


no 


111 


112 


TOTAL. 


10 

14 

10 

14 

10 

14 

10 

14 

74 

.76 

.76 

.79 

.n 

.74 

.96 

t96 

.7? 

.76 

.76 

.?« 

.96 

.77 

.00 

.76 

.79 

.73 

.79 

.77 

.80   ..  . 

HYPOTHESIS  15:    T><re  vili  be  positive  relationships  jmong  the  Sentence  Completion 
attitude  -easures  and  Attitude  Total  Score  across  behavior  areas. 


niSTROI^NTS:    Sentence  Completion 
VARIABLES:        Attitude  measures  across 
behavior  areas 


8: 


14 


82 

AT-riTUDE 
AlTHORinr 

91 

AN'XIETY 

73 

INTERrERSitJAL 
KKUTION!; 

.4p 

64 

T\SK 

ACUTFVEHKKT 

.70 

108 

TiTTAL 

ArriTvnK 

.77 

.74 

91 


73 


ATTirrPF. 


ITn 


10 


10 


14 


6*i 


ATTlTl^n^  ATTlrm 


TA5<  ACH. 


10 


.40 

.22  .20 

■»•> 

.71 
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STAf.r  11! 


4icruM«  till  dWfert-ni  be- 


ipv.  rAi_F. 

10     "  U* 


 «7  

AnHfiHi  nr 

10  V* 


 Of*  

JI^T.'An\ 


 22  


69 


HiftT.Arfj. 
JTA'^iC  AfH^ 
lb"  14 


HOST.  AFFtCT 
104  ACCKES$IU% 

87  AirplORITf 

96  AUyTETY 

INTER  PERSWAL 
78  RFLATIOKS 

TASK 
69  ACHIEVEMTT 

TOrr^L  HOSTILE 
113  AFFECT 


.24 

.23 

.14 

.70 

.67 

,23 

.24 

.58 

.60 

18 

.45 

.45 

24 

.19 

.18 

.21 

.21 

,66 

5? 

.2} 

70 


INSTRlffCHTS: 
VARIAILES: 


Sentence  Completion 
Depressive  Affect 


105 


88 


97 


DEP?E.AFF.  pF?RE.AFr.  DEPRF.AFP. 
ACCRESSIOK      AlTHORir/  AHXIETY 


79 

DEFRE.AFF.  PEPRE.AFT^ 
IPK  JTASK  ACil, 


DEPRESS. AFF. 

105  AcCRESSior; 

88  AOTtTRITY 

9/  Aj:XIETY 

INTERPERSOTAL 
79  REuATIWS 

TASK 
70  ACHlEVEfCNT 

TOfTAL 
114  DEPRESSIVE 


111 

— 

.24  ^18_ 

.24 

.23 

1   .31 

.1* 

.18 

.23 

.24 

.16  .15 

.n 

.24 

.16   

.17 

.U  .15 

.17 

.34 

.44  .75 

.66  .70 

.53  .59 

,50 

106  89  98   80  Zl  

SEIT.  AFF."    Krrr.  AFF^   SOrt^AFF,   nVT,  AFF^    '^^^^l  ^* 


mSTMffCSrrS:  sentence  CowpUtloo 
VAKIAiUS:       Neutral  Affect 


10 


14 


Ur^-tRAL  A-TECT 
106  ACCRESSia: 

89  AtTHORITY 

98  AKXIETY 

DCTERPERSCWAt 
80  REUTIOHS 

TASK 
71  ACHIEVEMENT 

TOTAL 
115    HEITRAL  ATF. 


.15 

•2> 

.5) 

»re  win  be 

10 

14 

10 

14 

10  ^ 

14 

.24 

.15 

.25 

.31 

.15 

1  . 

,20 

.14 

.28 

.li 

..?Q. 

.28 

.19 

25 

.24 

.24 

.63 

.61 

.60 

.69 

.52 

KEirr. 

AFF. 

TASK  ACH. 

10 

14 

.23 

.24 

.24 

.49 

.42 

mSTftmKTS:  Sentence  fowpletlon 
VARIA8US:       Positive  Affect 


107 


90 


«9 


Ih^?.  AFF.    r^^.  AFF^  nrfL._A^^u 

~  ^      10  ± 


pC^lTtVK  AfT. 
107  ACiRESSIiT 

90  ArmCRlTV 


99  ANXIETY   

ISVFRrKR^CWAt 
81    RflATlllK?  .  , 

TV<K 

72    AihlKVFftTNT  ^  

r»VAt. 

Uf    1VS.  AlTVCr   


14 


 M_  

W.  AF_f\ 
ITK 


72 


10 


JW.  AFF^ 
TASK  ACtt^ 


10 


979- 


iivfonih'.is  JO- 


VABIAHI  1 


r-.t  *iT  All  JmhK  ond 
AlfiCt  Mi'«Hurci 


 U".  

 yj.M  

To"  u 


TOTAL 
I  on  ATTITUDE 


.16 


-.13 


HVWTTHESIS  n:    The,^  wU ,       po.UU.  j;,^:^:  "re'^a^^'cr^ig' 

I::;:::-.M....U.e        -pre«ive  A«ecc    ,,rc..e.  ana  th. 
Coping  Style  •nd  Ef ftctlvencbt  Total  Scor«t. 


INSIRUJCMS: 
VARIABTX5 : 


S<  ntcnce  C'tnpletlon 
Total  Score* 


116 


113 


lU 


108 


T(/rAL 
POSITIVE.  JK 


TOTAL 


TOTAL. 


TOTAL 

ATrim»g__ 


10 


TOTAL 
109  STAKCe 

TOTAL 
no  ENCACEMENT 

TOTTAL 

111  AID/ ADVICE 
TOTAL 

112  COPINC  EFF- 


.16 


,17 


-.19 


-.20 


"To 

10 

14 

10 

14 

-.21 

-.30 

-.40 

-.35 

.14 

.20 

-.34 

-.39 

-.22 

-.22 

.18 

.24 

-  37 

-.40 

-.25 

-.26 

.16 

.19 

-.56 

-.62 

-.43 

-.36 

.17 

.24 

HYPOTHESIS  22: 


Coping  style  tnd  Coping  Ef fectlven.ti ■ 


rNSTHtM^TS: 
VARUEUESi 


Storv  Coopletloa 
Sttn^'' 


U9 


177 


163 


191 


135 


121 


205 


Story  3         Story  5 


Story 


AUTHORITY  AKXIETY_ 


Story 


Story  2         Story  I _       Stogy  7 


149 

177 
163 
191 
135 
121 
205 
210 


STORY  3 
AGGRESSION 
ST(»Y  5 

avthority 
Story  4 

AKXIETY 
STORY  6 
AKXIETY 
STORY  2 
IPR 

STORY  1 
ACAD. TASK 
STORY  7 
KA  ♦  TASK 
TOTAL 
STANCE 


ACH. 


10  14. 

.35 

.22 

10 


14 


ANXIETY 
10  14_ 


IPR  _ 


A  -  TA 


KA  -  TA 


10       14       10  l^ 


10 


14 


.53  i  .35 


.36 

.16 

.47 

.16 

.21 

,15 

.^5 

.35 

.36 

.26 

.59 

.22 

.26 

.59 

t?4 

HYPOTHESIS  23:    The.e  a  positWe  rel.t^^^^^^ 

^rcrJs  «?isr?L'drff?r:n?  bcLior  .re.,  anl  with  th.  Tot.l  .cor.. 
for  Coping  Style  and  Coping  Effectiven.  i. 

19>  136  U7 


INSTRUICSTS : 
VARIABLES: 


Story  Completion 
Eng.gcm.nt 


206 


Story  1 
A  -  l.\ 


10_ 


14 


N\  -  TA 

1.1 


14 


STORV  3 
150  Ai^GRESSIiV 

STORY  5 
178  AITMOKITV 

STORY  4 
164  A.NXIEI'Y 

STORY  6 
192  A*NXIET\- 

STORY  2 
136  IPR 

STORY  I 
122    AC AO. TASK  ACH. 

SIORY  7 
:0h   KA  -  TA^K  An«. 


.21 

.IL. 

.1? 

-^5 

.  so 

4ib 

.  a: 

-980- 


YIV.O'»l_AVL'L.T'*y M**  .V'-'l'  ''^'^C  M>l<!»|  I  Afft* -  .'•lAM'jn, 
nYI'()*rHPMS  74      Th«  r»'  win  \n*  n  pctpfvr  r<  l/il       ship  nm,itV  Ihi   fniiirniri*M  of  t  Ki*  nnt^f 
fur  i.vpiui  Slyli-  And  ^'i-pfjo-.  F.f f  i  cl  Ivi  neaa. 

nj   i>>^  191  1  »7  1?"^  ?ny 


 Mj)r^  St'>rv'':>         ';i»>ry  4         Story  6         St»ry  ?         Story  1  "itory  7 

Ac^  HKL^Kg;    AintOHi  (-y     "anxikit       A?jxim_       ifu   a  -  ta        na^  -  ta 

1(,  10       H        10        H        in       14        10       14        10       14        10  14 


STORY  3 
ISl  AGCRf-SSION 

.41 

.25 

STORY  5 
179    AUTHORITY  .41 

.20 

STORY  4 
163  AI.-XIETY 

.25 

.16 

STORY  6 
193    AN"*  TY 

STOM  ^ 
137  IPR 

.16 

STORY  I 
123    ACAD. TASK  ACH. 

.20 

STORY  7 
207    NA  -  TASK  ACH. 

TOTAL 
221  IKITIATION 

.27  .55 

.27  .25 

.29  .58 

63  34 

.28  .56 

49  .44 

.35 

VAHlAHLo:  Inlll«tl»»r. 


HYPOTHESIS  25:    There  will  be  a  positive  relatlonahlp  among  the  aeacures  of  the  aane 

Story  Complerlon  coping  style  dloienslonfe  and  rc|)lng  £f fectlveneaa  acore 
across  the  different  behavior  areos  and  with  the  Total  acorea  for 
Coping  Style  and  Coping  £f fcctlvcneaa. 


ZNSntUMENTS : 
VARIABLES : 


Story  Cospletlon 
Aid /Advice 


_1_52_ 
Stor 


180 


AGGRESSION 


10 


14 


STORY  3 

152 

AGGRESSION 

STORY  5 

180 

AUTHORITY 

STORY  4 

166 

AKXIETY 

STORT  6 

194 

ANXIETY 

STORY  2 

136 

IPR 

STORY  I 

124 

ACAD.  TASK  ACH. 

STORY  7 

208 

NA  -  TASK  ACH. 

TOTAL 

222 

AID/ADVICE 

Story  5_ 

10  l<r 


.15 

.46 

.32 

166  

Story  4 
ANXIETY 


194 


136 


208 


Story  S_ 


.29 

.32 

ANTCIFTY 
10  14 


.1? 

-.14 

-.17 

.54 

.48 

Srory  _2__ 


IPR 


;o 


14 


.26 

.27 

Storw  1 


_A 
10 


_TA_ 
14 


.56 

.52 

Story  7 
NA  '  TA 
10  14 


AX 


401  7L 


HYPOTHESIS  26:    There  will  be  a  positive  relationship  saong  the  neaaurea  of  the  tMc 
Storv  Co^letlon  coping  style  dlmenslona  and  Coping  Effectiveness 
scores  scrcss  the  different  behavior  sreat  and  vlth  the  Totsl  scores 
for  Coping  Style  and  Coping  Effect I veneat. 


IHSTRJNEKTS: 
VARIABLES : 


Story  ConplatloB 
Solver 


153 


181 


167 


195 


A(.f:K-:SSION 
10  14 


STORY  3 

153 

AGGRESSION 

STORY  5 

181 

,  JTHORITY 

STORY  4 

167 

ANXIETV 

STORY  6 

195 

ANXIETY 

SIWY  2 

139 

IPR 

STORY  1 

135 

AOAP.TASK  ACH. 

STORY  7 

NA  •  TASK  AfH» 

TOTAL 

2:3 

SOIAER 

.2Q 

.38 

Storv  5 


10 


14 


.  .4tl 

.39 

Story  4 
ANXIE:gY_ 


139 


1?5 


10 


14 


.20 

•.15 

.12 

Story  6  Storv 


?()9 


ANXI£IY 


10 


.14 

10 


Stjry  I 


y  1   5 


St. try  7 


10 


to 


-^4 

ill 


.43  .33 


-981- 


YILfl*.!  AVIA  J  A  I'll  ' 


fVVUV  3 

•  I'  If  A'  r  r  fii'i'i  t  A  r 


I'^rOTJIlM*:  27      Hur.   will  L»  «  pt.ilHvp  rr  1 /it  l-.nKl.l  p  "w.n,   U.<       ^-Mf.  •«  ol  tl.(>  h.»nK- 

fccorci  ATosH  '.'.r  rjjfft.r*M  »Ml...vl..r  ana.  rtnd  with  tl,.  Total  tcort-a 
(or  C^plfK  Style-  and  C<'pl''<  CI f<  ttlvt-m-w* 


St'»ry  3 


Hi 


STOKY  3 
154  AC<:KFSSirM 

STOKY  5 
182  AUTTUJRITY 

STORY  U 
168  ANXim 

SrORY  6 
196  ANXIETY 

STORY  2 
140  IPR 

STORY  1 
126   ACAD. TASK  ACH. 

STORY  7 
210    "Hh  '  TASK  ACH. 

TOTAL 
224  IMPLEMENTATION 


.22 

.V* 

.16 

.15 

.39 

.39 

\H7 


1^8 


a'  I MOH I IV     AUK  irry 


10 


 22 

-.15 

.20 

-.14 

.49 

.26 

.14 

-.15 

.24 

.40 

1% 


12', 


■  ^{A<i  jn 

VARIAI  I.I 


7H1 


Si  or  V  funipU  t  li«n 


A'. XII  rY_   HT  

10        14      _10'  14 


*.t..ry  1   ^tory  7 

A  *  Ta  _  WA  -  TA 
10        14        It)  14 


.18 

-.18 

.54 

.58 

*.18 

13 

.70 

.56 

.52 

.15 

•  14 

.42 

.35 

HYPOIKESIS  28:    There  vlU  be  a  positive  relationship  a^ng  the  ineaaurea  of  the  same 
Story  Coroplatlon  coping  style  dlnrtnalona  and  Copln?  Effectiveness 
scores  across  the  dlffer*nt  behavior  areas  and  with  the  Total  scores 
for  Coping  Style  and  Coping  Effectiveness. 


155 


183 


169 


197 


141 


127 


211 


225 


155 


Story  3 
AGGRESSION 
10  14^ 


STORY  3 
AGCRESSIOH 
STORY  5 
AUTHORITY 
STORY  4 
ANXIETY 
STORY  6 
ANXIETY 
STORY  2 
IFR 

STORY  I 

ACAD.TASiC  ACH. 

STORY  7 

NA  -  TASK  ACH. 

TOTAL 

OUTCOME 


-.14 

.40 

183 


Story  5_ 
AUTHORITY 


.17 

.14 

.18 

.55 

.47 

169 


ANXIETY. 


10 


14 


.17 

Ah 

,2t 

.14 

a?. 

197_ 


141 


AKXIETY 


IFR 


10 


14 


-.14 

.37 

10 


14 


.21 

.14 

.15 

.41 

127 


Story  4         Story  6        Story  2         Story  1 


10 


14 


.18 

.14 

.14 

.52 

INSTRUMENTS : 
VARIABUS: 


Story  Conpletlon 
Outcome 


211 


NA  -  TA 


10 


14 


.15 

.41 

HYPOTHESIS  29: 


156 
184 
170 
198 
142 
128 


There  will  be  a  positive  relationship  aiaong  the  iks  tss  of  the  saae 
Story  Cofupleticn  coping  style  dimensions  and  Copln    Effectiveness  scores 
across  the  different  beha\'lor  areas  and  with  the    Total  scores  for  Coping 
Scyle  and  Coping  Effectiveness • 


STORY  3 
ACCKESSION 
STORY  5 
AUTHORITY 
STORY  4 
ANXIETY 
STORY  6 
ANXIETY 
STORY  2 
IPR 

STORY  1 
ACAD.TASK  AH!. 
STORY  7 
SA  ■  TASK  ACH. 
TOTAl  EVA1.. 
OF  OITCWE 


156 


ACCRESSlCTi 
10  14 


.14 

.15 

.19 

.55 

I84_ 


170 


198 


15 


Story  3_       Story  5        Story  4_        Story  6  Story 


AITHORITY 
10  14 


ANXIETY 


AXKIETV 


.21 

.17 

,70 

:3 

.50 

.56 

10 


14 


.a 

.17 

.45 

.53 

10 


.24 

.M 

.35 

14  _  10 


.14 

•  V 

.17 

.16 

.•»6 

.•if 

128 


Story  1 


TA 


10 


14 


.20 

.12 

.16 

.40 

INSTRP1ENTS : 
VARIABLES : 


Story  Completion 
Evelustlon  of  Outcoae 


212 


Scor%*  7 
NA>  TA 
10 


14 


,1? 

.47 

.38 

-982- 


VtK  t\'  \l  J\U  flit 


  \ 

f'/M  ' 


H..  ri'  will  »>•   .»  0'"1'K'«    r.  l..t  I'.i-t.ljjp 

fi  r  Opin,   Siylt   and  Ojplny  Rf  ft-tt  Ivi  ht  »ii 

 IVl  

10      '  K 


'  10  u 


10 


to 


ll'K 


STORY  3 

157 

AT^PF/'.SION 

STORV 

185 

STORY  4 

171 

a:.xietv 

STORY  6 

199 

A!.XIFTY 

STORY  2 

W 

I  PR 

STORY  I 

1?'* 

ACAD.  TASK  AC*-'. 

STORY  7 

?13 

NA  -  TASK  '\CH. 

TOTAt 

227 

COPING  EFT. 

20 

.2? 

.16 

37 

.2e 

20 

U 

.25 

.57 

.36 

.22 

.13 

.16 

.16 

.28 

.39 

.54 

.60 

.16 

.15 

.32 

.2h 

25 

.62 

56 

J/'l  Ifl 

%'AKIf  M  t 


*^  ! .»!  y 


___.M3  

''.A  -  1/" 


,15 

.32 

HYPOTHESIS  31-  There  will  be  a  po.ltlve  relationship  nong  the  nic«ure«  of  th*  >i«pe 
HYPOTHESIS  Tner    ^     ^^^^J ^^^^^  ,,yj,  di^n.lon.  and  Coping  Ef fcctlv*ne» 

.ceres  acras.  the  dltferent  behavior  areas  and  with  the  Total  acoret 

for  Coping  Style  and  Coping  Ef fectlveneaa. 


rJSTRUMT.TS 
VARIABLES : 


Story  Ctwrtoletlon 
InstnimentflUty 


162 


190 


176 


204 


148 


134 


218 


162 


190 


176 


AGGRESS lOK 
10  14 


STORY  3 
AGGRESSION 
STORY  5 
AlTHOfiir/ 
STORY  4 
AKXIETY 
STORY  6 
ASXIEIY 
STORY  2 
IFR 

STORY  I 

ACAD. TASK  ACH. 
STORY  7 

KA  -  TASK  ACH. 
TOTAt 


232 


-19 

Y  .37 

.40 

10  14 


.24 


.24 


.52 


,15 


.26 


ANXIEfY 


10 


14 


.24 

-.15 

.57 

.42 

204 


148_ 


Story  3        Story  5         Story  4  Story 


ANXIETY 


134 


218 


I  PR 


_Story  I 
A  -  TA 


Story  7 
KA  -  TA 


lU 


14 


.49 


.51 


10  u 

.19 

.28 

.30 

10  14 

.24 

.49 

.36 

10 


14 


.29 

.40 

WPOTHESIS  32a-    Thi-rc  will  be  a  poaltlve  rel.^tlorshlp  a«H»g  the  Coping  Style 
Olmensilon  Total  Scorei  and  Total  Coping  Effectlveneaa. 


nSTPL'ME'TS:    Story  Cimplctlon 
VARIABLtS:       Coping  Style  01iaen»l«>n 

Total  Scor*:*  and  Coping 

Effectlveneaa 


2i« 


2:0 


??1 


222 


3?3 


22/* 


lOTXI. 


TOTAt 


219 
220 

221 
222 

:?3 

225 
2> 

n: 


TOTAt 

STANCE 

TOTAt 

EXGAT.EMFNT 

TCTA!. 

IMtlATION 

TOTAL 

AID/AOVICE 
TOTAL 
SOLVER 
TOTAL 

F*3HTArir* 
Ti*rAL 

Ti*lAI  FVAL. 

TorAi 

TOI.M  KnSlHUSt 
TtTAt 


10 

14 

10 

10 

14 

66 

34 

.61 

.20 

.66 

.34 

.89 

.77 

.61 

.20 

.89 

.77 

.46 

.15 

.74 

.cl 

.32 

.76 

.52 

18 

.78 

,63 

.b4 

.52 

.15 

.77 

.1.7 

8« 

.78 

.30 

.53^ 

.  .8 

.45 

.45 

31' 

.37 

.  2  '* 

.M 

.  2* 

.HR 

.SO 

.91 

.89 

. 

TO 

M 

AID/Am*KE 

10 

'4 

.46 

.15 

.74 

.61 

.82 

.76 

.*W 

.89 

.35 

.:f 

.8'. 

•  16 

SO 

ltvrAi_ 
__som3_ 
10  u 


TgfA_L_ 
IMIM.EHENT. 


.52 

IS 

.78 

.88 

.92 

.87 

.<l 

.40 

10 

14 

.52 

.15 

.77 

.67 

.84 

.78 

.89 

.83 

.87 

.81 

.18 

.35 

.30 

.17 

80 

83 

-983- 


HYWmiKSIS  32b      l».crt  will  1.«   a  pohUiv   rc\nt  iimnhip  ntin^nv.  th*-  Cnjiinn  Vi'.fi(Vf^:Ti :    ^'.i.-ry  C'nnp]Mlnn 

StyU'  DI-ncn»lon  Tt'tnl  .Score*  anrf  Juttl  Otpiuy  Cf  fi  ct  Ivc  nctt  VAKIACM';-        '  •»pln)'  Mytr-  Ulmrn«lon 

l<>,  tl  .«  uFi  A  attd  Coping 
hf  frCllVrnt'lIB 


??5 

276 

727 

778 

712 

COP. 

FKr. 

COl'. 

UF. 

CO)'. 

KFF. 

COP. 

i;kf. 

01  TCO« 

EVAT.. 

( op. 

1>F, 

KLS.T.hl.'Cni 

INSjHIIHFNT. 

10 

10 

16 

10 

14 

10 

I4 

10 

14 

225 

TOTAt 
OUTCOME 

.55 

.58 

.70 

.71 

31 

.25 

276 

TOTAt  EVAt. 
Of  OUTCOME 

.55 

.58 

.56 

.47 

.29 

.17 

227 

TOTAL 

COP. EFFECT. 

.70 

.71 

.56 

.47 

.66 

.59 

228 

TOTAt  RESPONSE 
LENGTH 

.21 

232 

TOTAL 

IKSTFl'>CNTALIT/ 

.31 

.25 

.29 

.17 

.66 

.59 

.21 

.26 

HYPOTHESIS  33:    There  will  be  a  positive  relationship  awmt  length  of  T\ST?.l'?'tir  TS :    Story  Compledoo 

responses  across  sll  behavior  ar«as.  VARZAALES:       Length  of  Kespontea 

across  all  behavior  areas 


158  186  172  200  144  130  214 


Story  3 

Sec 

ry  5 

Story  4 

Story  6 

Story  2 

Story  1 

Story  7 

ACCRESSIOK 

AUrriORITY 

A.\XIETY 

ANXIETY 

IFR 

A  - 

TA 

I.'A 

-  TA 

10 

14 

10 

14 

10 

14 

10 

14 

10 

14 

10 

14 

10 

14 

STORY  3 

158 

AGGRESSION 

.66 

.62 

.72 

.64 

.62 

.62 

,69 

.69 

.59 

.63 

.60 

.60 

STORY  5 

186 

AUTHORITY 

.66 

.62 

.70 

.57 

.65 

.67 

.56 

.67 

.46 

.61 

.7S 

.71 

STORY  4 

172 

AKXZEIY 

.72 

.64 

,70 

.57 

.63 

.62 

.54 

.69 

.58 

.56 

.66 

.62 

STORY  6 

200 

AUXZEIY 

.62 

.62 

.65 

.67 

.63 

.62 

.55 

.59 

.48 

.49 

.64 

.70 

STORY  2 

144 

IfR 

.69 

.69 

.56 

.67 

.54 

.69 

.55 

.59 

.63 

.66 

.52 

.66 

STORY  1 

130 

ACAD.  TASK  ACH. 

.59 

.63 

.46 

.61 

.58 

.56 

.48 

.49 

.63 

.66 

.40 

.59 

STORY  7 

2U 

HA  '  TASK  ACH. 

.60 

.60 

.75 

.71 

.66 

.62 

.64 

.70 

.52 

.66 

.40 

.59 

TOTAL  LENGTH 

228 

OF  RESPONSE 

.86 

. 

.84 

.84 

.81 

.80 

.7i 

.80 

.74_ 

.74 

9? 

HYPOTHESIS  34:    There  vill  be  a  pos«..ive  relationship  aaong  the  saaaures  of  the  IKSTRL'MENTS :    Story  Conpletion 

same  Story  Conpletion  affect  diaenaion  acroaa  the  different  VARIABLES:       Foaitive  Affect  Hero 

behavior  areas. 

159  187  173  201  145  I3l  _  125 

Story  3        StcTv  5         Story  4         Story  6         Story  2  Story  1         Stoty  7 

ACOR£SS_I0N      AtnUCRITY       ANXIETY         ANXIETY  IPR  A  -  TA  K.\  -  TA 


10       14       10       14       10       14       10       14       10       14       10       14       10  14 


STORY  3 
159  AGGRESSION 

.58 

,17 

STORY  5 
187  AUTHORITY 

as 

STORY  4 
173  ANXIETY 

.14 

.27 

.li  .22 

.16 

STORY  6 
201  ANXIET\* 

.18 

STORY  2 
145    IPR  .17 

-14 

-37 

.17  -l"* 

STORY  I 
131    ACAD.  TASK  ACH. 

.17 

STORY  7 
215   HA  -  TASK  ACH. 

.15  .22 

.16 

.14 

TOTAL 

229    POSITnX  AFF.      .  37 

.29  .44 

-16  .60 

.61  .23 

.31  .51 

.58  .3i 

.50  .6S 

.39 

-984- 


•  f  .'fv  «  •mftt '  f  I  I'll 

•  .  ,  III!  /.   All.  .  t  H'  r.i 


^1'  *  . 


t  I'H  A  -   1/  r.A  -  TA. 


STOKY  3 
160  AU.Hf.SICH 

SfORf  5 
lb8  AUTHORITY 

SIORY  4 
174  A!;XIETlf 

STORY  6 

202  A!.xirrY 

STORY  2 
146  XPR 

STORY  1 
132    ACAD. TASK  ACH. 

STORY  7 
216    NA  -  TASK  ACH. 

TOTAL  NEGATIVE 
230    AFFECT  HERO 


.41 

^12.. 

.17.. 

.22 

.16 

.62 

.64 

14 

.17 

.2<i 

.2^ 

.33 

.32 

.29 

.22 

.14- 

HYPOTHESIS  36:    lher«  will  b«  a  positive  relationship  •oong  the  Measures  of  the  tdwK 
Story  Completion  affect  dirosnslon  «crofts  the  different  behavior  »re»». 


INSTRUMT'TS  •    Story  CwupJetlon 
VARIABfXS:       Total  Affect  Hero 
)nd  Others 


161 


189 


175 


203 


147 


133 


217 


-.01-/  3         Story  5         Storv  4         Story  6         Story  2 


10  14 


STORY  3 
161  ACCRESSICN 

STORY  5 
189  AUIHORtTY 

STORY  4 
175  Al'XIETY 

STOAY  6 
203  tKXim 

STORY  2 
147  IPR 

STORY  1 
133    ACAO.TASK  ACH. 

STORY  7 
217    HA  -  TASK  ACH. 

TOTAL  AfTECT 
231    HERO  6  OTHERS 


.2^ 

.}6 

.43 

.54 

AITTHORITY 
10  \U 


AirXXErf 


AHXICTY 


.21 

.10 

.14 

.30 

.49 

.45 

.16 

21 

.32 

.19 

.60 

.56 

10 


14 


.17 

.23 

.16 

.15 

.48 

.61 

Story  ^ 
A  -  TA 


10 


14 


10 


.22 

.45 

.42 

.30 


14 


Story  7_ 
NA  -  TA 
10 


.32 

.19 

,16 

.22 

.66 

.48 

HYPOIHESIS  37:    There  will  be  positive  relationships  mffp%  the  Story  CoispUcioa 

total  positive  affect  measures  and  tha  total  coning  style  ncasures. 
There  will  be  a  negative  relationship  asM>ng  the  Story  Conipletion 
negative  affect  laeatures  and  the  total  coping  style  Measures. 


229 


230 


roSTRUMENTS: 
V.\RIA8US: 


Story  Conpletlon 
Total  Affect  x  Total 
Coping  Style  Measures 


319 


220 


221 


222 


223 


224 


225 


236 


227 


232_ 


TCAT 
ENCACEMT.T 


TOT/ 


TO'.M  

AID/ADV?c£ 


TOTAV 


TQTM. 


TOTAL 


"TomX"    IHPU:^T.       OUTCO>£„    EVAL.OUTC.    COP.  EfF.^  tHSTRUfCWT. 


TOTAL  POSITIVE 
AFFECT  HKRO 
TOTAT.  NEGATIVE 
AFFECr  HERO 


10 

14 

10 

1^ 

10 

14 

10 

V. 

.18 

.15 

.14 

.14 

-.24 

-.24 

-.19 

10 


14 


■.20 


-.15 


.22 

f39     .32  1 

L..J2  -Al. 

.17 

-.i6 

-.18 

-.24 

HYPOTHESIS  38:    There  will  be  positive  relat.onshlps  between  Length  of  Response  and  Coping 
Effect i\cness  scores  for  eacn  story. 


INSTRimMS :    Storv  Couplet Irrt 
VARIA5LES:       Ungtli  ^^f  Ri'sponse  x 

various  C»^plng  Effective- 
ness Variables 


139 


1 


10 


STORY  1 

Rr>.  LENGTH 

STv^Y  2 

144 

RKf' .  LfNCTH 

STORY  y 

15» 

R£i5.ir«GTH 

STORY 

17: 

RK'i.H'XGTH 

STOKY  ^ 

186 

RF^.n-NCTH 

SiOKY  6 

HI  <.nN<:ni 

;J|VHY 

TO  M  RKM'i^SF 

'.'1* 

-.15 

14 

.15 

143 


St fry  ' 


GOP.  r^F.      i'Of.  fF-'. 

1 . 


10 


-.15 


-.18 


 1^^  


313 


2:7 


ts 

KF_F^ 


Ti^TAL 
OP.  EFF. 


10 


i. 


•985' 


^(MIMAVIA  J/mt    Jh   M«  Ml  Jt  Al.T  J  »»n'i  t  Ai  t"' •       *.IAI  l'_n! 


J».4I,     wilt     Im     f»>HlliV>      r.  l-tl  Ion'  »»ip'  »!..  «t.t»f«  H    I'f    III**  M.I.OI* 

K    pinr  »M    'lir.l'nM   »»'  t  Ifi#lll7  »*  *'   iff    tn  »»f 


SKNTKNCE 

100 

«3 

AUTtKillXTY 

92 

ANXim 

74 

IP* 

65 

TASK  ACH, 

TOTAL 

109 

STANCE 

 lyi  

_  M  ry 
A/AMJ^.M«r. 
10  k" 


 l/7_  J<.J  

jM*  n  !^  »K   Ai.  /  n-r/ 

To"        K      '  >  I)'        1  >i 


 I  WJ,..  . 


lI.'.tHi  ^fl  MIS'  M  >,y  tti'il  s«r»lfi»ce 
VAflAhllS.        M».iii»   «  Sl*MM» 


•/O'l  Z^IL... 

10        I'.*"      10  l'« 


MYPOTUESIS  40; 


There  will  be  potlclve  reUclon:»hlpt  anionf  ncature*  of  the  »a 
ccplng  tt/le  4on0cnict  In  the  taae  behavior  areas  acrota  the 
two  projective  inttrumcnta. 


INSTIUMENTS: 


VAKIABLCS : 


Sentence  and  Story 
Completion 

Engag««tnt 


101 


SENTENCE 
ACCRESSIOM 


150 


AGCRESSia; 


10 


84  AUTHOHm 

93  ANXIETY 

INTEKPEKSGHAL 
75  ULATIQMS 

TASK 
66  ACHIEVEWKT 

TOTAL 
110  BSGACEICMT 


14 


164 


AUTHORin 
1014 


AN/IETY 


10 


14 


192 


136 


Story  3         Stury  5         Slory  4         Story  6 


A:ximf 


Story  2 


IPR 


10 


14 


10 


14 


122 


206 


220 


Story  1 


Story  7 


TOTAL 


TA 


10 


14 


HA  -  TA 
10 


EKGACEMEWT 
14        10        14  _ 


HYPOniESIS  41:    There  will  be  positive  relationthipt  among  iMaturct  of  the  tM 
coping  ttvle  construct  in  the  s«m  behavior  areas  across  tba 
two  projective  instrtmenta. 


SENTENCE 
102  AGCHESSXdN 

85  AimiORin 

94  ANXIETY 
ACADEMIC 

67    TASK  ACH. 

TOTAL 
111  AID/ADVICE 


151 


Story  3 
ACCRESSIOeC 
10  14 


.16 

179 


165 


193_ 


137 


123 


207 


msntUMEMTS :    Sentence  and  Storjr 

CoBpletioo 
VARIAILES:       Aid/Advice  %  Aid/Advic* 


22' 


Storv  5        Stcrv  4        Story  i        Story  2_       Storv  1        Story  7 


AUTriORITy 


AKXIETY_ 


ANXIETY 


IPS 


A  '  TA 


>18 

10 


14 


10 


14 


TOTAL 


HA  -  TA  AID/APVICE 

10  J4_ 


HYPOTHESIS  42:    There  will  be  positive  rfilacionships  anong  {cedsurcs  of  the  aa 
coping  stvle  construct  in  the  same  behavior  areaa  across  the 
two  projective  instruments. 


mSTRUHENTS : 


VAKIABUS : 


Sentence  and  Story 
Conpletion 

Coping  Ef £ectiv€n«aa  x 
Coping  Effectiveness 


SEKTEKCE 

103 

ATCKESSIOK 

86 

AnHORITY 

95 

ANXIETV 

iNTKUrEHSC^AI. 

77 

RFLATIONS 

TASK 

6$ 

AillU:VTMEKT 

TitTAt 

u: 

COPTNC  EFf. 

157 


Story  3  _ 


10  14 

.1^ 

185 


10  14 


171 


Stnry.  _4_ 
ANXIETY 


10_ 


14 


199 


St.^ry  6 
ANXIKTY 


10 


143 


10 


-,17 

-J3L 

129 


213 


Storv  1 


Siory  7 


TA 


NA 


10 


14 


10 


-986- 


227 


TOTAL 


TA       CO?.  EKF, 


10 


14 


MM  !'l  J 

\\th'\A'.lA  ;Ahli'   (li   'M!.*iil'/'     Mtl't'l  J  At  I'P.' 


.lAtr  in 


fit*  tuofy  Cmplt  t  If'o  ro'«ltlv«  Affrcl  noH-un***  will  hi  f«'«4lttvfly 
rittitiil  to  hi  '.int'Tit*  C"ii<pli  iftm  Pnidiii/i  Afffct  hk  ruiurt'ii  of 


S<  rl  nee  C'"i»»pl<  1 1  "n 
VAMABI.FS:        Story  p.t  ,tiye  Mlmf  x 
Sinioncc  PoHltlvr  Aff«rcta 


1X7 


173 


K5 


<;entenc! 

KWniVE  AF}?:CT 

107 

ArCK^-SS  -Oil 

POSIT IVt  AFFKCT 

90 

AITHORIT/ 

POSITIVE  AFTECT 

99 

ANXIETY 

POSITIVE  AFFECT 

81 

IPR 

POSITIVE  AFFECT 

72 

TASK  ACH. 

TOTAL 

P6 

POSITIVE  AFfECT 

14 


10 


W4 


10 


lA 


10 


10 


1'. 


10 


)4 


111 


-.15 

HYPOTiiESIS  43?:  The  Story  Coapletinn  Positive  affect  iieasures  will  be  negatively 
related  to  the  Sentence  Completion  HottMe  «nd  Depressive  Affect 
oessures  of  the  satne  behavior  area* 


INSTRUMENTS : 


VAK1ABLES: 


Story  snj  Sentence 
CooipletSon 

Story  Positive  Affect  x 
Sentence  Hostile  and 
Depressive  Affect  ataaurea 


159 


187 


173 


AGGRESS lOi 

104 

HOSTILE 

AGGRESSION 

103 

DEPRESSIVE 

AUTHORITY 

87 

KCSTItE 

AUTHORITY 

88 

DEPRESSIVE 

AXXiETY 

96 

HOSTILE 

A^XIETY 

97 

DEPRESSn'S 

IPR 

78 

HOSTILE 

IPR 

79 

DEPRESSIVE 

TASK  ACM. 

69 

HOSTILE 

T«K  ACH. 

70 

DEPKESSlvr 

TOTAL 

113 

HOSTILE 

TOTAL 

114 

DEPRESS  tVZ 

Story  3 


ACCRESl ION 
10  14 


Stnry  5  _ 

AUThORm 

'  10  14 


IP 

Story  4 
A::XtETY 
10 


?01 


145 


131 


-.21 

Story  6        Story  7 
ANXIETY  IPR 
10 


215 


229 


14 


14 

15 

10 


14 


14 


.16 

.14 

Story  7     TOTAL  POS. 


KA  -  TA      AFF.  HERO 


10 


14 


10 


HYPOTHESIS  '*3c: 


The  Story  Cpmplstion  Negative  /ffcct  nea^t'rcs  will  be  negatively  related 
to  the  Sentence  Fositlvtr  Affect  measure;  c£  the  same  behavior  area. 


INSTRUMENTS  i 


VARIABLES: 


Story  and  Sentence 

Cotrpletlon 

Stofv  Negative  Affect  x 
Senit'nctf  Positive  Affect 


160_ 


18S 


^ECATI\•E  ArF* 

"07 

ACvRKSSlON 

Pt>StTIVE  Ai'F. 

90 

AITHORITY 

rOSlTl\E  AFF. 

99 

ANMKA- 

r<v;iTI\*E  A?K. 

81 

tPR 

rOStTlVE  ATV, 

7: 

T0.A1. 

116 

r.virniL  atf. 

gtorv  3 


'^t.^ry  5_ 
14 


174 


Siory  _4_ 
ANXIW 


10 


.17 

14 


__29_ 

AW  tr " 

10 


132 


St«^rv  2_ 


^t.»rv_L 


?16_ 


10 


Stcr>  7_ 
NA  -  fA 


230 


Tt^TAL 
NEC. AFFECT 
10  U 


-987- 


il-iitAViA   l/tlf'    Hi    '  f  .11  If  ,V  T  r«i|f"l  I  ATMIJJS  •  SfA(.K  111 


HYri.mi  MS  A  i'i 


\\H     V>t<.ry    ('"(•;»]  *'t  )n|t   t«l  »  "t  1 VI     A(  (<  I  t     tm  U>        t  •*       li  \    lit  ptiHUlvcly 


VAH[Altl/.S'         M'.ryNi,«Hv«   Affrcl  k 
S>  lit  cnt.  I'  H  'il  i  K  and 
I>«'prt.i»nlvi  Al  ffct 


1 


104 

los 

DEPI'rsSIVf; 

AiTHwrnr 

87 

HOSTIU 

AUTHOR I lY 

88 

DEPPF.SSIVE 

ANXIETY 

96 

HOSTILE 

ANXIETY 

97 

DEPPESSIVE 

IPR 

78 

HOSTILE 

IPR 

79 

DEPFESSIVE 

TASK  ACH. 

69 

HOSTILE 

TASK  ACH. 

70 

DEPRESSIVE 

TOTAL 

113 

HOSTILE 

TOTAL 

lU 

DEPRESSIVE 

st'iry  \^ 


-.15 

-i: 

-17 

-.14 

_  ?0?  


710  


.20 

-.14 

Ml 


^jVp^  A  -'  TA  NA"  '  7A_    NKT..  A»r. 

10 


10 


14 


17 

.18 

.22 

-.18 

.14 

.17 

14 


— 

.15 

HYPOTHESIS  44a     The  Sentence  ConpUtlon  neesuret  of  Cof^lng  Style  dlaentlont  vlll  b« 
poei:lvely  related  to  the  SAX  Good  Coping  aeeturet  of  the  five 
different  behavior  areas. 


mSniUMEIITS :    Sentence  and  SAI 
VAKIABLES:       Sentence  Completion  Task 
Achlcveaent  Coping  Stylet 
It  SAX  Good  Coping  Meeturee 


65 


66 


TASK  ACH.      TAS<  ACH. 


STANCE 


.0 


14 


EHCACEHEKT 
10  14 


67 


TASK  ACH. 
ID/ ADVICE 
"♦O  14 


109 


TOTAL 


10 


14 


SAI 

37    TASK  ACH. 

TOTAL 
42    SAI  SCORE 

.25 

110 


111 


TOTAL 


SIAHCE       EKCACEMENT  AID/APVXCl 


10 

14 

10 

14 

.17 

.16 

.26 

•  26 

HYPOTHESIS  4Ab:    The    Sentence  Completion  iteeturefl  of  Coping  Style  dl«eaalona  vlll  be 
pott  lively  related  to  the  SAX  Good  Coping  aeaaurea  la  the  five 
different  behavior  areaa. 


XMSmUWllTS: 


VASIA8US : 


Sentence  Coaipletlon 
and  SAX 

Sentence  Conpletlon  IPR 
Coping  Stylea  x  SAX  Good 
Coping  eieaaurea 


74 


IPR 


STANCE 


75 


IPR 


76 


IPR 


SAI 

40  IPR 

14 

TOTAL 

42    SAX  SCORE 

16 

14 

.14 

.14 

.14 

109 


TOTAL 


ENGACEHEKT    AlD/ADVtCE  S7AMCE 


.20 

.20 

110 


111 


TOTAL 

TOTAL 

ENCAGtriENT 

AID/ADVlce 

.17 

.16 

.16 

.16 

.26 

^9. 

.26 

HVPOTHESIS  44c: 


SAI 

38  AimiORlTY 

TOTAL 
•*2    SAI  SCORE 


rhe  f^ntenctf  Cc^plctlon  nwa^virea  '^t  r<«plng  Style  dlnenaiona  will  be 
noait'.vcly  re  lotted  t<>  the  SAI  Good  Coping  tscaaurea  In  the  five 
different  behnvior  aroaa. 


83 

>rAxcr 


r 


i4 


5-» 


«5 


109 


no 


Altnu>Rm' 

TOTAt 

r\t:AlVMr\T 

Ain/.MnicK 

ST  \N(>* 

ENC.A<  K^'y  NT 

10 

u 

111 

14 

10 

u 

10 

14 

.17 

.19 

.?4 

..17 

.  A9 

.2C 

1?^  .»» 

^6 

111 


TOTAL 


10 

14 

.19 

.26 

IKSTRIWENTS: 
VARXA8LES : 


Sentence  Completion 
2nd  SAI 

StMitcnce  Completion 
Authority  C<'plng  Stylea  x 
SAI  Good  Coplnji  mcaaurea 


HMXTVHCSIS  44d:    The  Stntonoc  C(^4»lt>tlv>n  iiH*a<iir(>a  rf  Coftinj;  :>tit\c  dimf>\\*ii*nn  vlll  be 
piWit'.volv  rt*)4it('J  t««  ttu*  SAt  OtHu)  Co|tlng  ta^Msitirr*  In  the  five 
Jlffcrcnt  S»hm*lor  <»r*'{»3«. 


ncSTRl'?irNTS :    St  nH«nc«»  end  SAI 
VAR1ARU.S:        Stnttmi'  CiTiplotlon 

An\l(«ty  CofiuK  i^tvlea  % 
SAI  i*«<oJ  C«*pinf;  mcamirea 


111 


Ain  Amor 


!:aI 

.1  ANMMY 

MtlAl 



yi«  fiW  AVIA  lAt  '  ♦  • 


iiii   ' '  fitt  fi4 1  f  «>tN|i] t  t  } Kfi  titwuiiiri  '  of  {  <plfi.     t^U  Jiliii  itNli'f.n  will  he 
OnHUlvfly  filiitid  I     Uii   SAJ  f  .oJ  Ci'phi^  i  .<  .'ihtjrcN  In  *)u  flv« 
'liffiri'nf  )>i  hjvfor  armii. 


VAltjAUIS'  n»»nco  t.'mpli  tl.jn 

A>  K  r*  t.«lin.  C  iplntt  Style* 
X  SAi  (itod  C  >plng  motnure* 


101 


MANCK      rflr.Ar  f  f'l  r  Aih/Aiiv'irK 


JJJ  

l^ri/ 1   ~T»IAK  

r.(/'r^  '.T  Ain/Ai»viJF 


1% 

111  " 

~10 

' 

)  r 

SAI 

39 

AOCRESSION 

17 

20 

19 

24 

18 

TOIAL 

42 

SAI  SCOi't 

1/4 

?4 

74 

.?0 

25 

.\n 

.26 

IIYPOTMSIS  Thr  .'U  irv  OiTOpl«tlon  m^  rnurcs  of  Coplnft  Stylt  dim  nt loot  will 

P'lSltWoly  rel^tti'd  to  the  SAI  Cond  Coping,  nf-,a«ur<:t  In  toe  flv« 
dlff'TcnL  bi-hnyior  areas. 


IKSTRITflnrrS: 


VARIAP,L£S : 


37 


42 


^AI 


SAI 


ACADEMIC 
TASK  ACHIEVE. 

121  STANCE 

122  ENGACEKCJT 

123  INITIATION 

124  AID/ ADVICE 

125  SOLVER 

126  IMPLEMENTATIOK  _ 

127  OUTCOi* 
EVALUATION 

128  OF  OUTCOyE 

134  IHSTRUMENTALm 

TOTALS 
219  STANCE 


T/'K  ACH,  Tgf.  SCORE 
10        U        10  U 


Story  Completion 
and  SAl 

Stury  C"Riplction  Acsdcnle 
T9»k  Achf  evrincnt  Coping 
Stylet  X  SAI  Cood 
Coping  neiaurea 


Aft 


Ai. 


220 

221 

INITTATKK 

222 

AID/ADVICE 

223 

SOLVER 

224 

IMFLEMENTATION 

225 

OITCOJC 

EVALUATION 

226 

or  OUtCOM 

232 

ncSTRUMENTALITY 

-989- 


I'M  '  fP  1 

iif  (itftttiv  M/li  fJltfH  n»li»ii»»  will  hv 


III'  r*'  •   '  '  4        I  n 

I»....Ul/'ly  r-liMi'J  it)  Hi'   SAl  r.i.'id  C<ipliiK  m'nhUfiH  in  tUt  Hvl* 


f*7 


St  .ry  {  'i(i»pU  t  l^'fl 
mi  l  '.A  I 

'.t  .,rv  C>>v'p\i  Hon  tnttv 
piT***>na}  Kil"tlon«  Toping 
Stylet  X  5AI  Good  C"plng 


IHTKRPERSONAL 

RElJkfla.S 

ns 

STATCE 

136 

ENCACEKENT 

137 

INITIATICW 

13d 

AID/ADVICE 

139 

SOLVER 

140 

IMPLEMK'.TATION 

141 

OvTvOMe. 

EVALUATION 

142 

or  OUTCOME 

148 

IKSTRU>tNTALITY 

TOTAU 

219 

STAKCE 

220 

ENCACEHENT 

221 

INITIATION 

222 

AID/ ADVICE 

223 

SOLVER 

224 

lHPLE>CNTATIOl( 

225 

oirrcott 

SVALUATIGN 

226 

or  OUTCOME 

232 

IMSTRU)CNTALITY 

.16 


14 


Tf/f. 
10 

;coxE 

14 

.16 

.1) 

.16 

.16 

16 



.14 

HYPOTHESIS  45c:    The  Scory  Cocpletlon  Mssurc*  of  Coping  Style  dlnenelone  will  b« 
poslclvely  r«Utcd  to  the  SAX  Good  Coping  neaeuree  In  tht  five 
different  behavior  treat. 


INSTRUMENTS : 
VARIABLES: 


39 


42 


SAI 


SAI 


Story  Conpletlon 
and  SAI 

Story  completion 
Aggreaaion  Coping 
Stylea  X  SAI  Good 
Coping  aieaaurea 


ACCRISSIO^    TOT.  SCORE 
14 


AGGRESSION 

149  STAKCE 

150  mCAGEMENT 

151  INITIATION 

152  AID/ ADVICE 
133  SOLVER 

1 54  IHPLEHESTATICn 

1 55  OUTCOME 
EVALUATION 

156  OF  OUTCO« 

162  INSTRUMDiTALITi 

TOTALS 
21  STAKCE 

220  ENGACEMZ^T 

221  INITIATICf) 
22:  AID/ADVICE 
223  SOLVER 

274  tMmrt-:KTATI(« 

KVAPMU^ 
OF  oru'o^iK 

m;  iNsiKiifrNTAP.r 


10  14 

.19 

.14 

r 

.17 
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I  If  ri  K  ^ 


p.,..v..l,  r.l.l.'l  U>  .n.  -.Ai  ,  ic..p.n.  ,     VARIAMUS  >t.>rvc.  .pK  1 1  Anxi.iy 


  1*1  ^   '*S  . 

 ^^^AT  '^.I  

 ;  'i]n fry    'i .  sc^/vr 


161  "ifANtK 

164  niCAf.RMO.T 

165    iNlTlATlCfi  ^'^ 

91 

l(i6  AlD/AUVlCe 

167  SOLVFR 

■ 

168  IMPLEMKNTaTIOI. 

loV  OUTCOMF 

EVALlATICf. 
170    OF  OLTCOME 

1 76  WSTRLTIETiTALnY 

TOTALS 
219  STANCE 

220  E>]CACEMEHT 

221  INITUTIOJ: 

222  AID/AWICE 

223  SOLVER 

224  iMPLEMENTATIOrC 

225  0UTCO>« 

EV/.tVATION 
2?6    or  OUTCOME 

232  raSTROIENTALI'nf 

HYPOTHESIS  45e:    The  S:ory  ConpUcion  meisures  of  Coping  StyU  dliaeniloni  will  ht 
poiltiv«ly  re  I  ■  ted  to  the  SAI  Good  CopLng  neiiurei  In  the  five 
different  behavlo^  areas. 


38 


42 


IKSTRUMENTS:    Story  CoiRpUtioii 
and  SAI 

VARIABLES:       Story  Completion 

Authority  Coping  Stylea  x 
SAI  Good  coping  neeeurea 


SAI 


ATHORITY  TOT.  SCORE 
I J        14__      10  14 


ALTHORITY 

177  STANCE  _ 

178  ENCACE?!EKT  _ 

179  UCITIATICW  _ 

180  AID/ADVICE  _ 

181  SOt.VER  _ 

182  ly.PLE^EHf  AT  UtC  _ 

183  OlTCO>f. 
EVALl'ATION* 

184  OF  oriCOME 

190  rcSTm>lEKTALtn_ 

TOTALS 
:19  STANCE 

:20  ENCACEMCtiT 

:2\  i:?lTlATIiiN 

:^2  AiD/Awirt 

:?3  5CLVFR 

:.'4    IMPlJ^tl^^rATKtC  ^ 

\  vAi  m  UA  or 


-991- 


ru  mr  3 


HYPOTHESIS  'i'f'    The  Stnry  r^rpU'lon  m' niiuri  w  of  C*>pln/.  Slyli  JinH  nninhii  wiU  br 
ly  r.  InlM  to  the  SA!  Coo4  CoplnK  "K-ai*orcb  In  the  flv« 
different  bLh«vlor  ir^ti*. 


4? 


1NSTBI*»*.NTS  •    Slory  C<fl,plctlo« 
und  SAI 

VAHIA}'.!F:S:  Si,»ry  Cm.pKtlofi  Anxiety 
Copin.,  Stylcit  X  SAI  Good 
Coping  nK'«anr«i 


STORY  6 

191  ST/.MCE 

192  ENGAGEMENT 

193  n^ITIATION 

194  AID/ ADVICE 

195  SOLVER 

196  IMPLEHKKTATION 

197  OUTCOME 
EVALUATION 

198  OF  oirrcoME 


If*  \  lA      10  .  147 


204  INSTRUMK;TALITy_ 
TOTALS 

219  STASCE 

220  QICACEtCKT 

221  INXTIATIGM 

222  AID/AWICE 

223  SOLVER 

224  IMPLEtCNTATIOH  _ 

225  OUTCOME 
EVALUATION 

226  OF  OirrCOMS 


232  INSTKlftCKTALITy_ 


flYPOrHESlS  45g:    The  Story  Completion  nwijurcs  of  Coping  Style  dlmcnelone  will  be 
positively  reUted  to  the  SAI  Good  Coping  neeturee  In  the  five 
different  behavior  ereet. 


37 


SAI 


SAI 


mSTKUMENTS:    Story  Completion 
end  SAI 

VARIABLES:       Story  Collet  Ion  lloo- 

ccedetnlc  Tatk  Achlcveaeot 
Coping  Stylre  x  SAI  Good 
Cuplng  Measure* 


KOKACADEMIC 
TASK  ACHIEVE. 

205  STANCE 

206  ENGACEMEKT 

207  INITIATIGM 

208  AID/ADVICE 

209  SOL\'ER 

210  IMPL£>CNTATI0N  , 

211  OUTCOME 
EVAIUATICH 

212  OP  OUTCOME 


TASK  ACH.    TOr.  SCORj 


10 


218  INSTRUMESTAIITY  

TOTALS 

219  STANCE   

220  QICACEMEKT   

221  IKtTtATiai  _ 

222  AID  ADVICE  ^ 

223  S01.VEH  _ 

:2U    lMrU*ftl  NTATUV   

xnmw:  ^ 
mt.t'AJ 

:V    t»4.;iHttMi:MAl  tlY  


14 


-10. 


14 
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iiYr<rr'o:*:is 


1  «  I*  1 


will  I.A 


p  >h1  I  Ivi  ]y  fi  l«tlt 
t«  haviur  artmii. 

iJ  lo 

i\u-  ' 

Al 

1  L'.pl»»i 

in  ittt 

9 

n 

 11 

1  or. 

C(»P. 

rn  . 

lAI  

^'■lM<>Kn7 

A'X 

K 

~CilP. 

HAl  lO" 

14 

10 

14 

10 

K 

10 

H 

1(1 

'\u 

lo' 

"l4 

37 

TASK 

ACHIEVEMENT 

.1^  12 

.15 

38 

AUTHORITY 

_1_5_ 

20 

.17 

16 

.17 

./7 

39 

Ar.r.;'ESSIUN 

77 

.15 

.16 

.20 

18 

.2? 

14 

26 

.29 

40 

INfEKFE^'^ONAL 
RKUTlVrS 

.18 

.  U 

.14 

AH 

15 

.20 

.24 

.22 

U\ 

ANXIETY 

19 

17 

.23 

.13 

42 

TOTAL 
SAI  SCORE 

.24 

.2? 

.26 

15 

.19 

15 

16 

 IS. 

26 

.33 

.1/' J  J  »i 

VAIiIABIl  S; 


illMj  SAl 

S.  ni.ift.   (f.plnK  FffiCMv^- 
»M       >i  liAJ  C'n>d  Copins 
UH  •Nttrcil 


HYPOTHESIS  47:    The  Story  CoM^lcclon  ncssurea  of  coping  effectiveness  vlU  be 
poftlclvt'ly  related  to  the  SAt  good  coping  meaeurce  In  the  ewne 
behavior  aresa. 


IKSTRUMLKIS:     Story  CoapUtlofi 
and  SAI 

VARIABLES:       Story  i^cplrg  Effectiveness 
X  SAI  Good  Coping  aeaaurea 


157 


ACCRESSIOW 


SAI  10 

14 

37 

TASK 

ACHIEVEMENT 

.14 

38 

AUTHORITY 

.15 

39 

AGGRESS  lOh' 

40 

INTERPEKSOKAL 
RELATIONS 

41 

ANXIETY 

42 

TOTAL 
SAI  SCOU 

185 


Story  3        Story  5 


AUTHORITY 
10  14 


171 

Story  ^ 
AinCIETY 
10  14 


199 


AT.XIErt 


10 


14 


143 


Story  6         Story  2 


IPR 


10 


14 


129 

Story  1 
A  -  r,^ 


10 


•  11 

.23 

.i; 

.IS 

-.15 

.15 

.21 

.18 

213 
Story  7 


NA  -  TA 


10 


14 


.20 

227 
TOTAL 
COP.  EFf, 


10 


14 


HYPOTHESIS  48a:    The  SAI  Good  Coping  scores  will  b«  positively  related  with 
the  Story  Coaiplctlon  Positive  Affect  ocMurea. 


131 


Story  1 


145 


159 


173 


187 


?0S. 

AFf. 

POS. 

AFF, 

POS. 

AFF. 

POS. 

AFF. 

SAI 

10 

14 

10 

14 

10 

14 

10 

U 

37 

TASK 

ACHievElCNT 

.14 

38 

AUTHORITY 

-.14 

39 

ACCRESSICN 

40 

INTERPERSONAL 
RELATIONS 

41 

ANXIETY 

.15 

.15 

42 

TOTAL 
SAI  SCORE 

.1- 

POS.  AFF, 
10  14 


291 


Story  2        Story_  3        Story  -        Story  $  Story 


POS,  AFF, 


10 


14 


215 


POS.  AFF, 
10  14 


INSTRWCTTS: 
VARIABLES: 


229 


Story  ConpUtion 
and  SAI 

Scory  Coapltftiofi  Poaitive 
Affect  Heaturee  x  SAI 
Good  Coping  Scores 


T  TAL 

POS,  affT 


.20 

18 

.15 

RYPOTHF.SIS  48b:    The  SAI  Good  C<>pln|:  scores  will  be  ni'Mtlvelv  reldtt'd  with 
the  Storv  Cofipletion  Ktrg'tive  Affect  measures. 


IK«{TKr>fC%  rS  •    SAI  jnJ 

Stttrv  CfinpWtion 
VARIARLKS;        SAI  T.-.-d  Cof»ln^  n 

ti  Miivc  Affect 


.ERIC 


kkcIakf, 


r.6 

St.^rv  2 

NtT..Arr. 


St  or%  3 


TASK 

37  ACitlEVKMDiT  

.?2 

J8  Arnu^m"  

39  Ait<«FSSUti 

ISM  KlTK^-xfJAI. 
•0  RI,I.AIU»NS 

ANMFrY 
ItMAI 

10 


14 


_k>'£"*^k".' 

in  r. 


Nit'.AvV'.^ 

"iT»**  '  1-4 


\\ i^.AmT' 


-9,93- 


new*  3 

vir^lvaAV  t    1  Atlli  S  Of  S  H  M  M  rA  f_>  <»R  H  liAMtTL*^^ 


HYPtmirblS  49«     The  «:A1  C'od  CopInK  bcoreii  will       pOHltlvrly  n  laud 
with  the  '.i-ntencft  C<>mplctton  positive  affect  men^urci. 


_g^rA/r  III 

IMSrHJfCHTS: 
VAHlAiJl.ES: 


SAX  ond 

ScnK'OCc  C(implrtion 

SAT  Coud  CnplrtK  » 

Scnt<'nce  Cotnplc  don 

Positive  Affect 


72 


90 


99 


107 


116 


PO^ . 
T/SK 

n  r._ 

'/CM. 

SAX 

Vi 

14 

37 

TASK 

AaiXBV?HE!»T 

36 

AUTHORITY 

39 

AOCRESSia* 

40 

IjrrERPERSWAL 
RILATIONS 

41 

Al.XlETY 

42 

TOTAL 
SAI  SCORE 

PO^ .  AH  , 


IPK 


10 


H)S.  AFT.  J^OS.Alf.^ 
1(1        14        10  14 


Af.r.HF.::iON 

"^10  14 


-.20 

-.15 

-.14 

-.24 

po".Arr. 

7<7rAL 


10 


14 


-.1$ 

HYPOTHESXS  49br    The  SAI  Good  Coping  scoree  will  b«  n«g«tlvely  related  with 
the  Sentence  Completion  Hostile  and  Depressive  -.easures. 


IKSTRUfCNTS ! 
VARIABLES : 


SAI  and 

Sentence  Completion 
SAI  Good  Coping  x 
Sentence  Cooiptttlon 
Hostile  and  Dtprtaslva 
Masures 


37 


38 


39 


40 


41 


42 


SAL_ 


SAI_ 


T>SK  ACH_.      AUTHORiry    AGGRESS I(» 


SFNTPMrR  COMP.     10        14        10        1-        10  _i 

14 

TASK  ACHir/E. 
69  HOSTILE 

-.22 

.23 

-.25 

TASK  ACHir/E. 
70  DEPRESSIVE 

IPR 
78  HOSTILE 

-15 

IPR 

79  DEPRESSIVE 

AVTHOlITf 
87    HOSTILE  -.18 

-.21 

-n 

AlTHORITf 
88  DEPRESSIVE 

AKXIETY 
96    HOSTILE              - . 18 

ANXIETY 
97  DEPRESSIVE 

AGGRESS IGN 
104    HOSTIU  -.19 

-,22 

-.11 

-.14 

AGGRESSIGK 
105  DEPRESSIVE 

TOTAL 

m    HOSTILE  -.20 

-  18 

-.:i  -.16 

-,26 

TOTAL 
114  DEPRESSIVE 

I?R 


10 


14 


-.14 

-.1? 

-tl? , 

-.18 

-.16 

-  22 

-.•»6 

SAI 


ANXIITY 
10  14 

rl2 

.10 

SAI 


TOT.  SCORM 
10  14 


-.27 

-.16 

-.20 

-.23 

-.29 

-994- 


tlYPmilFSiS  SU'    Ttx  (Kctipniicniil  Valut  •  IntrltuU  mtftMiriH  will  b« 

pc.hlilyply  riloiifl  with  the  unfenc*  •nd  ''t»ry  Totil 
CopJnif  dlnx^nhlun  mt'nntittit. 


15 


1^ 


TOTAL 

108  ATTITUDE 
TOTAL 

109  STAIiC; 
TOTAL 

no  ENOACE'<ENT 

TOTAL 
HI    AID/ ADVICE 

TOTAL 
112    COPING  EPF. 

TOTAL 

219  STANCE 
TOTAL 

220  EhCACEMfcNT 
TOTAL 

221  IKITIATION 
TOTAL 

222  AID/ADVICE 
TOTAL 

223  SOLVFR 
TOTAL 

224  impleme!jta:ion 

TOTAL 

225  OUTCOME 
TOTAL  EVAL. 

226  OF  OUTCWIE 
TOTAL 

227  COPING  EFF. 
TOTAL 


.16 

f 

16 


U 


-.17 

-.14 

-.15 

-.15 

17 


19 


rr.c.  VAL. 


^'  1  r-'.ArUi  11  TKL.sTiK  cpEAri'/ir/ 
10      14      in      \u      \(j  K 


-  16 

-.14 

-.16 

-,20 

.21 

.14 

15 

.20 

.19 

18 

15 

27 


Occuput f on^i  Vtluct. 
S(  ntt-nce,  and  Story 
Completion 
Occupttfuntl  Vtlu0t» 
Intrinsic  Mefturot  x 
Scnttnctf  tnd  Story  Tottl 
Coping  diiacntLont 

29 


ore.  VAL. 

'""vARip-nr 


10 


.17 

OCC.  VAt. 
TOTAL 


10 


14 


-.14 

.16 

HYPOTHESIS  51:    The  Occupational  Values  InCriniic  M^tutei  will  hm  INSTRUHENTS :    Occupaticmal  Values 

oositivcly  related  with  tne  SAI  Good  Coping  swaaurea.  and  SAI 

VAKUBLES:       Occupational  Valuaa 

Intrinaic  neaaurc^  k  SAI 
Good  Coping  Kaaaurca 


14 

15 

16 

17 

19 

70 

21 

27 

29 

occ. 

VAL 

OCC. 

VAI  . 

OCC. 

"AL, 

oc:. 

VAL. 

OCC. 

VAl  . 

OCC. 

VAL. 

fx:c. 

VAL. 

ac. 

VAL. 

TOTAL 

ALTRUIST' 

ESTHmiCS 

INDEP. 

ma:  \GE»yNT 

SEir- 

SATIS 

I\Ti:!  ..STIM 

VARIETY 

INTRIWSIC 

SAI 

10 

U 

10 

14 

10 

14 

10 

U 

10 

U 

10 

14 

10 

_J4_ 

10 

14 

10 

14 

37 

TASR 

ACHIEVEKENT  . 

.2/ 

-.31 

20 

38 

AUTHORITY 

.17 

-.?5 

14 

39 

AGGRESSION 

40 

INTTRPERSONAL 
RELATIUKS 

.20 

-.:6 

-.18 

.16 

.14 

.17 

.14 

41 

AN\  ETY 

U2 

TOIAL 
SAI  SCORE 

:3 

-.IS 

.13 

.10 
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IIYPOWPSIS  52 


Hm   O'oip  .tl/»nrtl  V.ilui*   In'rlnwlc  weimun*  will  be 

ntyuiivrl/  relflKd  wlt^  VI. w«  of  Active  RtniwriM  noflMurct. 


VARTA»l.f:S 


1^ 


16 


17 


VI'  WH  of  Life 

(k  cnpiiLlrMifll  Valurfl 

Inirin«1c  MCflMurc'*  Ji 
VirwM  of  U(«  Accfv* 

29 


V^l 

LOCUS  or 

43 

ACADEKIC 

UjCUS  or  CONT. 

/CTIOJi  - 

45 

r.'ACTIOK 

IMMEDIATE  - 

46 

DELAYED 

RATE  OF 

47 

ACTlOJi 

PiTREJSlC  - 

48 

EXTRH'SIC 

TASK  ACH.  - 

49 

I  PR 

COMVETITIOH  - 

50 

CO-OPHKATICW 

r.'DEPENDENT  - 

51 

l!:TERDEPriDENT 

EARNED  STATUS  - 

52 

BESTCVED  STATUS 

CONFRONT  - 

53 

AVOID 

SELF- am. 

54 

OTHER  IKITI. 

SELF  SOL\ i» 

55 

OTHER  SOr/EK 

SELF-JOIM 

56 

INSTRUCKT  - 

58 

FANTASY 

CONT  /EXKIESS- 

59 

IVITY  6t  ACCEPT. 

ACT.  /PASS. 

60 

UNDER  STFESS 

POS./SEC. 

61 

SELF-CONTROL 

VIEW  OF 

62 

LIFE 

TOTAL 

63 

SCORE 

14 


JK  f  ^  VAL, 

JkyTni.;  ICS 

14 


(ICC.  VAL. 


\'t  20   _    21  „  71   

jTTTjmZ  jfL-y^^-.  J*Sz.y'iy^    of^ .  vat  .  J?rCi_vAij^ 

14 


jl^l  I  . '. M M    CHi:Ai  IVifY 
"l  4  '  14 


14  14 


.16 


-,14 


.24 


.15 


-.14 


.20 


.19 


.16 


.15 


-.25 


.17 


-17 


.27 


.14 


.21 


.20 


-.14 


.14 


.15 


.14 


HYPOTHESIS  53:    The  Occupational  Values  Intrlntlc  Matures  will  be  positively 
related  with  the  Story  Total  Potltlv*  Affect  aeaaur*  and  th« 
Sentence  Total  Positive  acaturca. 


IHSIRUMENTS : 


VARIABLES: 


TOTAL  STCRY 
229    POS.  AFFECT 

TOTAL  SEKI. 
116    POS.  AFFECT 


15 

16 

17 

19 

20 

?1 

27 

arc. 

VAL. 

ocr. 

AL. 

OCC. 

VAL. 

ore. 

V\L. 

OCC. 

VAL. 

OCC. 

VAL. 

OCC. 

VAL. 

OCC. 

VAL. 

AI.TRII?M 

esthe: 

ICS 

TTCDEP. 

*t,\\\CE?T.NT 

SELF-5ATIS 

IMEL 

«T1K 

CREATIVITY 

VARIETY 

10 

10 

14 

10 

14 

10 

14 

10 

14 

J  J 

14 



_  1>_ 

10 

14 

.14 

.IE 

Occupational  Valuea  ao^ 
Story  Co«pl«Clon 
Occupational  V«luea 
Intrinsic  Meaauxea  x  Total 
Story  and  Total  Sentence 
positive  Affect  veasurca 

29 


OCC. 

VAL, 

IKTRTNSIC 

10 

14 

HYPOTHESIS  54:  The  Cfecupstlonal  V^iluo*  Intrinsic  measures  will  he  negatively 
related  with  Sentence  Total  Hostile  and  Depressive  Aifect  and 
with  the  Story  Completion  total  Ke^atlve  Affect. 


TNSTRU1CNTS:  Occup;iiiiMial  Valuea  and 
St^nii'ucc  Co«plcti««n  and 
5t4^rv  CpmplcCion 

VARIABLES:       Occupational  Valuea 
Intrinsic  measures  jc 
Stntfticc  Total  Ki^^tlle  and 
Tot.ll  Ck^prcsslve  Affect 
afkJ  Total  Story  Kegative 
Affect 


SFNTEKCE 
TOTAL 
U3  HOSTILE 
TltrAL 

TlTfAI.  .<t**HY 
2W    KM.ATIVE  AFP. 


_OCC.  VAI 


in  '  Vi'  ^fo      14      10~"  I'.   I- 


?0 


 =996- 


.•1 


  iV<V.  vak 

i\ I i  1. . s t  iM  ncf AH vn\ 
*      To  I 


iX'C.  VAL.  tVV.  VAI^ 
VARIETV  IKTKIXStC 


10 


10 


U 


•  2* 

-.14 

-,r..  

n-KiitJ/ily  r*-litl-'l  wl<li  n.    S.nitntf  ind  Story  fottl 


INSIKIH  :.r. 


VAItIAbT.ES' 


0«  itipiit  l">i«l  Vrt !»•»••, 

Ut  r.» .  tttv  '»t«»ry 

Sentence  and  Story  Total 
Copln  mcafl'irca 


18 


22 


23 


24 


25 


2f» 


78 


30 


(x:c.  VAI. 
surcf.'S 


JCC.  VAL. 


STOW  10 

14  10 

14 

TOTAL 

219 

5TAI3CE 

TOTAL 

220 

BXAon^NT 

TOTAL 

221 

IHlTIATIO!i 

TOTAL 

222 

AID/Arr/ICE 

TOTAL 

223 

SOLVER 

TOTAL 

224 

IMPLEMENTATICM 

TOTAL 

.14 

22S 

OUTCOME 

TOTAL  iV/.L. 

226 

OF  OlTCOfC 

TOTAL 

227 

copdk;  EFF. 

TOTAL 

232 

I?iSTRUK=34TALITY 

16 

SENT.  TOTAL 

108 

ATTITUDE 

TOTAL 

109 

STAflCE 

TOTAL 

110 

QIGACEfCNT 

TOTAL 

111 

AID/ADVICE 

TOTAL 

112 

COPniT  EFF. 

ore.  VAL._ 
FPKSIIf.E 
10  14 


OCC.  VAL^ 
ECOr..  RKT. 
10  ±U 


-.14 

(rc.  VAL.     nfc.  VAL.  jTCCi-V^ 

SI  RHO  -r.U.  aL'.OCIATE*;  FO^.^ATtlER 
10        14      "  10        14^      U»_  1^ 


-.20 

-.16 

-.14 

-.15 

-.19 

-  15 

-.17 

-.15 

-.15 

-.14 

-.22 

.14 

-.10 

ocr.  vAi^ 

EX-.WIWSTC 

■»o  1^» 


.14 

•It 

MYFOTHESIS  56:    The  Occupational  Value*  Extrlnatc  neatuH  wtll  be 

nes'ttvcly  related  vlth  the  SAI  good  coping  aeaaur*. 


mSTRWCNTS : 
VARIAtt^S: 


Occupational  Value* 
and  SAI 

Occupational  Valoee 
Extrinsic  acaaura  % 
SAI  Good  Coping 


SAI  COOD  COF« 

MEASURES 

37 

TASK  ACHTEVC. 

3S 

AirmmiTY 

39 

AGGRESSION 

WTERFESSa"! 

40 

ULATIOKS 

41 

AacXIETY 

TOTAL 

42 

SAI 

18 

22 

23 

24 

25 

OCC. 

VAL, 

OCC. 

VAL. 

OCC. 

VAL. 

OCC. 

VAL. 

OCC. 

VAL^ 

SUCCESS 

SECmiTY 

PRESTIGE 

ECON. 

RET. 

Sl-RROUND. 

10 

14 

10 

14 

10 

14 

10 

14 

10 

14 

-.20 

.21 

-.21 

-.17 

.18 

-.17 

-.22 

-.15 

.20 

-.22 

26 


28 


30 


OCC.  VAt.      OCC.  VAL. 


.13 

-  14 

-.14 

OCC.  VAL. 
EXTRINSIC 
10  14_ 


-.14 
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IIYPOTIIBSIS  t>7:    T»k-  (KM.p.tlon-l  Vilui-i  Extrinsic  m'»nuru»  «IU  hi  ni-MtU*ly 
n  lJicd  wU».  actWc  »«*imri.i  of  Vlty  of  LIfi. 


■>rAc:E  111 


INSntUHFllTS: 
VARIADI.RS: 


(kcupatlonil  Valuvi  and 
VlrWN  of  Ufv 
<>rt.>pflllonnl  Valufi 
FrtrJndIc  m#»flMirc'«  x  VUwi 
of  Ufc  Active  fk'Aiiur*! 


18 


23 


2S 


76 


7S 


30 


JtrC.  VAL» 
SKCmiTL 


rmc.  VA1. 


PRKr:TlCE 


LOCUS  or 

43    CONTROL  _ 
ACADEMIC 

uu  Locu:  OF  cajT.  _ 

ACTIGN  " 

45  INACTIOB  _ 
IWCDIATt  - 

46  DELAYED  _ 
RATE  OF 

47  ACTIOW  _ 
INTRINSIC 

48  EXTRINSIC 
TASK  ACM.  - 

49  IPR 

coMPmTIo^  - 

50  CO-OPERATION  _ 
INDEPENDENT  * 

51  INTERDEPENDENT  _ 
EARKED  STATVS  - 

52  BESTOWED  STATUS^ 
COMFRGIIT  - 

53  AVOID 
SELF-INITI. 

54  OTHER  INITI. 
SELF  SOLVER  ' 

55  OTHER  SOLVER  . 
SELF'JOINT 

56  IMPLEICNTATIOII  _ 
INSTRUMENT  - 

58  FANTASY 

can.  /ESPREss- 

59  ivm  &  ACCEPT., 
ACT  /PASS. 

60  UNDER  STRESS  _ 
P06./NEC. 

61  SELF-CONCEPT  . 
VIEII  OP 

62  LIFE 
TOTAL 

63  SCORE 


14 


U  


14 


OCC.  VAL^ 
ECai.  RET. 
14 


(X.C.  VAL.      <)Cf..  VAI,      (K'->  VAL>  J^C^VAU 
TuKROUim.    ASSOCIiTfES    FOL.FATHEI  EXTKINSIC_ 
*'  14 


14 


14 


-.16 

.14 

- 

-.14 

-.16 

.18 

-.17 

-.19 

-.16 

-.14 

-.11 

-.20 

-.U 

HYPOTHESIS  58:  Th«  Occup.tlon.l  V.Xu.i  Extrlniic  Miuw  will  ^  "•"^^^fi^T 
HTivriiw^  ^o.    ^^^^^^^  y^^^        ^^^^^  ^^^^^  Positive  A££«t  -t.iuM  mid  tti« 

S«ittctic«  Total  Positive  Affect  Mtsut*. 


18 


22 


23 


24 


25 


26 


28 


OCC.  VAL. 
SUCCESS 


OCC.  VAL 
SECI-RITY 


OCC.  VAL_^ 
PRESTIHE 


10 


14 


10       14  _     10  14 


STORY  TOTAL 
229    POS.  AFFECT 

SENTENCE  TOTAL 
116    POS.  AFFECT 


OCC.  VAL. 
ECCT.  RET. 

10 — U" 


OCC.  VAL. 


10 


14 


OCC. 

VAL. 

ASSOCIATES 

10 

14 

l^ 

OCC. 

VAL. 

FOL. FATHER 

10 

14 

-.17 

nSTRUMENTS : 
VAItUBLES: 

30 


Occup«tim«l  V«lu«e,  Story 
and  sentence  CowpUtion 
Occupetionel  V«li«ee  Extrinele 
meeeuree  x  Story  «Qd  Sentence 
Total  poeitlve  Affect 


OCC.  VAU 
EXTKiySIC 
10  14 


HYPOTHESIS  59-    The  Occupetional  Valuee  Estrlnelc  acasurti  will  be 
poeiclvcly  related  vlth  Sentence  CoMplecton  Totel 
HoatUe  end  Total  Dcprcaalvc  Affect  wcaaurca  and  the 
St^^ry  completion  Total  Negative  Affect. 


18 


23 


25 


OCC.  VAL^ 


tier.  VAL. 


OCC.  VAL. 


'SErrRlTV  PKESTUtE 


IVC.  VAI. 
ECiSLRKT. 


2f    

tXT.  VM.._      CCi'.  VA!.^  JV^  .  VAL^ 

sTKRcn^P^    ASSOi:iATFS  FOUFATttER  FXttmiC 
r»       10_     14_     10  14 


INSTRUMENTS: 
VAILIAILES: 

30 


Occupational  Valuea  and 
Sentence  Completion 
Occupatiintal  Valuea  ExtrinaU 
X  Sentence  Ti'tal  Hoatlla 
and  Total  Depteaaive 


orc»_\AL. 


10 


TOTAL 

113  HOSTIU  _ 
TOTAL 

114  OEPXESSIVE  _ 
TOTAL  KTimV 

:30   NtU  AriVK  AJKFXT^ 


14 


10 


14 


10 


14 


10 


10 


:j  - 
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Of  <^  ipnt  1  n.il  f  'pi  «  I  nl  li.n.  iin.l  K  lti wit  i "IM I  A  pfr.«ll<>n 
wl  I  .   bi   '   fMtJ/<iy  rihdi'J  vlDi  llii   Miiry  T»  lul 


■,JA/h  If! 
n.MKtlMI-Ul 
VAhlAHi  tS: 


r><  i ti|!/it  loll  il  lntir<  t  lt)«iHtiirv 

Onii  M  I'l  V  '  iin.pU  I  <on 

O.  (.up  A.plrflUon, 

h 'i'ucii  I  "M  il  A-'Plrallon  x  Sforjr 
l>,ifil  (<»pinr  UlfiHniilon  mcflsurea 


7Vf 


270 


ri  r'rl 


OfX.  INT. 

f)fXLTA:i(l<AL 
11*  ASPIRATION 

OCCUrATlONAL 
3?*  f.XPRCTATinW 

KDL'CATKXtAL 
36*  ASPIRATIW 


lO^rAI    

gNf>Af.Lf^>  t.T     INI  riAfPJl.    AIU/Ah  6 
10        K        10  K 


SI/'  CE 


Vll  VI  R 


10 




_  J/^<M  

I  VIM  >  .>L 


??:> 


T'l  u 


 ?  ?6   771 


?32 


-1? 

V.       10  u 


HYPOTHESIS  61      The  sta*«»  level  measures  A  Occupational  Aspiration, 
OccLpational  Expectation,  and  Educational  Aspiration 
wlli  he  r/gatlvely  related  with  the  Sentence  Total 
Coping  DiTtenaiona  measureg. 


INSTRIWnS:    Occupational  Interest  Inventory 
and  Siory  Cfjupletlon 

VARIA6LI-S:        Occupational  Aspiration  Ex- 
prctaiion,  and  Educational 
Aspiration  x  Sentence  Total 
Coping  Dinienaion  Maaares 


OCCIJPATICNAL 
31*  ASPIRATION 

OCCUPATIONAL 
32*  EXPECTATION 

EDUCATIONAL 
36*  ASPIRATION 


108 

109 

no 

111 

112 

TC- 

AL 

TOTAL 

TOTAL 

TOTAL 

TOTAL 

Am' 

"UDE 

STANCE 

ENOACEMFNT 

AID/AUVIOE 

COP.EtF. 

10 

14 

14 

10 

14 

10 

14 

16 

,17 

.16 

-21 

-  21 

.16 

♦RepKTiber  that  t»^ese  VariaHlea  are  reversed  ThM* 
ar.y  correlation*  involvinK  these  Variable*,  if 
positive  are  actually  ne^dtivc  correlations  and,  if 
nej^ative.  ar*  actually  positive  correlatlona,  Tjtat 
Is,  the  lower  the  nu"^ber  the  hltjher  the  aapiratioo 
or  expectation  level  and  '^ite  veraa. 


HYPOTHESIS  62:    The  status  level  measures  of  Occupational  Aspiration, 

Occupatlcial  Expectation,  and  Educational  Aspiration  » '11 
b«  negatively  related  with  the  SAX  Good  Coping  oeaaurea. 


INSTRUMENTS:    Occupational  Interear  Inventory 
and  SAX 

VARIABLES;       Occup<ftional  Aspiration, 

Occupational  Erpectation,  <nd 
Educational  Aspiration  x  SAI 
Ccod  Copint  veaauraa 


37 


TASK  ACH, 


10 


14 


OCCUPATIONAL 

31* 

ASPIRATION 

OCCUPATIONAL 

32* 

EXPFCTA7I0N  J 

.17 

EDUCATIONAL 

36* 

ASPIRATION 

38 


SAI 


10 


39 


40 


41 


IPR 


SAt 

ANXIETY 


42 


SAJL 
lOT.  SCORE 


IC 

14 

10 

14 

10 

14 

10 

14 

-,15 

*ReiiieTiber  that  these  Varlablea  are  reverae 
Thu<;f  any  correlations  Involving  cheae 
Variables,  if  poaiiive,  are  actuilly 
negative  correlations  ord,  if  nf-^ativa, 
are  actually  poaitive  correlations.  Th»t 
la,  the  lower  the  number  the  lil^her  the 
aspiration       expectation  level  and  vice 
versa. 
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IIYIN/niFMS  63      -n.c.  .-atu.  level  mrn-..ro«  of  OccMp.,l  J  «m.l  A»plr«lloii. 

Occupolloi  »1  Lyp'ClnUon,  unJ  Kilurflt  1  f»niil  A'tplr«tl(i« 
will  bi.  m.'/itlv.  ly  ri'liU'J  with  the  Bctiv  rcaponM 
mcflb'Jrefl  c.f  tlic  Views  of  Life. 


ii.siKinin.T*!: 

VARTAUKKS: 


31*  _ 


32* 


36* 


V#l  _ 

AlirAllEniV 

44 

ACTION  ' 

45 

TtMPnf  AIT  * 

46 

IICIJII  CI/ 

RATS  OF 

47 

ACTTON 

48 

49 

SO 

CO- OPERATION 

IKOEPENDEST  - 

51 

IKTERDEPC^DENT 

EAWJElTSTATUS"- 

52 

BORROtfED  STAT"S 

CO^TRCNt  - 

53 

AVOID 

sEir-miTi.  - 

54 

OTHER  dlTl. 

SELF  SOLVER  - 

55 

OTHER  SOLVER 

SELF-JOIKT 

5$ 

IKPLEMEKTATICH 

INSTRUMENT  - 

58 

FANTASY 

CONT  /EXPRES- 

59 

SIVITY  &  ACCEPT 

ACT. /PASS, 

60 

tlKDCR  STRESS 

61 

SELF-CONCEFT 

VIEW  OF 

62 

LIFE 

TOTAL 

63 

SCORE 

fCC.A'.P. 
14 


OCC.EXP. 


14 


OCCJWT^ 
ED,  ASP, 
14 


.14 


-.30 


.17 


.17 


-,34 


-.15 


itpnttcnal   1iit#r<»Ht  Inventory 
.mm!  Vliwii  <>(  l.Hc 
(K'.iipnr  lon.il  A'^plrfltltm, 
Or(.«ipni<('i>al  RxpoctNClon,  and 
E'JucatlJtn.-il  AHplrallim  k 
View*  of  Life 


*RciMfttbcr  that  thtae  Variable!  are  reveraed. 
Thus,  any  correlation"  Involving  cheae 
VarUblch,  If  poalUve,  are  actually  negative 
correlations  and.  If  nev.Jtlve,  are  actually 
poaitive  correlations.    That  la,  the  lever 
the  number  the  higher  the  aspiration  or 
axpcctatlon  level  and  vice  veraa. 


-.25 


.14 


-  1* 


HYPOTHESIS  6Ar 


The  statue  level  »eaaures  of  Occupational  Aaplratlon» 
Occupational  Expectation,  and  Educational  Aaplratloo 
will  be  negatively  rel««d  with  the  Story  Co^letloo 
Total  positive  Affect  neaaura  and  the  Sentence  CowpUtlon 
Total  Foaltlva  Affect  ••••urea. 


mSTRUHEMTS :    Occupational  Intereata  Inventory, 
Story  and  Sentence  Completlos 

VARIABLES:       Occupational  Aspiration, 
Occupational  Expectation. 
Educational  Aspiration  x  Total 
Story  and  Sentence  Poaltlva 
Affect  aeaaurea 


239 


STORY  TOT^ 
POS.ATF. 


 116 

SENT.  TOT^ 
POS.AFF^_ 


OCCUPATIONAL 
31*  ASPIRATIOS 

OCCUPATICSAL 
32*  EXPECTATION 

EDUCATIONAL 
36*  ASFIRATKM 


.1^  - 

HYPOTHESIS  65:    The  *tfltua  level  ii»cnaurc«  of  Occupational  At.plrrttl«i, 
HYPOTHESIS  Expcctatlcvn,  and  gJucaticnal  Aspiration  will 

be  r<>'»*t*^«»y  related  with  the  Sentence  Completion  Total 
Unit  tile  and  D«^pre»iilvi«  Affect  m^amirca,  rtnd  th*  Story 
Cimpletlon  Total  Hcgatlv/'  Affect  eH>an«re. 


*Rei!ie-ber  that  the««  Varlablea  are  revcraod.  Thua, 
any  correlatlona  Involving  theaa  Variablea,  If 
poaitive  arc  actually  negative  correlatlona  and.  If 

negccivc,  arc  .^<.tually  positive  corrolatlona.  That 
is,  the  lower  the  numbtfr  the  lil|,h-r  the  aaplratlon 
or  expectation  lcv«l  and  vice  veraa. 


IK5TRl»>CSTS : 
VARlAni.ES; 


Of t-iip.itioMfll  Interest  Inventory 
Oc*upoti.«nrt1  Aspiration, 
Occnp-ittoMrtI  Expectation,  and 
rUut'at ii'ii'it  Atplrallon  x 
^.•nl^•«ut'  r.'tJl  Hontilc  and  Total 
l>fprr«>i*ivc  Affect  ii*aaor«»  and 
T»Mttl  Stvry  Hi'gattvc  Affect 


1i* 


(XYntfAriiTKAL 
ASriRAlli^ 

HHU'Ani^AL 

Asm:  A  J  li^ 


lU 


TOTAL 


JO. 


114 


xTI  TOTAL, 


:30 
TiYTAL. 


ill  1  nr 

14  10 

...It 

«Ri-v«b*«r  Itiat  th.'jio  VnrUblc*  are  rovorii<»il.  Thus, 
,i«v  corrol.il         Im.'lvitK  lluno  V.irlabWn,  if 
po-^iilvo.  ar*'  .1.  ii.in*  n.'..aHvf  corrflal  i*^»*  and,  if 
noc.Ulvo.  .ir«-  -LUiitlv  po<iiivc  corii'lai  J'*"*-  Th«t 
Is,  l\u^  l*H,.  r  fh.-  «miK'r  Uu*  ia,1ur  llu*  a.«plrall*^ 
or  *  xpv**<  at       l«*\fl  ,nid  viCt*  voina. 


OCCVAL.  _ 


.  gSTHETICS 


t*.^*_VAL  _    QIC  ML  (VC.VAI  _  .VAI. 

fA.iy;E"^vr  srif^' Satis  f«  rtLiim  cptATivm 


14 

-  1/ 

-  U 

-  19 

-.1» 

-  <1 

-  :i 

.  1) 

.17 

.1) 

1} 

-.n 

.12 

.20 

.20 

20 

.:o 

.13 

2) 

-.16 

.2$ 

.20 

\0 


OCkJd^tUul  v«lu««. 

OcoipatUMl  lBtrl««lc 
f«lM«  ■  Criteria  MMer«« 


 22  

occrifAt. 


23 


succrss     st-ciTtiTY  msTicr 


OCCVAI.. 

icow.  > 


2*_ 
QT"  VAJ  . 


OCCVAI.. 
ASSOCIATE 


 a  

ncc.VAL. 


1  MITR 


)  UADDiC 

^  c.r.A* 

■M 

5   XASl  MSim. 

nt 

I  III 

IBf 
MS 

9  SfXi-4SsnTiai 
ma 

19 
11 

U  AOCBCSttOR 

13  Mum 


Hi 


-.a 

.17 

.1) 

rmo.':  ic 

10  u 


trMBilt  M:  will  W  Mgfltlvs  rciatluttthlM  WaMm  tiM  wtmtm*  1«^1*  •( 

OccafctlMMl  A«#lr«tl«ii.  Oitcu^acloMl  Csf«ct«tlo«,  n4  CJwcatlaul 
AsfpteatlM  Mi  cIm  crltoriM  Msayrts. 


OccmpMimtl  liit«r««t 
liiraatcrT  «ad  Achl«v«**at 

m 

Oecy^«tl«n«l  AiplratlM. 
mi  E4ucMlOTiiil  AtplcitloM 


'  that  ttM««  7«rl«bl««  cr*  r«v*ri«4  Tlwk, 
«cf  €«rT«UtloM  ttfvoMnt  th«t«  V«rl«^}«i.  If 
fMiCl««  «r«  MtuAlly  Me*Civ«  corr*i^clo«t  •ni,  If 
Wf«tl«t»  «r«  tccuAny  positive  earrcUclmit  Th«t 
tt«  tlM  leiMr  Che  wsbflr  th*  HlgtMf  tb«  ••p&fAClfi 
•r  «i^ct«ci«i  4^  «lc«  v«f««. 
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HYHriUKSlS  jK-rt-  will  *-<   uiy.Mivv  r<  Ut  liMithl  pi  bttwrtn  the 

Crll<rion  n«nHur(«< 


3'* 


15 


YUr.O'.UVlA  lAHi  F"._f*K  -.h/.  I H '  A'  T  H^HiTf  AllfXS  -  «.TAr  F  IM 

lnv»ntiTy,  AchltrViUMnt 
VARlAt'.irS*        0«.i  ufi  »t  J«<ii«I  IiitiriMt 

Dl 'M  ripnncy  x  Crtlt>rion 


ACIUKVEMENT 

2 

MAIM 

ACHlKVFKffNT 

3 

FKAiiir:r. 

ACIIIKVKMKNT 

4 

G.p.A. 

BRS 

S 

TASK  ACHIEVE. 

PJ(S 

6 

Airnif^m 

BRS 

7 

IPR 

BRS 

8 

IMPLEMENTATIGN 

BRS 

9 

SELF-ASSERTION 

BRS 

10 

INITIATION 

BRS 

11 

SOLVER 

BRS 

12 

AGGRESS ION 

BRS 

13 

ANXIETY 

Hi 

2.  Li, 

14 

rjrr  ,_INT. 
fo  14 


-  Vi 

-.16 

-.15 

-.17 

HYPOTHESIS  70:    There  will  be  •  positive  reUtlonshlp  between  th«  SAI 
good  coping  measures  and  the  criterion  niesuret. 


IVSTRlffCNTS;    SAI  ^nd  AchltveiMnt  BRS 
VARIABLES:       SAI  Good  Coping  iieasuree 
x  Criterion 


37 


38 


SAI. 


TASK 

AfH. 

10 

U 

2 

ACHICVE>CKT 
HATH 

n 

3 

ACHIEVEICNT 
READING 

4 

ACHIEVEIOIT 
G.P.A. 

.27 

5 

BRS 

TASK  ACHIEVE. 

.16 

6 

BRS 

AUTHORITY 

•  V 

7 

BRS 
IPR 

.14 

-.14 

8 

BRS 

niPLETCNTATIOR 

9 

BRS 

SELF-ASSERTION 

-15 

10 

■  ^ 

IKITIATION 

11 

BRS 

SOLVER 

12 

BRS 

ACCRrSSION 

.18 

13 

BRS 

ANXlbTY 

39 


40 


41 


42 


SAI_ 


AUTHORITY  ACr.RESSION 
10       14     _10_  14 


a? 

.24 

.24 

.17 

SAt 


IPR 


10 


14 


.21 

.20 

.24 

.22 

.?? 

.2> 

lU 

SAI 


Ai;xi£TY 


10 


14 


15 

.18 

.13 

SAt 


TOTAL 


10  14 

AT 

■  28 

.19 

.1$ 

M 

A2 

.29 

.19 

.23 
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ir/?OTHPSIS  71      Vure  will        ■  pn.Ul .cUtlonnhlp  between  the  VI  .-.of 


V41 

uKus  cr 

A3  C(»>T1tOL 
ACADEMIC 
tOCUS  OF  COWT. 
ACTI0I4  - 

45  IMACTIOH 
IMHEDIATC  - 

46  DELAYED 
RATE  OP 

47  ACTION 
INTRIKSIC  - 

48  EXTRDISIC 
TASK  ACn.  - 

COMPETITION  • 

50  CO-OPERATION 
INDEPENDENT  • 

51  INTERDEPniDEirr 
EARNED  STATl'S 

52  BESTOWED  STATTS 
CONFRONT  - 

53  AVOID 
SELT-DIITI.  - 

54  OTHEl  INITI. 
SELF  SOLVE! 

55  OTHER  SOLVE! 
SELF  -  JOWT 

56  IMPLEKENTATICK 
IKSiHUlGiT  • 

58  FANTASY 

CONT./EXPtES- 
%    SIVITY  &  ACCEPT. 

ACT. /PASS. 

60  UNDER  STRESS 
POS./KEG. 

61  SELF' CONCEPT 
VIEW  OF 

62  LIFE 
TOTAL 

63  SCORE 


FiamE  1 

YiM^J^^  JMi:^  -^^^  — - 

VABIABUS:       VJiv    of  Ufc 


AihlcvciM  it  MS 
Achii-v4*iM.nt  BRS 


8 

9  VJ  

1 1 

12 

 ^13  

IMS 
14 

KF".   

SfUJ-AST.  IMTU 

 br;?  

BRS  

'  S0"UER_ 

ANXIETT 
14 

14  14  

14 

14 

.18 

.23 

.18 

,^  a  Msalclve  relfcClonshlp  between  the  criterion  Mnirea 

^POIHESIS  72=   ^«^'l„^:„;.'^^irtl»  :cplng  :.yU  v.rUM«  In  th.  dlff.r«.t 
•real  of  behavior. 


mSTRinCMTS :    Sentence  C««pletloo  •  Acble 
vent  BUS 

VARIABLES:      Stance  it  Criterion  oeeeures- 


2 
3 
4 
5 
6 
7 
8 
9 
10 
U 
12 
t3 


ACHIEVEMENT 
MATH 

ACHIEVEIOIT 

READING 

ACHIEVEtCrr 

G.P.A. 

BRS 

TASK  ACHIEVE.  . 
BR5 

AUTHORITY 
BRS 
ICR 
BRS 

IMn£>fiNTATI«S 
BRS 

SF.LF*ASSERTIC« 

its 

IhlTlATIOM 
BRS 

SOLVER 

BRS 

ATCRCSSICN 
BHS 

ANXIETY 


.20 

.27 

.24 

.17 

.28 

.26 

.15 

.21 

.2! 

.V 
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Ind  the  Sentence  C.-«pUtl»n  coplnK  ntylc  v.rUhie-  In  the  dUfcrent 
«rt««  of  bihnvior. 


rA< K  in 

ll.',iH»'Mli:rJ5:    s..,unM'  ( .M..pl.-Ui.n. 
VARlAP.t.KS:       fnwM  •         X  f.rlterJon 


ScIm  f^raf 

10  10^      IU_      10       1^  - 


93 


7'> 


66 


no 


10 


ACHIBVEJCNT 

2  I^TH 
ACHIEVEMENT 

3  READING 
ACHIEVEMENT 

4  C.F.A. 

ms 

5  TASK  ACHIEVE.  . 
BPS 

6  AUTHCmm 
BUS 

7  m 

BRS 

8  IHPLEHEMTATION 
BRS 

9  SELF- ASS  ERTIW 
BRS 

10  EaTIATlW 
BRS 

11  SOLVER 
BRS 

12  ACCRESSICK 
IRS 

13  AKXIETT 


.16 

.19 

.15 

.14 

.17 

1? 

.1^ 

HTFOTHESIS  74'  There  will  be  a  positive  relationship  between  the  criterion  «e«iur«s 
HTTOTHESIS  74.    There^^  sentence  Completion  coping  style  Y.risbl.s  in  the  different 

areas  of  behavior. 


THSTRIHEKTS:    Sentence  Conpletloflp 
Achleveaent  BRS 

VARIABLES:       Ald/Advlce  x 

Criterion  •easur«a 


10? 
P/AP 
ACCRESSION 


as 


94_ 


76 


67 


ni 


AID/ADVICE    AID/ADVICE    AID/ADVICE    AID/A'^VICE    AID/ADVICE    AID/ ADVICE 

 UTHOKIHf       ANXIETY  IPK  TASK  ACH.  _TOTAL_ 

  10  14 


14  10 


ACHlEVEtCNT 
MATH 

ACHIEVEMMT 
READING 
ACHIEVE2CNT 

BRS 

TASK  ACHIEVE. 
BRS 

AVTHORITY 
BRS 
IFR 
BRS 

S    IKPUfCNTATtOII  , 
BRS 

9  SELF-ASSERTIOM 
8RS 

10  IKITIATION 
BRS 

11  SOLVER 
BRS 

12  ACCRESSIOH 
BRS 

13  AKXIETY 


14 


.15 

,16 

.11 

.21 

.14. 

10 


14 


10 


14 


.17 

.16 

.18 

.19 

.14. 
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irYPt/mEblS  75 


YlCViii  3 

Sentence  C-npletlon  cnplim  «t /lo  v-rlflblc.  In  tb.   different  «rt«.  of  ben.vior. 


s•^At■^.  ill 


INSTPUMKNTb. 
VAftlAfiUS. 


St-ntcntc  Completion, 
Athlevvfwnt  BKS 
Ci»plr»K  Eff«.ctlvc«e«f, 
Achievement 


103 


66 


95 


77 


68 


f op. FIT^ 
14 


ACHIEVEMniT 

2 

MATH 

AailEVfcMENT 

READING 

ACHimMENT 

4 

C.P.A. 

BRS 

5 

TASK  AC». 

BRS 

6 

AUTHORITY 

BRS 

7 

IFR 

BRS 

8 

IMPLEICHTATIOH 

BRS 

9 

SELF-ASSERTION 

BRS 

IC 

INITIATION 

BRS 

11 

SOLVER 

12 

BRS 

AGCHESSION 

BRS 

13 

AHXIETY 

.^6 

.14 

-  10 

AVntOHJiV 


17 

.19 

.16 

n 

.16 

_C01»^KF^ 


112 


10 


COP       F .    J_nV .±1  rr>P  gPF. 

'        '  Tr/fAL 


10 

U  10 

14 

10 

14 

.1? 

.22 

22 

.25 

•  19 

25 

.2? 

.18 

.17 

.17 

.16 

.19 

.U 

.17 

.11 

19 

.15 

.20 

.19 

.K 

.20 

.17 

.14 

-.17  1 

HYPOIHESIS  76:    There  will  be  m  positive  re'aclonshlp  between  the  Sentence 
Completion  ettltude  «c««ure«  tnd  the  criterion  meaeuree. 


INSTRUMENTS:  Sentence  Completion, 
Achlev«iient  BRS 

VARIABLES:  Attitude  x  C.'lterloo 
meeeuree 


82 


91 


73 


106 


ATTITUl^ 


10 


ACHlEVCMEtrr 

7 

MATH 

ACHI£VE>CNT 

3 

READING 

ACHim>ENT 

4 

C.P.A. 

BRS 

5 

TASK  ACH. 

BRS 

6 

AlTTHOlim 

BRS 

7 

I7R 

BRS 

8 

IMF1E>CNTATI0N 

9 

BRS 

SELF- ASSERTION 

BRS 

10 

INITIATION 

BRS 

11 

SOLVER 

BRS 

12 

AGGRESSION 

BRS 

13 

ANXIETT 

-.15 

ATTITVDE 


10 


14 


ATTITl-PE 


-.15 

-.18 

-.15 

-.17 

-.17 

ATTITVOe_ 


10 


14 


-  16 

10_ 


14 


-.17 

.14 

-.20 

-.15 
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idl'tnUKSlH  77      TliiTf  win  \,'   ipo-.ttlvi'  r*  Jii>  ("ottilp  lMlw<fn  Mn    Hitlfncr  It.SIKl'MIH.Tb:     hi  nti  nc  i*  CfM«plrt  Ion, 

CiimpJiif'-n  |i**HltlVf   #»ff«it  y*irl/il)Un  unJ  ihcr  cri  n  rlon  iiic«HUr«'«.  A«lilivimnt  »KS 

VARlABU'.:         S.  i.fi  ntr  Pf.nltlvt:  AffvcC 
X  Crficrfon  Mt«urcs 


107  ¥)    99  m  7?  116  

pf^.  AIT..    p<r,,  nr..  AKF^  iny;,  afk      _ihj:..     k.    his.  Arr. 

Au«t*kssiuri    AirnKi«n7  _  A'.xim_       ii'H         iask  x.'h,  toial 


10        14       10       14        10        14        10        U        10       K       10  14 


ACHieVEICNT 
2  MATH 

-.14 

-,19 

.11 

ACHlEVeWNT 
3  KSADDIC 

-.14 

ACHIEVEMENT 
4  C.P.A. 

fiRS 

5    TASK  ACH. 

BRS 

6  AimtORITY 

14 

.17 

BRS 
7  IPH 

.19 

,19 

BRS 

8  IMPLErCNTATICN 

BRS 

9  SELF-ASSERTION 

BRS 

10  DJITIATIOM 

.20 

.15 

BRS 
11  SOLVE! 

BRS 

12  AGGRESSION 

BRS 
U  AlfXniY 

UYFOTHESIS  78c:    Th«re  will  b«  «  ncgstlvt  rcUtloothip  between  the  Sentence  Conpletlon  INSTRITCKTS :    Sentence  Conpletloo, 

Hostile  «nd  Dtpre««lv«  Affect  verlvblet  end  th«  crlterloo  acwun*.  Achleveacnt 

VARIABLES:  Sentence  Hostile  mi4 
Oeprccelve  Affect*  m 
Achleve«eot 


ACHIEVE.  ACHIEVE.  ACHIEVE. 
MATH  READIKC  C.P.A. 


10       14       10       14       10  14 


HOSTILE 
104  ACGRESSIOf 

DEPRESSIVE 
105  AGGRESSION 

HOSTILE 
87  ArruORITT 

-.14 

DEPRESSIVE 
88  AUTHORITY 

-.15 

HOSTILE 
96  AKXIETY 

DEPRESSIVE 
97  AKXIETy 

-.18  -.17 

-.16 

HOSTILE 
78  I?R 

IMPRESSIVE 
79  IPR 

-.15 

HOSTILE 
69    TASK  ACHIEVE. 

DEriESSIVE 
70    TASK  ACHIEVE. 

TOTAL 
113  HOSTILE 

-.16 

TOTAL 

114    DEPRESSIVE   1 

-.18 

-.20 

-1006- 


IIYPfniRSlS  7fcl- 


lNSTNI^1^4r^> :  'H»it«-nco  C'ir»|»lptl*»ft  -  Bits 
VAHIAbLES-        Stuti-ncf  H«.«tlle  and 

Dcprt^^lvif  AfUct  »  MS 


HOSTfLE 

104  AGGRESSION 
DEPRESSIVE 

105  Ar.CR£SSION 
HOSTILE 

87  hXmORlVl 
DEPRESSIVE 

88  AUTHORITY 
HOSTILE 

96  AliXIETY 
DEPRESSIVE 

97  ANXIETY 
HOSTILE 

78  IPR 

oepKESsm 

79  IPR 

H06TIUS 

69  TASK  ACH. 

Db PRESS m 

70  TASK  ACH. 
TOTAL 

113  HOSTILE 
TOTAL 

114  DEPRESSIVE 


ta*;k  a<~h.. 


-.15 

-.15 

 P.RS  

jj  ninum 
10 


-  14 

-.15 

-.19 

-.15 

 1I'R_ 

10  1'* 


 i:kS 

10  ^ 


  9  

10  kT 


in 


11 


1? 


13 


-.14 

.10 

-.14 

14 

INlftATirjC 
10     '  14 


10 


-.14 

-.14 

-.18 

.14 


14 

.16 

.16 

-.12 

.19 

 P.RS  

10  14 


iws 


-.14 

AWXIKTY 


10 


14 


mSTRUMEMTS;    Story  Co«pUtl<m, 

Achlevc««nc  BKS 
VARIABLES:       Stjnce  x  Criterion 


10 


12 


13 


ACHXEVOCHT 
HATH 

ACHIEVEKliT 
READDfC 
ACHIEVEKNT 
C*P«A. 
BUS 

TASK  ACH. 
BRS 

AUTHORITY 
BRS 
IPR 
BHS 

IMPL£>CHTATI0H 
BBS 

SELF-ASSERTIOM 
BUS 

INITIATIOH 
BUS 

SOLVER 
BBS 

ACCRESS  i(W 
BRS 

ANXIETY 


*«15 

.15 

•.18 

.14 

.23 

-.14 

-.14 

14 
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HYpOTHKOlS  »0 


lUn  will  br  fl  p'/mU1/c  ril  nl-f.nhip  i  wi  i  n  thr  tritcrton  wuhure* 
aud         Siory  C'wuplcf I'm  topfriK  '.lyU  d!ii»»'n«ioii«- 


150 


Story  3 
Af/;HK'.:iON 
14 


10  16 


ACMimtCNf 
2  HATM 

ach|eve»cnt 
3  readitk; 

ACKieVE?C4T 
4    CP.  A. 

BRS 
S    TASK  ACH. 

-.14 

BRS 

6  AUTHORITY 

BRS 
7  IPR 

BRS 

8  IM?1EMENTATI0N 

-.17 

BRS 

9  SELF-ASSERTION 

BRS 

10  INITUTION 

-.21 

BRS 
11  SOLVER 

-.14 

BRS 

12  AGCRESSION 

-.29 

BRS 
13  AMCIETT 

-.17 

14 


.15 

-.14 

-.15 

-.14 

-.16 

-.14 

192 


Ai./im 


10 


16 


.19 

.15 

.14 

-.12 

Story  2^ 


10 


1'. 


122 


-.14 

-.18 

-.16 

-,14 

206 


'.lory  7 
!:A  -  TA 
10 


V\  M  h  JTl 

VAKIAnLKS: 
220 


A(  hli'Vf  mtdl  mS 
Crltcrlor  mcMwrti 


EHCAjNKitiNT 


"FT 


-.u 

HYPOTHESIS  81:    There  will  be  •  potlclve  relationship  b«t«#cin  the  criUrioo 
mceeuret  and  the  Story  Coapleclon  coping  atyle  dineaaiooa. 


INSTRmffiMTS;    Story  Conpletioa, 
AchievetMot  BRS 

VARIABLES:       Initiation  x 

Criterion  aieaautca 


ISl 


179 


165 


193 


137 


123 


207 


221 


Story  3       Stcrv  5        Story  4_       Story  6        Story  2        Story  1         Story  7 


ACHICVE»eKT 

2 

MATH 

ACHIEVEKOrr 

3 

READING 

ACKIEVDCKT 

4 

G.P.A. 

BRS 

5 

TASK  ACH. 

BRS 

6 

AUTHORITY 

BRS 

7 

IFR 

BRS 

8 

IMPLr^fWTATION 

BRS 

9 

SELF-ASSERTIOH 

BRS 

10 

INITIATIOl 

BRS 

U 

SOLVER 

BRS 

12 

ACCRESSIOH 

BRS 

13 

AKXIET. 

ACGRESSIOK 
10  14 


AUTHORITY  AyyiETY 


10  14 

-.17 

-.17 

-.22 

-.18 

-.17 

AKXIETY 


10 


14 


.11 

-.17 

-.16 

10 


16 


IPR 


TA 


.20 

,U 

.19 

.15 

14 

.17 

.14 

10 


14 


10 


.14 

KA-  TA 


10 


INITIATION 
TOTAL 


14 


-.14 

-.21 

10 


14 


.16 

.15 
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IIYftmihSl'.  82:    11m  rc  will        o  po»liJ/i'  r.  1  Ml..n-.;ilp  hi  Lw« .  n  t!ic  trltrrlon 
metkiirch  «n'J  lU-  SL*»ry  C  plitl«.n  C«»plnK  "tyle  tHttwnHloni 


.TAT.K  HI 


'try  C<«m(»l «  t  Itm, 
A(.  hit  vcmcnt  BRS 
AfJ/AJvic«  K 
Criterion  mr«»ur»» 


ACHIEVEMENT 

2 

MA'iH 

ACHIEVEMENT 

3 

HEADIIIC 

ACHIEVEMENT 

^ 

CP. A. 

bRS 

S 

TASK  ACHIEVE. 

BRS 

6 

AITHORITY 

B&S 

7 

IKR 

BRS 

8 

IHPLEKKNTATIW 

BRS 

9 

Sri.r- ASSERTION 

ERS 

10 

INITUTICN 

SIS 

n 

SOLVER 

SIS 

12 

AGGRESSION 

BRS 

13 

ANXIETY 

'  14 

-.18 

-.18 

.20 

.15 

15. 

HYPOTHESIS  83:    There  will  be  «  positive  relationship  between  the  criterion 
i]]eeeure&  end  the  Story  Completion  coping  style  dimenelone. 


IKSTRUMEKTS: 


VARIABLES : 


Story  Co«pletioii, 
Achlevenent  BRS 
Solver  X  Criterion 
neesuree 


153 


ISI 


167 


195 


139 


175 


209 


723 


4  G. 


10 


11 


12 


Story  3 
AGGRESSION 
10  lU 


Storv  5         Story  4         Story  6         Story  2   Story  1         Story  7 


AUTHORtTY 
10  14 


AKXIETY  ANXIITY 


10 


14 


ACHIEVEMENT 
MATH 

ACHIEVEMENT 

READING 

ACHIEVEMENT 

P. A. 
BRS 

TASK  ACH. 
BRS 

AUTHORITY 
BRS 
IPR 
BRS 

IMPLEhOTATIOH 
BRS 

SELF-ASSERTI(W 
BRS 

IICXTIATXON 
BRS 

SOLVER 
BRS 

AC-GRESSiCN 
BRS 

ANXIETY 


-.19 

-.17 

-.14 

-.17 

10 


IPR 


A  -  TA 


\A  -  TA 


SOLVER 
TOTAL 


14 


10 


.20 

.16 

.15 

14 


10 


14 


10 


14 


.15 

-.19 

-.14 
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iiwn»unM  mid  Ll.c  Mory  C..i..j>}' t  Inn  t(>plM>'  Ntylc  di'  ^n^l^mft. 


INSTHlfMKNTS :    Sn  ry  C-mpletlon, 
AcM  <  vt'tni  nl  BRS 

VAK1AI!1J.!>:        ln.|i1<  nu  ntsilun  x 

Crlt<*rlon  noSMures 


196 


10   \u 


176 


210 


224 


Story  1 


AOUeVRMCT 

2 

MATK 

AaiIEVCME!;T 

3 

READING 

AGIlEVErCNT 

U 

CP. A. 

BRS 

TASK  ACHIEVE. 

BRS 

6 

AUTHORITY 

BRS 

7 

IFR 

BRS 

8 

IMPLEMENTATION 

BRS 

9 

SELF-ASSERTION 

BRS 

10 

INITUTION 

BRS 

11 

SOLVER 

BRS 

12 

AGGRESSION 

BRS 

13 

ANXIETY 

-,15 

-.17 

-.17 

-.32 

-.15 

-.15 

-.U 

.20 

.16 

TA 


10 


.15 

St  «<ry^  7_ 
NA  •  TA 
10 


lHnJS>gMT, 
_TrirAIi_ 
14 


10 


.IS 

-.15 

EYPOTHESIS  85:    There  will  be  a  potltlve  relationship  becveen  Ihe  crlccrloa 
•caiuree  and  the  Story  Completion  coping  style  dlcoenslons. 


DlSTXUMDnS: 


VARIABLES: 


Story  Cosipletloa* 
Achleveaent  BIS 
Outcoae  x  Criterion 
■ensures 


155 


183 


169 


197 


Ul 


127 


211 


225 


10 


11 


12 


13 


Story  3         Story  5         Story  4         Story  6_ 


ACCRESSION 
10  U 


AUTHOR  iry 

10  K 


ANXIETY 


AnCIETY 


Story  2 


Story  1        Story  7 


IPR_ 


TA 


ACHIEVEYCNT 
MATH 

ACHIEVEyCNT 

READING 

ACHIEVEMMT 

G.P.A. 

BRS 

TASK  ACHIEVE. 
BRS 

AUTHOR!  . 
BRS 
IPR 
BRS 

IMPLEMENTATION 
BRS 

SELF-ASSERTION 
SRS 

INITIATION 
BRS 

SOLVER 
BRS 

ACCRESSION 
BRS 

ANXIETY 


.14 

-.11 

10 


14 


10 


14 


10 


.15 

-.14 

14 


10 


14 


KA  -  TA 


OUTOOig 
TOTAL 


-.19 

io_ 


14 


.15 

-.17 

-.22 

-.IS 

-.15 

-.1$ 

10 


14 


.19 

•  .15 
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rVWimslS  Hh.     ni>  ft'  win  b.   n  p*.».ltlv<-  mint  1«n' hip  biiwrm  tin  irJtrrfon 
aieaf>tirfra  and  lUv  Story  C'tiplftlun  ctipinK  ntyh  ditmnHlnnii 


ACHIEVEMENT 
WTH 

ACHIEVEMENT 
HEADING 
ACHIEVEMENT 
G.P.A. 
BRS 

5  TASK  ACH. 
BRS 

6  AUTHORITY 
BRS 

7  im 

BUS 

8  IMPLEMEKTATION 
BXS 

9  SCLP-ASSERTION 
Bits 

10  IMTUTiCN 
BRS 

11  SOLVER 
BRS 

12  ACCRESSION 
BRS 

U  AKXIETY 


-.16 

186 


Stt.ry  3  StoT 


ACCRF',slo:; 


170 


Story  3 
10  K 


 St.-y  ^ 

AHXlKfY 


10 


1^ 


198 


Story  fe 
AN/IKTy 


10 


.17 

.15 

.17 

.13 

\U2 


Mory  2 


IPK 


10 


-12 

_STA' K_tU 
VAriAHI>S 


128 


_St^>ry  1 
A  -  TA 


 212 

NA  •  TA 


10 


.16 

-.14 

10 


14 


.17 

.16 

-.17 

Sinry  ^'..uph  tfon» 
At!,l.  V.  It.  ut  HKS 
Kvnht.ii  if«n  of  OutCO 
X  Criiarion 


226 


13 


14 


.20 

.16 

.15 

.14 

.15 

.14 

HYPOIfiEStS  87: 


Th^rc  will  be  a  positive  ^-eUtionship  between  th*  criterion 
neasure*  and  the  Story  Completion  coping  style  dimensloor. 


nSTRinffNTS: 


VARIABLES: 


Story  C<.>mpletton, 
Achievement  BRS 
Coping  Effectiveness  x 
Criterion  neasuret 


_L57 


185 


171 


Story  3        Story  5 


ag:ressiow 

10  K 


ACHIEVEMENT 

2 

MATH 

ACHIEVEMENT 

3 

READING 

ACHIEVEMENT 

4 

C.P.A. 

BRS 

5 

TASK  ACHIEVE. 

im 

6 

AUTHORITY 

BRS 

7 

IPR 

BRS 

8 

IMPLEMENTATIOW 

BRS 

9 

SELF-ASSERTION 

BRS 

10 

'  INITUTION 

11 

BRS 

SOLVER 

BRS 

12 

AGGRESS  ICW 

BRS 

13 

ANXim 

10  U 

-.17 

-.15 

-.19 

-.18 

Story  4 
A?iXIETY 


199 


Story  6 
ANXIti'Y 


U3 


Stcry  2 


129 


Storv  1 


213 


IPR 


227 


21 

.19 

.17 

.U 

-.15 

-.16 

10 


10 


14 


TA 


COP.  EPF. 
TOTAL 


10 


14 


10 


-.17 

-.17 

.17 

.U 

-.15 
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1hrr«  will  ktr  •  p4*ftUI;('  ri  l At luniihip  bciM'tn  the  criterion 
mft'jreB  tnd  the  l*tory  CimpUtlon  coping  ctyle  dlnonalun*. 


lliSTKl  MFNIG 


VANIABUS : 


Story  Cumpletif/ii 
AcliicvcnK-nt  IMS 
InntruRHntfflity  n 
Criterion  w«Mtre« 


162 


190 


ACHIEVEWNT 

2 

HATH 

ACHIEVEtCNT 

3 

READING 

4 

G.P.A. 

BUS 

S 

TASK  ACH. 

ms 

6 

AUTHORITY 

BUS 

7 

IPR 

BRS 

8 

ZMFLE>ENTATION 

BES 

9 

SELF-ASSEKTIOM 

BUS 

10 

INITIATION 

BRS 

11 

SOLVER 

BRS 

12 

ACCR2SSIGM 

BRS 

13 

AMXIETY 

Story 


ACCRESSIOH 

10  14_ 


Story  5 


176 


204 


148 


134 


218 


232 


.21 

.19 

10  14 


Story  4 
AWXlgTY 


Story  6         Story  2         Story  1         Story  7 


ANXirnr 


MA  •  TA 


INSTRUMKWT. 
TOTAL  __ 


-.14 

.IS 

-.26 

.18 

.20 

.18 

.16 

.18 

.14 

10 


14 


-.15 

.14 

-.14 

.21 

.25 

.23 

.15_ 

HYPOTHESIS  89:    There  will  be  «  oosltlve  reUtlonehip  betwteo  the  crlterloo 
■e««ttre«  and  the  Story  Coaplctlon  poeitlve  effect  dl«eneion«. 


mSTRIffOfTS: 
VARIABLES 2 


Story  Coapletlon* 
Achlcveaent  BRS 
Poeitlve  Affect  Bere 
X  Crlterloa 


1S9 


187 


173 


Story  J 
AGGRZSSIOK 


ACHIEVEICKT 

2 

H4TB 

ACHIEVE>£NT 

3 

READIMC 

ACHIEVEMENT 

4 

G.P.A. 

BRS 

S 

TASK  ACHIEVE. 

BRS 

6 

AUTHORm 

BRS 

7 

IPR 

BRS 

8 

IMPLEMENTATION 

BRS 

9 

SELF-ASSERTION 

BRS 

10 

INITIATION 

BRS 

11 

SOURER 

BRS 

12 

ACCRUSIOM 

BRS 

13 

ANXIETY 

Story  5 
AlTHO?ITY 
14 


•17 

.22 

.16 

.20 

.22 

.20 

.20 

.20 

.15 

.13 

.15 

Story  4 _ 
"AirOWY 


10 


14 


-.17 

.14 

201 
Story  6" 


10 


145 

Story  2 

"TSi  — 


131 


215 


10  14 

.18 

.13 

.16 

.29 

Story  1 
A  -  TA 


.13 

.17 

-.15 

.17 

Story  7 
HA  '  TA 


229 


PCS. AF. HERO 


.16 

.18 

-.14 

.15 

.25 

-til 

.18 

.21 

.28 

.23 

-.?1 

.19 

.22 

.16 

.30 

-.14 
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Tl-re  will  be  a  f.r«»'nt!vc  r.  loiJonnhlp  hc-lw#«n  th<«  criurlon 


IN'.Tf'UMJMS      Stnry  C'ffj'l*  t  * 

A' hl»  v*-m»'nt  IJRS 
VAR1AW.PS:       •  M-atlv*  Aff»ct  Hero, 
Crltrrltfi  •<  Mur« 


IW 


176 


Story  1,   *^S'iXJ-^ 


10 


ACHIEVEhCNT 
MATH 

ACHIE/IMENT 

SEADl'^C 

ACiar/EMENT 

C.P.A. 

BUS 

TA<>IC  ACH. 
RRS 

AITHORITY 

BUS 

IPB 


BUS 

saF->5SERTion 

10  r.'ITUTION 


U  SOLVES 
BRS 

12  ACCRESSIOH 
BKS 

13  AXXIETY 


-.22 

.16 

-.17 

.15 

?02 

Af./iKry 

10  K 

.14 

l/l.> 


IPR  _ 


117  

Jt_>ry  I  _ 
a'  >  1A 
14 


10 


230  _ 


JA__ 


16 

-  26 

-,17 

M.t^.AFJtERO 

 TfJTAL 

10  J4_ 


-.22 

.16 

HYPOmSlS  92:    There  will  b«  $  poaltlve  reUtlon.hlp  Mong  the  Perent/Chlld 
Zncerection  Iteae  of  the  Sentence  Conation  Inettuaent, 


mSTRUKENTS :    Sentence  Coapletlon 
VARIABLES:       Parent/ChlU  Ictcrecti;>o 
Verieblee ' 


117 


119 


120 


SELr- 
COWCEPT 


SELF- 

117 

COKCEPT 

PAREKT/CHILO 

118 

IKTERACTIOM 

HOTHCK 

.71 

119 

IKTERACTIOH 

.80 

FATHER 

.82 

.76 

120 

IKTeRAClION 

PARENT/ 

MOTHER 

FATHER 

CHILD  nrr. 

INTERACT. 

nrrERACT. 

10 

Ik. 

14.. 

.80 

.71 

.82 

.76 

.31 

.41 

.31 

.42 

.31 

.53 

.32 

.31 

.42 

.53 

.32 

HYPOTriESlS  93:    There  will  be  e  poeltlve  relet tonihlp  between  the  Ferent/Chlld 
Interaction  Iteme  of  the  Sentence  Completion  end  the  Authority 
Attitude.  Coping  Style,  Coping  Ef fectlveneei.  end  Poeltlve 
Affect  «ee»ur«  of  the  Sentence  Completion  Inatrwent. 


117 


118 


119 


SELT- 


PARENT/ 


120 


INSTRMffNTS:  Sentence  Ct^pletlon 
VARIABLES:        ^^cnicnce  Corpletloe 

pjrcnt/Chll<;  tntemctlon 
varijblei  md  retaelnder  of 
Viif  Sentence  Coapletlcn 
iteiM 


CCKCEPT 


ALTMORlTIf 

82  ATTITI-DE 
AITHORITY 

83  STANCE 
AITIICRITY 

8.*  ENtJKCEMEHT 
AITIIORITY 

$;>  AlD/AtniCE 
AITHORITY 

86  COPINC  EPF. 
AITHORITY 

90    P0$.  AFFECT 


10 

14 

.16 

.22 

.25 

.20 

.14 

,\9 

.17 

.18 

.27 

CHILD  niT. 
10    .  14_ 


MOTHER  __ 
INTERACT. 


FATHER 
INFERACT, 


10 


.14 

14 


10 


.20 

.27 

.19 

.25 

.15 

.17 

15 

,15 

17 

.15 

.13 

.32 

.:6 

IfVrOTHESlS  94:    There  will  br  •  ncMtlvr  relet liitehtp  betvrrn  the  rrtrenl/ChlU 
mter/irtlon  Itfwe  of  the  fii'nti»nf»'  C-mpli-l l.'n  iiul  both  the 
AutSiirlty  HoHtllc  tfiid  I>rpr«***«lvc  Affi'ct  meif  ytrv*. 


AITUi^m 

At  .  jif*.*  n' 
K»  iti  iMii  Mvr  Ai-r. 


IKSTRl*^ TS :       M  c .  nt  f  Cin»p t  i- c  1 
\ARlAl'n>         I  -•iU/i!UUi  1ntrrectl(«ft 

1  '«  .ml  Aulh.Tttv  fl(*etlle 
^*  *  ivpttni^lvr  Affrvt 


•1013- 


-  sTAf.e  in 


Inifr'KtliiN  l>i*Tnt  of  rt»i  '.i»)iti.(«'  r  i^ittpli  i  l(>n  And  tlx*  Tf>tAl 
Attlt'iiic,  fitpin»;  StyU,  r«>filtn  Kl  (f  ct  I  vciifKM,  ffrtd  Pf>HiLlv9 
Aifect  meMHui*:m  of  the  f.rnti-*nci  Ctmplctifjfi  InmruiacnC . 


TOTAL 

108 

ATTITUDC 

TOTAL 

109 

STANCE 

TOTAL 

110 

ENCACEMINT 

TOTAL 

111 

AID/ADVICE 

TOTAL 

112 

COPING  Eff . 

TOTAL 

116 

POS.  AFFECT 

tt7 


118 


SELF- 


PARENT/ 


COWCKPT      CHILD  IIT. 


10 


14 


.2^ 

.24 

.IS 

.19 

10 


14 


119 


t'TKRACT, 


10 


14 


.16 

.1^ 

.16 

120 


FATitKK 


10  u 

.18 

.18 

Vi:.lHVW}tl\      ',inl«'n(f  (./MRplct  loft 
VARlAHLLn-         [''<"  111  /r.M!'}  Int  r-riict  IcHI 
llann   Ai.l      >(«1  Attlttl<l«, 

CitpinK  Siyl  ,  Cupin% 
tfU'CtlvcnrAflt  and 
foaitlvc  AffccC  Mflflurta 


HYPOTHESIS  96:    There  will  be  a  negativa  relatlonahip  bact#*cn  the  Parcnc/Chlld 
Interaction  iCetna  of  the  Sentence  Completion  and  both  the  Total 
Moatlle  and  Total  Deprcaalve  Affect  acaiurca  of  the  Sentence 
Coapletion. 


INSTKtTHCNTS :    Sentence  Conpletlon 
VAIIA8LES:       Parent/Child  Interectloo 
lte«a  end  Total  Moatlle 
and  Total  Depreaaive 
Affect  neeaurea 


117 


CONCEPT 


10 

14 

TOTAL 

113 

HOSTILE  AFF.  -.19 

-.15 

TOTAL 

114 

DEPRESSIVE  AFF. 

-.17 

!18 


PAP.ENT/ 
CHTLD  IKT, 
10  14 


119 


10 

14 

-.19 

-.15 

120 


FATHER 


n^TERACT.  IHTERACT. 


10 


14 


HYPOTHESIS  97:    There  vlU  be  a  positive  relationship  bctveen  the  Parcnt/Chlld 
Interection  scores  of  the  Sentence  Cotnpletlon  and  Coping  Style, 
Coping  Effectiveness,  and  Positive  Affect  Scale  Scores  frow  Story 
Five  concerning  Authority  rsletions 


117 


lU 


SELF- 
CONCEPT 


PARENT/ 


STORY  FIVE 

177  STANCE 

178  EMGACEMOn 

179  INITIATION 

180  AID/ADVICE 

181  SOLVER 

182  IMPLE>£NTATIOIi 

183  OUTCOME 
EVALUATION 

184  OF  OVICOME 
COPING 

U5  EFFECTIVENESS 
RESPONSE 

186  LENGTH 
POSITIVE 

187  AFFECT  HERO 


190  INSTRl'HEKTALIT\-_dl 


14 


-.14 

-.15 

-.18 

-.21 

-.22 

-.18 

-.18 

.14 

-.19 

-.:4 

V-.15 

CHILD  INT. 
10  14 


.14 

119 


MOTHER 
iy:£RACT. 


10 


14 


-.15 

-.19 

-.21 

-.15 

-.19 

120 


FATHER 


INTERACT. 
10  14 


-.17 

-.16 

-.U 

-.20 

-.16 

•.18 

.20 

.20 

-.23 

.17 

niSTRUICrrS:    story  Covpletion  and 
Sentence  CoiapleCion 

VAIIAILES;       Psrent/Chlld  Interection 

of  Sentence  Coapletion  and 
Coping  Style,  Coping  Effec* 
Clveness,  snd  Positive 
Affect  Scsls  Scores  frov 
Story  Five  concetning 
Authority  reletloas 


HYPOTHESIS  98:  There  will  be  a  nocsttvc  rotfltl.'nuhlp  bctvocn  tho  Pnront/ihild 
Intersctlon  scorrs  of  the  Sontcn^f  Ct«mpletion  anti  the  NoKStlve 
Affect  Measures  fro«  Story  Five  c««nc^mlng  Authority  relAtions. 


iKSTRl'fffKTS : 


VARUtLEf- 


5TWY  FlVt 

KrrATU'H 

AFKFXr  IIKKO 


U7 


110  


119  . 

^ilV  HI  K 


FAWR 


jr>t;nrr ,  amn  int.  iNilK'^tj.  iKnwr. 
10      u     10  "*ro    '  li     to  1'* 


Sentence  and  Story 
Ciifnptetlon 

Psrt-nt /Child  Interaction 
n<i^tx'<  »»f  Sentence  an^ 
S^'Ksilvi-  Affect  iwasurea 
ttim  Stor>  Five  c«Mweming 
Authority'  rrUtion« 


i  it  ru\  \ 


story  »...r.  .inc.  UU.^r-  .U«..lll.d  -/Lty  'tory).  ft 
contcrni  parent  ol  rfUtl  'in. 


J A<  f  in 

VAHIAITI-.- 


117 
SH.F- 


pAK^rrjr' 


CO"  cr.pT  cniKD 


n9_  

iT.'j  I  R^^r. 


120 


'.» y  <  .tf»pl»'t  l»»n 

1'  If.  u'  /<      I'}  '  • 

„t  »  r«  '   <'l  •  n.l  (oping 

imii  P'HUivi  Affpcl  icale 
•cure*  iro"  ftory  Pour 


STORY  FOim 
AKXIEIY 

163  STATICS 

164  ENCACEMENT 

165  UailATIOH 

166  AID/ADVICE 

167  SOLVER 

168  i«plemet;tati(W 

169  OUTCCm 
EVALUATION 

170  OF  OtTCOJC 
COFINC 

171  EFFECT I VEHESS 
RESPONSE 

172  tENCTH 
POSITIVE 

173  AFFECT  HERO 


10 

.15 

10 


1'. 


JO 


14 


10  14 


1 76    WSTRUWNTALITY  L  


-.15 

,16 

-.14 

.17 

.19 

.14 

.14 

.16 

-.16 

.16 

ov-^cTQ  Mb.  There  will  be  a  po.ttlve  rcUclonshlp  between  the  Parent/Child 
HYPOTHESIS  99b.  ^^^^^^^^^  sentence  Conn>Utlon  .nd  Coping  Style. 

Coping  Effectiveness,  .nd  Positive  Affect  sc.le  .core*  fro- 
Story  Six.  .ince  (though  cUs.lfled       .nxlecy  story).  It  coa- 
c«rii5  parental  reUtlons. 


-Hi-. 
SELF- 


118 


119 


120 


IHSTRr«»TS-    Sentence  Completion  and 
Story  Completion 

VARIABLES:       Psrent /Child  Irtt«rsctioo 
scores  of  Sentence  and 
Coping  Style,  Coping  Effac- 
rlveness,  and  Pocltlva 
A f tact  scale  scores  €ro« 
Story  Six 


CONCEPT 


10 


STORY  SIX 
ANXIETir 

191  SFAHCE 

192  ENCACCtOiT 

193  UilTIATIOH 

194  AID/ADVICt 

195  SOLVER 

196  IHPLEfCKTATION 

197  OUTCW^. 
EVALUATION 

198  OF  OUTCOME 
COPING 

199  EFfECrnTKE* 
RESPONSE 

200  LENCTii 
POSITIVE 

201  AFFECT  HERO 

204  DiSTROMEWTAlITY. 


14 


PARENT L 
CHILD  IK". 
10 


MOTHER 
INTERACT. 
10  14 


FATHER 
INTERACT. 


10 


14 


.15 


-.15 

.15 

HYPOTHESIS  100.  T1u»rc  will  be  i»  nccnlx.^  rrl.Ulo«<hlp  bctv...«  tlu-  P-^ront'CMU 
HYPOTHESIS  lOO.    j;^*^^^^^^^^^  sentence  OM^rictlon  miJ  f.tc^  No^-^tU^ 

Affect  sieasur^s  from  both  Storlc*  Four  flnd  .sl%. 


STORY  FOUR 
174    NFi  ATlVF  AFf . 
.<;Tt>SY  SIX 

jo:  NJt'Anvv  atk. 


X^STRi''?F*:tS:    i'M'nttfnco  C^'r^plctlon 

y^pI/r'.ES         r.<ri  nt  ChiU  Intt't  action 

h.  native  AfCi'CC  wfit^i'tei 
fr^'T  K.ih  Storlrs  F.^ir 
and  Six 


.17 

"1015- 


'TArp  111 


ifYpnilfMS  101       It-if  vlll        (ipiHlHv    r<       l'.n*ihis»  hclwc  r   t  tn    J*  in  t#l /( hi  M 

IrMi.-Mtl'.n  itttr'i  t>(  tUt  ft  (  "{iliilrm  riiiij  ih'  T«.iai  Sc'yrea 

f' r  Opin.  *5tyit,  C«.;ilnK  I'f  (rctlvfm-iw,  and  Ponltivc  Af  fict  (r<m 
t>«  Siory  Ct*ropl<  tion 


JI7 


CO  .ctn 
10  u 


pAi'-:.r/ 

Cilll  U  ]N1  . 


119 


1?0 


STfjRY  TOTALS 

?19 

5TAJ4CE 

220 

EK^^AGEMENT 

221 

INITIATION 

222 

AID/Air/ICE 

223 

SOLVEK 

224 

IMPLEMENTATIOK 

225 

OITCOME 

EVALUATION 

226 

OF  OUTCOME 

COPING 

227 

EFFECTIVENESS  ' 

RESPONSE 

228 

LE!CTH 

POSITIVE 

229 

AFFECT  HERO 

NEGATIVE 

232 

INSTRUMEaiTALITT 

-.24 

-.16 

.17 

r 

10 


14 


.16 

INIFKACT. 
10  14 


imkha'c.t. 


It.'ilKiiMt  !:r>:    '<nitnLi-  Ctm.p},tl.>n  and 
*iT<M  y  C«<"if»l  •  I  f  Iff) 

VAKIARLES:        For<  iil /r  l.t  Id  Inlrrartifn 

Itr-mt  ui  :»<ni<ncc  and  futiil 
Sc'»ri' .  for  C"plnH  Tilylc, 
C<<pht)f  Ef  ff  ctivintfli,  and 
Poailivc  Affect  fro* 
Story  Ct/mpletlon 


-.14 

10 


14 


-.17 

.22 

.18 

HYPOTHESIS  102:    There  will  be  «  negative  releClsnahlp  between  the  Farenc/Chlld 
Interaction  IteiM  of  the  Sentence  Coapletion  and  the  Total  Score 
for  Negative  Affect  froa  the  Story  Conplctioii. 


STORY  TOTAL 
NEGATIVE 
230    AmCT  HERO 


117 


118 


119 


120 


SELF- 

PARr:T/ 

MOTHER 

FATHER 

COKCEPr 

CHILD 

INT. 

INTERACT. 

INTERACT^ 

10 

14 

10 

14 

10 

14 

10 

.17 

QISTRUWNTS:    Sentence  Coapletlos 
and  Story  Conpletloa 

VARURLES:       Parent /Chi  Id  Interaction 

itcaa  of  Sentence  and  Tocal 
Negative  Affect  froa  Story 


HYPOTHESIS  103: 


There  will  be  a  poaltive  relationahlp  between  the  Parent /Chi Id 
Interaction  itcma  of  the  Sentence  Conpletlcn  and  the  "Good  Coping" 
acore  for  the  Authority  area  an  well  aa  the  total  **Cood  Coping"  acora. 


INSTRUWNTS: 


VARIABLES: 


117 


SELF- 


118 


PAHEKT/ 


119 


^CTHEB 


_l:o_ 


FATHER 


CO^CEPT       CHILD  TUT.    _neTE_RACr._  nrTERACT. 


10 


_14_ 


10 


14 


SAI 

38  AUTHORITY 

.15 

SAI  TOTAL 

42  SCORE 

10 


14 


Sentence  Couple tlon  and 
Social  Attitudea  Imrantory 
Parent /Chi Id  Interaction 
itema  of  Sentence  and  SAt 
Good  Coping  -  Authority 
area  -  aa  well  aa  Total  SAI 
Good  Coping 


HYPOniESIS  104: 


OCC.  VALUE 
FOLLOtf 
28  FATHER 


There  will  be  a  positive  relationthir  between  the  Father  Child 
Interaction  itev  froM  the  Sentence  Ccnpl:tlon  en^  the  Orcupttlcnal 
Value:    *'Fcllow  Father". 


INSTRUMENTS: 


VARURLES : 


l7 

0 

FATHER 

INTERACT. 

10 

u 

Sentence  Completion  an^ 
Occupational  Valuee 
Inventory 

Father/Clutd  Interaction 
frcn  Sentence  and  Occupa^ 
tlonal  Value  -  Follow  Father 


-1016- 


«;  rkiv.  1  n 

VARIABLES- 


117 


118 


119 


1?0 


MtrniEP 


OCCUPATIONAL 
VALUES  iNVEliTOf^ 
14  ALTHUISH 


hL».F-  FAKK!://,  

To"^  10     K_  *" 


10  14_ 


o  '  iipnilonal  Valuva 

l»or«  nt /Child  Inieractloii 
Itttfm  of  Sentence  and  In- 
trfnhlc  Occupallcmal 
Values 


15  ESTHETICS 

16  IKDEPEI.DEUCE 

17  HAI.'ACFMENT 
SELF- 

19  SAT IS FACT  I W 
WTELUCTUAL 

20  STQ1ULATI0K 

21  CMATIvm 

?7  VARIETY 

TOTAL 
29  WTHIHSIC 


-.18 

-.16 

-.14 

Occupational  'aluca. 


INSTRU>CKIS : 
VAKUBUS. 


OCC.  VALUES 
HT/.  EXTBWSIC 
18  StXXESS 

22  SEcmtm 

23  PKESTICE 
ECOHGMIC 

24  RETUWS 

25  SmUtOVUDIMCS 

26  ASSOCIATES 
rOtLOU 

28  FATHER 

TOTAL 
30  EXTRIMSIC 


117     _        118  119 

?ARE!.T/  >gnffB-^ 
CH'.LD  INT.  DiTERAa 
10  14 


120 


Ctntenca  Completion  and 
Occupational  Valuas  Iny. 
Purcnt/Chlld  Intaractlon 
ltC(M  of  ScntMica  and 
Extrinalc  Occupational 
Valuaa 


_SELF- 
CO^'CEFT 


-.15 

.15 

.14 

.15 

.l4 

-.15 

Th.re  will  be  .  neg.tlv*  rcUtlon.Mp  between  the  F«her/CMld 
u"r«t  ™  Item  tr«.  the  Sentence  Co«rletlon  -nd  the  dt.crep.ncy 
lr,,"b«™en  the  Father",  Occupat.on.l  .nd  tne  Child".  A.plr.tlon. 


IMSTRl'MEMS :    Sentence  Completion  anj 

Ocrup.itional  Intercac  Iny- 

VAR TABLES:  Fr : hcr/Chl»d  lnrrti:ctl5n 
ot  Sentence  and  Father** 
Occupation-Child  Aaplrjitlon 


35 


OCC.IKT.  iKV. 
FATHER'S  OCC. 
CHILD'S  ASP. 


120  . 


FATHER 

INTERACT, 

10 

14 

-1017- 


Hf|.  '.iiliMCiii. phiH  Uu*  T«aol  '.Ci»r<« 


117 


VJRWS  OF  LIFE 

of 

43 

A''.AP£MIC 

44 

UXUS  OF  CONT. 

ACTIO!*  - 

45 

IIIACTION 

lK>CDIATfc  ' 

46 

DELAYED 

RATE  Of 

47 

ACTlOlf 

r.TRCJSIC  " 

46 

E/TRIi:SIC 

TASK  ACH.  - 

49 

in. 

COMPETlTinN  - 

50 

CO-OPERATICW 

r. DEPENDENT  - 

SI 

lI'TfcKur.rfcl'Utn  * 

E/RNED  STATUS 

52 

BESimED  STATUS 

CCSFRONT  - 

53 

AVOID 

SELF- mm. 

>» 

vTrnJbn  inil. 

SELF  SOLVER 

55 

OTHER  SOLVER 

SELF  -  JOINT 

56 

IIIPLEMEUTATlOli 

E.STRLTIEKT  - 

58 

FANTASY 

CONT. /EXPRESS- 

59 

IVITY  &  ACCEPT. 

ACT. /PASS. 

60 

UKDER  STRESS 

POS./NEG. 

61 

crt  F-rnNrFPT 

VIEW  OF 

62 

LIFE 

TOTAL 

63 

SCORE 

14 


 I  ]*'  

14 


 n«»  

14 


itt  t  ru  i>  r<  <'plt?l  l<>n  Mrt6 
VI.  w   «.f  I  Ht 
r  ,r>  •  •  /(  hi  iil  Inl  t  rrtctton 
J  t ,  t  ^   t  r.»»     !•«  •  n« «  "nd 

thf  i  'Cfll  Scores 


.15 


.IS 


HYPOTHESIS  109: 


There  will  be  a  poeldve  reUcionihlp  between  the  Percnc/Chlld 
Interecclor  Iceiw  of  the  Sencencc  Conpletlon  Initnmctic  end  che 
Aptitude  erd  Achieve^nt  Maeuree. 


INSTRUME?;TS : 
VARIABLES: 


Sentence  Coapletlon  end 
Aptitude  end  AchleveMt 
Per<:nt/Chlld  Interectlen 
Items  of  ScDtence  end 
Aptitude  end  AchlevMent 


117 


SELF- 


11^ 


119 


PARENT/ 


MOTH.gR_ 


120 


FATIgK 


CONCEPT     CHILD  INT.      Iti-EBACT.  INTERACT. 


1    RAVES                   •  22 

-.15 

.19 

2  miH 

3    READING  • 

GRADE 

4    POINT  AVERAGE      •  ^6 

.16 

.14 

ID 

14 

.15 

-.15 

.17 

.17 

KyPOrmsSiS  llO:  There  will  be  e  positive  relationehip  between  the  Parent/Child 
Interim tion  ttcias  of  the  Sentence  Coapletlofi  «nd  the  Authority 
ecore  of  the  Peer  IM. 


117 


PEER  IRS  TOTAL  . 
res.  KOHINA. 
AlTWORlTT 


H9 


iNSTRlttCKTS :    Sentence  Coopletlon 
end  FRS 

VARIABLES:       Pjr^rt /Child  Interact Ion 
itcmi  o£  Sentence  end 
Authi^rlty  of  Peer  Hit 


SiLK- 

r.«ENT/ 

MCniER 

FATHER 

C«CEPT 

CHILD  INT. 

RACT. 

INTERACT. 

U* 

u 

W 

14 

10 

14 

10 

14 

.22 

.17 

.17 

HYPOTHESES  til;    There  will  be  •  p<«ettlve    ^latlonMhip  between  Che  PArrnt/Chltd 
Intrrevtl<M\  tt^mii  i*f  the  Sentence  CoiRplctton  end  the  Ccpln^ 
StTle  Dimrneioo  icoree  In^  the  Peer  iffS. 


iN^TRl'I'KMJi:    Si-nti-ntje  C^r^^Uci l«ft 
end  FRS 

VARIABLES:       T.nrrnt /Child  t  hi  v  met  ton 
li*fti«  4tf  Si'ii I end  C»»p- 
Inn  Mvlc  Di'H'n'iii'n  ecaree 
fr*^  r*H«r  BKS 


r^'FR  BR8 

MM.V}K. 


U7 


II'  'u 


_  \\9   

run  iMNij^ 


 HQ  

_  fk'  Ml 
\0  \'t 


^  fAMU  I.  _ 

Tit  r. 


ANOVA  OF  MEANS: 
SUBGROUP  DESCRIPTIONS 

CHICAGO  TEN -YEAR-OLD  UPPER -LOWER  CLASS  MALES 

Aptitude  and  Achievement 

The  Aptitude  and  Achievement  measures  collected  in  Stage  ill  were 
not  the  same  as  those  coilected  in  Ftagc  1.    Therelore  the  hetween 
stage  comparisons  will  not  be  complete.     However  on  the  Intelligence 
measures  the  Stage  III  upper-lowei  group  of  ten-year-old  boys  was 
lowest  just  as  the  Stage  I  upper-lower  group  of  ten-year-old  boys 
was ^  lowest.    Their  Grade  Point  Average  was  In  the  middle  range  In 
Stage  III,  whereas  they  were  next  to  the  lowest  In  Stage  I. 

Behavior  Rating  Scales 

As  was  true  In  Stage  I,  these  boys  were  not  ranked  by  their  class- 
mates as  significantly  high  or  significantly  low  on  any  ERS  scales. 
The  only  score  of  significance  In  Stage  I  was  on  Self-Assertion,  where 
they  ranked  third  highest  among  all  other  groups. 

Occupational  Values  Inventory 

The  Stage  III  upper-lower  ten-year-old  boys  ranked  highest  on  val- 
uing Creativity  and  Prestige  and  second  highest  on  follow  Father,  as 
had  the  Stage  I  boys.    The  Stage  III  boys  also  valued  Economic  Returns 
highest  of  all  groups.    Although  the  exact  order  was  different,  the 
Stage  I  group  held  the  same  values  In  low  esteem  as  the  Stage  III  group 
Altruism,  Self-Satlsfactlon  and  Associates  lowest  of  all  groups,  and 
Independence  second  lowest  of  all  groups.    The  Stage  III  group  was  more 
extreme  In  their  standing  on  the  Intrinsic  and  Extrinsic  scores  than 
the  Stage  I  group.    The  Stage  III  group  was  highest  on  Extrinsic  and 
lowest  on  Intrinsic  rankings  on    the  Occupational  Values. 

The  Intra-gr  up  rankings  of  values  for  these  boys  Is  quite  dissimilar 
from  that  of  their  Stage  I  counterparts.    Creativity,  Prestige  and 
Intellectual  Stimulation  were  their  highest  values.    Their  least 
favorite  values,  Management,  Esthetics  and  Independence  are  more 
similar  to  the  Stage  I  boys  who  also  ranked  Independence  and  Esthetics 
low.    The  Stage  I  upper-lower  boys  valued  highest  Self-Satisfactlon, 
Security  and  Altruism. 

Occupat lonal  Interest  Inventory 

These  working-class  ten-year-old  boys  showed  the  lowest  Aspirations 
and  lowest  Expectations  of  any  group  in  Stage  III,  and  they  also,  as  a 
group,  had  the  lowest  objective  status  level  of  Father's  Occupation. 
The  Stage  I  boys  for  this  group  were  not  as  excreme  on  these  previous 
thtee  variables.    The  Stage  III  ten- year-old  upper-lower  boys  had  the 
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largest  discrepancy  between  their  personal  aspiration  and  their 
father's  occupation,  and  the  Stage  I  boys  in  this  group  had  a  large 
discrepancy  of  this  sort  also. 

Of  all  the  lower-class  groups,   these  boys  had  the  higliest  Edu- 
cational Aspiration,  although  this  still  ranked  them  below  the  ined  ian 
for  all  groups  and  significantly  lower  than  the  fourth  highest  group 
immediately  above  them.    This  was  in  keeping  with  the  Stage  1  boys* 
below  average  Educational  Aspirations. 

Social  Attitudes  Inventory 

On  the  Stage  III  Social  Attitudes  Inventory,  this  group  of  boys 
scored  highest  on  good  coping  in  Interpersonal  Relations,  second 
highest  on  Task  Achievement,  Aggression,  and  on  Total  Score. 

Sentence  Completion 

In  the  area  of  Task  Achievement  these  boys  did  not  differentiate 
themselves  whereas  the  Stage  I  group  of  boys  ranked  last  on  the  Coping 
variable  in  this  area. 

They  ranked  eighth  on  Depressive  Affect  and  first  on  Positive  Affect 
in  the  Interpersonal  Relations  area,  although  this  did  not  reproduce 
the  Stage  I  rankings  in  which  they  were  eighth  on  Neutral  Affect  and 
seventh  on  Coping. 

In  the  Authority  area  they  ranked  second  on  Attitude,  which  was  not 
seen  in  Stage  I  where  they  ranked  first  on  Engagement. 

In  the  Anxiety  area  they  did  not  rank  significantly  different  from 
other  groups  in  Stage  III,  whereas  in  the  earlier  stage  they  ranked 
first  on  Engagement. 

In  the  Aggression  area  they  did  not  stand  out  significantly  in  con- 
trast to  Stage  I  where  they  ranked  next  to  lowest  on  Stance  and  Engage- 
ment with  Aggression  on  the  Sentence  Completion  stems. 

The  Stage  III  group  of  upper-lower  ten-year-old  boys  did  not  stand 
out  significantly  on  any  Total  Score  variable,  unlike  their  Stage  I 
counterparts  who  ranked  lowest  on  the  Total  Score  Coping  variable. 

On  the  combined  variables  which  describe  perceptions  and  relation- 
ships of  self  and  with  parents  this  group  did  not  stand  out,  although 
the  Stage  I  boys  in  this  group  were  highest  of  all  groups  in  Inter- 
action with  Father. 
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Story  Completion 


Whereas  in  Stage  I  these  boys  were  highest  nil  grc)up,s  on  Coping 
Effectiveness  in  the  Authority  and  liUerpcr soiial  Relations  areas  they 
did  not  excel  in  Coping  Effectiveness  in  any  area  in  Stage  Hi. 

In  both  stages  they  were  highest  on  mean  score  tor  Stance  and 
showed  a  mixed  affective  picture  in  Stage  I,  second  hie*'  est  on  Affect 
in  relation  to  the  problem  but  lowest  on  Sociability,  d.td  a  more  con- 
sistent negative  affective  picture  in  Stage  III,  lowest  on  Positive 
Affect  of  Hero  and  lowest  Total  Affect  of  Hero  and  Others. 

Interpretive  Comments 

The  Stage  I  and  Stage  III  feroup  of  upper-lower  ten-year-old  boys 
differed  considerably  in  many  aspects  ©f  the  data.    However  they  were 
consistent  in  showing  low  ability  and  unrealistic  expectations  and  very 
mixed  ways  and  levels  of  dealing  with  situations.    The  general  conclu- 
sion for  the  Stage  I  boys  would  seem  repeatable:     young,  immature, 
unsure  of  themselves,  compensating  for  this  by  high  personal  expecta- 
t  ions . 

CHICAGO  TEN -YEAR-OLD  UPPER-LOWER  CLASS  FEMALES 
Aptitude  and  Achievement 

The  cen-year-oid  upper-lower  class  girls  were  not  so  extreme  in 
Stage  III  as  in  Stage  I  on  Aptitude  and  Achievement  scores.     In  Stage 
III  they  did  not  stand  out,  and  alth'^ugh  at  the  lower  ends  were  not 
significantly  different  from  the  high  groups  whereas  the  Stage  I  girls 
were  next  to  lowest  with  their  same  age-class  boys  in  this  area. 

Behavior  Rating  Scales 

These  girls  were  within  the  middle  range  on  all  BRS  items  and  did 
not  stand  out  as  the  St  ge  I  girls  did,  ranking  higher  than  average  on 
dealing  with  Authority  and  lower  on  Se If -Assert ion . 

Occupational  Values 

These  girls  were  like  the  earlier  stage  girls  on  Independence  on 
which  they  were  lowest  of  all  groups,  and  on  Follow  Father  on  which 
they  were  second  lowest.    They  were  highest  on  Surroundings  and  second 
highest  on  Prestige,  whereas  the  Stage  I  upper-lower  ten-year-old  girls 
were  highest  on  Intellectual  Stimilation,  Variety,  Intrinsic  score,  and 
second  highest  on  Esthetics.    The  Stage  I  girls  were  lowest  on  Success 
and  Extrinsic,  which  was  not  replicated  in  Stage  III. 
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Their  three  highest  values  were  the  same  as  the  Stage  I  girls  of 
this  group:     Altruism,  Intellectual  Stimulation  and  Self -Satisfaction; 
and  two  of  their  last  three  choices  were  the  same:     Independence  and 
Follow  Father,    Their  higher  ranked  values  were  not  as  similar  to  the 
other  groups  as  was  the  case  in  Stage  I. 

Occupational  Interest  Inventory 

This  group  of  girls  almost  duplicated  their  age-class  boys'  rankings, 
although  somewhat  less  extreme.    They  are  next  to  lowest  on  Aspiration 
and  Expectation  and  Father's  Occupation,  and  next  to  the  highest  in 
discrepancy  between  their  Father's  Occupation  and  their  Aspiration. 
This  is  the  same  general  pattern  as  for  the  Stage  I  upper- lower  ten- 
year-old  girls. 

Their  Educational  Aspirations  although  b'gh,  as  were  every  group's, 
were  next  to  the  lowest  of  all  groups. 

Social  Attitudes  Inventory 

These  girls  represent  themselves  on  the  Social  Attitudes  Inventory 
as  highest  on  coping  with  Aggression,  and  their  Total  Score,  over  all 
stems,  was  highest  of  all  groups. 

Sentence  Completion 

In  Stage  I  these  girls  distinguished  themselves  on  only  one  Total 
Score,  Attitude,  on  which  they  were  highest  of  all  groups.     In  Stage  III 
they  also  ranked  highest  on  Total  Score  Attitude.    The  high  Attitude 
score  was  based  on  highest  Attitude  scores  on  the  stems  for  Interper- 
sonal Relations,  Authority,  and  Anxiety. 

In  Stage  III  these  girls  ranked  significantly  higher  or  lower  than 
other  groups  on  e       aber  of  Total  Scores:     Engagement  (highest).  Coping 
Effect  ive  ne  s  >>  (highest),  Hostile  Affect  (lowest),  Depressive  Affect 
(third  highest),  and  Neutral  Affec>:  (highest). 

The  elements  of  the  highest  Coping  Effectiveness  score  c^re  particu- 
larly interesting  in  .aat  this  group  of  girls  had  the  highest  Copi.ig 
Effectiveness  score  on  Task  Achievement     (nonsignificant),  highest  in 
the  Interpersonal  Relations  area  (significant)  and  the  Authority  area 
(significant),  next  to  highest  on  the  Aggression  stems  (nonsignificant) 
and  the  lowest  of  all  groups  on  the  Anxiety  stems  (significant). 

As  xn  Stage  I,  these  girls  see  themselves  as  highest  of  all  groups 
in  the  positiveness  of  their  interactions  with  their  parents,  but  these 
Sta^;e  III  girls  also  saw  their  interaction  with  their  mother  as  highest, 
besj,  of  all  the  groups. 
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SLory  Completion 


The  CoDing  Effectiveness  pattern  for  this  group  of  girls  is  not  the 
same  in  Stage  I  and  Stage  III.     In  Stage  I  they  ranked  highest  on 
Coping  Effectiveness  in  Academic  Task  Achievement,  whereas  in  Stage  III 
the^   ranked  highest  significantly  only  in  one  story  also,  the  Aggres- 
sica  Story,  but  they  ranked  highest  overall  in  Coping  Effectiveness. 

In  Stage  I  these  girls  ranked  second  highest  on  Stance  on  total 
summed  scores,  whereas  in  Stage   11/  ^heir  style  pattern  is  outstanding. 
They  are  highest  on  Outcome  and  Evaluation  ot  Outcome,  and  highest  op 
Positive  Affect  of  the  Hero  while  lowest  on  Negative  Affect  of  the  Hero. 

Interpretive  Comments 

In  part,  the  inconsistencies  in  the  descriptions  of  this  group  of 
girls  in  the  two  stages  is  a  result  of  the  differences  in  the  data 
collected.     In  Stage  I  the  interpretation  was  dependent,  to  a  degree, 
on  the  highly  unrealistic  self  BRS  measures  which  were  not  collected 
in  Stage  III.    Therefore,  only  the  later  portion  ot  the  summary  inter- 
pretatioi  for  this  group  remains  appropriate  in  both  stages:  highly 
sex  appropriate  behavior  giving  them  high  copi.ng  ratings,  positive 
attitudes,  and  a  general  positive  affect  component. 

CHICAGO  TEN-YEAR-OLD  UPPER-MIDDLE  CLASS  MALES 

Aptitude  and  Achievement 

Contrary  to  the  generally  higher  Aptitude  and  Achievement  scores  of 
the  Stage  I  upper-middle  class  ten-year -old  boys,  these  boys  in  Stage 
III  were  midrange  and  undistinguished  on  the  Aptitude  and  Grade  Poinc 
Average  rankings. 

Behavior  Rating  Scales 

In  both  stages  under  study  these  boys  were  rated  by  their  peers  as 
highest  or  best  in  Self -Assort ion .    Aside  from  this  score  they  were  in 
the  midrange  of  all  scales  in  Stage  III, unlike  Stage  I,  with  the  sur- 
prising difference  of  ranking  highest  on  dealing  with  Anxiety  in  Stage 
III  and  lowest  in  dealing  with  Anxiety  in  Stage  I. 

Occupational  Values 

As  in  Stage  I,  these  boys  were  highest  relative  to  the  other  groups 
on  Follow  Father  (first)  and  Cre-ativity  (second).    They  were  lowest  in 
valuing  Esthetics  and  they  had  been  low  in  this  in  Stage  I  but  they 
were  also  low  in  valuing  Altruism  (second  lowest) , unlike  Stage  I  where 
they  were  'mong  the  lowest  groups  on  Independence,  Associates  and 
Variety  .    They  did  not  stand  out  on  the  Extrinsic  or  Intrinsic  scales 
in  this  stage  although  they  had  been  low  on  the  Intrinsic  scale  in 
Stage  I. 
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In  the  intra-group  rankings,  some  of  their  highest  and  lowest  held 
values  were  the  same  as  in  Stage  I:     highest  -  Intellectual  Stimulation 
(same),  Self-Satisfaction  (same),  and  Creativity,  and  lowest  -  Indepen- 
dence (same).  Management,  and  Esthetics  (same).    As  in  Stage  I,  the 
lowest  held  values  for  this  group     f  boys  were  the  same  as  ihc  lowest 
esteemed  values  of  ten-year-old  working-class  boys* 

Occupational    Interest  Inventory 

The  pattern  of  scores  for  this  group  on  the  Occupational  Interest 
was  the  same  in  Stage  III  as  in  Stage  I,    The  boys*  aspirations  were 
highest  of  their  age  group,  second  only  to  the  same  class  fourteen-year- 
old  boys,  as  were  their  expectations.    Their  Father's  Occupation  was, 
of  course,  above  average.    The  discrepancy  between  their  Aspiration  and 
their  Father's  Occupational  level  was  less  than  average. 

The  Educational  Aspirations  of  this  group  of  boys  was  second  high- 
est of  all  groups  under  the  ten-year -old  upper-middle  class  girls  and 
showed,  as  in  Stage  I,  that  almost  all  of  these  boys  aspired  to  graduate 
from  university . 

Social  Attitudes  Inventory 

ThiF  ^roup  of  boys  did  not  stand  out  significantly  on  any  SAI 
variable • 

Sentence  Completion  ' 

Whereas  on  the  Total  Score*?  the  ten-year-old  upper-middle  boys  had 
been  lowest  on  the  Engagement  variable  in  St&ge  I,  in  Stage  III  they 
did  not  stand  out  significantly  on  any  variable  of  importance,  showing 
only  a  third  from  the  bottom  ranking  on  Depressive  Affect  with  a  mean 
score  of  .08. 

Their  other  significant  scores  on  the  Sentence  Completion  showed  no 
particular  pattern  and  did  not  reinforce  the  various  significant  scores 
from  Stage  I.    They  include:     lowest  on  Aid/Advice  in  Task  Achievement, 
second  highest  on  Attitude  in  Interpersonal  Relations,  lowest  on  Atti- 
tude in  Anxiety,  and  lowest  Depressive  and  highest  Neutral  Affect  on 
the  Anxiety  stems. 

The  relationship  with  parents  in  Stage  I  was  average;  in  Stage  III 
it  was  low  (eighth  rank  among  the  groups).  On  Self-Concept  they  ranked 
highest  in  both  Stage  I  and  Stage  III  of  all  groups.  They  ranked  some- 
what above  average  in  Interaction  with  Fathe^:  in  Stage  I  and  held  about 
the  same  rank  in  Stage  III,  although  it  did  not  difff rentiate  them  sig- 
nificantly in  the  latter  case. 
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Story  Completion 


The  Story  Completion  data  for  this  groi.p  in  Stage  I  and  Stage  Hi 
are  somewhat  different.     In  Stage  I  they  excelled  in  Affect  in  con- 
junction with  the  problem,  and  also  in  the  negative  direction  on 
Coping  Effectiveness  in  Interpersonal  Relations.     In  Stage  III  the- 
ranked  highest  in  Coping  Effectiveness  on  the  Authority  Story,  and 
otherwise  distinguished  themselves  only  by  having  the  lowest  mean 
Response  Length. 

Interpretive  Comments 

The  Stage  III  ten-year-old  upper-middle  class  boys  were  quite  dif- 
ferent from  the  Stage  I  boys  of  this  sam.e  age  and  class.     They  did 
not  excel  on  the  Aptitude  and  Achievement  measures  as  had  the  earlier 
group,  nor  on  the  Occupational  Value  scales.     The  Occupational  Intex^st 
data  was  consistent  across  stages.    They  did  not  show  any  significant 
pattern  on  the  Social  Attitudes  Inventory  or  on  the  Sentence  Com.pletion 
and  did  not  replicate  their  high  relationship  with  parents  expressed 
in  Stage  I.     Although  their  Coping  Effectiveness  in  Stage  III  stories 
was  somewhat  better  than  in  Stage  I,   the  overall  impression  gained  in 
Stage  I  is  not  borne  out  in  Stage  III. 

The  maturity  and  potential  expressed  directly  and  subtly  in  the 
Stage  I  data  is  not  repeated  in  Stage  III.    The  boys  have  high  aspira- 
tions and  expectations.     However  they  do  not,  from  their  peers*  ratings 
or  analysis  of  their  projective  data,  prove  to  be  effective  copers  or 
particularly  outstanding. 

The-e  data  are  somewhat  puzzling.     It  is  difficult  to  say  whether 
the  i       -pretations  made  in  light  of  the  Stag^  I  findings  where  ex- 
cessi^^e  ^nd  that,  therefore,  the  Stage  III  findings  invalidate  them. 
Or  is  it  that  the  sampling  was  in  some  way  nonuniform.    The  Stage  III 
boys  are  not  equivalent  to  the  Stage  I  boys  on  Achievement  and  Aptitude 
If  the  sampling  is  at  fault,   then  it  would  be  presumed  that  both 
because  of  size  and  because  of  the  face  validity  of  the  Stage  I  group 
of  ten-year-old  upper-middle  class  boys*  data  the  findings  for  Stage  I 
better  describe  boys  of  this  group. 

CHICAGO  TEN-YEAR-OLD  UPPER-MIDDLE  CLASS  FEMALES 


Aptitude  and  Achievement 

The  ten-year-old  upper-middle  cliss  girls  had  the  highest  Aptitude 
scores  within  their  age  group,  significantly  higher  than  the  ten-year- 
old  upper-lower  class  boys.    Theiv  Grade  Point  Average  was  in  the  mid- 
range.    These  rankings  are  different  than  in  Stage  I  where  this  group 
was  above  average  across  all  th'*  Aptitude  and  Achievement  items. 
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Behavior  Rating  Scales 


These  girls  were  rated  by  their  peers  as  significantly  higher  than 
the  lowest  group  and  highest  of  all  groups  on  Positive  dealing  with 
Authority.    This  was  true,  also,   in  Stage  I,     In  Stage  I  they  were 
significantly  higher  on  Interpersonal  Relations  also,  but  this  was  not 
significant  In  Stage  III  although  the  order  held.    They  were  not 
ranked  as  low  on  any  variable  whereas  they  had  been  ranked  lowest  on 
Nonacademlc  Task  Achievement  and  Self -Assert  Ion  in  Stage  I,    This  group 
of  girls  ranked  significantly  high  and  highest  of  all  groups  on  Posi- 
tive Initiation  and  Positive  Aggression. 

Occupational  Values 

This  group  of  girls  racked  highest  of  all  groups  on  the  value 
Esthetics  as  had  the  Stage  I  girls,  but  did  not  repeat  the  Stage  I 
girls'  high  ranking  of  Altruism.    They  ranked  Success  lowest  of  all 
groups  and  did  not  repeat  any  other  low  rankings  from  Stage  I  except 
the  Success  ranking.    They  did  not  stand  out  significantly  on  either 
the  Intrinsic  or  the  Extrinsic  scales,  whereas  the  Stage  I  girls  had 
been  next  to  lowest  on  the  Extrinsic  scale. 

These  girls  held  the  same  ^.hree  values  highest  as  had  their  Stage  I 
predecessors:     Self-Satisfaction,  Altruism,  and  Intellectual  Stimula- 
tion.   Their  lowest  three  values  were  different  with  Follow  Father  the 
only  one  the  same,  and  Management  and  Creativity  instead  of  Indepen- 
dence and  Esthetics. 

Occupational  Interests  Inventory 

In  Stage  I  this  group  of  ten-year-old  upper-middle  class  girls  had 
Occupational  Aspirations  lower  than  the  mean,  third  lowest  of  all  groups, 
which  was  repeated  in  Stage  III  but  not  significantly.    The  occupation- 
al level  of  their  fathers  was  highest  of  all  groups,  which  in  part  can 
account  for  their  having  the  lowest  discrepancy  between  their  Aspira- 
tions and  their  Father's  Occupation. 

This  group  of  gi.rls  stood  highest  of  all  groups  on  Educational  Aspi- 
rations, which  was  higher  than  their  third  standing  in  Stage  I. 

Soc  ial  Att  Itudes  Inventory 

On  this  Instrument  these  girls  ranked  first  in  good  coping  with 
Task  Achievement  and  Authoricy  situations. 

Sentence  Completion 

Overall  the  results  from  the  Sentence  Completion  in  Stage  III  for 
this  group  of  girls  bear  little  resemblance  to  the  results  for  the 
same  group  of  girls  In  Stage  I.    In  Stage  III,  the  only  significant 
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total  scores  are  for  Stance,  lowest  of  all  groups,  and  for  Depressive 
Affect,  second  highest.  This  contradicts  the  Stage  I  total  scores  uf 
second  highest  on  Attitude,  highest  on  Engagement,  and  lowest  on  Fre- 
quency of  Positive  Affect. 

The  scores  for  individual  areas  did  not  reinforce  the  Stage  I 
findings  and  were  of  no  significance. 

Ir  Stage  III,  these  girls  had  next  to  the  lowest  Par-nl/Child  Inter- 
action score.    This  was  contrary  to  the  Stage  I  girls'  ranking  of 
second  highest  in  their  perception  of  the^'r  Parents*  Image  of  them, 
and  second  highest  on  the  Interaction  with  Father  variable. 

Story  Completion 

Ttiis  group  of  girls  were  outstanding  in  Stage  I  showing  highest 
overall  Coping  Effectiveness  and  Style  pattern  of  highest  on  Engage- 
ment, highest  on  Initiation,  highest  on  Affect  Tone  Second  and  highest 
on  Persistence.    This  is  not  replicaced  in  Stage  III  where  the  only 
significantly  outstanding  score  is  highest  on  overall  Engagement. 

Interpretive  Comments 

In  Stag*   III,  although  this  group  of  girls  showed  high  Aptitude 
scores  relative  to  their  age  group  th^y  did  not  excel     n  the  other 
Achievement  measures  as  did  the  Stage  I  girls,  which  may  be  related  to 
other  differences  found  between  the  group  in  the  two  stages.    The  Stagi 
III  ten-year-old  upper-middle  class  girls  received  overall  positive 
rankings  from  their  peers  in  the  same  general  manner  as  the  Stage  I 
girls  of  the  same  age  and  class  had.    They  were  not  as  extreme  on  the 
Occupational  Values  Total  Extrinsic  score  but  held  the  same  three 
values  highest  in  both  stages*     Self -Satisfaction,  Altruism  and  Intel- 
lectual Stimulation.  Their  Occupational  Aspirations  were  of  the  same 
order  m  both  states,  and  this  group  of  girls  had  the  highest  Educa- 
tional Aspirations  of  all  groups.    On  the  Social  Attitudes  Inventory 
they  were  highest  on  good  coping  in  Task  Achievement  and  Authority 
situations.    To  this  point  in  the  comparison  there  is  relatively  littl 
difference  in  nhe  Occupational  and  one  Coping  instrument  between  the 
two  stages. 

However  the  Sentence  Completion  and  Storv  Completion  data  for  the 
two  stages  on  these  girls  are  very  dissimilar.    The  Stage  III  group  of 
girls  do  not  appear  to  be  at  ail  as  socially  desirable  in  their  re- 
sponses as  the  Stage  I  girls  had  been.    And  looked  at  somewhat  dif- 
ferently, these  girls  do  not  seem  to  be  as  good  copers,  mature, 
socially  adjusted,  accepting  or  well  socialized  as  the  Stage  I  girls 
appeared . 
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CHICAGO  FOURTEEN -YEAR -OLD  UPPER-LOWER  CLASS  MALES 


Aptitude  and  Achievement 

The  overall  Aptitude  and  Achievement  picture  for  these  boys  is  quite 
similar  to  that  for  the  Stage  I  boys  of  the  same  age  and  class.  They 
ranked  low  on  the  Aptitude  measure,  significantly  lower  than  the  upper- 
middle  fourteen-year-old  boys.    On  the  CPA  variable  these  boys  were 
lowest  of  all  groups  of  their  age  and  significantly  lower  than  the  high- 
est group,  the  fourteen-year-old  upper-middle  class  girls. 

Behavior  Rating  Scales 

In  both  Stage  I  and  Stage  III  this  group  of  boys  had  more  low  rank- 
ings from  their  peers  than  any  other  group,  although  the  variables  on 
which  they  were  ranked  low  .were  not  identical  in  the  two  stages. 

In  Stage  III  these  boys  ranked  lowest  on  coping  with  Authority  (as 
in  Stage  I  where  they  were  second  lowest),  and  coping  with  Aggression 
(as  in  Stage  I),  and  Positive  Initiation  (not  used  in  Stage  I).  In 
Stage  I  they  were  also  rated  low  in  Academic  Task  Achievement,  Inter- 
personal Relations,  Nonacademlc  Task  Achievement  and  on  the  Summary 
Score . 

Occupational  Values 

Although  the  Stage  I  fourteen-year-old  upper -lower  boys  stood  out  on 
a  number  of  values:     second  lowest  on  Inl  Insic  score,  lowest  on  Altru- 
ism, Self-Sat isf act  ion  ano  second  lowest  un  Intellectual  Stimulation, 
second  highest  on  i^'xtrinsic  Score  with  highest  on  Security  and  Economic 
Returns,  second  highest  on  Success,  and  third  highest  on  Independence 
and  Creativity,  the  Stage  III  boys  stood  out  only  as  second  lowest  on 
Self -Satisract ion  and  Associates. 

The  compaiw^tive  order  of  values  between  the  Stage  I  and  Stage  III 
fourteen-year-old  upper-lower  boys  showed  large  discrepancy  also.  In 
itage  III  they  ranked  highest  three  values:     Altruism,  Intellectual 
Stimulation  and  Economic  Returns,  whereas  in  Stage  I  they  ranked  high 
Security,  Self-Satisfaction  and  Success.    The  lowest  three  values  for 
the  Stage  III  fourteen-year-old  upper-lower  clasb  boys  wei  •  Surround- 
ings, Follow  Father  and  Fsthetics,  while  the  same  Stage  I  boys  had 
Variety,  Esthetics  and  Follow  Father. 

Occupat ional  Interest  Inventory 

In  Stage  III  this  group  of  boys  had  a  below  average  Father's  Occu- 
pational level,  which  is  given  through  sampling,  and  an    above  average, 
third  greatest,  discrepancy  between  Father's  Occupation  and  Child's 
Occupational  Aspiration.    Unlike  the  Stage  I  boys  who  had  a  higher 
Occupational  Aspiration  and  a  large  relative  discrepancy  between 
father's  job  and  their  aspirations. 
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As  Ls  true  for  all  the  working-class  groups,  their  Educational 
Aspirations  were  below  the  median  being  third  lowest  of  all  groups. 

Social  Attitudes  Inventory 

Although  the  Stage  I  and  Stage  TII  Social  Attitudes  Inventory 
instruments  were   in  no  se  .se  comparable  they  were  overall  intended  for 
the  same  use.    Therefore  the  resui^ts  may  be  interesting  to  compare  as 
in  this  case  where  in  Stage  III  these  boys  have  the  lowest  overall 
Total  Coping  score  on  the  SAI  and  che  lowest  Coping  scores  for  Task 
Achievement,  Authority,  Aggression,  and  Interpersonal  Relations.  This 
is  not  unlike  the  Stage  I  results  for  this  group  which  showed  them 
lowest  on  Passive  Coping  and  highest  on  Active  Defensive 

The  conclusion  from  Stage  I  is  that  this  group  is  less  effective, 
or  had  less  propensity  to  coping  than  the  other  groups  but  that  in 
the  main  everyone  copes.    That  does  not  come  out  as  clearly  from  the 
Stage  III  data  but  is  a  result  of  the  instrument  itself.    For  it  is 
common  sense  that  overall  people  cope  more  than  not  or  they  could  not 
get  on,  and  the  soci3ty  could  not  exist. 

Views  o>  Life 

These  boys  are  significantly  different  from  others  of  their  age 
group  on  a  number  of  ^he  Views  of  Life  subscales.    They  are  low  or 
lowest  on  Locus  of  Control,  Indepeudent/Interdependent ,  Earned  Status/ 
Bestowed  Status,  while  they  are  highest  of  ail  groups  on  Task  Achieve- 
ment Interpersonal  Relations,  Competition/Cooperation,  Instrument/ 
Fantasy,  Control/  Expressivity  and  Acceptance,  Positive/Negative  Self- 
Concept,  and  Total  Score. 

Sentence  Compl.tion 

In  Stage  I  these  boys  stood  out  only  on  Attitude  where  they  were 
lowest  on  Total  Scores  and  on  three  ind'.vjLdual  areas.    Tae>  also  were 
lowest  on  Attitude  in  Stage  III  on  Total  Score,  Authority  and  Inter- 
personal Relations.     However  in  Stage  III  on  Total  Scores  they  were 
lowest  also  on  Engagement,  Aid/Advice,  Coping  Effectiveness,  Depres- 
sive Affect.    The  Total  Scores  were  particularly  supported  by  the  same 
extreme  scores  on  the  Interpersonal  Relations  and  Aggression  stems. 

Again,  the  results  from  Stages  I  and  III  aia  highly  inconsistent  on 
the  Parent /Child  Interaction  items.     In  Stage  I  this  group  did  nc* 
excel  on  any  item.     In  Stage  III  they  were  lowest  of  all  groups  on 
Self -Concept ,  Mother  Interaction  and  Father  Interaction. 
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Story  Completion 


The  pattern  of  responses  on  both  Coping  Effectiveness  and  Style 
variables  in  the  Story  Completion  for  this  group  of  boys  is  consistent 
across  the  two  stages  although  the  ratings  are  not  exactly  the  same* 
In  Stage  I  they  were  lowest  or  low  on  Coping  Effectiveness  on  stories 
in  the  areas  of  Authority,  Interpersonal  Relations  and  Academic  Task 
achievement,  and  also  were  lowest  on  Total  Coping  Effectiveness.  In 
Stage  III  they  were  lowest  on  Coping  Effectiveness  on  the  Aggression 
and  Authority  stories  and  lowest  overall  in  Coping  Effectiveness. 

In  Stage  I  on  the  Style  variables  they  were  lowest  or  low  signifi- 
cantly on  Stance,  Engagement,  Initiation,  Affect  Tone  and  Persistence. 
In  Stage  III  on  Style  variables,  they  were  lowest  or  low  on  Stance, 
Engagement,  Initiation,  Solver,  Implementation,  Outcome,  and  Evaluation 
of  Outcome. 

Interpretive  Comments 

The  main  picture  of  these  boys  emanating  from  Stage  I  is  repeated 
in  Stage  III  and  in  a  sense  made  more  consistent.    The  almost  negative 
and  defeatist  attitude  referred  to  in,  interpreting  their  Stage  I  data 
is  still  applicable  as  is  the  noncoping  and  def ensiveness  seen  through- 
out their  projectives.    However  the  major  difference  between  these  beys 
and  the  previous  group  is  that  now  they  do  not  aspire  to  occupations  as 
high  or  have  values  as  clearly  extrinsic. 

An  important  issue  must  be  raised  here.    These  data  were  collected 
approximately  two  to  three  years  apart.    The  times,  the  attitudes  of 
the  times  are  said  to  be  changing  rapidly.     It  may  be  that  we  have  her' 
a  change  from  a  personal  view  of  being  unable  to  cope  with  the  world 
in  a  mar.ier  capable  of  gaining  the  established  goals,  to  a  personal 
view  that  maintains  the  same  ovetall  self-image  but  that  rejects  the 
established,  traditional  upward  mobility  or  the  working  clsss  with  the 
values  usually  related  thereto. 

CHICAGO  FOUPTEEN-YEAR-OLD  UPPER-LOWER  CLASS  FEMALES 

Aptitude  and  Achievement 

This  group  of  girls    was   the  lowest  on  Aptitude  mean  score  in  their 
age  group  in  Stage  III  as  in  Stage  I.    Their  GPA  score  was  also  con- 
sistent with  Stage  I  being  lower  than  average. 

Behavior  Rating  Scales 

Although  these  girls  had  not  distinguished  themselves  significantly 
on  any  BRS  scale  in  Stage  I,  in  Stage  III  they  ranked  last  on  Total 
Positive  Self -Assert ion  and  next  to  last  on  Total  Anxiety. 
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Occupational  Values 


The  relative  ratings  of  the  values  by  the  Stage  III  and  Stage  I 
fourteen-year-old  upper-lower  girls  were  highly  similar.     In  both  sta^^es 
AltruisiP,  Self-Sat  isf  act  ion,  Associates  were  significantly  high. 
Although  not  significant  in  Srage  III,  they  also  ranked  Surroundings 
high  (second)  of  all  groups  in  both  stages.    They  were  lowest  on 
Follow  Father  in  both  stages  and  second  lowest  on  Prestige  in  Stage  III 
They  also  were  lowest  on  Creativity  in  Stage  III,  but  second  lowest  in 
Stage  I.     Although  these  rankings  cumulated  in  third  highest  Intrinsic 
scale  values  in  Stage  I  this  group  did  not  rank  significantly  high  or 
low  in  Stage  III  on  the  Intrinsic  and  Extrinsic  scales. 

This  group's  rankings  were  almost  identical  to  Stags  I  with  Altru- 
ism their  highest  held  value,  then  Self-Satisfaction,  and  Associates  in 
fourth  place  in  Stage  III,  in  third  place  in  Stage  I,  and  Intellectual 
Stimulation  in  third  place  in  Sta^e  III,    The  lowest  three  values  for 
this  group  were  the  same  in  both  stages:     Prestige,  Esthetics  and 
Follow  Father. 

Occupat  ional  Interest  Inventory 

These  girls  did  not  have  the  relatively  low  Aspirations  and  Expec- 
tations^ which  characterized  the  Stage  I  c^^ls  of  the  same  age  and  class. 
Their  Aspirations  and  Expectations  fell  in  the  tnidrange  and  their  dis- 
crepaflC^LbeiJrfeen  Aspiration  and  Fi   her's  Occupation  was  fourth  highest, 
i:owest  of  working-class  groups,  as  in  Stage  I. 

This  group  repeated  its  lowest  ranking  on  Educational  Aspirations  in 
Stage  III  with  a  mean  of  1,30  on  the  scale  where  L  means  some  university. 

Social  Attitudes  Inventory 

Although  they  stood  out  by  having  the  next  fewest  Positive  Coping 
responses  in  the  Task  Achievement  area  they  stood  out  on  no  other  scale. 
They  had  in  Stage  i  been  second  highest  on  Passive  Defensive  responses. 

Views  of  Life 

These  girls  were  significantly  different  from  other  groups  on  a  few 
items:  lowest  on  Locus  of  Control,  lowest  on  Competition/Cooperation, 
lowest  on  Instrument/Fantasy,  and  third  lowest  on  Total  Score. 

Sentence  Completion 

In  both  stages  the  Sentence  Completion  findings,  on  Total  Scores  and 
in  individual  areas,  were  negligible  for  this  group.    Again,  there  were 
no  significant  Total  Score  findings;  the  Stage  I  results  were  not 
repeated  and  the  only  St.age  III  results  of  significance  were  lowest 
Attitude  in  Task  Achievement  and  second  lowest  Attitude  in  Authority. 
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In  Stage  I  they  were  consistently  low  on  the  Parent/Child  Inter- 
action items.     In  Stage  III  they  were  in  mldrange  and  not  significant 
on  any  of  these  > terns. 

Story  Completion 

The  four teen-year-old  unper-lcwer  class  girls  had  a  mixed  picture 
in  Stage  I,  highest  In  Coping  Effectiveness  on  an  Authority  story  and 
on  an  Interpersonal  Relations  story  while  next  to  lowest  on  an  Academic 
Task  Achievement  story.     In  Stage  III  they  did  not  stand  out  on  any 
Coping  Effectiveness  rating. 

On  Total  Style  variables,  in  Stage  I,  they  were  second  lowest  on 
Persistence,  while  in  Stage  III  they  were  second  highest  on  Evaluation 
of  Outcome • 

Interpretive  Cotmnents 

The  bland  quality  that  described  these  girls  in  Stage  I  applies 
equally  well  in  Stage  III.     In  fact  they  do  not  stand  out  significantly 
as  much  in  Stage  III  as  they  did  in  Stage  I.     It  would  seem  that  these 
girls  are  limited  in  ability  and  by  status  and  are  aware  of  that. 
Moreover,  they  are  not  as  poor  copers  as  the  Stage  I  girls  but  are  not 
very  good  copers.    The  Views  of  Life  points  a  good  sunonary  of  their 
position:     low  on  Locus  of  Control,  Competition,  and  Activity. 

CHICAGO  FOURTEEN-YEAR-OLD  UPPER-MIDDLE  CLASS  MALES 

Aptitude  and  Achievement 

This  group  of  boys  were  above  average  on  Aptitude,  validating  Stage 
I  findings,  but  were,  contrary  to  Stage  I,  not  significantly  higher 
than  the  working-class  groups  on  CPA. 

Behavior  Rating  Scales 

Whereas  in  Stage  I  this  group  was  high  on  Self-Assertion  and  fairly 
low  on  dealing  with  Authority,   in  Stage  11*^  they  did  not  stand  out  on 
any  scale. 

Occupational  Values 

Th.  extreme  fcores  for  this  group,  highest  on  Independence  and  on 
Success  and  lowest  on  Surroundings,  were  also  evident  in  Stage  I  but 
the  other  extreme  scores  from  Stage  I  and  the  lowest  Intrinsic  rating 
and  highest  Extrinsic  rating  were  not  duplicated  in  Stage  III. 

Their  group  ranking  of  values  was  similar  to,  but  not  identical 
with,  the  Stage  1  rankings  for  this  group.    Similarly,  they  held  Self- 
Satisfaction  and  Success  among  the  top  three  values  but  substituted 
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Intellectual  Siimalation  in  Stage  III  lor  Security.    They  held  Esthetics 
and  a  job  like  that  of  Father  among  the  three  lowest  values, as  in  Stage 
I, but  substituted  Prestige  for  the  third  instead  of  Variety. 

Occupational  Interests  Inventory 

In  Stage  III,  this  group  of  boys  repea*       the  high  Aspiration  and 
Expectation  ratings,  high  Father's  Occupation  and  small  discrepancy 
between  Father's  Occupation  and  Child's  Aspiration  that  were  found  for 
the  same  group  of  boys  in  Stage  I. 

Although  almost  every  boy  in  this  group  aspired  to  finish  university, 
as    their  mean  Aspiration  of  1.06  shows,  this  mean  score  was  lower  than 
In  Stage  I  (1.00),  and  fourth  highest  of  all  groups,  fourth  of  the 
upper-middle  class  groups. 


Social  Attitudes  Inventory 

Whereas  in  Stage  1  this  group  appeared  to  be,  as  all  groups  did, 
more  co^/eis  than  noncopers,  they  seemed  to  be  highely  active.     In  Stage 
III  the  Social  Attitudes  Inventory  suggests  that  they  were  overall,  on 
the  Total  Score,  less  good  copers  (next  to  lowest). 


Views  or  Life 

This  group  of  boys  was  second  highest,  below  the  other  fourteen-year- 
old  female  group,  on  Total  Score  and  was  highest  on  the  individual  sub- 
scales.  Locus  of  Control  and  Independent/Interdependent. 

Sentence  Completion 

On  Total  Scores  on  Sentence  Completion,  the  fourteen-year-old  upper- 
middle  boys  were  highest  of  all  groups  on  Stance  and  next  tu  lowest  on 
Depressive  Affect.    They  had  not  stood  out  significantly  on  any  Total 
Score  variables  in  Stage  I,  except  on  Attitude  where  they  ranked  next 
to  lowest. 

In  Stage  III  their  scores  on  individual  areas  were  qi ite  dissimilar 
to  the  Stage  I  results.     In  Task  Achieveinent  they  were  highest  on  Atti- 
tude while  they  had  not  stood  out  at  all  in  Stage  I;  in  Interpersonal 
Relation:?  they  repeated  the  low  Attitude  rank  but  not  the  high  Nega- 
tive Affect  rank:  they  repeated  the  general  rankings  in  the  Authority 
area  although  they  were  not  all  significant:     high  on  Stance,  high  on 
Hostile  Affect  and  low  on  Depressive  (Negative)  Affect;  highest  on 
Coping  Effectiveness  in  the  Anxiety  area,  which  was  not  found  in  Stage 
I,  no  significant  results  in  the  Aggression  area  although  they  had 
previously  been  found  to  be  high  on  Negative  Affect.    They  were  lowest 
on  Neutral  Affect  in  Stage  I  which  was  not  replicated  In  Stage  III. 

Although  their  Parental  Interaction  scores  in  Stage  I  had  been  low 
overall  there  was  no  significant  oifference  between  them  and  the  other 
groups  in  Stage  III. 
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In  Stage  I  the  fourteen-year-old  upper-middle  class  boys  were  lowest 
on  Coping  Effectiveness  on  an  Authority  story  wh^'reas  in  Stage  III  they 
did  not  excel  on  any  Coping  Effectiveness  variable.  In  the  Style  area, 
Stage  I,  this  group  of  boys  was  lowest  on  Stance,  second  lowest  on 
Affect  Tone  in  conjunction  with  the  problem  and  highest  on  Sociability, 
while  in  Stage  III  these  boys  were  second  lowest  on  Evaluation  of  Out- 
come and  second  highest  on  Response  Length. 

Interpretive  Comments 

This  group  of  boys,  in  Stage  III,  is  a  less  imposing  group  than  in 
Stage  I,  and  a  more  consistent  one.    They  seem  overall  to  be  only  fair 
copers,  not  very  emotional,  less  active  than  one  might  expect  for  this 
group  and  undistinguished  overall  from  and  by  their  classmates.  Again, 
the  Views  of  Life  scores  seem  to  show  a  capsule  comment  on  the  group: 
not  as  active  as  one  might  think,  below  their  female  counterparts,  in 
control  and  independent . 

This  group  may  be  showing  clearly  a  change  over  time  between  the 
Stage  I  and  Stage  III  groups,  rather  than  the  possible  difference  be- 
tween the  samples.    What  seemed  like  a  lessening  in  the  attractive- 
ness of  the  traditional  American  values  of  hard  work  and  success  and 
security  for  young  Americans  may  be  seen  as  seeping  down  to  the  four- 
teen-year-old age  group  in  these  data.  On  both  the  Views  of  Life  and 
the  Occupational  Values  these  boys  were  highest  cn  Independence.  They 
were  different  from  the  Stage  I  boys  in  ranking  Intellectual  Stimula- 
tion instead  of  Security  as  a  highly  held  value  along  with  Self-Satis- 
faction  and  Succpss,  and  they  ranked  Prestige  as  one  of  their  lowest 
choices  instead  of  Variety.     Interestingly,  their  academic  achieve- 
ment may  be  an  indication  of  the  consistency  between  their  values  and 
actions,  as  they  are  not,  very  suprisingly,  above  the  working-class 
groups  to  a  significant  degree. 

CHICAGO  FOURTEEN-YEAR-OLD  UPPER-MIDDLE  CLASS  FEMALES 

Aptitude  and  Achi.evement 

The  upper-middle  class  fourteen-year-old  females  repeated  the 
findings  in  this  area  from  Stage  I:    high  on  Aptitude  and  highest  of 
all  groups  on  GPA. 

Behavior  Rating_  Scales 

Thereas  In  Stage  I  this  group  was  consistently  rated  highest  of  all 
groups  across  all  scales  except  Self-Assertion,  in  Stage  III  they  did 
not  stand  out  on  any  scale  except  Total  Anxiety  on  which  they  were 
lowest . 
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Occupational  Values 


With  slight  variations,  the  overall  pattern  of  rankings  of  Occupa- 
tional Values  for  this  group  was  the  same  in  Stage  ill  as  in  Stage  !• 
They  were  highest  on  the  Intrinsic  scale  makeup  of  Altruism  (ranker 
first),  Independence  (second),  Self-Satisfact ion  (first),  Inteliectuai 
Stimulation  (first,  not  significant),  Associates  (first),  and  inter- 
estingly. Creativity  (seventh).    They  were  lowest  of  all  groups  on  the 
Extrinsic  scale  composed  of  primarily  midrange  scores  and  the  lowest 
rank  on  Prestige  and  Economic  Returns. 

Their  three  highest  held  values  were  the  same  in  both  stages: 
Altruism,  Self -Sat isfac t ion  and  Intellectual  Stimulation.    Their  three 
lowest  held  values  were  the  same  on  Follow  Father,  Prestige,  and 
Esthe t  ics  • 

Occupational  Interests  Inventory 

As  i.n  Stage  I,  the  mean's  for  Aspiration  and  Expectation  were  in  the 
midrange  and  the  discrepancy  between  Father's  Occupation  and  Child's 
Aspiration  was  small  but  significant  (lowest  in  Stage  I,  second  lowest 
in  Stage  III). 

Their  Educational  Aspiration  was  third  highest  of  all  groups  with  a 
mean  of  1.06. 


Social  Attitudes  Inventory 

All  means  for  this  group  were  in  the  midrange  on  the  Social  Atti- 
tudes inventory  (SAI). 


Views  of  Life 

This  group  was  high  on  Locus  of  Control  (second  highest),  and  Earned 
Status/Bestowed  Status  (first),  and  lowest  of  all  groups  on  Task 
Achievement  Interpersonal  Relations,  Contrcl/Expressivity  and  Acceptan.  ^ 
Positive/Negative  Se If -Concept ,  and  on  Total  Score. 

Sentence  Completion 

In  Task  Achievement  they  did  not  repeat  their  Stage  I  prof ile , rank- 
ing highest  on  Aid/Advice  but  not  on  Coping  Effectiveness  and  Positive 
Affect.     In  Interpersonal  Relations  they  repeated  their  high  ranking 
on  Stance  but  not  on  Coping  Effectiveness,  although  they  reinforceu 
their  overall  position  in  the  area  with  highest  rankings  on  Engagement, 
Aid/Advice  but  highest  rankings  also  in  Depressive  Affect  and  lowest 
in  Neutral  and  Positive  Affect. 

Having  shown  no  outstanding  position  in  Stage  I  in  the  Authority 
area,  this  group  was  lowest  on  Stance,  Engagement,  and  Coping  Effec- 
tiveness in  this  area  in  Stage  III. 

-1035- 


Their  low  Jcore«  on  Stance,  Engagement  and  Coping  Effectiveness  in 
Stage  I  Anxiety  area  weve  Lot  repea^-ed  in  Stage  III,  where  their  only 
significant  scores  were  highest  on  Depressive  Affect  and  lowest  on 
Neutral  Affect.    Their  Aggression  scores  were  not  confirmed  and  they 
were  highest  of  all  groups  on  Coping  Effectiveness  in  this  area  in 
Stage  III. 

As  was  the  case,  in  general,  in  the  above  areas  their  Total  Scores 
were  not  the  same  in  the  two  stages.    They  had  ranked  firsu  on  Coping 
Effectiveness  and  Frequency  of  Positive  Affect  in  Stage  I  while  in 
Stage  III  they  were  highest  on  Aid/Advice  and  Depressive  Affect  and 
lowest  on  Neutral  Affect. 

Their  unlikely  Parent  Interaction  scores  from  Stage  I,  lowest  on 
Parent/Child  Interaction  and  third  lowest  on  Interaction  with  Path 
were  not  repeated  in  Stage  III  where  they  were  second  highest  on  Par  :/ 
Child  Interaction • 

Story  Completion 

These  girls,  who  might  be  expected  to  excel  in  Coping  Effectiveness, 
do  not  show  th  s  on  the  Story  Completion.     In  Stage  I  they  were  second 
highest  on  Coping  Effectiveness  on  an  Interpersonal  Relations  story  and 
they  did  not  stand  out  at  all  on  Coping  Effectiveness  in  Stage  III. 

On  the  summed  Style  variables  in  Stage  I  they  were  second  highest 
on  Persistence;  in  Stage  III  they  were  highest  on  Initiation,  Solver, 
and  Implementation*     In  the  Affect  area,  total  or  mean  scores,  in  Stage 
I  they  were  lowest  on  Affect  in  conjunction  with  the  problem,  while  in 
Stage  III  they  were  highest  on  Negative  Affect  of  the  Hero  and  Total 
Affect  of  Hero  and  Others. 

Interpretive  Comments 

These  girls  who  in  Stage  I  had  been  outstanding  copers  on  all 
instruments  were  not  so  in  Stage  III.    They  did  not  show  themselves  to 
be  outstanding  copers  but  rather  to  be  more  neutral  or  midrange  and 
their  agemates  saw  them  this  way  also.    Although  they  had  the  same 
general  high  Intrinsic  value  pattern  and  midrange  aspirations,  these 
can  be  seen  as  more  consistent  with  the  new  feminism  that  may  have 
filtered  to  fourteen-year-old  middle*-class  girls. 
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ANOVA  OF  MEaI>1S: 
SAMPLE  DIFFERENCES  BY  ACE,  SOCIOECONOMIC  STATUS,  AND  SEX 


APTITUDE  AND  ACHIEVEMENT 


Age 

As  stated  before,  the  data  in  this  area  are  not  available  in  botn 
stages  for  the  Chicago  station.     Since  the  intelligence  scores  were 
standardized  within  age  there  is  no  justification  for  differences 
found  by  age.    In  Stage  I  there  were  no  Age  x  SES  interactions  on  the 
intelligence  scores  and  CPA.    However  in  Stage  III,  on  the  intelligence 
scores,  an  Age  x  Sex  interaction  shows  ten-year-old  females  higher  than 
males  and  fourteen-year -old  males  higher  than  females.    On  CPA  there 
is  an  Age  x  SES  interaction  in  Stage  III  in  which  ten-year-old  lower- 
class  students  have  higher  CPAs  than  the  middle-class  students  and  this 
is  reversed  in  the  expected  direction  of  middle  over  lower  class  on  CPA 
in  the  fourteen-year-old  age  group. 


Socioeconomic  Status^ 

On  the  intelligence  test  scores  the  middle  class  was  higher  than  the 
lower  class  in  both  stages. 


Sex 

In  Stage  I,  on  the  intelligence  test  scores  the  males  were  higher 
than  the  females  but  this  was  not  repeated  in  Stage  III.  On  the  CPA 
the  females  were  higher  than  males  in  both  stages. 


PEER  BEHAVIOR  RATINGS 


Age 

Because  the  ten-year-old  children  were  not  only  in  different  classes, 
but  in  different  schools  from  the  lour teen-year-olds ,  the  reference 
populations  for  the  behavior  ratings  of  the  two  age  groups  were  com- 
pletely different.    Consequently,  it  is  not  valid  or  meaningful  to 
compare  scores  across  the  two  age  groups  as  a  whole.    However,  it  is 
meaningful  to  compare  differences  within  the  two  age  groups. 

Age  X  SES  interactions  were  numerous  in  Stage  I,  while  the  couple 
in  Stage  III  do  not  reinforce, or  reverse,  the  earlier  ones.  Self- 
Assertion  in  Stage  I  can  be  related  to  Self -Assert ion  in  Stage  III, 
but  there  was  no  Age  x  SES  interaction  in  Stage  I, and  in  Stage  III  the 
ten-year-old  lower-class  children  were  less  assertive  than  the  middle- 
class  children  while  the  fourteen-year-old  lower-class  children  were 
rated  as  more  assertive  than  the  middle-class  children  by  their  peers. 
Relating  the  Not  Upset  scale  from  Stage  I  to  the  Anxiety  item  in  Stage 
III  the  interaction  is  reversed.    Lower  class  ten-year-olds  were  rated 
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as  gett  Ing  upset  more  easily  than  middle-class  tens  in  Stage  I  with 
the  reverse  true  for  the  fourteen-year-olds.    However  in  Stage  III  the 
issue  in  question  for  the  students  is  who  worries  most  about  things 
whereas  in  Stage  I  the  item  asked  who  got  most  upset,  so  the  dif- 
ferences noted  may  easily  be  attributable  to  item  differences. 

Socioeconomic  Status 

Although  the  instruments  were  different  in  the  two  stages  some 
comparisons  can  be  made.     In  fact,  although  the  Stage  I  middle  class 
excelled  on  almost  all  BRS  scales,  this  did  not  hold  for  Stage  III  in 
wlich  the  middle  class  was  significantly  greater  than  the  lower  class 
on  only  one  scale.  Total  Positive  Aggression*^ 

There  were  three  SES  x  Sex  interact  "»ns  in  Stage  I  but  these  were 
not  replicated  in  Stage  III*    In  fact,  there  were  no  significant  SES  x 
Sex  interactions  in  Stage  III. 

Sex 

Females  are  seen  by  their  peers  as  more  outstanding  in  one  area  in 
both  the  Stage  I  and  Stage  III  data^dealing  with  Authority,  and  none  of 
the  other  areas.    Females  are  higher  on  Initiation  in  Stage  III  but 
this  was  not  tested  in  Stage  I.    Females  were  highest  on  everything 
else  in  Stage  I,  except  Self -Assert ion  where  males  where  higher  and 
Upset  where  there  was  no  difference.     In  Stage  III  males  were  higher  on 
Total  Anxiety. 

OCCUPATIONAL  VALUES 

Age 

In  both  Stage  I  and  Stage  III  the  fourteen-year-olds  were  higher 
than  the  ten-year-olds  on  Independence,  Success,  and  Associates,  and 
the  tRn-year-olds  were  higher  than  the  fourteen-year-olds  on  Creativity, 
Prestige,  and  Follow  Father. 

In  Stage  III  the  fourteens  were  higher  than  the  tens  on  Altruism, 
Management,  Self -Satisfaction  and  the  Intrinsic  score  although  these 
were  not  significant  in  Stage  I.    The  tens  were  higher  than  the  four- 
teens  on  the  Extrinsic  score  in  Stage  III  but  the  reverse  was  true  in 
Stage  I. 

The  actual  ranking  of  values  for  the  ten-  and  fourteen-year-olds  in 
Stages  I  and  III  were  fairly  similar.    The  top  three  values  were 
Altruism,  Self-Satisfaction  and  Intellectual  Stimulation  with  Security 
fourth  or  fifth  for  the  two  age  groups  in  Stage  III,  replicating  in 
general  Stage  I.    The  least  favored  values  were  the  same  for  each  age 
group  over  the  two  stages,  although  the  age  groups  themselves  differed. 
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The  ten-year-olds'  three  least  favorite  values  Esthetics,  indcpt-ndcnce , 
and  Follow  Father  were  the  same  as  In  Stage  I,  although  a  fourth  low 
value,  Prestige,  was  fifth  highest  value  for  ten-year-olds  in  Stage  Hi. 
The  fourteen-year-olds*  last  four  values  were  the  same  as  Stage  I: 
Creativity,  Prestige,  Esthetics,  and  Fol low  Father . 

Socioeconomic  Status 

The  pattern  of  values  in  Stage  I  held  highly  by  one  socioeconomic 
group  relative  to  the  other  socioeconomic  groups  was  duplicated  in 
Stage  III.    Middle-class  children  held  Independence,  Self-Satisfaction, 
and  Follow  Father  higher  than  did  the  working-class  children,  whereas 
working-class  children  valued  Surroundings  more  than  did  the  middle- 
class  children.     In  Stage  III,  not  duplicated  in  Stage  I,  the  working- 
class  children  excelled  the  middle-class  children  on  Prestige  and 
Economic  Returns.     In  Stage  I  the  working-class  children  excelled  on 
Creativity  and  Variety.     Also  in  Stage  III,  the  middle-class  group  held 
Intrinsic  values  more  highly  than  did  the  working  class  and  this  was 
reversed  for  the  Extrinsic  values. 

The  most  highly  held  value.  Altruism,  was  the  same  for  both  groups 
and  the  same  as  Stage  I  with  Intellectual  Stimulation  and  Self-Satis- 
faction the  following  two  in  both  socioeconomic  groups.     Prestige  was 
held  in  lower  este**m  by  the  middle -class  group  and  Independence  by  the 
working-class  group,  with  Management,  Esthetics,  and  Follow  Father  the 
other  three  lowest  held  values. 

Sex 

Significant  differences  between  the  sexes  on  ten  of  the  eleven  such 
differences  found  in  Stage  I  were  replicated  in  Stage  III  for  the 
fifteen  values  under  study,  and  the  total  Intrinsic  and  Extrinsic  dif- 
ferences were  also  replicated.     In  both  stages  males  were  higher  on 
Success,  Creativity,  Prestige,  Follow  Father,  and  the  Extrinsic  score, 
while  females  were  higher  on  Altruism,  Esthetics,  Self-Satisfaction, 
Intellectual  Stimulation,  Surroundings,  Associates,  Variety  (in  Stage 
I  only),  and  Intrinsic  score* 

The  top  three  values  for  both  sexes  were  the  same:  Intellectual 
Stimulation,  Altruism  and  Self-Satisfaction.    The  lowest  three  were  not 
identical  with  Independence  third  lowest  for  males  and  Creativity  third 
lowest  for  females  and  then  Follow  Father  and  Esthetics  for  both. 
Although  not  exactly  the  same  orders,  these  were  the  same  gener*.l  pat- 
tern as  in  Stage  I. 

CX:CUPATICNAL  INTEREST  INVENIORY 

Age 

There  was  only  one  significant  Age  main  effect  in  Stage  I,  ten-year- 
olds  higher  than  fourteen-year-olds  on  the  Father's  Occupation/Child's 
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Aspiration  discrepancy.    This  was  not  replicated  in  Stage  III,  possibly 
because  there  was  a  significant  difference  on  Child's  Aspiration,  with 
fourteen-year-olds  higher,  and  also  on  Father's  Occupation  with  four- 
teen-year-olds higher. 

A  significant  Age  x  SES  interaction  in  Stage  III  shows  that  the 
status  of  Father's  Occupation  of  ten-year-old  middle-class  children  was 
considerably  higher  than  that  of  the  ten-year-old  working-class  chil- 
dren and  that  this  difference  was  greater  than  the  SES  difference  at 
the  fourteen-year-olds'  level.     Inasmuch  as  the  fourteen-year-olds 
overall  have  higher  status  Father's  Occupation,  the  interaction  shows 
that  the  tea-year-old  working-class  childrens'  fathers  have  much  lower 
status  jobs. 

Socioeconomic  Status 

In  both  stages  the  middle-class  children  have  higher  Expectations 
and  Aspirations,  and  as  it  is  built  into  the  instrument  by  the  upper 
limits  of  the  scales,  the  lower-middle  class  children  have  a  greater 
discrepancy  between  their  Aspirations  and  their  Fathers'  Occupational 
level.    Saying  that  this  is  built  into  the  instrument  does  not  deny 
the  fact  that  to  the  degree  that  the  instrument  reflects  the  true 
status  situation  in  society  the  lower-class  children  will  really  have 
this  discrepancy,  i.e.,  will  aspire  to  higher  status  than  their 
parents . 

SES  X  Sex  interactions  on  Child's  Expectation  and  the  Father's 
Occupation/Child's  Aspiration  discrepancy  are  the  same  in  both  stages^ 
males  are  higher  on  each  with  middle-class  males/middle-class  females 
difference  greater  than  the  sex  difference  for  the  working  class. 

There  was  no  difference  for  Stage  I  on  Child's  Aspiration  but  in 
Stage  III  the  middle-class  males  have  higher  aspirations  than  the 
middle-class  females  but  there  Is  no  difference  in  aspiration  between 
s^xes  in  the  working  class* 

Sex 

The  main  effects  showing  males  Aspiration,  Expectation,  and  Father's 
Occupation/Child's  Aspiration  discrepancy  greater  than  females  came 
out  in  both  stages.    The  discrepancy  showing  males  having  a  greater 
difference  bei.:-'een  their  expectations  and  aspirations , which  was  found 
in  Stage  I, was  ^lot  found  in  Stage  III. 

EDUCATICWAL  ASPIRAI  ION 

The  findings  for  both  Stages  on  this  item  showed  a  narrow  range  aspi- 
ration means  acrosj  groups,  i.e.,  all  groups  aspired  to  an  average  of 
at  least  some  college,  and  the  same  main  effect  findings;    males'  aspi- 
rations were  higher  than  females* ,  and  the  middle-class  children  had 
higher  £:spirations  than  the  working-class  children. 

-1040- 


A  significant  interaction  effect  ^hich  was  not  produced  in  Stage  I 
appeared  in  St^ge  III,  and  is  quite  interesting.    On  Educational  Aspi- 
rations the  working-class  jrales"  aspirations  were  higher  than  the 
aspirations  for  the  working-class  females,  but  there  was  no  difference 
between  sexes  for  the  middle  class. 

SOCIAL  ATTITUDES  INVENTORY 

Because  the  instruments  for  Stages  I  and  III  were  very  different 
it  is  difficult  to  compare  the  data  from  the  two  stages.    The  Stage  I 
data  showed  no  differences  on  Active  Coping  and  variable  patterns  on 
the  other  styles.    That  is,  ten-year-olds  were  higher  than  fourteen- 
yesr-olds  on  Passive  Coping,  while  fourteen-year-olds  were  higher  than 
ten-year-olds  on  Active  Defensive.    The  working-class  children  were 
higher  than  the  middle-class  children  on  all  three  less  favored  styles 
Passive  Coping,  Active  Defensive,  and  Passive  Defensive.  Feniales 
excelled  on  Passive  Coping  and  Passive  Defensive  but  males  excelled  on 
Active  Defensive.    These  style  preferences  or  self-descriptions  follow 
the  ccnmon  sense  or  role  requirements  generally  accepted  in  the 
American  culture. 

In  Stage  III  all  of  the  scales  are  in  terms  "good  coping."  However 
the  pattern  does  not  seem  to  hold  well  lor  sex,  class  or  age  role 
interpretations  and  seems  rather  to  open  only  the  social  desirability 
explanation.    The-year-olds  are  higher  than  fourteen-year-olds  on  all 
scales  with  differences  (all  but  Anxiety  where  there  is  no  difference) 
Middle  class  is  higher  than  working  class  on  Task  Achievement  but  ther 
are  no  other  differences.    Females  are  higher  than  males  on  all  scales 
where  there  are  differences,  i.e.,  all  except  Anxiety. 

The  interactions  also  run  consistently  across  all  scales  on  which 
there  are  differences.    The  Age  x  SES  interactions  show  ten-year-old 
working-class  children  higher  than  ten-year -old  middle-class  children, 
with  fourteen-year-old  middle-class  children  higher  than  fourteen-year 
old  working-class  children. 

The  interactions  for  Age  x  Sex  for  the  Aggression,  Interpersonal 
Relations,  and  Total  Sco^e  scales  show  fourteen-year-old  females  highe 
than  fourteen-year-old  males  to  a  greater  degree  than  the  difference 
between  the  ten- year-old  females  and  males. 

VIEWS  OF  LIFE 

Age 

The  Views  of  Life  instrument  was  administered  or.ly  to  the  fourteen- 
year-old  sample. 
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Socieconomic  Status 


The  middle  class  had  more  active  choices  on  Locus  of  Control, 
Earned  Status/Bestowed  Status  and  the  working  class  had  more  active 
choices  on  the  items  called  Control/Expressivity  and  Acceptance  and 
Positive /Negative  Self -Concept . 

Sex 

All  significant  main  effect  differences  for  sex  showed  males  higher 
than  females.    These  were  on  the  scales:    Rate  of  Action,  Task  Achieve- 
ment Interpersonal  Relations,  Competition/Cooperation,  Control/Expres- 
sivity and  Acceptance,  Posit ive/Negat ive  Self -Concept ,  and  Total  Score. 

SENTENCE  COMPLETKW 

Task  Achievement 

Age:    The  ten-year-olds*  more  positive  Attitude  toward  Task  Achieve- 
ment and  the  fourteen-year-olds'  more  Positive  Affect  were  not  repeated 
in  Stage  III  where  fourteen-year-olds  were  higher  in  giving  Aid/Advice 
than  ten-year-olds  on  this  diroensioa, which  had  not  previously  been 
tested. 

On  Attitude,  Aid/Advice,  and  Coping  Effectiveness  the  ten-year-old 
working-class  children  had  higher  scores  than  the  ten-year-old  middle- 
class  children,  but  the  fourteen-year-old  middle-class  children  had 
higher  scores  than  the  fourteen-year-old  working-class  children «  There 
were  two  pairs  of  interactions  in  Stage  I  not  replicated  in  Stage  III. 
On  Frequency  of  Neutral  Affect  the  ten-year-old  females  excelled  while 
at  age  fourteen  the  males  excelled.    On  Frequency  of  Positive  Affect 
this  trend  was  reversed:    at  age  ten  the  males  excelled  while  at  age 
fourteen  the  females  excelled. 

Socioeconomic  status:     In  Stage  I  the  middle  class  had  excelled  on 
Stance,  Coping  Effectiveness,  and  Positive  Affect  in  the  Task  Achieve- 
ment area*    There  were  no  significant  SES  main  effect  differences  for 
Stage  III. 

Sex:     In  Stage  I  females  excelled  on  Attitude,  Coping  Effectiveness, 
and  Positive  Affect  whereas  there  were  no  Sex  differences  in  the  Task 
Achievement  area  in  Stage  III. 

Interpersonal  Relations 

Age:    The  four teen-year -olds  had  higher  scores  on  Stance  in  this 
area  in  both  stages  of  the  6tudy,  and  the  ten-year-olds  had  higher 
Attitude  scores  in  both  stages.    The  fourteen-year-olds'  high  standing 
on  Engagement  and  Coping  Effectiveness  was  not  repeated  in  Stage  III. 
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The  Age  x  SES,  and  Age  x  Sex,  interactions  which  did  not  occur  in 
Stage  I,  do  occur  in  a  number  of  instances  in  Stage  III  Interpersonal 
Relations  stems,  and  all  fall  in  what  may  be  considered  a  socially 
desirable  direction.    The  Age  x  SES  interactions  for  Stance,  Engage- 
ment, Aid/Advice,  and  Coping  Effectiveness  all  show  the  ten-year-old 
working  class  higher  than  the  ten-year-old  middle  class,  while  the 
fourteen-year-old  middle  class  is  higher  than  the  fcurteen-year-old 
working  class. 

The  Age      Sex  interactions  on  Engagement  and  Aid/Advice  show  the 
females  for  both  age  groups  higher  than  the  males  but  the  fourteen- 
year-old  females  are  much  higher  than  the  fourteen-year-old  males, 
iTiore  so  than  the  ten-year-old  females  are  higher  than  the  ten-year -old 
males . 

Socioeconomic  Status:     In  Stage  I,  middle-class  children  were  higher 
than  working-class  children  on  Stance  but  this  did  not  occur  in  Stage 
III.     In  Stage  III  middle-class  children  showed  more,  though  all  showed 
ver •  little,  Depressive  Affect. 

There  were  three  SES  x  Sex  interactions  in  Stage  III  which  did  not 
appear  in  Stage  I.    On  Coping  Effectiveness  and  Neutral  Affect  the 
females  excelled  among  che  working  class,  whereas  the  males  excelled 
among  the  middle  class^On  Depressive  Affect  the  females  excelled  at 
both  class  levels,  this  trend  being  greater  at  the  middle-class  levels. 

Sex:    There  were  three  Sex  main  effects  identical  in  Stage  I  and 
Stage  III  where  the  females  excelled  the  males  on  Attitude,  Engage- 
ment, and  Coping  Effectiveness  in  dealing  with  Interpersonal  Relations. 
The  females  also  excelled  on  Aid/Advice  in  Stage  III. 

Authority 

Age:  On  the  Authority  stems  the  ten-year-olds  in  both  stages  had 
higher  scores  on  the  Attitude  and  Engagement  dimensions  than  dio  the 
fourteen-year-olds.  In  Stage  III  the  four £een-year-o Ids  showed  more 
Hostility  and  less  Depressive  Affect  than  the  ten-year -o Ids ,  and  the 
ten-year-olds  showed  greater  Coping  Effectiveness. 

A  significant  Age  x  SES  interaction  appeared  in  both  stages.  The 
ten-year-old  working-class  children  had  higher  scores  on  Attitude  than 
the  ten-year-old  middle-claps  children  and  this  was  reversed  for  the 
fourteen-year-olds  where  the  middle-class  children  had  higher  scores 
than  the  working-class  children* 

An  Age x  Sex  interaction  appeared  in  Stage  III  which  was  not  found  in 
Stage  I*  On  Attitude  ten-year-old  males  had  higher  scores  while  at  the 
fourteen-year-old  level  the  females  had  higher  scores. 
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Socioeconomic  Status:  There  were  no  significant  SEE  main  effects  in 
either  Stage  I  or  Stage  III. 

There  were  two  pairs  of  significant  interactions  in  Stage  III  on 
Attitude  and  Aid/Advice  where  the  working-class  females  excelled  over 
the  working-class  males  in  both  instances ,  however ,  the  middle-class 
males  excelled  over  Che  middle-class  females  on  Attitude  whereas  on 
Aid/Advice  there  was  no  difference  between  class  and  sex. 

Sex:    Females  had  higher  ^-cores  on  Attitude  in  both  stages.  The 
females'  excellence  in  Coping  Effectiveness  from  Stage  I  was  not 
repeated.    In  Stage  III  males  showed  more  Hostility  and  females  more 
Depressive  Affect. 

Anxiety 

Age:    There  were  no  Age  differences  in  Stage  I,  and  in  Stage  III 
the  ten-year-olds  showed  more  Neutral  Affect  and  the  f ourteen-year-olds 
more  Positive  Affect. 

In  Stage  III,  on  Attitude  toward  Anxiety  the  ten-year-old  workXag- 
class  children  had  more  Positive  Attitude  than  the  ten-year-old  middle- 
class  children,  and  the  reverse  was  true  for  the  fourteen-year -olds 
with  the  middle  class  higher.    On  Stance,  the  ten-year-old  middle-class 
was  higher  than  their  agemates  and  the  fourteen-year-old  working-class 
children  were  higher  than  their  agemates. 

Socioeconomic  Status:    In  Stage  III  the  middle-cla&s  children  were 
higher  in  Coping  Effectiveness  than  the  working-class  children.  For 
working-class  children  either  the  females  were  higher  or  the  same  on 
Attitude,  Stance,  Coping  Effectiveness  and  Neutral  Affect,  whereas  at 
the  middle-class  level  the  males  were  higher  in  these  instances. 

Sex:    Males  were  higher  than  females  on  Stance  and  Coping  Effective- 
ness in  both  stages,  and  females  were  higher  than  males  on  Frequency  of 
Negative  Affect  in  Stage  I  and  on  Depressive  Affect  in  Stage  III,  but 
males  were  higher  on  Hostile  Affect  in  Stage  III.    Males  were  also 
higher  than  females  on  Frequency  of  Neutral  Affect  in  Stage  I,  not  re- 
plicated in  Stage  III. 

Ag£ression 

Age:    There  were  no  age  differences  on  the  Aggression  stems  in  Stage 
I  but  in  Stage  III  the  ten-year-olds  excelled  on  Engagement,  Aid/Advice, 
and  Neutral  Affect,  and  the  four teen-year -olds  were  higher  on  Hostile 
Affect. 

The  Age  x  SES  interactions  in  Stage  III,  working-class  ten-year-olds 
higher  than  ten-year-old  middle-class  children  on  Aid/Advice  and  Coping 
Effectiveness  with  the  middle-class  higher  at  the  fourteen-year-old 
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level,  were  not  evident  in  Stage  I,  whereas  the  Stage  I  interactions 
of  Age  X  Sex  were  not  evident  in  Stage  III. 

On  Hostile  Affect  and  Neutral  Affect,  in  Stage  III,  there  was  no 
difference  between  working-class  and  middle-class  at  the  ten-year-old 
level  but  the  working-class  excelled  on  Hostile  Affect  and  the  middle- 
class  excelled  on  Neutral  Affect  at  the  fourteen-year-old  level. 

Socioeconomic  Status:  There  were  no  significant  SES  main  effects 
in  Stage  I  and  only  one  in  Stage  III.  The  working  class  showed  more 
Hostile  than  the  middle  class. 

S-x:     In  Stage  I  females  had  higher  scores  on  Stance,  Engagement, 
Coping  Effectiveness  and  Neutral  Affect  on  the  Aggression  stems.  In 
Stage  III  males  had  higher  scores  on  Stance,  Coping  Effectiveness  and 
Hostile  Affect,  while  females  had  higher  scores  on  Depressive  and 
Neutral  Affect. 

Total  Scores 

Age-     In  Stage  I  the  ten-year-olds  were  higher  on  Attitude  and 
lower  on  Positive  Affect  for  Total  Scores.     In  Stage  III  these  same 
significant  differences  existed  and  also  the  fourteen-year-olds  were 
higher  on  Stance  and  Hostile  Affect,  and  lower  on  Engagement  and 
Neutral  Affect.    Important  to  note  is  that  the  fourteen-year-olds 
are  higher  on  both  Hostile  and  Positive  Affect. 

In  Stage  III  the  Age  x  SES  interactions  for  Attitude,  Coping  Ef- 
fectiveness and  Depressive  Affect  all  show  the  cen-year-old  working 
class  as  higher  or  the  same  as  the  ten-year-old  middle  cla^-s  while 
the  middle  class  was  higher  in  all  cases  at  the  fourteen-year-old 
level.    There  was  only  one  Age  x  Sex  interaction  in  Stage  I  and  it 
was  no*-  replicated  in  Stage  III.    The  males  excelled  at  age  ten  and 
the  females  excelled  at  age  fourteen.    There  were  no  Age  x  Sex  inter- 
actions in  Stage  III. 

Socioeconomic  Status:    In  Stage  I  the  middle  class  was  higher  on 
the  Stance  variable,  while  in  Stage  III  the  middle  class  was  higher  on 
the  Depressive  Affect  variable. 

The  SES  X  Sex  interactions  are  entirely  inconsistent  for  the  two 
stages.     In  Stage  III  on  Attitude,  Stance,  Coping  Effectiveness, 
Depressive  Affect  and  Neutral  Affect  the  working-class  females  are 
higher  or  the  same  as  the  working-class  male^  while  the  middle-class 
males  are  higher  or  the  same  as  the  middle-class  females  on  all 
variables  except  Depressive  Affect  where  the  middle-class  females  ex- 
celled, and  they  excelled  even  more  than  the  working-class  females  over 
the  working-class  males  on  the  same  variable. 
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Sex:    Females  were  higher  than  males  on  Attitude  in  both  stages  and 
on  Coping  Effectiveness  in  Stage  I  and  on  Engagement  and  Aid/Advice  in 
Stage  III.     In  Stage  I  females  were  higher  on  Positive  Affect  while  in 
Stage  III  they  were  higher  on  Depressive  Affect  and  males  were  higher 
on  Hostile  Affect. 

Parental  Relationship  Combined  Variables 

Age:     In  Stage  I  ten-year -olds  were  higher  on  the  Self-Image, 
Parent/Child  Interaction,  Mother  Interaction  and  Father  Interaction 
variables,  but  in  Stage  III  the  ten-year-olds  were  higher  on  all  these 
except  the  Parent/Child  Interaction  variable. 

In  Stage  III  the  ten-year-old  working  class  was  higher  than  the 
middle  class  on  the  Parent/Child,  Mother  and  Father  Interaction  variables 
while  the  middle  class  was  higher  for  the  fourteen-year-olds. 

Socioeconomic  Status:     In  Stage  III  the  middle-class  children  had 
significantly  higher  Self-Images  than  the  working-class  children. 

Sex:    There  were  no  significant  Sex  interactions. 

STORY  COMPLETKW 

Age 

On  the  Style  variables,  which  it  has  been  pointed  out^do  not  com- 
pletely coincide  from  stage  to  stage,  ten-year-olds  were  higher  than 
fourteen-year-olds  on  Stance  and  Engagement  total  scores  or  mean  scores. 
However  in  Stage  III  ten-year-olds  were  also  higher  than  fourteen-year- 
olds  on  variables  not  Included  in  Stage  I  --  Outcome,  Evaluation  of 
Outcome,  and  Instrumental ity«    On  the  Affect  dimensions,  Negative  Affect 
of  Hero  and  Total  Affect  of  Hero  and  Others,  the  fourteen-year-olds 
were  higher  in  Stage  III  whereas  in  Stage  I  on  both  Affect  Tones,  First 
and  Second,  the  ten-year-olds  were  higher. 

In  Stage  I  the  ten-year -olds  were  higher  on  Initiation  and  Per* 
sistence,  and  the  fourteen-year-olds  were  higher  on  the  Sociability 
scale , 

The  total  or  mean  score  Coping  Effectiveness  for  both  stages  show 
ten-year -olds  higher  than  fourteen-year-olds  and  females  higher  than 
males.    There  is  also  an  Interaction  replicated  in  Stage  III  In  which 
females  are  higher  than  males  for  ten-year-olds  and  even  higher  than 
the  ten-year-old  case  for  the  fourteen-year-olds.    An  Age  x  SES  inter- 
action was  not  duplicated  in  Stage  III  in  which  the  ten-year-old  lower- 
class  students  were  higher  on  Coping  Effectiveness  while  uhc  fourteen- 
year-old  middle-class  students  were  higher  than  the  fourteen-year-old 
lower-class  students . 
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Soc loeconomLc  Status 


There  are  few  significant  differences  by  SES  In  either  stage.  In 
Stage  III,  the  middle-class  children  were  higher  on  Initiation,  and 
mean  Response  Length  for  Total  scores.     In  Stage  I  the  middle-class 
children  were  higher  In  Persistence. 

On  the  Coping  Effectiveness  Total  scores  there  were  no  SES  dif- 
ferences In  either  stage 

Sex 

On  the  Style  variables  the  females  were  higher  than  the  males  on 
Engagement,  Initiation,  Implementation  In  both  stages  and  also  on 
Outcome,  Evaluation  of  Outcome,  Positive  Affect  of  Hero  and  Instru- 
mentatllty  In  Stage  III,  and  Persistence,  Affect  Tone  Second  and 
Attitude  toward  Authority  In  Stage  I. 

On  Coping  Effectiveness,  females  were  higher  in  both  stages  with 
an  interaction  (In  both  stages)  in  which  the  females  are  higher  at 
both  ages  but  the  fourteen-year-old  females  are  even  more  superior  to 
their  male  agemates  than  at  the  ten-year-old  level. 
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ANOVA  OF  MEANS : 
HYPOTHESES  AND  FINDINGS 


CHICAGO 

DEMOGRAPHIC  ^ASURES 

Upper -middle  class  children  will  have  higher  Educational 
Aspirations  than  will  upper-lower  class  children. 

This  hypothesis  was  verified  in  both  studies  as  the  upper-middle 
clas^  mean  was  significantly  higher  in  both  studies  than  was  the 
upper-lower  class*  mean. 

ACHIEVEMENT  MEASURES 

Upper-middle  class  children  will  have  higher  Achievement 
scores  than  will  upper-lower  class  children. 

In  Stage  III,  only  for  the  Raven  did  the  upper-middle  class  children 
score  significantly  higher  than  the  upper-lower  class  children.    On  the 
three  Achievement  measures  there  were  no  significant  social  class 
differences.    In  Stage  I  the  hypothesis  was  supported  by  data  from  all 
Aptitude  and  Achievement  measures*    Due  to  the  lack  of  Stage  III  find- 
ings, however,  the  verification  of  this  hypothesis  must  be  considered 
to  be  tentative  at  best. 

Females  will  have  higher  Achievement  scores  than  will  males. 

There  was  only  one  Sex  difference  in  Stage  III  and  that  was  for  Grade 
Point  Average,  where  the  females  excelled  the  males.    In  Stage  I,  also, 
only  for  Grade  Point  Average  did  the  females  excel  the  males.    The  males 
excelled  the  females  in  Aptitude,  and  there  was  no  significant  Sex  dif- 
ference on  the  other  two  Achievement  measures.    Therefore  the  hypothesis 
must  be  rejected  except  for  Grade  Point  Average. 

OCCUPAIIONAL  MEASURES 

Upper-middle  class  children  will  have  higher  objective 
status  level  Occupational  Expectation  than  will  upper- 
lower  class  children. 

This  hypothesis  was  verified  in  both  Stages  I  and  III,  where  the 
upper-middle  class  children  '-cored  higher  in  both  studies. 

Upper-middle  class  children  will  have  a  higher  level  of 
objective  Occupational  Aspiration  than  will  the  upper- 
lower  class  children. 

This  hypothesis  was  also  verified  in  both  Stages  III  and  I,  where 
upper-middle  class  children  had  higher  Occupational  Aspirations  than 
did  upper-lower  class  children. 
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Upper-middle  class  children  will  have  different  discrepancy 
scores  between  Occupational  Aspiration  and  Expectation  than 
will  the  upper-lower  class  children. 

This  hypothesis  was  not  supported  by  Stage  I  or  Stage  III  data 
since  there  were  no  significant  social  class  differences  in  either 
case.    Therefore  the  hypothesis  was  rejected. 

Upper-middle  class  children  will  prefer  different 
Occupational  Values  than  will  upper-lower  class  children. 

Of  the  fifteen  Occupational  Values,  six  showed  significant  social 
class  differences  in  Stage  III.     In  Stage  I,  eleven  of  the  fifteen 
values  showed  significant  social  class  differences.     In  both  studies 
upper-middle  class  children  preferred  Independence,  Self -Satisfaction 
and  Follow  Father  while  apper-lower  class  children  preferred  Sur- 
roundings.   Thus,  erxept  for  these  values,  there  was  very  questionable 
support  for  the  hypothesis,  primarily  due  to  the  rather  poor  Stage  III 
findings . 

Upper-lower  class  children  will  show  a  greater  preference 
for  •'Extrinsic**  Occupational  Values  than  will  upper-middle 
class  children. 

This  hypothesis  was  verified  in  Stage  III  as  the  mean  score  for  the 
upper-lower  class  subjects  was  significantly  greater  than  that  for  the 
upper-middle  class.    However,  there  were  no  significant  social  class 
differences  in  Stage  I  for  the  Extrinsic  score.    Therefore  verification 
of  the  hypothesis  is  only  very  tentative. 

Males  will  have  a  higher  objective  Occupational 
Expectation  level  than  will  females. 

This  hypothesis  was  verified  in  both  Stages  I  and  III,  where  the 
Expectation    leve^  of  che  males  was  significantly  higher  than  that  of 
the  femeles. 

Males  will  have  a  higher  objective  Occupational 
Aspiration  level  than  will  females. 

This  hypothesis  was  also  verified  in  both  Stages  I  and  III,  where 
the  males  had  significantly  high'^r  Aspiration  levels  than  did  the 
females . 

Males  will  prefer  different  Occupational  Values  than 
will  females. 

Of  the  fifteen  Stage  III  Occupational  Values,  ten  of  them  showed 
significant  Sex  differences.    In  Stage  I  there  were  Sex  differences  on 
twelve  of  the  Occupational  Values.    Therefore,  considering  the  results 
of  both  studies  together,  the  hypothesis  may  be  said  to  have  received 
fairly  good  verification. 
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Females  will  more  frequently  choose  "Intrinsic" 
Occupational  Values  than  will  males. 


This  hypothesis  was  verified  in  both  Stages  I  and  III,  where  females 
chose  significantly  more  often  the  Intrinsic  Occupational  Values  than 
did  males • 

Males  will  more  frequently  choose  ''Extrinsic" 
Occupational  Values  than  will  females. 

This  hypothesis  was  also  verified  in  both  Stages  I  and  III,  where 
males  had  a  significantly  higher  mean  score  in  both  cases  on  the  Extrin- 
sic Total. 


COPING  STYLE  MEASURES 


Upper-middle  class  children  will  demonstrate  a  different 
style  of  coping  than  will  upper-lower  class  children. 

In  Stage  III,  there  was  only  one  significant  social  class  difference 
on  the  Social  Attitudes  Inventory  (in  favor  of  the  upper-middle  class). 
However,  in  Stage  I,  three  of  the  four  Social  Attitudes  Inventory  scales 
showed  significant  social  class  differences.    Therefore  only  very 
questionable  support  can  be  given  to  the  hypothesis  of  social  class  dif- 
ferences on  the  Social  Attitudes  Inventory. 

Turning  next  to  the  Sentence  Co-^letion,  of  the  forty-eight  possible 
social  class  differences  in  Stage  III  only  four  were  significant.  In 
Stage  I,  of  the  thirty-two  Coping  Style  scales,  again,  only  four  showed 
significant  social  class  differences.    Therefore  the  hypothesis  must  be 
rejected  when  one  considers  Sentence  Coiiq>letion  data. 

On  the  Stage  III  Story  Completion,  out  of  the  one  hundred  four  possi- 
ble social  class  differences,  twenty-four  showed  significant  social  class 
differences.    On  Stage  I  Story  Completion,  only  one  of  the  nine  Coping 
Style  dimensions  showed  significant  Sex  differences.    Therefore,  one  may 
consider  that  ther«  was,  overall,  poor  support  for  the  hypothesis  when 
one  considers  Story  Completion  data.    However^  when  one  considers  data 
from  all  three  instrument*,  there  was  little  support,  overall,  for  the 
hypothesis  of  social  class  differences  in  Coping  Style. 

Males  will  demonstrate  a  different  style  of  coping 
than  will  females. 

On  the  Stage  III  Social  Attitudes  Inventory,  five  of  the  six  scales 
showed  significant  Sex  differences.    In  Stage  I,  three  of  the  four 
Coping  Style  measures  showed  significant  Sex  differences.    Thus,  Social 
Attitudes  Inventory  data  lent  good  support  to  the  hypothesis  for  Sex 
differences  in  Coping  Style. 
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Turning  next  to  the  Sentence  Completion,  out  of  forty-eight  possible 
Sex  differences,  twenty  showed  significant  Sex  differences.    In  Stage  1, 
seventeen  of  the  thirty-two  Sentence  Completion  variables  showed  signifi- 
cant Sex  differences.    Thus,  Sentence  Completion  data  also  lent  fairly 
good  support  to  the  hypothesis. 

Turning  finally  to  the  Story  Completion,  out  of  one  hundred  four 
variables,  thirty-nine  showed  significant  Sex  differences.     In  Stage  I, 
six  of  the  nine  Coping  Style  dimensions  showed  significant  Sex  dif- 
ferences.   Thus,  Story  Completion  data  also  lent  fairly  good  support  to 
the  hypothesis  of  Sex  differences.    When  one  considers  all  three  instru- 
ments and  both  studies,  the  overall  support  for  the  hypothesis  of  Sex 
differences  was  rather  good. 

The  difference  in  the  style  of  coping  between  the  males 
and  the  females  will  be  consistent  across  all  five  behavior 
areas  studied. 

Turning  first  to  the  Sentence  Complecion,  on  two  of  the  five  scales 
males  excelled  the  females  on  Stance,  while  females  excelled  males  cn^ 
Attitude.    On  four  of  the  five  scales  the  males  scored  higher  on  Hostile 
Affect,  while  females  scored  higher  on  Depressive  Affect.    Thus,  ther- 
were  four  scales  that  showed  some  degree  of  consistency  in  Stage  III 
Sentence  Completion.    Consistency  was  not  observed  in  Stage  1,  except 
for  Attitude  where  the  females  excelled  in  all  Sentence  Completion 
measures • 

Turning  finally  to  the  Story  Completion,  the  females  scored  higher 
than  the  males  on  Response  Length  on  all  seven  stories.    Females  scored 
higher  than  males  on  Evaluation  of  Outcome  on  four  out  of  seven  stories. 
Females  also  scored  higher  on  most  Affective  measures  than  did  the  males. 
With  these  exceptions,  the  findings  were  not  consistent  across  behavior 
areas  for  Stage  III  Story  Completion,  and  could  not  be  measured  in  Stage 
I  since  only  summary  scores  across  areas  were  obtained. 

COPING  EFFECTIVENESS  MEASURES 

The  upper-middle  class  children  will  exhibit  more  effective 
overall  coping  behavior  than  will  upper-lower  class  children. 

On  the  Sentence  Completion,  of  the  six  Coping  Effectiveness  measures, 
only  one  showed  a  significant  difference  in  favor  of  the  upper-middle 
class.    The  remainder  showed  no  significant  social  class  differences. 
On  Story  Completion,  of  the  eight  Coping  Effectiveness  scores,  again, 
only  one  showed  a  significant  social  class  difference  in  favor  of  the 
uppe --middle  class,  while  the  remainder  showed  no  social  class  dif- 
ferences.   In  Stage  I,  also,  there  was  only  one  Sentence  and  one  Story 
Completion  score  where  the  upper-middle  class  children  excelled.  There- 
fore the  hypothesis  was  rejected  for  both  instruments  in  both  studies. 
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CHICAGO  INTRA-COUNTRY  REPORT  OF  SIGNIFICANT  CORRELATIONS 


CRITERION-CRITERION  RELATIONSHIPS 

Hypothesis  1;    There  will  be  positive  relationships  among 

Aptitude  and  the  Achievement  Criterion  measures. 

Of  the  twelve  correlations  between  the  Aptitude  and  Achieve- 
ment measures,  two  were  significant.    These  were  the  correlations 
between  the  Aptitude  measure  and  Grade  Point  Average  at  .45  for 
ten-year-olds  and  .31  for  fourteen-year-olds.    In  Stage  I  there 
were  no  such  correlations  for  the  Chicago  Station  but  there  were 
significant  relationships  between  the  other  achievement  measures, 
Math  and  Reading  and  GPA. 

Hypothesis  2:  There  will  be  positive  relationships  among 
the  achievement  and  the  Peer  BRS  criterion 
measures. 

None  of  the  correlations  between  the  BRS  measures  and  the 
achievement  measures  for  Math  and  Reading  were  significant  in 
Stage  III  whereas,  with  the  exception  of  the  BRS  Aggression  measure, 
they  were  all  significant  in  Stage  I.    Of  eighteen  correlations 
between  BRS  measures  and  GPA  in  Stage  III,  fifteen  were  significant. 
In  Stage  I  all  were  significant  except  those  for  the  Aggression  item. 

In  Stage  III,  all  of  the  GPA  by  BRS  correlations  for  ten-year-olds 
were  significant  except  the  one  for  the  Anxiety  item.    For  fourteen- 
year-olds  the  correlations  between  GPA  and  Interpersonal  Relations  and 
Self -Assertion  were  not  significant  whereas  the  others  were.    All  of 
the  correlations  were  Significant  in  Stage  I  except  one.  Aggression 
item,  and  therefore  the  Stage  III  findings  replicated  these  signifi- 
cances where  the  items  were  the  same  and  the  Stage  III  correlations 
significant « 

The  strongest  correlations  for  Stage  III  with  GPA  were  for  Task 
Achievement  Academic  and  Implementation,  while  in  Stage  I  the  highest 
correlations  were  with  Task  Achievement  Academic,  Authority  and  Inter- 
personal Relations.    Whereas  the  hypothesis  was  supported  at  both  age 
levels  for  all  achievement  criterion  in  Stage  I,  the  hypothesis  was 
supported  overall  in  Stage  III  only  for  the  GPA  criterion  measure.  It 
was  noted  that  the  GPA  correlations  in  Stage  I  were  higher  than  those 
for  the  other  criterion  measures. 
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Summary  and  Interpretation 


The  most  major  difference  between  the  Stage  I  and  Stage  III 
Criterion  data  is  the  absence  of  significant  differences  with  the 
Achievement  scores  for  Math  and  Reading.    It  may  be  that  the 
merging  of  different  standardized  achievement  tests  into  a  single 
standard  score  base  erased  or  eliminated  possible  relationships* 
Nonetheless,  throughout  this  chapter  the  lack  of  significant  cor- 
relations with  the  standardized  achievement  measures  will  be  noted. 

Because  of  this  difference  heavy  reliance  will  be  given  to  the 
GPA  and  BRS  measures  which  relate  well  to  each  other  at  both  age 
levels  and  confirm  the  value  placcu  on  them  in  the  Stage  I 
analysis. 
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PREDICTOR- PREDICTOR  RELAIIOMSHIPS 


Hypothesis  3:    There  will  be  positive  relationships  among  the 
Intrinsic  Occupational  Values 

Of  the  fifty-six  correlations  among  the  Intrinsic  Occupational 
Values,  nineteen  were  significant  in  Stage  III  whereas  thirty-seven 
were  significant  in  Stage  I.    Nine  of  the  significant  Stage  III  cor- 
relations were  for  ten-year-olds  and  ten  were  for  fourteen-year-olds. 

The  correlations  that  were  significant  in  Stage  III  for  both  age 
levels  were:    Altruism  by  Management,  Management  by  Esthetics,  and  by 
Intellectual  Stimulation,  Creativity  by  Self -Satisfaction  and  by 
Intellectual  Stimulation  and  Intellectual  Stimulation  by  Variety. 

All  of  the  correlations  that  were  significant  in  Stage  III  were 
also  significant  in  Stage  I,  except  for  the  ten-year-old  correlations 
between  Management  and  Intellectual  Stimulation  and  V^ariety,  and  for 
the  fourteen-year-old  correlations  between  Creativity  and  Intellectual 
Stimulation,  and  between  Variety  and  Creativity. 

The  correlations  that  were  significant  only  for  ten-year-olds  were 
between  Independence  and  Creativity  and  Intellectual  Stimulation^  and 
between  Management  and  Variety.    The  correlations  that  were  signifi- 
cant only  for  fourteen-year-olds  were  Management  by  Independence ^  Self 
Satisfaction  by  Altruism,  and  Variety  by  Esthetics  and  by  Creativity. 

The  correlations  in  both  stages  were  almost  exclusively  in  the 
.208  and  below.    The  exceptions  are  among  Self -Satisfaction,  Intellec-t 
tual  Stimulation,  Creativity,  and  Variety  where  the  correlations  range 
from  .19  to  .53. 

All  of  the  values,  except  Independence,  correlated  significantly 
with  the  Total  Score  in  both  stages^  and  Independence  correlated  .33 
with  the  Total  Score  for  fourteen-year-olds  in^Stage  III.    The  values 
that  correlated  highest  at  both  age  levels  with  the  Total  Score  in 
both  stages  were:    Altruism,  Intellectual  Stimulation,  anv  Variety 
with  a  range  of  correlations  from  .40  to  .59. 

Although  fewer  values  intercorrelated  in  Stage  III  than  in  Stage  I 
the  correlations  with  the  Total  Score  remained  in  both  stages.  Al- 
though less  strongly  than  in  Stage  I,  tne  hypothesis  was  confirmed. 

Hypothesis  4:    There  will  be  positive  relationships  among 
the  Extrinsic  Occupational  Values. 

Of  the  forty-two  correlations  among  the      trinslc  Values,  nineteen 
were  significant.    This  con^ares  to  twenty-eight  significant  correla*' 
tions  in  Stage  I.    Nine  of  the  correlations  were  significant  for  ten- 
year-olds  and  ten  for  fourteen-year-olds.    The  correlations  Success  by 
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Economic  Returns,  Security  by  Prestige  (negatively),  Security  by 
Surroundings,  Prestige  by  Economic  Returns,  by  Surroundings 
(negatively),  by  Associates  (negatively),  Econoiuic  Returns  by  Associ- 
ates (negatively)  and  Surroundings  by  Associates,  were  significant 
at  both  age  levels. 

All  Stage  III  significant  correlations,  except  the  ten-year-old 
correlations  Associates  by  Economic  Returns  and  Security  by  Follow 
Father,  were  significant  in  buth  stages. 

A  -.15  correlation  between  Follow  Father  and  Security  was  the  only 
significant  correlation  for  ten-year -olds  alone.    Correlations  between 
Prestige  and  Success  and  between  Success  and  Associates  (negative)  were 
the  only  correlations  significant  for  fourteen-year -olds  only  in  Stage 
III. 

The  Associates  by  Total  Score  correlation  for  fourteen-year-olds 
in  Stage  III  was  not  significant  and  was  the  only  Total  Score  corre- 
lation which  was  not  so.    All  of  the  Tofl  Score  correlations  in  Stage 
I  were  significant. 

As  with  the  Intrinsic  Values,  the  number  of  correlations  among  the 
Extrinsic  Values  in  Stage  III  were  not  as  numerous  as  in  Stage  I  but 
there  were  many.    However  a  number  of  these  correlations  were  negative. 
The  Total  Score  correlations  were  extensive.    It  must  be  concluded  that 
the  relationships  among  the  Extrinsic  Values  are  not  consistently 
positive  but  that  the  Total  Score  did  represent  the  major  Extrinsic 
Values:    Success,  Prestige,  Economic  Returns,  and  Follow  Father. 

Hypothesis  5:    There  will  be  negative  relationships  among 

the  Intrinsic  and  Extrinsic  Occupational  Values. 

Of  one  hundred  and  twelve  correlations  among  the  Intrinsic  and 
Extrinsic  Values,  fifty-seven  were  significant  in  Stage  III  and  sixty- 
six  were  significant  in  Stage  I.    In  Stage  III  fifty-three  of  the  sig- 
rificant  correlations  were  negative  and  fifty-eight  were  negative  in 
Stage  I. 

At  both  age  levels  the  following  correlations  were  significant: 
Altruism  by  Success,  Prestige,  Economic  Returns,  and  Follow  Father; 
Esthetics  by  Success,  Security,  Associates,  and  Follow  Father;  Self- 
Satisfaction  by  Prestige,  Economic  Returns;  Intellectual  Stimulation 
by  Success,  Prestige,  Economic  Returns,  and  Surroundings;  Creativity 
by  Security,  Surroundings,  and  Associates;  Variety  by  Success  and 
Ecomomic  Returns.    All  of  the  correlations  at  both  age  levels  were 
negative . 
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Twenty-six  of  the  correlations  for  ten-year-olds  were  significant, 
all  but  two  negatively.  Thirty-two  of  the  correlations  were  signifi- 
cant for  fourteen-year-olds,  three  positively. 

The  following  correlations  were  significant  in  both  the  first  and 
third  stages:    Altruism  by  Success  for  fourteen-year-olds;  Altruism 
by  Prestige  at  both  ages;  Altruism  by  Economic  Returns  at  both  ages; 
Altruism  by  Follow  Father  at  both  ages;  Esthetics  by  Success,  by 
Security,  and  by  Follow  Father  at  both  ages;  Management  by  Prestige 
and  Economic  Returns  for  fourteen-year-olds;  Self -Satisfaction  by 
Success  and  by  Security  for  ten-year-olds t  by  Prestige,  and  by 
Economic  Returns  for  both  ages,  by  Surroundings  for  ten-year-olds  and 
by  Follow  Father  for  fourteen-year-olds;  Intellectual  Stimulation  by 
Success  and  Security  for  fourteen-year-olds t  by  Prestige  and  Economic 
Returns  for  both  ages,  by  Surroundings  for  fourteen-year-olds  and  by 
Follow  Father  for  ten-year-olds;  Creativity  by  Security  for  both 
ages  and  by  Surroundings  and  Associates  for  both  ages;  Variety  by 
Success  and  by  Economic  Returns  for  both  ages,  and  by  Security  and 
Prestige  for  fourteen-year-olds. 

The  range  of  significant  correlations  in  Stage  III  was  from  -.37 
to  -.10  with  the  positive  correlations  from  *14  to  ,27.  In  Stage  I 
the  range  was  from  -.10  to  -,51. 

All  of  the  correlations  between  component  scores  and  Total  Scores 
were  negative  and  significant  with  the  exception  of  Independence  by 
Total  Extrinsic  for  ten-year-olds  and  Associates  by  Total  Intrinsic 
for  fourteen-year-olds.    This  very  closely  parallels  the  Stage  I 
Total  Score  findings.    The  Intrinsic  component  scores  which  corre- 
lated most  negatively  with  the  Total  Extrinsic  score  were  Altruism 
-.49  and  -.58,  Intellectual  Stimulation  -.52  and  -.46,  and  Variety 
-.40  and  -.47  for  ten-  and  fourteen-year-olds  respectively.  The 
Extrinsic  component  scores  which  correlated  most  negatively  with  the 
Total  Intrinsic  score  were  Success  -.45  and  -.46,  Prestige  -.40  and 
-.46,  and  Economic  Returns  -.56  and  -,62  for  ten-  and  fourteen-year- 
olds  respectively.    The  total  scores  for  the  two  scales  correlated 
absolutely  negatively,  -1.0,  for  both  age  groups. 

The  hypothesis  is  strongly  supported  for  both  the  component  scores 
and  the  total  scores.    In  sum  the  Occupational  Values  hypotheses  are 
confirmed  at  both  age  levels  and  for  both  stages. 

Hypothesis  6:    There  will  be  positive  relationships  among 

the  status  level  measures  of  the  Occupational 
Aspiration,  Occupational  Expectation,  and 
Educational  Aspiration  measures. 

All  of  the  correlations  among  Occupational  Aspiration,  Expectation 
and  Educational  Aspiration  were  significant,  as  they  were  in  Stage  I. 
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They  were  higher  correlations  in  Stage  111  with  the  Occupational 
Aspiration/Expectation  correlation,  .76  for  ten-year-olds  and  ,74  for 
fourteen-year-olds,  highest.    The  lowest  of  these  correlations  was 
between  Occupational  Expectation  and  Educational  Aspiration,  ,23  for 
ten-year-olds  and  ,41  for  fourteen-year-olds. 

Hypothesis  7:    There  will  be  a  positive  relationship  between 

the  two  Occupational  Interests  discrepancy  scores. 

The  straightforward  discrepancy  score  utilized  in  Stage  III 
correlating  Expectation  minus  Aspiration  with  Father's  Occupation 
minus  Aspiration  gave  ,16  and  ,24  correlations,  which,  although 
significant,  were  less  than  the  «29  and  ,38  for  the  two  age  groups  in 
Stage  I,    The  hypothesis  was  still  confirmed. 

Summary  of  Motivacion  Variable  Hypotheses 

The  hypotheses  for  the  motivational  variables  were  all  confirmed 
although  not  as  strongly  as  in  Stage  I,    It  should  be  concluded  that 
the  Stage  III  motivational  findings  replicated  the  Stage  I  findings. 

Hypothesis  8:    There  will  be  positive  relationships  among  the 

SAI  Good  Coping  measures  across  the  five  behavior 
areas. 

All  of  the  correlations  among  the  SAI  Good  Coping  measures  across 
the  five  behavior  areas  were  significant  and  positive.    In  every  case 
but  one  the  correlations  for  the  fourteen-year -olds  were  higher  chan 
those  for  the  ten-year-olds.    The  lowest  set  of  correlations  were  those 
between  the  various  measures  and  the  Anxiety  area,  where  the  range  was 
from  .21  to  .52,    For  the  intercorrelations  among  the  other  areas  the 
range  was  from  .40  to  ,52.    The  hypotnesis  was  strongly  supported. 

Hypothesis  9:  There  will  be  positive  relationships  among  the  Views 
of  Life  "Active"  response  measures  across  the  twenty 
subsyndromes  plus  the  Total  Score. 

There  are  one  hundred  correlations  among  the  subsyndromes  of  the 
Views  of  Life  scored  in  the  active  direction  of  which  fourteen  were 
significant  in  the  positive  direction  and  six  in  the  negative  direc- 
tion.   One  subsyndrome.  Positive  Self-Concept,  correlated  positively 
with  four  other  subsyndromes:    Action,  Rate  of  Action,  Self -Initiation, 
and  Instrumentality/Fantasy.    The  other  significant  correlations  are 
largely  concentrated  on  six  suosyndromes  which  have  three  or  more 
significant  correlations  with  other  scales:    Self -Implementation, 
Activity  Under  Stress,  Rate  of  Action,  Task  Achievement  Interpersonal 
Relations,  Earned  Status/Bestowed  Status,  Competition/Cooperation.  All 
of  the  subsyndromes  correlated  with  the  Total  Score  with  the  exception 
of  Earned  Status/Bestowed  Status,  Control/Expressivity  and  Acceptance, 


-1071- 


Active /Passive  Under  Stress,  and  Views  of  Life  subsyndrome .  It 
would  appear  that  a  Total  Views  of  Life  Active  score  was  related 
to  most  of  the  subsyndromes  but  that  the  individual  subsyndromes 
did  not  interrelate  consistently. 

Hypotheses  10-13:    There  will  be  positive  relationships  among 

the  measures  of  the  same  Sentence  Completion 
Coping  Style  variables  across  different 
behavior  areas* 

Stance 

Of  twenty  comparisons,  five  were  significant  in  the  positive 
direction  and  two  in  the  negative  direction.    In  Stage  I,  thirteen 
comparisons  were  significant  in  the  positive  direction.    Two  of  the 
correlations  that  were  significant  in  the  positive  direction  were 
for  ten-year-olds  and  the  other  five  were  for  fourteen-year-olds. 
The  relationship  between  Stance  in  Interpersonal  Relations  and  Stance 
in  Authority  was  significant  at  both  age  levels  in  both  stages,  while 
Interpersonal  Relations  by  Task  Achievement  Stance  was  significant  at 
both  age  levels  in  Stage  III  but  was  not  significant  in  Stage  I. 
The  Stance  in  Aggression  situation  by  Stance  in  Anxiety  correlation 
was  significant,  .22,  in  Stage  III  and  in  Stage  I,  .11,  for  fourteen- 
year-olds,  while  the  Stance  in  the  Aggression  area  by  Stance  in 
Interpersonal  Relations  correlations  for  fourteen-year-olds  in  Stage 
III  was  negative,  -.22,  and  positive,  .12,  in  Stage  I.    The  only 
significant  correlation  unaccounted  for  in  Stage  III  was  that  between 
Task  Achievement  and  Aggression,  -.18.    In  Stage  I  there  were  also 
significant  correlations  at  both  age  levels  between  Aggression  and 
Authority,  between  Authority  and  Task  Achievement,  and  between  IPR 
and  Anxiety.    The  strength  of  correlations  was  from  .16  to  .23,  and 
-.18  to  -.22  in  Stage  III,  and  in  Stage  I  it  ranged  from  .10  to  .27. 

The  Stance  score  for  each  of  the  behavior  areas  correlated  sig- 
nificantly with  the  Total  Stance  score,  ranging  from  .24  to  .62. 
Although  the  strength  of  the  relationships  differed  somewhat  between 
areas  in  the  two  stages,  the  Total  Score  relationships  were  approx- 
imately equal  in  strength  in  the  two  stages. 

Engagemer^t 

Three  of  twenty  comparisons  were  significant  for  Engagement  in 
Stage  III  whereas  four  were  significant  in  Stage  I.    In  Stage  III, 
Engagement  in  the  Interpersonal  Relations  area  by  the  Authority  area 
was  significant  at  both  age  levels  and  was  for  the  ten-year-olds  in 
Stage  I.    Otherwise  there  was  no  consistency  across  stages.  The 
other  Stage  III  significant  correlation  was  between  Task  Achievement 
and  Interpersonal  Relations  for  fourteen-year-olds.    These  significant 
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correlations  ranged  from  .15  to  .23.    All  of  the  correlations  between 
the  areas  and  the  Total  Score  were  significant  in  Stage  III,  as  they 
were  in  Stage  I,  at  equal  or  slightly  higher  levels  ranging  in  Stage 
III  from  .37  to  .65. 

Aid /Advice 

Four  of  the  twenty  correlations  were  significant  on  this  variable, 
which  was  not  used  in  Stage  I.    Aid/Advice  in  the  Authority  area  cor- 
related with  Aid/Advice  in  the  Aggression  area,   .16,  for  fourteen-year- 
olds,  in  the  Anxiety  area,   .21  and  .18  for  ten-year-olds  and  fourteen- 
year-olds  respectively,  and  with  Task  Achievement,   .16,  for  the  ten- 
year-olds.    The  area  scores  correlated  with  the  Total  Engagement  score 
ranging  from  .34  to  .65. 

Coping  Effectiveness 

Thirteen  of  the  twenty  correlations  among  the  Coping  Effectiveness 
measures  for  the  behavior  areas  were  significant  in  Stage  III  whereas 
all  twenty  were  significant  in  Stage  I.    The  range  of  correlations  in 
Stage  III  was  from  .14  to  .34  and  in  Stage  I  it  was  from  .10  to  .44. 
The  correlations  that  were  not  significant  in  Stage  III  were  those 
between  Anxiety  and  Aggression  for  f ourteen-year-oids ,  Authority  for 
ten-year-olds,  Interpersonal  Relations  for  fourteen-year-olds,  and  Task 
Achievement  at  both  age  levels,  and  between  Task  Achievement  and  Aggres- 
sion and  Authority  for  ten-year-olds.    The  Total  Coping  Effectiveness 
score  correlated  with  all  of  the  behavior  areas  in  Stage  III,  as  it  had 
in  Stage  I.    The  strength  of  the  correlations  ranged, in  Stage  III,  from 
.39  to  .72. 

Hypothesis  14:    There  will  be  a  positive  relationship  among  the 
Coping  Style  Dimension  Total  Scores  and  Coping 
Effectiveness  Total  Score. 

All  of  the  Total  Scores, for  the  Coping  Style  dimensions  and  Coping 
Effectiveness,  correlated  highly,  .53  to  .93,  at  both  age  levels.  The 
hypothesis  was  strongly  supported. 

Hypothesis  15:    There  will  be  positive  relationships  among  the  Sentence 
Completion  Attitude  measures  and  Attitude  Total 
Score  across  behavior  areas. 

Whereas  in  Stage  I  the  Attitude  measures  in  the  Authority,  IPR  and 
Task  Achievement  areas  intercorrelatad  .22  to  .39,  in  Stage  III,  with 
the  addition  of  the  Anxiety  area,  only  the  Authority  area  Attitude 
score  correlated  with  the  other  areas:    Anxiety  (for  fourteen-year-olds), 
IPR  (at  both  age  levels)  and  Task  Achievenmnt  (at  both  age  levels). 
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The  Total  Attitude  score  by  area  score  correlations  were  all 
significant  at  the  same  high  levels,  ,52  to  .86,  in  Stage  III  as 
in  Stage  I,  and  with  the  Anxiety  area  score,  not  included  in  Stage  I, 
at  a  lower  level,  correlations  of  .27  and  .29  at  ten    and  fourteen 
years  of  age . 

Hypotheses  i6-19;    There  will  be  a  positive  relationship  among 

the  measures  of  the  same  Sentence  Completion 
Affect  dimension  across  the  different  behavior 
areas  and  with  the  Total  Affect  scores. 

Hostile  Affect 

Of  the  twenty  correlations  between  Hostile  Affect  in  the  behavior 
areas,  fourteen  were  significant  ranging  from  .14  to  .33.  Using 
Negative  Affect  as  the  comparison  with  Stage  I,  and  without  the  Anxiety 
area,  all  Stage  I  intercorrelations  were  significant,  at  both  age 
levels.    The  only  correlations  with  the  Task  Achievement  area  for 
Hostile  Affect  that  were  significant  were  Authority  and  IPR  for  the 
ten-year-olds.    The  correlations  with  Total  Hostile  Affect  score  and 
the  Hostile  Affect  score  for  each  behavior  area  were  all  significant, 
ranging  from  .46  and  .23  for  the  ten-year-olds  and  the  fourteen-year- 
olds, respectively, on  Task  Achievement  to  .72  and  .67  for  the  ten-  and 
fourteen-year-olds  on  IPR. 

Depressive  Affect 

Ten  of  the  twenty  correlations  among  the  behavior  areas  on  Depres- 
sive Affect  were  significant,  ranging  from  correlations  of  .19  to  .31. 
They  were  significant  at  both  age  levels  between  Aggression  and 
Authority,  Authority  and  Anxiety,  and  IPR,  and  IPR  and  Anxiety.  For 
ten-year-olds  there  was  a  significant  correlation  between  IPR  and 
Aggression,  and  for  fourteen-year-olds  there  was  a  significant  correla- 
tion between  IPR  and  Task  Achievement.    The  correlations  between  Task 
Achievement  Depressive  Affect  and  the  Total  Depressive  Affect  score 
was  not  significant  at  age  ten,  although  it  was  at  age  fourteen.  All 
other  correlations  between  the  area  scores  and  the  Total  Score  were 
significant.    The  highest  of  these  correlations  were  between  Total  Score 
and  the  Authority,  Anxiety,  and  IPR  areas. 

Neutral  Affect 

Twelve  of  the  twenty  correlations  among  the  behavior  areas  for 
Neutral  Affect  were  significant.    Eight  of  these  were  for  ten-year-olds 
and  four  for  fourteen-year-olds.    The  fourteen-year-olds  did  not  have 
significant  correlations  on  the  Neutral  Affect  dimension  between  Ag- 
gression and  the  other  areas,  excepting  Authority • 15 ,  and  between  Task 
Achievement  and  the  other  areas.    The  ten-year-old  correlations  were 
between  all  the  areas  except  Task  Achievement  and  Authority,  and  Task 
Achievement  and  Anxiety.    The  Total  Neutral  Affect  score  was 
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significantly  related  to  all  of  the  area  scores  with  the  Task  Achieve- 
ment lowest,  .37  and  .19  for  cen-  and  fourteen-year-olds,  and  IPR 
highest,  .74  and  .65  for  ten-  and  fourteen-year-olds. 

Positive  Affect 

As  in  Stage  I,  the  intercorrelations  among  the  behavior  areas  on 
Positive  AffecL  were  not  significant.    The  correlations  with  the  Total 
Positive  Affect  score  for  Authority,  Anxiety,  and  Task  Achievement 
were  significant  in  Stage  III  at  both  age  levels,  as  they  were  in 
Stage  I    except  for  Anxiety  which  was  not  in  the  Stage  I  analysis. 
The  IPR  by  Total  Positive  Affect  correlation  was  significant  for  ten- 
year  -olds  but  not  for  fourteen-year-olds.    Total  Positive  Affect  was 
not  significant  for  the  Aggression  aiea. 

Overall  the  hypothesis  was  confirmed  within  the  behavior  areas 
although  this  confirmation  was  more  tentative  chan  for  the  Total  Scores 
which  were  strongly  confirmed.    This  reinforces  the  pattern  of  con- 
firmation evidenced  in  Stage  I. 

Hypothesis  20:    There  will  be  a  positive  relationship  between  the 
Total  Attitude  measure  and  the  Total  Positive 
Affect  measure.    There  will  be  negative  relation- 
ships between  the  Total  Attitude  measure  and  the 
Total  Hostile  and  Depressive  Affect  measures. 

Although  this  hypothesis  was  confirmed  for  Stage  I,  it  was  not  con- 
firmed in  Stage  III.  The  Hostile  Affect  by  Total  Attitude  correlation 
was  significant  and  negative,  -.18  and  -.27  for  ten-  and  fourteen-year- 
olds,  but  the  Total  Depressive  by  Total  Attitude  correlation  was  not 
significant  for  ten-year-olds  and  was  positive,  .17,  for  the  fourteen- 
year-olds.  The  relationship  between  Total  Positive  and  Total  Attitude 
was  not  significant. 

Hypothesis  21a:  There  will  be  positive  relationships  between 

the  Total  Positive  Affect  meas^^re  and  the  Total 
Attitude  measure  and  the  Coping  score  totals. 

The  pattern  of  significant  relationships  between  the  two  stages  was 
the  same  for  this  hypothesis.    The  correlations  between  Total  Attitude 
and  the  Total  Coping  scores  were  all  positive  and  significant,  ranging 
from  .16  to  .41.    The  relationships  between  the  Total  Positive  Affect 
and  the  Total  Coping  Scores  were  not  consistently  significant,  only 
between  Total  Positive  Affect  and  Total  Stance  and  Total  Coping  Effec- 
tiveness for  fourteen-year-olds  in  Stage  III.    In  addition,  in  Stage  I 
there  was  a  significant  correlation  between  Total  Positive  Aftect  and 
Total  Coping  Effectiveness  for  ten-year -olds  and  a  negative  relation- 
ship with  Total  Engagement.    The  hypothesis  was  conlirmed  for  Attitude 
but  not  for  Positive  Affect. 
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Fvpothesis  21b:    There  will  be  negative  relationships  between 

the  total  amount  of  Hostile  and  Depressive  Affect 
expressed  and  the  Coping  Style  and  Effectiveness 
Total  Scores, 

In  Stage  I  t-he  Negative  Affect  total  subsummed  both  the  Hostile 
and  Depressive  totals  of  Stage  III.    The  Negative  Total  correlated 
significantly  negatively  with  ^  e  Coping  and  Effectiveness  totals  at 
a  high  level,  -.76  for  both  ten-  and  fourteen-year-olds.    In  Stage 
III,  the  Hostile  Affect  Total  correlated  significantly  and  negatively 
with  the  Coping  and  Effectiveness  totals,  from  -.16  to  -.49  for 
Coping  and  from  -.64  to  -.73  for  Effectiveness.    The  hypothesis  was 
confirmed  and  the  value  of  the  two-faccor  Negative  Affect  dimensions 
shown  in  differentiating  the  strength  of  the  two  types  of  affect  in 
relation  to  coping  and  to  effectiveness. 

Hypotheses  22-31;    There  will  be  a  positive  relationship  among 

the  measures  of  the  same  Story  Completion  Coping 
Style  dimensions  and  Coping  Effectiveness  scorv.* 
across  the  different  behavior  areas  and  with  the 
Total  scores  for  Coping  Style  and  Coping 
Effectiveness. 

Stance 

Of  forty- two  correlations  eleven  were  significant,  six  for  ten-  and 
five  for  fourteen-year-olds .    The  only  correlation  significant  for  both 
age  levels  was  between  Stance  Anxiety  and  Stance  Academic  Task  Achieve- 
ment.   All  of  the  other  ten-year-olds'  significant  correlations  were 
between  Stance  for  one  or  the  other  of  the  Anxiety  stories  and  Aggres- 
sion, twice.  Authority,  twice,  and  Interpersonal  Relations.    The  four- 
teen-year-olds' correlations  were  between  Anxiety  and  IPR,  Academic 
Task  Achievement  and  Nonacademic  Task  Achievement,  and  between  Aggres- 
sion and  Nonacademic  Task  Achievement.    The  correlations  ranged  from 
•14  to  .24.    The  correlations  with  the  Total  Stance  score  were  all 
significant  with  the  highest  for  tea-year-olds  between  Total  and  Anxiety 
in  one  story,  .69,  and  the  highest  for  fourteen-year-olds  between  Total 
and  Anxiety  in  the  other  story,  .49.    The  hypothesis  was  weakly  con- 
firmed for  Stance. 

Engagement 

Of  the  forty-two  correlations  among  the  behavior  areas  on  Engagement, 
eleven  were  significant,  four  for  ten-  and  seven  for  fourteen-year-olds. 
In  Stage  I  there  were  different  stories  and  number  of  stories  in  some 
areas,  however  of  fifty-six  correlations  thirty-five  were  significant. 
SO)  although  the  data  were  not  absolutely  comparable,  it  is  clear  that 
the  hypothesis  was  more  heavily  supported  in  Stage 
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There  was  only  one  correlation  significant  for  both  ages  and  that 
was  between  Anxiety  and  Academic  Task  Achievement.    The  other  fourteen- 
year-olds'  correlations  that  were  significant  were  between  an  Anxiety 
story  and  another  area  such  as  Aggression,  Authority,  Academic  Task 
Achievement  and  Nonacademic  Task  Achievement,  between  Authority  and 
Nonacademic  Task  Achievement,  and  between  Authority  and  Aggression. 
The  other  significant  ten-year-olds'  correlations  were  between  Author- 
ity and  Anxiety,  and  Academic  Task  Achievement,  and  between  IPR  and 
Aggression. 

As  in  Stage  I,  all  of  the  correlations  between  the  area,  or  story, 
scores  and  the  Total  Engagement  score  were  significant,  ranging  from 
.22  to  .59.    The  strongest  correlations  with  Total  Score  were  with  the 
Aggression  story,   .56  and  .59   md  with  the  Academic  Task  Achievement 
story,   .59  and  .52,  for  ten-  and  fourteen-year-olds.    The  hypothesis 
was  tentatively  confirmed. 

Initiation 

Of  the  forty-two  correlations  among  the  behavior  areas  on  Initia- 
tion, seven  were  significant,  three  for  ten-  and  four  for  fourteen-year* 
olds.     In  Stage  I,  with  different  stories  and  number  of  stories  in  some 
areas,  of  fifty-six  correlations  cwenty-nine  were  significant.    As  for 
Engagement,  the  significant  intc rcorrelations  for  Initiation  in  Stage 
III  were  less  frequent  than  in  Stage  I. 

The  ten-year-olds'  correlations  that  were  significant  were  between 
Anxiety  and  IPR,  and  Academic  Task  Achievement,  and  between  IPR  and 
Aggression.    The  fourteen-year-olds'  significant  correlations  were  be- 
tween Aggression  and  Authority,  Anxiety  and  Authority,  and  between 
Academic  and  Nonacademic  Task  Achievement.    These  correlations  run  from 
.16  to  .31. 

As  in  Stage  I,  ail  correlations  between  area  scores  and  Total 
Initiation  score  were  significant  ranging  from  .29  and  .37  on  Nonaca- 
demic Task  Achievement  to  .58  and  .57  on  Aggression  for  tei-  and  four- 
teen-year-olds , respectively  .    The  hypothesis  was  only  moderately 
supported . 

Aid /Advice 

There  was  no  comparable  classification  to  Aid/Advice  in  Stage  I. 
Of  forty-two  correlations  among  the  behavior  areas  for  Aid/Advice  in 
Stage  III  there  were  three  positive  and  one  negative  correlation  for 
ten-year-olds  and  one  positive  significant  correlation  for  fourteen- 
year-olds.    All  of  the  area,  or  story,  scores  correlated  with  the  Total 
Aid/Advice  score,  ranging  from  .27  and  .41  between  Authority  and  Total 
Score  to  .50  and  .53  between  Aggression  and  Total  Score  for  ten-  and 
fourteen-year-olds.    The  hypothesis  was  not  supported. 
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Solver 


With  no  comparable  variable  in  Stage  1,  the  Stage  III  correla- 
tions among  the  behavior  areas  for  Solver  produced  two  significant 
correlations  for  ten-year-olds  and  none  for  fourteen-year-olds  out  of 
forty-two  correlations.    All  of  the  area  scores  correlated  with  the 
Total  Score.    The  hypothesis  was  not  confirmed  for  Solver. 

Implementat  ion 

Of  forty- two  intercorrelations  among  the  area  scores  for  Iin)lemen- 
tation^  nine  were  significant,  three  for  ten-  and  six  for  fourteen- 
year-olds.    In  Stage  I,  of  fifty-six  correlations  twenty-two  v^ere  sig- 
nificant.   In  Stage  III,  none  of  the  correlations  were  significant  at 
both  age  levels,  and  seven  of  those  that  were  significant  were  between 
Anxiety  and  another  area.    The  correlations  ranged  from  .14  to  .21. 
All  of  the  area,  or  story,  scores  correlated  with  the  Total  Implemen- 
tation score  from  .35  and  .29  for  ten-  and  fourteen-year-olds  on  Non- 
academic  Task  Achievement  to  .58  and  .50  for  ten-  and  fourteen-year-olds 
on  one  of  the  Anxiety  stories.    The  hypothesis  was  tentatively  con- 
f  irmed • 

Outcome 

Of  forty- two  correlations,  thirteen  were  significant,  six  for  ten- 
and  seven  for  fourteen-year-olds.    The  ten-year-olds'  significant  cor- 
relations included  one  between  IFR  and  Anxiety,  and  all  of  the  others 
were  between  Task  Achievement  and  another  area:    Academic  and  Aggres- 
sion, and  IPR;  Nonacademic  and  Anxiety,  and  IFR,  and  Academic.  The 
fourteen-year-olds*  significant  correlations  for  Outcome  were  between 
IPR  and  Aggression,  Anxiety,  and  Academic  Task  Achievement;  Anxiety 
and  Academic  Task  Achievement;  Nonacf-!emic  Task  Achievement  and  Aggres- 
sion, and  Authority;  and  Aggression  and  Anxiety.    All  of  the  correla- 
tions between  Total  Outcome  score  and  behavior  area  scores  were  signifi- 
cant with  IPR  .56  and  54,  Academic  Task  Achievement  .57  and  .51,  and  an 
Anxiety  story  .54  for  both  ages,  highest ^and  the  other  Anxiety  story  .37 
and  .27,  lowest.    The  hypothesis  was  only  tentatively  confirmed. 

Evaluation  of  Outcome 

Thirteen  of  forty- two  correlations  among  the  behcvior  areas  were  sig- 
nificant for  Evaluation  of  Outcome,  only  three  of  which  were  for  ten- 
year-olds.    The  significant  correlations  for  ten-year-olds  were  between 
Aggrebsion  and  Authority,  aad  IFR  and  between  Authority  and  Nonacademic 
Task  Achievement.    For  fourteen-year-olds  the  significant  correlations 
included  Aggression  by  Anxiety,  IFR,  Academic  Task  Achievement  and 
Nonacademic  Task  Achievement,  Nonacademic  Task  Achievement  by  Authority, 
and  both  Anxiety  stories.  Anxiety  by  Authority  and  by  the  other  Anxiety 
story,  and  Academic  Task  Ar.hievement  by  IFR.    The  correlations  ranged 
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from  .14  to  .27.    All  of  the  area  scores  correlated  significantly  with 
the  Total  Evaluation  of  Outcome  score  ranging  from  .61  and  .50  for 
Authority  by  Total  to  .33  and  .48  for  ten-  and  fourteen-year-olds  for 
one  Anxiety  story  by  Total  Score.    The  hypothesis  was  tentatively 
confirmed . 

Coping  Effectiveness 

Of  forty- two  correlations  among  the  behavior  areas  for  the  Coping 
Effectiveness  variable,  fourteen  were  significant,  five  for  ten-  and 
nine  for  fourteen-year-olds.     In  Stage  I,  of  fifty-six  correlations 
thirty-three  were  significant.    As  the  stories  were  not  the  same,  nor 
the  number  of  stories  per  behavior  area  in  ail  instances  the  same, 
.his  hypothesis  will  be  treated  as  the  previous  hypotheses  have  been 
treated,  i.e.,  no  direct  comparisons  between  stages. 

The  correlation  between  Authority  and  Nonacademic  Task  Achievement, 
.15  and  .23  for  ten-  and  fourteen-year-olds,  was  the  only  one  signifi- 
cant for  both  ages.    Otherwise  for  the  ten-year-olds  Anxiety  by 
Authority,  by  IPR  and  by  Academic  Task  Achievement  and  IPR  by  Aggres- 
sion were  the  significant  correlations.    For  the  fourteen-year-olds 
the  significant  correlations  were  between  an  Anxiety  story  and  Aggres- 
sion (for  both  Anxiety  stories),  and  Authority,  IPR,  and  Academic  and 
Nonacademic  Task  Achievement,  between  IPR  and  Academic  Task  Achieve- 
ment, and  between  Aggression  and  Authority. 

The  Total  Coping  Effectiveness  by  behavior  area  score  correlations 
were  all  significant,  as  they  were  in  Stage  I.    They  ranged  from  .42 
and  .41  for  ten-  and  fourteen-year-olds  between  Total  Score  and  Non- 
academic  Task  Achieveinent  to  .60  and  .54  for  ten-  and  fourteen-year- 
olds  between  Total  Score  and  Academic  Task  Achievement.    The  hypothesis 
was  confirmed  but  not  very  strongly* 

Instrumentality 

Of  forty-two  correlations  among  the  behavior  areas  for  Instrumen- 
tality, eight  were  significant     four  for  each  age  group.    Only  one 
comparison,  between  an  Anxiety  story  and  Authority,  was  significant  at 
both  age  levels.    There  was  no  pattern  to  the  other  significant  correla 
tions.    All  of  the  Total  Score  correlations  were  significant  with  an 
overall  range  of  .29  to  .67.    The  hypothesis  for  Instrumentality  was 
not  confirmed. 

Hypothesis  32:  There  will  be  a  positive  relationship  among 
the  Coping  Style  Dimension  Total  Scores  and 
Total  Coping  Effectiveness. 

Of  one  hundred  and  twenty  correlations  among  the  Total  Coping  Style 
dimension  scores  and  Total  Coping  Effectiveness  scores  all  but  seven, 
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all  relationships  with  Total  Response  Length,  were  significant  and 
positive.    The  size  of  the  correlations  was  much  larger  than  we  have 
been  witnessing  in  the  within  dimension  analyses.    Only  Response 
Length  showed  correlations  in  the  tens  and  twenties.    The  next  lowest 
correlations  were  with  Evaluation  of  Outcome  which  showed  correla- 
tions ranging  from  .19  to  .61,  with  most  in  the  twenties  and  thirties. 
The  highest  consistent  set  of  correlations  were  those  with  Coping 
Effectiveness  which,  excepting  the  Response  Length  correlation,  ranged 
from  .52  to  .90  with  numerous  correlations  in  the  eighties.  The 
hypothesis  was  very  strongly  supported. 

Hypothesis  33:    There  will  be  a  positive  relationship  among 

length  of  responses  across  all  behavior  areas. 

All  of  the  correlations  among  the  Length  of  Responses  for  the 
various  stories  were  significant  and  high,  ranging  from  .41  to  .68, 
and  the  individual  story  lengths  related  to  the  Total  Length  of 
Response  in  the  range  .72  to  .88.    Length  of  Response  was  interrelated 
among  the  areas  and  with  the  Total.    The  hypothesis  was  very  strongly 
supported . 

Hypotheses  34-36:    There  will  be  a  positive  relationship  among 

the  measures  of  the  same  Story  Completion  Affect 
dimension  across  the  different  behavior  areas. 

Positive  Affect  Hero 

Of  forty-two  correlations  among  the  different  behavior  areas  for 
Positive  Affect    f  the  Hero,  fifteen  were  significant,  eight  for  ten- 
and  seven  for  fourteen-year-olds.    Correlations  with  Authority 
accounted  for  five  of  the  significant  ten-year-old  correlations,  with 
Anxiety  (twice),  with  IPR,  with  Aggression,  and  with  Academic  Task 
Achievement.    The  three  other  significant  correlations  for  ten-year- 
olds  were  between  Aggression  and  Anxiety,  IPR  and  Nonacademic  Task 
Achievement.    The  fourteen-year-olds*  significant  correlations  were 
between  Authority  and  Anxiety,  IPR  and  Nonacademic  Task  Achievement, 
Anxiety  and  IPR,  and  both  Academic  and  Nonacademic  Task  Achievement, 
and  between  IPR  and  Academic  Task  Achievement.    The  area  scores  all 
correlated  in  the  range  .39  to  .64  with  the  Total  Score,  except  Aggres 
sion  for  fourteen-year-olds,  which  was  not  significantly  correlated 
with  the  Total  Positive  Affect  Hero  measure. 

Negative  Affect  Her^ 

Thirteen  of  forty-two  correlations  were  significant  among  the 
behavior  areas  for  Negative  Affect  Hero,  four  for  ten-year-olds  and 
nine  for  fourteen-year-olds.    With  the  exception  of  significant  cor- 
relations between  IPR  and  Academic  Task  Achievement  for  both  ages  and 
between  Authority  and  Nonacademic  Task  Achievement  for  fourteen-year- 
olds,  all  of  the  correlations  were  with  Anxiety:    Aggression  for 
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fourteen-year-olds  (-.18),  with  Authority  for  both  ages,  with  IPR  for 
both  ages  on  different  stories,  for  both  ages  on  one  Anxiety  story  and 
fourteen-year-olds  on  the  other  Anxiety  story  with  Academic  Task 
Achievement,  and  for  fourteen-year-olds  on  both  Anxiety  stories  with 
Nonacademic  Task  Achievement.    The  Total  Negative  Affect  Hero  correla- 
tions ranged  from  .38  to  .56,  except  with  Nonacademic  Task  Achievement, 
.28,  for  ten-year-olds V    The  hypothesis  was  weakly  confirmed. 

Total  Affect  Hero  and  Others 

The  Total  Affect  Hero  and  Others  variable  is  similar  to  the 
combination  of  Total  Problem  and  Total  Outcome  Affect  in  Stage  I  but 
not  sufficiently  the  same  to  make  comparisons.    Of  forty-two  compari- 
sons among  this  variable  in  the  behavior  areas,  eighteen  were  signifi- 
cant, six  for  ten-  ctnd  twelve  for  fourteen-year-olds.    Excepting  sig- 
nificant correlations  between  Authority  and  Nonacademic  Task  Achieve- 
ment and  IPR  and  Academic  Task  Achievement,  all  ten-year-olds*  correla- 
tions were  between  Anxiety  and  another  variable:     Authority  (twice), 
between  the  two  Anxiety  stories.  Academic  Task  Achievement.    The  sig- 
nificant fourteen-year-olds'  correlations  included  Anxiety  by 
Authority,  IPR,  Academic  Task  Achievement  (twice),  Authority  by  IPR 
and  IPR  by  Nonacademic  Task  Achievement,  and  most  interestingly.  Non- 
academic  Task  Achievement  by  each  of  the  other  behavior  areas  Total 
Affect  Hero  and  Others  score.    All  of  the  correlations  with  Total  Score 
were  significant  with  the  lowest  correlations  for  ten-year-olds  with 
Nonacademic  Task  Achievement,   .30,  ranging  up  to  .64  for  fourteen-year- 
olds  between  IPR  and  Total  Affect  score.    It  is  interesting  to  note 
that  the  lowest  correlation  with  Total  Affect  was  for  ten-year-olds  on 
Nonacademic  Task  Achievement  while  the  most  consistent  relationships 
were  for  Nonacademic  Task  Achievement  for  fourteen-year-olds.    This  may 
certainly  show  the  movement  from  the  home  and  school  to  other  orienta- 
tions so  often  spoken  of  for  the  young  adolescent.    The  hypothesis  was 
confirmed. 

Hypothesis  37:    There  will  be  positive  relationships  among  the 
Story  Completion  Total  Positive  Affect  measures 
and  the  Total  Coping  Style  measures.    There  will 
be  negative  relationships  among  the  Story  Com- 
pletion Negative  Affect  measures  and  the  Total 
Coping  Style  measures. 

For  the  ten  Total  Coping  Style  measures  by  Total  Positive  Affect 
Hero  correlations,  nine  were  significant  for  ten-year-olds  and  three 
were  significant  for  fourteen-year-olds,  all  in  the  positive  direction. 
The  Total  Stance  variable  was  not  related  to  Positive  Affect.  The 
Total  Outcome,  Evaluation  of  Outcome  and  Coping  Effectiveness  variables 
were  significant  for  both  ages.    The  hypothesis  was  confirmed  for  the 
Positive  Affect  measure. 
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For  the  Negative^  Affect  by  Total  Coping  Style  correlations,  five 
of  the  ten  were  negative  and  significant  for  ten-year-olds  and  two 
were  negative  and  significant  for  fourteen-year -olds .    The  fourteen- 
year-old  significant  correlations  were  with  Stance  and  Solver,  and 
the  ten-year-old  significant  correlations  were  with  Engagement, 
Initiation,  Solver,  Implementation,  and  Coping  Effectiveness.  The 
hypothesis  was  confirmed  for  ten-year -olds  but  not  for  fourteen-year- 
olds. 

Hypothesis  38:    There  will  be  positive  relationships  between 
Length  of  Response  and  Coping  Effectiveness 
scores  for  each  story. 

Of  ninety-eight  correlations  twenty-four  were  significant,  one  in 
the  negative  direction,  with  seven  significant  for  ten-year-olds  and 
seventeen  significant  for  fourteen-year-olds.    Only  four  of  the  four- 
teen correlations  between  Total  Response  Length  and  individual  story 
Coping  Effectiveness  scores  were  significant,  while  eight  of  four- 
teen correlations  between  Coping  Effectiveness  Total  Score  and  the 
individual  Response  Length  per  story  were  significant.    The  Total 
Coping  Effectiveness  by  Total  Response  Length  correlation  was  signifi- 
cant, .17  for  ten-  and  .25  for  fourteen-year-olds.    Clearly  there  was 
not  an  absolute  relationship  between  Response  Length  and  Coping  Ef- 
fectiveness but  there  was  a  general  relationship* 

Hypotheses  39-42:    There  will  be  positive  relationships  among 

measures  of  the  same  Coping  Style  dimensions 
and  Coping  Effectiveness  measures  in  the  same 
behavior  areas  across  the  two  projective 
Instruments,  as  well  as  positive  relationships 
with  the  Total  Scores. 

Stance  by  Stance 

The  only  significant  correlations  were  between  the  Anxiety  scores 
and  between  Sentence  Task  Achievement  and  Story  Academic  Task  Achieve- 
ment for  fourteen-year-olds,  out  of  seventy  comparisons,  and  for  ten- 
year-olds  a  .14  correlation  between  Sentence  Total  Stance  and  Story 
Authority  Stance.    The  hypothesis  was  rejected  for  Stance. 

Engaj^ement  by  Engagement 

Of  seventy  comparisons  seven  were  significant  and  positive  and  one 
was  significant  and  negative.    The  negative  correlation  and  one  other 
were  for  ten-year-olds  and  the  remainder  for  fourteen-year-olds.  Of 
the  Total  Score  correlations  only  one  was  significant  for  ten-year-olds 
and  the  others.  Sentence  Total  Engagement  by  Story  Aggression, 
Authority, and  Anxiety,  and  Story  Total  Engagement  by  Sentence  Authority, 
IFR,and  Task  Achievement,  were  significant  for  fourteen-year-olds.  The 
Total  Sentence  Engagement  by  Total  Story  Engagement  correlation  was 
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significant,   .28,  for  fourteen-year-olds  only.    The  hypochesis 
was  not  confirmed  for  ten-year-olds  and  only  partially  so,  for  the 
Total  Scores,  for  fourteen-year-olds. 

Aid/Advice  by  Aid/Advice 

Of  fifty-six  correlations  seven  were  positive  and  significant  and 
two  were  negative  and  significant.    Both  negative  correlations  were 
for  ten-year-olds  between  an  Anxiety  Story  and  Sentence  Aggression  and 
Sentence  Anxiety .    The  other  significant  correlations  were  spread 
across  the  areas.    The  Total  Sentence  Aid/Advice  measure  correlated 
significantly  with  Story  Aggression  Aid/Advice  for  both  ages,  with 
Story  Authority  at  both  ages,  and  with  Story  Anxiety  Aid/Advice  for 
fourteen-year-olds.    The  Total  Story  Aid/Advice  measure  correlated 
significantly  with  Sentence  Aid/Advice  for  the  Authority  and  Academic 
Task  Achievement  areas.    The  correlation  between  the  Total  Aid/Advice 
measures  for  Sentence  and  Story  Completion  was  a  significant  .32  for 
fourteen-year-olds  but  was  not  significant  for  ten-year-olds.  The 
hypothesis  was  confirmed  only  at  the  level  of  Total  Scores  for  four- 
teen-year-olds and  not  at  all  for  ten-year-olds. 

Coping  Effectiveness  by  Coping  Effectiveness 

The  same  general  pattern  of  interrelations  holds  for  Stage  III  as 
for  Stage  I  between  the  projectives  on  Coping  Effectiveness.    In  Stage 
I  there  were  eighty  comparisons  of  which  twenty-three  were  significant, 
while  in  Stage  III  there  were  seventy  relationships  of  which  sixteen 
were  significant.    The  greatest  number  of  significant  correlations  for 
a  Stage  III  Story  were  for  the  Aggression  story.    This  correlated  with 
Sentence  Aggression,  IPR  and  Task  Achievement,  at  both  age  levels. 
Among  the  ten-year-olds,  there  were  almost  no  significant  relationships 
between  Sentence  and  Story  Coping  Effectiveness  scores  in  the  other 
areas  of  behavior.    At  fourteen,  however,  four  of  the  five  Sentence 
scores,  by  behavior  area,  correlated  significantly  with  the  Coping 
Effectiveness  score  on  Story  Five,  Authority;  Sentence  scores  in  three 
areas  correlated  with  Story  Two,  IPR;  and  Sentence  Coping  Effectiveness 
scores  in  four  of  the  five  behavior  areas  correlated  significantly  with 
the  Total  Coping  Effectiveness  score  for  all  stories,  combined.  The 
Sentence  by  Story  Total  Coping  Effectiveness  score  correlations  were 
signlficanr.  at  both  age  levels,  .17  for  ten-year-olds  and  .36  for  four- 
teen-year-olds . 

Hypothesis  43a:    The  Story  Completion  Positive  Affect  measures 

will  be  positively  related  to  the  Sentence  Completion 
Positive  Affect  measures  of  the  same  behavior  area. 

Of  seventy  possible  correlations  among  the  Story  Positive  Affect  and 
Sentence  Completion  Positive  Affect  measures,  seven  were  significant 
and  positive  and  two  were  significant  and  negative.    Of  twenty-four 


-1083- 


correlations  between  the  area  scores  and  the  Total  Score  for  the 
other  instruwnt  three  were  positively  significant  and  one 
negatively  significant.    The  Total  by  Total  correlation  was  not 
significant.    The  hypothesis  was  rejected. 

Hypothesis  4'^b;     .  -le  Story  Completion  Positive  Affect  measures  will 
be  negatively  related  to  the  Sentence  Completion 
Hostile  and  Depressive  Affect  measures  of  the 
same  behavior  area. 

Of  one  hundred  fifty-four  correlations  there  were  two  negative  and 
nine  positive  significant  correlations  between  the  Story  Positive 
Affect  score  and  the  Sentence  Hostile  and  Depressive  Affect  scores. 
Of  thirty-six  correlations  with  the  Total  scores  there  were  three 
positive  significant  and  one  negative  significant  correlations,  all, 
except  one  (Sentence  Hostile  Authority  by  Story  Nonacademic  Task  Achieve- 
ment), for  fourteen-year-olds.    The  Total  by  Total  correlation  was  not 
significant  for  ten-year-olds  and  was  positive  and  significant  for 
fourteen-year-olds.    The  hypothesis  was  clearly  rejected. 

Hypothesis  43c:    The  Story  Completion  Negative  Affect  measures 

will  be  negatively  related  to  Sentence  Positive 
Affezt  measures  of  the  same  behavior  area. 

Of  seventy  correlations,  one  was  significant  and  positive.  There 
were  two  negative  significant  correlations  with  the  Total  Score 
measures,  and  the  Total  by  Total  correlation  was  not  significant.  The 
hypothesis  was  clearly  rejected. 

Hypothesis  43d;    The  Story  Completion  Negative  Affect  measures 
will  be  positively  related  to  Sentence  Hostile 
and  Depressive  Affect  measures  of  the  same 
behavior  area. 

Of  seventy  correlations,  eleven  were  positive  and  significant  and 
three  were  negative  and  significant.    For  fourteen-year-olds  with  the 
Aggression  story  the  three  negative  correlations  were  with  Depressive 
Affect  measures  from  the  Sentence  Completion  instrument,  and  the  Total 
Depressive  by  Story  Aggression  area  Negative  Affect  score  was  the  only 
significant,  if  negative,  correlation  for  the  Depressive  Total.  The 
Aggression  area  story  correlated  positively  with  the  Total  Hostile 
score.    The  only  significant  Total  by  Total  correlation  was  between 
the  Story  Negative  Affect  and  Sentence  Hostile  Affect  correlation  for 
fourteen-year-olds,  ,22.    Although  the  hypothesis  was  not  confirmed  the 
data  did  seem  to  describe  the  Negative  Affect  of  the  Story  Completion 
as  a  Hostile  Affect  for  fourteen-year-olds  with  no  real  relations  for 
ten-year-olds. 
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Hypotheses  44a-44e;    The  Sentence  Completion  measures  of  Coping 

Style  dimensions  will  be  positively  related 
to  the  SAI  Good  Coping  measures  in  the  five 
different  behavior  areas. 

Sentence  Completion  Task  Achievement  Coping  Styles  by  SAI 

The  Stage  I  and  Stage  III  SAI  measures  are  not  comparable  but  it 
should  be  noted  that  the  Good  Coping  SAI  Stage  I  measures  correlated 
positively  and  significantly  with  the  Sentence  Completion  Total  Stance, 
Engagement  and  Coping  scores,  and  negative  correlations  for  all  four- 
teen-year-old comparisons,  and  three  of  six  ten-year-old  comparisons, 
were  produced  between  the  SAI  Defense  measures  and  the  Sentence  Com- 
pletion measures. 

In  Stage  III,  the  SAI  Task  Achievement  and  Total  Good  Coping  score 
correlated  positively  with  the  Sentence  Task  Achievement  Coping  Style 
dimensions  at  both  age  levels  and  with  the  Sentence  Total  measures  for 
fourteen-year-olds,  except  for  Total  Stance  by  Task  Achievement  and 
for  ten-year-olds  for  Total  Stance  and  Engagement  by  the  SAI  Task 
Achievement  score.    Overall  the  hypothesis  was  confirmed. 

Sentence  Completion  IPR  Coping  Styles  and  SAI  Good  Coping 

All  correlations,  except  SAI  IPR  by  Total  Stance  correlation  for 
fourteen-year-olds,  were  significant  for  both  age  groups  ranging  from 
.15  to  .45.    The  hypothesis  was  confirmed. 

Sentence  Completion  Authority  Coping  Styles  by  SAI  Good  Coping 

The  SAI  Good  Coping  measure  for  the  Authority  area  correlated  with 
the  Sentence  Completion  Authority  Stance  and  Engagement  variables  for 
ten-year-olds,  with  Total  Sentence  Completion  Stance  for  ten-year-olds, 
and  with  the  Totals  for  Engagement  and  Aid/Advice  at  both  age  levels. 
The  range  of  correlations  was  from  .14  to  .36.    The  Total  SAI  score 
correlated  significantly  with  Sentence  Authority  Stance  for  ten-year- 
olds.  Engagement  for  both  age  groups,  and  Aid/Advice  for  fourteen-year- 
olds.    The  hypothesis  was  moderately  confirmed. 

Sentence  Completion  Anxiety  Coping  Styles  by  SAI  Good  Coping 

The  SAI  Anxiety  Good  Coping  score  did  not  correlate  significantly 
with  the  Sentence  Anxiety  Style  dimensions,  nor  did  the  Total  SAI  score 
correlate  significantly  with  the  Sentence  dimensions.    The  SAI  Anxiety 
score  correlated  with  the  Total  Sentence  Completion  scores  for  Stance 
and  Engagement  for  f ourteen-year-olds  and  for  Aid/Advice  at  both  age 
levels.    The  SAI  Anxiety  measure  related  to  the  general  total  dimen- 
sions for  fourteen-year-olds  but  the  Anxiety  measures  on  the  two  Instru- 
ments did  not  correlate,  therefore  the  hypothesis  was  not  confirmed. 
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Sentence  Completion  AggreBSion  Coping  Styles  by  SAI  Good  Coping 


The  hypothesis  has  no  validity  for  ten-year-olds  as  no  correlations 
for  them  were  significant.    The  Sentence  Completion  Aggression  Stance 
variable  correlated  negatively  for  fourteen-year-olds  with  SAI  Aggres- 
sion and  with  Total  SAI  score.    The  SAI  Aggression  score  correlated 
with  the  Total  Engagement  and  Total  Aid/Advice  Sentence  scores  for  four- 
teen-year-olds onl/.  There  would  appear  to  be  a  relationship  between 
SAI  Aggression  Good  Coping  and  the  Sentence  Completion  dimensions  for 
fourteen-year-olas  although  the  Stance  variable  did  not  relate 
positively.    It  may  be  that  a  good  coping  Stance  in  Aggression  situ- 
ations is  not  really  possible  although  good  coping  may  result  there- 
from. 

Hypotheses  45a-45g:    The  Story  Completion  measures  of  Coping 

Style  dimensions  will  be  positively 
related  to  the  SAI  Good  Coping  measures 
in  the  five  different  behavior  areas. 

Story  Completion  Academic  Task  Achievement  by  SAI  Good  Coping 

The  SAI  Task  Achievement  Good  Coping  measure  correlated  with  the 
Story  Completion  Academic  Task  Achievement  Style  dimensions  Aid/Advice, 
Solver,  Implementation  and  with  all  of  the  Total  Style  dimensions 
except  Evaluation  of  Outcome  for  fourteen-year-olds,  but  not  so  for 
ten-year-olds.    The  range  of  correlations  with  Total  scores  was  .28 
to  .41.    The  Sentence  Completion  dimensions  correlated  with  the  Total 
SAI  score  for  fourteen-year-olds  in  five  of  ten  dimensions  and 
negatively  with  Instrumentality  for  ten-year-olds.    The  SAI  Total  by 
Story  Totals  were  all  significant  for  fourteen-year-olds  and  one, 
Outcome,  was  significant  for  ten-year-olds.    The  hypothesis  was  not 
confirmed  for  the  Academic  Task  Achievement  Story  variables  but  was 
for  the  SAI  Task  Achievement  variable  and  Total  and  the  Story  dimen- 
sions and  SAI  Total* 

Story  Completion  IPR  Coping  Styles  by  SAI  Good  Coping 

Only  SAI  IPR  by  Story  IPR  Instrumentality  for  fourteen-year-olds 
was  significant,  and  all  SAI  IPR  by  Story  Totals,  excepting  Evaluation 
of  Outcon^,  for  fourteen-year-olds  were  significant.    None  of  these 
comparisons  were  significant  for  ten-year-olds.    Two  of  nine  correla- 
tions for  fourteen-year-olds  and  one  of  the  nine  correlations  for  ten- 
year-olds  was  significant  between  the  IPR  Story  dimensions  and  the  SAI 
Total  score  correlations*    The  SAT  IPR  measure  was  significantly 
correlated  with  the  Total  scores  for  the  Story  Coping  Style  dimensions 
across  all  stories,  at  age  fourteen,  although  this  relationship  was  for 
the  IPR  stories,  alone. 


-1086- 


A£gression  Coping  Styles  by  SAI  Good  Coping 


The  SAI  Aggression  Good  Coping  measure  was  correlated  signifi- 
cantly with  all  of  the  Story  Aggression  dimensions,  except  Stance, 
and  with  all  of  the  Total  dimensions  for  fourteen-year-olds  while 
there  were  no  significant  correlations  for  ten-year-olds.    The  SAI 
Total  Good  Coping  measure  was  correlated  significantly  with  all  of 
the  Aggression  dimensions,  except  Stance  and  Evaluation  of  Outcome, 
for  fourteen-year-olds  but  not  for  ten-year-olds.    The  hypothesis  was 
confirmed  for  fourteen-year-olds  and  rejected  for  ten-year-olds. 

Anxiety  Coping  Styles  by  SAI  Good  Coping 

The  SAI  Anxiety  Good  Coping  measure  correlated  significantly  with 
Anxiety  Story  Four  dimensions  Initiation,  Solver,  Implementation,  and 
Instrumentality  for  ten-year-olds.    The  SAI  Total  Score  correlated  with 
Anxiety  dimensions  Implementation  and  Outcome  for  ten-year-olds  and 
Stance,  Engagement,  Initiation,  Evaluation  of  Outcome,  and  Instru- 
mentality for  fourteen-year-olds.    The  SAI  Anxiety  measure  correlated 
with  the  Story  Totals  for  all  dimensions  except  Evaluation  of  Outcome 
for  fourteen-year-olds  and  with  Outcome  and  Instrumentality  for  ten- 
year-olds.    Although  the  hypothesis  was  not  confirmed  for  four teen-year - 
olds  within  the  area  there  was  more  substance  to  the  relationship  for 
ten-year-olds  than  in  the  other  areas,  and  certainly  there  was  support 
for  the  relationship  between  the  SAI  Anxiety  and  Total  dimensions  for 
fourteen-year-olds . 

Authority  Coping  Styles  by  SAI  Good  Coping 

The  SAI  Authority  Good  Coping  measure  correlated  significantly  with 
Story  Authority  dimensions  Stance  (at  both  ages).  Engagement  for  four- 
teen-year-olds. Initiate  for  both  ages.  Implementation  for  fourteen- 
year-olds,  and  Outcome  for  fourteen-year-olds,  as  well  as  with  all  of 
the  Total  Story  dimensions  for  fourteen-year-olds  and  the  Total  Outcome 
dimension  for  ten-year-olds. 

The  SAI  Total  Score  correlated  significantly  with  the  Authority 
dimensions  Stance,  Engagement,  Initiate,  Outcome,  and  Instrumentality 
at  both  ages  plus  Solver  and  Implementation  for  fourteen-year-olds. 
The  hypothesis  in  the  Authority  area  was  more  strongly  supported  both 
within  the  area  and  with  SAI  Total  score  for  fourteen-year-olds  and  for 
ten-year-bids  than  any  other  of  these  hypotheses. 

Story  Completion  Anxiety  Coping  Styles  by  SAI  Good  Coping 

All  of  the  correlations  between  SAI  Anxiety  and  the  Story  Six  Anxiety 
scores,  excepting  Evaluation  of  Outcome,  were  significant  for  fourteen- 
year-olds  while  none  of  them  were  significant  for  ten-year-olds.  The 
Story  Six  Anxiety  dimensions  correlated  with  Total  SAI  measures  for 
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fourteen-year-olds  on  Engagement,  Initiation,  Solver,  Implementation, 
and  Instrumentality,  while  for  ten-year-olds  there  was  only  a  negative 
correlation  on  Aid/Advice.    The  hypothesis  was  confirmed  for  fourteen- 
year-olds  and  rejected  for  ten-year-olds. 

Story  Completion  Nonacademic  Task  Achievement  Coping  Styles  by  SAI 

The  SAI  Task  Achievement  Good  Coping  measure  correlated  significantly 
with  all  of  the  Nonacademic  Task  Achievement  stories  and  Total  Story 
scores, except  Total  Evaluation  of  Outcome  for  fourteen-year -olds,  and 
only  with  Outcome  and  Evaluation  of  Outcome  for  the  Nonacademic  Task 
Achievement  area  for  ten-year-olds.    The  SAI  Total  score  correlated 
with  the  area  dimensions  Outcome  and  Evaluation  of  Outcome  at  both  age 
levels  and  also  for  fourteen-year-olds  with  Stance,  Initiation,  and 
Instrumentality.    The  hypothesis  was  confirmed  for  fo'-^-^-een-year^olds 
and  showed  some  relationship  with  Outcome  for  ten-yea. -elds . 

Hypothesis  46;    The  Sentence  Completion  measures  of  Cc  >in'^ 

Effectiveness  will  be  positively  rela.^'  t  v  the 

SAI  Good  Coping  measures  in  the  same  b^n  'lor  areas. 

The  Sentence  Completion  Coping  Effectiveness  score  for  .  ^^e  .Inxiety 
area  correlated  only  with  the  SAI  IPR  score  for  fourteen-y.  t '-o-ds  and 
with  no  other  scores.    There  was,  however,  a  good  deal  of  iiK  rc^^re- 
lation  among  the  scores  across  behavior  areas.    The  Coping  El^.  ive- 
ness  scores  by  SAI  Good  Coping  scores  within  behavior  areas  weJe  all 
positive  and  significant,  excepting  the  Anxiety  area.    The  Sentence  area 
scores  correlated  with  the  SAI  Total  score  for  all  areas  except  Anxiety 
at  both  age  levels,  and  the  Total  Coping  Effectiveness  score  correlated 
significantly  with  the  SAI  area  scores  fur  fourteen-year -olds  and  with 
the  SAI  Authority,  IFR,  and  Anxiety  scores  for  ten-year-olds.    With  the 
exception  of  the  Sentence  Coping  Effectiveness  Anxiety  area,  the  hypoth- 
esis was  strongly  confirmed  for  both  ages. 

Hypothesis  47:    The  Story  Completion  measures  of  Coping  Effectiveness 
will  be  positively  related  to  the  SAI  Good  Coping 
measures  In  the  same  behavior  areas. 

The  correlations  between  the  SAI  area  good  coping  scores  were  sig- 
nificant for  fourteen-year-olds  with  the  Story  scores  for  Task  Achieve- 
ment, Authority,  Aggression;  not  significant  for  IPR;  and  significant 
with  one  Anxiety  story  for  ten-year-olds  and  with  the  other  Anxiety 
story  for  fourteen-year-olds.    The  relations  between  the  SAI  Coping 
Effectiveness  scores  and  the  Total  Coping  Effectiveness  score  were 
significant  for  fourteen-year-olds,  while  only  the  Authority  SAI  by 
Total  Coping  score  was  significant  for  ten-year-olds.    The  SAI  Total 
Good  Coping  score  was  significantly  related  to  all  of  the  stories  for 
fourteen-year-olds  and  to  the  Authority  and  one  Anxiety  story  for  ten- 
year-olds.    The  Total  by  Total  correlation  was  significant,  .45,  for 
fourteen-year-olds  and  not  significant  for  ten-year-olds.  The 
hypothesis  was  confirmed  for  fourteen-year -olds  and  not  for  ten-year- 
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Hypothesis  48a:    The  SAI  Good  Coping  scores  will  be  positively 
related  with  the  Story  Completion  Positive 
Affect  measures. 

None  of  the  correlations  between  the  SAI  Good  Coping  scores  and 
the  Story  Positive  Affect  measures  were  positively  significant,  while 
three    were  negatively  significant.    The  hypothesis  was  rejected. 

Hypothesis  48b:    The  SAI  Good  Coping  scores  will  be  negatively 

related  with  the  Story  Completion  Negative  Affect 
measures . 

Of  seventy  correlations,  four  were  significant  and  negative  and  one 
significant  and  positive.    Of  twenty-four  correlations  with  the  Total 
Scores  two  were  negative  and  significant.    The  hypothesis  was  rejected. 

Hypothesis  49a:  The  SAI  Good  Coping  scores  will  be  positively 
related  with  the  Sentence  Completion  Positive 
Affect  measures. 

Of  fifty  correlations,  two  were  significant  and  positive  and  one 
was  significant  and  negative.    One  of  twenty  correlations  with  the 
Total  Score  was  significant.    The  hypothesis  was  rejected. 

Hypothesis  49b:    The  SAI  Good  Coping  scores  will  be  negatively 

related  with  the  Sentence  Completion  Hostile  and 
Depressive  Affect  measures. 

There  were  fifty-five  correlations  for  each  age  group  of  which 
eight  were  negative  and  significant  and  one  positive  and  significant 
for  ten-year-olds,  while  nine  were  significant  and  negative  and  five 
were  significant  and  positive  for  fourteen-year-olds. 

The  Total  Sentence  Completion  Hostile  score  correlated  negatively 
and  significantly  with  the  SAI  area  Good  Coping  scores  for  all  areas 
for  fourteen-year-olds,  and  with  Authority  and  IPR  for  ten-year -olds. 
The  Hostile  score  and  Total  SAI  Good  Coping  score  correlated  -.15  for 
ten-year-olds  and  -.46  for  fourteen-year-olds.    The  SAI  Total  Score 
correlated  significantly  with  Hostile  scores  in  four  Sentence  CoiH)Ie- 
tion  areas.    The  Total  Depressive  score  did  not  relate  to  the  SAI 
except  .22  for  Aggression  for  four tee n-year-o Ids .    The  hypothesis  was 
confirmed  for  Hostile  by  SAI  Good  Coping  but  was  not  confirmed  for 
Depressive  which  subsumes  all  of  the  positive  correlations  that  were 
significant. 
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Summary  and  Interpretation 


The  SAI  instrument  developed  for  Stage  111  proved  to  have  good 
internal  consistency  among  the  areas  with  the  Anxiety  area  least  re- 
lated to  the  other  areas  and  the  fourteen-year-olds'  correlations 
higher  overall  than  the  ten-year-olds'.    The  Views  of  Life  instrument, 
developed  for  Stage  III  tnd  administered  only  to  the  fourteen-year-olds, 
established  some  overall  reliability  for  the  Total  Active  score  but 
revealed  that  the  subsyndromes  which  were  assumed  to  be  independent 
components  of  a  complete  Views  of  Life  were  in  fact  relatively  inde- 
pendent of  one  another. 

The  Sentence  Completion  instrument  in  Stage  III  included  a  number 
of  variables  or  dimensions  not  included  in  Stage  I.    The  comparisons 
between  stages,  and  evaluation  of  dimensions  in  Stage  III  only,  differ- 
entiate between  the  behavior  area  dimensions  intercorrelated  and  cor- 
related with  other  variables  and  the  Total  scores  for  the  dimensions 
summed  across  the  areas.    Overall  it  is  clear  that  the  dimensions  have 
a  meaning  that  is  reflected  in  the  relations  with  Total  scores  for  each 
dimension  and  that  the  Stage  III  dimensions  supported  and  expanded  the 
Stage  I  findings  for  the  Sentence  Completion.    However,  there  was  a 
good  bit  of  variability  among  the  dimensions  and  within  the  areas  for 
each  dimension.    The  relations  between  Total  Scores,  particularly  in 
the  important  comparison  between  Coping  Style  Total  scores  and  Coping 
Effectiveness  Total  score,  were  high  and  consistent. 

The  Sentence  Completion  correlations  with  the  Affect  dimensions 
showed  interesting  interrelationships  among  the  Hostile,  Depressive, 
and  Neutral  Affect  dimensions  which  can  be  compared  ^.^th  the  Negative 
Affect  in  Stage  I.    It  would  seem  that  the  Negative  types  of  Affect 
more  closely  related  to  Attitude,  although  the  most  potent  Affect 
variable  was  the  Hostile  variable.    The  Positive  Attitude  variable  was 
iQore  predictive  of  the  Coping  scDre  than  was  Positive  Affect,  and  the 
Hostile  Affect  dimension  related  strong ^  '  to  Coping  Effectiveness  and 
Style  whereas  the  Depressive  Affect  dia  not. 

The  Story  Completion  correlations  among  the  behavior  areas  showed 
fewer  significances  consistently  than  in  Stage  I.    Although  all  of  the 
Total  scores  were  cor^related  with  the  area  scores  there  were  no  cases 
where  the  intercorrelations  among  the  areas  on  a  variable  were 
numerous  or  exceeded  the  number  of  significant  correlations  found  for 
the  same  variable  in  Stage  I.    There  is  strong  support  for  the  relation- 
ship between  Total  Coping  Style  dimension  scores  and  Total  Coping  Ef- 
fectiveness scores.    The  correlations  among  the  Affect  dimensions  were 
not  often  significant  although  there  was  strength  in  the  relationship 
of  amount  of  Affect  expressed.    The  Positive  Affect  by  Coping  Style 
correlations  were  positive  and  numerous  and  the  Negative  Affect  by 
Coping  Style  correlations  were  negative  and  numerous  for  ten-year-olds, 
giving  some  weight  to  the  hypothesized  relationship. 
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Relating  the  SAX,  Sentence  Corr^letion  and  Story  Completion  dimensions 
showed  relatively  little  correlation  by  behavior  area  and  much  greater 
relation  for  Total  scores,  one  with  the  other,  for  fourteen-year-olds. 
It  would  seem  that  th-.  projectives  were  much  more  reliable  and  con- 
sistent for  fourteen-year-olds  with  Total  scores  than  they  were  for 
ten-year-olds • 

The  relationships  between  projective  measures  on  the  Affect  di- 
mensions are  clearly  meaningless  ...  there  were  no  hypotheses  which 
were  confirmed.    The  relationships  between  the  Coping  Styles  on  the 
Sentence  Completion  and  the  SAI  Good  Coping  scores  showed  strong 
positive  relations,  except  for  the  Anxiety  and  Aggression  areas  which 
would  appear  to  necessitate  differing  styles  of  coping.    The  Story 
Completion  by  SAI  Cood  Coping  correlations  showed  a  strong  overall 
positive  relation  with  the  Total  scores  and  less,  though  still  of  some 
significance,  relationship  within  the  areas  themselves.    Coping  Ef- 
fectiveness relationships  among  the  projective  instruments  were 
generally  strong  for  fourteen-year-olds  and  for  Total  Scores.  The 
relationships  between  the  SAI  Good  Coping  scores  and  the  Affect  scores 
from  the  two  projective  instruments  were  virtually  niK 
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Hypothesis  50;    The  Occupational  Values  Intrinsic  measures  will  be 

positively  related  with  the  Sentence  and  Story  Total 
Coping  dimension  measures. 

Of  one  hundred  twenty  correlations  between  the  Intrinsic  measures 
and  the  Total  Coping  dimensions  for  Story  and  Sentence  Completion, 
twenty-six  were  significant  for  fourteen-year-olds  and  nine  positively 
and  one  negatively  for  ten-year-olds.    This  compares  with  Stage  I 
in  which  there  were  eighty-eight  correlations  significant  per  age  group 
with  twenty-two  positive  and  three  negative  for  fourteen-year-olds  and 
twelve  positive  and  one  negative  for  ten-year-olds.    There  were  more 
significant  correlations  percentagewise  in  Stage  I  than  in  Stage  III 
although  there  were  also  a  few  more  negative  significant  correlations. 

Twelve    of    the     significant  fourteen-year-old  correlations  were 
with  the  Intrinsic  value  Altruism  and  nine  were  between  Management  and 
Story  Completion  Coping  measures*    The  ten-year-olds'  correlations  were 
scattered  with  four  between  Creativity  and  Story  dimensions.    The  Total 
Intrinsic  score  correlated  significantly  with  Sentence  Completion 
Coping  measures  for  Engagement,  Aid/Advice,  and  Coping  Effectiveness 
and  with  Story  Completion  Coping  measures  for  Engagement,  Initiation, 
Solver,  Implementation,  Outcome,  Coping  Effectiveness,  and  Instru- 
mentality for  fourteen-year-olds,  with  no  significant  correlations  for 
ten-year-olds.    In  Stage  I,  both  age  groups  had  shown  significant  cor- 
relations between  the  Intrinsic  Total  and  Sentence  Completion  Stance, 
and  Total  Coping  Effectiveness,  and  with  Story  Completion  Stance,  Engage 
ment,  and  Coping  Effectiveness. 

In  Stage  III  the  hypothesis  was  confirnted  for  the  Total  Intrinsic 
score  and  for  Altruism  and  Manag*me»t  for  fourteen-year-olds. 

Hypothesis  51:    The  Occupational  Values  Intrinsic  measures  will 
be  positively  related  with  the  SAI  Good  Coping 
measures . 

In  Stage  I,  with  the  different  SAI  variables,  the  hypothesis  com- 
parable to  this  one  was  not  confirmed  except  for  Active  Defensive, 
In  Stage  III  the  value  Altruism  correlated  significantly  with  all  of 
the  SAI  Good  Coping  measures  for  fourteen-year-olds  and  with  all  except 
im  for  ten-year-olds.    Self -Satisfaction  correlated  with  Aggression 
and  IPR  for  fourteen-year-olds  in  the  positive  direction,  whereas  Inde- 
pendence correlated  with  these  two  SAI  measures  negatively  for  ten- 
year-ulds,  and  Creativity  correlated  with  them  negatively  for  fourteen- 
year-olds.    The  Total  Intrinsic  score  correlated  significantly  with  SAI 
Aggression,  IPR  and  Anxiety,  and  the  Total  SAI  Good  Coping  score  for 
fourteen-year-olds  but  did  not  correlate  significantly  with  any  SAI 
measures  for  ten-year-olds.    The  hypothesis  was  barely  confirmed  for 
fourteen-year-olds  and  not  confirmed  for  ten-year-olds. 
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Hypothesis  52:    The  Occupational  Values  Intrinsic  measures  will 

be  negatively  related  with  the  Views  of  Life  Active 
Response  measures. 

Of  one  hundred  sixty  correlations  for  fourteen-year-olds  betwt:en 
the  Views  of  Life  and  the  Occupational  Values  Intrinsic  measu  es,  ten 
negative  significant  and  eight  positive  significant      ^relations  were 
produced.    The  Total  Intrinsic  score  correlated  negacively  ^ith  three 
of  the  twenty  Views  of  Life  scales  and  the  Total  Score  correlated 
positively  with  one  and  negatively  with  one  Intrinsic  scale.  The 
hypothesis  was  not  confirmed. 

Hypothesis  53:    The  Occupational  Values  Intrinsic  measures  will 
be  positively  related  with  the  Story  Total 
Positive  Affect  measure  and  the  Sentence  Total 
Positive  Affect  measures* 

In  Stage  I,  with  differing  Affect  dimensions,  the  relationships 
among  the  Affect  measures  and  the  Intrinsic  measures  were  significant 
at  both  age  levels  in  seventeen  out  of  sixty-four  correlations.  In 
Stage  III  none  of  the  correlations  with  the  Sentence  Completion  Posi- 
tive Affect  measure  were  significant  and  two  Story  Completion  by 
Intrinsic  measure  correlations  for  fourteen-year-olds  were  significant 
and  positive  and  one  for  ten-year-olds  was  significant  and  negative. 
The  hypothesis  was  not  confirmed* 

Hypothesis  54:    The  Occupational  Values  Intrinsic  measures  will 

be  negatively  related  with  Sentence  Total  Hostile 
and  Depressive  Affect  and  with  the  Story  Completion 
Total  Negative  Affect* 

Of  forty-eight  correlations  two  were  negative  and  significant  and 
one  was  positive  and  significant.    The  Total  Intrinsic  score  did  not 
correlate  with  the  Sentence  or  Story  Completion  scores.    The  hypothesis 
was  rejected. 

Hypothesis  55:    The  Occupational    Values  Extrinsic  measures  will 
be  negatively  related  with  the  Sentence  and  Story 
Total  Coping  din^nsion  measures. 

In  Stage  I,  for  the  individual  values  only  Follow  Father  was  con- 
sistently significant  for  ten-year-olds  while  Success,  Prestige,  and 
Economic  Returns  were  significant  for  ^ourteen-year-olds .  The  Total 
Extrinsic  score  correlated  with  Sentence  Stance  and  Total  Coping  Ef- 
fectiveness and  Story  Stance,  Engagement,  and  Coping  Effectiveness  at 
both  ages. 

In  Stage  III  a  similar  pattern  emerged.    Twenty-seven  negative  cor- 
relations were  significant  for  fourteen-year-olds  out  of  one  hundred 
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five.    For  ten-year-olds  four  of  the  five  negative  significant  cor- 
relations were  with  Follow  Father.    The  Total  Extrinsic  correlations 
did  not  show  the  relatioOfhips  for  ten-year-olds  as  in  Stage  I  but 
the  fourteen-year-olds'  correlations  were  significant  with  Story 
Engagement,  Initiation,  Solver,  Implementation,  Outcome,  Coping  Ef- 
fectiveness, Instrumentality,  and  Story  Engagement,  Aid/Advice,  and 
Coping  Effectiveness.    The  hypothesis  was  confirmed  for  fourteen-year- 
olds  and  rejected  for  ten-year -olds . 

Hypothesis  56;  The  Occupational  Values  Extrinsic  measure  will 
be  negatively  related  with  the  SAX  Good  Coping 
measures • 

The  only  strong  set  of  correlations  for  fourteen-year-olds  between 
Extrinsic  scores  and  SAI  Good  Coping  measures  was  for  Economic  Returns 
in  which  all  of  the  correlations  were  significant,  ranging  from  -.14 
to  -.25.    For  ten-year-olds.  Follow  Father  and  Prestige  showed  some 
negative  correlations  with  area  SAI  measures  and  the  Total  SAI  measure 
correlation  was  significant.    The  Total  Extrinsic  measure  correlated 
negatively  and  significantly  with  SAI  Aggression,  IFR,  Anxiety,  and 
Total  for  fourteen-year-olds  but  not  for  ten-year-olds.    The  hypothesis 
was  weakly  confirmed  for  fourteen-year-olds  and  not  for  ten-year-olds. 

Hypothesis  57:    The  Occupational  Values  Extrinsic  measure  will 
be  negatively  related  with  Active  measures  of 
Views  of  Life . 

Of  one  hundred  thirty-three  correlations  for  fourteen-year-olds, 
fourteen  were  negative  and  significant  and  nine  were  positive  and 
significant.    The  hypothesis  was  rejected. 

Hypothesis  58:    The  Occupational  Values  Extrinsic  measure  will 
be  negatively  related  with  the  Story  Total 
Positive  Afi.ect  me^sur^  and  the  Sentence  Total 
Positive  Affect  measure. 

None  of  the  correlations  for  the  Story  Completion  were  significant 
and  only  two,  one  positive  and  one  negative,  were  significant*  for  ten- 
year-olds  on  the  Sentence  Completion  measure.    The  hypothesis  was 
rejected. 

Hypothesis  59:    The  Occupational  Values  Extrinsic  measure  will 
be  positively  related  with  Sentence  Completion 
Total  Hostile  and  Total  Depressive  Affect  measures 
and  the  Story  Completion  Total  Negative  Affect 
measure . 

Of  forty-two  correlations,  three  were  positive  and  one  negative  for 
ten-year-olds  and  one  positive  and  one  negative  for  fourteen-year-olds. 
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The  correlations  with  the  Total  Extrinsic  score  were  not  significant. 
The  hypothesis  was  rejected. 

Hypothesis  60:    The  status  level  measures  of  Occupational  Aspiration, 
Occupational  Expectation,  and  Educational  Aspiration 
will  be  negatively  related  with  the  Story  Total  Coping 
dimension  measures. 

As  in  Stage  I,  there  were  not  enough  significant  correlations  with 
the  Occupational  measures  to  support  the  hypothesis.    However,  the 
Educational  Aspiration  by  Engagement,  Initiation,  Aid/Advice,  Outcome 
and  Coping  Effectiveness  correlations  for  ten-year-olds,  and  Initiation, 
Aid/Advice  and  Instrumentality  correlations  for  fourteen-year-olds  were 
significant.    The  hypothesis  was  supported  for  the  Educational  Aspira- 
tion measure  but  not  for  the  Occupational  measures. 

Hypothesis  61:    The  status  level  measures  of  Occupational  Aspiration, 
Occupational  Expectation,  and  Educational  Aspiration 
will  be  negatively  related  with  the  Sentence  Total 
Coping  dimension  measures. 

None  of  the  significant  correlations  were  for  ten-year-olds.  For 
fourteen-year-olds,  Aid/Advice  correlated  significantly  with  Occupa- 
tional Aspiration  and  Stance  with  Occupational  Expectation,  while  Edu- 
cational Aspiration  correlated  significantly  with  Attitude,  Engagement, 
Aid/Advice  and  Coping  Effectiveness.    The  hypothesis  was  supported  only 
for  fourteen-year-olds  for  Educational  Aspiration. 

Hypothesis  62:    The  status  level  measures  of  Occupational  Aspiration, 
Occupational  Expectation,  and  Educational  Aspiration 
will  be  negatively  related  with  th^  SAI  Good  Coping 
measures . 

Although  in  Stage  I  the  comparable  hypothesis  was  supported  for  some 
of  the  dimensions  of  the  SAI,  which  were  different  in  that  stage,  in 
Stage  III  the  hypothesis  was  totally  rejected  with  one  significant  cor- 
relation out  of  thirty-six. 

Hypothesis  63:    The  status  level  measures  of  Occupational  Aspiration, 
Occupational  Expectation,  and  Educational  Aspiration 
will  be  negatively  related  with  the  active  response 
measures  of  the  Views  of  Life. 

For  fourteen-year-olds  the  number  of  significant  correlations  between 
the  Occupational  Aspiration  measure  and  the  twenty  Views  of  Life  measures 
were  one  positive  and  two  negative,  with  the  Occupational  Expectation 
flieasure  two  negative,  one  positive  and  the  Total  Score  correlation 
negative,  and  with  che  Educational  Aspiration  measure  two  negative  and 
three  positive.    The  hypothesis  was  generally  rejected  although  there 
was  some  support  in  the  Occupational  Expectation  area. 
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Hypothesis  64;    The  status  level  measures  of  Occupational  Aspiration, 
Occupational  Expectation,  and  Educational  Aspiration 
will  be  negatively  related  with  the  Story  Completion 
Total  Positive  Affect  measure  and  the  Sentence  Com- 
pletion Total  Positive  Affect  measures. 

In  Stage  I  the  hypotheses  comparable  to  this  one  were  not  confirmed 
and  in  Stage  III  the  only  significant  correlations  were  between  the 
Occupational  Aspiration  and  Expectation  and  Sentence  Completion  posi- 
tive Affect  for  ten-year-olds,  .14  in  each  case.    The  hypothesis  was 
not  confirmed  in  Stage  III  either. 

Hypothesis  65:    The  status  level  measures  of  Occupational  Aspiration, 
Occupational  Expectation,  and  Educational  Aspiration 
will  be  positively  related  with  the  Sentence  Completion 
Total  Hostile  and  Depressive  Affect  measures,  and 
the  Story  Completion  Total  Negative  Affect  measures. 

Occupational  Aspiration  correlated  positively,  .15,  with  Depressive 
Affect  and  negatively,  -.17,  with  Story  Negative  Affect  for  ten-year- 
olds,  while  Expectation  correlated  positively,   .16,  with  Depressive 
Affect  for  fourteen-year-olds.    There  was  a  slighc  indication  that  the 
Sentence  Depressive  measure  may  relate  to  the  Occupational  area  but 
not  sufficiently  to  justify  calling  the  hypothesis  confirmed. 

Hypothesis  92:    There  will  be  a  positive  relationship  among  the 
Parent/Child  Interaction  items  of  the  Sentence 
Completion  Instrument* 

In  Stage  III  all  of  the  intercorrelations  among  the  Parent/Child 
Interaction  items  were  significant  except  for  ten-year-olds  between 
Self-Concept  and  Parent/Child  Interaction.    This  was  better  than  in 
Stage  I  where  the  Father/Mother  and  the  Parent-Child/Self -Concept  inter 
actions  were  not  significant.    The  hypothesis  was  strongly  confirmed 
with  the  correlations  ranging  from  ,26  to  .70. 

Hypothesis  93:    There  will  be  a  positive  relationship  between  the 
Parent/Child  Interaction  items  of  the  Sentence 
Completion  and  the  Authority  Altitude  Coping  Style, 
Coping  Effectiveness,  and  Positive  Affect  measures 
of  the  Sentence  Completion  instrument. 

In  Stage  I,  of  forty-eight  correlations  ten  were  significant  where- 
as in  Stage  III  seventeen  were  significant.    The  Authority  Attitude  was 
consistently  related  to  the  Interaction  items, except  for  ten-year-olds 
with  Parent/Child  Interaction,  and  the  ten-year-olds  showed  significant 
correlations  in  three  of  four  Interaction  items  with  Stance  and  with 
Coping  Effectiveness.    The  hypothesis  was  tentatively  confirmed. 


-1096- 


Hypothesis  94:    There  will  be  a  negative  relationship  between 

the  Parent/Child  Interaction  items  of  the  Sentence 
Completion  and  both  the  Authority  Hostile  and 
Depressive  Affect  measures. 

Although  Authority  Negative  Affect  produced  no  significant  cor- 
relations with  the  Parent/Child  Interaction  items  in  Stage  I,  in 
Stage  Hi  the  ten-year-olds  showed  one  negative  correlation  with  Self- 
Concept  and  Authority  Depressive  Affect,  while  the  fourteen-year-olds 
showed  only  positive  correlations  between  Depressive  Affect  and  all 
of  the  Interaction  items.    With  the  Hostile  Affect  measure  the  four- 
teen-year-olds produced  negative  correlations  with  all  Interaction 
measures  except  Parent/Child.    The  hypothesis  was  supported  for  four- 
teen-year-olds and  the  Hostile  Affect  measure  only  so  the  hypothesis 
must  be  rejected. 

Hypothesis  95:    There  will  be  a  positive  relationship  between  the 
Parent/Child  Interaction  items  of  the  Sentence 
Completion  and  the  Total  Attitude,  Coping  Style, 
Coping  Effectiveness,  and  Positive  Affect  measures 
of  the  Sentence  Completion  instrument. 

In  Stage  I,  Total  Attitude  produced  six  of  the  eight  significant 
correlations  with  the  Interaction  items  and  ten-year-old  correla- 
tions with  Coping  Effectiveness  the  other  two.    In  Stage  III,  fourteen- 
year-olds  had  significant  correlations  with  all  Interaction  items  and 
Total  Attitude  and  Total  Coping  Effectiveness  and  ten-year-olds  had 
significant  correlations  with  all  except  Parent/Child  Interaction.  For 
fourteen-year-olds,  Mother  Interaction  correlated  significantly  with 
Total  Engagement  and  Total  Aid/Advice,  while  ten-year-olds'  Father 
Interaction  correlated  significantly  with  Total  Stance,  Engagement,  and 
Aid/Advice.    The  hypothesis  was  generally  confirmed,  particularly  for 
Attitude  and  Coping  Effectiveness. 

Hypothesis  96:    There  will  be  a  negative  relationship  between  the 
Parent/Child  Interaction  items  of  the  Sentence 
Completion  and  both  the  Total  Hostile  and  Total 
Depressive  measures  of  the  Sentence  Completion. 

As  with  the  Authority  correlations,  the  correlations  with  Hostile 
Affect  were  negative  and  those  with  thf.  Depressive  Affect  were  positive. 
For  Hostile  the  fourteen-year-olds  had  significant  negative  correla- 
tions with  Self-Concept  and  Mother  Interaction  and  the  ten-year-olds 
with  both  Mother  and  Father  Interactions.    For  Depressive  Affect  there 
were  no  significant  ten-year-old  correlations  while  the  fourteen-year- 
olds  had  significant  correlations  with  all  Interaction  items.  The 
hypothesis  was  confirmed  for  fourteen-year -olds . 
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Hypothesis  97:    There  will  be  a  positive  relationship  between 
the  Parent/Child  Interaction  scores  of  the 
Sentence  Completion  and  Coping  Style ,  Coping 
Effectiveness y  and  Positive  Affect  Scale  scores 
for  Story  Five  concerning  Authority  relations. 

In  Stage  I  there  were  no  significant  correlations  among  the  Inter- 
action items  and  the  Story  variables  presented.    In  Stage  III  on  Story 
Five,  concerning  Authority  relations,  there  were  no  significant  cor- 
relations for  ten-year -olds  but  seventeen  of  forty-eight  correlations 
were  significant  for  fourteen-year-olds.    For  Self-Concept,  Parent/ 
Child  and  Father  Interactions  the  fourteen-year-olds  were  significant 
with  Stance,  Engagement  and  Initiation.    The  hypothesis  was  generally 
supported  for  f ourteen-year-olds • 

Hypothesis  98:    There  will  be  a  negative  relationship  between  the 
Parent/Child  Interaction  scores  of  the  Sentence 
Completion  and  the  Negative  Affect  measure  from 
Story  Five  concerning  Authority  relations. 

There  were  no  significant  correlations  and  the  hypothesis  was 
rejected. 

Hypothesis  99a:    There  will  be  a  positive  relationship  between  the 
Parent/Child  Interaction  scores  of  the  Sentence 
Completion  and  Coping  Style,  Coping  Effectiveness, 
and  Positive  Affect  scale  scores  from  Story  Four, 
since  (though  classified  as  an  Anxiety  Story) »  it 
concerns  parental  relations. 

Of  the  forty-eight  correlations  one  was  significant  for  ten-year-old 
while  ten  were  significant  for  fourteen-year-olds.    Five  of  the  sig- 
nificant fourteen-year-olds'  correlations  were  with  Parent/Child  Inter- 
action and  five  were  with  Father  Interaction,  with  Engagement  and 
Initiation  correlations  significant  twice.    The  hypothesis  was  re- 
jected for  ten-year-olds  and  there  was  little  confirmation  for  four- 
teen-year-olds. 

Hypothesis  99b:    There  will  be  a  positive  relationship  between 

the  Parent/Child  Interaction  scores  of  the  Sentence 
Completion  and  Coping  Style,  Coping  Effectiveness, 
and  Positive  Affect  scale  scores  from  Story  Six, 
since  (though  classified  as  an  Anxiety  Story),  it 
concerns  parental  relations. 

There  was  one  negative  significant  correlation  for  ten-year-olds 
and  thirteen  significant  positive  correlations  for  fourteen-year-olds, 
out  of  forty-eight  for  each  age  group.    Seven  of  the  fourteen-year-olds 
correlations  were  with  Father  Interaction.    The  hypothesis  was  rejected 
for  ten-year-olds  and  barely  confirmed  for  fourteen-year-olds. 


-1098- 


Hypothesis  100:     There  will  be  a  negative  relationship  between 

Parent/Child  Interaction  scores  of  the  Sentence 
Completion  and  the  Negative  Affect  measures  from 
both  Stories  Four  and  Six. 

There  was  one  significant  correlation  between  Parent/Child  Inter- 
action and  Story  Six  Negative  Affect  for  fcurteen-year-olds •  The 
hypothesis  therefore  was  rejected. 

Hypothesis  101:    There  will  be  a  positive  relationship  between 
the  Parent/Child  Interaction  items  of  the 
Sentence  Completion  and  the  Total  scores  for 
Coping  Style,  Coping  Effectiveness,  and  Positive 
Affect  from  the  Story  Completion, 

Although  there  was  only  one  of  forty-eight  correlations  significant 
for  ten-year-olds,  thirty-two  of  forty-eight  correlations  were  signifi- 
cant for  fourteen-year-olds.    Engagement,  Initiation,  Solver,  Outcome, 
and  Coping  Effectiveness  were  significantly  related  to  all  of  the 
Interaction  items  for  fourteen  year-olds.    The  hypothesis  was  strongly 
supported  for  fourteen-year-olds  and  totally  rejected  for  ten-year-olds 
This  was  not  the  case  in  Stage  I  in  which  the  hypothesis  was  rejected 
at  both  age  levels. 

Hypothesis  102:    There  will  be  a  negative  relationship  between 

the  Parent/Child  Interaction  items  of  the  Sentence 
Completion  and  the  Total  score  for  Negative  Affect 
from  the  Story  Completion. 

There  were  no  significant  correlations  and  the  hypothesis  was 
rejected . 

Hypothesis  103:    There  will  be  a  positive  relationship  between  the 
Parent/Child  Interaction  items  of  the  Sentence 
Completion  and  the  "Good  Coping"  score  for  the 
Authority  area  as  well  as  the  Total  "GouJ  Coping" 
score . 

None  of  the  correlations  for  ten-year-olds  were  signj^ficant  while 
all  of  the  correlations  for  fourteen-year-olds  were  significant,  from 
.19  to  .27.    The  hypothesis  was  confirined  for  fourteen-year-olds  and 
rejected  for  ten-year -olds. 

Hypothesis  104:    There  will  be  a  positive  relationship  between  the 
Father/Child  Interaction  item  from  the  Sentence 
Completion  and  the  Occupational  Value:  "Follow  Father' 

As  in  Stage  I,  this  correlation  was  not  significant  and  the  hypoth- 
esis was  rejected. 
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Hypothesis  105:    There  will  be  a  positive  relationship  between 

the  Parent/Child  Interaction  items  of  the  Sentence 
Completion  and  the  Intrinsic  Occupational  Values. 

Whereas  in  Stage  I  five  of  seventy-two  correlations  were  significant 
with  no  apparent  pattern  to  them, in  Stage  III    only  six  of  the  correla- 
tions were  significant  but  five  of  them,  one  for  each  of  the  Inter- 
actions for  fourteen-year-olds  and  Parent/Child  Interaction  for  ten- 
year-olds,  were  significant  for  Altruism,    The  hypothesis  was  rejected 
but  there  was  some  justification  for  it  for  fourteen-year-olds  on 
Altruism. 

Hypothesis  106;    There  will  be  a  negative  relationship  between  the 
Parent/Child  Interaction  items  of  the  Sentence 
Completion  and  the  Extrinsic  Occupational  Values, 

Of  sixty-four  correlations,  four  were  significant  and  negative  and 
one  significant  and  positive,  whereas  in  Stage  I  only  one  was  signifi- 
cant and  negative.    In  any  event  the  hypothesis  must  still  be  rejected. 

Hypothesis  107:    There  will  be  a  negative  relationship  between  the 
Father/Child  Interaction  item  from  the  Sentence 
Completion  and  the  discrepancy  score  between  the 
Father's  Occupation  and  the  Child's  Aspiration. 

As  in  Stage  I,  the  hypothesis  was  rejected  because  the  correlation 
was  not  significant. 

Hypothesis  108:    There  will  be  a  positive  correlation  between  the 
Parent/Child  Interaction  items  from  the  Sentence 
Completion  and  all  Views  of  Life  subscales  plus 
the  Total  scores. 

There  were  two  positive  significant  and  seven  negative  significant 
correlations  out  of  eighty.    The  Rate  of  Action  subscale  correlated 
negatively,  -.15  to  -.20,  with  all  four  Interaction  items.    The  hypoth- 
esis was  rejected. 

Summary  of  Motivation  by  Coping  Hypotheses 

The  Occupational  Values  Intrinsic  Total  score  related  well  for  four- 
teen-year-olds with  Sentence  and  Story  Completion  Total  Coping  dimen- 
sions and  with  SAI  Good  Coping  measures,  but  not  as  well  for  ten-year- 
olds.    The  Views  of  Life  and  the  Affect  measures  were  not  related  to 
the  Intrinsic  score. 

The  Occupational  Values  Extrinsic  scores,  both  individual  values 
and  total,  related  with  the  Sentence  and  Story  Coping  dimension 
measures  for  fourteen-year-olds  but  not  for  ten-year-olds.    The  four- 
teen-year-olds also  showed  some  negative  relationship  between  the 
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Extrinsic  score,  Total  score,  and  the  SAI  Good  Coping  measure,  whereas 
the  ten-year-olds  did  not.    There  were  no  relationships  worth  noting 
between  the  Extrinsic  scores  and  the  Affect  and  Views  of  Life  measures 

The  Occupational  Aspiration,  Expectation,  and  Educational  Aspira- 
tion measures  did  not  consistently  relate  to  the  Coping  measures » 
Educational  Aspiration  showed  the  greatest  such  relationships  with 
Story  and  Sentence  Coping  dimensions,  primarily  for  fourteen-year-olds 
The  hypotheses  relating  these  measures  to  SAI,  Views  of  Life  and  the 
Affect  dimensions  were  all  rejected. 

The  Parent/Child  Interaction  items  were  strongly  related  to  each 
other,  and  less  strongly  related  to  the  Coping  and  Positive  A^ffect 
measures  of  the  Sentence  Completion.    The  relations  between  Parent/ 
Child  Interaction  items  and  Negative  Affect  were  strong  for  the 
Hostile  type  of  Affect  and  for  fourteen-year-olds,  but  this  was  not 
the  case  for  ten-year-olds.    The  correlations  between  Parent/Child 
Interaction  items  and  the  Coping  and  Positive  Affect  dimensions  of 
the  Story  Completion  showed,  both  for  individual  stories  and  Total 
scores,  fair  to  strong  positive  relationships  for  fourteen-year-olds 
and  little  or  no  relationship  among  the  variables  for  ten  year-olds. 
There  were  no  relationships  anong  the  Negative  Affect  dimensions  of 
the  Story  Completion  and  the  Parent/Child  items.    Again,  with  the  SAI, 
the  fourteen-year-old  relationships  with  Parent/Child  Interaction 
items  were  strong  and  consistent  while  there  were  no  such  relation- 
ships for  ten-year-olds.    The  -hypotheses  relating  the  Parent/Child 
Interaction  items  with  the  Occupationai  Values,  Occupational  Interests 
and  Views  of  Life  instruments  were  all  rejected  in  Stage  III  as  in 
Stage  I. 
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PREDICTOR-CRITERION  RELATIONSHIPS 


Hypothesis  66;    There  will  be  positive  relationships  between 
the  Intrinsic  Occupational  Values  and  the 
criterion  measures. 

Whereas  in  Stage  I  the  Total  Intrinsic  score  reflected  the  indi- 
vidual values,  with  fourteen-year-olds  significant  on  the  Achievement 
variables  and  with  ten-year-olds  also  significant  on  Total  BRS,  the 
correlations  with  Achievement  measures  were  not  significant  in  Stage 
III.    However  the  GPA  correlations  with  Total  Intrinsic  were  signifi- 
cant for  fourteen-year-olds.    The  correlations  with  the  BRS  measures 
showed  both  ages  significantly  related  to  Total  Intrinsic  with  the 
bulk  of  the  ten-year-old  relationships  from  Management  and  the  fourteen- 
year-old  power  coming  from  Esthetics,  Management,  and  Intellectual 
Stimulation.    The  hypothesis  was  confirmed  for  ten-year-olds  for  BRS 
and  for  fourteen-year-olds  for  BRS  And  GPA. 

Hypothesis  67:    There  will  be  negative  relationships  between 
the  Extrinsic  Occupational  Values  and  the 
criterion  measures. 

The  same  pattern  evident  in  the  Intrinsic  values  analysis  was  evident 
in  the  Extrinsic  analysis.    The  fourteen-year-olds  showed  consistent 
negative  correlations  between  Extrinsic  values  and  the  Total  Extrinsic 
score  and  GPA  and  most  BRS  scores  while  the  ten-year-olds  showed  these 
only  for  BRS.    The  relationships  with  standardized  achievement  scores 
were  not  evident  in  Stage  III  as  they  were  in  Stage  I.    The  hypothesis 
was  confirmed  for  these  groups  in  the  pattern  mentioned  noting  that  the 
BRS  was  not  related  to  Total  Extrinsic  score  for  both  age  groups  on 
Self -Assertion  and  Anxiety. 

Hypothesis  68:    There  will  be  negative  relationships  between  the 
status  levels  of  Occupational  Aspiration,  Occupa- 
tional Expectation,  and  Educational  Aspiration 
and  the  criterion  measures. 

The  negative  relationships  refer  to  the  inverted  scores  so  that  the 
meaning  of  these  correlations  is  that  high  Occupational  and  Educational 
scores  and  high  criterion  scores  together  give  negative  correlations. 
There  were  no  significant  relations  for  the  standardized  measures  where- 
as there  were  in  the  expected  direction  in  Stage  I.    There  were  signifi- 
cant relations  with  GPA  for  fourteen-year-olds  in  Stage  III,  whereas 
there  were  significant  relations  for  both  age  groups  in  Stage  I.  The 
relationships  with  the  BRS  items,  which  were  significant  with  the  Total 
BRS  for  fourteen-year-olds  and  ten-year-olds  in  Stage  III  with  Educa- 
tional Aspiration  and  with  the  Occupational  measures  for  fourteen-year- 
olds  only,  showed  an  inconsistent  pattern.    For  ten-year-olds  five  of 
nine  correlations  were  significant  with  Occupational  Aspiration  while 
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one  was  significant  for  fourteen-year-olds,  and  for  ten-year-olds  six 
of  nine  were  significant  with  Educational  Aspiration  while  none  were 
significant  for  fourteen-year-olds.    However,  on  the  Occupational 
Expectation  by  BRS  correlations  two  were  significant  for  ten-year-olds 
and  six  of  nine  were  significant  for  fourteen-year-olds.    Overall  the 
hypothesis  was  confirmed. 

Hypothesis  69:    There  will  be  negative  relationships  between 

tKe  Occupational  Interest  Discrepancy  score  and 
the  criterion  measures. 

In  Stage  I,  for  the  two  discrepancy  scores  used  in  both  stages  the 
fourteen-year-olds  showed  significant  relationships  with  Expectation 
minus  Aspiration  and  all  four  criterion  measures  as  well  as  GPA  on 
the  Occupation/ Aspiration  discrepancy  while  the  ten-year-olds  showed 
significant  relationships  with  the  Occupation/Aspiration  discrepancy 
and  the  achievement  criterion.    In  Stage  III  there  were  no  significant 
correlations  with  the  standardized  achievement  measures,  a  ten-year-old, 
.14,  cjrrelation  with  GPA  and  Occupation/Aspiration  and  only  one 
negative  for  four teen-year -olds, and  one  positive  for  fourteen -ye ai -olds 
among  the  thirty-six  correlations  with  the  BRS  items.    The  hypothesis 
was  rejected  in  Stage  III. 

Summary  of  Motivation  Variables  Hypotheses 

The  Predictor-Criterion  correlations  for  the  motivation  variables 
showed  the  fourteen-year-olds  stronger  in  confirming  a  positive  rela- 
tionship for  Intrinsic  and  a  negative  relationship  for  Extrinsic 
Occupational  Values  with  the  criterion  measures.    With  a  somewhat 
mixed  group  of  correlations  the  Occupational  Interest  measures,  but 
not  the  discrepancy  scores,  correlated  in  the  expected  manner  with  the 
criterion  measures. 

Hypothesis  70:    There  will  be  a  positive  relationship  between  the 

SAI  Good  Coping  measures  and  the  criterion  measures. 

In  Stage  I,  with  different  SAI  instrument  and  variables,  the  Defen- 
sive variables  related  to  the  Achievement  and  BRS  variables  in  a  con- 
sistently negative  way.    In  Stage  III  there  were  no  relationships  with 
the  standardized  Achievement  measures.    There  were  consistent  correla- 
tions between  GPA  and  all  SAI  measures,  except  Anxiety,  and  Total  SAI. 
Besides  these,  and  the  negative  relationships  between  BRS  Anxiety  and 
all  of  the  SAI  scores,  there  were  only  five  other  positive,  and  two 
negative,  significant  correlations.    The  Total  SAI  by  BRS  correlations 
showed  significant  positive  correlations  for  ten-year-olds  with 
Authority,  Implementation^  and  Initiation,  and  a  stronger  negative 
correlation  (-.33)  for  fourteen-year -olda  with  Anxiety.    The  hypothesis 
was  confirmed  for  the  relationship  of  SAI  swores  to  GPA.  Otherwise, 
there  was  an  unexpectedly  negative  relationship  of  SAI  with  BRS 
Anxiety;  and  no  other  systematic,  positive  relationship. 
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Hypothesis  71:    There  will  be  a  positive  relationship  between 
the  Views  of  Life  Active  Response  measures 
and  the  criterion  measures. 

There  vere  no  significant  correlations  with  standardized  achieve- 
ment measures,  two  negative  and  three  positive  with  the  GPA  measure, 
and  eight  negative  and  twelve  positive  correlations  out  of  one 
hundred  eighty  with  the  BRS  scores.    The  hypothesis  was  rejected, 

Hypothes  s  72-75:    There  will  be  a  positive  relationship  between 

the  criterion  measures  and  the  Sentence  Completion 
Coping  Style  variables  in  the  different  areas  of 
behavior • 

Stance  by  Criterion  Measures 

In  Stage  I  there  were  significant  relationships  with  Total  Stance 
for  fourteen-year-olds  on  all  Achievement  measures.     In  Stage  III 
there  were  only  five,  out  of  nine,  significant  correlations  with  B  C 
and  Total  Stance  for  f ourteen-y^Bar-olds  and  no  other  significant 
relation-  ^Ips  with  Total  Stance,    The  hypothesis  was  rejected  in 
Stage  Hi, 

Engagement  by  Criterion  Measures 

Stage  I  hypothesis  was  rejected  and  in  Stage  III  there  was  no 
consistent  pattern  in  the  area  scores.    The  Total  Engagement  score 
related  significantly  ^o  GPA,  B^S  scores  for  Task  Achievement,  Imple- 
mentation, Initiation,  AggressiDn  ard  negatively  with  Anxiety,  for 
fourteen-year-olds.    There  was  some  support  for  the  hypothesis  for 
fourteen-year-olds , 

Aid/Advice  by  Criterion  Measures 

There  was  no  pattern  tc  the  area  scores  while  the  fourteen-year-old 
showed  significant  correlations  between  the  Total  Aid/Advice  score  and 
GPA,  and  six  of  the  nine  BRS  variables:    Task  Achievement,  Authority, 
IPR,  Initiation,  Aggression,  and  Anxiety*    The  hypothesis  was  con- 
firmed for  fourteen-year-olds. 

Coping  Effectiveness  by  Criterion  Measures 

Although  in  Stage  I  these  relationships  were  consistently  signifi- 
cant for  fourteen-year-olds  with  Total  Coping  and  for  ten-year-olds 
With  Total  Coping  and  Reading  Achievement  and  Total  BRS,  in  Stage  III 
only  fourteen-year-olds'  correlations  with  Total  Coping  Effectiveness 
and  GPA,  and  six  of  nine  BRS  items  were  significant:    Task  Achievement 
Authority,  Implementation,  Initiation,  Aggression,  and  Anxiety,  The 
hypotheses  was  confirmed  for  fourteen-year-olds  with  the         and  BR? 
measures • 
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Hypothesis  76:  There  will  be  a  positive  relationship  between 
the  Sentence  Completion  Attitude  measures  and 
the  criterion  measures. 

The  BRS  Total  by  Total  Attitude  correlation  was  significant  for 
both  age  groups  in  Stage  I,  and  the  Total  Attitude  by  GPA  and  by 
Mathematics  correlations  were  significant  for  fourteen-year-olds 
only.  In  Stage  III,  the  fourteen-year-olds  showed  a  significant 
correlation  with  GPA  and  Total  Attitude  but  there  was  no  other 
consistent  pattern  for  either  age  group.  The  hypothesis  was  re- 
jected . 

Hypothesis  77:    There  will  be  a  positive  relationship  between 

the  Sentence  C^  .pletion  Positive  Affect  variables 
and  the  criterion  measures. 

In  Stage  I  there  were  sufficient  positive  correlations  between  the 
Positive  Affect  measures  and  the  criterion  measures  to  confirm  the 
hypothesis.    In  Stage  III  there  were  two  positive  and  one  negative 
significant  correlations  out  of  one  hundred  twenty.    These  were  for 
the  fourteen-year-old  between  BRS  Anxiety  and  Sentence  Positive  Affect 
Authority  and  between  GPA  and  Sentence  Positive  Affect  Authority. 
The  hypothesis  was  rejected. 


Hypothesis  78; 


There  will  be  a  negative  relationship  between 
the  Sentence  Completion  Hostile  and  Depressive 
Affect  variables  and  the  criterion  measures. 


The  Stage  I  relationships  among  the  Negative  Affect  and  criterion 
variables  were  all  for  the  fourteen-year-old  sample  across  the  achieve- 
ment areas.    In  Stage  III  there  was  some  relationship  shown  among  the 
area  scores  for  both  ten-  and  fourteen-year-olds  with  Hostile  and 
Depressive  Affect  and  GPA,  and  a  .19  coirelation  for  ten-year-olds  with 
Total  Depressive  and  GPA.    The  fourteen-year-old  correlations  with  GPA 
were  primarily  negative  while  the  ten-year-old  correlations  were 
primarily  positive.    Among  the  BRS  items,  out  of  ninety  correlations 
for  each  age  group,  there  were  three  positive  correlations  for  ten-year- 
olds  and  twelve  negative  and  six  positive  correlations  for  fourteen- 
year-olds.    The  significant  correlations  with  Total  Hostile  score  vere 
all  for  fourteen-year-olds  with  BRS  Authority,  Implementation,  Initia- 
tion, Aggression  (all  negative)  and  with  Anxiety  (positive).  The 
significant  correlations  for  Total  Depressive  were  for  ten-year-olds 
and  positive  with  Task  Achievument,  Authority,  Implementation,  Initia- 
tion, and  for  fourteen-year-olds,  -.25,  with  Anxiety.    The  hypothesis 
was  not  confirmed  because  the  two  age  groups  seeriied  to  be  operating  in 
differing  relationships  among  these  variables. 
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Hypotheses  79-88:    There  will  be  a  positive  relationship  between 

the  criterion  measures  and  the  Story  Completion 
Coping  Style  dimensions. 

Stance  by  Criterion  Measures 

Of  one  hundred  sixty-eight  correlations,  one  was  positive  and  signifi* 
cant  and  seven  were  negative  and  significant.    All  of  the  significant 
correlations  were  for  fourteen-year-olds  and  the  only  significant 
correlation  for  Total  Stance  was  a  -.21  for  fourteen-year-olds  with  BRS 
Anxiety.    The  hypothesis  was  rejected. 

Engagement  by  Criterion  Measures 

Although  the  internal  pattern  among  the  area  scores  differed  some- 
what the  overall  findings  for  Stage  I  and  Stage  III  were  similar.  The 
hypothesis  holds  for  che  fourteen-year-olds  but  not  for  ten-year-olds 
(remembering  that  the  standardized  achievement  measures  did  not  cor- 
relate significantly  in  Stage  III). 

Initiation  by  Criterion  Measures 

Although  there  were  a  greater  percentage  of  significant  correlations 
among  the  area  measures  in  Stage  I,  the  overall  pattern  and  Totals 
show  the  same  relationships:    CPA  related  to  Initiation  for  fourteen- 
year-olds  and  more,  five  to  two,  relationships  with  BRS  for  fourteen- 
year-olds  although  the  Anxiety  and  Self-Assertion  correlations  were 
negative.    The  hypothesis  was  weakly  confirmed. 

Aid/ Advice  by  Criterion  Measures 

The  Aid/ Advice  variable  showed  the  ten-year-olds  correlating  with 
GPA  and  two  BRS  items,  Authority  and  Aggression,  while  the  fourteen- 
wpar-olds  showed  significant  correlations  in  a  negative  direction  with 
Self-Assertion  and  Anxiety  and  a  positive  correlation  with  Aggression. 
The  hypothesis  was  weakly  confirmed  for  ten-year-olds  and  not  confirmed 
for  four teen-year -o Id s . 

Solver  by  Criterion  Measures 

Although  there  were  a  smattering  of  significant  correlations  among 
the  Story  by  criterion  correlations:     three  positive  for  ten-year-olds 
and  eleven  positive  and  three  negative  for  fourteen-year -olds,  there 
were  only  three  significant  correlations  with  the  Total  Solver  score, 
two  positive  and  one  negative  with  BRS  items  (Implementation,  Initiation, 
and  Anxiety  respectively).    The  hypothesis  was  rejected. 

Implementation  ly  Criterion  Measures 

Whereas  in  Stage  I  the  fourteen-year-olds  had  significant  correla- 
tions with  all  achievement  measures  and  the  ten-year-olds  with  GPA  and 


BRS  on  the  Tctal  Implementation  score,  in  Stage  III  there  were  no 
significant  correlations  with  Total  Implementation  score  for  ten- 
year-olds  and  the  fourteen-year-olds  bad  them  with  CPA  and  five  of 
eight  BRS  scores.    These  were  positive  correlations  with  BRS  Task 
Achievement,  Implementation,  Initiation,  Aggression  and  one 
negative  correlation  with  Anxiety.    The  hypothesis  was  confirmed 
for  the  fourteen-year-olds  but  rejected  for  ten-year-olds. 

Outcome  by  Criterion  Measures 

The  Total  Outcome  score  reflected  the  scores  from  individual 
stories.    Both  age  groups  showed  significant  correlations  on  Total 
Outcome  with  CPA,  BRS  Task  Achievement  and  Authority,  and  fourteen- 
year-olds  also  showed  them  for  BRS  Implementation,  Initiation,  Aggres- 
sion and  -.15  for  Anxiety.    The  hypothesis  was  weakly  confirmed,  more 
strongly  for  fourteen-year-olds . 

Evaluation  of  Outcome  by  Criterion  Measures 

The  ten-year-olds  showed  a  significant  Total  GPA  correlation  and 
the  fourteen-year-olds  had  f'^ur  of  nine  BRS  correlations  significant: 
three  positive.  Task  Achievement,  Implementation,  Initiation,  and  one. 
Anxiety,  negative »    The  hypothesis  was  not  confirmed. 

Coping  Effectiveness  by  Criterion  Measures 

In  Stage  I  the  fourteen-year-olds  had  a  significant  Total  Coping  by 
GPA  correlation  and  both  age  groups  had  Total  by  BRS  significant  cor- 
relations.   In  Stage  III,  both  age  groups'  Total  Coping  by  GPA  correla- 
tions were  significant  and  the  ten-year-olds  had  two  of  nine  while  the 
fourteen-year-olds  had  six  of  nine  BRS  correlations  significant.  These 
were  with  Task  Achievement,  Authority,  Implementation,  Initiation, 
Aggression  (all  positiv   *  and  Anxiety  (negative)  for  fourteen-year-olds 
and  with  Task  Achievement,  and  Authority  (both  positive)  for  ten-year- 
olds.    The  hypothesis  was  confirmed  in  light  of  both  stages. 

Instrumentality  by  Criterion  Measures 

The  ten-year-olds  had  a  significant  Total  Instrumentality  by  GPA 
correlation,  .23,  and  che  fourteen-year-olds  had  three  negative  signifi 
caot(Total  Instrum^^ntality  by  BRS  Interpersonal  Relations,  Self-Asser- 
tion and  Anxiety)corre lations .    The  hypothesis  was  not  confirmed. 

Hypothesis  89;    Tneri   will  be  a  positive  relationship  between 

the  criterion  measures  and  the  Story  Completion 
Positive  Affect  dimensions. 

There  was  only  one  signif  jant  Total  Positive  Affect  Hero  correla- 
tion, with  GPA  for  ten-year-olds.    The  hypothesis  was  rejected. 
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Hypothesis  90:    There  will  be  a  negative  relationship  between  the 
criterion  measures  and  the  Story  Completion 
Negative  Affect  dimensions. 

Although  the  ten-year-olds  showed  a  good  number  of  significant  cor- 
relations with  CPA  and  the  BRS  items  on  the  Interpersonal  Relations  and 
Academic  Task  Achievement  stories  the  Total  Negative  Affect  Hero  cor- 
relations showed  only  three  with  BRS  that  were  significant,  while  there 
were  no  fourteen-year-old  significant  Total  correlations.    The  hypoth- 
esis was  rejected. 

Hypothesis  109:    There  will  be  a  positive  relationship  between  the 
Parent/Child  Interaction  items  of  the  Sentence 
Completion  Instrument  and  the  Aptitude  and 
Achievement  measures. 

In  Stage  I  there  were  significant  positive  correlations  between 
Self-image,  or  Self-Concept,  and  Math  and  Reading  Achievement,  and 
significant  negative  correlations  between  Parent/Child  Interaction  and 
Aptitude  and  Math,  for  ten-year-olds.    In  Stage  III  there  were  no  sig- 
nificant correlations.    The  hypothesis  was  rejected. 

Hypothesis  110:    There  will  be  a  positive  relationship  between  the 
Parent /Child  Interaction  items  of  the  Sentence 
Completion  and  the  Authority  score  of  the  Peer  BRS. 

In  Stage  T  none  of  these  correlations  were  significant  and  iri  Stage 
III  one.  Interaction  by  Authority  BRS,  was  significant.    The  hypothesis 
was  rejected. 

Hypothesis  III:    There  will  be  a  positive  relationship  between  the 
Parent/Child  Interaction  items  of  the  Sentence 
Completion  and  the  Coping  Style  dimension  scores 
from  the  Peer  BRS. 

Parent/Child  Interaction  by  Total  Positive  Nominations  for  Imple- 
mentation and  Initiation  were  the  only  significant  correlations  for 
fourteen-year-olds  and  there  were  none  for  ten-year-olds.    The  hypoth- 
esis was  rejected. 

Summary 

The  Predictor-Criterion  correlations  for  the  Coping  variables  showed 
strong  positive  relationships  at  both  age  levels  for  tie  SAI  measures 
and  GPA,  and  no  confirmed  relationship  between  the  Views  of  Life 
instrument  and  the  criterion  measures.    The  Sentence  Completion  Coping 
Style  dimensions  did  not  relate  positively  to  the  criterion  measures 
for  ten-year-olds  and  did  for  fourteen-year-olds  for  Engagement,  Aid/ 
Advice,  and  Coping  Effectiveness.    The  relationships  between  the 
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Hostile  and  Depressive  Affect  variables  and  the  criterion  measures 
were  different  for  the  two  age  groups  with  che  result  of  negating 
the  hypotheses. 

Th^  correlations  with  the  Story  Completion  Coping  Style  dimen- 
si'^ws  and  the  criterion  variables  did  not  strongly  support  the 
Stage  I  findings  but  there  was  more  support  for  the  relationships 
tor  fourt-en-year-olds  than  for  ten-year-olds.    The  strongest  cor- 
relations for  fourteen-year-olds  were  for  Engagement,  Initiation, 
Implementation,  Outcome,  and  Coping  Effectiveness.    The  hypotheses 
with  Affect  measures  on  the  Story  Completion  and  criterion  measures 
were  rejected.    All  of  the  hypothesized  relationships  between  the 
Parent/Child  Interaction  items  and  the  criterion  measures  were 
unconfirmed  by  the  correlation  data. 
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jjYPCmiESiS  1: 


f  jiff  Af  oj/t'ij  ^  or  *^ T(  M n rA!i.r  n •  X*atj*^»i^_:_  V1A^KJ^I_^ 


jhrr*-  win  b#  pniiltivc  r<  latlr>T.-*Hp(»  «nwng  Aptltoth  and 
the  ^chJiVCK^nt  Crlt»Tl<»n  mvahurct. 


It.SfHl  U '.tS  :  Aptittidc  «nd  Achtev&'«rnt 
VAklARI.KS:        ApiUudi  flnd  Achlcyewfnt 


CP. A. 


1  AFTITUK 
7  MATH 

3  tEADINC 
GUAM 

4  POTUT  AVEKACE 


>5 

■  n 

.51 

HYPOTHESIS  2:    Th«r«  will  b«  posit lv«  relaclonihlpi  «nottt  'he  .^chl«v««tfit  ind  th« 
p»«r  BKS  criterion  neaflurei. 


10 


TA 


BRS  3 

A-JTH0°ITY 


BRS  4 


BRS  6 


BPS  7 


11 


INSTHWflMS: 
VARIABLES: 

i; 


M«th-Re«4)lns-Grft<l« 
Point  Average  Pe«r 
Achluvetttnt,  BRS 

13 


BRS  8 


h?S  9 


BRS  10 


IMPLEH£*.T.    SE1.r-ASSER     INITIATItt.        SOt.VLR        ACGRLSSION  ANXIETY 


2  mra 

3  REASIMC 

4  FODTT  AVERAGE 


.53 

.41  .48 

.39  .32 

.50 

.46 

.17 

.48 

.43  .41 

.21  .36 

.30 

HVPOTUESIS  3:    There  will  be  positive  reletloneblps 


15 


OCC.VAL. 

OCC.VAl.. 

ALTRUISM 

E<^THETIC5 

10 

14 

10 

u 

14 

ALTIUISN 

15 

ESTHETICS 

16 

IliDETDiDEllCI 

17 

MANACEWirr 

.25 

.27 

*.15 

-.18 

19 

SATISFACTIOH 

.20 

20 

mTELLECTUAL 
STIMUUTIGM 

21 

CIEATTVITY 

27 

VAKIETY 

-.16 

29 

TOTAL 
INTRINSIC 

.50 

1  .58 

.:'9 

.29 

16 


the  Intrlnelc  Occtip<tloiMl  Viluee. 

17  19  20 


21 


TUSTRUMEKTS : 
VARIABLES: 


27 


Occupatldn«l  V«liM« 
Incrlnilc  V«1«m< 


OCC.VAL._ 


OCC.VAL. 


_OCC,VAL._ 


OCC.VAL. 


OCC.VAL. 


IMDEP.        MAKACEMSHT    SELF -SATIS    THTEL^TIM  CREATIVITY 


10 


-.18 

-3? 

J0_ 


14 


10 


r2? 

-.16 

-.16 

-.16 

.27 

.21 

14 


.20 

-.33 

.15 

.26 

-,19 

-,18 

-.14 

.19 

.52 

.47 

10 


14 


.36 

.1? 

.24 

.30 

.42 

OCC.VAL^ 


10  14 

.40 

.47 

KYPOfTHESlS  4.    I'herc  wll*  ^  positive  relaLlor.ehipf  mtong  the 
Extrinsic  OccupeLionel  Veluce. 

23 


IKSTRLHENTS:  Occupetlonel  ValiM* 
VARIABLES:       Cxtrlneic  V«ly«e 


18 

SUCCESS 

22 

SIOmiTY 

23 

PRESTIGE 

ECONOMIC 

24 

Hrrums 

25 

SURROUNDniCS 

26 

ASSOCIATES 

FOLLOU 

28 

TOTAL 

30 

EXTKINSIC 

10 


,?Q 

-.12 

.45 

.46 

10 


•r?4 

-.1? 

i?8 

-*is 

.17 

.39 

vVC. 

\AL 

orc.vv 

ECW. 

r 

T. 

14 

10 

.20 

.31 

-.24 

 J9 

" .  '*! 

-.24 

-.14 

•  .:i 

.40 

.46 

.^6 

.6? 

25 


OCC.\  \l. 


28 


OCC.VAL. 


14 


.28 

-.?t 

-.17 

.?* 

.?6 

10 


-.19 

-.15 

•2? 

.71 

-.15 

..»o 

.17 
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HYHrniKSls  b 


Tlk' ro  ^lli  rx-  nvftrjv*'  r  IjiilMiKlipn  om^jny  the  Intrinsic 


If  .ll'JfMlNTS 


!tiLrlnNic,  EKirlnitlc 


 l^'^  

1/7" 


 l\  


  16 


•  17  _ 
fVr.  'AT  . 
•lAt  A«  I  Ml 


19 


u 

siiccrs<; 

j2:22 

-  14 

-  ?1 

22 

SECUKITY 

-  19 

23 

PRFSTTCR 

-  36 

'M 

24 

ECONOMIC 
RETURNS 

-.32 

-.52 

25 

SUIIR0W1DI!JCS 

26 

ASSOC lAlES 

.19 

-.10 

-.20 

28 

TOLUM 
FATHER 

-  25 

-.22 

-.23 

-.17 

30 

TOTAL 
EXTRINSIC 

-.49 

-.58 

-.29 

-.29 

-.23 

-.26 

-.20 

-.33 

10 


If* 


M  fl-*-'  Ait*. 


--?3 

-.17 

-.15 

-.20 

-.27 

-.21 

^.18 

.?7 

-.20 

-.37 

-  26 

-.27 

.23 

-.14 

-.15 

-.26 

*^  iT*   '  tM 

"Ti  '  If* 

-.23 

-.21 

-.17 

-.20 

•  34 

-.27 

-  18 

-.27 

-tl? 

-.52 

-.46 

 M  

r  il/  f  vn-Y 
"ih  '  ")4' 

- .  ?n 

20 

-.30 

-.30 

-.?9 

-,26 

-.30 

27 


29 


-.78 

j;_.74 

-.21 
-.25 

-.72 

-.21 

-tW 

,-,40 

-.47 

 TaiAK 

jHtKTNSTC 
10    '  14 


-.45 


-.17 


.56 


-.26 


.40 


..47    -1  .00|  -I. PC 


.46 


.62 


HYPOTHESIS  6.    Th.re  vlll  be  posUlve  relacion.hxp.^ng  the  .t.cu,  level  -^««r«  of  yllu^''''    ^mZ'^  iTZVtTon 

the  occupational  A.plr.tion.  Occup.tlonal  Exp.ct.tlun.  .nd  Ed«c.tl«ial  VARUSLE..       ^-P^jJ-J^  J^J^J^J^^  * 

Aspiration  Miurei.  Educttioo.l  Aip^ratloa 


31*  32*  36* 


ccc. 

INT. 

occ. 

TKT. 

occ. 

TNT. 

ccc. 

ASP. 

occ. 

ED.  ASP. 

•.0 

14 

10 

14 

10 

14 

31 

0CCUFATI^t4AL 
ASPIRATION 

.76 

.74 

.31 

.39 

32 

OCCUPATIONAL 
EXPECTATION 

.76 

.74 

.23 

.41 

EDUCATIONAL 

36 

ASPlPJkTION 

.31 

.39 

.23 

.41 

♦R«iii€«ber  tha«.  these  Variable!  are  reveraed.  Thua, 
any  correlations  Involving  theac  Varlaolea,  l£ 
positive  arc  actually  negative  correlatlooa  and.  If 
negative,  are  actually  positive  correlations.  Tliat 
Is,  the  lower  the  number  ».he  higher  tha  aaplratioo 
cr  expectation  level  and  vice  versa. 


HYPOTHESIS  /: 


There  vlll  be  a  positive  relationship  betw««ii  the  tvo 
Occupational  Interests  discrepancy  aeasursi. 


INSTRUMEJrr; :    Occupational  Intaraat 
VARUBLES:       Occupational  Intcrcar 
Discrepancy  Heaaar«s 


34 


CCC,  IKT. 
IXP./ASP. 


.0 


14 


EXPECTATION 

34 

ASPlRATIOSi 

OCCUPATION 

16 

.24 

35 

ASPIP-ATION 

35 


OCC.  IHT, 
OCC. /ASP* 
10  14 


.l^i 


.?4 


HYPOTHESIS  8:    There  vlll  be  positive  relationships  among  the  SAI 

gooJ  coping  measures  across  tbe  flv«  behavlcr  areas. 


INSTRUfCKTS:  Social  Attitudes  Inventory 
VARIABLFS:       SAI  Good  Coping  Hea»<»r«s 


SAt 


-XSK 

ACH. 

SAI 

.0 

14 

37 

TASK 

ACHIEVEMENT 

38 

AUTHORITY 

.40 

.62 

39 

AGGRESSION 

.45 

.48 

40 

1NT^RPKKS0NAL 
RKlATIOKS 

.45 

.48 

41 

ANXIKTY 

.71 

.4S 

42 

Tm*Ai 

SCORE 

.6: 

.7t 

38 


39 


40 


SAI 


SAI 


SAI 


.  iTiiOR  ITV  .VCHES^ION 


Tl'K 


41 


SAI 


ANXIETY 


10 

U 

10 

14 

10 

14 

10 

14 

.40 

.62 

.^5 

.48 

.45 

..48 

.21 

.4$ 

.46 

.67 

.46 

.55 

.24 

.52 

.46 

.63 

.59 

.57 

.28 

.40 

.36 

^_S9_ 

 57 

.44 

.2_U_ 

_.j2 

.?8 

.40 

_^36 

.44 

.70 

.85 

.83 

.82 

.84 

.AO 

.51 

.06 
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CIIICACO  TAiMVry  fiF  HUmi  ICANT  Cm^Vl tWK\^^^!'^l 


45 
14 


46 

14 


JlL 

14 


46 
14 


49 
14 


50 
14 


51^ 
14 


14 


53 
14 


54 
14 


53       56       58^      59       60       61. .  _62_ 

yji    v<ti__  v^i .  v^i    y>i    y^i  v<*L 

14_      14        14  14 


14 


14 


.16 


.22 


.14 


.27 


.14 


43  44 

V^l  V^l_ 

14  14 

LOCUS  or 

4J  COHTFOL     

ACADEMIC 

44  LOCUS  or  coriT.    

ACTICH  - 

45  IHACnOI     

IMMEDIATE  - 

46  OEIAYEl)     

KATK  or 

47  /XTIOH     

WTtlMSIC  - 

40  EXTtDttlC     

TASK  ACH.  ' 

49  IPR     

COMPETITICW  -  29 

50  CO-OmATIOS                   — — 

IIIt>EV2HDENT 

51  IHTBIDEPENDENT              liii        —    —   

UCKm  STATUS  -  «  •  -.15  .23 

52  BESTOWKP  STATU!               ZjM            — "         


63 
14 


.14 


.14 


.14 


.13 


.15 


.16 
-.15 


comoMT  • 

53  AVOID 

scur-wm. 

54  onm  twiTi.   

SELF  SOLVER 

55  OTHEH  SOLVER   

SELF-JOIHT 

56  IKPLEMESTATIOII  

INSTtUMEHT  - 

58  FANTASY   

CONT. /EXPRESS- 

59  Xvm  6  ACCEPT.  

ACT. /PASS. 

60  USHWR  STRESS   

POS./NEG. 

61  SELF-COHCBPT   

vnu  or 

62  LITE   

TOTAL 

63  SCOtE 


.1? 


.22 


.15 


.29 


.15 


-.24 


.15 


.29 

.25 

.27 
.31 


.16  -as 


.24 


.17 


.15 


-.17  .28 


.25 


.30 


.36  .27 


.32 


.17 


.25  .23 


.21 


.37     .25     .27  .31 


-.17 
.28 


WPOTHESIS  10:    Th«re  will  b«  poiltivt  relJCionshlp*  «»nf  the  t«a.ur«.  of  th« 

sane  S«it€nce  Con^letlon  coping  »tyle  v*rl«bU«  •t*o*.  iUf«r«it 
behavior  jre««. 


DlSTRU>OITS:    Sentcnc*  CowpletiOA 
VARIABLES:       St«Acc  ccrosf  dif£«r*iit 
bchcvior 


STAJICC 
100  ACCBESSICN 

83  Aunotm 

92  AHXIETY 

imRFERSCNAL 
74  RELATIONS 

TASK 
65  ACKIEVE>1ENt 

TOTAL 
109  STAUCE 


'.OG 

PI 

92 

74 

55 

STA^r. 

STANCE 

<;TAltCE 

accrL 

I?R 

TASK  ACJl^ 

14 

10 

^4 

:o 

10 

14 

10 

14 

!  ...  . 

-.22 

-»^» 

.22 

-.22 

,23 

.16 

-.18 

.16 

.19 

.32 

1  

.24 

.61 

.61 

.44 

.46 

.62_ 

-.52 

.42 

bchcvior  •r««a 


CNCJynEfCNT 

101 

ACCRF>SION 

8^ 

AimiORITV 

^\ 

AKxim 

|NT>  m  }«"SONAL 

7^ 

•'ASK 

^^ 

.»iA, 

tl» 

tni 


93 


75 


66 


rNrWkr.F^^TNT    E>J<:Ar«^KVr    ^^l•j^lK^j^^^T    EHCM:E»ST  OjiAC^^H 
AWim  irR_„         TASK  ATH^ 


AiVKr^Mfw    Annu^m  __AV 


10 


14 


10 


10 


10 


.23 

.15 

_^.59 

nncAf  0  if  'X>  s  or  •  lf^'r^^'ANT  <  (>Kt<ri  athh.*^  -  ^tack  tii 

lIYPffniE^ilS  12:     T»rrc  wlU  ),(.  poitl  tlvt  r«  l.itlonihlf*s  <inKm^'             .wur.-h  of  thi   sAfM  TN*:TRr?f;I!TS :     <;cnt<ncc  Cimplptlon 

S'nti-ncfe  C'irplctlon  copfnv  tityU  varf/thhfi  mr"*^  dUfinnt  Lih/iv<or  arran.  VAhlAKMS:        Ald/Arivfcc  acruaa 

dfffirtnc  behavior  arCM 

67    76  9^  10? 

AU)/ADV!cr.  Aln/AWKn  AID'AWfCK  ATD/^h/irK  ATD/Al»VRB 
Af.C.HFSSlffi    _ATrni(tf<7TY        A-  /I FIT  U'H    "         rA'.K  Af.H, 


10        14        10        U        10        14        10    .    14        lO"  14 


AID/ADVICE 
67    ACTRESS ION 

.16 

76  Aimwnm 

.16 

.21 

.18 

.16 

85  AJIXIETT 

.21 

.18 

iTlTeRPERSCNAL 
94  RELATIONS 

TASK 
102  ACHIEVEKENT 

.16 

TOTAL 

111    AID/ ADVICE  .36 

.54  .64 

.65  .49 

.51  .38 

.41  .34 

.36 

HYPOTHESIS  13:    There  will  be  pofllclve  relatlonanlp*  aaong  the  laeasurefl  of  the  smte  Sentence  INSTRUMD^TS :    Senttnre  Cooiplctloo 

Coo^leclon  coping  gtyle  vflrlflble»  acroaa  different  behavior  areair  VARIABLES:       Coping  £f fectlveneaa  acroia 

different  behavior  areas 


103 

36 

95 

7 

7 

68 

COP. 

EFF. 

COP. 

E^F. 

COP. 

EFT. 

COP. 

EFF. 

COP. 

EFF. 

ACCRESSION 

AITHORTTY 

AKXIETY 

IPR 

TA5K 

ACH. 

10 

14 

10 

14 

10 

14 

10 

14 

10 

14  ■ 

103 

COPING  EFT. 
ACGRESSIOr* 

.22 

.16 

.21 

.27 

.23 

.25 

86 

AUTHORITY 

.16 

.14 

.34 

.26 

.25 

95 

AHXIETV 

.21 

.14 

.15 

7/ 

INTFRPERSCNAL 
RELATIONS 

.27 

.23 

.34 

.26 

.15 

.21 

.26 

68 

TASK 

ACHIEVEMENT 

.25 

.25 

.21 

.2« 

112 

TOTAL 

COPIKC  ETT. 

.53 

.59 

.62 

.48 

.39 

.72 

.64 

.47 

.67 

HYPOTIfBSIS  14:    There  will  be  a  poaltlve  relationship  aaong  the  Coping  Styla 
DliMnalon  Total  Scorea  and  Coping  Ef fectlveoesa  Toca^  Scora. 


tNSTRUME^^TS :    S*ncsnce  Ctjmpl^tlon 
VARIABLES:        Cuplng  Styl^  Dlinenaion 

Total  Scores  and  Coping 

Effect Iveneaa 


109 


TOTAL 


111 


TOTAL 


112 


TOTAL 


STAT.CE 

ENGAG 

EMEM 

AID/ADVICE 

COP. 

EFr. 

10 

14 

10 

14 

10 

14 

10 

14 

TOTAL 

109 

STANCE 

.63 

.53 

.62 

.53 

.74 

.58 

110 

TOTAL 
EMCACEMm 

.63 

.53 

.93 

.93 

.75 

.72 

TOTAL 

111 

AID/ADVICE 

.62 

.53 

.93 

.93 

.77 

.70 

TOTAL 

112 

COPING  F.FF. 

.74 

.58 

.75 

.72 

.77 

.70 

HYPOTHESIS  IS:    There  will  be  poaltlve  relatlcnahlp*  JtkMtg  the  S»'ntenc*  Cc-pUtlt?ii  INSTRl'ME:»rS :    Sentence  C^xnplotlco 

attitude  meaaurea  and  Attitude  TotJl  Score  acrocs  behavior  ;ir«as  VARIABLE^:       AtcltuJe  tnc^<ur<'«  acroaa 

bchavlt^r  .ir«a« 


ATTi  nT>E    ^rtiTuns     Avfir.nE  ATturpf^ 

AirrMOKTTY       ANMEn  IPR  TA.<K  AoC 


10       14       ini«       10       14       10  u 


8? 

ATTITUDE 
AUTHORITY 

.15 

.26 

. 

91 

ANXIETY 

.15 

73 

ISTEKPERSi^CAl. 
REIJ^TIONS 

.33 

.40 

64 

TASK 

ACIItEVEMKKT 

.26 

.39 

108 

TOTAL 
ATTITI'DR 

.75 

.86 

.27 

.:9 

.74 
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HYKmiKSr*  Tbt  rc  wtll  hv  n  puMftfv  r«)iitloniihfp  •niunH  thf  m*amurvB  of  the  »atnc  KinCami* 

CoT.plrilfin  alfecc  dfm«nHt:>n  actoa*        different  hrhitvfor  ama  Md  vHh  the 


INS-n^t'M!  NT'. 
VAKIAM  I'.S; 


Tiitat  Affect  icoraa. 


96 


7« 


69 


ucr, : 

.AFK. 

nasi 

IKfrT.AKF^ 

IK/  i  .AFF. 

HOST.AFf, 

Au;Kf.ssio:; 

AKXIRTf 

I  PR 

TASK 

ACH^ 

10 

U 

10 

10 

14 

10 

14 

10 

14 

104 

HOST.  ATFECT 
ACCRfSSION 

.30 

.16 

.26 

.22 

.19 

.20 

•7 

AVrHORIlY 

.30 

.16 

.27 

.21 

.29 

.14 

.28 

96 

ANXIETY 

.26 

.22 

.27 

.21 

.33 

.34 

79 

INTE?  PERSONAL 
XEUTICWS 

.19 

.20 

.29 

.14 

.33 

.34 

.37 

69 

TASK 

ACHICVEWMT 

.28 

.37 

in 

TOTAL  HOSTILE 
AFFECT 

.63 

.59 

.71 

.65 

.59 

.61 

.72 

.67 

.46 

.23 

S*nt'ntr  Cnmp\^tion 
li  Ntilr  Affrct  dliwnaion 
•croai  thi*  diffarant  b«* 
havlor  ar^aa 


WPOTHESIS  17:    There  will  ha  a  positive  ralatlonahlf    anong  the  owaaurea  of  the  aMw 

Sentence  ConpUtion  affect  dlnenelon  scroea  the  different  hehcvior  ereee. 


INSTRUMENTS:  Sentence  ConpUtion 
VARIABLES:       Dcpraaalve  Affact 


105 


86 


97 


79 


70 


DEPRE.AFF, 
AGGRESSION 

DEPRE.AFF. 
ALTHORITY 

DEPRE.AFF. 
AfflClOT 

DEPRE»AFFt 
IFR 

DEFRC^AFF. 
TASK  ACH^ 

10 

14 

10 

10 

10 

14 

10 

14 

103 

DEPRESS.  ATT. 
AOCRESSIGV 

.20 

.21 

.23 

88 

AOTHORITT 

.20 

.21 

.27 

.24 

.31 

.27 

97 

AMXimr 

.27 

.24 

.19 

.30 

79 

IMTERFERSCHAL 
KELATIOMS 

.23 

.31 

.27 

.19 

.30 

.24 

70 

TASK 

ACHTEVemfT 

.24 

114 

TOTAL 

sepRESsm 

.42 

.37 

.77 

.69 

.66 

.71 

.64 

.72 

.22 

HTFOIHESIS  18:   There  will  h«  a  poaltlve  relationship  Mong  the  owaaurea  of  tb«  aaae  ZKSTRUKEKIS:    Sentence  CAaplctloB 

8«ntem:o  Coaplenlon  affect  dlntnaloa  acroaa  the  diffarvnt  hah«vior  areaa.  VARIABLES:       Wetitral  Affect 


106  89  98  _^  80   71. 


KEUT. 

AFF. 

.EIT. 

AFF. 

KEUT. 

AFF^ 

wEirr. 

AFF. 

KEUT. 

AFF* 

AGGRESS  1019 

AITHORITY 

ANXIETIf 

IPR 

TASK  ACIt. 

10 

14 

10 

U 

10 

14 

10 

14 

IP 

14 

106 

«LTRAL  AFFECT 
ACCRESSIOM 

.20 

.15 

.25 

.15^ 

.14 

89 

AITTKORITY 

.20 

.15 

.28 

.14 

.39 

.19 

98 

AHX£ETY 

.25 

.26 

-14 

.36 

.23 

£0 

IKTEKPERSOIIAL 
RKLATIOKS 

.15 

.39 

.19 

.36 

.23 

.26 

71 

TASK 

ACHI£\TMOiT 

.14 

.26 

115 

TOTAL 

XKITTRAL  AFF. 

.52 

.49 

.72 

.65 

.67 

.59 

.74 

.65 

.37 

.19 

WrfOTKESIS  19: 


There  will  be  a  poaltlve  relationship  Mwng     ^  meaaurea  of  tho  a«ae 
Sentence  Coaipletloii  affect  difnenaion  acroaa  the  different  behavior  araaa. 


IMSTRl^TS:  Sentence  Ci^UtiOB 
VARIABLES:       poaltlve  Affect 


107 


K»1TI\E  AFF. 
ACGRE^SICM 


AirmORlTY 


107 


AC^«RE}^5I(H 
10    .  14 


99  AKXIE1Y 

nrrEf.rtRj;aiAL 

81  ReLAVl4tl8 

TASK 
72  ACHId'EHOIT 

tOTAl. 
116    rOB,  AFKETT 


90 


POS^AFFt,  POS.AFK. 


10  u 


.1^ 

99 


res.  AFF.. 
ANXlF.n 


in 


u 


PO^.AFF. 


in; 


10 


14 


72 


ros.AFF. 
TASK  Ant. 


10 


.^1 
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TOTAL 
108  ATTITUDE 


f  11 U  A' 'Li/ 


Ml  »f  /!  ?  (  ni'J  » t  Al  Kf  ' 


TS<  rt  win  h#-  fl  p'.'iitlvi   n  l««  If.f.' hip  hi-twvn  ti.i   Tut,il  /Mtltudo  fiK  .iMurt 
nnti  till-  lotnl   Po.ltlve  A(f.it  i.k  .  urt      Hurt'  uH  1  »><   m.niitf.    relit  lf»n«hlpi 
lii'twnn  the  l'*trtl  Attltud*   m*  iHurc  and  the  Ttiti.l  »hM>tlK  rtnd  iKprownlve 
Affect  fn«'Bfuri  «. 


113 


IK 


116 


10  "  14 


  TafAT._ 

l)h'>'HK'.MVI^_ 
I'J  14 


_P0?.ITiy2^ 
10  14 


•J8    -  27 


.  17 


VAKIAHUS- 


'ii  ntcnci  C  r.pK'tlofl 
l.inl  Attitude  snd 
Af  f<  ct  MciHurca 


HYPOTHESIS  21-    There  will  be  pofcltlve  relat lonshlpn  between  tl.i   totnl  Poaltlve  INSTRUMENTS;    Sentence  Cwnpletlo© 

Affect  Mcanurt  and  the  Total  Attitude  measure  and  the  Coping  VARIABLES'        Total  Scorea 

Score  Tocala.  There  will  be  negative  rslatJonshlps  between  the 
total  amount  of  lloHtlle  »nd  Deprekcive  Affect  expreaa^d  and  the 
Coping  Style  and  Effectlveneaa  Total  Scortf. 

116  113  114  108 


T0TA1  lOTAL  TOTAL  .  TOTAL 


POSITIVE 

HOSni  E 

DEPRESSIVE 

ATTITUDE 

10 

14 

10 

14 

10 

14 

10 

14 

109 

TOTAL 
STAN'CE 

.2fi 

-.30 

-.16 

-.41 

-.40 

.17 

,17 

TOTAL 

lie 

ENGAGEMENT 

-.44 

-.49 

.19 

.31 

111 

TOTAL 
AID/ADVICE 

-.42 

-.48 

.16 

.29 

112 

TOTAL 

COPING  ETF. 

,14 

-.64 

-.73 

-.35 

.22 

.41 

HYPOTHESIS  22:    There  will  bs  a  positive  relationship  anwng  the  raeas-irea  of  the  a««e 

Story  Completion  coping  style  dimenslona  ani  Coping  Ef ftctiventaa  acorta 
acroa^  the  different  behavior  ateaa  and  with  the  Total  acorta  for 
Coping  Style  and  Coping  Ef fectiveotaa, 


STORY  3 

149 

AGGRESS  ton 

STOiy  5 

177 

AlfTHORITT 

STORY  4 

163 

ANXIETY 

STORY  6 

191 

AMXIETY 

STORY  2 

135 

IPR 

STORY  1 

121 

ACAD. TASK  ACH. 

STORY  7 

20S 

KA  •  TASK  ACH. 

TOTAL 

219 

STANCE 

149 

Story  T" 
AGGRESSION 

10   _  14_ 


.17 

.24 

.14 

.56 

.30 

;77 


Story  5 
AITHORITY 
10  14 


.18 

.16 

.39 

.46 

163 


191 


135 


121 


ANXIETY  ANXIETY 
]0_14 


10  14 

.17 

.18 

.17 

.24 

.23 

.30 

*49 

.24 

.18 

.16 

,69 

.46 

_1PR_ 
ID  14 


A  -  TA 


.17 

.15 

.27 

.36 

10 


14 


.24 

.18 

.55 

INSTRUMENTS: 
VARIABUS : 


Story  Coaplation 
Stance 


305 


Story  4         Story  6         Story  2         Story  1         Story  7 


rA  -  TA 


10 


14 


.AH 

f33 

...48 

HYPOTHESIS  23:    There  will  be  a  positive  relationship  Jftong  the  meaaurea  of  the  aMW 
Story  Conpletion  ccplng  atvle  dlmensiona  and  Coping  Ef fectivenesa 
acorta  acroaa  the  different  behavior  areaa  and  vlth  the  Total  acorts 
for  Coping  SCyla  and  Coping  Elfectivrness. 


IKSTPt'MENTS : 
VARIABLES : 


Storv  Completion 
Engagement 


150 


178 


_  164>_ 


192 


Story  3         StorN-  5         gtrr\'  4  ^tnry 


ACCRESSIOK 


10 


14 


STORT  3 

150 

AGGRESSION 

STORY  5 

178 

AlTHOillTY 

STORY  4 

164 

ANXIETY 

STORY  6 

19: 

ANXIETY 

STOKY  2 

136 

IPR 

STORY  1 

1:2 

ACAn.TA*5K  ACII. 

STOKY  7 

20* 

RA  "  TAi^K  Aa<. 

TOTAL 

:20 

.5a 

AITII.IRTTY 
10  1^ 


V 

.22 

,19 

wxi_"rY_ 
iv>  1/. 


.17 

A\\fm 
10  1- 


.15 

136 


122 


<t.'ry 


Storv  \ 


10 


1  ^ 


 .uM. 



1  »     .  •'• 
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ncmt  3 


HYrOTIiC'tlS  24:    Thtr«  will  be  •  pohltlvc  r'  1/itloniihip  iinonfi  the  waHurv  of  thit  Amc 

Story  Comt»lctlon  coplnM  ntyl.  dltmnitionii  tfid  Coping  Kf foCtlvcnc^i  tcorM 
for  Coplni(  Style  ond  Coping  £f fectlvunett . 


ISl 
179 
16S 
193 
137 
123 
207 
221 


151 
Story  3 

10  14 


STORY  3 
ACC1IESSI0N 
STORY  5 
AUTHORITY 
STORY  4 
ANXOTY 
STORY  6 
ANXIETY 
S  itmr  2 
I7R 

STORY  1 

ACAD. TASK  ACH. 
STORY  7 

MA  •  TASK  AOI. 

TOTAL 

DUTXATIOK 


.18 

.23 

.58 

.57 

179 


ory5 


10  u 


.18 

.19 

.30 

.55 

165 


ANXIETY 


10 


14 


.19 

.16 

.25 

.31 

.33 

.45 

193 


137 


ANXIhlY  I PR 


10 


14 


.26 

5? 

.44 

.23 

.16 

53 

.31 

123 


Story  2_   Si 


10  14 


.25 

,26 

.?5 

.52 

INSnurWMS: 
VARIABLES : 


Strry  Coffipletlofi 
Inltlttlon 


207 


10 


14 


.29 

.37 

RyPOIHESlS  25:    There  vlll  hm  •  positive  relatlonehlp  mong  the  nceeuree  of  the  Mtmt  INSTRUMENTS:    Story  C<mpl«tloii 

Story  Completion  coping  style  dimenelone  'nd  Coping  Ef fectlv«liee«  tcor*  VARIABLES:  Ald/Adlvce 

across  the  different  b«h«vior  ereas  and  with  the  Total  acorca  for 
Coping  Style  and  Cjping  Effectlvaneaa. 

152  180  166  194  138  124  208 

Stor/  3        Story  5        Story  4        Story  6        Story  2  Story  1        Story  7 

AGCRES5I0K      AIT-'ORITY       AXXIETY         AtiXIEPf  I  PR  A  -  TA  HA  '  TA 


10       14       10       14       10       14       10       14       10       14       10       14       10  14 


STORY  3 
152  AOCBESSION 

.30 

STORY  5 
180  AUtUORlTT 

.14 

-.15 

.14 

STORY  4 
166  AKXIETY 

.14 

.16 

STORY  6 

194  AKXIETY 

STORY  2 

138    IPR  ^'^0 

-.15 

STORY  I 
124    ACAD. TASK  ACH. 

STORY  7 
208    KA  •  TASK  ACH. 

.14 

.16 

TOTAL 

222    AlD/AOVICE          •  50 

.53  .27 

.41  .33 

.34  .42 

.33  .44 

.39  .48 

.48  .42 

.40 

fflTFOTHESlS  26:    There  vlll  be  a  positive  relationship  among  the  mcaaures  of  tha  ttmm 
Story  CompldLion  coping  stvle  dlmensiona  and  Coping  Ef fectlvancaa 
i^corea  across  cne  different  bch^lor  area*  and  with  tha  Total  acor^a 
for  Coping  Style  and  Coping  Eii^ctiveneaa. 


IHSTRinCNTS : 
VARIABLES ; 


Story  CoapUtlM 
folvar 


167 


St^^rv  _3L 
10  14 


STORY  3 

1S3 

ACGRESSIOli 

STORY  5 

181 

AUTHORITY 

STORY  4 

167 

ARXIETY 

STORY  6 

195 

ARXIETY 

STORY  2 

139 

IPR 

STORY  t 

125 

ACAD. TASK  ACM. 

STORY  7 

209 

MA  •  TASK  ACH. 

TOTAL 

223 

SOLVER 

.41 

195 


139 


125 


209 


.16 

.29 

.51 

10 


14 


..'.1 

.46 

Story  6 
ANXIETY 


10 


,53 

5t*^^^•  2 


10 


14 


.33 

A  *  TA 


a/ 

Storjg 


RA  "  TA 


10 


I-*? 

.12 
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!  If  1 1  r  ^ 

irn-afHKbis  ??    iiun-       bt  «  f»M..itjv*  i.  i.-.Ho..m.jp  /wk^^  t:.-  HMfl«ur.  -  of  ti,*  h»>^ 

Si.,rv  (.''plctJon  *'p1n     'tvl.        .ii«l'.r.ii  and  t  .plt.t   Pff.  t-liwrw  «• 
for  Coping  St/li-  flr.J  C-.pln>   H  fccClvtiK  ii. 


,  rA(.r  ♦U 


in'itki;mh.is 
vapiaki.ks: 


Story  C^pl'd<>n 
Itfplinicntiitlofi 


STORY  3 
154  ACCRESSION 

STOHY  5 
182  AUTHORITY 

STOPY  ^ 
16  ANXIETY 

STORY  6 
106  ANXIETY 

STORY  2 
140  IPR   

STORY  1 
126    ACAD. TASK  ACH.   

STORY  7 
210    ♦rA  '  TASK  ACH.   

TOTAL 

224    iMPLEMR^TATIOr;  .41 


AC/  f^" 

10 

K 

.21 

1R7  

■■fory  b 


\f*0 


!'J 


10 


J>t'.ry 

IK'  . 

iV  14 


12*.  

Si 'TV 
A  "-  TA  ^ 
lU 


.16 

.19 

.16 

.41 

.57 

18 

.14 

.ii 

.1? 

.17 

.28 

.50 

.42 

.29 

.16 

.17 

HYPOTHESIS  28. 


There  will  be  a  positive  reUclonshlp  raong  the  meamret  of  the  «Me 
Story  Completion  c-olng  style  din^nsiont  and  Coping  Effectlv^iii 
scores  acrofs  the  different  behavior  areas  and  with  the  Total  tcoret 
for  Coping  St/le  and  Coping  Ef factlveneM. 


INST8lfff:T:TS:  Story  Conplatlon 
VAKI^BLES:  (Xitcoae 


163 


Strry  3 


10 

14 

155 

STORY  3 
ACCRESSIOl} 

STOfY  5 

183 

AUTHORITY 

STCRY  4 

169 

ANXIETY 

.20 

SIORY  6 

197 

AKXIETY 

STO^Y  2 

141 

IPR 

.14 

STORY  1 

127 

ACAD. TASK  ACH. 

.18 

211 

3T0RY  7 

NA  •  TASK  ACH. 

.20 

TOTAi. 

225 

OUTCOME 

.37 

.42 

Story  5 
J^aHORlTY 
10  14 


.15 

.40 

47 

169 

197 

127 

211 

Story 

5tor\  6 

Story 

Story 

1 

Story  7 

ANXlErY 

a::xi:7v 

If'R 

A  - 

TA 

r:A 

-  TA 

10 

14- 

10 

10 

14 

10 

1 

14 

.20 

  I 

.14 

.le 

.20 

.15 

.•>5 

.18 

14 

.17 

.25 

.18 

.20 

17 

.18 

.14 

.20 

.17 

.15 

.17 

.18 

.15 

.54 

54 

.37 

.27 

.56 

.54 

.57 

51 

.48 

.43 

HYPOTHESIS  29:    There  wl;l  be  a  po*Ul/e  teUtlonshlp  aaong.  the  messurGi  of  the  aa*e 

Story  Cc-pletlort  cpplnf!  «tyle  dincnslcnt  and  O'olnR  Ef fcctlvaneaa  scorea 
acrosa  the  different  behavior  araai  and  with  the  Total  icorai  for  Coplof 
Style  and  Coping  Ff fecClveneit. 


156 


164 


170 


193 


U2 


1:8 


212 


156 


St>ry  3 
AcrKr.SGlC . 


10 


STORY  3 
AGGRESSION 
STORY  5 

AimioRin 

STORY  4 
ANXIETY 
STORY  6 
ANXIETY 
STORY  2 
IPR 

STtlRY  1 
ACAD-TASK  ACH, 
STORY  7 

KA  •  TASK  AC\\, 
TvTTAL  KVAl.. 

KVt  ixn\;i>J!E 


.24 

.  lU 

.14 

.17 

.U 

.^0 

.  V 

184 


5:t«ry  5_ 
At  JtOKiTY 
10  U 


.  22 

.21 

.SO 

170 


ANYiEn- 


.14 

.25 

.16 

.4? 

.m7 

198 


10 


142 

_Stir^ 


1^ 


.22 

.25 

AH 

.1/. 

.16 

.25 

.sr. 

128 

A  -  lA 
10 


.17 

.25 

.48 

-  .3 

mSTRUMEKIS: 
VAtIABI.ES : 


Story  Cooplctlon 
Evaluation  of  Outcoaw 


212 
Stot>  7 

-_TA_ 


.14 

.21 

.27 

.16 

.21 

-U17- 


CTIirArO  OF  STCKTHt.AN'T  <  oKl^FT  A MONS  »  ';TArg  !TI 


HYPOTJIESIS  30: 


Then  will  be  a  poiiltlvo  rel«tlonahip  *mony  the  i»raHtirifi  of  the  aAfnc 
Story  C»»mplctl«/n  copin«  ntylf  dlmeni»loni»  a»id  Cupinv.  Kf fcttlvcBoii 
•cor<a  •croBi  the  dllfcrtnt  bthavlor  And  with  the  Totfl  icorci 

for  Copln)(  Style  md  Coping  Cffcctlv«floii«» 


157 


Story  3 


10 

STORY  3 

157 

AGCHFSSION 

STOHY  5 

185 

AUTHCRITY 

.21 

STORY  k 

171 

ANXIETY 

.25 

STORY  6 

199 

ANXIETY 

.19 

STORY  2 

U3 

XPR 

.25 

STORY  1 

129 

ACAD. TASK  ACH. 

STORY  7 

213 

NA  •  TASK  ACH. 

227 

TOTAt 

COPXHC  ET'. 

.52 

.55 

185  171 
St<.ry  5        Story  f 
/im«OKm  ANXJEiy 


.21 

.U 

.15 

.15 

.  '3 

.37 

.58 

10 


J* 


2? 

.14 

.21 

.23 

.15 

.39 

.52 

199 


AN-XIE7Y 


10 


.19 

.15 

.U 

.31 

.55 

.A5 

U3 


.25 

.21 

.14 

.14 

.48 

.42 

129 


Story  6         Si.»ry  2        ^^U,r^  1 


10 


14 


.23 

.31 

14 

.60 

.54 

INSr"7*":TS: 
VARIAI'.I.KS: 


!;tory  Completion 
CopinK  EC fcctlvancaa 


213 


'  TA 


14 


.15 

.23 

.15 

.42 

.41 

HTFOTRES^S  31:    TK«r«   viU  be  a  ^iltlve  rcletlonebl^  aMmg  Che  Meeuree  of  the  eaiM 
Story  Coiip)etion  coping  •  yle  dlmcRfl^ne  end  Coding  Effeetlvmoee 
ecoret  across  the  dlffr^eht  behevlor  ereee  end  with  the  Totel  eeoree 
for  Coping  Style  end  Copl^tg  Effeetlvmee. 


mSTRVtCRTS : 
VARIABLES: 


Story  CoBfletioQ 
Inetruaetttelltj 


Sto 


AGCRESSION 
14 


STORY  3 

162 

ACGRESSIOR 

STORY  5 

190 

AUTHORITY 

8T0RY  4 

l/« 

AIIXIETY 

STORY  6 

204 

AMXIETY 

8T0ICT  2 

14f 

IVt 

STORY  I 

134 

ACAD.  TASK  ACH. 

STORY  7 

218 

K#  *  TASK  ACH. 

TOTAt 

232 

I1ISTRU>IENTALITY 

.16 

.21 

.20 

.54 

190 


176 


Story  5         Story  4 


AITTHORITY 

r 


.16 

.19 

17 

.17 

.37 

.45 

ANXIETY 
10  U 


.29 

.40 

204 


ANXIETY 


.!0 


14 


.21 

.19 

.17 

.23 

.66 

.67 

148 


Story  2 


10 


.20 

.31 

134 


Story  1 
A  «  TA 


218 

Story  7  " 
h'A  '  TA 


.25 

.23 

.47 

.47 

10 


u 


.41 

.44 

MYFOfniESIS  32e:    Th-^re  will  be  e  poeltlve  rele»    .*ihlp  a^ng  the  Coping  Style  IRSTRIMEKTS:    Story  CovpUtlon 

-«neloo  Total  Score*  end  Totel  Coflng  £f feetlvoneee.  VARIABLES:       Coping  Style  Diaenelon 

Total  Scorce  and  Coping 
Effectlveneee 


219 

220 

221 

222 

223 

224 

TOTAl 

TOTM. 

TOTAL__ 

TOTAL 

TOTAL 

TOTAL 

STAKCE 

ENCACt^OT 

IKITIATltJH 

AID/ADVICE 

SOLVER 

IMPLEMEKT. 

ID 

u 

10 

14 

10 

14 

10 

14 

10 

14 

10 

14 

219 

TOTAL 
STAMCE 

.61 

.61 

.45 

^5 

,45 

.^7 

,hK 

1^7 

220 

TOTAL 
ENCACTMEMT 

.61 

.57 

.93 

92 

.76 

80 

.67 

.6^ 

.67 

.69 

221 

TOTAL 
tMITlATION 

.55 

.93 

.92 

.75 

.10 

.66 

•7? 

,6? 

222 

TOTAL 
AID/ACVICt 

.45 

.45 

.80 

.75 

.80 

.6'. 

_^60_ 

TOTAl 

223 

SOLV'ER 

J2 

.9? 

.  ^3 

TOTAL 

224 

inrtEMTNTATION 

1^7 

225 

TOTAL 
OUTCOffi 

.M 

M 

-UL 

TOTAt  FVAL. 

226 

OK  oinvow 

JO 

TOTAl. 

2:7 

COPlNt:  VVKF.I-T. 

-Jit- 

^> 

^1- 

?:» 

.a 

.1^ 

:\: 

T«ITA1. 

msTui'>oTAvm 

erJc 


I  II  J'HI'  t 


IIYPOri'HiMS   >.M»t     'JhtP    will  pOhltlwi    r«  1  nM  *.nih  I  p  •flu.i.i'  t  ^ 


VARlAHU->;         (-.pJn,   'tyh  !)lfMn«fon 
.4   r.n  mnd  Coping 
YAIk  c»  Iv«  f»i»i*p 


??5 


??6 


COP,  ^'•K, 
10    .  14* 


TOTAL 

225 

OUTCOME 

TOTAL  EVAL. 

226 

or  OUTCOME 

50 

.61 

TOTAL 

227 

ror  rJTf.ct. 

72 

82 

TOTAL  PESI»CT:SE 

22S 

LKNC  ni 

14 

TOTAL 

?j2 

INSTRU^^ENTALIP' 

.32 

.43 

L7A1.  orrc,^ 
'  10  '  K. 


.50 

.61 

.52 

.5? 

22 

.17 

COP. 

nr. 

.7? 

.82 

52 

.^2 

.17 

.25 

.68 

.74 

I  01'  "  h  KF 


21? 


foi'.  ^Fr. 


10  " 

"  14 

1 

14 

.43 

.22 

-17 

.17 

■25 

.68 

.74 

.35 

.39 

.35 

.39 

HY.^OTHESIS  33:    There  will  be  a  positive  relationship  among  length 
of  responaet  across  all  behavior  areaa. 


If.STRUK.^NTS :     Story  Coff.pl etloo 
VARlAhLFS:        LeiRth  of  Rc»poo«aa 

across  all  behavior  4reaa 


158 


200 


130 


Story  3 
10  14 


STORY  3 

158 

ACGKESSIOK 

^^TORY  5 

186 

AUTHORITY 

53 

STORY  4 

P2 

AiiXIETY 

.57 

,56 

STORY  6 

2  0 

AUXIETY 

59 

58 

"TORY  2 

144 

.6? 

.63 

130 

STOFY  I 

ACAD. TASK  ACH. 

.41 

59 

STORY  7 

2K 

KA  -  TASK  ACH. 

.61 

.54 

TOTAL  ItNf^.TM 

226 

OF  K£SPONSE 

.78 

.79 

Stf.rv  5 

Story  4 

St'TV  6 

Story  2 

Story  1 

Story  7 

AUTHOFlITY 

A'.XIETY 

AKaIETY 

IPK 

A  • 

TA 

NA 

"  TA 

10 

14 

10 

14 

10 

14 

10 

14 

10 

14 

10 

14 

.53 

.75 

!>7 

.56 

.59 

.58 

.62 

.41 

.59 

.61 

.54 

.56 

.74 

.68 

44 

.03 

*66 

,6? 

69 

.65 

,59 

.59 

.49 

.62 

.65 

.>7 

.74 

.65 

.59 

.  55 

_.7j 

.49 

.66 

.^^5 

.65 

-62 

_  .68 

.59 

.55 

.73 

.55 

,74 

,55 

.64 

.44 

.64 

.49 

.62 

.49 

.66 

.55 

.74 

.43 

.55 

.63 

.66 

.65 

.57 

.65 

.65 

.55 

.64 

.43 

.55  _ 

.80 

.66  .84 

.82 

.81 

.87 

,80 

.87 

.  ■? 

.84 

.82 

.79 

HVPOTHESIS  34:    There  will  be  a  positive  relatlonahip  aaong  the  measurea  of  tha 

s»nie  Story  Cotnpletior.  affect  dtocnsion  acroat  the  different 


IKSTRrMENTS : 
VARIABLES : 


Story  CoaiplatLon 
Posidve  Affect  Hero 


behavior  areaa. 

159 
Storv  3 


10    .  14 


STORY  3 

159 

r^IlESSION 

STORY  5 

167 

AUTHORITY 

STORY  4 

173 

AKXIETY 

STORY  6 

201 

ANXIETY 

STORY  2 

145 

STORY  1 

131 

ACAD.  TASK  ACH. 

STORV  7 

215 

KA  -  TA<K  ACK. 

T(TrAL 

229 

rosiTnt  AFf. 

.19 

.21 

.4; 

187 


Story  5 
AlTi'HOKl'nf 


10 

14 

.16 

?3 

.18 

.2? 

IZ 

.'>0 

.23 

1 

62  1  .60 

 173 

201 

145 

ni 

215 

Story  4 

Storv  6 

Story  2 

Story  1 

Story  7 

ANXIETY 

I  PR 

A  • 

TA 

NA  •  TA 

10 

14 

10 

14 

10 

14 

10 

14 

10 

14 

.19 

.18 

.21 

.23 

.18 

.22 

.17 

.25 

.20 

.23 

.26 

.22 

.26 

.i7.  _ 

.  ?2 

.17 

 „ 

.48 

.5t 

.30 

.51 

.  ^7 

.5^ 

_.5| 

.  .3! 

.46 

.64 

-1119- 


llYrtrnifSlS   it      Vi' re  will        «  p'.iiltlvi    r«  l.»M..f»i»l»lf»  i«  amir.  ».  iif  t  hi  MMir 


Firt'HK  3 

VARlAHltC: 


'■  t  •  >ry  Cdfltpl  r  1 1  tin 

!  I  Kntlv<  Af  fret  Hi^ro 


jnn   \u  


?07 


STOKY  J 
160  AOnHESSlON 

iTomr  5 

198  AtrrHORITT 

ITOKY  4 
1 74  AKXIETY 

STOKY  6 
20?  AHXimr 

STOKY  7 
U6  I9t 

STOKY  1 
)32    ACAD. TASK  ACH. 

STORY  7 
216    lU  -  TASK  ACH. 

TOTAL  NECATIvr 
230    AmCT  HERO 


-.18 

.47 

.33 

.26 

.18 

.47 

.47 

i4 


.21 

.16 

r5Q. 

.23 

.25 

.30 

r.tory  2 

'•K  


132 


216 


*  '!t/.JL  -    vfy  7 

'IA       "  HA  -  TA_ 

14^     10  U. 


.22 

.15 

.22 

.16 

.44 

.44 

.21 

.16 

.23 

.22 

.16 

.44 

.11 

.21 

.25 

.28 

.^5 

UYPOTNISIS  36. 


There  will  be  •  positive  rel«tl<n«hlp  mmg  the  iM««urc«  of  th«  nmm 
Story  Complacion  affact  dliMnaloo  acrota  th«  dlffcrnt  b«hcvlor  ct«««. 


D($TKUHE!«TS :    Story  Completion 
VARIABLES:       Total  Affect  Hero 
«nd  Other* 


161 


189 


175 


Story  3  • 
ACCRESSIO-; 


203 


147 


133 


217 


Story  5        Story  4 


Stor^ 


AITMORITY       AKXIETY        AWXI£TY  tW 


10 


14 


10 


14 


STOKY  3 
161  AOCRCSSZGIi 

STOKY  5 
189  AimWKlTY   

.20 

STOKY  4 
175  AniETY 

.20 

STOKY  6 

203  Atocim 

.29 

.19  .24 

STOKY  2 

147  m 

.14 

.18 

STOW  1 
133    ACAD. TASK  ACfl. 

.16 

STOKY  7 
217    KA  •  TASK  ACH. 

.14  .14 

.18 

.31 

TOTAL  AFFECT 
231    RnO  &  OTHBKS  -^7 

.48  41 

.41  .48^ 

.45 

.29 

.19 

.24 

.19 

.n 

.25 

.49 

.42 

Story  2        Story  1 


.14 

.18 

.30 

.22 

.20 

.45 

.64 

TA 


10  14 


.16 

•  19 

.2; 

.30 

.22 

.46 

.40 

•  41 

Story  7 
NA-TA 


10 


14 


.14 

.14 

.18 

.31 

.25 

•  20 

•  16 

.30 

.59 

HYFOmSSlS  37: 


Tbera  will  b«  positive  relatlonahlps  Mons  tha  Story  Complctloa 
total  poaltlve  affect  measurea  «nd  the  total  roping  atylc  Maauraa. 
There  will  ^a  a  ne^-atlve  relatlonahlp  awmg  the  Story  CoMplatloa 
negative  affect  M^aurea  and  the  total  coping  atyle  Ma«uraa^ 


219 


220 


221 


223 


224 


STANCE 


TOTAL 


ET^GEfPvT    mriATTCTi  AtP/ADVirE 

14 


TOTAL 
SOLVER 


10 

14  IC 

10 

TOTAL  POSITIVE 
229    AFTfiCr  MtkO 

r 

i— 

... 



TOTAL  HECATIVE 
230    AFFECT  HERO 

{-.19  -.:3 

10 


10 


14 


TOTAL 
IMFLEMEXT. 

10  14_ 


IKSTRUMEKTS:    Story  CoMplatlon 
VARIABLES:       Total  Affect  x  Total 
Coping  Style  Heaauraa 


223 


226 


TOTAL 
OtTCOME 


TOTAL 


10 


14 


EVAL.OUTC. 
10  14 


.19 

.19 

.20 

.26 

.22 

.40 

.44 

-.2? 

-.15  -.20 

227 

TOTAL 

COP. 

EFF. 

10 

14 

'»9 

•  17 

-.21 

232 


TtTTAL 


INSTk">«iT 

10 

14 

.17 

HYPOTHESIS  38:    There  will  be  positive  reUtionahlpa  becveen  Length  of  Reaponae 
and  Coping  Ef factiveneta  scorea  for  each  itory. 


iHSTRltMENTS:    Storv  Completion 
VARIABLES:       li-rrth  of  Rcspcnaa  x 

varloua  Coping  Effective* 

ncta  Vartablaa 


129 


Story  \_ 


I 


nrr. 


STOKY  J 

130 

Rf^'S.LEHCTW 

STi>RY  2 

144 

RE^.LENCTM 

STORY  3 

158 

RES. LENGTH 

STllKY  4 

177 

RF< .  LENGTH 

STl^RY  5 

186 

RES.fJCItCtM 

STi*Y  6 

.MO 

Mi^KY  1 

y%  *4 

VO.AL  UVSlt»N%K 

143 

157 

171 

185 

213 

7: 

Sti>ry  3_ 

 Htor\  4 

St.* 

rv  S 

r.  6 

y;f.tiy_7_ 

JtKAl. 

r  T. 

COP. 

EKF. 

cor. 

FFF. 

COP. 

EVF. 

FFF. 

FFF. 

COP. 

14 

10 

10 

U 

10 

■  U 

10 

10 

14 

10 

14 

_J.4 

.21 

.26 

.27 

.22 

.17  . 

.26 

^12 

.21 

-  .:^» 

.a? 

Th»       will  h**  p-HliJ/f   r'l*itl"ri  'i!f>'*  rtTt^.nj*  r,'  coir*  «  nf  i  hi  n/inif» 
'  ■t»Ji     mvl*   O!'    n  I   -i'*  nn'I  (-pin.'  M  d  «  t  tv  •<<       ifn  h«  <iri  h  in  he- 
h/ivJ '  r  nr*       lu  T'tHH   I       I       itr  n     (  1 1  vi«  1  ti'.  I  r  i-  ><  nt  H  jfw  w«  1 1 
ponKt/c  r'  lAli'^nHlilpK  wlih  thi    Tnttl  ''.cnn 


SKNTENCE 

100 

83 

AtrrHORlTY 

92 

AHXIE'n* 

74 

IPR 

65 

TASK  ACH. 

T(/rAL 

109 

STANCE 

!77 


161 


J9J 


tl5 


1?1 


?05 


(  mnplrl  1  xn 


«:i„r,  3         ^f,ry  'j'       '^t  ..ry  4   f^t^Ty  ?         Story  1   MlIxJL  —T'il^L 

a*7rV  "ToT    Airr."»Mij'V     "a";./ in-        A/nw         ii-H  a  -  ta        n'a  -  lA  "taiice 


1' 


10 


10 


.14 

.16 

10 


10 


10 


10 


!0 


14 


.19 

HYPOTHESIS  40      There  will  be  r'->sltlvt  relationship*  among  mctsurrs  of  the  s« 
coping  sty}»  construct       the  »aiiic  behavior  «r»ta  ncroii  the 
two  projictlve  initrunienti . 


INSTKU^NTS 


VARIAHLES- 


Srntem  <•  und  Story 
Complct ! on 
Kntan^ment  x 
En8«getiicnt 


SENTHiCE 

101 

AGGRESSION 

84 

AUTHORITY 

93 

ANXIETY 

IKTERPERSONAL 

75 

RELATTONS 

TASK 

66 

ACHIEVEJWr 

TOTAL 

110 

ENGACEMEWT 

178 


164 


Story  5 
AUTHORITY 
10  14 


Story  4 
ANXIFTY 


10 


14 


19? 


Stoiy  6_ 
AI  •lEl'Y 


10 


-.19 

.23 

.22 

.18 

.1 

.16 

L 

24 

.22 

.22 

136 


122 


Stcy  i 
IPR 


Story  1 
A  -  TA 


10 


10 


14 


.15 

206 


220 


Stcry 


TOTAL 


10 


NA  -  TA  EWGAGEMENT 
!0  14 


.14 

,17 

.24 

.28 

HYPOTHESIS  41- 


^here  v«.ii  be  positive  relationships  among  nirasures  of  the  a« 
cooing  style  couctruct  In  tha  aame  behavior  areas  acroaa  the 
tvo  projective  instrunents. 


151 


Story  3_ 


10 

1- 

102 

SENTENCE 
AGGRESSION 

85 

AUTHORtrr 

9^1 

ANXIETY 

67 

ACADEMIC 
TASK  ACH. 

.16 

.14 

111 

TOTAL 

A  ID/ AW  ICE 

.15 

.:8 

170 


Storv  5 


AGGRESSION  Mm'CKITY 


10 


i4 


29 

.19 

.14 

.27 

165 


Story  4 
ANXIETY 
10  14 


-.15 

H3 
Sti  ry  6 
AVyiETY 


10 


14 


-.17 

.17 

.24 

137 


Storv  2 


IPR 


10 


14 


123 


207 


INSTRUMENTS : 


221 


Sentence  and  Story 
Completion 
AiJ/AUvlce  X  Ald/Acvice 


Story  1 
A  -  TA 


Story  7 
NA  -  TA 


10 


14 


10 


14 


TOTAi. 
AID^APVICE 
10  14 


.17 

.19 

.14 

.26 

.32 

HYPOTHESIS  4^'    There  vill  he  po-itivc  rrl st itm^hips  rinon^  tnc.ikiir«*s  of  th«  sa^ 
ceding  ftvle  con»truet    n  thi-  «.i"w  behavior  ana*  ncrofls  the 
tw  prcjccfi\e  in#tnii!wnt8. 


INSTHniiNTS: 


VAKlAni.f^- 


5(ntcnci'  ^nd  Story 
Ci'n-plctjon 

C»  rt»K  t  f*>«'tivene!ia 


103 


.'iEHTEKCE 
AtU.RKSSUfI 


96  AITHORITV 

ANVTKn- 
!Kl»*«ri  »v''i»NAI 

TA«K 
hH    Ai  lUI'Vt  ^n'Nf 

I  I .'    I  PiMNi  Ml. 


ERIC 


157   

10     '*  I-  JC* 


10  ~U 


?  1 

.I* 

.  .*o 



'ii 

.i> 

l'> 

■H     .  1 . 

.  *0 
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.  1? 


I** 
.  1/ 


.  1^ 
. :» 

,  *s 


Cli Tr/f  0  TA f'US  OF 


STrN  IK  It  ANTrvWKrTAT/OHS 


HYPOTHfSIS  43«- 


Tht!  Story  C»^;>1  (*t ) r<  HUlvc  Affect  rir^/murrt  will  be  poattfvifly 
rflflCi'U  to  thi<  Siiittncf  Ci>if«p}etlon  PtiNitlva  Affect  npflfiun*  of 
th*t  flfliw  bchwior  ami. 


VARTAUUS- 


S*iit<nci'  Compli'tlftn 
story  Piiil*.  Iv^  AffftCCfl  » 
Sflnc«-ncc  Poaitlvfl  Afftcta 


159 


lft7 


171 


 Sc«  fy_3 

AonRhSSior; 


?09 


us 


SENTENCE 

POSITIVE  AFFECT 

107 

ACCKESSION 

POSITIVE  AFFECT 

90 

AUTHORITY 

POSITIVE  AFFECT 

99 

ANXIETY 

POSITIVE  AF/ECT 

81 

IPR 

POSITIVE  AFFECT 

72 

TASK  ACH. 

TOTAL 

116 

POSITIVE  fsrtci 

10 


10  \\ 


-19 

-37 

10 


.21 

.20 

Stnry 


ANXirry 
10  K 


.18 

*:tf>ry  1 


215 


10 


10 


.33 

.15 

.14 

*;t<iry  7  TOTA 
"♦:A  -  TA  AFF. 


-.16 

It. 

10 


H^'KO 
14 


.31 

HYPOTHESIS  43b:  The  Story  Completion  Po«ltlv«  Affect  neMurce  will  be  ncgctively 
related  Co  the  Sentence  Completion  HoeCll*  efid  Dcprceeivc  Aff«ct 
«cfleur<ffl  of  the  eeae  behavior  eree. 


HISTKUKENTS :    Story  end  Sentence 
Compl  etion 

VAIIUIUS:       Story  Poeitive  Affect  x 
Sentence  Roetile  Md 
Depreeeive  Affect  M«*uree 


159 


187 


173 


201 


US 


131 


Story  3         Story  5 


ft 

AOCltESStOK 

104 

AnCRESSION 

lOS 

DEPRESSIVE 

AUTHOKITY 

87 

HoiraE 

AUTHORITY 

88 

DEPRESSIVE 

AWCHTY 

96 

HOSTILE 

ANXimr 

97 

IMPRESSIVE 

IPR 

78 

HOSTILE 

IPR 

79 

DEPRESSIVE 

▼ASK  ACH. 

69 

hOSHLE 

TASK  ACK. 

70 

DEPRESSIVE 

TOTAL 

lU 

HOSTILE 

TOTAL 

114 

DEPRESSIVE 

AGCRFSSICy  AlTfiORITY 
10       14       10  U 


Story  4 

Asximf 


AWXlETf 


Story  2 


.18 

.57 

-.15 

10 


14 


-.15 

.16 

.20 

.23 

.22 

IPR 


Story  1 
A  -  TA 


215 


229 


10 


.14 

.23 

Story  7  TOTAL  POS. 
HA  -  TA      AFf.  HERO 


10 


14 


.14 

-.20 

.17 

.17 

HYPOTHESIS  43c 


The  Story  Completion  Negative  Affect  aeeeuree  will  be  negatively  related 
to  Sentence  Positive  Affect  ra^aurea  of  the  aasve  behavior  area. 


INSTRI-MENTS : 


VARUBUS: 


SCt^ry  and  Sentence 

Ct>mp1^tion 

Storv  N«>gativc  Affecc  n 
Sentence  Foaltlve  Affect 


160 


174 


?02 


146 


Stors-  3 


M.'rv  5 


AO^RESSIOW  AlTI-v^Tn 


ANXIETV 


132 


216 


Stt^rv  6        Stt^rv  7      __St«iry  1 


ITK 


210 


 TOTAL 

utCArrECT 


NECATIVE  AFF* 
10*  ACCRCSSIOK 

POSITIVE  AFF. 
9<*  AITIIORITY 

.IS 

POSITIVE  AFF. 
9«  ASXIETY 

POSITIVE  AFF. 
ai  IPR 

P\>SITTVE  AFP* 
7?    TASK  AOI. 

-.14 

TOrAL 
Uf    POSITIVE  AtF. 

•  .16 
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lIVl'OniK'.lS  4M 


lift  't.-r,  r.^.plMion  .mMv.  Allr.i  m»*>^ir**  will  w  p.- Ulvily 
r»l«-  il  I-   Smt-ntr  U  .-mU*   ••Mil  Urpr.  niilvi  AM. «  .  tt,»«Mii.H  of  lh« 


IN'.jm'MKMS; 
VARIAKIXS: 


M  ..ry  mid      nl  f»n  • 

Sl.'t  y  N«  j^*'  Ivc  Affect  « 
Si'nt«ur»  I'opilli  and 
Dc'pr*  »»^lv«  Aifecl 


Iff. 


JO 

1^ 

ACC^E^SIOH 

HOSTILE 

25 

ACCRKSSION 

105 

DEPRESSIVI 

-.16 

AimiORlTY 

87 

HOSTILE 

Aummm 

88 

DEPRESSIVE 

•.14 

ANXIETY 

96 

HOSTILE 

.16 

ANXIETY 

-.14 

57 

DcnessivE 

in 

78 

H05TIU 

in 

79 

OPPRESSIVE   

TASK  ACH. 

69 

HOSTILE 

TASK  ACH. 

70 

DEPRESSIVE 

TOTAL 

113 

HOSTILE 

TOTAL 

114 

DEPRESS  r/E 

-.19 

I.  rv 
aT/  i1>.'  ^ 


.14 

.18 

.1? 

10  ']'<■ 


1»M' 


10 
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A  •  lA 

_1P   


_?I6_  


7)0 


 TcrrAi.._ 

NA  -  TA_  NEC.'  Arr._ 
10       14        10  14 


.25 

.20 

.14 

.14 

HYPOTHESIS  44.  •    The  Sentence  CocpUtlor.  Meeuree  of  Coping  Style  dl«nf lone  will  be 
pueltlvel>  rela-.ed  to  the  SAl  Good  Coping  •eeeuree  of  the  five 
different  behe.  * -jr  ereee. 


-.16 

.22 

.22 

IMSTRinaiiTS :    Sentence  end  SAI 
VARIABLESt       Sentence  Cooplctlo*  T«ek 
AchieveMAt  Coplnft  Styles 
X  SAI  Good  Coping  Heeeure* 


SAI 

TASIC  ACH. 
TOTAL 
42    SAI  fCORE 


37 


66 


67 


109 


110 


111 


T.\SK  ACH. 

TASK 

ACH. 

TASK- 

ACH. 

TOTAL 

TOTAL 

STAKC-: 

r:CAr.EmT 

AID/ ADVICE 

STASXE 

ENOAGEMENT 

10 

14 

10 

14 

10 

14 

10 

14 

10 

14 

.30 

.34 

.23 

.33 

.21 

.32 

.30 

.29 

.31 

.16 

.34 

.16 

.29 

.18 

.14 

.21 

.45 

TOTAL_ 


10 


.19 


14 


.33 


HYPOTHESIS  44b-    Tbe  Sei.Lence  CorpU tlon  meeeure*  of  Coping  Style  dlaenelone  will  be 
poeitlvely  reUted  to  the  SAI  Good  Coping  Meeuree  1«  the  five 
different  behavior  er««e. 


msntUMDrrst 

VAlIAiLES  1 


Sentence  Coapletlo* 
end  SAI 

Sentence  Coooletloo  TPK 
Coping  Sty lee  x  SAI  Good 
Coping  Meeures 


SaI 
40  IPR 

TOTAL 
42    SAI  SCORE 


74 


75 


76 


IPR 


IPR 


u 

14 

10 

14 

10 

,  14 

.32 

.22 

.23 

.29 

35 

.30 

-15 

.21 

.15 

.36 

.37 

109 


TOTAL 
STAKCt 


10 

14 

.20 

.18 

.14 

110 


111 


TOTAL 


TOTAL 


10 

14 

10 

14 

.24 

.33 

.13 

.21 

.45 

.19 

.44 

HYPOTHESIS  44c:    The  Sentence  Co-pletion  meeeuree  of  Coping  Style  diiwnelone  vlll  b« 
poelttvc!*  related  to  the  SAI  Good  Coping  mceeuree  In  the  five 
different  behavior  areac. 


IfSTlUKEIITS ; 
VARIABLES  t 


Sentence  Coppletloa 
end  SAI 

Sentence  CoeipUtloil 
Authoritv  Coping  ftylea  x 
SAI  Good  Coping  waaurea 


SAI 

38  AITHORITY 

TOTAL 
42    SAI  SCORE 


mPOIHSSlS  44 J  • 


14 

16 

.14 

f5 


109 


AlTTOnilY 

10 

.14 

.15 

.17 

10 


110 


ni 


TOi.M 


TOTAL 


STANCt 

EMCAi 

AlP  AWCS 

10 

u 

10 

\U 

10 

14 

.17 

_.?0 

.17 

.34 

.IS 

.21 

.45 

.19 

.44 

Til    rvntrnce  C»^lctlon  pieeatirer  of  Coping  Style  dlrcnPlww  olll  be 
p  il  ivolv  rrlj«.-d       t1rt»  SAI  C**©*  Ct^lfig  me^Mff  In  iht*  tUt 
ifirfrnt  bchevt»«r  errea. 


IKSTUfHOlTS;    Sentence  and  SAI 
VAglAIUCS:       Sentence  Ct^letCa* 

An^li  tv  C,»plnp  Style.  « 

r«i        *  rcpltin  arati'tca 


SAI 

AUXim 


41 


AKMflY 


U1 

tout 


~~M.'K,Y^    rv'\i'*»IM'    ^'I^jTwliT    ^i'TAM'f^  AlP^Aj^Mrg 

■   '  ^k. 


I'l 


lltPOTKESlS  44e     Th"  Scnii  nce  /.i/mpUtlon     anuft-a  of  Co^lnk  ^tyl**  dj^wcn^lonii  will  bt 
po«lLlv«ly  rilatcd  to  Um  SAI  Good  CnpinH  «M.«0urr«  in  the  flv* 
different  hchwior  arcts. 


STATf  III 


ISSIKl'W-.TS: 


^nntrncc  ind  SAl 

AKHrt.'i«lun  Copiag  Styles 
X  SAl  Good  Coping  Mtsurat 


10 

14  10 

14 

39 

SAI 

AGCRCSSION 

-.23 

.14 

42 

TOTAL 
SAI  SCORE 

-.26 

102 


Altj/ADVK:E 


.17 

.15 

109 


no 


111 


ST/'.rE 

AID/ACVlCe 

10 

14 

10 

14 

10 

14 

.44 

.40 

.u 

.14 

.21 

.45 

.19 

.44 

HYPCIHESIS  45fl:    The  Story  Completion  aeaeuree  of  Copinf  Style  dtmenplona  will  b« 
potltlvely  reUted  to  the  SAI  Good  Cofing  Measures  In  the  flv« 
different  behr/ior  ereee. 


IMSTRUiC'TS: 
VARIABLES : 


Story  Coaipletioa 
and  SAI  _ 
Story  Coaiplctioa  Accdeaic  ' 
Taak  AchieveawnC  Coding 
Stylca  X  SAI  Cood 
Coping  mamtw 


37 


42 


SAI 


TASK  ACH. 


_SAL. 


TOT.  SCOKE 


ACADEMIC 
TASK  ACHIEVE. 

121  8TAIICE 

122  mCACSMEMT 

123  UHTIATIOH 

124  AID/AOVICE 

125  SOLVEI 

126  IMPUmENTATIOM  . 

127  ODTCOIC 
EVALUATIOR 

128  or  OUTCOIC 


134  IKSTRJ?CllTALm_ 

TOTALS 
219  STAIK3 


220  DBGACEMUT 

221  nUTUTIOM 

222  AID/ADVICE 

223  ZCLVtSi 

224  imE^CNTATIOM  . 

225  OnCOME 
EVALUATION 

22*  or  OOTCOIC 

232  nmUKEKTALITY. 


.17 

.16 

.14 

.14 

.16 

.16 

.14 

-.14 

.29 

.39 

.47 

.41 

.48 

.29 

.38 

.33 

.32 

.37 

.34 

. 29      . 19 

.30 

.16 

.40 

.45 

-1124- 


IfYPOTHE'ilS  45h- 


n*.  Siory  C"rpl<-ll"n  m<oi»iirm  of  Co,   - 1'  Style  dlivfuiluna  will  be 
p'-filtlvily  rtlace-l  to  the  SAI  Good  Caplnti  ffii'i»urt.'i  In  tht  flv« 
dlffrriTt  bi.'hjnrior  iir<»ii. 


40 


SAI 


_42^ 
HAI* 


INSTRIW:NTS-    Siory  C.i»p1«tlan  and 
SAI 

VARIABLES:        Story  Ctmiplctlon  Ini*r- 

p<frHonil  Kclatlon*  Coptnt 
Style!  X  SAI  Good  Coping 
meaiurct 


IN  fF  RpEPSfJCIAL  10 

14 

135 

SfA^.CE 

136 

ENCACRMENT 

137 

IHITIATICN 

138 

AlD/ADVICe 

139 

SOLVF.R 

140 

IMn^EMENTATIOK 

141 

ou-fcow 

142 

EVALUATION 
OF  OUTCOME 

148 

IKSTRUMENTALITY 

.15 

219 

TOTALS 
STAKCE 

.23 

220 

ENGAGEMENT 

.36 

221 

INITIATION 

.35 

222 

AID/AOVICE 

.30 

223 

SOLVER 

.20 

224 

IMPLEHENTATIOH 

.21 

225 

OUTCOW 

.17 

226 

EVALUATIOli 
OF  CLTCO»C 

232 

INSTKUJCNTALITY 

.35 

TOrf.  SCOfcE 
10  14 

.19 



.18 

.14 

.29 

.47 

.48 

.38 

.y* 

.34 

.19 

.30 

.16 

.45 


HYPOTHESIS  45c:    Tlw  Story  ConpUtlon  miutci  of  C"plng  Style  dl«eii«lofti  viU  b« 
positively  relited  to  the  SAt  Cood  Coping  P««oT«i  In  the  Uv« 
different  behavior  errM. 


iMSTRUICNTS : 
VMIAILCS : 


39 


42 


SAt 


SAI 


Story  CoapletloD 
and  SAI 

Story  CoHpletloa 
Aggresflon  Coplfl« 
Styles  X  SAI  Cood 
Cop  log  «e«mrc« 


ACCRESSIC      TOT.  SCOKE 


AGCRESSIOM  i 
149    STAKCE   I 

150  ENGAGE»CK7 

.38 

.36 

151  iriTlATIOH 

.40 

.37 

152  AI"j/Air/TCS 

.40 

.37 

153  SOLVER 

.35 

.28 

154  IMFUMZIlTATIOie 

.34 

-27 

155  oirrcow 

.18 

.14 

EVALIATICH 
156    OF  Jl^OHE 

.18 

16?  TKSfRttMEKTALlTY 

.31 

TOTALS 
219  STA.*CE 

.23 

.29 

220  ENGATEfCKT 

.42 

.47 

721  INIIIATIOM 

.45 

,4t 
.V 

222  AID/ADVKC 

723  jSOIVER 

.12 

.3; 

22;»  IMnrHKHTATKHi  



•1125- 


rtCAmr.  1 


HYPOTHESIS  4Sd- 


Th<-  SitTv  CnwpUtion  mctnuri't  of  CapiBH  Style  4lmcn«lofit  will  b# 
ponitlviiy  r«Uted  to  the  BAl  Good  Coping  Msaturca  In  tht  flvi 
different  bchcvlor  §f»». 


41 


42 


mSTKl'frNTS ;    Stfiry  C'»npl<»tlnn 
and  '''A  I 

VAKXABLES:  Siory  C  ftiplctlun  AnxUty 
Coping  Stylet  X  SAI  Goo4 
Coping  m»»»uf» 


SAI 


SAI 


AWXim     TOT.  SCO»E 


AM-TW                  10        14        10  X4 

STORY  4 
163  STAMCC 

.16 

164  ENGACMXT 

.21 

1«S    niTZATIGR  .20 

.22 

166  AID/A0VIC2 

167    SOLVES  '19_ 

16S    IWLEMDtTATIOH    .  21 

.15 

169  oincoic 

.15 

eVALUATIOK 

170  or  oncow 

.14 

176    IHSntUMZirrALnY  .24 

.24 

TOTALS 

219  nmct 

.16 

.29 

220  mcMMmn 

.27 

.47 

221  xmUTLOB 

222  AID/ABVia 

.24  _ 

.38 

223  soua   

.19 

.32 

224  imEMHTATION 

.17 

.34 

225   ODTCOMS  -^4 

.16  .19 

.30 

EVAtOATIGII 

22f  or  oncoM 

.16 

232  nsnumiTALm 

.28 

.45 

mOniESiS  45«:    Th€  Story  Cor  l«tloa  Mtturet  of  Coplf«  Style  dlacii«10fi«  will  be 
poeiclvely  related  co  the  SAX  Good  Ceplnt  •eteuret  1»  the  five 
different  behavior  ereet. 


38 


42 


SAI__ 


_SA1- 


AUTHOKTTY    TOT.  SCORE 


10       X4       XO  14 

AUTmiTY 
X77    SI4IKE  .17 

.22 

.34 

178  QICACCiailT 

.22  .16 

.33 

X79    nUTUTlOM  .15 

.23  .21 

.34 

160  AID/ADVICE 

161  souret 

.14 

182  IMPLnCMTATION 

.15 

.24 

183  oinooic 

.14  .16 

.22 

EVALUATKH 
184    or  OUTCOM 

190  mSTTONEKTALnT 

.18 

.23 

TOTALS 
219  STAMCI 

.22 

.29 

220  niCAcmarr 

.36 

.47 

221  mnUTiOR 

.37 

.48 

222  AIft/ADV:CI 

.27 

.38 

223  tOLVCt 

.20 

.32 

224  tNnorvTATXOH 

.70 

.34 

225   CVTCXHW.  '^0 

.22  .19 

.30 

FVAI4IAT.IW  or 
m    ihi^TM-m  hT.\MTY  

.n 

USUUHUIIS:    Story  Co^UClon 
end  SAI 

VAftlABUS:       Story  Co«pletlos 

Authority  Coping  Stjrlea  x 
SAI  Co^  Coping  MMMree 


■1126- 


poHliiv.  Iv  r«lott<J  to  lie  SAl  f  •>o*i  C«*plni?  m/i»4«ir««  In  th.-  fW* 
difirrcnt  behavior  arcatt 

41  42 


INSTI'-HKI.TS- 


Sitiry  r'*ipl«tton 
jind  SAI 

r»t..ry  r'...plit1on  Anxiety 
<.(»plu»  K  SAl  Good 

Coping;  »ea«urta 


SAI 


SAl 


ANXIKTY                 10        K        10  U 

STORY  6 
191  STANCE 

1 

192  mcAccHEirr 

.24 

.21 

193  IMTTIATICW 

.23 

.10 

194  AID/ADVICE 

.21  -.15 

195  SOLVCT. 

.20 

.19 

196  iHFLE'ClCTATlOli 

.19 

.20 

197  OUTCO»C 

.10 

EVALUATIGN 
190    OF  GLtCOm 

204  IKSTRl'HEIITALITIf 

TOTALS 
219  STANrS 

.22 
.10 

.20 

,29 

220  EKGACOCMT 

.27 

.47 

221  nsiTIATIGN 

.25 

.40 

222  AID/ADVICZ 

.24 

.30 

223  SULVIR 

.19 

.32 

224  IHFLE?CPTATtOEI 

.10 

.34 

223  oirrco«  14 

.10  .19 

.30 

EVALUATIOV 
226    Or  OUTCOIC 

.U 

232    IKSTKnOrrALlTY  U 

.45 

HTPOTHCSIS  45g:    Th«  Story  Complttlon  latacurea  of  Coping  StrU  dlMcatona  will  b« 
poaiti^ely  r«Ured  to  the  SAI  Good  Coping  «ea»urcfl  in  th«  ftvt 
different  behavior  areaa 


V 


42 


SM 


SAT 


T\S%  ACH. 
MONACASIZMIC          10  14 

TOT. 

:coiie 

u 

205 

TASK  ACttin'E. 

sta:.C£ 

.30 

.u 

206 

aJCACEMWT 

.16 

207 

INITLATION 

.27 

.16 

200 

AID/ASVXCC 

.U 

209 

somt 

.20 

210 

imE?CIITATIOII 

.24 

7tl 

OlITCOM 

.25 

.25 

.21 

.17 

212 

CVAUATION 
OF  OiTCOHE 

.21 

.14 

.21 

.15 

210 

TliSTKl?CirrALITT 

.2J 

.12 

219 

TOtAXS 
STAUCE 

.20 

.29 

220 

.39 

.47 

221 

IMITIATIOM 

.41 

.40 

222 

Afn/Arvic< 

.29 

.30 

221 

S<H.VK« 

.33 

.32 

224 

IWIfMrHTATUf* 

.34 

?> 

 2J 

^19 

>vAii  \r\cm 

.\h 

2i; 

IHMRI  *»MALm 

^KSmvmm:    story  CompUtloft 
and  SAI 

VARIASLCS:        Story  Cm-spletion  Hon- 

■cadeni    Tafk  Achievement 
CopinK  Stylee  n  SAI  Good 
Coping  M^aauraa 
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HYPOTHESIS  Uf    The  <;ont,pcc  O.^Uti<nx      .-ur.«  of  D^plnx  ^ '^y^*'-*  ''ii**^ 


IHSTKUMaiTS : 


103 


86 


95 


77 


6A 


112 


Stnfn(.t  C.'plng  Effecllve- 
niHk  X  SAl  Cuixt  Coplnt 
ncourc* 


TAiX 

37  ACNIEVCfCVT 

)|  AvnoRm 

39  ACCIZSSZOH 

iifm?eisQNAL 

40  ttUTIOiS 

41  AinCItTY 
TOTAL 

42  lAI  SCOU 


COP,  zrr. 
10  i» 


COP,  grp. 
10  u 


COP.  E>F^    COf.  rrr.  ^op.  kfp. 


TOTAL 


10 


.30 

.17 

.32 

.17 

.21 

.17 

.39 

.21 

.21 

.35 

.19 

.15 

.20 

.18 

.41 

.17 

.72 

14 


.16 

ir 

14 

10 

14 

10 

14 

.21 

,30 

.40 

I?* 

.20 

.29 

.37 

.23 

.49 

.36 

.19 

.27 

.4? 

.26 

.35 

.28 

.24 

.33 

.40 

.25 

.19 

.16 

.3S 

.19 

.38 

.26 

.39 

.26 

.SI 

I!Y?oT*TSIS  47:  The  Story  Cci^Utlon  .•••ure.  of  coping  .ffctlv^O.  vlll  b. 
BYjo.  positively  reUted  to  th«  SAI  good  coping  M«#ttr<«  in  th«  ••>• 

b«lMvlcr  mM. 


157 


185 


171 


199 


143 


129 


THSTJIBWIITS:    Story  C<»fl«tlo» 
«fid  SAI 

VARIABLES:       Story  Coplag  E{f«ctlvcM«« 
x  SAI  Coo4  Coping  «t«Mirc« 

213  >27 


Storr  3    "  Story  5 


SAI 
TASK 

37  AcnevEicn 

38  AVraORITY 

39  AGCUtSSIOli 
JSVtXFEJSQUL 

40  ttusvms 

TOTAL 
42    SAI  SCORE 


ACCKISSION 
10  U 


10  K 


Story  4        Story  6        Story  ?  StorjJ  SiSp^ 


TOTAL 


AKXIFTY 


AIIXIETY 


IFR 


.25 

.31 

1 1? 

.40 

.27 

.16 

.33 

.20 

10 

14 

.24 

.20 

.22 

.1* 

10 


14 


10 


14 


10 


.17 

.28 

.22 

.15 

.20 

.16 

TA__ 
14 


.14 

.10 

.U 

lU  -  TA 
10  14 

.30 

.17 

COP. 

trr. 

10 

14 

.41 

.14 

.32 

.44 

.2: 

.45 

HYFOmiS  48*t    th«  SAI  Good  Coping  MOren  will  W  po«itiv«ly  r«Ut«<  «iA 
tb«  Story  CwpUtioo  fo«itiv«  A«f€€t  MMurM. 


mSTlWOTSt    story  C<Mpt«t.iM 
md  SAX 

ViJlIABLES:       Story  Co^l«tiOB  Potfitivo 
Affect  HMMtM  n  SAI 
Coed  Copini  ScooM 


131 


145 


159 


173 


187 


201 


215 


229 


Story  1 


SAI 
TASK 
37  AOIISVEICKT 

30  AOIMOOm 

39  AOdUlSSiai 
IITTERPWCIIAL 

40  UUTL  US 

41  AXSTIETY 

42  SAI  SCOU 


.PCS.  AFT, 
10  14 


Story  2 _ 
PCS.  Arr> 
10  14 


Story  3_ 
POS.  AFT, 
14 


10 


Story_4_ 
POS,  AFT. 
10  14 


Story  5 


m.  apt. 

10  14 


_i  


-.15 

POS. 

10 

14 

1 

POS.  ATT. 


10 


14 


TOTAL 
POS.  ATT, 
10  14_ 


.15 

lYfOnSSlS  4$t-    fW  SAI  Cood  Coping  •torr*  will  W  ««grtWeW  r«l^i«d  witH 
th*  StofT  C^pUtion  Megocivo  Affect  Mdnroo. 


miASLPS: 


SAI  jiltd 

Stcrv  C<«pl«tio« 
SAI  C(*od  Coping  n 
Sc^^ry  C<npUtlon 
gegotivo  Affect 


Stt*rr  1 


:^torr  3 


MECAPP,     Kgc.Arr.,    ttrcATP.  sta^MJlt 


SAt 

TASK 

17  AcmmitaiT 

38  Amwsm 

39  ACCtWiS1« 
IKTKHinCKM^L 

41  AM^nrrv 


10 


10 


14 


-.26 

-.1? 

10 


14 


1PS_ 

St.-ry 
Js/liTAlL 


to 


i^t«*ry  »_   .J«?-»^i.-L  JD7A»  — 

xra^AKP,,  J<h-.A»I1-  »r*:.A>f^ 
10      14  u  „'>»*_■ 


.14 


1128- 


•.14 


HM!HK  3 


T*'*-  *^AT  Tfiod  r."p\np  ncm*     will  hi  pi'iilMvily  f  1*i*t 


STAr.l>  111 

ll.StHlfUQ.TS:     SAl  ond 

S<ntvnc«  Cc'vpUtioft 
VAKlAHtXS:        '.A I  Good  Coping  x 

^i-nCcnce  C'jmpletiofi 
Poattive  Affect 


7? 


61 


90 


99 


107 


Mb 


pf>S./FF. 

POS.AFF. 

ros.AFF. 

fOS. 

Arr. 

TASr 

ACH. 

SAI 

10 

14 

10 

14 

10 

14 

10 

14 

37 

TASK 

ACHIEVEfOT 

39 

AtrrHORITY 

29 

ACCRESSION 

40 

n.TKRPEKSGNAl 
KEUTIOKS 

.14 

.16 

-.15 

41 

42 

TOIAL 
SAI  SCOkE 



po*;.  AFF.  pas,Arf.^ 


10  14 


10  14 

.u 

KypormrsiS  49b-    The  SAI  Co.  1  Coping acores  will  be  negatively  relet  d  with 
the  Sentence  Co^letlon  Hostile  «nd  Dtpreselve  neetyrce. 


IKSTKlttOTS: 
VAREAffLES: 


SAI  end 

Sentence  Co«pletloci 
SAI  Cood  Coining  X 
Sentence  Co»|»lccloci 
Hostile  end  Deprceelve 
sweeuree 


37 


39 


40 


41 


42 


SAl 


SAI 


SAI 


SAI 


TASK  ACH.      AUTHOKITY    ACCRESSlOjl  in 


SSHTEJflCr  COMP-     10        14        10        14        10  14 

TASK  ACHIEVE. 
69  HOSTIU 

-.14  -.18 

TASK  ACHIEVE. 
70  DEPKESSIVE 

-.22 

-.16 

iFt 
78  HOSTILE 

-.15  -.15 

-.21 

-.32 

IPI 

79  DEPRESSIVE   

AfTWiKITT 
ft7  HOSTILE 

.14 

,17 

-J? 

-.27 

AtTMORm 
68  DEPRESSIVE 

.15 

AmCIETY 
96  HOSTILE 

-.23 

-.28 

-.38 

AKXIETV 
97  DEPRESS!^ 

.15 

.14 

ACCRESSION 
104  HOSTILE 

-.24 

-.28 

-.33 

ACCRESSIGK 
105  DEPRESSIVE 

TOTAL 
113  HOSTILE 

-.25  -.16 

-.36 

-.49 

TOIAL 
114  DEPRESSIVE 

.22 

10 


14 


-.15 

-.19 

-.24 

-.14 

-.33 

.15 

-.21 

-.35 

SAI 


A.NXIETY 


10 


14 


-.22 

-.19 

-.1? 

-.7i 

•.18 

-.30 

SAI 


TOT.  SCORE 
10  14 


-*22 

-.30 

-iH 

-.37 

-.34 

-.15 

-.46 

-1129- 


rvmr.  3 


poiiltivcly  related  with  the  Stnttiico  And  Story  Totil 


VARIABLES: 


OcctipAtlonfll  V«lu«r«i 
Si-nifncCt  and  Story 

CtHnpIi'CiOfl 

Occtipat tonal  Valuta, 
Tntrinaic  Hea»ur*a  s 
Sciavfice  and  Story  Total 
Copinn  dlncnalona 


14 


15 


16 


17 


19 


70 


27 


OCC.  VAt. 
A1.TK':ISM_ 
10  K 


TOTAL 

.IS 

108 

ArrtTuse 

TOTAL 

109 

8TAIICC 

TOTAL 

110 

EMCACEtCKT 

.22 

TOTAL 

111 

AID/ADVICC 

.22 

TOTAL 

112 

cormc  BFf .   j 

.21 

TOTAL 

219 

STANCE 

TOTAL 

220 

ENGACEHCOT 

•  21 

TOIAL 

221 

mnATion 

.26 

TOTAL 

222 

AID/AOVICC 

TDEAL 

223 

soum 

TOTAL 

224 

DOUMENrATION 

TOTAL 

225 

oncoME 

.» 

TOtAL  tVAL. 

226 

Of  ovrccfc 

TOTAL 

227 

COflVC  CfP. 

.26 

TOTAL 

232 

DttTKlffPiTALITY  .24 

.26 

OCC.  VAL. 
ESTHgTlCS 


OCC.  VAL. 


.14 

10 


14 


OCC.  VA!.^ 


-.25 

.22 

.21 

•2? 

.20 

.24 

.14 

.25 

.17 

SELF-SATIS  TKTEL, 

10  14_  _\0^ 


.  14 

.17 

.16 

.17 

.15 

.14 

.15 

VAI.^     <>ff.  VAL. 
•^TIM   C«f7  I  TVITY 
14        fo  14 


OCC.  VAL.      OCC,  VAL^ 


TOTAL 


.16 

.15 

.23 

.14 

10 


14 


•I? 

M 

M 

.20 

.22 

.21 

.25 

IIS  51:    Th«  Occupational  V«luat  Intrloalc  oieaaam  will  be 
peaitivcly  relcted  with  th«  SAt  good  copUg  MMun 


mtnulCIITS:    Occupational  ValtMa 
mi  SAI 

VARIABLES:       Occupational  Valuoa 

Intrlnalc  Maaurca  x  SAt 
good  Coping  aaaaaraa 


SAI 
TASK 
37  ACNIEVE)CNT 

3S  AUTHORITY 

39  AGGRESSION 
WTERPri'SOIUL 

40  XEL/TIONS 

41  AKXTETY 
TOTAL 

42  SAZ  SCORE 


17 


19 


20 


27 


29 


OCC. 

VAL. 

OCC. 

VAL. 

OCC. 

VAL. 

XC. 

VAL. 

OCC. 

VAL. 

OCC. 

VAl. 

OCC. 

VAL. 

ALTRVISM 

ESTHETICS 

IKDEP. 

VA!JAGEMS:?CT 

SELF -SATIS 

IhTEt.STIM 

CREATIVIIT 

la 

14 

10 

14 

10 

14 

10 

lU 

10 

14 

10 

14 

10 

14 

.16 

.26 

.17 

.22 

.20 

.29 

-.15 

.15 

.16 

-.16 

.28 

-.16 

.18 

-.14 

.17 

.16 

.23 

1  

-.17 

.15 

OCC.  VAL. 


14 


TOTAL 

aTRntsic 

10  14_ 


.16 

.15 

.14 

.18 

-1130- 


,j»  'in  1«  A'.'  '         I  Al  /  I  A'  I' J)  f 


KYPCrniEiKi  !»2      r^"   '>CM«pni  l^nal  y«lu«»*  In»f!ni!c  mi-rtKur*  t«  will  h- 

n.Kfltl^tly  reUfd  with  V!c«w»  of  I  Uc  AtUv<  Hi  "pon«t  ftfiiiiurr* 


Vt«wM  cf  l.lfe 
VAftlAM.ES:       f)c' npjilonol  Vflluea 
Jntrlnnlc  m-mmxtft'  « 
Vt«wii  of  Life  ActUt 


LOCUS  OF 

43  COHfROL 
ACADEMIC 

44  LOCLS  OF  CONT. 
ACTION  - 

45  INACTION 
IfWEDIATE  - 

46  DELAYED 
RATE  OF 

47  'ACTION 
INTRINSIC  - 

48  EXTRINSIC 
TASK  ACH.  - 

49  IPR 
COMPETITIOi  - 

50  CO-OPERATICW 
INDEPEND^T  - 

51  INTERDEPEND^/.  , 
EAR]  ED  STA:M<:  • 

52  BESiOWED  STATUS 
CONTRONT  • 

53  AVOID 
SELF-INITI. 

54  OTHER  iNIfl. 
f.ELF  SOLVER  * 

55  OTHER  SOLVER 
SELK-JOINT 

56  IMPLEMENTATION 
INSTRUMENT  - 

58  FANTASY 
CONT./ EXPRESS • 

59  IVITY  &  ACCEPT. 
ACT. /PASS. 

60  UNDER  STRE5S 
POS./NEG. 

61  SEU-CONCEPT 

VIEW  OF 

62  LIFE 
TOTAL 

63  SCORE 


\jir,  V/! 
AUHJI  V 
1<» 


 15  

jyc^  VAU 
j^fuYTcb 

14 


16 


17 


10 


u'  1^* 


J/  '.._VAI  . 


 71  

'  f0  r.  vAf  . 


77 


29 


"  1^ 


J?L-_VALj.      OfX.  VAL^ 

v/ntTY_  I±Nl!*i!i5l£ 

14  _ 


14 


.16 


-.14 


-.20__ 
-.24 


.15 


.14 


-^20 


.21 


..16 


-,16 


.14 


:^i'   


.IS 


Al. 


-.14 


.19 


1^ 


'1^ 


rvPOTHESIS  53-  Tb€  Occupational  Value*  Intrinalc  aeaaur««  will  b«  poalMvely 
FYFOTHESIS  53.    -^t^^^^^  p^^^         ^^^^  ^^^^^  ^^^^^^^^^  ^^^^^^ 

Sentence  Total  Poaltlve  neasurea. 


10 


TOTAL  STOR\ 
:29    POS.  AFFFCT 

TOTAL  SENT. 
116    POS.  AFFECT 


14 

15 

16 

17 

OCZ. 

\M. 

OCC 

VAL. 

otr. 

VAL. 

OCC 

IM  : 

a:  mi'i^M 

ESTIIHTICS 

INPEP. 

M»ACi:'iJ 

to 

10 

U 

10 

14 

10 

1- 

.18 

OCT.  _VAJ_ 
MtK-SAT'S 


4x:r.'vA» . 


21 


IKSTFLTCKTS:    Occup^tloflal  Valuea  and 
Storv  Completion 

VARIABUS:       Occupational  Value* 

Intrfnalc  Meaaurea  *  Total 
Story  and  T.Hal  Sentence 
P««altlve  A£fect  Meaaiirea 

27  29   


VIE!  .STIM  CKEATIWII 


OCC .  VAL . 


TOTAL 
IXTRINSIC 


-.23 

.15    _  _ 

^■^Km^E«51S  54-    Th*  Ocupatumnt  Valwei  Intrinsic  «c.««rea  will       ne» lively 
H>POrtWESlS  5-.    TW^i^^^  P^^^  srr.t.ncc  Tot..l  »M«tllr  And  0.ptcii^l..  Ai  cct  and 
with  t:>e  Story  CurpUtwn  tridl  Negative  AffocC 


INSTRUMENTS:  Occupational  Vdluea  and 
Sontt'ticc  Ct^plotion  and 
Stpr^  tVnplctlrn 

VARIAILES:       0*.c«p  u  lonal  Vali-ea 
Intrtn'itc  rei'/inufoa  % 
SonttfUf  Tntal  H«»<«tlle  i»nd 
T«'tal  tk'pT%'-*i\f  A{{-ct 
fiuii  l.tfll  Sttf/  NoM^Jve 
At f fit 


SFrTRIt'E 

.MO    N1-'-Mit+  AiK 


14 


1^ 


lb 


JLL  — 


"JvTTTvT  jv» .  VAT .       »\  J. 


1*) 


i'» 


.1. 


•  ,  I ' 


•lUl- 


29 


10  14 


IfYPOniESI.  ;^,,,j^,^y  ,,utcd  i.lt».  th.  ".entrn.e  .nd  Story  Totil 

Coping  dl«tn«i"n  BtAAure*. 


18 


2? 


23 


75 


76 


28 


VARIAni.E*^: 
30 


s.  nl*  nt«r  •nd  SC*»ry 

Fxirlniiic  9e»wc»  x 
Sentence  ind  Storjr  Total 
Coping  m««ftur*a 


OCC.  VAU 

SUCCESS 


OCC,  VAL.      ore.  VAti. 


J)CC.  VAL^ 
ECOr^.  BEf. 


STORY 
TOTAL 

219  STANCE 
TOTAL 

220  EIK:ACE)Cirr 
TOTTAL 

221  IWITIATIOII 
TOTAL 

222  AlD/AWICE 
TOTAL 

223  SOLVER 
TOTAL 

224  IMPUMEHTATIW 
TOTAL 

225  OUTCOME 
TOTAL  EVAL. 

226  OUTCO« 
TOTAL 

227  COPING  EFf. 
TOTAL 

232  I*SSTRUMEllTALm_ 
SENT.  TOTAL 

108  ATTmiDE 
TOTAL 

109  STASCI 
TOTAL 

110  ENGXGE?ffiiT 
TOTAL 

111  AID/A0VICE 
TOTAL 

112  COPINC  EPF. 


-.17 

-.18 

-.17 

-.17 

.19 


.15 

.23 

-.14 

10 


14 


10 


14 


"prr.  VAL^      QTC.  VAL.      fjCC  VAL. 
"SIPKOUNUT    ASSOC  1  Arts  FOl^fATHLl 
"      10        14        10_^  14 


10 


14 


_OCC.  VAL. 
EViWINSIC 
10  14 


•.15 


.17 


-.14 

-.16 

-.15 

-.15 

-.15 

..16 

..14 

-.18 

..24 

-.14 

..14 

*.14 

-.14 

-.18 

..21 

-.28 

-.15 

-.14 

..14 

-.16 

-.17 

-.15 

-.15 

-.15 

-.U 

-.20 

-.14 

..16 

-.22 

-.11 

-.21 

-.11 

-.25 

..15 

-.17 

-.17 

HYPOTHESIS  56:    The  Occup»clon«l  V.luei  Extrlntic  M««ttr«  will  b« 
ntrvnu^i^         ^^gatlvely  reUttd  nUh  che  SAI  good  coping  mtMW. 


22 


23 


24 


25 


26 


md  SAt 

VARUBLES:  Occup«tl<»«l  V«Iu«« 
Extrin«ic  mmmv  % 
SAI  Good  Coping 

28   30 


OCC .  VAI^ 
SUCCESS 


CCC.  VAL.      OCC.  VAI^ 


SECl'R'.TV  PR£STtCE_ 


SAI  GOOD  COP. 
>CASUR£S 

37  TASK  ACHIEVE. 

38  AUTHORITY 

39  AGGRESS ICK 
L^TERPERSCWAL 

40  RELATIONS 

41  AHXIETY 
TOTAL 

42  SAI 


10 


14 


10 


10  14^ 


OCC.  VAL. 
to  14 


OCC.  VAL. 

smouKD^ 

10  14 


OCC.  VAU      OCC.  VAL. 


ASSOCIATES  FOL.rAtHER 
10  14_ 


'.15 

-23 

-.2Q 

-  19 

-.14 

..26 

10  14 

-.17 

OCC.  VAL. 
EXIRtKSIC 
10  14 


.,14 

-.19 

-.17 

-.15 

-.14 

-.18 

-1132- 


HYPOntESIS,  37' 


>  K  ♦•HE 


fh.  (Vcup«tl'm«l  V.l.u.t  F^trin«fc  .»urcii  will  U  ftCMtiv.ly 
related  vlth  ictlvc  iiK««ur««  cf  Vltsw^  Llf* 


vhfiAiiixr, 


VI.  w>i  of  Illr 
Active  Hrsiiures 


22 


23 


24 


75 


2'» 


occ  valJ    occ.  vai._ 


orr.  VA1 

PRESTIGE^ 


occ.  VAL,  _« 


43 


43 
46 
47 
48 
49 
50 
51 
52 
53 
54 


55 
56 
58 
59 
«0 
61 
62 
63 


LOCUS  OF 

CONTtOL  _ 
ACAI^C 

LOCUS  or  GOUT.  _ 
ACTIOH  - 

D)4CTI0lf  _ 
imEDIATE  * 
DELAYED  _ 
XATt  OP 
ACTIOH 
INTRINSIC  - 
EXTRWSIC  _ 
TASK  ACR.  ' 
IPR 

COMPETITION  - 
CO-OPERATIOW  _ 
n»DEPEKOENT  - 
nnXRDEPESDENT  _ 
EARKEO  STArJS  - 
BESTOWED  STATUS^ 
CONFUOIIT  - 
AVOID 

SELF-INITI. 

OTHER  innr. 
self  solver  - 
other  solver  ^ 
sslf-joujt 
impleme2;tatioii  _ 
isstrumeht  - 

FAIiTASY 

COI«T. /EXPRESS- 
IVITY &  ACCEFT._ 
ACT, 'PASS. 
UHDER  STRESS 
POS./HEG. 
SELF-CONCEPT 
VIEW  0? 
LIFE 
TOTAL 
SCOIE 


14 


!4 


tCfTi.  RET. 
14 


.16 


-.18 


7x  r,  VAK 
14 
.17 


'rx  VM,._ 

A'">OCIAnS 


14 


2*   y>  - 

fyiC..  VAK  OCC.  VAL._ 

KOf- FATHER  EXTRIHSIC 

"^^14  14  


.21 


.18 


.27 


.17 


■.16_ 


.47 


-.19 


.13 


.23 


.16 


-1^ 


.23 


-.17 


.15 


.15 


-.16 


-.14 


HYPOTHESIS  58:    The  Occup-tion-1  Vtlue.  Extrln.lc  wiH 

.elated  with  th«  Storv  Total  PoaUlve  Affect  <Ka>ure  end  the 
Sentence  Totil  Pofltlve  Affect  iReMure. 


.15 


-.16 


-.24 


.25 


-.17 


IKSTRUHENTS:    Occupational  Value*,  Story  *nd 
Sentence  Ct>npletlofi 

VARUBI.ES:  Occupational  Valu«a  Extrlwalc 
fliea^urea  ^  Story  and  ScAtcacc 
To-^al  Poaltlve  Affect 


STCRY  TOTAL 
229    POS.  AFrECT 

SENTENCE  TOTAL 
116    POS.  ATFECT 


.15 

-.19 

HYPOTHESIS  59:    The  Occupational  Valuoa  Fstrinjilc  »c..-arca  vill  ^e 
poaltlvelv  related  vlth  Smttr.ce  t.w^f  U'tlon  Tot.il 
Hi^stllc  and  Total  DcprcR«i^i'  Affect  «•  a»ure*  and  the 
Story  ConpletlMi  Totnl  Nocatlv-  Alfcct, 


"gvCISS        SKCVKttN'      J'^UU  ^ 

10      14^     u>      i«  «iiL_J-: 


14 


1  ^ '  iT 


INsTRl'MEKT*? ;    Occupitci.^nal  Values  end 
Si  ftti'i^*"*'  C.^pl^tlon 

VAKIABUS:       tvt»r«tl.-nfll  Value*  Extrlnaic 
S,nt,nci'  Total  Hoatlle  and 
T'  tal  tVprcaalv^ 


'  ~~       "       U  14 


TOTAL 
113  H05TIU 
TOTAL 

Hi  OSrSFSSlVK 

imAi.  -inMiV 

230   NHt  ArlVt  AKVtCT^ 


^l';  


lit 


ilYPaTHESIS  60- 


Tl-  ••ntu«  Iwl  me<,mirit  t/f  O.o»p«tjondl  Mplrnt  loft, 
wUl       m.-fltlvc  ly  fiUt.d  with  th*  Stofy  Total 


uiid  Story  C«iiiipU'il«»n 
Occupal  Awplrtil*'!!, 

Occupaiit'f.al  {  «f«  ci«i!i»«  awi 

rd.jr^tttm*!  A.plr.aStm  %  Sti'Tf 


270 


?21 


777^ 


?21 


22A 


775 


226 


277 


OOC.  TNT. 

31*  ASPIMTION 

^  OCCOTATIONAL 
32  EXFECTATIOW 

emcATicr.'At 

36*  ASnUTIW 


10 

14  10 

U 

.15 

-.17 

SOLVER  .. 


Tt/iAt 


TOTAt 


TfrTAI. 


-17 

-.16  -.14 

-.15 

tnrPOTMESIS  61: 


n.«  •'•tu«  level  aeesurea  of  Occupational  Aapiratloo, 
Occupational  Expectation,  and  Educational  Aspiration 
will  3«  negatively  related  with  the  Sentence  Total 
Cc/pir;  Dl«en»lo««  ■e«#ur«a. 


14 


.16 

.14 

-.1* 

10 

.4 

-.16 

-.15 

I|lSTIlt'}0fTS :    Occupational  Intereat  Immauttf 
and  Story  Coapletlon 

VASIAILES:       Occupational  Aaplratlon,  iK- 
p«rctation,  and  EducatloMl 
Aaplratlon  %  Seateace  Total 
Copliit  Dlaeaaloa 


OCCUPATIONAL 
31*  ASmATIGN 

OCCUPATIONAL 
32*  EX?eCTATIOIi 

tDXAXIORAL 
36*  ASmATION 


ICS 


no 


10 

14  10 

-.21 

-.14 

14" 


•  .16 

ill 

TOTAL 

AIO/ADVIC? 

10 

14 

-.14 

-.21 

112  _ 


COP.  ETF. 


*.16 

'n__j  "  -  that  theae  Variable*  ara  r«v«ra«4. 
any  correlation*  InvoUlnj  theae  Varlai»lea,  If 
poaitlve  are  actually  negative  corral otloaa  m4,  it 
nefattve.  are  actually  poaltlva  correlation.  Tliat 
l«*  the  lower  the  m>i*er  the  higher  tha  aaylrattas 
or  V«^cCaCioo  laval  en*  vie*  varaa- 


HTPOMSSW  62:    Tha  ftatus  laval  wauras  of  Occupational  A'^^^'^J**' 

Dcpectatioo,  and  Educational  AaplratloB  will 
b«  nalatlvalf  wlated  with  the  SAl  Good  Coding  Mauro. 


niSTlL'TCKTS :    Occupational  Iot«raat  Immmtmj 
and  SAX 

VAtlAlLESt       Occupational  Aa^i ration* 

Occufatlonal  ExpcctatioBf  mU 
Educational  AaplraClaa  n  lAl 
Good  CopUg  saaaofM. 


OCCUPATIONAL 
31*  ASPISATION 

OCCCPATIOHAL 
32*  EXPECTAnOM 

EDUCATIONAL 
36*  ASPHATION 


37 


3a 


39 


40 


41 


SAl_ 


SAl 


sa: 


SAt 


SAX 


42 


SAX 


"task  ACH.  AlTHOaiTY  ACCtESSKff 
10       14       10       14       10  14 


"I'fl       K       10       14       10  J 

14 

-.17 

•ftm^r  that  these  Vari«blaa  ara  ra^araai. 
Thua,  anv  correlatlona  Involvlog  tbaaa 
Variablea.  If  poaitlve  ara  actnally 
negative  correlatlona  and.  If  nagaCiva* 
ara  actually  poaitlve  corralationa.  That 
la,  the  lower  the  rtunbtr  the  highar  the 
aspiration  or  aitpccCatlon  laval  aU  vlca 
varaa . 


I 
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(I  f#  A<  II  tAfAf 

T1«'  lit  •(  Its  l<  vi»l  m-ttmurt^»  nf  '»^i«.p«t  Atrlr«tl««fl» 

will  »«r  fiw.tlvH,  r.Ut.d  Wth  ilH  tctlv^  re.po««« 
iKoturea  <>«  the  VI. -vi  oi  LH«. 


|Nf>iltli»«3n^»: 
VAkiAHt  rs: 


iM'«ipf«tl"*iiit  Initrtit  IfWintory 


31* 


3?* 


36* 


0CC.1K1\ 


occ.a;>p^ 


OCC.INT^ 
OCC.IWT, 


43 


4^ 
46 
47 
48 
49 
50 
51 
52 
53 


55 


38 


59 


60 


61 


62 


63 


v#l   

LOCUS  or 

CORIKOL   

ACA9EMTC 

LOCUS  OF  com.  

ACTION  - 

TNACTIOM   

IMeOIATE  - 

DeiAYCD   

KATE  OP 

ACTICH  _ 
INTVHiSIC  - 
CXTfcDISIC  _ 
TASK  ACM.  - 
IP»  _ 
COWrTITIOB  - 
CD'OrUtATIOII  _ 
IJiDCfEIIWEirT  - 

imnof  rcsottT  _ 

EAX3IE0  STATVS  - 
BESTOWED  STATJS_ 

covFiarr  • 

AVOID  ^ 
SELF-dlTI. 
OTHEJt  JJIITI.  _ 
SELF  SOLVEl  - 
OTWl  SOlVEl  _ 
SEi^*JOniT 
IMPLEIOSTATIOP  _ 
I»STIlU«Kr  - 
FAHTASY 
COPT.  /EXPRESS- 
IVITY  i  ACCEPT._ 
ACT. 'PASS. 
l-NDEJl  STRESS  _ 
FOS./tlEG. 
SELF-CONCEPT  . 

VIEW  or 

LITE 
TOXtO. 
SCOIE 


14 


14 


-.16 


OCC.iyT^_ 
ED.  ASP,_ 
U 

-.It 


.20 


*tem€wheT  tkmt  th«ie  V.riibU.  .re  revered,  Thui. 
any  correUtloni  Involving  th««  Vari4bUi.  l« 
•otltive  ir«  actually  negitlve  corrcUtloni  « 
i«Siilv«,  .r*  actually  ^alclva  corralatlcna. 
la,  tha  lower  the  nu-b«r  th*  higher  tha  afpiratiaa 
or  expectation  level  •od  Wee  veraa. 


.16 


-.15 


-.16 


-.26 


.14 


.16 


-.17 


HlTFOTKeSIS 


The  atatua  level  a^aiurei  d  Occ«patl«ial  ^-Pj^-jJ*;* 
occupational  Expectation,  and  Educatlonel  A^lf"!!! 
tilll  be  negatively  related  with  the  Stciy  Co^letloj 
^cllllowflve  Affect  «..ure  ^  the  Se.te«ce  Cc-pUtlc 
Total  Poaltlve  ACfect  •eeaurea. 


WSTlCTOrrS:    Occupational  Intereata  Iwentory, 
Story  end  Sentence  CiapUtloa 

VARIABLES:       Occupational  AeplratloBi 
Occupjc tonal  ExpeCcatlow, 
Educational  Aaplretlon  m  Total 
Story  and  Sentence  Poaltlva 
Affect  ■eaauraa 


31 


OCCUPATIONAL 
ASrUATlOIS 
XCUPATIOKAL 
32*  EXPECTATIOW 
EDMCATIOKAL 
36*  ASPIRATIOB 


229_ 
STOKY  TOT. 
POS.ATF. 


116 

SESY.TOT. 
POS.APP* 


14 


10 

14 

.14 

.14 

«itf>.Tmsi$  6S-    The  atatua  level  ak^asurca  of  Occupational  Aaplratlon, 
WPOnffSU  65.  r.pecl«lon,  and  Educ.«l.*«al  Aspiration  vl  I 

be  pluliUvly  f-'-^tci  wilt.  n«-S**ntcnce  C^plf^l^  T«tal 
H.SiU  end  bcfrca.lvv  Aff«i  laea^rc.  ^  the  Story 
C^^letlcn  Total  H^M^ve  Affect  waeura. 


•RcaK-^r  ti^^  theae  Vartcblea  are  reveraed. 
any  correlation  tf<volvlnr  theae  VarKb*  It 
poaltlve  arc  actu.^lly  o^nattve  correlatlrt>»  L, 
neeatlve,  are  octuallr  p^^itlve  cMrreUtton*.  tfcW 
U,  th«  loner  t^e  nu»**r  the  higher  the  anplretlM 
o;  expectation  level  end  vice  veraa. 


ntSTll-MESTS:  Occupatl.^1  Intcreat  inventory 
miAlLES:       Occupatl^ial  A*plratlon, 

O^-cupatl^al  Eyp«'ct3tlo«,  end 
Educational  Asflratlon  « 
frntencc  T»nal  fc^ntllc  ond  Total 
9i>prcaalve  Affcrt  eieaatireft  end 
T»»tal  Story  negative  Affect 


OCniWUA'AL 
ill*  ASriftATH*^ 
tVt  ITArit^^AL 

in*  AtiiMHATU^ 


Jii- 


U4_ 


Ttn At  _ 


ib^i  iii 

tiiin.::iSlVE 

l« 

14. 

l(« 

u 

.1* 

.16 

230 


TOTAL 


U 


-.17 

«llreN^rft  mat  tbr.»e  Varlablca  arc  rrvTurd.  Tta, 
•nv  if4*rrrlai|,m*  ImMUftjj  tl»vite  VarleM«*»«  " 
|.«««itfv/  m%r  arfitiillv  w%Ali^m  ct^rti'Utt*^*  end.  If 
ntMiitlvr.         «*liMllv  p.»«ltlv«*  %»»rr*- 1 Th« 
U,  ihi  l*'^rr  IH,  r  ihr  Hl^S-r  thr  a«fli»ll%^ 

<5ipf%i«tl-^  Irv.-!  awd  \  %<f  ver^a- 


Iluf.  will  i^-.sftlw  r 
'Xc«if»«t  I'll*!  ^aIuv*  '"^d 


14 


17 


1'' 


2f 


At.lfctJISM 


10 


2  »TM 

ACHICVEMSIT 

ACHIZVCfCMT 

4  C.P.A. 
MS 

5  TASK  ACKim. 
OS 

4  AunfORm 

Mtf 

7  m 

M 

•  WtCMDIT. 

as 

9  SCLP'ASSEltTfCM 

ets 

10  DimATIOII 
MS 

11  soLvn 

12  AOGteSSIOII 
IS  mtlETY 


-If 

.20 

-.17 

.  7At.. 


I  1 

-.17 

.23  .15 

'  i  

1  

.U 

.22 

.14 

1  15 

.14 

.20 

.If 

.14 

.21 

.14 

.20 

I 

.24 

.23 

.14  .15 

1  .15  i 

I-.14  1 

Itf 


10  14 



.21 

.74 

.22 

.24 

.22 

.18 

.17 

.15 

•7?    TImm  will  U  MM^iv*  rclctioiiAi^  bcdittM  xto  ExCriwU 


XHSniVVO^; 
VAKIASLZS: 


Ac'nl«vcaeot«  3i$ 

Occtipatlcnsl  Cxtfliiflc 


H 


22 


25 


24 


25 


26 


28 


occ.  m. 
sicciss 


OCC.  VAL. 


OCC.  TAL^ 

resTxcg 


10 


2  mTM 
ACXUVEtnT 

3  KAOW 
ACHUVEMKT 

4  C.F.A. 
MS 

5  TASK  AOIim. 
MS 

8  AOXMRm 

7  m 

MS 

8  MLDOTATXai 
MS 

f  SCLr'ASSOTtOII 
MS 

10  vtTnAtvm 

MS 

11  SOLVES 

12  AOCSESSXOII 
MS 

13  joxim 


10 


14_ 


10 


14 


OCC,  VM.. 
icon.  SET. 

10  u 


30 


OCC.  VAW  OCC.  VAL.  QCC.  VAt. 
SUWJ^  ASSOCIATES  FOt.FAfflEK 
14 


..If 

-.17 

..18 

-.20 

-.14 

..15 

..If 

-.15 

-.20 

-.15 

..14 

-.14 

-.14 

10 


14 


10 


14 


-.15 

-.20 

-.28 

..20 

..18 

..If 

-.18 

.14 

10 


qDC._  TAL^ 
10  14 


..27 

..23 

-.20 

-.20 

..20 

-.15 

.  14 

-.22 

-.21 

•.If 

-.21 

-.24 

-.16 

..22 

-.24 

..22 

-•21 

-.18 

-.17 

-.15 

WfOnBSlS  88:   Iherm  irtll  W  ncSAtivc  r«t«ci4.7>«lilpi  b«MCA  th«  acam  ImU  wt 
Occ«f«ci«Ml  AaplrAtlm*  CccUM£i<>n«l  Ei^ewtloo,  ani  e8«c«(i«Ml 


issmncsTS; 

lARIASLCS: 


31! 


32* 


AcmsvEim 


OCC.  VAt^ 

OCC.  Asr. 

10  1^ 


OCC.  VAL. 
10  14 


36* 


ED.  ASf, 


Iwftmry  Acfcicvcmt 
MS 

Occ»f«ttofMl  A«^r«tiM» 
Oeempmticnil  C«»cec«ti«i 
•c«4  CiucAClofMl  AA^lr«Ci«B 
X  enter l<m 


10 


14 


2   

ACNICVOCMT 

3  SCADtHC 

Actncvimt 

4 


-•15 


5   TASK  ACHim,  

8  MWtm   

MtS 

7  1ft   

MS 

8  iwtmnTATtnii  ^.ti 

MS 
MS 

10  iStttATlt^ 
MS 

11  5««i.vr« 


,17 


-.23 


..14 


-.14 


.30 


*^2I 
-.14 


-.28 

..14 

-.17 

-  I'i 

nrmei^T  tUttt  tht9€  V«rl«hlrii  m  ff*v«rM8. 
<wr  c.*rr.<liitl.«nM  lm.'Wiiq(  fhc*^  ¥ArIJ»l*«,  4^ 
f^sfcW*'  Jrf  acCwiiIIt  iu-jt»tlv«-  <«»rf»l«tli^  Ani»  tr 
fWY^tU^.  m  mctmmiU  ^♦•ltlw  ewrrlAtiwtf.  Ttwt 
1».  tlw  l.'wff  thi»  n«!*«-f  tlH*  Hl|*er  the  A^fiMiM 
,»r  ^mf<*ct«tl«^  Iwl        vie*  wr»A. 
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JfV|t/.VF**I*J  If  ft-    will  ht   n4//,tivf  r«  Ut  iMf-.KUf  p»  hit^^tru  t«<* 


2 

•MTU 

ACMiCVEfTifT 
ftEADIMC 

4 

ACHicvEtorr 

C.P.A. 

.14 

s 

MS 

TASK  ACMXrVE. 

6 

ESS 

AUTKOKITY 

t 

2tS 
IPt 

8 

US 

i^vLDorrATioei 

V 

BUS 

SELr'ASSEHTIOi 

to 

BUS 

UtlTIATtai 

11 

ns 

saum 

-.20 

12 

BUS 

Accttssroii 

13 

fetS 

ANXim 

.17 

Dl»ir*pf*nry  «  CriieriwA 


WtnmaSJS  70:    TWe  vlll  to  ft  ^icivc  rclACiOIMtiiy  bctWM*  the  SAX 
fooJ  cofinc  seftftttrcft        the  crit«rioii  wt—ze*. 


iSStHUWPTS:    SAX  ftfi4  Acblcvcwiie 
VARIABLES:       SAI  Coe4  Cofii%  m< 
X  Cric«rloa 


57 


^0 


41 


#2_ 


TASK  ACH. 


10 


ACHUVEICIfT 

2 

ACKlEVZIOiT 

3 

SCAOBtS 

ACHimiCiCT 

4 

C.P.A. 

5 

TASK  ACHICVE. 

MtS 

4 

AUmOKXIY 

MS 

7 

Xft 

MtS 

$ 

DIFUSfeilTATIOM 

US 

9 

3£tr*A5S£RTXai 

US 

10 

cexTUTxas 

BKS 

11 

soim 

BSS 

12 

ACCUSSXOH 

MS 

13 

14 


.22 

.17 

-.14 

SAX 


SAX 


AtTlMtm  AGCHESSIOW 
10  14 


10  14 

.U 

.U 

-.15 

-.2f 

.If 

.14 

.14 

.14 

-.14 

.15 

.14 

.14 

SAX 


xnt 


10 


.14 

.24 

SAX 


a::xiot 


SAX 


10 


14 


10 


14 


.23 

.22 

*X4 

.14 

.14 
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ncmf.  y 


umt  or 

43  CCHTML 

a  Locui  or  ccvr. 

ACTUV  - 

XMVUIt  - 

44  OEUm 
RATE  or 

47  Acrm 
r:iiimxc  - 

4f  m 

St  CO-OWATIOII 

51  ItnidBtfCMMt 

52  USTOCO  mtos 


'i 

4  ^ 

4 

7 

AOtlKVr^  f*!^ 

C.J'. A,     TArw:  A«.H 

IP/- 

14 

14  14 

14 

.1*  .  

10   17  11_ 


ACT!m.>  AOilKVr^  ^  J^—  ,^jp  '    -ifT-A^r    TTtI  .        S«H.ViV    MXH.^S.  ,«S«E!l 


53  Am» 

94  orffiB  mm. 

SOF  SOLVn 

55  gng»  •ouro 


5t  FjmST 

cmtJtxnEss 

59    ITTXT  ft  iUXm. 
ACr./MSS. 

708. /M. 

41  sEU-OMcert 
viflf  cr 

42  Lin 

43 


■IS 

VMIAlUSs      StMC*  X  Crit«rlMl  i 


too 


43 


92 


ACCitESSlOU 

IC  14_ 


STRICT 


10  14 


A3«IgTY 


10 


14 


ACHIZVBCKT 

2  hATH 
ACHIHVDOT 

3  KWDIC  

ACHIZVEIOT 

4  C.FJL 

ns 

5  TAfiK  ACH- 

4  ALTiKmm 

ZiS 
7  t^A 
MS 

i  nffiAcinATioi. 

9  SCLr-ASSEXTlGR 

10  UttTUnOK 

us 

11  SOUffit 

12  wcmsxtm 
mt 

13  Mtfint 


.17 


.21 


.17 


.13 

.14 

74 


STAKCE 


45 


fTJ>iCg 


.14 

10 


14 


10  14 


.22 

•  .15 

.17 

.14 

.15 

.14 

.If 

-1138- 


mr-mt  »(  i«fM»vl'.f  VAHiAM.r'.:       rt>K«r*-^tit  «  Critrrfo 


 \M    ^A}J}.  


4 
* 

ACHim?c!rr 

3 

ACHIEVE.*»T 

4 

ACHXEVMNT 
C.F.A. 

.17 

.17 

5 

BBS 

TASK  ACHlCVe. 

.1* 

BUS 

AirmopiTY 

.17 

7 

BKS 

m 

IS 

ns 

l»rLCIC*.TA7lGII 

.16 

.!> 

V 

US 

SEU-ASSCKTIOV 

10 

ms 

IIHTIATIOIS 

.1# 

tl 

Its 

SOtVEl 

12 

MS 

MSGMZSSim 

.1} 

13 

us 

iiniErr 

-.li 

;fyFOtH£SXS  74:    There  vitl  ht  «  positive  rcUtiooshly  bttucn  tht  cric*ri«a  wt*0mrf 

«kd  the  Sentence  CMplction  coping  «tyU  verieble*  in  the  <ifi#rc»t  erees 
of  Mwrior. 


10? 


8S 


94 


7e 


Ill 


AIp/AiyiCS  AIP^AiyiCE  AlD/ACTTiCE  AlO/Ag/ICE  AID/AWlCt  AI»/AmfICg 
Ar.CTESSI<^      tvTWWITY       AaXlETT  IPK  TASK  ACB,  TOTAt 

10 


10 


1^ 


to 


14 


10 


14 


10 


14 


10 


14 


2 

ACIIIlVEfClfl' 
MATB 

3 

ACHXEVEigjIT 
kEADTHC 

4 

M1II£VE»€|IT 

*16 

*16 

.23 

5 

ms 

TASV  ACHieVE. 

.16 

6 

US 

AuiiMmm 

.14 

.14 

7 

m% 

IPR 

.16 

8 

US 

iMTLDCirrATICR 

.15 

.14 

.15 

$ 

MS 

SELF'ASSEirnCII 

.30 

10 

US 

niTIATICV 

.17 

11 

us 

.15 

12 

.16 

.17 

.22 

13 

us 

AHXICTY 

.14 

-.22 

-.15 

-.17 

nsSnWICKTS:    Seiirefit.e  Coapletle*, 
Acbii>veMit-US 

VAKIABLES:       Aiu/A^vice  x 

enter ioK  aeeMiree 
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HTPmJ^SjS  .,yu  v.rUbU,  i»        dlC!.  rent       .h  «I  l«  h«vl.r. 


VAftlAHtr.*::        t"plnK  Hlrcl*»™»«. 


101 


9S 


77 


ANXir.fY 


10  14 


10 


10 


ACHimfCirr 
t  MATH 

ACMlEVEie^ 

ACNUVeiCKT 

4  c.r.A. 
«s 

i  r  'CM. 

MS 
#  AUTHOailY 

MS 

MS 

i  zmBCMTmcn 

MS 

«    SCtf -USDtTXOi 
MS 

11  scum 

MS 

12  JtfCnSSION 

13  AMnm 


.15 


.20 

,21 

_rjip.  frr^ 
.iA*-j^  jMJU 


,19 

.20 

.20 

.14 

.19 

-.17 

10 


14 


.24 

-.22 

IfflAt 
10  14 


Ul 

.19 

.19 

.21 

.29 

-.21 

MWlMttlS  7#-    tfcei*  will      a  positive  r«l«tioii«hly  U^mm  l*«  S«iit«»M 


DKSrmCSTS: 
VASUiUS: 


Achte  v«flMlt'MS 
Attitude  X  CritcrlMi 


S2  

10  14 


91 


73 


64 


lot 


ATTITPCE 
14 


2 

Mm 

ACHlSfCICliT 

3 

ACHICVDOT 

4 

MS 

3 

TASK  Ad. 

MS 

4 

AinMtm 

MS 

7 

m 

8 

MS 

MS 

9 

SCtJ-AS5£ITiai 

10 

UrlTIATIOII 
MS 

U 

SOLVES 

BR5 

12 

ACCBSSSlOli 

s«s 

13 

AKXICTY 

.19 

.22 

.U 

•*» 

.14 

-17 

10 


ATTITOPi      JCTITODE.  ATriiW« 


,17 

.14 

-.17 

10 


14 


10 


IT 


.17    '.isi  -.17 


.15 

.fi| 

-llAO 


A</.KK*;sr?N 
10  K 


AC«1EVE««T 
2  HATH 

ACHJtVFJCJIT 

ACMievEMorr 

4  C.P.A. 
0S 

5  TASK  ACri. 
MS 

4  AJlHOlim 
MS 

7  in 

BUS 
BUS 

10  nniATias 

BUS 

11  scvroL 

BUS 

12  ACCIESSIOI 

ij  jwxirnr 


-.14 

.14 

flYpaiXESIS  7|»: 


^au  IL^prrolv.  Affect  ..ri.M«  «d  th.  crlterioo 


l!ISTltttClfTS: 
VASIABLES: 


Scitrence  hoatll* 
Oeprc««iv<  Affects  x 


ACHlEVg^ 


HATH 


ACHIEVE., 
REAPIliC 


ACHIEVE. 


104 

ACCiESSIGII 

oemssivE 

105 

AOCtfSSIOII 

HOSTILE 

87 

A1;T»0IIITY 

oemssivE 

•a 

AirraoRiTT 

1106TIU 

96 

AffXtCTY 

OEPRESSIVE 

♦7 

MnCIETT 

MOSTIiE 

7« 

m 

DEinessivf 

79 

m 

HOSntE 

69 

TASK  ACHIEVE* 

PEPRESilVE 

70 

TASK  ACHIEVE. 

TOTAL 

113 

H05nU 

TOTAL 

114 

DEPRESSIVE 

10 


10 


14 


C.P-A. 

10 

14 

-.14 

.14 

.li 

-.15 

-.16 

.17 

-.16 

.19 
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CHICAGO  T/HfXS  or  tl/MFirA'-T  f <1P»P!JITTnMS  -  STM-C  III 


UYFITOCStS  74l»:    Ttierir  will  lM>  •  fH.-K«tlvf  n-K.i f "fittM^  b^iw<'fr.  iIm>  K«-«tt<ftce  Om^lmHun 


IHoTILx 

104 

ACmRESSIiII 

105 

ihOCIieSSICN 

NOtTtLC 

•7 

omcssivE 

M 

AvmoKm 

mnu 

9i 

ANzimr 

DerusszvE 

97 

MumY 

HOSTILE 

7t 

Ift 

OCPUSSZVE 

79 

in 

HOSTZU 

TASK  ACH. 

vtnMSsm 

70 

XASK  ilO. 

in 

TOTAL 

114 

Bcmssive 

7AMg  JM,^- 


1<I 


m^TfttJMKIiTS :    Smtrnctf  Cowplvtlon 

   I  ?   13 


-01 

10 


jmn^yrr.  L»L*j^*'.1lA  l!tlli*/i£!£  ^'dJlSL^  ^^Jmia!  AiKim 


-r29 

10 


-.15 

-.21 

.19 

14 


.  .22 

-.13 

-.2S 

79: 


Ttorc  will  b«  •  ^Itive  relJtioiwhif  b«tif««a  cIm  erlteiioB 
sMMrcs  m4  dM  Story  Coiiplctioft  co^lM  M^U  dimammiom. 


U9 


AOiievDCirr 

2 

MAT! 

ACHItVEIftaf 

3 

iSAiniic 

AcnevDOT 

4 

MS 

5 

TASK  ACH. 

6 

AnnniiTT 

7 

m 

• 

ZHnevOTATIOII 

IBS 

9 

S£If*ASS£mOH 
Sits 

10 

miTlATICN 

n 

BXS 

soun 
Its 

12 

ACCIESSZOII 

13 

imam 

10  14 


177 


_Stogr  3 


AVraOtlTY 

_10  14 


.24 

-.16 

163 


Story* 


10 


14 


191 


10 


24 


-.14 

13S 


121 


205 


StdTv  6_      Story  2        Story  |        Story  7 


VAUASLCS: 
219 


Storr  Co^^lotloa^ 
AdilcvMWHS 
Staac*  X  Crlc«rl«« 


Zfft 


20 


14 


10 


HA  -  TA 


-.17 

10 


14 


STAKCg 
■  TOTAL 


10 


14 


-..21 

-1142- 


' " J'.A'jltH^M '  -*XM* iV*!-'  '*H^''  ^' ^ "* 

r.   will  Ih   «  pM,.l»lvf  r.  '♦»<l»lp      'w.ii.  II..-    rll.fl*.n  «- /I'lifi  • 


A(hl«  viHM  nl'hM'f 


17?) 


lU  14 


St  'f J  *>_ 

10  14 


ACMiEVcmrr 

2 

MATH 

ACMlCVRCIfT 

3 

urADinc 

ACHl£VEM9it 

4 

C.P.A. 

.14 

srs 

5 

TASK  ACM. 

.If 

BUS 

6 

.21 

IAS 

7 

Ipft 

BUS 

e 

XHTLEICirrATlO!! 

.21 

BKS 

9 

SetF'ASSEIlTIOH 

BKS 

10 

IKITIATIOH 

,27 

BAS 

11 

soLvcm 

BUS 

17 

acchession 

.16 

us 

13 

AVXieiY 

-.If 

.14 

-.31 

s  I '  fj  4  _ 
At./IKTY 
10  14 


-.15 

Vi7  _.r'i  


.17 

.14 

.14 

mrroiHESis  si: 


There  will  b<  a  po*iti¥c  r*Utlo-:«blf  bet«»*ea  tli«  crltcrio* 
■amm  and  the  Story  Collet  1<»^  co^li^  mty\*  4lM«ioM. 


17?  


?IH  .  


lA 


lUiAL 


-.15 

.18 

.15 

.U 

.15 

-.27 

DtSTRUMENTS:    Story  Cci«pl*tl(», 
Acb l«ve«eDC * IKS 

VAKIAILES:       ZnlticClon  x 

Criterion  aeeMres 


IM   

Stoiv  3 
ACCREiSIOK 
10  14 


I7f 


U5 


lf3 


13^ 


123 


207 


221 


ACHICVDCliT 

2 

MATH 

ACiii£v»cirr 

3 

ftEAOlUC 

ACifl£VE}ClfT 

c.r.A. 

.19 

5 

MS 

TASK  ACH« 

.17 

6 

AtrmoRm 

.20 

7 

MS 

IfR 

BRS 

S 

UffLMHTATIOII  

.20 

BKS 

9 

SELF^ASSEirriOII 

BUS 

10 

IKITIATZOP 

.21 

BUS 

11 

soum 

BBS 

12 

ACCIIESSICII 

.U 

BBS 

13 

AMXICTT 

-.21 

Stcrr  5        Storr  *        Story  ^       Storr  2        Story  I        Stor^  7 


10  _i4_ 


.21 

-.17 

-.34 

AKXtETy_ 


AnCIETY 


IPB 


aA 


10 


14 


10 


14 


iO 


U 


■A-XA 


CTITIATICB! 
TOTAL 


10 


14 


.23 

.16 

.14 

.15 

,14 

-.30 

-1143- 


HYWyniKSlS  82:    Th^ri  iflU  hv  •  p.M.lilvi.  n  1  ..t  lonM.lp  H..twi,.n  Oh-  rrliirlon 
„d  th.  -lory  cc.n.pUtlo„  cMplfiK  -tyU  d!m*n«ttin*. 


tN.;fllfMW4TI!: 
VAMUWXS: 


*itory  C«>mplrtluni 

All) /Advice  X 
Criterion  Mirarci 


152 


180 


166 


ACHXeVZ)CMT 
MATH 

ACHlEVnCHT 
MADtHC 
ACRXEVDCNT 
C.P.A. 


Story  3 
14 


TASK  ACH. 
BUS 

AimKmiTr 

BUS 

m 

bks 

imfuicntation 

BRS 

SELT-ASSCRTIGII 
SRS 

10  DIITIATIOM 
BRS 

11  soum 

BUS 

12  ACGUftSXOH 
BRS 

13  AMXZm 


.17 

•If 

''tory  *j 
10 


118 


1?4 


2011 


722 


-.17 

-.1? 

-.18 

AHxim,  AK-/Tm_ 

10        14        10  14 


.14 

.16 

til. 

.23 

,1^ 

"Story  ly        *^tOfy  I         *'tnry  _?_ 


Il'K 


10 


14 


-,18 

HA 


10  14 


HA  '  TA. 


TOTAL 

aTdTaovicc 


!0 


14 


10 


14 


.14 

-.15 

-.w   

.15 

-.19 

-15 

.14 

-.21 

.17 

..14  .15 

maiSESV  83;    Th«re  will  b«  a  positive  relatlonihip  b«ew««ft  the  crlterlott 
meaiures  and  thi  Story  Coapletlon  coping  sty la  dloaaalona 


WSTHUMENTS: 
VAftUBLES: 


Story  Cotnpletlon^ 
AchleveaCDt-BX5 
Solver  X  Criterion 
•eaaurea 


153 


181 


167 


195 


139 


125 


209 


223 


Scorv  3_ 
AGCRESSION- 
14 


Scory  5 
AlTtiORiry 
10  14 


AcsiEviMorr 

2  MATH 

ACBUVonr 

3  uAratc 

ACIUVEMMI 

4  C.F.A. 
BIS 

5  TASK  ACS. 
BUS 

6  /inmm 

BftS 

7  IP* 
BRS 

8  imnciiTATXOii 

Btt 

9  SEIF-ASSEKTXOM 
BKfi 

10  nimATxoii 

BRS 

$oum 

BUS 

ACGU8SI0II 
BRS 

13  AinatTY 


11 


12 


.U 

.16 

-.15 

.14 

.15 

.18 

Story  4 

ANXIETY 


1 

.15 

.17 

.16 

.14 

-.18 

Story  6~       Story  2        Story  1         Storv  7  SOLVER 


AUXXETY 


A  -  TA 


10 


14 


.19 

.15 

10 


14 


.15 

.15 

-.16 

10 


14 


.14 

10 


14 


TOTAL 
10  14 


.18 

.17 

-.16 

-1144- 


wflnurr-  i.ml  th.     t'-ry  /  ..rnNMnn  toping.  »»tyi*-  6^tmt^H^urv> 


!tJ':TR[fMr'l|S' 


Impli  I'n  otailor.  X 
Crltprltm  mt'flitore« 


IV4 


16« 


1% 


77U 


^«tt>ry 


10  1^ 


"Nx"u:n       AI-/H  /_  - 
10  _JA. 


Story  1 


JO 


1'. 


10 


1/4 


2  MAT 
ACin 

3  REA!)^ 
ACHIE^EMFNT 

4  CP. A, 
BRS 

5  TASK  ACHIEVE. 

Sits 

6  AUTHORITY 
BRS 

7  IPR 
BRS 

8  IMFlErCNTATICW 
BRS 

9  SELF-ASSERTION 
BRS 

10  INITIATION 
BRS 

1 1  SOLVER 
BRS 

u  ac;ression 

BkS 
13  ANXIETY 


,72 

.19 

■22 

.14 

.16 

.16 

.14 

.15 

-r2> 

I 


.16 

.17 

.17 

A7 

.15 

.18 

-.14 

-.15 

-.15 

-.14 

hypothesis  85:    Ther.  will  be  •  po.Ulv.  reUtlonihip  b«tv««n  the  crUerltm 
iteaaurc*  and  the  Story  Completion  coplisg  atyle  (JliKMloni. 


183 


169 


197 


141 


127 


Story  3_  Stor^_^ 

aggress ly: 

10  K 


0  14 


AHXIETY 


ANXIET 


IPR 


A  -  TA 


10 


ACHIEVEMENT 
MATH 

ACHIEVEMENT 
READING 
ACHIEVEMENT 
G.P.A. 


TASK  ACHIEVE. 
BRS 

AUTHORITY 
BRS 
IPR 

BRS 

IMPLEMENTATION 
BRS 

SELF-ASSERTION 
BRS 

10  INITIATION 
BRS 

1 1  SOLVER 
BRS 

12  AGGRESSION 
BRS 

13  AHXIETY 


-19 

.14 

.19 

.19 

.20 

.20 

.21 

-.15 

lA 


10 


10 


14 


10 


14 


.14 

.14 

.li 

.22 

.21 

211 


INSTRUMENTS : 
VARIABLES : 

225 


Stojry  Completion, 
Achieve«enc-BRS 
OutcoiM  X  Criterion 
■eafcurea 


Stcrv  4"       Story  h        Story  2        Story  1         StOTY  7 


NA-TA 


OUTCO^C 
TOTAL 


10 


14 


10 


14 


.14 

.15 

-.16 

A} 

.17 

.IS 

.15 

.17 

.21 

.22 

.20 

-.15 

-1145- 


aiifV;o  TAMPS  OF  MftNiFir/vt^T  cownri  atiows  -  si^^f.r  til 


KYpaniESIS  56.    There  wiU       a  poAltlvi*  rcUt  lonitht  p  bcti#»M  t^"  crltirlcn 
nwaiiures  tnii  the  Sn.ry  Cumplctlim  criplnH  style  dtiMUMluns. 


INSTIfI'MPNTS- 
VARlAflLES; 


Hinry  CfHdfih'tton, 
Aclili  vrti^  iifHlir. 
CvAlimlliifi  OutCd 

k  crttcriofi 


156 


184 


170 


Smry  3  ^tnry 


AT/.MES.SJW 

10  _U_ 


2 

ACMIEVEfCKT 
HATH 

3 

ACHTEVCMeNT 
RIAMNC 

4 

ACMUVEMOIT 
C.P.A. 

5 

Ml 

TASK  ACN. 

6 

ttfl 

Aumoum 

7 

in 

f 

ns 

IKPLIHQrrATICH 

9 

M 

SELP-AtSeHTZCi 

10 

IKS 

ntlTUTION 

11 

ns 

soLvn  _ 

12 

AOGMSSzai 

13 

aas 

aruext 

At  THaBlTY 

10  U 


/NXlETlf 


10 


St<iry  7 
1PK 


120 


226 


10 


14 


St'TV  I 

A  -  TA 


to 


fitifs  7  gVAL.OUTC. 


10 


ill 

-.15. 

10  lU 

ITKTIHESXf  87:    Th£:r€  vlll  be  •  positive  relsclonahlp  bctWMn  th«  criterion  Df SUtlWNTS :    Story  Conplstlost 
■wMorce  «nd  the  SCory  Cottpletlon  coplof  style  dlanetose.  Achleveaeiit-BtS 

VARIABLES:      Copint  Eff«etiv«n«M  « 
Criterion  acnenree 


157   185  171  W         __  U3  129  213  227 

Story  3  Story  5  Storv  4^  Story  6  Storv  2  Story  1  Story  7  COP.  EPF^ 
ACGRESSIOII     AUTHORITY       A:;Xim        AKXIETY  IPR  A  -  TA  tlA  -  TA      _  TOTAt 


10       U       10       U       10       lU       10       lU       10       lU       10       14       10       14       10  14 


2 

ACRiZVIMUlI 
MATH 

3 

ACHIXVEICMT 
READOU 

ACHnVKMDlT 

CP.  A.  .14 

.14 

.17 

.14 

.19 

_  .If 

5 

BRi 

TASK  ACHIEVE. 

^20 

-IS 

« 

m 

AOTictrn 

.19 

__.17 

.17 

tl4 

7 

Btf 

I7R 

8 

BSS 

XMPLEMMTATIOM 

.22 

.16 

9 

8RS 

SELF'ASSERTIGH 

.22 

10 

BRS 

ismATicw 

.24 

.17 

.i6 

11 

BRS 

SOLVZR 

i2 

BRS 

AGGRESSION 

.17 

13 

sots  1 

ARXXETV  J-,17 

-.30 

-.26 

-1146- 


rif  J  j«r  3 


«;tA(  r  !  I ! 

It.'.lUlJH!  {.IS- 
VAhlAPlH-;: 


M*.ry  C"M"r*^»  lliw, 

I  f> '« I  rum  fll/illiy  II 
rrJlrrlim  •»  mnutea 


 U,7  

_  St  J.. 

H)    .  U 


J  7ft 


2 

AanKVKKiHT 
MATH 

3 

ACHieVEMCNT 
READING 

U 

ACHIKVEKZH'f 
C.P.A. 

.17 

5 

MS 

TASK  ACHIEVE. 

.16 

6 

ns 

AUTHORITy 

•9 

7 

BUS 

int 

S 

Bits 

IMPLEY1EKTATI0II 

.19 

9 

BRS 

SELF-ASSmXCM 

10 

BRS 

WITIATION 

.18 

n 

fiXS 

SOLVER 

12 

BRS 

AGGRESSION           . 14 

.19 

13 

BRS 

AKXIETY 

-.19 

10  I'»  1^ 


7(U.   

10*  *  K." 


.17 

.17 

.14 

-.32 

-.U 

-.14 

.15 

-.14 

10 


-.16 

.13 

iA 
1'.' 


71?  


10 


14 


.23 

-.16 

-.17 

-.27 

HYPOnSSIS  89: 


There  will  be  •  po»Uivt  reUtlon«hip  b*cw**a  the  criterion 
aieMurea  end  the  Jtory  Conpletlon  posltlva  affect  dlnenaloos. 


159 


187 


173 


201 


14$ 


131 


Story  3         Story  3 


AGGRESSinw 

to 


AUTHOitm 
10  14 


Story  U     ^fory  5  Story  2 

AKXIETY        ASXICnf  tPR 


Story  t 


10 


10 


14 


10 


14 


lU 


ACHIEVEMEHT 
2  MATH 

ACHimfCMT 

3  READIliG 

ACKIEVE^CMr 
4  G.F.A, 

BRS 

5    TASK  ACHIEVE. 

BRS 

6  AUTHCRITY 

BRS 
7  IFR 

BRS 

8  XMPLE)CNTATIOII 

BRS 

9  SELF-ASSERTIOK 

BRS 

10  miTUTlCR 

BRS 
1'  SOLVER 

-.15 

BRS 

12  ACCRESSIOM 

BRS 
11  ANXIETY 

.15 

.18 

.2? 

215 


WSnOCNTS: 
VARIABLES: 

229 


Story  Coiiplctioikp 
AchleVMttoc-3R3 
posltlv*  Affect  Hero 
X  CriterloQ 


Story  7 


TA   

U  10 


KA  -  TA 


P0S.Ar,JCKO 
TOTAL 


10 


U 


.1$ 

-1147- 


Aclt|»  vtminl-IMiS 
VAllA>ti.K5»:       mmtlvc  Affect  tkro, 
CrUrriun  •••nure* 


}6f) 


108 


17* 


202 


U6 


13? 


216 


230 


Story  i         Story  S 


10  _  I* 


story  *  «»t.,ry  6  f.i  ory  ?  St«ry  I  Story  7  NKf..AK.UKKO 
 '  -^-^   ^^^^^              *                    t;A  -  TA  Tnrr*t 


10 


A;  Hint/ H  Aiixim  ^s\\r.vt_ 
U       {(,       10       K       10  l*_ 


A  -  TA 


10 


U 


10 


ACNICVENCItT 

2  mill 

ACtfieVEIffliT 

6  mumrity 
m 

7  m 
■ts 

8  nfftEMEKTATlON 


MS 

10  XNirUTION 

ms 

11  soLvn 

12  AGCKESSlGtf 

■ts 

13  Aioim 


.16 

.15 

.14 

.17 

'.16 

.18 

.16 

-.14 

.20 

.16 

.15 

.25 

.23 

.20 

.21 

.U 

.16 

.14 

.16 

.14 

.20 

lb 


14 


TOTAL 
14 


10 


.17 

.14 

,20 

ITFOtHlSiS  92:    TJ>«Te  will  b«  •  positive  reUtlonahlp  MHf  the  F»r»t/ChlW 
ZBt«T«ctiOT  iCCM  of  Che  Sentence  CoapUtlmi  iMtnwtwt, 


mSTHUWra:    sentence  CcMpl#tlOB 
VARIAiLCS:       Flir«0t/Cbil4  Int«rMCloa 
V«ri<blce 


117 


SELF- 


10 


117 

SILT- 
OOIKXPT 

PAmrr/cRiu> 

118 

mmcTiop 

norm 

119 

orrExAcrxoR 

FATHEIl 

120 

nrnucnoR 

14 


118 


PAREiT/ 


119 


MDTHEK 


CHILD  EST.  DITEIACT* 
10       14       10  _  14_^ 

.  .26  .66_ 

.M 

.60 

.66  .44 

c3S 

120 


FATHEIt 


10  14 


.f2 

HmnnilS  93:    Thnre  will  be  •  pofltlve  reletlonetaip  between  the  Pev«st/Oiil4 
Interaction  ite««  of  the  Sentence  Completion  en4  the  AtttWrltj 
Attitude,  Coplnf  Style,  Coping  £f fectivMcee.  end  Poeltivt 
Affect  aeeeuree  of  the  Sentence  Conpletien  InetrtMent. 


AirZHORm 

82  ATTITUDE 
AirrKORITV 

83  STAKCC 
AtTTHORITY 

84  SICACEMCNT 
AUTMORm 

85  AtD/AOVICE 
AUTHOtm 

86  COnMC  EFT, 

Airmmm 

fO   fOS.  ATFECT 


U8 


119 


120 


mmitmS:  sentence  Completion 
VAftlABLES:       Sentence  CompletloB 

Parent /Chi U  Interoction 
verieblee  aad  reMin4er  of 
the  Sentence  Conpletion 
iteme 


SETF- 

?AREN7 ' 

FAT!£R 

c<y<cEFr 

CHILD  rw. 

":^TERA^r^, 

DiTERACT. 

u 

10 

u 

:o 

14 

10 

14 

.25 

.34 

.33 

.2? 

.33 

.26 

.35 

.19 

.15 

.19 

.14 

.14 

.14 

.20 

.16 

.15 

.19 

ttVPamtSIS  94:    THcre  will  be  e  ncpjtivc  relet!  unship  hctw«rim  the  Permit /Chi  W 
lnt4«rectioA  Itcw*      the  Sontmc**  C*«wpltfticm  ani  Kith  the 
Atttbority  Hostile  eo4  Dcpreaaivc  AUctt  «eaeurea. 


117 


lis 


120 


III8TRU>CNTS:    Scnt^ce  Cmpletton 
VARIABLES:       Petcnt/Chtld  InterectiOA 

*fcm$  an4  Authority  Moetile 
.  J  Di!preaa|ve  Affect 
iMaauree 


MmKwm 

87  n05TllJ:  AFF. 

AUTiumm* 

88  DfrU'Urj^iiU'K  AKF. 


ccmcm 

CHI  Ml 

IWRMT, 

.TKTFRM^ 

10 

u 

10 

N 

14 

10 

14 

-,25 

•  .17 

_.lb   

_^17  

.16 

AtU!..ili..  '.pll.»    "yl*,  '.M»»».   I  U.-  I  lv.r.i  IMliU  Ivt 


TOTAL 
lOB  AT7ITUDC 
TOTAL 

109  STANCE 
TOTAL 

110  ENCACOCNT 
TOTAL 

111  AID/ACr/lCE 
TOTAL 

U2    COFIHC  EFF, 

TOTAL 
116    POS.  AFFCCV 


in  

 SI  r»-_ 


 Uh  

<  lt{)J,  1. 
ifi' 


 119  _  _J?i>  


.'JU 

.17 

^5 

.23 

35 

.23 

.3V 

.^7 

.IS 

,15 

.16 

.14 

.16 

.16 

.22 

.22 

17 

.25 

.22 

.IS 

,  -    .   J 



.TArn  111 


INS  intHiNr. 

VAKlAHl.^  %• 


!.ifit»nr«'  r»>t»p1t  t  tiill 
}'#<•>  Mt /Oif  1<t  lnicraf.1  l<'n 
ItifiiH  ittM  1>  tAl  Altitude, 

tfCf  iVI'flt  HH.  «fid 

r<titl1vc  Affect  acsMirca 


ifYFOniESIS  96-    There  vlil  be  ■  n-^atlve  reUtlcnship  between  t-e  Feretif /Child 
Intervction  Itews  of  the  Sentence  Conpletlor  •n4  loth  ih#  Total 
Hostile  end  Tvtel  Depre»»lve  Attect  aesMtres  of  the  Sentence 
Coapletiofi 


Ii3 


114 


IKSTRU^CItTS:    Sertcnce  Co^letioa 
VARIABU^:       permt/Chlld  InterMtlon 
it<:fii^  end  Totel  Boctlle 
end  Totel  Depreseive 
Affect 


118 


119 


120 


TOTAL 

HOSTILE  AFF. 
TOTAL 

CEPIESSIVE  AFT. 


SEI. 

F- 

PARENT 

MOTHER 

FATME* 

COMCEPI 

C'T  D 

IKT. 

WTERACTa 

IHTERACT. 

10  J 

14 

IC  " 

"  14 

iO 

14 

10 

14 

-.22 

-.16 

-.20 

,20 

.17 

.18 

.18 

HYPOTHESIS  97:    There  wlU  be  e  positive  reU'ionihlr  between  the  Perent/ChlU 
Interaction  scores  of  the  Sentence  Conplecion  «d  Coping  Styl«« 
Coping  Effectiveness,  end  Positive  Af feet  Scele  Scores  froi*  Story 
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188 


STOItY  FIVE 
SIECATlve 
AFFECT  HERO 


tl7 


118 


 1  •Kn«T_ 

Oil]  tMXt. 


119 


1?0 


10  u 


__FATIjfR_ 

10  ._u 

— I — 


VHSrmmS:    Sentence  snd  Story 
€oiii(*lrtloft 

VARIAitES:       Par. nt /Child  Interaction 
ii<t*rcs  of  S<*ni<*nce  end 
ttt>.itivf*  Affect  eiessures 
fr<m  Ktor>  Five  cmiceming 
Authority  rf^Utiuns 


J  


•II  .'I. 


F!r.f!('R  3 


iryPt/THESIS  flK-re  will  be  •  P«/«lllv«^  rfUtt».i»»«l.|f.  hitwi-fn  1 1*4-  l'iif#*tti/rtill4 

CiftnK  Elfectlvctifiia,  «n(i  P«"Hlv»  Affi'ct  mV^f  uc**rf  itim 
Siory  Fi««r.  rth<«i>li  cl«««i£l«"l       •n>rl«ly  •terry) «  It 


JUSTHUItNTS! 
VAIItAhf.rS: 


117 


119 


coHccrr 


AlttSCTY 

143 

144 

145 

DIITUTtON 

144 

AU/ADtVCE 

147 

soum 

146 

imociiTATiai 

149 

oinccHe 

170 

Of  OtJTCGM 

corzHC 

171 

EmcrivniESs 

HESFOKSe 

1^2 

mCTR 

miTIVE 

17$ 

ikVfBCT  HZBO 

174 

imiMumMULTn 

10 


14 


.14 

f 

.19 

.29 

.23 

.19 

,19 

10  U. 


Pur*  ni /Chi  Id  Interact  1m 
iicur<r»  f*{  '«>niii*ce  an^ 
Ct»|>lnK  Style,  C«>rlM  f 
tlv<-nenii,  »n4  Pocltiv* 
Affect  itc«1«  tcttrM  tr«m 
Story  fuMr 


,15 

.20 

.14 
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ETFOTHESIS  lC7: 
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HVPOIHESIS  109;    Th«re  will  be  «  positive  reUtloiwhlp  between  the  P«rent/Chlld 
Interaction  items  of  the  Sentence  Couple tlon  Instrument  end  the 
Apt5tude  end  Achievement  meeeurce. 
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ANOVA  OF  MEANS: 
SUBGROUP  DESCRIPTIONS 


AUSTIN  TEN-YEAR-OLD  UPPER-LCWER  MALES 

Aptitude  and  Achievement 

These  boys  received  low  Aptitude  scores  in  both  Stage  I  and  Stage 
III,  being  ranked  sixth  and  eighth  respectively.    They  also  received 
quite  low  Grade  Point  Averages  in  both  Stage  I  and  Stage  III,  being 
ranked  eighth  and  seventh  respectively. 

There  were  no  significant  differences  in  Stage  III  that  did  not 
appear  in  Stage  I.     However,  two  significant  Stage  I  differences  were 
not  quite  repeated  in  Stage  III.     In  Math  and  Reading  Achievement 
scores,  in  Stage  I,  these  boys  stood  in  seventh  and  in  eighth  places 
respectively.     In  Stage  III,  they  were  below  any  of  the  middle-class 
groups,  but  not  by  a  large  margin.    They  were  not  quite  as  low  as  the 
other  working-class  groups,  in  Stage  III. 

Behavior  Rating  Scales 

There  was  no  pattern  of  differences  which  distinguished  this  group 
in  the  same  way  in  both  Stage  I  and  Stage  III.     In  fact,  this  group  was 
not  differentiated  significantly  from  any  other  group  on  any  of  the 
Stage  III  BRS  variables. 

However,  in  Stage  I,  these  boys  were  significantly  low  on  Academic 
Task  Achievement,  Authority,  Interpersonal  Relations,  and  the  Summary 
Sc  ore.    They  were  bomewhat  high  only  on  Self-Assertion. 

Occupational  Values  Inventory 

In  both  Stage  I  and  Stage  III  these  boys  received  significantly  high 
mean  scores  on  Creativity  (first  both  times)  and  on  Foilow  Father 
(third  and  second)  compared  to  other  groups.    They  received  signifi- 
cantly low  scores  in  both  stages  on  Self-Satisfaction  (eighth  and 
seventh)  and  on  Associates  (eighth  both  times). 

Findings  observed  in  Stage  III,  bat  not  in  Stage  I,  were  the  signif- 
icantly high  score  for  this  group  on  Prestige  (second)  and  the  signifi- 
cantly low  score  on  Security  (eighth). 

Significant  findings  in  Stage  I  which  were  not  replicated  in  Stage 
III  included  the  low  mean  scores  for  this  group  on  Altruism  (seventh). 
Independence  (eighth),  and  Total  Intrinsic  scores  (sixth). 

Turning  now  to  the  intra-group  ranking  of  values,  these  boys  ranked 
highest  (compared  to  their  ranking  of  other  values)  in  Stage  I  and 
Stage  III  the  values  of  Intellectual  Stimulation  and  Creativity.  They 
ranked  relatively  low  in  both  Stage  I  and  Stage  III  the  values  of 
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Esthetics,  Independence ,  Management  and  Success. 

Ranked  highly  within  this  group  in  Scage  III,  but  not  in  Stage  I, 
were  the  values  of  Prestige  and  Economic  Returns. 

The  values  of  Altruism  and  Security  were  ranked  highly  in  Stage  I, 
but  this  finding  was  not  replicated  in  Stage  III. 

Occupational  Interest  Inventory 

These  boys  had  a  significantly  low  Occupational  Expectation  in  both 
Stage  I  and  Stage  III. 

In  Stage  III  these  boys  received  the  third  highest  discrepancy  score 
between  the  Father's  Occupation  and  the  Child's  Aspiration.  (They  were 
also  second  lowest  on  the  .status  level  of  the  Father's  Occupation.) 

The  only  Stage  I  finding  not  replicated  in  Stage  III  concerned  the 
Child's  Occupational  Aspiration  level.  In  Stage  I  these  boys  had 

the  lowest  aspiration  level  of  all  groups,  but  this  did  not  appear  in 
Stage  III. 

Educational  Aspiration 

These  boys  did  not  differ  significantly  from  ether  groups  on  this 
variable  in  Stage  III.    However,   in  Stage  I  they  had  the  second  lowest 
Educational  Aspiration  level  of  all  groups  and  the  lowest  of  all  male 
groups . 

Social  Attitudes  Inventory 

It  is  Impossible  to  make  comparisons  between  Stage  I  and  Stage  III 
findings  for  this  Instrument  since  not  only  was  the  instrument  com- 
pletely revised  but  also  the  scoring  and  scaling  systems  generated 
different  variables;  thus,  only  Stage  III  results  will  be  reported. 

The  only  significant  Stage  III  finding  involved  the  area  of  Task 
Achievement  where  these  boys  received  the  second  highest  score,  indi- 
cating that  they  perceived  themselves  as  good  copers  in  this  area. 

Sentence  Completion 

For  the  Task  Achievement  scales,  this  group  of  boys  did  not  differ 
significantly  from  other  groups  on  any  of  the  scales  la  either  Stage  I 
or  Stage  III. 

In  the  Interpersonal  Relations  area  there  were  no  findings  which 
were  similar  in  both  Stage  I  and  Stage  III. 

In  fact,  these  boys  did  not  differ  significantly  from  other  groups 
on  any  of  the  Stage  III  variables  in  this  area. 
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In  Stage  I  they  were  significantly  low  on  Stance,  Engagement,  Coping 
Effectiveness,  and  Frequency  of  Neutral  Affect  (eighth  in  all  cases) 
and  highest  on  Frequency  of  Negative  Affect. 

In  a  like  manner,  in  the  area  of  Authority  there  were  no  similari- 
ties in  the  findings  for  this  group  between  Stages  I  and  III.  Again, 
in  Stage  III  this  group  did  not  differ  significantly  from  other  groups 
on  any  variable  in  this  area.     In  Stage  I  this  group  received  the 
highest  score  on  Engagement. 

Also,  in  the  area  of  Anxiety  there  were  no  similarities  in  the 
findings  between  Stages  I  and  III.    Again,  in  Stage  III  there  were  no 
significant  differences  involving  this  group  for  any  of  the  variables. 
In  Stage  I  they  differed  significantly  on  Engagement,  where  they  re- 
ceived the  highest  score. 

The  same  general  pattern  was  observed  in  the  area  of  Aggression. 
That  is,  there  were  no  findings  similar  in  Stages  I  and  III.  The 
group  did  not  differ  singif  icantly  from  other  grou.- >  on  any  of  the 
Stage  III  variables,  whereas  in  Stage  I  they  received  the  lowest  score 
on  Stance  and  Engagement. 

A  similar  pattern  was  observed  for  the  Sentence  Completion  Total 
scores.    This  group  did  not  differ  significantly  from  other  groups  on 
any  of  the  Total  scores  for  either  Stage  I  or  Stage  III. 

For  the  Parent/Child  Interaction  items  there  were  no  findings  which 
were  similar  for  both  Stages  I  and  III.     In  Stage  III  this  group  did 
not  differ  significantly  from  other  groups  on  any  of  the  four  variables. 
In  Stage  I  they  had  received  the  highest  score  on  Interaction  with 
Father . 

Story  Completion 

Comparisons  between  Stage  I  and  Stage  III  findings  are  complicated 
by  the  extensive  revisions  of  the  stimulus  stories,  along  with  the 
changes  In  the  scoring  and  scaling  systems. 

First,  the  Coping  Effectiveness  ratings  for  stories  which  are 
identical  or  similar  between  Stages  I  and  III  will  be  described.  There 
were  no  similar  findings  between  Stages  I  and  III  for  this  group  on  any 
of  the  individual  Story  Coping  Effectiveness  ratings  or  in  the  overall 
Coping  Effectiveness  rating.     In  fact,  this  group  did  not  differ  signi- 
ficantly from  any  other  group  on  any  of  the  Coping  Effectiveness 
ratings  for  Stage  III.     (It  should  be  pointed  out  here,  to  save  repe- 
tition in  the  future,  that  no  group  differed  significantly  from  any 
other  group  on  any  of  the  Coping  Effectiveness  ratings, in  Stage  III, 
except  for  one  small  difference  in  Interpersonal  Relations.  Therefore, 
Stage  III  Coping  Effectiveness  ratings  will  not  be  discussed  any 
further .) 
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In  Stage  I  these  boys  were  significantly  low  (lowest  of  all  groups) 
on  five  of  the  Coping  Effectiveness  ratings,  as  well  as  the  Total 

Coping  score.    These  were  Aggression^  Authority  Relations  (Mother), 

Anxiety,  and  both  Interpersonal  Relations  stories. 

Turning  now  to  the  coping  style  dimensions,  a  few  introductory 
remarks  are  in  order.     In  Stage  I  only  total  coping  style  din^nsions 
were  obtained,  vhereas  in  Stage  III  both  individual  story  and  total 
scores  were  obtained;  therefore,  the  comparison  of  total  scores  to 
total  scores  will  be  the  mosc  legitimate,  though  others  will  be  dis- 
cussed.   In  addition,  there  were  new  coping  style  variables  added  in 
Stage  III.    Naturally,  comparisons  involving  these  new  variables  can- 
not be  made. 

There  were  no  common  findings  between  Stages  I  and  III  for  tuese 
boys  on  any  of  the  coping  style  variables  which  were  scored  alike  in 
the  two  versions  of  the  instrument.    The  only  outstanding  findings  for 
Stage  III  involving  this  group  were  in  the  Affective  area  and  in 
L  :>ponse  Length.    They  were  significantly  low  on  all  stories  and  on 
the  overall  mean  for  Response  Length;  their  stories  were  the  shortest 
of  all  groups'.    In  addition,  on  the  Total  Affect  score  (whether  Hero 
or  Others)  they  were  lowest  on  Stories  Two  (IPR)  and  Five  (Authority) 
and  they  were  lowest  on  the  Mean  Affect  score.    On  Negative  Affect 
expressed  by  Hero,  they  were  lowest,  again,  on  Stories  Two  and  Five. 
Another  significant  finding  was  their  highest  rating  on  Engagement  and 
Initiation  for  Story  Two  (IPR)  and  their  highest  standing  on  Aid/Advice 
in  Story  Five  (Authority)  indicating  that  thay  tended  not  to  seek 
advice  in  a  problem  situation  where  the  seeking  cf  advice  would  be 
considered  desirable  behavior.    Finally,  they  were  lowest  of  all  groups 
on  Instrumentality  for  Story  Four  (Anxiety). 

In  Stage  I  these  boys  were  lowest  of  all  groups  on  Mean  Engagement 
and  Initiation  and  were  also  lowest  on  ''Sociability." 

Interpretive  Comments 

The  findings  concerning  Aptitude  and  Grade  Point  Average  seem  to 
indicate  both  a  lack  of  potential  and  a  lack  of  adequate  performance 
in  the  classroom,  though  in  Stage  III  their  Math  and  Reading  Test 
scores  were  not  as  markedly  below  par  as  had  been  the  case  in  the 
Stage  I  sample.    The  standings  for  this  group  were  quite  similar  in 
both  analyses.    Their  average  standing  (in  Stage  III)  on  Mathematics 
and  Reading  Achievement  would  seem  to  indicate  that  these  boys  have 
acquired  more  skills  than  are  demonstrated  in  their  actual  school  per- 
formance, as  their  teachers  Judge  it  (GPA) .    It  should  also  be  noted 
here  that  there  were  fewer  significant  differences  among  the  eight  sub- 
samples  In  Stage  III  than  in  Stage  I,  on  the  two  achievement  test 
measures.    Considering  the  ten-year-old  sample,  only,  these  boys  were 
lowest  of  the  tour  groups  In  Stage  I  and  second  lowest  In  Stage  III. 
Thus,  the  relative  standings  are  changed  very  little,  but  the  score  of 
the  differences  in  Stage  III  is  considerable  smaller. 
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There  may  have  been  slight  changes  in  the  makeup  of  the  samples 
between  Stage  I  and  Stage  III.    That  is,  since  there  is  a  numerical 
range  which  defines  the  upper-lower  class,  and  another  defining  the 
upper-middle  class,  any  subject  with  a  score  '*within-range''  will  be 
assigned  to  the  social  class  defined  by  that  range.    What  might  have 
happened  is  the  following:     the  mean  SES  score  for  the  upper-lower 
class  sample  could  have  been  slightly  higher  in  Stage  III  than  in 
Stage  I;  while  the  mean  SES  score  for  the  upper-middle  class  sample 
could  have  been  slightly  lower  in  Stage  III.    This  would  result  in  a 
more  homogenous  group  of  subjects  overall  and  could,  thus,  diminish 
the  number  of  significant  differences,  especially  those  involving 
social  class.     (Distribution  statistics  remain  to  be  generated  for  the 
data  making  up  the  SES  score,  so  nhe  answer  to  this  question  must  await 
the  availability  of  comparative  data.)     In  Austin,  too,  it  was  neces- 
dary  to  draw  the  Stage  III  samples  from  different  schools,  in  part, 
th^n  in  Stage  I,  because  of  demographic  shifts  in  the  school  population, 
over  just  the  three-year  period. 

There  have  been  some  slight  changes,  at  least  in  some  schools,  in 
teaching  procedures  or  in  curricular  resources  which  might  lead  to 
slight  differences  in  these  achievement  test  results.    That  is,  some 
teachers  may  have  taught  subject  matter  in  such  a  manner  that  children 
in  the  Stage  III  classes  were  better  prepared  for  handling  the  material 
in  the  two  achievement  tests  than  the  children  in  Stage  I. 

Whatever  the  true  explanation  may  be,  the  distinct  reduction  in  the 
social-class  difference  in  Achievement  Test  scores,  from  1965  to  1968, 
is  a  notable  and  important  fact.    Clearly,  in  the  1968  sample,  the 
working-class  children  were  leading  more  effectively  than  were  their 
counterparts  in  1965. 

The  fact  that  this  group  was  not  differentiated  on  any  of  the  BRS 
items  on  Stage  III,  but  was  the  lowest  overall  group  in  Stage  I  may  be 
related  in  part  to  the  different  scoring  procedure  followed  in  Stage 
III.    For  indeed,  if  these  boys  are  perceived  as  being  so  ineffective 
In  areas  measured  by  the  BRS,  then  they  would  be  expected  to  receive  a 
large  number  of  "negative"  nominations,  rather  than  simply  fail  to  be 
nominated  positively.    The  fact  that  the  Stage  III  scores  were 
determined  by  positive  nominations,  only,  may  account  for  this  failure 
to  differentiate  the  group  on  any  of  the  items.     Certainly,  their  low 
peer  ratings  in  Stage  I  were  consistent  with  other  data  concerning  the 
earlier  group  of  boys. 

The  strongest  results  from  the  Occupational    Values  Inventory 
(standings  replicated  in  both  analyses)  were  those  placing  this  group 
high  on  Creativity  and  Follow  Father,  and  low  on  Self-Satisfaction  and 
Associates  (compared  to  rankings  of  these  values  by  the  other  groups). 
The  high  score  on  Creativity  is  not  readily  explicable,  but  the  pref- 
erence for  Follow  Father  (shared  by  the  ten-year-old  upper-middle  class 
boys)  may  be  explained  in  terms  of  the  ten-year-old  males*  rather  close 
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identification  with  the  father,  regardless  of  the  status  of  the 
facher^s  job.     It  is  not  illogical  that  these  boys  should  score  low  on 
Self-Satisfaction  since  this  is  one  of  the  more  abstract  "Intrinsic" 
values  and,  as  such,  probably  rather  poorly  understood  by  these  young 
boys.     The  relatively  low  ranking  of  Associates  is  probably  related  to 
the  lack  of  any  strong  differentiated  interpersonal  concerns  in  these 
young  boys.     Looking  at  the  intra-group  rankings,   there  is  a  con- 
sistent pattern  for  these  boys  to  rank  highest  Intellectual  Stimula* 
tion  and  Creativity,  both  intrinsic  values.     Again,  no  explanation  is 
readily  available  and  one  wonders  whether  the  wording  of  the  state- 
ments representing  these  values  is  misconstrued  by  younger  children. 
Three  of  the  four  consistently  low  ranked  values  are  Intrinsic  ones, 
where  one  would  not  expect  a  group  of  young  lower-class  boys  to  value 
such  statements.     "One  would  not  expect  such  values  to  be  highly 
esteemed  because  of  a  lack  of  knowledge  of  the  nature  of  inner  satis- 
factions which  come  to  be  valued  with  more  maturity  and  ego-develcp- 
ment .     At  this  age  children  would  be  more  concerned  with  the  external 
rewards  deriving  from  work  rather  than  the  satisfactions  gained  from 
the  work  process  itself." 

The  reported  good  coping  on  Task  Achievement  problems  present  in 
the  Social  Attitudes  Inventory  is  not  consistent  with  their  Aptitude 
and  Grade  Point  Average  standings  or  with  any  other  evidence  concern- 
ing Task  Achievemenc  for  this  group.     Of  course,  almost  half  of  the 
Task  Achievement  items  in  this  instrument  concern  "Nonacademic"  work 
or  chores  ar  hoir?.     Since  there  is  not  necessarily  a  correlation 
between  performance  of  chores  at  home  and  classroom  performance,  this 
may  account  for  the  discrepancy  with  their  actual  school  achievement. 
It  is  also  possible  that  the  obviousness  of  the  "socially  desirable" 
items  in  this  instrument  led  to  inflated  scores. 

The  Sentence  Completion  totally  failed  to  differentiate  these  boys 
from  other  groups  in  Stage  III.    The  standing  of  this  group  was  rather 
low  in  Stage  I.    Explanations  for  this  failure  to  discriminate  in  Stage 
III  are  not  readily  apparent,  since  a  majority  of  the  items  remained 
the  same,  and  the  scoring  and  scaling  systems  were  changed  very  little. 
The  only  major  changes  were  in  the  scaling  of  Stance,   the  separation 
of  Negative  Affect  into  its  two  component  parts,  and  the  addition  of 
the  Aid/Advice  scale,  which  should  have  had  no  effect  on  other  scales. 

Likewise,  there  was  a  complete  lack  of  agreement  between  the  Stage 
I  and  Stage  III  findings  concerning  these  boys  for  the  Story  Completion 
instrument.     However,   the  stories  were  modified  and  the  scoring  and 
scaling  Systems  extensively  changed.     The  Coping  Effectiveness  ratings 
give  contradictory  evidence  since,  though  these  boys  were  consistently 
low  in  Stage  I,  they  did  not  diff'  *  from  other  groups  on  any  Story  in 
Stage  III.    The  same  lack  of  cons LStency  was  observed  for  the  Coping 
Style  dimensions.     The  cons istent ly- low  standing  in  Stage  III  on 
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Response  Length  is  probably  related  to  this  group's  poor  academic 
competience ,  which  included  a  lack  of  writing  skills.    The  only  story 
where  these  boys  stood  out  was  on  the  Interpersonal  Relations  Story 
involving  the  boys  playing  at  the  end  of  the  street.     Here,  they  were 
highest  on  Engagement  and  Initiation.    This  may  simply  indicate  that 
these  young  boys  could  more  readily  identify  with  the  situation 
presented  in  this  story. 

In  general,  there  were  fewer  significant  differences  between  this 
group  and  the  other  groups  in  Stage  III  than  in  Stage  I. 

AUSTIN  TEN -YEAR -OLD  UPPER-LOWER  FEMALES 

Aptitude  and  Achievement 

These  girls  received  significantly  low  scores  on  the  Reading  Achieve- 
ment Test  in  both  Stage  I  (fifth  place)  and  Stage  III  (seventh  place). 

There  were  no  significant  differences  observed  for  this  group  in 
Stage  III  that  were  not  present  in  Stage  I.     However,  there  was  one 
significant  Stage  I  difference  which  was  not  replicated  in  Stage  III. 
In  the  Stage  I  Mathematics  Achievement  Test,  these  girls  received  the 
third  lowest  score;  though  still  low  in  Stage  III,  they  did  not  differ 
significantly  from  the  other  groups. 

Behavior  Rating  Scales 

In  comparing  Stage  I  with  Stage  III  BRS,  it  should  be  recalled  that 
in  Stage  I  both  positive  and  negative  nominations  were  utilized;  while 
in  Stage  III  only  the  positive  nominations  were  used. 

There  was  no  pattern  of  differences  which  distinguished  this  group 
in  both  Stage  I  and  Stage  III.    In  fact,  this  group  did  not  differ 
significantly  from  other  groups  on  any  of  the  Stage  III  BRS  items, 
though  their  scores  were  generally  quite  low. 

In  Stage  I,  they  received  the  highest  score  of  all  groups  on  Author- 
ity and  Interpersonal  Relations;  the  second  highest  score  on  Academic 
Task  Achievement,  Coping  with  Aggression,  and  the  Summary  score;  the 
second  lowest  score  o..  Resistance  to  Becoming  Upset;  and  the  lowest 
score  on  Self-Assertion. 

Occupational  Values  Inventory 

In  both  Stage  I  and  Stage  III,  these  girls  received  significantly 
high  scores  on  Intellectual  Stimulation  (first  in  both  cases).  They 
also  received  significantly  low  scores  on  Success  and  Accomplishment 
(seventh,  eighth).  Follow  Father  (seventh  in  both  cases),  and  on  Total 
Extrinsic  Values  (seventh,  eighth)  in  both  analyses. 
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Stage  111  findings  which  were  not  true  in  Stage  1  included  these 
girls'  high  ratings  (compared  to  other  groups)  of  Self -Sat isiact ion, 
Variety,  and  Total  Intrinsic  values.     It  also  included  low  ratings  of 
the  values  of  Independence  and  Friendly  Associates, 

Stage  1  findings  not  replicated  in  Stage  111  include  the  relatively 
high  mean  scores  of  these  girls  for  the  values  of  Esthetics,  Prestige, 
and  Surroundings,  and  the  low  mean  score  for  Se If -Sat isf act  ion .  For 
this  latter  value,  it  may  be  noted  that  the  Stage  1  and  Stage  111 
findings  v;ere  just  the  opposite.    That  is,   in  Stage  X  they  were  signi- 
ficantly low  in  valuing  Self -Satisfaction;  while  in  Stage  111  they 
were  significantly  high  on  this  value. 

Turning  now  to  the  intra-group  ranking  of  values,  these  girls  ranked 
Intellectual  Stimulation,  Self -Satisfaction,  and  Altruism  highly  in 
both  Stage  1  and  Stage  111,  compared  to  their  ranking  of  other  values. 
Four  other  values  received  low  rankings  by  this  group  in  both  Stage  1 
and  Stage  111:     Management,  Success,  Independence,  and  Follow  Father. 

In  Stage  111  these  girls  rated  the  value  of  Friendly  Associates  as 
one  of  the  top  four  values.     In  Stage  1  they  rated  Variety  as  one  of 
their  top  four  values,  a  finding  which  v^as  not  replicated  in  Stage  111, 

Occupational  Interest  Inventory^ 

In  both  Stage  1  and  Stage  111  these  girls  showed  significantly  high 
discrepancy  scores  between  the  Father's  Occupational  level  and  their 
own  Occupational  Aspirations.    Additional  findings  in  Stage  111  include 
their  significantly  low  Occupational  Aspiration  and  Expectation  (lowest 
of  all  groups).     Also,  the  status  level  of  the  Father's  Occupation  was 
the  lowest  of  all  groups. 

Significant  findings  in  Stage  T.  which  were  not  analyzed  in  Stage  111 
were  that  these  girls  received  the  highest  discrepancy  scores  when  both 
their  Father  and  their  Mother's  Aspirations  for  them  were  compared  to 
their  own  Occupational  Aspiration, 

Educational  Aspiration 

These  girls  did  not  differ  significantly  from  other  groups  in  Stage 
111  as  to  their  Educational  Aspiration  level.     However ,  in  Stage  1, 
they  had  the  lowest  Aspiration  of  all  groups  tested. 

Social  Attitudes  Inventory 

As  mentioned  earlier.  Stage  1  -  Stage  III  comparisons  cannot  be 
made  for  this  instrument.     In  Stage  111,  these  girls  received  the 
highest  Coping  score  of  all  groups  on  Task  Achievement  and  Authority 
relations.    They  also  receb^ed  the  highest  Total  Coping  score  across 
all  tivo  behavioral  areas.    In  short,  their  self -described  effect ive^ 
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ness  markedly  exceeded  their  actual  effectiveness  as  gaged  by  both 
objective  achievement  evidence  and  peer  BRS  ratings. 

Sentence  Completion 

In  the  Task  Achievement  area,  there  were  no  scales  on  which  these 
girls  received  significantly  high  or  low  scores  in  both  Stage  I  and 
Stage  III. 

In  Stage  III,  these  girls  were  the  lowest  of  all  groups  on  Aid/ 
Advice,  that  is,  they  more  frequently  sought  aid  or  advice  than  did 
other  groups.    In  Stage  I,  this  group  was  lowest  of  all  groups  on 
Coping  Effectiveness  and  Frequency  of  Positive  Affect. 

In  the  Interpersonal  Relations  area  there  were  no  findings  which 
were  similar  in  both  Stage  I  and  Stage  III.     In  fact,  these  girls  did 
not  differ  significantly  from  other  groups  on  any  of  the  scales  in 
this  area  in  Stage  III.     In  Stage  I,  their  only  significant  score  was 
that  for  Stance,  where  they  were  second  lowest  of  all  groups. 

In  the  area  of  Authority,  in  both  Stage  I  and  Stage  III  these  girls 
received  the  low^^st  scores  of  all  groups  on  Stance. 

In  Stage  III  these  girls  also  expressed  more  Depressive  Affect  than 
any  other  group. 

The  only  Stage  I  finding  not  replicated  in  Stage  III  was  for  the 
Attitude  Scale,  where  this  group  had  earlier  expressed  the  most 
positive  attitude  of  all  groups. 

In  the  area  of  Anxiety,  since  there  were  no  significant  subgroup 
differences  in  Stage  III,  there  naturally  were  no  similarities  between 
Stage  I  and  Stage  III.    In  Stage  I  these  girls  received  the  lowest 
score  on  Coping  Effectiveness,  the  second  lowest  score  on  Stance  and 
Frequency  of  Neutral  Affect,  and  the  highest  score  on  Frequency  of 
Negative  Affect. 

In  the  area  of  Aggression  there  were  no  significant  differences 
observed  for  this  group  of  girls  in  either  Stage  I  or  Stage  III. 

In  the  Sentence  Completion  Total  Scores,  there  were  no  similar 
findings  for  this  group  involving  both  Stage  I  and  Stage  III. 

In  Stage  III,  these  girls  expressed  more  Depressive  Affect  than  did 
any  other  group.    Stage  I  findings  not  replicted  in  Stage  III  included 
this  group's  receiving  the  lowest  score  of  all  groups  on  Stance  and 
Coping  Effectiveness  tat  the  highest  score  on  Attitude. 

On  the  Parent/Child  Interaction  items,  these  girls  did  not  differ 
significantly  from  other  groups  on  any  scale  in  either  Stage  I  or 
Stage  III. 
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The  Reality /Fantasy  Achievement  Discrepancy  score  did  not  quite 
differentiate  these  girls  significantly  from  other  groups  in  either 
analysis,  although  they  were  almost  as  unrealisL i< ally  opLimistic  as 
the  two  lowest  groups  (the  f uurteen-year-uid  i«pper-lower  class 
children)  in  Stage  III. 

Story  Completion 

As  indicated  earlier,  no  Stage  III  differences  in  Coping  Effective- 
ness were  found.     In  Sta^^e  I,  this  group  differed  only  on  Story  Seven 
(IPR) ,  where  they  were  second  lowest. 

Turning  to  coping  style  dimensions,  again  there  were  no  similar- 
ities between  Stages  I  and  III.    The  only  Stage  III  differences 
observed  involved  their  highest  rating  on  Story  Six  (Anxiety)  Outcome 
and  on  Story  Four  (Anxiety)  Evaluation  of  Outcome.     In  Stage  I  they 
did  not  differ  on  any  of  the  coping  style  variables. 

Interpretive  Comments 

These  girls  were  somewhat  below  average  on  all  Aptitude  and  Achieve- 
ment measures  in  both  Stages  I  and  III,  but,  as  a  rule,  not  quite  so 
low  as  theiiT  upper-lower  class  male  counterparts.    These  girls  usually 
ranked  highest  or  second  highest  of  all  upper-lower  class  groups, 
indicating  perhaps  a  greater  academic  motivation  at  this  age  level  on 
the  part  of  these  girls. 

The  uniformly  low,  though  non-significant,  scores  on  the  Stage  III 
BRS  do  not  coincide  with  the  Stage  I  findings.    For  in  Stage  I,  with 
the  exception  of  Self-Assertion,  these  girls  were  ranked  highly  on  all 
items  where  their  scores  wer^  significant .    One  can  only  surmise  that 
the  differences  may  be  due  in  part  to  the  lack  of  use  of  the  negative 
ratings  in  Stage  III.    That  is,  these  girls  may  have  received  the 
Liigher  scores  in  Stage  I  due  partly  to  a  sparsity  of  negative  ratings, 
rather  than  due  to  a  high  frequency  of  positive  ratings.     In  that  case, 
the  scores  would  drop  in  Stage  III.    Another  possible  interpretation 
lies  in  a  potential  difference  in  the  socioeconomic  makeup  of  the 
schools  where  these  children  were  tested  in  Stages  I  and  III.    That  is, 
if  these  children  came  from  predominantly  upper-lower  class  schools, 
one  might  expect  them  to  stand  out  as  being  more  competent  than  they 
would  if  rated  in  schools  with  a  large  proportion  of  upper-middle  class 
children.    The  latter  would  be  apt  to  receive  the  higher  competence 
ratings  by  classmates,  in  general.    Thus,  if  in  Stage  III  there  were 
more  upper-middle  class  children  rating  (and  being  rated),  it  could 
partially  explain  this  drop  in  score  for  che  upper-lower  females  in 
Stage  III.    One  cannot  draw  any  definitive  conclusions  concerning  this 
group,  based  on  the  combined  data  from  the  two  stages. 

In  the  Occupational  Values  Inventory  one  should  draw  the  strongest 
conclusions  from  those  values  which  were  ranked  similarly  in  both 
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studies.    The  most  consistent  pattern  was  the  intra-group  rankings  of 
the  least  desired  values  in  both  Stages  I  and  III.    For  in  each  case 
they  chose  less  frequently,  conpared  to  rheir  choice  of  other  values, 
Management,  Success,  Independence,  and  Follow  Father.    These  rather 
practical  and  unglamorous  attributes  would  not  be  expected  to  be  held 
in  high  esteem  by  young  girls  from  a  working-class  background.  That 
they  chose  not  to  follow  in  the  father's  career  is  expected  because 
(a)  they  are  females,  and  (b)  the  status  level  of  their  father's  occu- 
pation is  not  very  high.    Also  quite  consistent  were  the  intra-group 
rankings  of  the  most  desired  values,  where  they  chose  in  both  studies 
Intellectual  Stimulation,  Self-Satisfaction,  and  Altruism.    These  are 
intrinsic  and  idealistic  values  which  perhaps  reflect  a  desire  for 
more  environmental  and  intellectual  enrichment  and  satisf action.  The 
Stage  III  choice  of  Variety  also  reflects  this  same  need  perhaps  to 
escape  a  rather  humdrum  existence.    The  desire  to  help  others  may 
reflect  a  projection  of  their  own  awareness  of  unsatisfied  needs. 

The  consistent  high  frequency  of  choice  (compared  to  other  groups) 
of  Intellectual  Stimulation  tends  to  confirm  the  earlier  remarks  con- 
cerning the  intra-group  popularity  of  this  variable.    Compared  to 
other  groups,  they  consistently  ranked  low  the  values  Success,  Follow 
Father,  and  Total  Extrinsic  values.    Again,  this  is  consistent  with 
their  within-group  ranking  of  these  values,  thus  reinforcing  the  view 
of  this  group  as  desiring  internal  enrichment  and  mental  satisfaction 
and  rating  rather  low  those  extrinsic  values  often  accompanied  by 
material  and  social  success  in  this  culture. 

While  on  the  subject  of  Occupational  Concerns,  in  neither  study  did 
these  girls  aspire  to  (or  expect  to  achieve)  a  high  level  occupation 
in  the  future  (though  only  Stage  III  findings  were  significant,  placir^ 
them  lowest  of  all  groups).    However,  in  both  studies  they  aspired  to 
jobs  of  higher  level  than  that  held  by  their  fathers.    Their  Educa- 
tional Aspirations  were  not  high  either,  though  they  were  significantly 
low  only  in  Stage  III.    These  low  aspiration  and  expectation  levels 
are  consistent  with  their  lack  of  concern  with  materialistic  middle- 
class  values.     It  was  interesting  to  note  that,  compared  to  their  own 
aspirations,  they  viewed  both  of  their  parents  as  having  relatively 
low  aspirations  for  them;  thus,  any  goals  they  may  have,  it  may  be 
assumed,  are  not  being  encouraged  by  their  parents. 

That  these  girls  saw  themselves  (in  the  Social  Attitudes  Inventory 
of  Stage  III)  as  being  the  best  copers  in  areas  Task  Achievement, 
Authority,  and  in  Total  scores  coincides  with  their  BRS  ratings  in 
Stage  I  and  lends  some  support  to  these  earlier  findings.    The  Stage  I 
Social  Attitudes  inventory  results  indicate  that  their  method  of 
coping  is  that  of  "Passive"  coping  as  they  were  highest  on  Passive 
Coping  and  Defensive  behavior.    This  passive  "obedience"  may  account 
for  their  apparently  good  relations  with  Authority. 
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Turning  now  to  Sentence  Completion,  we  will  first  consider  Task 
Achievement.    Though  there  were  no  commcn  findings  in  Stages  I  and 
III,  all  significant  differences  placed  this  group  lowest  of  aLi  ^ 
groups  (contrary  to  the  BRS  and  SAI  findings  -  Stage  III). 

In  the  Interpersonal  Relations  area  this  group  was  not  outstanding 
in  either  Stages  I  or  III  (except  for  a  low  Stance  score  in  Stage  I). 
This  agrees  with  SAI  for  Interpersonal  Relations,  but  disagrees  with 
Stage  I  BRS  ratings. 

In  the  Authority  area,  though  they  showed  positive  attitudes  in 
Stage  I,  the  other  (and  few)  findings  in  both  studies  were  negative. 
On  a  majority  of  scales  they  did  not  differ  from  other  groups.  These 
findings  disagree  with  Stage  I  BRS  findings  and  Stage  III  Social 
Attitudes  findings.    Thus,  any  concrete  interpretation  is  questionable 
One  can,  of  course,  always  surmise  that  the  difference  in  item 
wording  and  format  is  essentially  asking  about  different  areas  of 
Authority  relations. 

In  the  Anxiety  area  they  demonstrated  unusually  poor  behavior  in 
Stage  I  but  did  not  differ  from  other  groups  in  Stage  III.    Stage  I 
findings  agree  with  Scages  I  and  III  BRS  findings  where,  though  non-* 
significant,  these  girls  were  rated  poor      The  Anxiety  items  from  the 
Stage  III  Social  Attitudes  Inventory  did  not  differentiate  this  group. 
It  would  probably  be  safe  to  assume  that  these  girls  do  not  handle 
their  anxiety  well,  though  totally  consistent,  significant  evidence  is 
lacking . 

In  both  Stages  I  and  III  these  girls  did  not  differ  from  other 
groups  on  any  Aggression  scales.     Stages  I  and  III  BRS  items  also  fail 
to  differentiate  this  group,  as  well  as  the  Stage  III  Social  Attitudes 
Scale  concerning  Aggression,    Apparently,  then,  they  are  not  outstand- 
ing in  any  manner  in  their  dealings  with  aggressive  behavior  from 
others;  and  when  one  recalls  their  high  score  on  Passive  Coping  from 
Stage  I,  it  may  be  surmised  that  they  simply  react  by  acceptance  and, 
thus,  are  not  outstanding. 

The  Total  scores,  though  inconsistent  between  Stages  I  and  III  are, 
(with  the  exception  of  Stage  I  Attitude)  when  significant,  unfavorable 
for  these  girls,  as  they  manage  to  achieve  quite  low  scores  in  Stance 
and  Coping  Effectiveness  along  with  a  high  degree  of  Depressive  Affect 

Nothing  can  be  said  from  the  data  concerning  Parent/Child  Inter- 
action since  in  neither  study  did  these  girls  differ  from  other  groups 
on  any  items.    This  is  consistent  with  mo.«?t  other  data  concerning 
Authority  relations,  i.e.,  they  are  not  outstanding. 

The  Reality/Fantasy  Achievement  Discrepancy  score  also  did  not 
strongly  differentiate  these  girls  in  either  study.    Their  discrepancy 
scores  were  quite  small  in  both  cases,  indicating  perhaps  a  rather 
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accurate  assessment  of  their  own  academic  skills,  which  are  not  too 
outstanding . 

Turning  now  to  Story  Completion,  let  us  again  first  examine  Task 
Achievement.    In  neither  Stage  I  nor  Stage  III  did  these  girls  differ 
from  other  groups  on  either  the  Academic  Task  Achievement  item  or  the 
Nonacademic  item.    This  lack  of  significant  differences  is  more  in 
line  with  Sentence  Completion  data  than  with  Task  Achievement  data 
gathered  from  other  sources. 

In  the  Interpersonal  Relations  area  there  is  also- very*  little 
significant  evidence  concerning  these  girls  (only  a  low  Coping  Ef- 
fectiveness rating  on  one  of  the  two  Stage  I  IPR  stories).    This  find- 
ing is  in  agreement  with  most  other  findings  except  for  Stage  I  BRS. 
That  is,  they  are  just  not  outstanding. 

In  the  area  of  Aggression  these  girls  also  did  not  show  signilicant 
differences  in  either  Stages  I  or  III.  This  is  in  agreement  with  data 
from  other  instruments  in  bcth  studies. 

In  the  Anxiety  area  few  differences  appear.    Outstanding  only  is 
the  fact  that  in  both  Stage  III  Anxiety  stories  they  were  ranked  high 
as  perceiving  successful  outcomes  to  anxiety-producing  problem 
situations.    This  could  be  partly  a  result  of  naivety  expected  from 
young  girls,  or  could  be  due  to  a  react  ion- formation  against  their  own 
fears  of  being  unable  to  cope  with  Anxiety  as  indicated  by  data  gather- 
ed from  other  sources. 

None  of  the  Authority  items  in  either  Stages  I  or  III  differentiate 
these  girls  from  other  groups.    This  is  more  consistent  with  Sentence 
Completion  data  than  with  data  obtained  from  the  BRS  and  SAI.    In  Stage 
I  the  Authority  items  dealt  with  the  mother  and  the  father;  in  Stage 
III  with  the  teacher,  thus  one  cannot  attribute  lack  of  significant 
results  to  the  fact  that  only  one  type  of  Authority  relation  was 
tested . 

The  Total  scores  on  the  Story  Completion  did  not  differentiate  this 
group  in  either  Stage  I  or  Stage  III.    This  applies  to  Coping  Style 
and  to  Coping  Effectiveness  ratings. 

One  cannot,  overall,  draw  any  firm  conclusions  regarding  this  group 
as  to  whether  they  are  effective  or  ineffective  copers  due  to  (a)  con- 
tradictory evidence,  and  (b)  lack  of  significant  findings.    These  girls 
generally  stand  somewhere  in  the  lower  part  of  the  middle  range  and 
perhaps  cope  by  "passive"  methods,  being  generally  cheerful  and 
acquiescent  in  classroom  settings.    There  does  seem  to  be  evidence  that 
they  have  problems  in  the  Affective  area  and  that  they  handle  anxiety 
somewhat  poorly.    They  are  not  yet  of  the  age  to  demonstrate  the  overt 
rebellion  and  resentment  which  lowers  coping  scores  and  shows  up  in  the 
older  children  of  their  socioeconomic  class.    As  young  females  in  the 
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^ower  class,  they  have  probably  been  taught  to  behave  in  a  somewhat 
passive  manner  and  have  been  given  little  incentive  for  the  overt 
demonstrat  ion  of  autonomous  skills . 

Occupat  ionally  and  educationally  these  girls  do  not  expect  i.iuch. 
Their  Occupational  Values  pattern  seems  to  reflect  a  need  for  a  richer 
and  more  satisfying  environment  (both  internally  and  externally) 
rather  than  any  needs  associated  with  success  as  viewed  by  our  society. 
Their  values  are  basically  intrinsic.    They  desire  better  things  for 
themselves,  but  not  through  middle-class  channels  which  include  higher 
education  and  concerns  with  extrinsic  rewards  which  accompany  future 
middle-class  oriented  careers. 

AUSTIN  TEN-YEAR-OLD  UPPER-MIDDLE  CLASS  MALES 

^titude  and  Achievement 

There  were  no  findings  in  common  between  Stage  I  and  Stage  III  for 
this  group  of  boys  on  any  of  the  Aptitude  and  Achievement  measures. 

In  Stage  III,  these  boys  scored  second  highest  on  the  Raven  but  did 
not  differ  significantly  from  other  groups  on  any  Achievement  measure. 
In  Stage  I,  these  boys  were  significantly  high  on  both  Math  and  Reading 
Achievement,  being  second  highest  of  the  ten-year-old  sample  in  both 
cases . 

Behavior  Rating  Scales 

There  were  no  similarities  between  the  ratings  these  boys  received 
by  their  peers  in  Stage  I  and  those  in  Stage  III.     (It  should,  again, 
be  recalled  the  wording  of  some  of  the  items  was  changed,  as  was  the 
scoring  system  used  in  the  two  stages.) 

In  Stage  III,  these  boys  were  significantly  low  (lowest  group)  on 
both  Initiation  and  Implementation,   indicating  that  they  were  perceived 
by  peers  as  least  likely  to  begin  a  task  on  their  own  initiative  and 
carry  it  through  to  completion  unassisted. 

Stage  I  findings  not  replicated  in  Stage  III  included  a  low  peer 
rating  on  Authority  relations  and  a  high  rating  on  Self-Assert  ion . 

Occupational  Values  Inventory 

When  looking  at  the  inter-group  ratings,  it  may  be  seen  that  these 
boys  rated  high  (compared  to  the  ratings  given  by  other  groups)  on 
Creativity  and  Follow  ^ather  in  both  Stage  I  and  Stage  III. 

New  findings  in  Stage  III  were  the  low  ratings  given  by  these  boys 
to  the  values  of  Independence  and  of  Success  and  Accomplishment.  Find- 
ings in  Stage  I  not  replicated  in  Stage  III  were  the  low  ratings  given 
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by  these  boys  to  the  values  of  Esthetics  and  Associates,  as  w€ll  as 
the  overall  Intrinsic  score. 

Timing  now  to  the  intra-group  ratings,   it  may  be  seen  that  in  both 
Stage  1  and  Stage  III,  these  boys  rated  highly  the  values  of  Altruism 
and  Self -Satisfaction,  compared  to  the  ratings  they  gave  to  other 
values.    Also,  in  both  Stage  I  and  Stage  III,  they  gave  low  ratings  to 
the  values  Success  and  Accomplishment,  Independence,  and  Esthetics. 

Stage  III  findings  not  observed  in  Stage  I  included  the  high  rating 
by  these  boys  of  the  values  of  Intellectual  Stimulation  and  Creativity, 
and  the  low  rating  of  Management,  compared  to  this  group's  rating  of 
other  values. 

Stage  I  findings  not  replicated  in  Stage  III  included  the  high 
rating  of  the  values  of  Security  and  Follow  Father  and  the  low  rating 
of  Variety. 

Occupational  Interest  Inventory 

In  both  Stage  I  and  Stage  III  these  boys  indicated  that  they  had 
significantly  high  Occupational  Aspirations  and  Expectations.  These 
were  the  only  findings  similar  in  the  two  studies. 

In  Stage  III  one  new  finding  was  that  these  boys  had  a  signifi- 
cantly low  (fourth  lowest)  discrepancy  score  between  the  status  level 
of  their  Father's  Occupation  and  that  of  their  own  Occupational  Aspi- 
ration.    (The  status  level  of  their  father's  occupation  was  fourth 
highest  of  all  groups.)    There  were  no  significant  findings  in  Stage  I 
which  were  not  replicated  in  Stage  III. 

Educational  Aspiration 

The  Educational  Aspiration  level  of  these  boys  did  not  differ  signi- 
ficantly from  other  groups  in  Stage  III.     In  Stage  I  they  had  the 
fourth  highest  Educational  Aspiration,  chough,  interestingly  enough, 
their  Aspiration  level  was  higher  in  Stage  III. 

Social  Attitudes  Inventory 

It  must  be  recalled  that  there  can  be  no  similar  findings  in  the  two 
stages  for  this  instrument,  due  to  the  completely  revised  nature  of 
the  instrument  in  Stage  III. 

These  boys  did  not  differ  significantly  from  other  groups  on  any  of 
the  Stage  III  scales  derived  from  this  instrument.     In  Stage  I,  they 
received  the  lowest  score  of  all  groups  on  Passive  Defensive  behavior. 
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Sentence  Completion 


In  the  area  cL  Task  Achievement,  these  boys  did  not  differ  signi- 
ficantly from  other  groups  in  either  Stage  J  or  Stage  III  on  any  of 
the  scales  relevant  to  this  area. 

In  the  area  of  Interpersonal  Relations  in  both  Stage  I  and  Stage  III, 
these  boys  had  the  highest  Attitude  score  of  all  groups.     They  also  had 
a  significantly  low  Stance  score  in  both  Stages  I  and  III.    There  were 
no  other  scales  in  this  area  which  were  significant  in  Stage  III. 
Found  in  Stage  I  but  not  replicated  in  Stage  III  was  the  significantly 
lov;  score  for  Coping  Effectiveness  for  this  area.     (Though  these  boys 
were  also  low  in  Stage  III,  the  difference  was  not  significant.) 

These  boys  demonstrated  very  positive  Attitude  Toward  Authority  in 
both  Stage  I  and  Stage  III.    They  did  not  differ  significantly  from 
other  groups  on  any  other  Authority  scales  in  either  Stage  I  or  Stage 
III. 

In  both  Stage  I  and  Stage  III,   these  boys  showed  significantly  low 
scores  on  Negative  (or  Depressive)  Affect  and  significantly  high  scores 
on  Neutral  Affect  In  the  Anxiety  area.    They  did  not  differ  signifi- 
cantly on  any  other  scales  in  this  area  in  either  Stage  I  or  Stage  III. 

In  the  area  of  Aggression,  these  boys  did  not  differ  significantly 
from  other  groups  on  any  scales  in  Stages  I  or  III. 

On  the  Sentence  Completion  Total  scores,   these  boys  showed  no 
similar  results  in  both  Stages  I  and  III. 

In  Stage  III,  they  obtained  the  highest  Attitude  score  and  the 
second  lowest  Depressive  Affect  score.    There  were  no  significant  dif- 
ferences in  Stage  I  involving  this  group- 
On  the  Parent/Child  Interaction  items,  there  were  also  no  similar 
findings  between  Stages  I  and  III.     In  Stage  III  they  received  the 
highest  score  on  "Self -Concept"  of  all  groups,     A  finding  in  Stage  I 
not  replicated  in  Stage  III  was  the  high  standing  of  this  group  on 
Parent/Child  Interaction  and  Interaction  with  Father. 

These  boys  had  the  second  highest  Reality/Fantasy  Achievement  Dis- 
crepancy score  in  Stage  I  but  did  not  differ  significantly  from  the 
other  groups  on  this  variable  in  Stage  III. 

Story  Completion 

Since  no  Stage  III  Coping  Effectiveness  differences  appeared,  only 
Stage  I  differences  need  be  summarized.     In  Stage  I,  this  group  dif- 
fered only  on  Story  Ten  (Mother's  Authority)  where  they  were  second 
lowest . 
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When  considering  Stage  III  Coping  Style  dimensions  for  this  group, 
they  were  outstanding  only  on  Response  Length  where  they  very  much 
resembled    their  upper- lower  class  male  agemates.    They  were  lowest  or 
second  lowest  on  five  of  the  seven  stories  and  were  second  lowest  on 
Mean  Response  Length,    These  boys  were  highest  on  Stance  for  Story 
Seven  (Nonacademic  Task  Achievement),  highest  on  Engagement  for  Story 
One  (Academic  Task  Achievenient)  and  highest  on  Evaluation  of  Outcome 
for  Story  One,    For  Story  Six  (Anxiety)  they  were  lowest  on  Hero's 
Negative  Affect  and  on  Total  Affect  (H^ro  or  Others), 

In  Stage  I  they  did  not  differ  from  other  groups  on  any  of  the 
Coping  Style  dimensions. 

Interpretive  Comments 

With  respect  to  Aptitude  and  Achievement  measures,  these  boys' 
performance  was  quite  consistent  between  Stages  I  and  III  as  they  were 
in  all  cases  second  highest  of  the  ten-year-old  sample,  being  surpas- 
sed in  each  case  only  by  the  females  of  the  same  class  and  age.  When 
compared  to  the  other  upper -middle  class  samples,  on  the  other  hand, 
these  boys  generally  rated  last  or  next  to  last.    Their  rating  below 
the  ten-year-old  females  of  their  social  class  probably  suggests  a 
comparative  lack  of  motivation,  coupled  with  the  girls'  greater 
acquiescence  to  authority  in  a  school  setting,  which  probably  explains 
the  girls'  better  performance  on  achievement  tests  and  school  work. 
Comparisons  of  this  group's  performance  against  the  total  upper-middle 
class  sample  are  limited,  since  all  test  results  were  age-standardized. 
However,  their  relatively  poor  standing  may  be  due  partly  to  a  lack  of 
awareness  (at  their  age)  of  the  necessity  of  applying  oneself  academi- 
cally, compared  to  the  fourteen-year-old  sample  who  are  not  so  far 
away  from  career  and  college  decisions. 

BRS  results  from  both  Stages  I  and  III  somewhat  substantiate  this 
analysis  of  the  boys'  interaction  in  school,  for  they  were  given  low 
ratings  on  getting  along  with  Authority,  Implementation,  Initiation, 
and  a  high  rating  on  Self-Assertion,  indicating  some  lack  of  incentive, 
plus  some  degree  of  '^acting  out*'  behavior. 

Turning  now  to  their  value  structure  with  respect  to  future  careers, 
it  Is  interesting  to  note  that,  compared  to  rankings  given  to  values  by 
other  groups,  their  ratings  showed  very  few  significant  differences. 
Their  consistent  high  rating  of  Creativity  probably  reflects  a  some- 
what unrealistic,  glamorous  desire  to  do  something  famous  and  unusual, 
as  is  not  uncommon  with  young  boys,  especially  from  the  upper-middle 
class  where  "all  things  are  possible,"    The  consistent  high  rating  for 
Follow  Father  is  natural  due  to  (a)  the  young  boys'  identification  with 
the  father,  and  (b)  the  high  level  careers  actually  held  by  the  fathers 
There  was  no  consistency  In  those  values  which  they  ranked  low  (com- 
pared to  the  rankings  given  by  other  groups),  thus  no  firm  conclusions 
can  be  drawn  here . 
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Looking  at  the  intra-group  rankings  (comparable  choice  by  this  group 
alone),  it  may  be  seen  that  they  consistently  ranked  as  one  of  ^he  top 
four  only  Altruism  and  Self-Satisfaction.    The  high  ranking  of  these 
values  probably  reflects  moral  values  stror^gly  enjoined,  verbally  at 
least,  by  their  parents;  and  this  group  is  not  yet  at  the  age  of  rebel- 
lion.   They  ranked  the  values  of  Independence,  Success,  and  Esthetics 
quite  low.    Since  Esthetics  is  rated  rather  low  by  nearly  all  groups, 
little  meaningful  can  be  said  there.     Independence  is  ranked  low  by  all 
ten-year-old  groups  and  probably  reflects  little  more  than  the  fact 
that  the  struggle  for  independence  from  authority  has  not  yet  arisen 
with  children  of  this  age,  and  thus  does  not  appear  as  a  potential 
future  issue  concerned  with  careers.     It  is  interesting  that  '^Success 
and  Accomplishment"  is  also  ranked  low  by  all  ten-year-old  groups, 
but  by  no  fourteen-year-old  group,  suggesting  a  developmental  change, 
independent  of  sex  and  social  class.     It  could  be,  however,  that  the 
phrase  ''work  where  you  can  get  ahead*'  is  more  poorly  understood  by 
young  children.     It  was  not  chosen  as  o^e  of  the  top  four  values  by 
any  group,  and  received  its  highest  rating  from  fourteen-year-old 
upper-middle  class  males  whose  future  goals  should  certainly  include 
"getting  ahead"  in  some  manner. 

Regardless  of  their  failure  to  crystallize  specific  values  con- 
cerned with  future  careers,  these  boys  do  have  high  Occupational  Aspi.- 
rations  and  Expectations,  as  well  as  a  high  level  of  Educational  Aspi- 
ration.   These  were  the  only  consistent  findings  in  both  studies  from 
the  Occupational  Interest  Inventory. 

Thus,  one  may  say  that  these  immature  boys  expect  to  do  well  in 
life,  but  have  no  organized  personal  hierarchy  of  values  which  dis- 
tinguishes them  from  other  groups. 

The  Social  Attitudes  Inventory  did  not  distinguish  this  group  from 
other  groups  in  either  study  except  for  their  very  low  t^age  I  rating 
on  "Passive  Defensive"  behavior,  a  finding  which  coincides  with  their 
high  BRS  Self-Assertion  rating,  to  some  extent.  Thus,  by  the  results 
of  this  instrument  at  least,  these  boys  are  not  outstanding. 

Turning  now  to  the  Sentence  Completion,  let  us  first  examine  the 
Task  Achievement  area  (which  includes  both  Academic  and  Nonacademic 
areas  combined).     In  neither  Stage  I  nor  Stage  III  did  these  boys 
differ  from  any  other  group  on  any  Task  Achievement  scale.  This 
agrees  with  the  other  evidence  that  they  are  just  about  average  in 
their  achievement  behavior.    Though  they  didn't  differ  in  Stage  III  on 
Reality/Fantasy  Achievement  Discrepancy  scores,  they  were  second 
highest  In  Stage  I,  indicating  that  their  actual  achievement  was 
higher  than  their  fantasized  achievement. 

Turning  now  to  Interpersonal  Relations, the  consistency  of  results 
between  Stages  I  and  III  may  be  observed  as  these  boys  were  both  tiiTics 
highest  on  Attitude  but  low  on  Stance  and  Coping  Effectiveness. 
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This  difference  between  their  exprc2S3ed  attitudes  and  their  self- 
reported  skill  suggests  that  they  art^  honest  in  reporting  important 
skills,  yet  feel  optimistic  that  things  will  turn  out  happily  on  most 
interpersonal  relationships.    Their  average  scores  on  the  BRS  data 
anc  the  Social  Attitudes  data  coincide  with  these  findings. 

In  their  relations  with  Authority,  these  boys  had  very  positive 
attitudes  in  both  Stages  I  and  III.    They  did  not  stand  out  distinc- 
tively on  any  other  Authority  scales  in  either  stage.    This  positive 
attitude  is  appaiently  not  accompanied  by  competent  authority  relation- 
ships if  one  is  to  take  into  account  the  consistently  low  ratings 
given  this  group  by  their  peers        the  Authority  item  of  the  BRS.  As 
may  be  recalled,  the  Stage  III  Social  Attitudes  Inven*-«^ry  data  did  not 
distinguish  these  boys  in  this  area,  either. 

In  the  Anxiety  area,  only  the  Affective  scales  showed  significant 
differences  in  both  Stages  I  and  III  where  in  Stage  I  they  were  low  on 
general  Negative  Affect  and  in  Stage  III  lowest  on  Depressive  Affect. 
Correspondingly,  in  both  stages  they  were  high  on  Neutral  Affect.  This 
lack  of  significant  results  on  the  actual  Coping  Style  and  Coping  Ef- 
fectiveness variables  (excluding  Affect)  is  in  agreement  with  similar 
lack  of  findings  concerning  this  group  from  BRS  and  Social  Attitudes 
data. 

In  the  Aggression  area  these  boys  were  not  outstanding  on  any 
variable  in  either  Stage  I  or  Stage  III.    Other  instruments  did  not 
reveal  significant  differences  fcr  this  group  in  this  area  either. 

Turning  now  to  Total  Scores,  though  these  boys  were  not  signifi- 
cantly outstanding  in  Stage  I,  in  both  studies  they  were  high  on 
Attitude  and  low  on  Negative  Affect  (or  Depressive  Affect  In  Stage  III). 
This,  plus  data  from  other  instruments  so  far  discussed,  seems  to  sub- 
stantiate that  these  boys  are  about  average  on  their  coping  skills,  but 
have  a  pleasantly  positive  feeling  aoout  life. 

On  the  Parent/Child  Interaction  item,  these  boys  were  highest  on 
''Self-Concept"  in  Stage  III  and  high  on  "Parent/Child  Interaction"  and 
"Interaction  with  Father"  (the  latter  was  high  in  both  studies).  Their 
low  scores  on  the  BRS  Authority  iteir.s  suggest  that  this  group's  coping 
with  Authority  depends  on  what  type  of  authority  is  being  considered. 
The  BRS  item  refers  to  school  authorities,  but  the  Sentence  Completion 
data  indicate  that  these  boys  get  along  fairly  well  with  their  parents. 

On  the  Story  Completion  this  group  stood  about  average  in  coping 
with  Task  Achievement  problems.    Stage  I  did  not  differentiate  these 
boys  in  either  Academic  or  Nonacademic  Task  Achievement.     In  Stage  III 
they  were  high  on  Engagement  and  Evaluation  of  Outcome  (Academic  Task 
Achievement),  and  high  on  Stance  (Nonacademic  Task  Achievement).  Per- 
haps, considering  the  spars jty  of  differentiating  Stage  III  results  on 
the  Story  Completion  data,  it  should  be  considered  significant  that 
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these  boys  were  hLgh  on  three  different  scales  on  the  two  Task  Achieve- 
ment-related stories.    The  1968  sample  werp  rather  positive  about 
themselves,  in  some  respects. 

Considering  Interpersonal  Relatiops,  in  neither  Stages  I  nor  III 
did  these  boys  differ  on  any  of  the  Coping  Style  or  Coping  Effective- 
ness scales. These  data  are  in  agreement  with  data  from  che  BRS  and 
Social  Attitudes  Inventory,  though  uot  entirely  in  agreement  with 
Sentence  Completion  data. 

In  the  Authority  area  measured  by  Story  Completion  data,  tliese  boys 
were  low  on  Coping  Effectiveness  on  the  Stage  I  Story  concerning 
Ilother's  Authority;  but  they  did  not  differ  on  any  of  the  Stage  III 
Authority  scales  (where  the  story  concerned  school  authority).  This 
low  rating  on  the  Stage  I  Story  contradicts  the  Sentence  Completion 
Parent/Child  Interaction  item  data,  but  perhaps  the  fact  that  the 
heroine  of  this  Stage  I  Story  was  female  may  have  influenced  this 
rating,  through  a  lack  of  Identi  ication  with  the  story  situation. 
This  low  Stage  I  rating  does  agree  with  the  Peer  BRS  data,  but  again, 
different  types  of  authority  were  at  issue. 

In  the  Anxiety  area,  noching  of  distinctive  significance  ermerged 
except  for  the  very  low  Stage  III  scores  achieved  by  these  boys  on 
amount  of  Negative  Affect  Expressed  by  Hero  and  Total  Affect  Expressed 
by  Hero  plus  Others.     (This  was  true  in  only  one  of  the  Stage  III 
Anxiety  stories).    This  finding  is  in  agreement  with  Stage  I  and  Stage 
III  Sentence  Completion  findings  concerning  Affect  in  Anxiety  situa- 
tions . 

In  the  Aggression  area  these  boys  were  not  outstanding  in  either 
Stage  I  or  Stage  III,  on  any  scale.    This  is  in  agreement  with  Aggres- 
sion data  from  all  other  instruments. 

Looking  at  the  Total  scores,  these  boys  were  not  outstanding  in  any 
Coping  Style  or  Coping  Effectiveness  scale  for  either  Stage  I  or  Stage 
III,  except  for  their  low  Stage  III  Mean  Response  Length  score.  This 
one  finding  is  not  unexpected,  since  both  males  and  younger  children 
write  the  shorter  stories. 

All  and  all,  there  is  little  about  this  groap  that  is  dist /.net ive . 
Though  they  are  intelligent,  they  are  not  applying  themselves  in 
school  to  an  outstanding  degree.    They  expect  to  do  well  both  occupa- 
tionally  and  educationally  in  the  future,  but  have  not  yet  given  much 
thought  to  any  organized  value  system  which  will  guide  them  in  their 
later  occupational  choices.    They  tend  to  identify  positively  with 
their  fathers  and  get  along  fairly  well  with  their  parents;  but  they 
do  not  get  along  quite  as  well  with  the  authorities  in  school,  where 
they  are  not  model  students  and  where  they  may  tefid  to  "act  out"  to 
some  degree . 
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Their  development  of  coping  skills  is  apparently  about  average.  In 
no  area  are  they  consistently  high  or  low.    The  fact  that  they  belong 
to  the  middle  class  (where  one  would  expect  coping  skills  to  be  devel- 
oped to  a  greater  extent)  is  probably  counterbalanced  by  their  young 
age  plus  the  fact  that  they  are  males  and  are  not  so  passively  acquies- 
cent in  academic  or  social  settings.    The  consistent  low  degree  of 
Affect  shown  by  these  boys  is  due  in  part  to  the  short  stories  written. 
In  part,  this  may  also  reflect  an  American  tradition  that  boys  do  not 
emote ,  they  act . 

AUSTIN  TEN -YEAR-OLD  UPPER-MIDDLE  CLASS  FEMALES 

Aptitude  and  Achievement 

Both  in  Stage  I  and  Stage  III,  this  group  of  girls  received  ex- 
tremely high  scores  on  the  Raven  and  on  Reading  Achievement  and  Grade 
Point  Average.    A  Stage  I  finding  not  replicated  in  Stage  III  was  their 
top  rating  on  Math  Achievement,  also. 

Behavior  Rating  Scales 

There  were  no  findings  similar  between  Stage  I  and  Stage  III  on  any 
of  the  areas  rated  by  this  instrument.     In  Stage  III,  these  girls 
received  the  highest  scores  of  all  groups  on  Initiation  and  Implementa- 
tion, indicating  that  they  began  tasks  without  being  told  and  saw  them 
through  to  completion  without  requiring  aid  more  often  than  did  other 
groups.    Stage  I  findings  not  replicated  in  Stage  III  include  their 
significantly  high  rating  on  Authority  Relations  and  their  low  rating 
on  Self -Assert ion. 

Occupational  Values  Inventory 

In  both  Stage  I  and  Stage  III,  these  girls  rated  significantly  high 
the  value  of  Esthetics  only.    Findings  in  Stage  III  not  found  in  Stage 
I  included  the  low  ranking  given  to  Economic  Returns  compared  to  the 
ratings  given  this  value  by  other  groups. 

Inter-group  findings  in  Stage  I  which  were  not  replicated  in  Stage 
III  included  the  high  ranking  of  Altruism  and  Total  Intrinsic  values 
and  the  low  ranking  of  Success  and  Accomplishment. 

Turning  now  to  the  intra-group  rankings,  it  may  be  observed  that  in 
both  Stages  I  and  III  these  girls  ranked  Altruism,  Intellectual  Stimu- 
lation, and  Self -Satisfaction  quite  high      compared  to  the  rankings 
they  gave  to  other  values.     In  both  Stages  they  ranked  quite  low  :he 
values  of  Independence,  Creativity,  and  Success. 

Findings  in  Stage  III  which  were  not  found  in  Stage  I  included  the 
high'  rahkingo6f  ^'Associatjescan^i'^th^  low.fcaoking  Ot  'Manag^mento^ompftred 
to. these  girls'  rankings  of  other  values. 
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Findings  in  Stage  I  not  replicated  in  Stage  III  included  the  high 
ranking  of  Security  and  the  low  ranking  of  Prestige  by  these  girls. 

Occupational  Interest  Inventory 

The  only  common  finding  in  both  Stage  I  and  Stage  III  was  that  the 
discrepancy  score  for  these  girls  between  their  Father's  Occupation  and 
thei"  own  Occupational  Aspiration  was  significantly  small. 

No  other  findings  were  observed  in  Stage  III  except  that  these  girls* 
fathers  had  the  third  highest  Occupational  level  of  all  groups.  There 
were  no  significant  Stage  I  findings  not  replicated  in  Stage  III, 

Educational  Aspiration 

These  girls  did  not  differ  significantly  from  other  groups  in  their 
Educational  Aspiration  level  in  Stage  III.     However,  in  Stage  I  they 
wer^.'  the  third  highest  of  all  groups,  though,  as  with  their  male  age- 
mates  of  ttie  same  social  class,  in  Stage  III  their  aspiration  was  some- 
what higher. 

Social  Attitudes  Inventory 

No  direct  comparisons  can  be  made  between  Stage  I  and  Stage  III,  In 
Stage  III  these  girls  did  not  differ  significantly  from  other  groups  on 
any  of  the  scales  composing  this  instrument.     However,  in  Stage  I 
they  were  lowest  on  both  Active  Coping  and  Active  Defensive  behavior 
and  second  lowest  on  Passive  Defensive  behavior. 

Sentence  Complet  ion 

In  the  area  of  Ta3K  Achievement,  these  girls  did  not  differ  signi- 
ficantly from  other  groups  on  any  of  the  scales  in  Stage  I  or  Stage  III. 

There  were  no  common  findings  in  the  area  of  Interpersonal  Relations, 
either , involving  the&e  girls.     In  fact,  in  Stage  III  these  girls  did 
not  differ  significantly  on  any  of  the  Interpersonal  Relations  vari- 
ables.    In  Stage  I  the  only  significant  difference  was  their  high  score 
on  Attitude  toward  Interpersonal  Relations. 

In  Authority,  once  again,  the:     were  no  common  findings  between 
Stage  I  and  Stage  III.     In  Stage  III,  they  demonstrated  the  lowest 
degree  of  Hostile  Affect  but  the  second  highest  degree  of  Depressive 
Affect  toward  Authority.    There  were  no  .significant  findings  whatsoever 
in  Stage  I. 

In  the  area  of  Anxiety  there  uare  no  common  findings  between  Stages 
I  and  III  involving  these  girls.     In  Stage  III,  they  received  the  low- 
est Positive  Affect  score  of  all  groups  (a  variable  not  measured  in 
Stage  I  for  this  area).     In  Stage  I  they  received  the  second  highest 
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score  on  Frequency  of  Negative  Affect  and  the  lowest  score  on  Frequency 
of  Neutral  Affect,  which  is  consistent  with  the  Stage  III  finding  con- 
cerning Positive  Affect. 

There  were  no  common  findings  between  Stages  I  and  III  in  the  Aggres 

sion  area.    In  Stage  III  these  girls  received  the  highest  score  of 

all  groups  in  the  Engagement  Scale;  while  in  Stage  I  they  did  not 
differ  on  any  of  the  scales. 

For  the  Sentence  Completion  Total  scores  there  were  no  common 
findings  between  Stages  I  and  III.     In  Stage  III  these  girls  were 
Significantly  low  on  both  Hostile  and  Positive  Affect  (lowest  of  all 
groups)  and  second  highest  on  Depressive  Affect. 

The  only  Total  Score  finding  in  Stage  I  not  replicated  in  Stage  III 
was  the  significantly  high  standing  on  Total  Attitude  held  by  these 
girls . 

On  the  Parent/Child  Interection  items  there  were  also  no  common 
findings  between  Stages  I  and  III.    In  Stage  III  these  girls  were 
second  highest  on  Self -Concept ,  while  in  Stage  III  they  did  not  differ 
significantly  from  other  groups  on  any  of  the  items. 

On  the  Reality/Fantasy  Achievement  Discrepancy  score  these  girls 
received  :»lgnif icantly  high  scores  in  both  Stages  I  and  III,  indicat- 
ing that  their  actual  achievement  was  higher  than  their  fantasized 
achievement . 

Story  Completion 

These  girls    did  not  differ  significantly  from  other  groups  on  any 
Coping  Effectiveness  rating  in  either  Stage  I  or  Stage  III. 

For  Stage  III  Coping  Style  dimensions  these  girls  were  significantly 
low  on  Response  Length  for  Stories  One  (Academic  Task  Achievement)  and 
Six  (Anxiety).    They  were  also  lowest  on  Aid/Advice  for  Story  Five 
(Authority)  indicating  that  they  most  frequently  sought  aid  or  advice. 
They  were  highest  of  all  groups  on  EvaluaClDn  of  Outcome  for  Story  Five 

In  Stage  I  they  did  not  differ  from  other  groups  on  any  of  the 
Coping  Style  dimensions. 

Interpretive  Comments 

Considering  first  the  Aptitude  and  Achievement  measures,  these  girls 
were  consistently  the  highest  of  all  ten-year-old  samples  and  among  the 
highest  of  all  samples.    Aside  from  native  intelligence,  this  finding 
is  probably  partly  due  to  their  obedient  nature  in  the  classroom, 
their  upper-middle  class  upbringing,  and  the  fact  that  they  have  not 
yet  begun  to  rebel  against  school  authorities. 
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BRS  findings  appear  to  support  this  description.     In  both  stages, 
these  girls  were  high  in  Authorit>  relations,   low  in  Stage  I  Sell- 
Assertion,  and  high  in  Stage  III  Initiation  and  Implementation.  Though 
not  quice  significantly  in  Stage  III,  they  were  high  on  all  BRS  scales. 
Thus,   these  girls  are  seen  by  their  peers  as  possessing  those  positive 
qualities  which  correspond  to  excellent  performance  in  school. 

In  Occupational  Values,  when  considering  the  rankings  given  to 
values  by  this  group  (compared  to  the  rankings  given  by  other  groups), 
only  on  Esthetics  were  they  consistently  high  in  both  studies.  That 
these  young  girls  from  the  middle  class  would  be  more  interested  in 
artistically  oriented  pursuits  is  not  unexpected  when  one  considers 
that  it  is  from  this  group  that  the  population  comes  who  take  art, 
music,  and  dancing  lessons.    They  were  not    consistently  low  (compar  1 
to  other  groups)  on  any  values,  being  low  on  Success  in  Stage  I,  a^ 
on  Economic  Returns  in  Stage  III.    Neither  of  these  middle-class 
career-oriented  values  would  be  expected  to  appeal  to  young  girls 
from  the  middle  class  who  probably  do  not  consider  serious  (and  un- 
glamorous)  careers  as  a  livelihood  for  them. 

Looking  at  the  intra-group  ratings  (comparative  rating  of  values 
by  this  group  onlyj,  there  are  few  instances  where  their  ratings  dif- 
fer from  any  of  the  other  ten-year-old  groups.     (Those  ratings  shared 
in  common  by  all  ten-year-old  groups  will  not  be  discussed.) 

As  far  as  high  rankings  are  concerned,  the  only  different  finding 
was  in  Stage  III  where  they,  alone  of  all  ten-year-old  g.-oups,  ranked 
Associates  among  the  top  four  values.    The  fact  that  they  are  middle- 
class  females  probably  accounts  for  this  early  interest  in  the  inter- 
personal aspects  of  future  careers.    With  respect  to  low  intra-group 
ratings,  this  was  the  only  ten-year-old  group  to  rate  low  in  both 
Stages  I  and  III  the  value  Creativity.    Considering  the  wording  of  the 
item,  these  girls  probably  felt  that  "inventors"  are  men  and  did  not 
see  themselves  as  fitting  into  such  a  role.     In  Stage  I  they  were  the 
only  ten-year-old  group  to  rank  "Prestige"  low  though  fourteen-year- 
old  groups  generally  rated  this  value  as  one  of  the  bottom  four  values, 
and  no  group  gave  it  a  high  rating.    The  fact  that  these  girls  followed 
the  fourteen-year-old  trend  in  ranking  this  value  low  may  indicate  a 
greater  maturity  on  the  part  of  these  girls  (compared  to  other  ten- 
year-old  groups)  if  one  assumes  that  ranking  Extrinsic  and  material- 
istic values  low  indicates  maturity. 

Considering  the  social  class  that  these  girls  represent , their 
Occupational  Aspirations  and  Expectations  (compared  to  other  groups) 
were  not  particularly  high  (nor  significant)   in  either  Stages  I  oi  III, 
though  they  did  have  the  highest  Educational  Aspiration  of  the  ten- 
year  -old  groups  in  Stage  I  (and  high,  though  insignificant,  in  Stage 
III).    From  this,  one  might  deduce  that  these  girls  do  not  really 
expect  to  have  to  work  for  a  living  when  they  are  grown,  but  expect 
to  attend  college,  as  is  expected  of  most  children  in  the  middle  class, 
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and  then  to  marry.     In  both  Stages  I  and  III  they  had  one  of  the  lowest 
(negative)  discrepancies  between  their  own  Aspiration  level  and  the 
status  level  of  their  fathers'  jobs,  indicating  that  they  did  not 
aspire  to  as  high  status  jobs  as  those  held  by  their  fathers.    This  was 
probably  due  to  their  lack  of  expectation  of  really  pursuing  a  serious 
career . 

Turning  next  to  the  Social  Attitudes  Inventory,  it  should  first  be 
noted  that  these  girls  did  not  differ  in  any  area  in  the  Stage  III 
version  of  the  instrument,  but  were  lowest  in  both  Active  Coping  and 
Active  Defensive  behavior  in  the  Stage  I  version.    This  very  low  score 
on  both  types  of  Active  behavior  suggests,  again,  a  passive,  acquies- 
cent, obedient  group  of  children,  though  one  would  expect  that  they 
would  receive  high  scores  on  Passive  Coping  which  they  did  not. 

Turning  now  to  the  Sentence  Completion  instrument,  let  us  first 
consider  Task  Achievement.     These  girls  differed  from  average  on  no 
Task  Achievement  scales  in  either  Stage  I  or  Stage  III.     (This  is  in 
agreement  with  BRS  and  Stage  III  Social  Attitudes  data  which  also 
showed  no  differences  in  this  area.) 

Let  us  next  examine  Interpersonal  Relations.    Again,  these  girls 
did  not  differ  from  other  groups  on  any  scales  except  in  Stage  I  where 
they  showed  a  positive  attitude  toward  Interpersonal  Relations.  This 
Positive  Attitude  may  be  considered  in  light  of  their  high  ranking  of 
Associates  on  the  Occupational  Values  Inventory,  but  the  lack  of  other 
significant  differences  in  Coping  Style  or  Effectiveness  is  in  line 
with  BRS  and  Social  Attitudes  Inventory  findings. 

Turning  next  to  Authority,  the  only  differences  which  were  signifi- 
cant were  the  low  Stage  III  score  on  Hostile  Affect  end  the  high  score 
on  Depressive  Affect.    The  fact  that  these  two  types  of  Negative  Affect 
were  combined  in  Stage  I  might  have  resulted  in  their  effects  cancel- 
ing each  other.    Considering  that  the  BRS  indicates  that  thijse  girls 
have  good  relations  with  Auchority,  one  wouia  expect  Depressive  Affect 
over  such  problems,  but  not  Hostile  Affect. 

Considering  next  Anxiety,  again  it  is  only  in  the  Affective  dimen- 
sions where  these  girls  differed.    In  Stage  I  they  were  high  on  Nega- 
tive and  low  on  Neutral  Affect;  in  Stage  III  they  were  low  on  Positive 
Affect.     Thus,  while  their  actual  coping  behavior  does  not  differen- 
tiate them,  they  tend  to  react  with  Negative  Affect  to  anxiety  situ- 
ations.   Their  lack  of  overtly  anxious  behavior  is  consistent  with 
findings  from  earlier  instruments. 

In  the  area  of  Aggression,  the  only  difference  was  in  Stage  III, 
where  these  girls  were  high  in  Engagement.     (Though  not  significant, 
they  were  high  in  Coping  Effectiveness  in  both  studies.)  Previously 
discussed  instruments  do  not  lend  support  to  these  sparse  findings  as 
neither  the  BRS  nor  the  Social  Attitudes  show  these  girls  to  be  out- 
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standing  in  either  direction  in  handling  Aggression.    On  the  Total 
scores  it  may  be  observed  that  these  girls  express  generally  Positive 
Attitudes;  and  in  Stage  III  they  were  low  in  Hostile  and  Positive 
Affect  and  high  in  Depressive  Affect.    This  pattern  of  Depressive 
Affective  responses,  with  less  than  average  Hostile  or  Positive 
Affect,  suggests  an  internalized,  repressive  control  of  negative  im- 
pulses.   They  share  the  high  depressive  score  with  their  female  age- 
mates  of  the  lower  class.    This  looks  like  a  sex-typed  pattern,  in 
keeping  with  a  very  old  tradition. 

On  the  Parent/Child  Interaction  items,  these  girls  generally 
scored  quite  high;  but  only  in  Stage  III  Self-Concept  scale  was  their 
score  significantly  different  from  other  groups.    Thus,  one  would 
conclude  that  these  girls  have  good  relations  with  their  parents,  b»it 
not  so  outstanding  that  their  scores  reached  significance  in  most 
cases.     It  is  generally  the  middle-class  ten-year-olds  of  both  sexes 
who  receive  these  higher  scores. 

The  Reality/Fantasy  Achievement  Discrepancy  score  was  high  in  both 
Stages  I  and  III  ^.ot  these  girls.    Thus,  their  Achievement  is  general- 
ly of  a  higher  level  than  that  which  they  fantasize.    Their  Sentence 
Completion  self-report  scores  were  not  significantly  high,  while  their 
actual  Achievement  scores  were  high. 

In  the  Story  Completion  Task  Achievement  data,  neither  Stages  I  or 
III  showed  significant  differences  for  these  girls  in  either  Academic 
or  Nonacademic  Task  Achievement.    They  were,  it  appears,  modest  or 
understated  in  portraying  their  own  achievements.     In  the  Interpersonal 
Relations  and  Aggression  areas  there  were  no  significant  differences  In 
either  Stages  I  or  III  involving  this  group.    This  is  in  agreement  with 
data  from  other  instruments. 

In  the  Anxiety  area,  these  girls  did  not  differ  from  other  groups, 
except  for  the  low  Stage  III  score  on  Response  Length. 

Finally,  in  the  Authority  area,  though  there  were  no  significant 
Stage  I  findings,  in  Stage  III  they  were  lowest  cn  Aid/Advice  (indicat- 
ing that  they  less  frequently  requested  it),  and  highest  on  Evaluation 
of  Outcome.    These  were  the  only  significant  findings.    In  general. 
Authority  findings  were  not  completely  consistent:  across  Instruments 
for  tnese  girls. 

Turning  now  to  Total  scores,  there  were  no  Stage  I  differences  in 
Coping  Style  dimensions,  but  in  Stage  III  these  girls  were  highest  on 
Outcome  (completion)  and  Evaluation  of  Outcome,  indicating  a  somewhat 
optimistic  attitude  that  things  will  work  out  in  the  end,  but  without 
the  corresponding  high  scores  on  the  Coping  Style  or  Effectiveness 
dimensions  which  should  accompany  these  positive  results. 
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These  girls  are  intelligent  and  apparently  apply  themselves  and 
comply  with  Authority  in  the  classroom  setting.    They  are  viewed 
positively  by  their  peers  for  this  behavior,     Howevar,  in  all  self- 
report  data,  they  do  not  appear  outstanding  in  any  area  with  respect  to 
good  coping  or  specific  coping  styles  of  effectiveness.    Their  passive 
and  accepting  natures  probably  are  reflected  in  these  average  scores. 

From  the  organization  of  findings  in  the  Occupational  area,  it 
appears  that  they  really  do  not  give  serious  thought  to  future  careers 
at  this  time,  but  expect  to  attend  college  as  a  matter  of  course. 

AUSTIN  FOb.lTEEN -YEAR-OLD  UPPER-LOWER  CLASS  MALES 

Aptitude  and  Achievement 

There  were  consistent  findings  in  Stages  I  and  III  for  three, of  the 
four  Aptitude  and  Achievement  measures  for  this  group  of  boys.  They 
were  significantly  low  in  both  studies  on  the  Raven,  Reading  Achieve- 
ment and  Grade  Point  Average.     In  Stage  I  they  were  also  significantly 
low  on  Math  Achievement, 

Behavior  Rating  Scales 

There  were  no  similarities  between  Stages  I  and  III  due  to  the  fact 
that  these  boys  did  not  differ  significantly  from  other  groups  on  any 
of  the  Stage  III  Behavior  Rating  Scale  items.     (They  were  around 
average  to  slightly  above  average  on  all  of  the  Stage  III  items.) 

In  Stage  I,  with  one  exception,  these  boys  were  rated  quite  poorly 
by  their  peers  on  BRS  items.    They  were  lowest  of  all  groups  on  both 
Academic  and  Nonacademic  Task  Achievement,  Authority,  and  Peer  Rela- 
tions, Coping  with  Aggression,  and  the  BRS  Summary  score.    Only  on  Self- 
Assertion  was  this  group  significantly  high,  and  the  desirability  of 
that  item  was  doubtful. 

Occupational  Values  Inventory 

There  was  fairly  high  consistency  between  the  Stage  I  and  Stage  III 
findings  for  this  group  when  one  considers  their  rankings  of  values  as 
compared  to  the  rankings  given  by  other  groups. 

In  both  Stages  I  and  III  they  ranked  significantly  highly  Success 
and  Accomplishment  and  overall  Extrinsic  values.  They  ranked  toward 
the  bottom  in  both  studies  the  values  of  Altruism  and  Esthetics. 

Significant  in  Stage  III  but  not  in  Stage  I  was  their  low  ranking 
for  overall  Intrinsic  values,  though  this  is  not  really  inconsistent 
with  Stage  I  findings  since  they  were  high  on  Extrinsic  values  in  Stage 
I. 
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One  significant  finding  in  Stage  I  not  replicated  in  Stage  III  was 
their  high  ranking  of  the  value  of  Security. 

Turning  now  to  intra-group  rankings  (values  rated  highest  and 
lowest  by  this  group  only),  it  may  be  noted  again  that  there  was  a  high 
degree  of  consistency  between  Stages  I  and  III,  especially  for  those 
values  rated  highly.    For  in  both  Stage  I  and  Scage  III  the  same  four 
values  received  the  highest  ratings.    These  were  Self-Satisfaction, 
Intellectual  Stimulation,  Security,  and  Associates.    Three  of  the  four 
low  ranked  values  were  identical  between  Stages  I  and  III.    These  were 
Management,  desire  to  Follow  Father,  and  Esthecics. 

Significant  in  Stage  III  but  not  in  Stage  I  was  the  low  ranking 
given  to  the  value  of  Altruism.     Significant  in  Sta^e_J  but  not  repli- 
cated in  Stage  III  was  the  low  ranking  given  to  the  value  Prestige. 

Occupational  Interest  Inventory 

Only  on  one  variable  wa.s  there  agreement  becween  Stages  I  and  III 
in  the  findings  concerning  these  boys      In  both  studies  they  had  the 
highest  discrepancy  score  between  the  status  of  their  Father's 
Occupation  and  their  own  Occupational  Aspirations.     (Stage  III  data 
indicated  that  the  status  level  of  their  father's  occupation  was  the 
third  lowest  of  all  groups.) 

In  Stage  I  they  were  significantly  low  on  Occupational  Expectation 
level  and  had  the  highest  discrepancy  between  Aspiration  and  Expecta- 
tion of  all  groups.    Neither  of  these  findings  was  replicated  in 
Stage  III,  however. 

Educational  Aspiration 

These  boys  did  not  differ  significantly  from  other  groups  in  Edu- 
cational Aspiration  level  in  Stage  III;  however,  they  were  significant- 
ly low  (but  noc  excremely  so)  in  Stage  I.    There  was  a  very  slight 
rise  in  the  overall  Educational  Aspiration  in  Stage  III  as  compared  to 
Stage  I . 

Social  Attitudes  Inventory 

As  mentioned  earlier,  direct  comparisons  between  Stages  I  and  III 
cannot  be  made  due  to  the  changed  nature  of  the  instrument.    In  Stage 
III,  these  boys  were  significantly  low  on  good  Coping  in  the  area  of 
Task  Achievement  and  Interpersonal  Relations  as  well  as  in  their  Total 
score  across  areas. 

In  Stage  I  they  were  significantly  low  on  Passive  Coping  and  highest 
of  all  groups  on  Active  Defensive  behavior.    Thus  there  is  some  evi- 
dence indicating  consistency  between  the  two  studies;  their  low  Total 
scores  on  ''Good  Coping"  (Stage  III)  are  consistent  with  the  finding  of 
high  Total  Active  Defensive  behavior  (Stage  i) . 
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views  of  Life 


As  Views  of  Life  was  not  administered  in  Stage  I,  only  Stage  III 
findings  will  be  discussed. 

These  boys  were  highest  of  the  four  groups  on  their  preference  for 
action  over  inaction.    They  were  also  highest  on  their  preference  for 
self -solving  and  had  the  highest  Positive  Self-Concept.    They  were 
second  highest  in  their  belief  in  Emotional  Control  rather  than 
Emotional  Expressivity  or  Acceptance. 

They  also  had  the  highest  score  on  Total  Number  of  Active  Choices 
regardless       area.    Their  only  significantly  low  score  was  in  the 
Earned  versus  Bestowed  status  scale  where  they  received  the  lowest 
score  of  the  four  groups  indicating  a  belief  in  bestowed  rather  than 
earned  status. 

Sentence  Completion 

In  the  area  of  Task  Achievement  there  were  no  similar  findings 
between  Stages  I  and  III  for  this  group.     In  fact,  they  did  not  differ 
significantly  on  any  Task  Achievement  scales  for  Stage  III. 

In  Stage  I  they  received  the  highest  scores  of  all  groups  on  the 
Engagement,  Coping  Effectiveness,  and  Frequency  of  Neutral  Affect 
scales . 

In  the  area  of  Interpersonal  Relations  there  also  were  no  similar 
findings  between  Stages  I  and  III,  and  again  there  were  no  significant 
findings  involving  this  group  for  Stage  III.     In  Stage  I  these  boys 
received  the  lowest  Attitude  score  of  all  groups  and  'did  not  differ 
on  any  of  the  other  Interpersonal  Relations  scales. 

In  the  Authority  area,  once  again,  there  were  no  similar  findings 
between  Stages  I  and  III.     In  Stage  III  these  boys  received  the 
second  lowest  score  on  Depressive  Affect.     In  Stage  I  they  did  not 
differ  significantly  on  any  scales  (though  it  is  interesting  to  note 
that  they  did  have  the  lowest  score  on  Frequency  of  Negative  Affect, 
a  finding  similar  to  the  Stage  III  finding). 

Again,  in  the  area  of  Anxiety,  there  were  no  similar  findings 
between  Stages  I  and  III,  and  in  Stage  III  these  boys  did  not  differ 
significantly  from  other  groups  on  any  scales. 

In  Stage  I  they  were  significantly  high  on  Stance,  Coping  Effective- 
ness, and  Frequency  of  Neutral  Affect  and  significantly  low  on  Fre- 
quency of  Negative  Affect. 

In  the  area  of  Aggression,  again,  there  were  no  similar  findings 
between  Stages  I  and  III.     In  Stage  III  they  received  the  highest  score 
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of  all  groups  on  Stance  but  did  not  difier  on  any  other  scales.  In 
Stage  I  there  were  no  significant  differences  involving  this  group  for 
the  Aggression  area. 

In  considering  the  Total  scores,  once  again  it  may  be  noticed  that 
there  were  no  similar  findings  between  Stages  I  and  III.     In  Stage  III 
the  only  significant  finding  was  their  lowest  standing  on  Frequency  of 
Depressive  Affect.     A  stage  I  finding  not  replicated  in  Stage  III  was 
this  group's  iow  standing  on  Total  Attitude. 

There  were  no  similar  findings  between  Stages  I  and  III  on  the 
Parent/Child  Interaction  items  except  for  the  fact  that  in  neither 
study  did  these  boys  differ  significantly  from  other  groups  on  any  of 
the  fjur  scales  composing  this  area. 

On  the  Reality/Fantasy  Achievement  Discrepancy  score  there  was 
perfect  correspondence  between  Stages  I  and  III  as  these  boys  had  the 
lowest  (negative)  discrepancy  score  in  both  studies  indicating  that 
their  fantasized  achieveirent  was  higher  than  their  actual  achievement. 

Story  Completion 

This  group  of  boys  did  not  differ  from  other  groups  on  any  of  their 
Coping  Effectivness  ratings  in  either  Stage  I  or  Stage  III* 

Considering  the  Stage  III  Coping  St>le  dimensions,  only  in  Story 
Five  (Authority)  did  these  boys  differ  significantly  from  other  groups. 
Here  they  received  the  lowest  score  on  Evaluation  of  Outcome  and  the 
highest  score  on  both  Negative  Affect  expressed  by  the  Hero  and  Total 
Affect  (by  Hero  and  Others).     In  Stage  I  they  did  not  differ  on  any  of 
the  Coping  Style  dimensions. 

Interpretive  Coimnents 

On  all  Aptitude  and  Achievement  measures,  in  both  Stages  I  and  III, 
these  boys  were  consistently  low.    They  were,  in  general,  the  lowest  of 
the  fourteen-year-old  groups  though  their  upper-lower  female  agemates 
were  lower  on  one  or  two  measures.    Their  pattera  also  resembled  that 
of  the  upper-lower  ten-year-old  males.    Regardless  of  native  ability, 
one  would  have  to  conclude  that  these  boys  lack  motivation  to  perform 
well  in  the  classroom.    Data  from  other  instruments  shed  some  light  on 
possible  reasons  for  this. 

On  the  BRS  in  their  Peer  ratings  from  Stage  I  they  were  consistently 
among  the  lowest  of  all  groups  and  lowest  on  the  Summary  score  (except 
for  a  high  score  on  Self-Assertion) .     It  may  be  recalled,  however,  that 
Stage  III  data  did  not  differentiate  this  group  on  any  item.    One  might 
surmise  that  these  boys  received  low  Stage  I  scores  because  of  a  large 
number  of  negative  nominations;  and  when  the  negative  nominations  were 
eliminated  from  Stage  III  calculations,  these  boys'  scores  faded  into 
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the  undifferentiated  "no  nominations  category.**    Stage  I  data  indicated 
that  they  had  extremely  poor  Authority  and  Peer  Relations,  and  were 
seen  as  performing  very  poorly  in  both  Academic  and  Nonacademic  Task 
Achievement . 

On  the  ratings  comparing  this  group  on  Occupational  Values  with 
other  groups,  in  both  Stages  I  and  III  they  were  high  on  Success  and 
Accomplishment,  and  on  overall  Extrinsic  values.    Considering  that 
these  are  males  from  the  upper-lower  class,  it  is  not  surprising  that 
they  are  high  on  Extrinsic  values  as  symbols  of  success,  but  it  should 
be  noted  that  in  both  studies  they  share  this  high  rating  with  the 
fourteen-year -old  males  of  the  upper-middle  class.    Thus  one  cannot 
attribute  this  finding  to  deprivations  suffered  by  the  upper-lower 
class  children.    Rather,  it  appears  to  be  a  developmental  factor  in 
boys  who  are  approaching  the  age  of  serious  career  thoughts  and 
decisions.    For  many  of  these  extrinsic  values  are  realistic  accompa- 
niments of  successful  careers. 

The  idealism  of  the  younger  children  and  the  females  is  ibsent  or 
subordinated  in  this  group.    In  both  studies,  they  gave  ^ow  ranks  to 
Altruism  and  Esthetics  (and  Intrinsic  values  in  Stage  IJ\'      They  are 
similar  to  the  upper-middle  class  fourteen-year-old  male.    -  ranking 
these  values  low;  so  the  increasing  male  career  orientatic-i  by 
adolescence,  apparently  overrides  social  class  effects  in  tarfon 
here . 

Turning  now  to  the  intra-group  rating  of  values  (rating  of  \  *  ^ 
compared  to  the  rating  of  other  values  by  this  group  only),  ther.  ijls 
no  value  which  was  ranked  in  the  top  four  by  this  group  alone  of  the 
fourteen-year-old  groups.    They  chose  Intellectual  Stimulation  in  both 
studies,  and  this  choice  was  shared  only  by  the  upper-middle  class 
females  among  the  fourteen-year-old  groups  in  both  studies.  However, 
wich  one  exception,  it  was  chosen  by  all  ten-year-old  groups  in  both 
studies.    Thus,  litcle  can  be  said  specifically  about  this  group  since 
Intellectual  Stimulation  is  a  popular  value  with  nearly  all  groups. 
In  Stage  III  these  boys  (and  their  female  agemates  of  the  same  social 
class)  chose  Security  as  one  of  the  top  four  values.    This  is  probably 
a  realistic  concern  at  this  age  for  children  of  the  upper-lower  class, 
as  they  have  probably  an  awareness  of  or  experience  with  job  insecurity 
and  unemployment  in  their  families. 

Both  fourteen-year-old  male  groups  ranked  low  the  value  of  Manage- 
ment, though  one  would  expect  these  older  males  to  hold  in  higher  dstsem 
this  value.    No  group  rated  this  value  higi*,  and  the  wording  of  the 
item  might  be  open  to  alternative  interpretations.    For  "leadership"  is 
s  slightly  different  quality  from  "being  the  boss,"  and  "to  lead  other 
people"  may  be  a  misleading  statement.     It  had  a  uniformly  low  mean  for 
all  groups,  and  no  group  differed  significantly  from  any  other  group 
in  this  value  in  either  study. 
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Perhaps  the  most  outstanding  fi  ^ing  is  the  low  rating  of  Altruism 
for  both  fourteen-year-old  male  groups  in  Stage  III,  since  this  value 
generally  received  quite  high  ratings  by  most  other  groups.  Altruism 
is  simply  not  consistent  with  serious  job  choices  where  one  must  first 
consider  earning  a  living.     It  is  an  idealistic  choice,  popular  with 
females  and  with  younger  children  in  general.    The  groups  whose 
careers  and/or  jobs  are  most  im.ninent  and  necessary  apparently  do  not 
view  this  value  as  being  relevant. 

Let  us  now  examine  findings  from  the  Occupational  Interest  Inventory, 
These  boys  were  not  outstanding  in  either  direction  on  Occupational 
Aspirations  in  either  study  and  were  significantly  low    on  Expectation 
only  in  Stage  I.    They  were  also  significantly  low  in  Stage  I  on  Edu- 
cational Aspiration,  but  were  still  highest  of  all  upper-lower  groups. 
They  had  the  highest  discrepancy  between  Aspiration  and  Expectation 
in  Stage  I  (and  were  also  hign,  although  not  significantly  so,  in 
Stage  III).    This,  perhaps,  indicates  some  realistic  awareness  of  the 
limitations  of  their  social-class  status  and  their  consequent  prospects. 
However,  their  very  high  discrepancy  score  between  their  Aspirations 
and  their  Fathers'  Occupation  indicates  a  d^  -.^re  to  excel  the  level 
achieved  by  their  fathers.    Nonetheless,  they  do  not  really  expect  to 
advance  that  much  further. 

Turning  now  to  Self -Report  data  on  Coping  behavior,  let  us  first 
examine  the  Social  Attitudes  Inventory.    In  Stage  I  these  boys  were  low 
on  Passive  Coping  and  high  on  Active  Defensive  behavior.    This  is  in 
agreement  with  the  Peer  BRS  data  whicb  see    boys  as  very  Se If-Assert ive, 
bufc  poor  in  those  behaviors  necessary  to  classroom  and  interpersonal 
success.    Supporting  this  view,  in  Stage  III  they  were  very  low  on 
"Good  Coping*'  with  Task  Achievement  and  Interpersonal  Relations,  and 
were  lowest  on  the  "Good  Coping"  Total  score.    Thus,  this  Self -Report 
verifies  to  a  high  degree  the  description  given  them  by  their  peers. 

In  the  Sentence  Completion  Task  Achievement  data,  thes*?  boys  were 
highest  (in  Stage  I)  on  Engagement  and  Coping  Effectiveness,  and  on 
Frequency  of  Neutral  Affect:     a  marked  disparity  with  their  actual 
achievement  record . 

In  the  Interpersonal  Relations  area,  these  boys  were  not  outstand- 
ing in  either  Stages  I  or  III,  except  for  a  very  low  Stage  I  score  on 
Attitude  Toward  Interpersonal  Relations.    This  low  Attitude  score  is  in 
agreement  with  other  findings  in  this  area. 

In  the  Authority  area  these  boys  were  not  outstanding  in  either 
Stages  I  or  III,  except  for  low  scores  on  Stage  III  Depressive  Affect 
(and  low  on  Negative  Affect  in  Stage  I,  though  nonsignificant). 

In  the  Anxiety  area,  again,  these  boys  differed  only  in  the  Af- 
fective dimensions  in  Stage  I  where  they  were  second  lowest  on 
Negative  Affect  and  second  highest  on  Neutral  Affect. 
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In  the  Aggression  area  there  were  no  differences  except  for  a  high 
score  in  Stage  III  on  Stance,  indicating  a  willingness  to  tace  such 
problems  whether  by  fighting  or  by  coping. 

Looking  now  to  the  Total  scores,  there  were  no  consistent  findings. 
In  Stage  I  they  had  a  low  scoie  on  Total  Attitude;  while  in  Stage  III 
they  had  a  low  score  on  Depressive  Affect. 

Since  this  group  did  not  differ  in  either  Stage  I  or  Stage  III  on 
che  Parent/Child  Interaction  item.  Little  can  be  said.    This  agrees 
with  lack  of  significant  Authority  findings  in  other  instruments 
mentioned  earlier,  except  for  the  low  Stage  I  Peer  BRS  rating  on 
Authority  (though  this  referred  to  jjchool  authority)  . 

These  boys  w?relbirest  of  all  groups  on  the  Reality/Fantasy  Achieve- 
ment Discrepancy  score  in  both  studies.    This  indicates  that  they  tend, 
more  than  any  other  groups,  to  overt;stimate  their  actual  achievement 
level  In  their  Self-Report  data.    Considering  their  very  low  Aptitude 
and  Achievement  scores,  but  their  average  Sentence  Completion  Task 
Achievement  scores,  this  is  not  surprising. 

Looking  at  Story  Completion,  no  firm  conclusions  can  be  drawn  due 
to  the  total  lack  of  significant  differences  involving  this  group  in 
S*:age  I.    The  Stage  III  findings  in  Story  Five  only  (Authority)  also 
give  no  conclusive  eivdence  regarding  this  group.     In  both  Stages  I 
and  III  they  simply  are  not  outstanding  In  any  area  or  coping  style. 

AUSTIN  FOURTEEN -YEAR-OLD  UPPER-LOWER  CLASS  FEMALES 

Aptitude  and  Achievement 

The  only  similar  fiding  between  Stages  I  and  III  for  these  girls 
was  their  significantly  low  st:>nding  on  Math  Achit^.ment  in  both 
studies.     In  Stage  III  they  did  not  differ  on  any  oo.  the  other  achieve- 
ment measures.    However,  in  Stage  I  they  were  also  significantly  low 
on  their  Raven  scores  and  on  Reading  Achievement. 

Behavior  Rating  Scales 

There  were  no  similar  findings  between  Stages  I  and  III  for  these 
girls  on  any  BRS  items.  In  fret,  in  Stage  III  they  did  not  differ 
significantly  on  any  of  the  iceras,  receiving  generally  average  to 
slightly  above  average  scores. 

In  Stage  I,  they  were  significantly  high  on  Academic  Task  Achieve- 
ment, Authority  Relations,  Peer  Relations,  and  on  the  BRS  Summary  score. 
They  received  the  lowest  score  on  Self -Assertion . 
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Occupational  Values  Inventory 


Considering  this  group's  ranking  of  values  compared  to  the  rankings 
given  by  other  groups,  there  was  good  agreement  between  Stages  I  and 
III.     In  both  Stages  I  and  III  these  girls  ranked  comparatively  high 
the  values  of  Altruism,  Self-Sat -.sf  action,  Surroundings,  Associates, 
and  received  a  high  Total  Intrinsic  score.     In  both  studies  these  girls 
ranked  significantly  low  the  values  of  Creativity,  Prestige,  and  Follow 
Father . 

Two  Stage  III  findings  not  found  in  Stage  I  were  the  high  ranking 
given  to  the  value  Security  and  tne  low  overall  Extrinsic  Score.  The 
only  Stage  I  finding  not  replicated  in  Stage  III  was  the  high  ranking 
given  to  Variety . 

Turning  now  to  the  intra-group  rankings  (comparative  ranking  of 
values  for  this  group  of  girls  only)  it  may  be  seen  that  there  was 
perfect  agreement  between  Stages  I  and  III.    For  in  both  studies  the 
most  highly  regarded  values  were  Altruism,  Associates,  Self-Satis- 
faction, and  Security.    The  least  highly  regarded  values  in  both  cases 
were  Creativity,  Esthetics,  Prestige,  and  Follow  Father. 

It  may  also  be  noted  that  there  is  a  high  degree  of  correspondence 
between  the  inter-group  and  the  intra-gtoup  rankings  for  these  girls. 

Occupational  Interest  Inventory 

The  only  similar  finding  between  Stages  I  and  III  involved  Occupa- 
tional Aspiration  where  these  girls  were  significantly  low  in  both 
studies . 

In  Stage  III  they  had  a  significantly  high  (but  not  extremely  so) 
discrepancy  between  the  status  level  of  their  father's  occupation  and 
their  own  occupational  aspirations.     (They  also  received  significantly 
low  scores  on  the  status  level  of  their  father's  occupation,  as  would 
be  expected .) 

A  Stage  I  finding  not  replicated  in  Stage  III  was  these  girls' 
significantly  low  score  on  Occupational  Expectation  (as  well  as 
Aspiration) . 

Educational  Aspiration 

In  both  Stage  I  and  Stage  III  these  girls  expressed  significantly 
low  Educational  Aspiration  levels.     As  with  the  fourteen-year-old 
males  of  the  same  social  class,  the  aspiration  level  was  slightly 
higher  in  Stage  III  than  it  was  in  Stage  I. 
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Social  Attitudes  Inventory 


In  Stage  III  these  girls  received  the  highest  score  of  all  groups 
on  Good  Coping  in  the  area  of  Interpersonal  Relations  and  the  second 
highest  Total  score  across  areas.     In  Stage  I  they  received  the 
highest  score  on  Passive  Defensive  behavior  but  did  not  differ  on  other 
scales.     It  is  not  possible  to  draw  any  conclusions  based  on  comple- 
mentary evidence  obtained  from  both  versions  of  the  instrument. 

Views  of  Life 

In  only  one  scale  did  these  girls  receive  a  high  ''Active''  score. 
They  received  the  highest  score  of  the  four  groups  on  Emotional  Control 
(as  contrasted  with  Emotional  Expressivity  and/or  Acceptance).  All 
other  significant  differences  involving  this  group  were  in  the  "Pas- 
sive" direction  where  they  scored  lowest  (most  passive)  of  the  four 
groups.    First  was  Locus  of  Control,  whicn  they  saw  as  exterior  rather 
than  located  within  the  self.    Also  indicative  of  passivity  was  their 
choice  of  Other-Solver  rather  than  Self -Solver.    They  also  tended  to 
react  passively  under  stress  (rather  than  actively)  and  received  the 
lowest  score  of  all  groups  on  Total  Number  pi  Active  choices. 

Sentence  Completion 

In  the  area  of  Task  Achievement  there  were  no  similarities  between 
Stages  I  and  III  and  no  significant  differences  in  Stage  III  in- 

volving this  group. 

In  Stage  I  they  received  the  lowest  scores  on  Engagement  and  Fre- 
quency of  Neucral  Affect. 

In  the  area  of  Interpersonal  Relations  also  there  were  no  similar- 
ities between  Stage  I  and  Stage  XII  findings.    In  Stage  III  these  girls 
received  the  highest  score  of  all  groups  on  Coping  Effectiveness  and 
the  lowest  score  on  Hostile  Affect.    A  significant  finding  in  Stage  I 
not  replicated  in  Stage  III  was  their  significantly  high  score  on 
Stance  9  also. 

In  the  area  of  Authority,  the  findings  in  Stages  I  and  III  were 
identical.    That  is,  in  both  studies  these  girls  received  the  lowest 
score  of  all  groups  on  Engagement  but  did  not  differ  significantly  on 
any  other  scales  in  the  area. 

In  ttie  Anxiety  area,  while  there  were  no  identical  findings  between 
Stages  I  and  III»  there  were  similar  findings  in  that  in  Stage  III  they 
were  highest  on  Depressive  Affect  and  were  high  on  general  Negative 
Affect  in  Stage  I.     (It  should  be  recalled  that  Hostile  and  Depressive 
Affect  were  condensed  into  one  scale  in  Stage  I).    There  were  no  other 
significant  findings  in  Stage  III.    In  Stage  I,  these  girls  were  quite 
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low  on  most  Anxiety  scales.    They  were  sign  ficantly  low  on  Stance, 
Engagement,  Coping  Effectiveness,  and  Frequency  of  I'lutral  Affect. 
(Their  scores  were  low  in  Stage  III  also,  but  did  not  reach  signi- 
ficance level .) 

In  the  area  of  Aggression  there  were  no  similar  findings  between 
Stages  I  and  III  as  in  neither  Stage  I  nor  Stage  III  did  this  gro'.p 
differ  significantly  on  any  of  the  Aggression  items. 

In  the  Sentence  Completion  Total  scores,  no  similar  findings  ».ere 
observed  as  this  group  did  not  differ  on  any  of  the  Total  Scale 
scores  in  Stage  III.     In  Stage  I  they  were  the  lowest  of  all  groups 
on  Engagement  and  Frequency  of  Neutral  Affect,  and  highest  or  Fre- 
quency of  Negative  Affect. 

On  the  Parent/Child  Interaction  items  there  also  were  no  similar 
significant  differences  between  Stages  I  and  III.     In  Stage  III  they 
received  the  lowest  score  on  Self -Concept  (as  they  did  in  Stage  I,  but 
it  did  not  reach  significance). 

In  Stage  I  a  finding  not  replicated  in  Stage  III  was  their  low 
score  on  Interaction  with  Father. 

On  the  Reality/Fantasy  Achievement  Discrepancy  score ^  this  group 
had  the  secoad  lowest  (Negative)  score  in  Stage  III,  indicating  that 
their  fantasized  achievement  was  higher  than  their  actual  achievement - 
They  did  not  differ  from  other  groups  in  Stage  I. 

Story  Completion 

For  Coping  Effectiveness,  in  contrast  to  the  lack  of  significant 
findings  in  Stage  III,  these  girls  were  outstanding  in  their  Stage  I 
Coping  Effectiveness  ratings.    They  were  highest  of  all  groups  on  Story 
Eight  (Aggression),  Story  Ten  (Mother's  Authority),  Story  Five 
(Anxiety),  Stories  Four  and  Seven  (Interpersonal  Relations)  and  on  the 
Mean  Coping  Effectiveness  score. 

For  Stage  III  Coping  Style  dimensions,  only  on  Response  Length 
were  these  girls  outstanding.    On  six  of  the  seven  stories  they  were 
signilicantly  high,  as  well  as  being  second  highest  on  Mean  Response 
Length.    In  Story  Six  (Anxiety)  they  expressed  more  Affect  than  did 
any  other  group  as  they  received  the  highest  scores  on  Negative  Affect 
expressed  by  Hero  and  on  Total  Affect. 

In  Stage  I  these  girls  received  the  highest  score  of  all  groups  on 
Mean  Engagement  and  Initation. 

InteiTpretivG  Comments 

Though  the  relative  standing  of  this  group  of  girls  was  not  always 
significantly  different  from  other  groups  (especially  in  Stage  III), 
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it  was  uniformly  low  in  both  Stages,  with  especially  consistent  low 
scores  in  Math  Achievement.    Thus,  their  school  achievement  is  rather 
poor,  with  good  evidence  that  their  actual  aptitude  is  below  average 
also.    Though  there  was  apparently  more  homogeneity  in  Apcitude  and 
Achievement  scores  in  Stage  III  (resulting  in  fewer  significant  group 
differences),  the  relative  standing  of  this  group  also  improved  quite 
noticeably  on  the  Raven;  but  it  was  identical  on  the  other  three  in- 
struments in  both  studies. 

No  firm  statements  can  be  made  from  the  Peer  BRS  since  the  Stage 
III  data  did  not  significantly  differentiate  these  girls  on  any  item. 
However,  consistent  in  both  Stages  was  the  fact  that  these  girls  scored 
generally  hiigher  than  average  (but  not  one  of  the  highest  groups)  on 
most  items  except  Self-Assertion.    Again,  che  different  system  of 
scoring  in  Stage  III  appears  to  have  reduced  the  number  of  significant 
differences  so  that  consistent  "significant'*  statements  cannot  be  made. 
It  is  safe  to  assume,  however,  that  these  girls  are  seen  by  their  peers 
as  behaving  and  performing  somewhat  better  than  average,  in  general. 
These  fairly  high  scores  appear  to  be  a  part  of  a  general  feminine 
pattern,  since  the  female  groups  are  chose  most  frequently  rated  in  the 
top  four,  perhaps  reflecting  their  classroom  obedience  and,  at  least 
on  the  surface,  their  more  socialized  behavior. 

Remarkable  on  these  girls'  Occupational  Values  results  was  the  very 
high  degree  of  consistency  between  Stages  I  and  III  (both  in  the  inter- 
group  differences  and  the  intra-group  choices) .    Ranked  high  in  each 
stage  (compared  to  the  rankings  given  by  other  groups)  were  Altruism, 
Self -Sat isfact ion.  Surroundings,  Associates,  and  Total  Intrinsic 
values.    The  fact  that  their  total  Intrinsic  scores  are  high  in  each 
case  despite  the  choice  (out  of  four)  of  two  obviously  Extrinsic 
values  (Surroundings,  Associates)  indicates  that,  though  not  signifi- 
cant, their  scores  on  most  other  Intrinsic  values  were  generally  high. 
Their  choice  of  Surroundings  and  Associates  may  probably  be  attributed 
to  their  age,  sex,  and  social  class.    As  fourteen-year-olds  they  have 
achieved  greater  social  interest  and  awareness,  and  as  females, 
generally  possess  greater  social  interests.    Their  social  class  prob- 
ably contributes  to  their  choice  of  Associates  in  that  they  do  not 
expect  to  achieve  high  level  "profesf ion^l"  jobs,  but  would  like  to 
work  under  pleasant  conditions  (i.e..  Associates,  Surroundings).  The 
desire  for  pleasant  surroundings  would  be  expected  to  be  more  im- 
portant to  children  from  lower  classes  where  surroundings  are  not  so 
pleasant,  and  to  females,  in  general.    Their  consistent  low  (inter- 
group)  ranking  of  Creativity  and  Prestige  is  probably  also  a  reflec- 
tion of  their  lack  of  expectation  of  professional  status  in  their 
future  jobs,  where  such  values  are  often  natural  accompaniments.  The 
low  ranking  of  Follow  Father  is  typical  of  all  upper-lower  class 
samples,  females,  and  fourteen-year-olds. 
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Their  consistent  high  ranking  of  Altruism,  Sell-Satislaction, 
Associates,  and  Security  in  the  intra-group  rankings  deserves  comment. 
Looking  af  all  eight  groups,  it  may  be  observed  that  all  female  groups 
chose  Altruism  as  one  of  their  top  four  choices;  thus,  this  reflects 
an  "idealistic"  feminine  value  system.    Next,  they  chose  Self-Satis- 
faction,  a  value  which  was  chosan  by  six  of  the  eight  groups  and  by 
all  female  groups  as  one  of  the  top  four.    Again,  this  is  an  ideal- 
istic desire,  for  "inner-satisfaction"  is  being  chosen.  Though 
generally  popular,  this  appears  to  be  something  which  girls,  in 
particuHr,  valua.     It  does  not  necessarily  relate  to  "high  level" 
jobs  of  a  "professional"  nature.    The  choice  of  Associates  appears  to 
be  a  developmental  phenomenon  as  all  fourteen-year-old  groups  ranked 
this  value  in  the  top  four.    Their  consistent  choice  of  Security  is  of 
greater  interest  since  this  choice  is  shared  only  by  their  upper- 
lower  class  male  agemates,  reflecting  a    social  class  and  age  factor. 
That  is,  at  age  fourteen,  in  the  upper-lower  class  there  is  an  aware- 
ness of  the  practical  problem  of  job  security  that  does  not  concern 
the  upper-middle  class,  who  have  less  worry  about  the  problems  of  un- 
employment and  "job  lay-offs."    The  ten-year-old  children  apparently 
do  ncc  havo  the  experience  or  the  maturity  to  face  this  practical 
problem. 

The  values  rated  low  by  this  group,  in  both  studies,  were  Esthetics, 
Creativity,  Prestige,  and  Follow  Father.     Little  can  be  said  of 
Esthetics  since  it  was  almost  uniformly  chosen  less  frequently  by  all 
groups,  and  represents  a  low-priority  value.    There  is  evidence  in 
both  stages  that  Creativity  is  of  low  concern  to  girls,  since  "inven- 
ting and  making  new  things"  does  not  appear  to  be  an  attribute  of  a 
job  or  career  that  is  expected  or  desired  by  females.    The  phrasing 
may  have  made  the  item  appear  to  be  related  to  scientific  or  mechan- 
ical pursuits.    These  girls  are  more  unique  in  their  low  ranking  of 
Prestige.    While  they  shared  this  low  concern  with  Prestige  with  the 
upper-middle  fourteen-year-old  females  in  Stage  I,  they  were  alone  in 
ranking  it     low  in  Stage  III.    Apparently,  this  indicates  a  realistic  • 
awareness  of  the  older  girls  from  the  upper-lower  class  that  they  are 
most  unlikelyto  achieve  any  professional  le^el  where  social  prestige 
is  a  major  benefit.    This  appears  to  indicate  some  realistic  maturity 
in  their  thinking.    Their  desire  not  to  follow  father  is  probably  a 
reflection  of  their  sex,  and  also  the^.r  social  class,  for  nearly  all 
upper-lower  class  children  ranktd  Follow  Father  poorly,  and  females, 
naturally,  have  less  of  this  inclination  than  do  males.     It  also 
appears  to  be  partly  a  developmental  factor  since  its  popularity  is 
greater  among  ten-year-olds  than  among  fourteen-year-olds.    Thus,  most 
of  these  girls'  choices  reflect  a  combination  of  class  trends,  age 
trends,  and  social  class  trends  which  are  not  unique  of  this  particular 
group. 

Their  Occupational  Aspirations  are  quite  low  and  their  Expectations 
follow  this  low  level.    Their  discrepancy  scores  between  their  own 
(low)  Aspirations  and  the  status  of  their  Fathers'  Occupations 
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Indicate  that,  while  they  hope  to  excel  their  father,  it  is  not  by  a 
great  degree  compared  to  other  upper-lower  class  groups.    This  is 
probably  based  on  greater  realism  in  the  foir teen-year-olds  and  the 
fact  that,  as  females,  they  do  not  expect  to  actually  excel  the 
father  to  any  great  extent.    Their  low  Educptional  Aspiration  also 
indicates  a  comparative  lack  of  expectation  (or  desire)  to  excel  pro- 
fessionally in  life.     (It  should  be  pointed  out  here,  however,  that 
the  average  Educational  Aspiration  level  of  this  group  still  indicates 
a  desire  for  some  college  or,  at  least,  high  school  graduation.) 

Though  Stage  I  Social  Attitudes  Inventory  data  showed  these  girls 
to  be  highest  on  "Passive  Defensive''  behavior  ("doing  nothing"  or 
giving  only  emotional  reactions),  in  Stage  III  they  are  second  highest 
on  the  SAI  Total  Coping  score  and  highest  on  Interpersonal  Relations. 
This  is  in  line  with  their  generally  high  rating  by  their  peers  in  the 
BRS  and  their  expressed  interest  in  Associates,  from  the  Occupational 
Values . 

In  the  Views  of  Life  data,  they  were  low  on  General  Locus  of 
CorL.ol,  Self-Other  Solver,  Activity/Pajsivity  under  Stress,  and  Total 
Number  of  Active  Choices.    This  evidence  supports  the  description  of 
these  girls  as  passive  in  nature,  with  a  feeling  that  the  environment 
is  beyond  their  ability  to  change.    They  choose  to  remain  passive  when 
problems  arise,  to  let  others  resolve  problems,  and  see  the  world  as 
controlled  by  others,  not  by  their  own  efforts.    In  keeping  with  this 
is  their  high  score  on  Emotional  Control  vs.  Emotional  Acceptance  and 
Expressivity.    Both  upper-lower  class  groups  were  high  on  this  pattern 
of  Emotional  Control.     (Perhaps  a  progressive  attitude  and  greater 
leniency  in  the  training  of  the  upper-middle  class  children  partially 
explains  this^t^^lt.    That  is,  the  old-fashioned  value  of  Self -Control 
in  emotional  reactions  is  still  instilled  into  children  of  the  upper- 
lower  class;  while  the  greater  "psychological"  awareness  of  the  upper- 
middle  class  parents  may  foster  a  greater  acceptance  of  affect  as  a 
natural  human  reaction  in  certain  situations.) 

On  the  Sentence  Completion,  an  examination  of  the  Task  Achievement 
area  reveals  no  consistent  differences  across  the  two  stages,  thus 
conclusions  cannot  be  safely  drawn  regarding  this  group.    They  were 
rather  uniformly  low  in  Stage  I,  but  fairly  high  in  Stage  III,  though 
there  were  few  significant  differences  in  either  case.    The  fact  that 
they  are  not  outstanding  Is  in  agreement  with  Stage  III  SAI  findings 
and  BRS  findings  for  this  group. 

In  the  Interpersonal  Relations  area  there  were  also  no  similar, 
consistent  findings  between  the  two  stages,  though  in  each  study  tb^se 
girls  were  significantly  high  in  at  least  one  area  (Coping  Effective- 
ness once.  Stance  once)  which  lends  some  support  to  Stage  III  SAX 
findings,  their  concern  with  Associates,  and  their  Stage  I  BRS  findings. 
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In  Authority  they  were  totally  consistent  between  Stages  I  and  111 
in  that  they  were  lowest  on  Engagement  in  both  studies.    This  would 
indicate  a  tendency    for  lack  of  action  in  the  face  of  authority- 
related  problems,  which  is  not  inconsistent  with  other  evidence  of 
passivity  in  these  girls. 

In  the  Anxiety  area  the  only  consistent  significant  finding  was 
the  high  score  on  Negative  (or  Depressive)  Affect  observed  in  both 
studies.      This  lends  support  to  the  high  Stage  I  SAI  score  on  Pas- 
sive/Defensive behavior,  which  usually  reflects  emotional  reactions 
rather  than  instrumental  action;  however,  it  is  inconsistent  with  their 
Views  of  Life  Attitude  (not  necessarily  active  behavior)  concerning 
Emotional  Control,    Though  not  significantly  so  in  Stage  III,  in  both 
studies  these  girls  scored  quite  low  oa  most  Coping  Style  (and  Effec- 
tiveness) dimensions.    This  is  further  indication  that  these  girls  are 
rather  poor  at  handling  negative  emotional  situations,  to  which  the> 
mainly  react  emotionally  rather  than  operationally. 

In  the  Aggression  area  these  girls  were  not  differentiated  from 
other  groups  in  either  Stages  I  or  UI,  thus  cannot  be  considered 
outstanding  in  either  direction.    This  is  in  good  agreement  with  the 
general  passive  trend,  the  Stage  III  (and  I)SAI  results,  the  Views  of 
Life  nonactive  choices,  and  the  Stages  I  and  III  BRS  lack  of  findings. 

There  were  no  consistent  findings  for  this  group  in  tne  Sentence 
Completion  Total  scores,  though  data  from  the  two  studies  together 
indicate  rather  poor  Engagement  scores  in  general,  as  well  as  a  high 
degree  of  Negative  (primarily  Depressive)  Affect, 

The  Parent/Child  Interaction  items  also  do  not  show  consistent 
results  for  these  girls,  though  the  one  significant  difference  in  each 
stage  showed  these  girls  to  be  lowly  ranked  and  there  was  indication 
of  a  rather  poor  self-concept  and  rather  poor  relationships  with  the 
father . 

On  Reality/Fantasy  Achievement  Discrepancy,  though  not  signifi- 
cantly in  one  stage,  these  girls  in  both  cases  received  low  scores, 
indicative  of  a  higher  self -described  achievement  level  than  that 
achieved  in  reality.    Their  Academic  Achievement  performance  was  poor, 
but  their  self-descriptions  in  the  Task  Achievement  items  of  the 
Sentence  Completion  were  average. 

On  the  Story  Completion  Coping  Style  dimensions,  there  were  no 
common  findings  between  Stages  I  and  III;  thus,  no  generalizations  can 
be  made.    The  only  outstanding  Stage  III  finding  was  their  consistent 
high  score  on  Response  Length  (which  is  typical  for  older  females) *  In 
Stage  I  they  had  the  highest  scores  on  Mean  Engagement  and  Initiation, 
a  finding  which  does  not  agree  with  other  data  (from  either  study)  con- 
cerning these  girls. 
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in  summary,  these  girls  do  not  display  great  academic  skills  or 
performance  in  school  but  are  ranked  higher  than  average  by  their  peers 
in  most  areas.    This  is  apparently  due  to  their  generally  passive, 
agreeably  compliant  behavior.    They  are  not  outstanding  in  either 
direction  in  their  problem-solving  behavior,  and  they  viaw  themselves 
in  relation  to  the  world  in  a  rather  passive,  nonpar  t  ic  ipati^^e  manner. 
Their  value  structure,  insofar  as  future  occupations  are  concerned, 
is  consistent  with  their  age,  sex,  and  social  class  standing  and  is 
not  unrealistic;  it  is  in  line  with  their  apparent  lack  of  desire  to 
achieve  professional  status  in  any  future  job.    Their  interests 
appear  more  social,  practical,  and  Idealistic.    They  do  not  aspire  co, 
iicr  expect  to  acnieve,  high  level  careers  or  a  high  level  of  education 
(compared  to  other  groups).    It  would  seem,  then,  that  these  girls  are 
somewhat  passive ,  realist ic ,  and  unambit ious  about  the ir  future ,  and 
currently  behave  in  a  manner  consonant  with  that  viewpoint.^ 

AUSTIN  FOURTEEN-YEAR-OLD  UPPER-MIDDLE  CLASS  MALES 

Aptitude  and  Achievement 

One  similar  finding  in  both  Stage  I  and  Stage  III  was  the  high 
standing  by  this  group  on  Math  Achievement.     In  Stage  III  there  were 
no  other  significant  differences.     In  Stage  I,  this  group  was  also 
high  on  the  Raven  and  on  Reading  Achievement. 

Behavior  Rating  Scales 

There  were  no  similar  findings  between  Stages  I  and  III  on  any  of 
the  BRS  scales.    In  Stage  III  they  differed  only  on  the  Anxiety  scale, 
where  they  received  the  highest  score,  indicating  effective  management 
of  anxiet  .     In  Stage  I  they  were  rated  significantly  low  on  Academic 
Task  Achievement,  Authority,  and  Peer  Relations.    They  received  the 
highest  score  on  Self -Assert ion. 

Occupational  Values  Inventory 

Looking  at  the  rankings  given  to  the  various  values  by  this  group 
of  boys  as  con^ared  to  the  rankings  given  by  other  groups,  there  was 
great  similarity  begween  Stage  I  and  Stage  III  findings. 

In  both  Stages  I  and  III  they  ranked  comparatively  high  the  values 
of  Independence,  Success  and  Accomplishment,  Economic  Returns,  and  were 
high  on  general  Extrinsic  values.     In  both  Stages  I  and  III  they  ranked 
low,  compared  to  other  groups,  the  values  of  Altruism,  Intellectual 


^Rainwater,  L,  Coleman,  R.P.,  and  Handel,  G.W.,  Workingman's  Wife;  Her 
Personality,  World  and  Life  Style,  New  York:    Oceana  Publications,  1959 
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Stimulation,  Surroundings,  Variety,  and  received  low  general  Intrinsic 
scores . 

Additional  fi.ndings  in  Stage  III  included  their  high  ranking  of 
Prestige  and  their  low  ranking  of  Self -Satisfaction.    Stage  I  findings 
not  replicated  in  Stage  III  were  their  high  ranking  for  Follow  Father 
and  their  low  ranking  for  Esthetics. 

Turning  now  to  the  intra-group  rankings  (considering  upper-mkddle 
class  fourteen-year-old  males  only),  it  may  be  noted  that  there  was 
less  agreement  for  this  group  of  boys  between  Stages  I  and  III  than 
for  most  ocher  groups.    These  boys  ranked  high  in  Stages  I  and  III 
only  trie  value  of  Associates.    They  ranked  lew  in  both  Stage  I  and 
Stage  III  the  values  of  Variety  and  Esthetics.    Ranked  high  in  Stage 
III,  only,  were  the  values  of  Economic  Returns,  Prestige,  and 
Creativity.     In  Stage  III  the  values  of  Follow  Father  and  Altruism 
were  low  ranked . 

Findings  in  Stage  I  not  replicated  in  Stage  III  were  the  high  rank- 
ings for  Security,  Self -Satisfaction,  and  Altruism.     (Altruism  was  high 
in  Stage  T.  but  low  in  Stage  III.)    Other  Scage  I  findings  not  replica- 
ted in  Stage  III  were  the  low  rankings  for  Management  and  Creativity. 
Creativity,  which  was  high  ranked  jLn  Stage  III,  was  given  low  rank  in 
Stage  I. 

Occupational  Interest  Inventory 

In  both  Stage  I  and  Stage  III  these  boys  received  the  highest  scores 
of  all  groups  on  both  Occupational  Aspiration  and  Expectation,.  Signi- 
ficant in  Stage  III  only  was  the  low  discrepancy  score  between  the 
status  level  of  the  Father's  Occupation  and  the  Child's  own  Occupation- 
al Aspiration.     Also  to  be  noted  is  the  fact  that  these  boys  had  the 
highest  score  for  the  status  level  of  their  Father's  Occupation. 

There  were  three  significant  discrepancy  scores  in  Stage  I  not  re- 
plicated in  Stage  III  (the  latter  two  because  they  were  not  analyzed  in 
Stage  III).    These  boys  had  the  lowest  discrepancy  score  between  their 
Aspiration  and  Expectation  levels.    They  also  had  the  l'*'west  discrepan- 
cies between  both  parents*  aspirations  for  them  and  their  own  aspira- 
tion level. 

Educational  Aspiration 

In  both  Stage  I  and  Stage  III  these  boys  had  significantly  high  Edu- 
cational Aspiration  levels.    The  Aspiration  level  was  slightly  higher 
in  Stage  III  than  in  Stage  I,  a  finding  observed  with  the  two  lower- 
class  fourteen-year-old  samples ,  also . 
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Social  Attitudes  Inventory 


In  Stage  III  these  boys  had  the  lowest  "Good  Coping"  scores  of  all 
groups  on  Task  Achievement ,  Authority ,  and  on  the  Total  score. 

In  Stage  I  they  received  significantly  low  scores  on  both  "Passive 
Coping"  and  "Passive  Defensive"  behavior.    Thus,  there  were  not  even 
any  indirect  similarities  between  the  findings  from  the  two  different 
versions  of  the  instrument  for  this  group. 

Views  of  Life 

Only  four  scales  from  the  Views  of  Life  showed  significant  dif- 
ference for  this  group,  three  of  them  in  the  "Active"  direction.  They 
were  highest  of  the  four  groups  on  "Academic  Locus  of  Control,"  indi- 
cating that  they  considered  the  student's  own  performance  and  efforts 
to  be  of  primary  importance.    They  also  were  highest  on  the  "Compe- 
tition-Cooperation" scale,  indicating  a  preference  for  completion. 
They  were  second  highest  of  the  four  groups  on  Total  Active  Choices. 
On  "Emotional  Control"  they  were  second  lowest,  indicating  somwhat  of 
a  preference  for  Emotional  Expressivity  and  Acceptance  as  compared  to 
the  two  upper -lower  class  groups. 

Sentence  Completion 

In  the  Task  Achievement  area  there  were  no  similarities  between 
Stage  I  and  III  findings.    In  Stage  III  the  only  significant  finding 
was  that  for  Aid/Advice,  where  these  boys  received  the  highest  score, 
indicating  that  they  did  not  tend  to  s<^ek  aid  or  advice  as  often  as 
did  other  groups.     In  Stage  I  there  were  no  significant  findings  in 
the  Task  Achievement  area. 

In  the  Interpersonal  Relations  area  the  only  similar  finding  for 
both  Stages  I  and  III  was  for  the  Attitude  scale  where,  in  both  cases, 
these  boys  received  significantly  low  scores.    Other  findings  were 
rather  contradictory  between  Stages  I  and  III. 

In  Stage  III,  these  beys  received  the  lowest  scores  of  all  groups 
on  Engagement,  Aid/Advice,  and  Coping  Effectiveness,  and  the  highest 
score  on  Hostile  Affect. 

In  Stage  I,  by  contrast,  they  received  the  highest  scores  on  Stance, 
Coping  Effectiveness,  and  Frequency  of  Neutral  Affect,  and  the  lowest 
score  on  Frequency  of  Negative  Affect. 

In  the  area  of  Authority,  on  only  one  scale  were  the  results 
similar  between  Stages  I  and  III.    In  both  cases,  these  boys  received 
significantly  low  scores  on  Attitude  Toward  Authority.     In  Stage  III 
they  received  the  highest  score  on  Hostile  Affect  of  all  groups.  ' 
There  were  no  other  significant  differences  observed  in  Stage  I  in 
this  area. 
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In  the  area  of  Anxiety  there  were  no  similar  differences  in  both 
Stages  I  and  III  as  in  Stage  III  these  boys  did  not  differ  signifi- 
cantly from  other  groups  on  any  of  the  Anxiety  scales.  In  Stage  I 
these  boys  received  the  highest  scores  on  Stance,  Coping  Effective- 
ness, and  Frequency  of  Neutral  Affect,  and  the  lowest  score  on  Fre- 
quency of  Negative  Affect. 

In  the  area  of  Aggression  these  boys  did  not  differ  significantly 
from  other  groups  on  any  of  the  scales  in  either  Stage  I  or  Stage  III. 

On  the  Sentence  Completion  Total  scores  the  only  similarity  between 
Stages  I  and  III  was  for  Total  Attitude  where,  in  both  cases,  they 
received  the  lowest  scores  of  all  groups.     In  Stage  III  they  received 
the  highest  score  on  Hostile  Affect,  but  did  not  differ  on  any  of  the 
other  Total  scaler. 

In  Stage  I,  on  the  contrary,  these  boys  received  the  highest  Total 
scores  on  Stance,  Engagement,  Coping  Effectiveness,  and  Frequency  of 
Neutral  Affect,  and  the  lowest  score  on  Frequency  of  Negative  Affect. 

On  the  Parent/Child  Interaction  items,  there  were  no  similarities 
between  Stages  I  and  III.     In  Stage  III  they  were  significantly  low 
on  Self -Concept .    Stage  I  findings  not  replicated  in  Stage  III  were  the 
low  standings  of  this  group  on  Parent/Child  Interaction  and  on  Inter- 
action with  Father. 

On  the  Reality/Fantasy  Achievement  Discrepancy  scores,  this  group 
did  not  differ  significantly  from  other  groups  in  either  Stage  I  or 
Stage  III. 

Story  Completion  ^ 

These  boys  did  not  differ  significantly  from  other  groups  on  any  of 
the  Coping  Effectiveness  ratings  in  either  Stage  I  or  Stage  III. 

In  Stage  III  Coping  Style  dimensions,  the  only  fairly  consistent 
finding  involved  Outcome  and  Evaluation  of  Outcome.    For  Outcome  they 
were  lowest  on  Story  Six  fAnxiety)  and  on  the  Mean  Outcome  score. 
For  Evaluation  of  Outcome  they  were  lowest  on  Story  One  (Academic  Task 
Achievement),  Story  Four  (Anxiety),  and  on  t he  Mean  Evaluation  of  Out- 
'^ome  score. 

They  also  received  the  lowest  Stance  score  on  Story  Seven  (Non- 
academic  Task  Achievement)  and  the  highest  Response  Length  on  Story 
Three  (Aggression).     In  Stage  I  these  boys  differed  only  on  Sociability 
where  they  received  the  highest  score. 


Interprecive  Comments 

In  Aptitude  and  Achievement,  with  the  exception  of  Mathematics 
Achievement,  these  boys  are  usually  lowest  of  all  upper-middle  class 
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groups  on  their  scores.     In  Mathematics  Achievement,  however,  they 
were  highest  in  one  study  and  second  highest  (to  the  ten-year-old 
upper-middle  males)  in  the  other.    Thus,  these  boys  are  performing 
soiM;what  below  expectation  for  their  social  class,    A  motivational 
problem  may  be  responsible. 

On  the  Peer  BRS,  these  boys  were  low  on  all  areas  where  significant 
differences  occurred  in  Stage  I  (except  for  Self-Assertion)  and  were 
below  average  (with  the  exception  of  Self-Assertion  on  Anxiety  Control) 
on  all  Stage  III  ratings;  though  these  latter  were  not  significant. 
Thus,  their  peers  do  not  view  them  as  performing  well  academically  or 
as  getting  along  well  with  others.    This  peer  evaluation  of  classroom 
behavior  may  reflect  a  general  lack  of  motivation  and/or  interest 
which  also  lowers  their  Aptitude  ana  Achievement  test  scores  (except 
for  Mathematics), 

In  the  inter-group  Occupational  Value  rankings  there  were  four 
values  where  this  group  was  significantly  high  in  both  Stages  I  and  III 
(Independence,  Success,  Economic  Returns,  and  overall  Extrinsic  values). 
These  are  all  values  which  are  associated  with  success  in  the  business 
or  professional  world.    These  boys  are  likely  to  end  up  there  and,  at 
age  fourteen,  they  are  aware  of  this.     It  is  interesting  to  note  that 
the  Extrinsic  values  chosen  by  these  boys  are  those  associated  with 
successful  careers,  not  those  unrelated  to  careers,  such  as  the  ones 
chosen  by  upper-lower  class  fourteen-year-old  females.    Thus,  there  is 
a  class  of  Extrinsic  values  which  are  related  to  successful  career 
choices  while  another  sub-set  is  actually  unrelated  to  career  choice 
but,  rather,  reflects  a  lack  of  interest  in  careers,  and  an  interest  in 
other  aspects  of  life. 

Of  the  five  values  rated  relatively  low  by  this  group  in  both  . 
studies,  two  of  them  (Altruism  and  Esthetics)  are  Intrinsic,  but  ideal- 
istic and  not  consonant  with  the  type  of  careers  expected  by  these 
boys.    The  other  two  (Surroundings  and  Variety)  are  Extrinsic  and 
rather  irrelevant  to  the  professional  or  business  careers  which  will 
more  likely  be  pursued  by  these  boys  (and  their  ten-year-old  counter- 
parts) than  by  other  groups.    Thus,     their  choice  of  values  seems  to 
reflect  a  realistic  evaluation  of  the  types  of  careers  in  which  they 
will  probably  find  themselves.    They  were  also  consistently  low  on 
Intrinsic  values,  indicating  that  success,  itself,  rather  than  parti- 
cular interests,  is  the  greater  motivating  quality  at  this  time. 

In  the  intra-groi^  rankings  there  is  only  one  value  which  receives 
one  of  the  top  four  ranks  in  each  stage  and  that  is  Associates,  which 
is  surprising  after  observing  their  inter-group  differences.  However, 
it  is  not  so  surprising  when  one  notices  that  Associates  is  chosen  by 
all  rourteen-year-old  samples,  reflecting  the  social  needs  of  this 
teen-nge  group.    Ranked  low  by  this  group  in  both  Stages  I  and  III 
were  Variety  and  Esthetics.    While  Esthetics  is  generally  ranked  in 
the  bottom  four  by  each  group.  Variety  is  not.    Thus,  this  group 
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stands  out  in  their  low  intra-group  ranking  of  Variety.    Variety  ib 
not  a  necessary  accompaniment  to  successful  careers  and  might  almost 
appear  frivolous  or  indicative  of  lack  of  stability  in  career  choice 
to  these  boys,  who  probably  plan  to  pursue  a  single  career. 

As  for  Occupational  Interests,   in  both  Stages  I  and  III  these  boys 
were  first  in  Occupational  Aspiration  and  Expectation,  and  first  or 
second  in  Educational  Aspiration.    The  discrepancy  between  their  own 
Aspiration  and  their  Father's  Occupational  level  was  low.    Thus,  these 
boys'  occupational  and  educational  plans  are  consistent  with  the  values 
they  chop8e,and  they  fit  witii  business  and  professional  career  expec- 
tations . 

On  the  Social  Attitudes  they  were  significantly  low  on  Passive 
Coping  and  Defensive  behavior  in  Stage  I  (which  is  in  agreement  with 
their  high  Self -Assertion  rating  by  their  peers  in  both  stages).  In 
Stage  III  they  were  lowest  on  Task  Achievement  and  Authority  Relations 
(as  well  as  on  the  SAI  Total  score).    This  is  in  agreement  with  their 
peers'  X}>^  .gvaluatibn  of  them  in  the  Task  Achievement  area,  and  in 
getting  along  with  others. 

On  t^^e  Views  of  Life,  these  boys  were  significantly  high  on  Academic 
Locus  of  Control,  Competition  (rather  than  Cooperation),  and  on  Total 
Active  Choices.    Their  choice  of  Competition  is  consistent  with  infor- 
mation gained  from  the  Occupational  instruments,  and  their  view  of  the 
(Academic)  Locus  of  Control  as  within  themselves  is  also  consistent 
with  an  expectation  and  desire  to  accomplish  and  achieve.  Fourteen- 
year-oid  males  (of  either  social  class)  are  those  who  make  the  most 
active  choices.    They  are  also  more  self-assertive  and  less  compliant, 
i^ctive  choices  are  consistent  with  high  level  career  choices,  which, 
as  we  have  already  seen,  these  boys  anticipate.    On  "Emotional  Control 
vs.  Emotional  Acceptance  and  Expressivity,"  these  boys  (along  with  the 
females  of  the  same  age  and  social  class)  chose  Acceptance  and  Expres- 
sivity (a  self-assertive  choice,  it  might  be  said).    As  mentioned 
earlier,  this  is  probably  a  social  class  trait,  where  "Enlightened" 
upper-middle  class  parents  show  greater  permissiveness  and  deliberately 
foster  acceptance  of  emotional  expression  on  the  part  of  their  child- 
ren . 

On  the  Sentence  Completion,  there  were  no  Task  Achievement  findings 
for  this  group  consistent  in  Stages  I  and  III,  and  only  one  significant 
finding  overall.    Thus,  these  boys  did  not  perform  in  an  outstanding 
manner  in  this  area.     In  the  Interpersonal  Relations  area  there  were 
significant  findings  in  both  Stages  I  and  III,  but  these  findings  were 
quite  inconsistent  with  one  another.    The  Stage  I  profile  indicated 
that  these  ooys  coped  well  with  Interpersonal  Relations  problems 
(though  expressing  a  poor  Attitude);  while  Stage  III  data  indicated 
that  they  coped  quite  poorly  and  expressed  a  Negative  Attitude.  It 
is  not  possible  at  this  time  to  make  a  statement  as  to  which  of  the 
contradictory  sets  of  findings  more  likely  represents  this  group 
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(though  Stage  I  Peer  ratings  of  their  Interpersonal  Relatio:  s  tend  to 
agree  more  with  Stage  III  findings) « 

In  the  Authority  area  there  were  no  significant  Coping  Style  dif- 
ferences, but  in  both  studies,  a  ^'ery  low  Attitude  Toward  Authority 
was  expressed,  which  agrees  with  Stage  I  Peer  BRS  and  Stage  III  Social 
Attitudes  Inventory  findings. 

In  the  i^nxiety  area  there  were  no  Stage  III  differences,  thus  con- 
sistency cannot  be  established.    However,  their  Stage  I  profile  indi- 
cated that  t*-3y  coped  quite  well  with  Anxiety  which  agrees  only  with 
their  Stage  III  Peer  rating,  plus  their  general  lack  of  high  scores  in 
Depressive  or  Negative  Affect. 

In  the  Aggression  area  there  were  no  significant  findings  in  either 
Stages  I  or  III,  thus  no  conclusions  can  be  drawn  from  this  instrument. 
This  lack  of  significant  data  agrees  with  Stages  I  and  III  Peer  BRS 
findings  and  the  Stage  III  Social  Attitudes  finding. 

On  the  Total  scores  there  was  almost  complete  lack  of  agreement 
between  Stages  I  and  III  findings  with  the  exception  of  Total  Attitude, 
where  they  scored  lowest  in  both  studies.    They  were  not  outstanding 
otherwise  in  Stage  III  but  showed  the  most  positive  overall  profile 
in  Stage  I. 

On  the  r'urent/Child  Interaction  items,  there  were  no  consistent 
findings  between  Stages  I  and  III,  but  the  significant  findings  in 
both  studies  were  always  negative,  indicating  some  problems  with  paren- 
tal authority.    This  is  in  agreement  with  data  concerning  Authority 
Relations  from  other  instruments  for  this  group. 

On  the  Story  Completion,  the  Coping  Style  dimensions  showed  no  con* 
sistent  findings  between  Stages  I  and  III,  thus  no  generalizations  can 
be  drawn.     (They  were  high  on  Sociability  in  Stage  I;  low  on  Outcome 
and  Evaluation  of  Outcome  in  Stage  III.)    The  high  Stage  I  score  on 
Sociability  tends  to  lend  some  support  to  their  Stage  I  Interpersonal 
Relations  findings,  as  compared  to  the  Stage  III  findings. 

In  conclusion,  although  ^hesc  boys  are  intelligent,  they  are  not 
performing  as  well  as  other  middle-class  groups  in  school-    They  expect 
to  succeed  and  their  valuf  system  is  consistent  with  success.  Their 
antagonistic  attitude  toward  school  authority,  and  their  high  level  of 
activity  and  self-assertiveness ,  are  probably  primarily  responsible  for 
cheir  somewhat  poor  school  performance,  compared  to  their  capabilities. 
(It  would  be  worth  investigating  whether  their  boredom  with  school  may 
not  have  some  degree  of  validity  in  terms  of  the  relevance  and  chal- 
lenge of  che  curriculum.) 
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They  apparently  are  not  a  very  anxious  group,  and  rhey  handle 
anxiety  problems  well.    They  express  hostile  aficct  somewhat  freely. 
In  the  Stage  III  testing,  indeed,  an  almost  arroganc,  hostile 
attitude  was  very  evident  in  this  group.     However,  their  value  system 
probably  is  consonant  with  such  expressivity.    Challenge  and  hard  work 
will  come  later  for  these  boys.    Fourteen  is  a  time  of  learning  to  cope 
with  a  new  set  of  interpersonal  problems  increasing  conflict  with 
authority  and  the  challenge  of  expanded  peer  relationships,  including 
heterosexual  concerns. 

AUSTIN  FOURTEEN -YEAR -OLD  UPPER-MIDDLE  CLASS  FEMALES 
Aptitude  and  Achievement 

Similar  findings  were  observed  in  both  Stages  I  and  III  for  Reading 
Achievement  and  for  Grade  Point  Average  wliere,  in  both  cases,  these 
girls  received  significantly  high  scores.    There  were  no  other  signi- 
ficant differences  in  Stage  III.     ^.n  Stage  I  these  girls  were  also 
significantly  high  on  their  Raven  scores  and  on  Math  Achievement 
scores . 

Behavior  Rating  Scales 

There  were  no  items  on  which  this  group  was  significantly  distinc- 
tive iu  both  Stages  I  and  III.    Nonetheless,  there  was  a  strong  simi- 
larity.   While  they  were  significantly  different  from  other  groups  in 
Stage  III  on  only  one  item,  on  all  the  other  items  where  they  had  been 
high  in  Stage  I,  they  recorded  high  ratings  in  Stage  III.     In  Stage  I 
these  girls  were  rated  by  their  peers  as  highest  of  all  groups  on  both 
Academic  and  Nonacademic  Task  Achievement,  Authority,  and  Peer  Rela- 
tions, Coping  with  Aggression,  and  on  the  BRS  Summary.    They  were  sig- 
nificantly lower  than  average  on  Self -Assertion .    In  Stage  III,  al- 
though they  did  not  reach  statistical  significance,  they  were  given 
highest  on  both  aspects  of  Task  Achievement  and  on  Peer  Relations. 
They  were  high,  but  not  highest,  on  Authority  and  Coping  with  Aggres- 
sion; next  to  highest  on  Implementation  and  Initiation;  and  lowest  on 
Self -Assert  ion . 

The  only  8tgti^tdaall^i^ignl£dca9it ^diifegetib^  ^iqvolping  Shis  gii&p 
t&Qv;6tag^  f II,ohowbPeak:^  wa&yofttthe  Anxietiike^tei!BCf»iierd  theylvBcelvednth^ 
Io9tss£  .sogre^atndi&e^itlAgrehatuthey^'eicpreMtdlfDiiietjtytiiocetihfixtebyr 
ghaiipfihe  other  groups. 

Occupational  Values  Inventory 

Looking  first  at  the  inter-group  ranking  of  values  (as  compared  to 
the  rankings  given  by  other  groups),  there  was  less  similarity  between 
Stages  I  and  III  than  for  most  other  groups. 
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Ranked  high  in  both  Stages  I  and  III  were  the  values  of  Altruism 
and  Associates.    Ranked  low  in  both  Stages  I  and  III  was  the  value  of 
Creativity . 

In  Stage  III,  one  additional  value  received  a  high  rating;  that 
was  Independence.    Ranked  low  in  Stage  III,  only,  was  Prestige. 

There  was  a  much  larger  number  of  significant  differences  observed 
in  Stage  I  which  were  not  replicated  in  Stage  III.    These  girls  ranked 
significantly  high  in  Stage  I  the  values  of  Esthetics,  Self -Satisfac- 
tion and  were  high  on  the  Total  Intrinsic  values.    These  girls  ranked 
quite  low  in  Stage  I  the  values  of  Security,  Economic  Returns,  Sur- 
roundings, Follow  Father,  and  were  low  on  the  Total  Extrinsic  score. 

On  the  intra-group  rankings  (comparative  ranking  of  values  given 
by  this  group,  only),  there  was  much  greater  agreement  between  Stages 
I  and  III.     In  both  Stages  I  and  III  the  same  four  values  were  chosen 
the  most  frequently:    Associates,  Altruism,  Intellectual  Stimulation, 
and  Self-Satisfaction. 

Of  the  low  ranked  values,  three  of  the  four  were  identical  in  both 
Stages  I  and  III.    These  were  Esthetics,  Creativity,  and  Follow  Father. 
Ranked  low  in  Stage  III,  only,  was  Management,  while  Prestige  received 
a  low  ranking  in  Stage  I  only. 

Occupational  Interest  Inventory 

The  only  similar  finding  for  this  group  of  girls  between  Stages  I 
and  III  involved  the  discrepancy  between  the  status  level  of  the 
Father's  Occupation  and  the  Child's  own  Occupational  Aspiration  where, 
in  both  studies,  this  group  was  significantly  low.    This  indicates  a 
close  correspondence  between  the  status  level  of  their  own  aspirations 
and  that  of  their  father's  occupation. 

In  Stage  III,  the  status  level  of  the  father's  job  was  significantly 

high,  as  would  be  expected.  A  significant  finding  in  Stage  I  not 

replicated  in  Stage  III  was  a  high  Occupational  Expectation.    In  Stage 

^,11,  they  still  scored  high  on  this,  but  not  as  high  as  the  upper- 
middle  boys  of  both  ages. 

Educational  Aspiration 

In  Stage  III,  the  Educational  Aspiration  level  for  this  group  did 
not  differ  significantly  from  other  groups,  while  in  Stage  I  their 
Aspiration  was  the  highejt  of  all  groups.    There  was  a  decrease  in  the 
mean  Educational  Aspiration  level  for  this  group  between  Stages  I  and 
III,  while  for  all  other  groups  there  was  an  increase  in  Aspiration 
level . 
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Social  Attitudes  Inventoiy 


In  the  Stage  III  instrument  these  girls  did  not  differ  significantly 
from  other  groups  on  any  of  the  areas  measured  by  this  new  question- 
naire.    In  Stage  I,  however,  they  were  highest  of  all  groups  on  Active 
Coping,  and  second  lowest  on  Active  Defensive  behavior. 

Views  of  Life 

There  were  more  significant  differences  involving  this  group  than 
found  in  the  other  three  groups  of  fourteen-year-olds.    The  majority 
of  the  differences  showed  a  tendency  toward  "Passive"  choices.  One 
interesting,  and  rather  contradictory,  finding  is  their  significantly 
high  score  ("Active")  on  general  "Locus  of  Contiol,"  contrasted  with 
their  lowest  score  ("Passive")  on  "Academic  Locus  of  Control."  They 
see  something  in  their  school  situation  that  is  contradictory  to  their 
general  view  that  they  possess  the  power  to  control  the  circumstances 
in  their  lives . 

They  received  the  lowest  score  of  the  four  groups  on  the  "Action- 
Inaction"  scale,  indicating  a  preference  for  lack  of  action  in  the  face 
of  certain  problems.    They  also  received  the  lowest  score  on  the 
"Competition-Cooperation"  scale,  indicating  a  preference  for  coopera- 
tion . 

They  were  highest  of  the  four  groups,  however,  on  the  "Earned  versus 
Bestowed  Status"  scale,  indicating  a  viewpoint  that  status  should  be 
earned,  an  "active"  viewpoint.    This  appears  consistent  with  their 
viewpoint  on  general  "Locus  of  Control." 

They  received  the  lowest  score  of  all  groups  on  the  "Emotional  Con- 
trol" scale,  indicating  a  preference  for  emotional  expressivity  and 
acceptance  of  emotional  states.    They  were  also  lowest  of  all  groups 
on  "Positive  versus  Negative  Self -Concept",  indicating  a  lack  of  self- 
confidence,  and  dissatisfaction  with  themselves.    Their  high  score  on 
"Activity  versus  Passivity  under  Stress"  was  contrary  to  their  low 
score  on  the  "Action-In-  tion"  scale.    Although  they  prefer  to  "wait 
and  see"  what  happens  when  extreme/problems  are  at  issue,  when  they 
feel  anxious  or  frightened  they  prefer  to  do  something  active 
perhaps  literally  move  around.    These  girls  were  significantly  low 
(second  lowest)  on  the  Total  Active  Choices  made. 

Sentence  Completion 

In  the  Task  Achievement  area  there  were  no  similarities  between 
Stages  I  and  III  on  any  scales.     In  fact,  In  Stage  III  there  were  no 
significant  differences  involving  this  group.     In  Stage  I  the  only 
difference  involved  Frequency  of  Positive  Affect,  where  this  group  was 
highest  of  all  groups. 
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In  the  area  of  Interpersonal  Relations  in  both  Stages  I  and  III  this 
group  achieved  significantly  high  scores  on  both  Stance  and  Engagement. 
In  Stage  III  they  were  also  highest  on  Aid/Advice,  indicating  that  they 
tended  to  solve  problems  without  inv^oktng  the  aid  of  others.  Signifi- 
cant in  Stage  I,  and  almost  significantly  replicated  in  Stage  III,  was 
Che  highest  score  achieved  by  this  group  on  Coping  Effectiveness. 

In  the  area  of  Authority  these  girls  received  the  highest  scores  oi 
all  groups  on  Stance  in  both  Stages  I  and  III.    In  Stage  III  this 
group  also  received  the  highest  score  on  Engagement  and  the  lowest 
score  on  Depressive  Affect.    Significant  in  Stage  I  but  not  replicated 
in  Stage  III  was  the  low  standing  of  this  group  on  Attitude  Toward 
Authority . 

In  the  area  of  Anxiety  there  were  no  similarities  in  the  findings 
between  Stages  I  and  III  for  this  group.     In  Stage  III  they  received 
the  lowest  score  on  Neutral  Affect  and  the  highest  score  on  Positive 
Affect.     In  Stage  I  there  were  no  significant  differences  involving 
this  group. 

In  the  area  of  Aggression  not  only  were  there  no  similar  findings 
between  Stages  I  and  III;  the  findings  between  the  two  times  were 
diametrically  opposed  to  one  another.    In  Stage  III,  this  group  v;as 
lowest  of  all  groups  on  Stance  and  Engagement,  while  in  Stage  I  they 
were  highest  of  all  groups  on  these  two  variables.    There  were  no 
other  differences  In  Stage  I  or  Stage  III  for  this  area. 

For  the  Total  scores  the  only  common  finding  between  Stages  I  and 
III  was  that  this  group  had  the  highest  score  on  Frequency  of  Positive 
Affect. 

There  were  no  other  significant  findings  in  Stage  III.     In  Stage  I 
this  group  also  had  received  high  scores  on  Tc^tal  Stance  and  Coping 
Effectiveness . 

On  the  Parent/Child  Interaction  items  there  were  no  significant 
differences  involving  this  group  in  either  Stage  I  or  Stage  III. 

On  the  Reality/Fantasy  Achievement  Discrepancy  score,  this  group 
was  highest  of  all  groups  in  Stage  III,  indicating  that  their  actual 
achievement  level  was  higher  than  their  fantasized  achievement  level. 
In  Stage  I  this  group  did  not  differ  op  this  variable. 

Story  Completion 

With  no  Coping  Effectiveness  differences  in  Stage  III,  these  girls 
received  significantly  high  scores  on  two  Stage  I  stories.  They  were 
second  highest  on  Story  Ten  (Mother's  Authority)  and  Stor/  Seven  (In- 
terpersonal Relations.) 
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When  considering  Coping  Style  dimensions,  the  most  otiirstand ing  Stage 
111  finding  for  this  group  was  for  the  variable  R-jsponst-  Length.  They 
were  significantly  high  (first  or  second)  on  all  seven  stories  and  on 
the  Mean  Response  Length.     Some  indications  of  emotional  expressivity 
was  indicated  by  their  high  standing  on  Negative  Affect  Expressed  by 
Hero  in  Story  Two  (IPR)  ,  their  high  standing  on  Total  Affect  in  Story 
Two,  plus  their  highest  standing  on  Mean  Total  Affect  expressed  across 
all  stories.    They  were  lowest  on  Engagement  in  Story  One  (Academic 
Task  Achievement)  and  lowest  on  Engagement  and  Initiation  in  Story  Two 
(Interpersonal  Relations).    They  were  highest  of  all  groups  on  Instru- 
mentality in  Story  Four  (Anxiety). 

These  girls  did  not  differ  on  any  of  the  Coping  Style  dimensions  in 
Stage  I. 

Interpretive  Comments 

On  the  Aptitude  and  Achievement  measures,  these  girls  were  quite 
high  in  both  stages  on  Reading  Achievement  and  Grade  Point  Average. 
They  were  also  high  in  both  studies  on  the  Raven  and  on  Math  Achieve- 
ment, though  not  significantly  in  Stage  III.    Thus,  there  can  be  no 
question  that  these  girls  achieve  well  in  school. 

On  the  Peer  BRS  they  were  consistently  the  highest  (except  for  Self- 
Assertion  and  Anxiety)  in  Stage  I  and  were  high  on  these  same  items  in 
Stage  III  (though  nonsignif icantly) .    Again,  in  Stage  III  they  deviated 
on  Anxiety  and  Self -Assert ion .    Thus,  they  are  seen  by  their  peers  as 
possessing  those  desirable  academic  and  social  traits  which  are  con- 
sonant with  their  high  level  performance  in  school.    These  are  the 
same  traits  which  would  contribute  to  good  coping  behavior  in  most 
areas  (except,  perhaps,  for  dealing  with  anxiety). 

On  the  Occupational  Values,  there  were  far  fewer  significant  dif- 
ferences involvi..g  this  group  in  Stage  III  than  in  Stage  I  (when  con- 
sidering inter-group  comparisons  of  the  ranking  of  values) .  Consis- 
tently high  in  both  studies  was  their  mean  score  on  Altruism  and  As- 
sociates.   The  Idealistic  value  of  Altruism  would  be  expected  to  be 
chosen  by  upper-middle  class,  teen-age  girls  who,  it  seriously  viewing 
a  career  at  all,  probably  visualize  a  career  concerned  with  helping 
others,  such  as  social  work  or  teaching;  or  they  may  simply  find 
altruistic  values  tc  be  of  greater  appeal  than  other  values  which  are 
more  closely  associated  with  full-time  careers.    Their  choice  of  As- 
sociates is  to  be  expected  in  teen-age  girls,  who  have  social  and 
interpersonal  needs  foremost  in  their  minds.     (The  upper-lower  class 
females  of  the  same  age  group  also  consistently  chose    this  value;  and 
this  value  was  also  popular  with  fourteen-year-old  males.) 

On  only  one  value  were  these  girls  significantly  low  in  both  Stages 
I  and  III,  and  that  was  Creativity.    The  wording  of  the  item  perhaps 
gives  a  clue  as  to  its  unpopularity  with  fourteen-year-old  females: 
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"work  where  you  could  make  or  invent  new  things."    There  is  almost  a 
sense  of  physical  labor  implied  in  the  wording  of  this  item.    Being  an 
"inventor"  is  often  a  desire  held  by  younger  children  (who  rate  it 
highly).    There  is  apparently  something  unfeminine  about  this  choice, 
the  way  it  is  worded  in  the  eyes  of  fourteen-year-old  girls. 

On  the  intra-group  ratings  (the  rating  given  to  each  value,  com- 
pared to  the  ratings  given  other  values,  by  this  same  group),  the  same 
four  values  receive  the  top  ranking  by  this  group  in  both  Stages  I  and 
III.    Their  choice  of  Altruism  and  Associates  has  already  been  dis- 
cussed.   These  are  popular  values  for  all  fourteen-year-old  groups. 
Their  other  top-ranked  values  are  Self -Satisfaction  and  Intellectual 
Stimulation.    These  two  values  are  also  very  popular  with  nearly  all 
groups  in  both  studies,        these  girls  are  not  distinctive  in  this 
regard . 

The  following  three  values  were  ranked  among  the  bottom  four  in 
both  Stages  I  and  III  by  these  girls:    Esthetics,  Creativity,  and 
Follow  Father.    Esthetics  is  ranked  low  in  nearly  all  groups,  so  it 
does  not  distinctively  characterize  the  value  structure  of  this  group. 
Follow  Father  is  also  a  generally  low-ranked  value,  especially  for 
fourteen-year-olds.     In  the  case  of  females  this  is  especially  under- 
standable, since  they  are  acquiring  a  more  feminine  role.  Finally, 
Creativity  ("making  or  inventing  new  things")  is  another  value  general- 
ly ranked  low  by  females,  for  reasons  just  discussed.    Thus,  the  intra- 
group  ranking  of  values  by  these  girls  does  not  distinguish  this  group 
specifically  from  other  groups. 

On  the  Occupational  Interest  measures,  these  girls  had  significantly 
high  Occupational  Expectations  in  Stage  I,  but  they  did  not  differ  on 
Aspiration  in  either  study,  or  on  Expectation  in  Stage  III.    Their  Edu- 
cational Aspiration  was  highest  of  %11  groups  in  Stage  I,  but  not 
significantly  so  in  Stage  III.    Their  average  aspiration  level  actual- 
ly dropped  between  Stages  I  and  III,  while  that  of  their  upper-middle 
class,  male  agemates  was  higher  in  Stage  III.     In  both  cases,  however, 
both  groups  expect  to  attend  college.    These  girls*  discrepancy  scores 
between  their  own  aspirations  and  the  status  level  of  their  father's 
occupation  are  interesting. 

In  both  studies,  they  aspire  to  a  lower  level  job  than  that  held  by 
their  father,  and  this  discrepancy  is  highly  significant  in  both 
studies.    Although  these  girls  are  performing  well  in  school,  it  is 
doubtful  whether  they  are  seriously  considering  a  full-time  career  as 
a  long-term  likelihood.    They  expect  to  attend  college , almost  as  a 
social  requirement,  perhaps.    Thereafter,  if  they  do  work  for  a  while, 
they  expect  it  to  be  in  jobs  of  lower  status  than  the  jobs  their 
fathers  held.    Probably  they  are  realistic  in  anticipating  this  tempo- 
rary status,  while  anticipating  marriage  to  boys  who  will  ultimately 
achieve  the  same  job  status  as  their  fathers'. 
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Turning  to  the  Social  Attitudes  Inventory,   it  may  be  observed  that 
(in  Stage  I)  these  girls  were  first  in  Active  Coping  and  significantly 
low  in  Active  Defensive  behavior  (which  is  consistent  with  BRS  find- 
ings) .     In  Stage  III.  how3^er,  they  did  not  differ  on  any  of  the  five 
areas  covered  by  the  iiew  Social  Attitudes  Inventory;  thus,  they  re- 
ported about  average  Coping  Effectiveness,  in  all  areas. 

On  the  Views  of  Life  instrument,  the  majority  of  significant  dif- 
ferences involving  these  gins  were  ''Passive"  in  nature.    That  is,  they 
saw  the  Academic  Locus  of  Control  as  being  external  to  themselves 
(perhaps  in  the  teacher's  awarding  of  good  grades J ,  they  preferred 
Inaction  to  Action,  Cooperation  to  Competition,  Emotional  Expressivity/ 
Acceptance  to  Emotional  Control,  tended  to  have  a  Ne.^ative  Self-Con- 
cept, and  were  significantly  low  on  the  total  number  of  Active  Choices 
made.    Their  three  "Active"  choices  were  General  Locus  of  Control, 
belief  in  Earned  vs.  Bestowed  Status,  and  a  belief  in  increased 
Accivity  under  Stress.    One  would  expect  these  middle-class  girls  to 
'  believe  in  earned  status  as  one  of  the  classical  middle-class  values. 
This  is  consistent  with  their  belief  that  their  general  locus  of  con- 
trol is  within  themselves,  rather  than  imposed  by  others.  Their 
belief  in  increased  activity  when  anxious  or  frightened  is  not  incon- 
sistent with  good  coping  behavior. 

Their  choice  of  inaction  over  action  suggests  a  "Passive  Coping" 
syndrome  which  dictates  that  it  is  often  mos-  effective  to  do  nothing 
when  problems  arise  rather  than  react,  and  perhaps,  intensj.fy  them. 
Cooperation  is  more  highly  valued  by  females,  in  general.    This  may  be 
related  to  their  more  mature  social  skills,  as  well  as  to  their  more 
passive  coping  style. 

The  more  negative  self-concept  these  girls  express,  contrasting 
with  their  effective  behavior,  suggests  that  their  standards  for 
their  own  behavior  are  higher  than  those  of  other  fourteen-year-old 
groups,  possibly  to  the  point  of  an  unrealistic  and  somewhat  stressful 
perfectionist . 

In  the  Sentence  Completion  data,  there  were  no  Task  Achievement 
differences  distinguishing  this  group  in  either  Stages  I  or  III.  They 
portraye<ihth»mi:ytvesi.a^^pt€tty  a^e^age  ptfrfotrmersv:..wbi^H  is  Lcs&:.than 
they  actually  achieved. 

In  Interpersonal  Relations,  they  were  generally  high  in  both  Stage 
I  and  *"tage  III,  with  no  significant  difference  in  ttie  affective  realm. 
This  is  in  good  agreement  with  BRS  and  Occupational  Values  data  and 
is  not  inconsistent  with  some  of  their  Views  of  Life  findings.  They 
operate  effectively  in  social  relationships,  and  they  know  it.- 

In  the  Authority  area,  they  were  somewhat  high  in  Stages  I  and  III, 

though  they  expressed  a  negative  attitude  in  Stage  I.    The  overall 

findings    however,  would  indicate  that  their  Authority  relations  were 

better  than  average.    This  agrees  with  their  Peer  BRS  data. 
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In  che  Anxiety  area,  these  girls  do  not  differ  from  other  groups  in 
Stages  I  or  III  on  actual  Coping  behavior  or  Effectiveness.  However, 
they  are  lowest  on  Neutral  Affect  and  highest  on  Positive  Affect  in 
Stage  III  (an  unexpected  finding).    This  appears  contrary  to  the  BRS 
finding  that  Indicated  they  easily  become  anxious.     In  their  own  eyes, 
at  least)  they  do  not  have  a  problem,  here. 

Findings  in  the  area  of  Aggression  are  completely  contradictory 
between  Stages  I  (where  they  are  high)  and  III  (where  they  score  poor- 
ly) .     Stages  I  and  III  BRS  data  would  tend  to  confirm  the  Stage  I 
findings.    The  apparent  contradiction  may  arise  out  of  the  fact  that 
some  of  the  Sentence  Completion  items  request  information  concerning 
the  handling  of  their  own  aggressive  behavior,  while  the  peers  rate 
them  only  on  the  handling  of  aggression  from  others «    Still,  their 
Sentence  Completion  self-portrayals  do  differ  in  the  two  stag2S,  on 
this  issue. 

On  the  Total  scores  these  girls  were  consistent  in  both  Stages  I 
and  III  only  in  their  high  standing  on  Positive  Affect.    There  were  no 
other  distinctive  findings  in  Stage  III,  though  these  girls  ranked 
high  on  Stance  and  Coping  Effectiveness  in  Stage  I. 

These  girls  did  not  differ  from  the  other  groups  on  any  of  the 
Parent/Child  Interaction  items  in  either  Stage  I  or  Stage  III. 

On  the  Story  Completion  instrument  there  were  no  distinctive 
findings  on  the  Coping  Style  dimensions.     In  Stage  I  there  were  no 
differences  distinguishing  this  group.     In  Stage  III,  the  only  mean 
score  showing  significant  difference  from  other  groups  was  Response 
Length,  where  they  ranked  first.     In  Stories  One  (Academic  Task 
Achievement)  and  Two  (Interpersonal  Relations)  these  girls  scored 
low  on  Engagement  and  were  high  on  the  Affect  dimensions  (Negative 
and  Total  )on  Story  Two.    As  for  Coping  Effectiveness,  these  girls 
were  high  only  on  the  stories  involving  Mother's  Authority  and  one 
of  the  InterpersonlTl  Relations  stc  ies.    These  two  Stage  I  findings 
are  in  agreement  with  the  other  data  concerning  these  girls'  good 
relationships  tuth  both  Authority  and  Peers. 

In  conclusion,  it  may  be  said  that  these  girls  do  quite  well  in 
school  and  are  highly  regarded  by  their  peers,    '^heir  occupational 
and  educational  goals  do  not  appear  to  be  crystallized  at  this  time. 
They  cope  quite  well  with  most  of  their  current  problems,  especially 
those  involving  other  people.    The  self-descriptive  data  from  the 
Views  of  Life  would  tend  to  indicate  a  rather  passive,  though  ef- 
fective approach  to  life;  but  data  from  elsewhere  would  indicate  that 
their  coping  is  more  of  the  active  variety,  when  necessary.  Overall, 
compared  with  the  other  groups,  they  show  a  combination  of  social 
maturity,  superior  natural  endowment,  and  a  purposefully  maintained 
value  structure  which  results  in  outstanding  school  performance  and 
positive  evaluations  by  their  peers. 
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ANOVA  OF  MEANS 

AUSTIN  SAMPLE  DIFFERENCES  BY  AGE,  SOCIOECONOMIC  STATUS,  AND  SEX 


APTITUDE  AND  ACHIEVEMENT 
Age 

There  were  no  systematic  age  differences  in  Stage  I  or  III  since 
the  scores  were  standardized  separately  within  each  age  group  for  each 
country.    There  were  no  significant  interactions  involving  age  which 
appeared  in  both  Stage  I  and  Stage  III.    Though  there  were  no  inter- 
actions involving  age  in  Stage  III,  there  were  two  observed  in  Stage  I. 
There,  on  the  Raven,  the  middle  class  excelled  at  both  age  levels,  but 
this  difference  was  accentuated  in  the  fourteen-year-old  sample.  For 
Mathematics,  at  age  ten  the  females  excelled,  but  at  age  fourteen  the 
males  excelled. 

Socioeconomic  Status 

The  middle-class  children  excelled  the  lower-class  children  on  the 
Raven,  the  Mathematics  and  the  Reading  Achievement  Tests  and  on  Grade 
Point  Average,   in  both  Stage  I  and  Stage  III, 

Significant  in  Stage  III,  but  not  in  Stage  I,  was  an  SES  x  Sex 
interaction  for  Reading  Achievement.     In  the  lower  class  there  was  no 
dex  difference,  whereas  in  the  middle  class  the  females  excelled  the 
males . 

There  were  no  significant  differences  involving  SES  which  were 
observed  in  Stage  I  but  not  in  Stage  III. 

Sex 

Females  received  higher  scores  than  did  males  on  the  Reading  Achieve- 
ment Test  and  on  Grade  Point  Average  in  both  Stages  I  and  III.  There 
were  no  other  differences  which  were  true  for  one  analysis  but  not  the 
other . 

BEHAVIOR  ..RATING  SCALE 
Age 

There  were  no  similar  findings  in  both  Stage  I  and  Stage  III  which 
involved  the  age  main  effect  or  any  interactions  involving  age. 

There  were  two  significant  Age  x  Sex  interactions  observed  in  Stage 
III  which  were  not  found  in  atage  I.     (It  should  be  noted  here  that 
there  were  over  twice  as  many  significant  interactions  observed  in 
Stage  I  data  as  compared  with  Stage  III  data).    For  both  Self-Asser tion 
and  Anxiety,  at  age  ten  there  was  virtually  no  sex  difference;  while  at 


-1209- 


age  fourteen  the  males  excelled  the  females. 

There  was  one  significant  age  main  effect  in  Stage  I  not  replicated 
in  Stage  III,     In  Self-Assertion,  the  f our teen-year-oids  excelled  the 
ten-year-olds.    Four  significant  Age  x  SES  interactions  in  Stage  I- 
were  not  replicated  in  Stage  III.    For  Academic  Task  Achievement,  Inter 
personal  Relations,  and  the  Summary  score ,  at  age  ten  the  lower  class 
excelled  while  at  age  fourteen  the  middle  class  excelled.    For  Non- 
academic  Task  Achievement,  the  middle  class  excelled  at  both  age  levels 
but  this  difference  was  accentuated  in  the  fourteen-year-old  sample. 
There  were  seven  significant  Age  x  Sex  interactions  in  Stage  I  not  re- 
plicated in  Stage  III.    For  Academic  Task  Achievement,  Authority,  In- 
terpersonal Relations,  Aggression,  and  the  Summary  score  the  females 
excelled  the  males  ac  both  age  levels  but  this  difference  in  favor  of 
the  females  was  accentuated  in  the  fourteen-year-old  sample.    In  Mon- 
academic  Task  Achievement,  at  age  ten  the  males  excelled  while  at  age 
fourteen  the  females  excelled.    For  Anxiety,  at  age  ten  there  was  no 
sex  difference  observed,  while  at  age  fourteen  the  females  tended  to 
become  more  easily  upset. 

Socioeconomic  Status 

There  were  no  social  class  main  effects  which  were  similar  in  Stages 
I  and  III.    Also,  there  were  no  SES  x  Sex  interactions  in  common  in  the 
two  analyses.    In  fact,  in  Stage  III  there  were  no  significant  social 
class  main  effects.    There  were,  however,  three  significant  SES  x  Sex 
interactions.    For  Academic  Task  Achievement,   in  the  lower  class  the 
males  excelled  while  in  the  middle  class  the  females  excelled.  For 
Implementation  and  Initiation,  the  females  excelled  the  males  in  both 
social  class  groups,  but  this  difference  in  favor  of  the  females  was 
accentuated  in  the  middle  class. 

There  were  two  significant  social  class  differences  observed  in 
Stage  I  which  were  not  replicated  in  Stage  III.    The  middle  class  ex- 
celled the  lower  class  in  both  Nonacademic  Task  Achievement  and  Aggres- 
sion. 

Sex 

There  were  three  sex  main  effects  which  were  similar  to  those  ob- 
served in  Stage  I.    Females  received  higher  scores  than  males  on 
Authority  and  Aggression  and  lower  scores  on  handling  Anxiety. 

Stage  III  findings  with  new  v.  tables  also  indicated  that  females 
excel  males  in  Initiation  and  Implementation. 

Stage  I  findings  which  were  not  replicated  in  Stage  III  include  the 
superiority  of  females  over  males  in  Academic  Task  Achievement,  Inter- 
personal Relations,  and  the  Summary  score,  and  the  superiority  of  the 
males  in  Self-Ass«.  rtion. 
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XCUPATIONAL  VALUES 


Age 

There  were  a  number  of  Age  main  effects  whicli  were  identical  in 
Stage  I  and  Stage  III,     In  both  analyses,  the  teii-yoar-oids  gave  higher 
scores  to  Esthetics,  Creativity,  and  Follow  Father.    The  f uurtcen-yoar- 
olds,   in  both  cases,  gave  higher  scores  to  Independence,  Success, 
Security,  and  Associates.    Thus,-  on  seven  of  the  fifteen  values  the 
same  Age  main  effects  were  observed.    There  was  one  Age  x  SES  inter- 
action which  was  identical  for  both  analyses.    That  is,  tor  Prestige, 
at  age  ten  the  Icwer-class  children  excelled;  while  at  age  fourteen 
the  middle-class  children  excelled.     One  identical  Age  x  Sex  inter- 
action indicated  that,  for  Altruism,  the  females  excelled  the  males 
at  both  age  levels;  however,  this  difference  in  favor  of  the  females 
was  significantly  greater  in  the  fourteen-year-old  sample  than  in  the 
cen-year-old  sample . 

Age  main  effects  observed  for  the  first  time  in  Stage  III  included 
a  reversal  on  Altruism.    That  is,  ^n  Stage  III  the  tsn-year-olds  ex- 
celled, but  in  Stage  I  the  fourteen-year-olds  excelled.     Also,  the 
ten-year-olds  received  higher  scores  on  Intellectual  Stimulation  and 
on  the  Total  Intrinsic  Score;  while  the  fourteen-year-olds  scored 
higher  on  Economic  Returns  and  the  Total  Extrinsic  score.    There  were 
three  Age  x  SES  interactions  observed  for  the  first  time  in  Stage  III 
data.    For  Self -Sat isf act  ion  and  Surroundings,  at  age  ten  the  middle- 
class  children  scored  higher;  while  at  age  fourteen  the  lower-class 
children  received  higher  scores.    For  Economic  Returns,  at  age  ten 
the  lower-class  children  excelled;  while  by  age  fourteen  the  middle- 
class  children  received  higher  scores.    There  was  also  one  new  Age  x 
Sex  interaction.    For  Prestige,  the  males  excelled  the  females  at  both 
age  levels;  but  this  difference  in  favor  of  the  males  was  significantly 
greater  in  the  fourteen-year-old  sample  than  in  the  ten-year-old  sam- 
ple . 

There  were  three  Age  main  effects  observed  in  Sfage  I  data  which 
were  not  replicated  in  Stage  III.    The  ten-year-olds  received  higher 
scores  on  Prestige,  while  the  fourteen-year-olds  scored  higher  on  Self- 
Satisfaction  and  Altruism.     (This  last  finding  was  reversed  in  Stage 
III.)    There  was  only  one  Age  x  SES  interaction  in  Stage  I  not  repli- 
cated in  the  later  analysis.    For  Security,  at  age  ten  the  middle- 
class  children  scored  higher;  while  at  age  fourteen  the  lower-class 
children  receivf^d  the  higher  scores.    There  were  three  significant  Age 
X  Sex  interactions  observed  in  Stage  I  but  not  replicated  in  Stage  III 
data.    For  Security,  the  males  excelled  at  both  age  levels,  but  the 
difference  in  favor  of  the  males  was  accentuated  in  the  fourteen-year- 
old  sample.    For  Variety,  the  females  excelled  at  both  age  levels,  but 
this  difference  in  favor  of  the  females  was  greater  in  the  fourteen- 
year-old  sample.    For  the  Total  Extrinsic  Scores,  the  males  excelled 
at  both  age  levels,  but  this  difference  in  favor  of  the  males  was 
greater  in  the  ten-year-old  sample. 
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Soc ioeconotnic  Status 


There  were  three  social  class  main  effects  which  were  identical  in 
both  Stage  I  and  Stage  111.    For  Security  and  Variety,  the  lower-class 
children  scored  higher;  while  the  middle-class  children  more  often 
chose  the  value  of  Follow  Father.    There  were  no  significant  SES  x  Sex 
Interactions  present  in  both  Stages  I  and  III. 

There  were  two  social  class  differences  observed  in  Stage  III, 
but  not  in  Stage  I.    The  middle  class  chose  more  frequently  than  the 
lower  class  the  values  of  Independence  and  Associates.    There  were 
three  SES  x  Sex  interactions  observed  in  Stage  III  only.    For  both 
Success  and  Follow  Father,  the  males  scored  higher  than  the  females 
in  both  social  class  groaps;  however,  this  difference  in  favor  of  the 
males  was  significantly  greater  in  the  lower  class  sample  than  in  the 
middle-class  sample.    For  Surroundings,  in  the  lower  class  the 
females  excelled  the  males,  but  in  the  middle  class  there  was  virtually 
no  sex  difference. 

There  were  three  social  class  main  effects  observed  in  Stage  I, 
but  not  replicated  in  Stage  III.    The  lower  class  scored  higher  than 
the  middle  class  on  Creativity  and  Surroundings;  while  the  middle  class 
more  often  chose  the  value  of  Altruism.    There  were  two  Stage  I 
SES  X  Sex  interactions  not  replicated  in  Stage  III.    For  Self -Satis- 
faction, the  females  scored  higher  than  the  males  in  both  social 
classes,  but  this  difference  in  favor  of  the  females  was  significantly 
greater  in  the  middle  class  than  in  the  lower  class.    For  Economic 
Returns,  the  males  scored  higher  in  boch  social  classes,  but  this 
difference  was  greater  in  the  middii^c lass  than  in  the  lower  class. 

Sex 

A  large  number  of  sex  main  effects  were  identical  in  both  Stage  I 
and  Stage  III.     In  fact,  eleven  of  the  seventeen  scales  gave  the  same 
results  in  both  analyses.    The  females  scored  higher  than  the  males  in 
Altruism,  Esthetics,  Self-Satisfaction,  Associates,  Variety,  and  the 
Total  Intrinsic  score.    The  males  scored  higher  than  the  females  in 
Success,  Creativity,  Economic  Returns,  Follow  Father,  and  the  Total 
Extrinsic  score. 

Significant  in  Sf:age  III,  but  not  in  Stage  I  was  the  greater  fre- 
quency of  choice  by  the  males  of  the  value  Prestige  and  the  more 
frequent  choice  by  females  of  the  value  of  Surroundings. 

Significant  in  Stage  I,  but  not  replicated  in  Stage  III,  was  the 
greater  frequency  of  choice  by  females  of  the  value  of  Intellectual 
Stimulation,  and  the  more  frequent  choice  by  males  of  the  value 
Security. 
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OCCUPATIONAL  INTEREST  INVENTORY 


Age 

In  both  Stage  I  and  Stage  III  the  fourteen-year-olds  had  signifi- 
cantly higher  Occupational  Aspirations  and  Expectations  than  did  the 
ten-year-olds.    There  were  no  interactions  involving  age  which  were 
similar  in  both  Stages  I  and  III. 

In  Stage  III  the  status  level  of  the  Father's  Occupation  of  the 
fourteen-year-old  sample  was  significantly  higher  than  was  that  of  the 
ten-year-olds . 

There  were  three  significant  Age  x  SES  interactions  in  Stage  I  which 
were  not  Replicated  in  Stage  III.    For  Occupational  Expectation,  at 
both  age  levels  the  middle-class  children  had  the  higher  expectc^tion; 
however,  this  difference  in  favor  of  the  middle  class  was  significantly 
greater  at  the  fourteen-year-old  level  then  at  the  ten-year-old  level. 
(Looking  at  this  interaction  in  another  manner,   it  may  be  said  that  in 
the  lower  class  there  was  virtually  no  age  difference,  while  in  the 
middle  class  the  fourteen-year-olds  excelled  the  ten-year -olds . )  For 
the  discrepancy  between  the  Child's  Expectation  and  Aspiration  levels, 
at  age  ten  the  middle  class  had  the  greater  discrepancy;  while  at  age 
fourteen  the  discrepancy  was  greater  in  the  lower  class.    Finally,  a 
significant  Age  x  SES  interaction  involved  the  discrepancy  between  the 
Father's  Occupational  level  and  the  Child's  own  Occupational  Aspira- 
tion.   At  both  age  ^'evels  the  discrepancy  wa«  greater  in  the  lower 
class;  however,  this  discrepancy  was  greater  at  the  f ourteen-^-ear-old 
level  than  at  the  ten-year-old  level. 

One  significant  Age  x  Sex  interaction  observed  in  Stage  I  was  not 
replicated  in  Stage  III.    For  Occupational  Aspiration,  the  males  ex- 
celled the  females  at  both  age  levels;  however,  this  difference  in 
favor  of  the  males  was  greater  in  the  fourteen-year-old  sample  than  in 
the  ten-year-old  sample. 

Socioeconomic  Status 

In  both  Stage  I  and  Stage  III  the  upper-middle  class  children  ex- 
ceeded the  upper-lower  class  children  in  both  Occupational  Aspiration 
and  Expectation.     In  both  studies,  also,  the  discrepancy  between  the 
Father's  Occupation  and  the  Child's  Aspiration  was  greater  in  the  lower 
class  than  in  the  middle  class.    There  were  two  identical  SES  x  Sex 
interactions  in  Stages  I  and  III.    For  OccupationaT  Aspiration  in  both 
studies,  the  males  exceeded  the  females  In  both  social  classes;  how- 
ever, the  difference  in  favor  of  the  males  was  greater  In  the  middle 
class  than  in  the  lower  class.     (In  Stage  I  this  interaction  may  be 
observed  In  another  manner.    That  is,  the  middle  class  exceeds  the 
lower  class  in  both  sexes;  however,  this  difference  In  favor  of  the 
middle  class  is  greater  among  the  males  than  among  the  females.) 
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The  other  identical  SES  x  Sex  interaction  involves  the  discrepancy 
between  status  level  of  Father's  Occupation    and  Child's  own  Aspi- 
ration.   In  both  Stages  I  and  III  the  discrepancy  was  greater  for  the 
males  than  for  the  females  in  both  social  classes;  however,  this  dis- 
crepancy in  favor  of  the  males  was  greater-  in  the  middle  class  than  in 
the  lower  class. 

In  Stage  III,  as  would  be  expected,  the  status  level  of  the  Father' 
Occupation  was  significantly  higher  for  middle-class  subjects  than  for 
lower-class  subjects.    In  Stage  III  there  was  also  a  significant  SES  x 
Sex  interaction  that  was  different  from  that  observed  in  Stage  I  for 
Occupational  Expectation.    In  both  social  classes  the  males  had  the 
higher  expectation;  h»-%'cver,  this  difference  was  greater  in  the 
middle  than  in  the  lower  class. 

In  Stage  I  the  interaction  for  this  variable  ^Expectation)  was  some 
vhat  different  in  nature.     In  the  lower  class  the  females  exceeded  the 
males;  while  in  the  middle  class,  the  males  had  the  highest  expecta- 
tions . 

Sex 

There  were  three  common  sex  findings  between  Stages  I  and  III.  The 
males  exceeded  the  females  in  botn  OccupatiGnal  Aspiration  and  Expecta 
tion.    Also,  the  males  had  the  greater  discrepancy  scores  between  the 
status  level  of  their  Father's  Occupation  and  their  own  Occupational 
Aspirations . 

There  were  no  additional  Stage  III  sex  differences. 

In  Stage  I,  the  females  had  the  greater  discrepancy  scores  between 
both  Parents'  Aspirations  for  them  ana  their  own  Occupational  Aspira- 
tions . 

EDUCATIONAL  ASPIRAIxON 
Age 

There  was  no  age  dif  ,rence  in  Stage  III;  however,  in  Stage  I  the 
fourteen-year-olds  had  higher  Educational  Aspirations  than  did  the  ten 
year-olds.    Thert  were  no  significant  interactions  for  this  variable 
in  either  Stage  I  or  Stage  III. 

Socioeconomic  Status 

In  bo'ch  Stage  I  and  Stage  III  the  upper-middle  class  children  had 
higher  Educational  Aspirations  than  did  the  upper-lower  class  children 

Sex 

There  were  no  sex  diiiwrences  in  either  Stage  I    c  Stage  III. 
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SOCIAL  ATTITUDES  INVENTORY 


The  two  versions  of  this  instrument  musL  be  disciissed  st-paralely 
because  of  the  completely  different  nature  of  the  two  versions  of 
the  instrument. 

In  Stage  III  the  ten-year-olds  excelled  the  f ourtoen-year-olds  in 
"Good  Coping'*  in  the  following  are-*^:    Task  Achievement,  Authority 
Relations,  Aggression,  and  in  the  fotal  score.    There  were  two  siniilar 
and  significant  Age  x  Sex  interactions.    For  Interpersonal  Relations 
and  for  the  Total  score  the  females  excelled  the  males  at  both  age 
levels;  however,  this  difference  in  favor  of  the  females  was  greater 
at  the  four teen-year -old  leve 1  than  at  the  ten-year -old  leve 1 . 

Contraril>   in  Stage  I,  the  fourteen-year-olds  excelled  the  ten-year- 
olds  on  both  Active  Coping  and  Active  Defensive  behavior,  while  the 
^en-year-olds  excelled  in  Passive  Coping.    There  were  no  significant 
interaction  effects  in  the  Stage  I  version  of  the  instrument. 

Soc ioeconomic  Status 

In  Stage  III  the  upper-lower  class  excelled  the  upper-middle  class 
in  "Good  Coping"  scores  in  Authority  Relations,  handling  Aggression, 
and  in  the  Total  scores.     In  Stage  I  the  lower  class  received  higher 
scores  on  Passive  Coping  and  on  Active  and  Passive  Defensive  behavior. 

Sex 

In  the  Stage  III  version  of  the  instrument  the  females  excelled  the 
maljs  on  all  measures  of  "Good  Coping;"  that  is,  the  Task  Achievement, 
Authority,  Aggression,  Interper :>onal  Relations,  Anxiety,  and  the  Total 
scores . 

In  Stage  I  the  only  difference  was  for  the  Active  Defensive  scale 
where  the  males  excelled  the  females. 

VIEWS  OF  LIFE  (Stage  III,  only) 

Soc  ioeconomic  Status 

The  upper-middle  class  more  frequently  gave  the  "Active"  choice  on 
the  following  subscales:     general  "Locus  of  Control,"  "Independence 
(versus  Inter-dependence),"  and  "Activity  (rather  than  Passivity)  under 
Stress."    The  upper-lower  class  more  frequently  made  the  "Active" 
choice  on  Self-  (rather  than  Joint)  Implementation,  Emotional  Control 
(rather  r^an  Expressivity  or  Acceptance),  and  "Positive"  (rather  than 
"Negative")  Se If -Concept . 
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There  was  only  one  signif leant  SES  x  Sex  interaction,  and  that  was 
for  the  subscale  "Self  versus  Other  Initiation.**    Here,   in  the  lower 
class,  the  males  more  frequently  made     he  "Active**  choice  (Self-Initi- 
ation): while  in  the  middle  class,  the  females  more  frequently  chose 
Self-Initiation  or  the  **Active**  choice. 

Sex 

The  males  made  the  '*Active*'  choices  more  frequently  than  did  the 
females  on  **Academic  Locus  of  Control*'  (Se  If -Control  versus  Control  by 
Others),  on  ^'Action**  (as  contrasted  to  Inaction)   in  the  face  of  prob- 
lems, on  Competition  (as  compared  to  Cooperation),  on  Solutions  by 
the  Self  (rather  than  by  others),  and  on  Total  Number  of  Active 
Choices.    The  females  more  frequently  chose  the  **Active**  cr^oice  only 
on  Earned  (versus  Bestowed)  Status. 

SENTENCE  COMPLETION 

Task  Achievement 

Age:     There  were  no  similar  age  differences  between  Stages  I  and 
III,     In  S'   ge  III  fourteen-year-olds  received  higher  scores  than  did 
ten-year-olds  on  Aid/Advice,  indicating  that  they  less  frequently 
sought  such  aid  or  advice. 

There  was  one  significant  Age  x  Sex  interaction  in  Scage  III  invol- 
ving Attitude  toward  Task  Achieve lent.    At  age  ten  the  females  had  the 
better  attitude;  while  at  age  fourteen  the  males  nad  the  more  positive 
attitudes.    Looking  at  this  interaction  in  another  manner,  among  the 
males,  the  fourteen-year-olds  had  more  positive  attitudes,  whereas 
among  the  ten-year-olds  the  females  had  the  more  positive  attitudes. 

In  Stage  I,  the  fourteen-year-olds  received  higher  scores  on  Coping 
Effectiveness  and  on  Frequency  of  Positive  Affect.    There  were  no 
i.nteract  ions  involving  age. 

Socioeconomic  Status:    There  were  no  social  class  main  effects  in 
Stage  III  and  only  one  in  Stage  I.    That  was  for  Frequency  of  Positive 
Affect  when  the  upper-middle  class  received  the  higher  scores.  How- 
yever,  in  Stage  I  there  were  two  interactions  involving  SES  x  Sex.  Both 
for  Stance  and  For  Coping  Effectiveness,  in  the  lower  class  the  males 
received  the  higher  scores;  while  in  the  middle  class  the  females 
received  higher  scores. 

Sex:     Again,  there  were  no  common  findings  between  Stages  I  and  III. 
In  Sttt^e  III  the  only  significant  difference  was  for  Depressive 
Affect  where  the  females  received  the  higher  scores. 

In  Stage  I  males  received  higher  scores  on  Engagement  and  Frequency 
of  Neutral  Affect;  while  the  females  were  higher  on  Frequency  of  Posi- 
tive Affect . 
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Interpersonal  Relations 


Age:     There  were  two  similar  a>;e  main  effects  in  buLh  Stages  I  and 
III.    That  is,  ten-year-olds  expressed  more  positive  Attitudes  toward 
Interpersonal  Relations;  while  the  fourteen-year-olds  had  the  higher 
Stance  scores. 

There  were  no  identical  interactions  involving  age  in  boch  Stages 
I  and  III,  though  there  was  one  which  was  a  direct  reversal  (for 
Coping  Effectiveness) . 

Stage  III  tindings  not  found  in  Stage  I  were  three  Age  x  Sex 
interactions.    For  Attitude,  at  age  ten  the  males'  attitude  was  more 
positive;  while  at  age  fourteen,  the  females  had  the  more  positive 
attitude.    For  both  Aid/Adivce  and  Coping  Effectiveness  at  both  age 
levels  the  females  scored  higher;  however,  this  difference  in  favor  of 
the  females  was  greater  in  the  fourteen-year-old  sample  than  in  the 
ten-year-old  sample.    The  Coping  Effectiveness  interaction  may  be 
interpreted  in  another  manner.     That  is,  among  the  males  the  ten-year- 
olds  scored  higher ;  while  among  the  females  the  four teen-year -olds 
scored  higher. 

Significant  main  effects  in  Stage  I  which  were  not  replicated  in 
Stage  III  included  the  higher  scores  for  fourteen-year-olds  on 
Engagement,  Coping  Effectiveness,  and  Frequency  of  Neutral  Affect; 
and  the  higher  scores  of  the  ten-year-olds  on  Frequency  of  Negative 
Affect.    Three  significant  Age  x  Sex  interactions  occurred. 

For  Coping  Effectiveness,  at  both  age  levels  the  females  excelled; 
however,  thi    feruale  superiority  was  greater  in  the  ten-year-old 
sample      an  in  the  fourteen-year-old  sample  (n'"*'e  the  difference  be- 
tween L..  s  finding  ind  that  for  Stage  III).     For  Frequency  of  Negative 
Affect,  L    age  ten  the  males  scored  higher;  while  at  age  fourteen  the 
females  received  higher  scores.     For  Frequency  of  Neutral  Affect  the 
opposite  effect  was  observed.     That  is,  at  age  ten  the  females  scored 
higher  while  the  reverse  was  '_rue  at  aga,  fourteen. 

Socioeconomic  Status:     There  were  no  similarities  between  Stages 
I  and  III,  since  there  were  no  significant  social  class  main  effects 
in  Stage  III. 

In  Stage  I  the  upper-middle  class  scored  higher  on  Attitude,  Stance, 
Coping  Effectiveness,  and  Frequency  of  Neutral  Affect,  while  the  upper- 
lower  class  scored  higher  on  Frequency  of  Negative  Affect. 

Sex:     The  only  similar  sex  main  effect  was  that  for  Coping  Effective- 
ness where  in  both  Stages  I  and  III  the  females  received  the  higher 
sco..es . 
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In  Stage  III  the  females  also  scored  higher  on  Stance,  Engagement. 
Aid/Advice,  and  Depressive  Affect;  while  males  scored  higher  on  Hostile 
Affect. 

The  only  Stage  I  finding  not  replicated  in  Stage  III  involved 
Attitude  where  the  females  received  the*  higher  score. 

Authority 

Age:     There  were  two  similar  age  main  effects  in  both  Stages  I  and 
III.    The  ten-year-olds  haj  more  positive  Attitudes  T(>ward  Authority, 
while  the  fourteen-year-olds  had  a  higher  Stance  score.     There  were 
no  similar  interactions  involving  age  in  both  studies. 

Significant  in  Stage  III,  only,  were  the  higher  scores  cf  the  four- 
teen-year-old sample  on  both  Hostile  and  Positive  Affect,  and  the 
higher  scores  of  ten-year-olds  on  Depressive  Affect. 

In  Stage  I  there  were  two  significant  interactions  involving  age. 
For  Engagement  a  significant  Age  x  SES  interaction  involving  Engage- 
ment indicated  that  at  age  ten  the  lower  class  received  higher  scores; 
while  at  age  fourteen  the  upper-middle  class  received  the  higher  scores. 
A  significant  Age  x  Sex  interaction  for  Frequency  of  Negative  Affect 
indicated  that  at  age  ten  the  male,   expressed  more  negative  affect, 
while  at  age  fourteen  the  females  expressed  more  of  this  affect. 

Socioeconomic  Status:     The  only  social  class  main  effect  common 
between  Stage  I  and  Stage  III  was  for  Stance,  wlicre  che  uppei -middle 
class  scored  higher.     Significant,  also,  in  Stage  III  was  the  higher 
score  of  the  upper -middle  class  on  the  variable  Engagement. 

There  were  also  three  significant  SES  x  Sex  interactions  in  Stage 
III.     For  Engagement,   in  the  upper -lower  class  the  males  excelled, 
while  in  the  upper-middle  class  the  females  excelled.     (Looking  at 
this  interaction  in  another  way,   it  may  be  observed  that  there  was 
virtually  no  social  class  difference  in  the  male  sample;  whereas  among 
the  females,  the  middle  class  excelled.)    For  Coping  Effectiveness, 
in  the  lower  class  the  males  excelled;  while  in  the  middle  class  the 
females  excelled.     (Looking  at  this  interaction  in  another  way,  among 
the  males  the  lower  class  excelled,  while  among  the  females,  the 
middle  class  excelL-^.)     Finally,  for  Neutral  Affect,   in  the  lower 
class  the  males  excelled  while  in  the  middle  class  che  females  e 
celled.     One  may  also  Sc»y  of  the  latter  interaction  that,  in  the  maJe 
sample  the  lower  class  excelled,  •♦hile  among  the  middle  class  the 
females  excelled. 

The  only  significant  difference  in  Stage  I  not  replicated  in  Stage 
III  involved  Coping  Effectiveness,  whare  the  upper-middle  class 
received  higher  scores. 

Sex:     The  only  sex  difference  which  occurred  was  in  Stage  III,  where 
females  received  higher  iicpjes  on  Deprer.*^|y^  Affect  thpn  {iid  males. 
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Anxiety 


Age;    There  were  no  similai"  age  main  effects  between  Stages  I  and 
III.    There  were  also  no  similar  interactions  involving  age  as  Stage  I 
had  no  significant  interactions  in  this  area. 

Stage  111  findings  were  that  ten-year-oldb  were  higher  on  Neutral 
Affect  while  f oarteen-year-old.s  were  higher  on  Positive  Affect.  There 
was  one  significant  Age  x  SES  interaction  for  Positive  Affect.     Al.  age 
ten  the  lower  class  had  the  higher  scores;  while  at  age  fourteen  the 
middle  class  scored  higher. 

There  were  four  significant  Age  x  Sex  interactions  for  Stage  III. 
For  Stance,  there  were  virtually  no  sex  differences  at  the  ten-year-old 
level;  however,  at  age  fourteen  the  males  excelled  the  females.  Look- 
ing at  this  interaction  in  another  manner,  among  the  males  the  fourteen 
year-olds  excelled;  however,  among  the  females  the  ten-year-olds  ex- 
celled . 

For  Engagement,  at  age  ten  the  f-^males  excelled;  while  at  age  four- 
teen the  males  excelled.    Lookirg  at  the  interaction  in  another  manner, 
among  the  males  the  fourteen-year-olds  excelled;  while  among  the 
females  the  ten-year-olds  excelled. 

For  the  ^'ariable  Aid/Advice,  at  age  ten  the  female    excelled;  while 
at  age  fourteen  the  males  excelled.    Looking  at  this  in  another  manner, 
among  the  males  the  fourteen-year-olds  excelled,  while  among  the 
females  the  ten-year-olds  excelled. 

For  Hostile  Affect,  at  both  age  levels  the  males  received  higher 
scores;  however,  this  difference  in  favor  of  the  males  was  greater  at 
age  fourteen  than  at  aga  ten.    Looking  at  this  interaction  in  another 
manner,  it  may  be  determined  that  among  the  males  the  fourteen-year- 
olds  expressed  more  Hostile  Affect,  while  among  the  females  the  ten- 
year-olds  expressed  more  Hostile  Affect. 

Socioeconomic  Status:    There  were  no  similar  socioeconomic  class 
differences  observed  in  both  Stage  I  and  Stage  III. 

In  Stage  III  there  were  no  significant  social  class  main  effects, 
but  there  was  one  significant  SES  x  Sex  interaction  involving  Engage- 
ment.    In  the  upper-lower  class  the  males  received  the  higher  scores; 
while  in  the  upper-middle  class  the  females  received  higher  scores. 
Looking  at  this  interaction  in  another  manner,  it  may  be  seen  that 
among  the  males  the  lower  class  scored  higher,  while  among  the  females 
the  middle  class  received  the  higher  scores. 

There  was  only  one  social  class  difference  in  Stage  I  not  replicaied 
in  Stage  III.    For  Stance,  the  upper-middle  class  children  received 
higher  scores. 
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Sex:    For  Sex  there  were  two  similar  findings  for  bcth  Stages  I 
and  III.     In  both  studies  the  males  scoied  higher  than  the  females  on 
Stance.    Also  similar  was  the  higher  score  of  the  females  in  Stage  III 
on  Depressive  Affect,  and  Stage  1  on  Negative  Affect  (which  included 
Hostile  Affect  in  Stage  I). 

The  only  new  finding  in  Stage  III  was  the  higher  score  of  the  males 
on  Hostile  Affect. 

Stage  I  findings  not  replicated  in  Stage  III  were  that  the  males 
received  higher  scores  on  Engagement,  Coping  Effectiveness,  and 
Frequency  of  Neutral  Affect. 

Aggression 

Age:    There  were  no  common  age  findings  between  Stage  I  and  Stage 
III  for  any  of  the  Aggression  variables. 

In  Stage  III  the  ten-year-olds  received  higher  scores  on  both  Stance 
and  Engagement. 

There  were  also  three  significant  Age  x  SES  interactions  in  Stage 
III.    For  Stance,  at  age  ten  the  middle  class  children  excelled,  while 
at  age  fourteen  the  lower-class  children  excelled.    Looking  at  this 
interaction  in  another  manner,  it  may  be  said  that  in  the  lower  class 
the  fourteen-year-olds  excelled,  while  in  the  upper-middle  class  the 
ten-year-olds  excelled. 

For  Engagement,  at  age  ter.  the  upner-middi.e  class  excelled,  while 
at  age  fourteen  the  l.^wer-class  children  excelled-    This  interaction 
also  may  be  interpreted  differently:     that  is,  in  the  lower  class  there 
was  virtually  no  age  difference,  while  in  the  middle  class  the  fen- 
year-olds  excelled. 

For  Aid/Advir.   ,  at  age  ten  the  middle-class  children  excelled, 
while  at  age  fourteen  the  lower-class  children  excelled.     It  may  be 
sa:  i  also  of  this  Interaction  that  among  the  lower  class  the  fourteen- 
year-olds  excelled;  while  in  the  middle  class  the  ten-year-olds  ex- 
celled . 

In  addition,  there  were  tour  significant  Age  x  Sex  differences  in 
Stage  III.    For  Stance,  at  both  age  levels  the  males  excelled,  but 
this  difference  in  favor  of  the  males  was  significantly  greater  in  the 
fourteen-year -old  sample  than  among  the  ten-year-olds.  These  same  data 
also  indicate  that  in  the  male  sample  there  wa&  virtually  no  age  dif* 
ference,  but  in  the  female  sample  the  ten-year-olds  excelled  the  four- 
teen-year-olds. 

For  Engagement,  at  age  ten  the  females  received  higher  scores,  but 
at  age  fourteen,  the  males  received  the  higher  scores. 
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For  Aia/Advice,  again  at  age  ten  the  females  scored  higher;  while 
at  age  fourteen  the  males  scored  higher.    These  same  data  also  mdicatt* 
that  in  the  male  sample  the   "  ^urteen-year-olds  received  higher  scores, 
bit  in  the  female  sample  the  ten-year-olds  excelled. 

For  Positive  Affect,  at  age  ten  the  males  excelled;  while  at  agt 
fourteen  the  females  excelled. 

There  was  only  one  significant  age  difference  in  Stage  I  not  repli- 
cated (in  fact  reversed)  in  Stage  III.    That  is,  for  Stance  the  four- 
teen-year-olds excelled  the  ten-year-olds. 

Socioeconomic  Status:  There  were  no  comiaon  social  class  differences 
for  both  Stages  I  and  III, 

In  Stage  III  there  were  no  significant  social  class  main  effects  or 
SES  X  Sex  interactions* 

In  Stage  I  the  middle  class  excelled  the  lower  class  in  both  Stance 
and  Engagement.    There  were  al$o  two  significant  SES  x  Sex  interact io  s. 
For  Frequency  of  Negative  Affect,  in  tue  lower  class  the  females  scoted 
higher;  wuile  in  the  middle  class  the  males  scored  higher.    For  Fre- 
quency of  Neutral  Affect,  just  the  opposite  interaction  was  observed; 
that  is,   lower-class  males  excelled  while  middle-class  females .excel- 
led. 

Sex:     There  were  no  common  sex  findings  between  Stages  I  and  III. 

In  Stage  III  the  ^nales  scored  higher  on  Stance  and  Hostile  Affect; 
while  the  females  scored  higher  on  Coping  Effectiveness  and  Depres- 
sive Affect. 

In  Stage  I  the  females  received  higher  scores  on  Stance  (a  reversal 
from  Stage  III)  and  Engagement. 

Total  Scores 

Age:    There  w^re  three  age  main  effects  which  were  significant  in 
both  Stages  I  and  III.    For  Total  Attitude  the  ten-year-olds  excelled, 
while  for  Stance  and  Positive  Affect  the  fourteen-year-olds  excelled. 
(There  were  no  similar  interactions  involving  age  in  both  studies.) 

Significant  in  Stage  III,  only,  was  the  higher  score  of  the  four- 
teen-year-olds on  Aid/Advice. 

There  was  one  significant  Age  r  SES  interaction  for  Positive  Affect. 
Among  the  ten-year-olds,  the  lower  class         essed  more  Positive  Affect; 
while  among  the  ^ourteen-year-olds  the  mid       class  expressed  more. 
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There  were  two  Stage  I  main  effect  differences  not  replicated  in 
Stage  111.    For  Coping  Effectiveness,  the  f oarteen-year-olds  excelled; 
while  for  Frequency  of  Negative  Affect  the  ten-year-olds  scored  higher. 

Also  not  replicated  were  two  Age  x  Sex  interactions.    For  Frequency 
of  Negative  Affect  at  both  age  levels  the  females  scored  higher;  but 
this  difference  in  favor  of  females  was  larger  in  the  fourteen-year- 
old  sample  than  in  the  ten-year-old  sample.  — ~ 

Just  the  opposite  interaction  occurred  for  Frequency  of  Neutral 
Affect.    That  is,  males  across  age  groups  excelled,  but  the  difference 
was  greater  for  fourteen-  than  for  ten-year-olds. 

There  was  one  significant  Age  x  SES  interaction  for  Engagement.  At 
age  ten  the  lower-class  children  excelled;  while        age  fourteen  the 
middle-class  children  excelled. 

Socioeconomic  Status:    There  were  no  similar  social  class  findings 
between  Stages  I  and  III  as  there  were  no  significant  social  class 
main  effects  in  Stage  III. 

There  was  one  significant  SES  x  Sex  interaction  for  Stage  III.  For 
Aid/Advice  in  the  lower  class  the  males  excelled;  while  in  the  middle 
class  the  females  excelled  (i.e.,  requested  more  aid  or  advice).  Lcok- 
ing  at  this  in  another  way,   it  may  be  said  that  in  the  male  sample  the 
lower  class  excelled  (requested  more  aid);  while  in  the  female  sample 
the  middle  class  excelled. 

There  were  four  significant  social  class  main  effects  in  Stage  I 
not  replicated  in  Stage  III.    The  middle  class  received  higher  scores 
on  Total  Stance,  Coping  Effectiveness  and  Positive  Affect,  while  the 
lower  class  received  higher  scores  on  Frequency  of  Negative  Affect. 

Sex:    The  cnly  similar  finding  between  Stages  I  and  III  involved 
Negative  Affect.    In  Stage  III  females  were  higher  on  Depressive  Affect, 
and  in  Stage  I  they  were  higher  on  Negative  Affect. 

Significant  in  Stage  III  only  was  the  higher  score  of  males  on 
Hostile  Affect. 

There  were  four  significant  Stage  I  main  effects  not  replicated  in 
Stage  III.  The  females  scored  higher  on  Total  Attitude  and  Fre- 

quency of  Positive  Affect;  while  the  males  were  higher  on  Engagement 
and  Frequency  of  Neutral  Affecc. 

Parent /Chi Id  Interaction 

Age:    There  was  one  similar  age  finding  in  both  Stages  I  and  III. 
For  Interaction  with  Father,  the  ten-year-olds  scored  higher  thi^n  did 
the  fourteen-year-olds. 
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There  were  two  significant  age  main  effects  in  Stage  III,  only.  For 
"Self-Concept"  and  for  "Interaction  with  Mother,"  the  ten-yt ar-oids 
received  higher  scores.    There  was  also  one  Age  x  SES  Interactiun  for 
Self -Concepc .    At  age  ten  the  middle-class  children  had  the  better  Self 
Concept;  while  at  fourteen  the  lower-class  had  the  better  Self -Concept . 

A  Stage  i  finding  not  replicated  in  Stage  111  involved  the  Parent/ 
Child  Interaction  item.    Here,  the  ten-year-olds  scored  higher  than 
did  the  fourteen-year-olds.    Also,  there  was  a  significant  Age  x  Sex 
interaction  for  Interaction  with  Father.    At  age  ten  the  males  received 
the  higher  scores;  while  at  age  fourteen  the  females  scored  higher. 

Socioeconomic  Status;  There  were  no  similar  findings  between  Stages 
I  and  III.  In  fact,  there  were  no  significant  social  class  differences 
in  Stage  III . 

Significant  in  Stage  I,  but  not  replicated  in  Stage  III,  was  the 
higher  scores  of  the  middle-class  children  on  Self-Concspt  and  on  Inter 
action  with  Mother.    Also,  there  was  a  significant  SES  x  Sex  inter- 
action for  Self -Concept .     In  the  lower  class  the  males  had  the  better 
Self -Concept ;  while  in  the  middle  class  the  females  had  the  better  Self 
Concept . 

Sex:  There  were  no  similar  findings  between  Stages  I  and  III  and  no 
findings  whatsoever  in  Stage  III  involving  sex. 

In  Stage  I,  only,  the  Interaction  with  Mother  item  was  significant 
where  the  females  scored  higher  than  did  the  males. 

Reality/Fancasy  Achievement  Discrepancy  Scalt 

Age:  Only  in  Stage  I  was  there  an  age  difference;  tn<,  ten-year-olds 
received  the  higher  scores. 

Socioeconomic  Status:     In  both  Stages  I  and  III  the  middle-class 
children  scored  higher  on  this  variable,  indicating  that  their  actual 
achievement  tended  to  be  greater  than  their  self -portra^^ed  achievement. 

In  Stage  I,  there  was  a  significant  SES  x  Sex  interaction.     In  both 
social  classes  the  females  scored  higher,  but  this  difference  was  great 
er  in  the  lower^^a^Sss  than  in 'the  middle  class. 

Sex:     In  Stage  I,  only,  the  females  received  significantly  higher 
scores  than  did  the  males. 

STORY  COMPLETION 

A.    Coping  Effectiveness 

Age:  There  were  no  common  fi.'idings  between  Stages  I  and  III  for  any 
of  the  Coping  Ef fective'-ess  ratings,  by  area.    For  the  Academic  Task 
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Achievement  area,  no  significant  age  differences  or  interactions  in- 
volving  age  appeared  in  Stages  I  or 

For  the  are^  of  Interpersonal  Relations  there  were  no  significant 
differences  involving  age  in  Stage  III.     In  Stage  I,  the  fourteen- 
year-olds  received  higher  scores  on  one  story  (Story  Seven).    For  this 
story,  as  veil  as  Story  Four    there  was  also  a  significant  Age  x  SES 
interaction.    At  age  ten  the  middle-class  children  scored  higher; 
while  at  age  fourteen  the  lower-clas3  children  scored  highar. 

For  the  area  of  Aggression  there  were  no  significant  age  differencer 
(or  interactions  involving  age)  in  either  Stages  I  or  III. 

For  the  Anxiety  area  the  findings  were  reversed  between  Stages  I  and 
III.    For  both  Stage  III  stories  (Four  and  Six),  the  ten-year-  Ids 
received  higher  scores;  while  in  Stage  I  the  f ourteen-ye<-r-olds  scored 
higher  on  Coping  with  Anxiety  (Story  Five).    The  story  steins  were  not 
identical  in  Stages  I  and  III. 

In  Stage  I  Anxiety,  there  was  also  a  significant  Age  x  SES  inter* 
action.    At  age  ten  the  middle-class  children  scored  higher;  while' at 
age  fourteen  the  lower-class  children  were  receiveing  the  higher  scores. 

For  the  Authority  area  there  w<^re  no  significant  age  differences  in 
Coping  Effectiveness  in  Stage  III  (Story  Five),  though  in  Stage  I,  one 
of  the  Authority  Stories  (Story  Ten)  yielded  significant  age  diffef 
ences.    Here  the  four teen-y^r-olds  scored  higher  than  the  ten-ye«^- 
olds  • 

For  Nonacademic  Task  Achievement  (Story  Seven)  there  were  no  signi- 
ficant age  differences  in  Stage  III.  In  Stage  I  the  ten-year-olds  ex- 
celled the  fourteen-year -olds  in  Coping  ^effectiveness  in  this  area. 

For  Total  Coping  Ef  fectivf^ness ,  there  were  no  common  main  effect 
results  which  occurred       Stages  I  and  III. 

In  Stage  III  the  ten-year-olds  received  higher  scores.    Here  there 
was  also  a  significant  Age  x  SES  interaction.    At  age  ten  the  middle- 
class  children  received  higher  scores;  while  ..c  age  fourteen  the  lower* 
class  children  scored  higher. 

In  Stage  I  the  same  significant  Age  x  SES  interaction  occurred  which 
was  des.'.ribed  jusf.  above. 

Socioeconomic  Status:    There  were  no  common  findings  for  Coping 
Effectiveness  involving  social  class  between  Stages  I  and  III.  In 
Stage  III  there  was  one  significant  social  class  main  effect  for  Story 
Four  (Anxiety),    Here  the  middle-class  children  scored  higher  than  did 
the  lower-class  children.    There  v^ere  no  significant  Stage  I  findings 
involving  social  class  or  interactions  of her  than  those  discussed  under 
the  age  classification. 
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Sex:    There  was  one  similar  Coping  Effectiveness  finding  involving 
sex  ir  both  Stages  I  and  III.    For  the  Authority  area  in  Stage  III 
(Story  Five)  and  in  Stage  I  (Story  Ten)  the  females  scored  higher  than 
did  the  males.    Remember  that  these  were  different  story  stems  in  the 
two  studies. 

There  were  no  other  significant  sex  fine   igs  in  Stage  III  involving 
Coping  Effectiveness. 

In  Stage  I  there  were  five  significant  sex  findings  not  replicated 
in  Stage  III.    The  females  scored  higher  than  the  males  on  Coping  Ef- 
fectiveness for  Story  Eight  (Aggression),  Stories  Four  and  Seven  (IPR), 
Story  Six  (Nonacademic  Task  Achievement),  and  were  highest  on  Total 
Coping  Effectiveness. 

Coping  Style  Dimensions 

Prior  to  a  discussion  of  coping  sty^e  results,  it  should  be  re- 
called that  only  Total  scores  were  used  in  Stage  I;  while  both  Total 
and  individual  Story  scores  were  analyzed  in  Stage  III.  Furthermore, 
in  Stage  III  additional  coping  style  dimensions  were  added;  and  in 
Stage  I  there  were  two  dimensions  (Soc iabilil:y  and  Attitude  toward 
Authority)  not  scored  in  Stage  III-    Total  scores  will  first  he  com- 
pared between  Stages  I  and  III,  for  those  dimensions  measured  in  both. 

Age:    The  only  common  finding  was  for  the  Mean  Stance  score.  In 
both  studies,  the  ten-year-olds  excelled  the  fourteen-year-olds.  In 
Stage  III  this  was  also  true  for  Story  Two  concerning  Interpersonal 
Relations.    There  were  two  significant  Stage  III  interactions  for 
Stance  on  individual  stories.    In  Story  One  (Academic  Task  Achievement) 
an  Age  x  SES  interaction  inc^icated  that  at  age  ten  there  was  virtually 
no  class  difference;  while  at  age  fourteen  the  lower-class  children 
excelled . 

An  Age  x  Sex  interaction  for  Story  Seven  Stance  (Nonacademic  Task 
Achievement)  indicated  that  in  the  ten-year-old  sample  the  males  ex- 
celled; while  in  the  f uurteen-year-old  sample  the  females  excelled. 
Looking  at  this  in  another  manner,  it  may  be  said  that  among  males  the 
ten-year-olds  excelled;  while  among  females  the  fourteen-year-olds 
excelled . 

There  were  two  Stage  III  aga  differences  not  found  in  Stage  I,  Here 
the  ten-year-olds  were  also  higher  on  Total  Engagement  and  on  Implemen- 
tation.   On  Stage  III  individual  stories,  the  ten-year-olda  excelled 
on  Story  One  (Academic  Task  Achievenjent)  and  Story  Two  (IPR)  Engagement 
and  on  Story  Four  (Anxiety)  Implementation.    Also  significant  in  Stage 
III  only  was  the  fact  that  the  fourteen-year-olds  excelled  the  ten-year 
olds  in  both  Mean  Negative  Affect  by  Hero  and  Mean  Total  Affect  ex- 
pressed . 
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In  Stage  I  the  fourteen-year-olds  were  higher  on  both  Initiation  and 
Implenventation ,    There  was  also  a  significant  Age  x  SES  interaction  for 
Initiation.    In  the  ten-year-old  sample,  the  males  excelled;  while  in 
the  fourteen-year-old  sample  the  females  excelled. 

The  mean  Stage  I  results  on  Initiation  contrasted  with  individual 
Story  Stage  III  findings        in  the  latter  stage,  on  Story  One  (Academic 
Task  Achievement),  the  ten-year-olds  excelled  the  fourteen  year  olds. 
This  was  also  true  in  Story  Two  (IPR) .     In  Story  Seven  (Nonacademic 
Task  Achievement)  there  was  a  significant  ^e  x  Sex  interaction  indi- 
cating that  among  ten-year -.©Ids  the  males  scored  higher;  while  araong 
fourteen-year-olds  the  females  scored  higher.    Looking  at  this  data  in 
another  way,  it  may  be  said  that  among  the  males,  the  ten-year-olds 
received  higher  scores;  while  among  females,  the  four teen-year -olds 
scored  higher. 

There  were  three  additional  Age  x  SES  interactions  in  Scage  I  not 
replicated  in  Stage  III.    For  Engagement  at  age  ten  the  middle-class 
children  excelled;  while  at  age  fourteen  the  lower-class  children  ex- 
celled.   This  same  interaction  was  observed  for  Affect  expressed  in 
conjunction  witb  the  Problem  and  in  conjunction  with  the  Outcome. 

There  were  some  additional  age  differences  observed  for  variables 
new  in  Sta^e  III,    For  Mean  Aid/Advice  the  ten-year-olds  excelled  the 
fourteen-year-olds.    They  also  excelled  in  Story  Six  (Anxiety)  on  this 
same  variable. 

In  Stag^  III,  there  were  also  several  significant  interactions  in- 
volving Aid/Advice,  For  Story  Two  (IPR)  an  Age  x  Sex  interaction  in- 
dicated that  among  the  ten-year-olds  the  males  more  often  sought  Aid/ 
Advice  while  among  the  fourteen-year-olds  the  females  more  frequently 
sought  this  Aid/Advice. 

In  Story  Three  (Aggression)  an  Age  x  SES  interaction  indicated  that 
among  the  ten-year-olds  the  middle  class  sought  Aid/Advice  more  fre- 
quently while  among  fourteen-year-olds  the  lower  class  scared  higher. 

In  Story  Five  (Authority)  at  age  ten  the  males  had  higher  Aid/ 
Advice  scores;  while  at  age  fourteen  the  fcinales  scored  higher.  Look- 
ing at  this  interaction  in  another  manner,  it  may  De  said  that  in  the 
male  sample  the  ten-year-olds  scored  higher ; -while  in  the  fourteen- 
year-old  sample  the  females  received  higher  scores. 

On  both  Mean  Outcome  and  Mean  Evaluation-  of  Outcome,  the  ten-year- 
olds  also  received  higher  scores.    Ten-year-olds  also  had  higher  Out- 
come scores  on  Stories  One  (Academic  Task  Achievement),  Three  (Aggres- 
sion), Four  (Anxiety)  and  Six  (Anxiety).    They  were  higher  on  Evalua- 
tion of  Outcome  for  Stories  One  and  Three. 

For  both  variables  there  were  also  significant  (and  identical)  Age 
X  SES  interactions  for  the  Total  score.    That  is,  at  age  ten  the 
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middle-class  children  scored  higher  on  both  variables,  while  at  age 
fourteen  the  lower-class  children  excelled.     Looking  at  the  interaction 
foL  Evaluation  of  Outcome  in  another  manner,  it  may  be  said  that  in 
both  age  groups  the  ten-year-olds  excelled;  however,  this  difference 
in  favor  of  ten-year-olds  was  significantly  greater  in  the  middle  class 
than  in  the  lower  class. 

There  was  a  significant  Age  x  Sex  interaction  for  Evaluation  of 
Outcome  in  Story  Two  (IPR) .    At  age  ten  the  males  excelled;  while  at 
age  fourteen  the  females  excelled. 

Also  significant  in  Stage  III  was  Mean  Response  Length,  where 
fourteen-year-olds  excelled  ten-year-olds.    For  this  variable,  the 
fourteen-year-olds  also  excelled  the  ten-year-olds  on  each  individual 
story  as  well  as  the  Total  score.    There  was  a  significant  Age  x  Sex 
interaction  for  Mean  Response  Length  also.     At  both  age  levels  the 
females  excelled,  but  at  the  fourteen-year-old  level,  the  difference 
in  favor  of  females  was  larger  than  at  age  ten.    This  same  interaction 
was  also  observed  for  individual  Stories  One,  Two,  Three,  Four,  Six, 
and  Seven. 

For  the  new  Stage  HI  variable  "Positive  Affect  of  Hero,"  the  meaa 
score  showed  no  significant  differences  involving  age,  but  two  indivi- 
dual stories  had  significant  interactions  involving  age. 

For  Story  Three  (Aggression),  an  Age  x  SES  interaction  indicated 
that  among  the  ten-year-olds  the  middle-class  children  showed  more 
Positive  Affect;  while  among  the  fourteen-year-olds  the  lower-class 
expressed  more  Positive  Affect. 

For  Story  Seven  (Nonacademic  Task  Achievement) ,  an  Age  x  Sex  inter- 
action indicated  that  among  ten-year-olds  the  males  showed  tror^i  Posi- 
tive Affecc;  while  among  fourteen-year-olds  females  expressed  more  of 
this  Positive  Affect. 

For  the  new  Stage  III  variable  "Negat ive  Affect  Expressed  by  the 
Hero,"  there  was  a  significant  Age  x  SES  interaction  found  for  Story 
Two  (IPR).     At  both  age  levels,  the  middle-class  children  expressed 
more  Negative  Affect;  while  among  fourteen-year-olds,  the  lower  class 
expressed  more.    Looking  at  this  interaction  in  another  manner,  it  may 
be  said  that  in  the  lower  class  the  fourteen-year-olds  expressed  more 
Negative  Affect;  while  in  the  middle  class  there  was  virtually  no 
age  difference.     In  Story  Five  (Authority)  an  Age  x  SES  interaction 
indicated  that  in  the  ten-year-old  sample,  middle-class  children  ex- 
oressed  more  Negative  Affect;  while  in  the  fourteen  year-old  sample 
the  lower  class  expressed  more. 

For  Story  Six  (Anxiety)  and. Story  Four  (Anxiety),  the  f ourteen-year- 
oi-.s  expressed  more  Negative  Affect  than  did  the  ten-year-olds. 
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Considering  "Total  Affect  of  Hero  Plus  Others,"  on  Story  Two  (IPR) , 
the  fourteen-year-olds  excelled  the  ten-year-olds.    The  satne  was  the 
case  for  Story  Four  (Anxiety).    For  Story  Five  there  was  a  significant 
Age  X  Sex  interaction  indicating  that  at  age  ten  the  females  excelled; 
while  at  age  fourteen  the  males  excelled.     In  Story  Six  (Anxiety) 
fourteen-year-olds  scored  higher  than  ten-year-olds - 

For  the  new  Stage  III  variable  "Instrumentality,"  (which  is  similar 
in  conceptualization,  but  not  identical  to  the  Stage  I  -ariable 
"Persistence")  there  were  no  mean  results  involving  age.    Neither  were 
there  significant  age  differences  for  any  of  the  individual  stories. 

The  individual  Story  findings  are  worth  examining  for  age,  on  Im- 
plementation, since  the  Stage  III  mean  score  showed  no  significant  dif- 
ferences (as  contrasted  to  Stage  I  where  fourteen-year-olds  exc  '^ed 
on  this  mean  score). 

In  Story  Two  (IPR)  a  significant  Age  x  SES  difference  indicated 
that  among  ten-year-olds,  middle-class  children  excel;  while  among 
fourteen-year-olds,  the  lower-class  children  excel.    This  was  the  orly 
significant  finding  involving  this  variable. 

For  the  new  Stage  III  variable  "Solver,"  the  mean  scores  revealed 
no  age  differences.     In  Story  Four  (Anxiety),  the  ten-year-olds  had 
higher  scores.    This  was  the  only  significant  difference  involving 
"Solver." 

Socioeconomic  Status:    For  Total  Stance  (which  was  based  only  on 
Story  One,  Academic  Task  Achievement) in  Stage  I,  there  were  no  similar 
findings . 

In  Stage  III,  the  lower  class  scored  higher  than  the  middle  class 
in  Total  Stance.    They  also  scored  higher  on  Story  One  (Academic  Task 
Achievement).    These  were  the  only  social  class  differences  involving 
Stance.     In  Stage  I  a  significant  SES  x  Sex  interaction  indicated  that 
in  the  lower  class  the  females  excelled,  but  in  the  middle  class  the 
males  excelled  . 

For  Engagement,  there  was  no  social  class  main  effect  for  Total 
scores  in  either  Stage  I  or  Stage  III.    None  of  the  individual  story 
scores  were  significant  for  Stage  III,  and  there  were  no  significant 
SES  X  3ex  interactions  for  Engagement. 

There  were  no  social  class  differences  in  the  mean  Initiation  score 
for  either  Stages  I  or  III.    Again,  there  were  no  Individual  story 
differences  in  Stage  III  for  either  the  main  effect  or  for  SES  x  Sex 
interactions. 

Aid/Advice  was  analyzed  only  in  Stage  III  and  the  Total  score 
revealed  no  social  class  differences.    Individual  story  scores  also 
revealed  no  class  differences  either  in  main  effects  or  in  SES  x  Sex 
interactions . 
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Solver  was  analyzed  only  in  Stage  III.    The  mean  score  for  Solver 
revealed  no  social  class  differences.     In  Story  Four  (Anxiety),  the 
middle  class  achieved  higher  scores  for  Self-Solving  than  did  the  lov;er 
class.    There  were  no  other  significant  difference^  involving  the 
dimension  of  Solver. 

Implementation  was  scored  in  both  Stages  I  and  III,  but  there  were 
no  mean  social  class  differences  in  either  study. 

For  Stage  III  Story  Two  (IPR)  there  was  a  significant  SES  x  Sex 
interaction  which  indicated  that  in  the  lower  class  the  males  excelled 
in  Self -Implementation;  but  in  the  middle  class  the  females  excelled. 
There  were  no  other  differences  involving  Implementation. 

Outcome  (Completion)  was  analyzed  only  in  Stage  III.    The  mean  score 
for  Outcome  revealed  no  social  class  differences.     In  Story  Three 
(Aggression) y  the  lower  class  received  higher  scores  than  did  the 
middle  class.    This  was  the  only  social  class  difference  involving 
Outcome . 

Evaluation  of  Outcome  was  also  only  analyzed  in  Stage  III-  The 
mean  Evaluation  of  Outcome  scores  revealed  no  social  class  differences. 
Individual  story  scores  also  revealed  no  significant  differences. 

Response  Length  was  also  only  analyzed  in  Stage  III,  and  the  mean 
Response  Length  scares  revealed  no  social  class  differences «  For 
Story  Three  (Aggression),  the  lower  class  scored  higher  than  did  the 
middle  class.    This  was  the  only  social  class  difference  in  Length  of 
Response . 

Instrumentality  (which  is  conceptually  similar  to  Persistence  in 
Stage  I)  revealed  no  mean  social  class  differences  in  Stages  I  or  III. 
In  Storv  Four  (Anxiety)  the  middle-class  children  engaged  in  more 
separace  instriimental  acts  than  did  the  lower-class  children.    This  was 
the  only  social  class  difference  involving  Instrumentality. 

The  Affect  dimensions  were  measured  quite  differently  in  Stages  I 
and  III;  and  thus  they  are  hardly  comparable.     In  Stage  I  there  was  no 
mean  social  class  difference  in  Affect  Associated  with  the  Problem  or 
the  Outcome.     In  Stage  III,  also,  there  were  no  social  class  dif- 
ferences for  any  of  the  three  mean  Affect  measures. 

In  Story  One  (Academic  Task  Achievement),  the  middle  class  scored 
higher  than  the  lower  class*  on  Negative  Affect  Expressed  by  Hero.  In 
Story  Two  (IPR)  again  the  middle  clasb  scored  higher  on  Negative  Affect 
Expressed  by  Hero.     In  Story  Six  (Anxiety),  a  significant  SES  x  Sex 
interaction  indicated  that  in  the  luwer  classes  the  females  expressed 
more  Positive  Affect,  but  in  the  middle  classes  the  males  expressed 
more.    Looking  at  this  interaction  in  another  manner,  it  may  be  ob- 
served that  among  the  males  the  middle  class  expressed  more  Positive 
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Affect;  but  among  the  females  the  lower  class  expressed  more  of  this 
Positive  Affect. 

Sociability,  a  variable  measured  only  in  Stage  I  (from  Story  One), 
indicated  that  middle-class  children  expressed  more  social  concerns  in 
a  conflict  situation  than  did  lower-class  children.    A  significant  SES 
X  Sex  interaction  also  indicated  that  in  the  lower  class  the  lemales 
had  higher  scores  on  Sociability,  but  in  the  middle  class  the  males 
scored  higher. 

Sex:    For  Total  Stance,  there  were  no  significant  sex  differences 
in  Stages  I  or  III.    For  Stage  III  Story  Five  (Authority),  the  females 
scored  higher  than  did  the  males.    This  was  the  only  significant  sex 
difference  involving  Stance. 

There  was  no  sex  difference  for  Total  Engagement  in  Stage  III,  but 
in  Stage  I  the  females  received  higher  scores  than  did  the  males  on 
Total  Engagement.     In  Stage  III  Story  Six  (Anxiety)  the  males  scored 
higher  than  females  on  Engagement.    This  was  the  only  individual  story 
difference  for  Stage  III  Engagement, 

For  Initiation,  the  mean  scores  produced  no  significant  differences 
in  Stage  III,  but  in  Stage  I  the  females  scored  higher  than  the  males 
on  this  mean  score.    In  Stage  III  Story  Two  (IPR)  the  males  scored 
higher  than  the  females  on  Initiation.    This  was  the  only  significant 
difference  in  Stage  III. 

Aid/Advice  was  analyzed  only  in  Stage  III,  and  the  mean  score  showed 
no  sex  conferences.    In  Stage  III  Story  Six  (Anxiety),  the  males  scored 
higher  than  did  the  females.    This  was  the  only  significant  difference 
in  Stage  III. 

Solver  was  also  analyzed  only  in  Stage  III.    The  mean  scores  did  not 
reveal  any  sex  differences.    Also,  no  individual  story  revealed  any 
significant  sex  differences  involving  t\As  variable. 

Implementation  in  Stages  I  and  III  revealed  no  significant  dif- 
ferences.   Also  there  were  no  significant  differences  for  any  of  the 
individual  Stage  III  stories  involving  this  variable. 

Outcome  (Completion)  was  analyzed  only  in  Stage  III.    The  mean  score 
showed  the  females  as  being  higher  than  the  males,  indicating  that  the 
Hero  more  frequently  completed  the  task  presented  by  the  problem.  Also 
in  Story  Five  (Authority)  the  females  received  higher  scores.    This  was 
the  only  individual  story  where  significant  sex  differences  occurred. 

Evaluation  of  Outcome  was  also  analyzed  only  In  Stage  III  where  the 
mean  scores  showed  the  superiority  of  the  females  over  the  males.  For 
Stage  III  Story  Four  (Anxiety),  the  females  also  scored  higher  than 
did  the  males.    For  Story  Five  (Authority),  again,  the  females  excelled. 
There  were  no  other  sex  differences  in  Stage  III. 
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Response  Length  was  scored  only  for  Stage  III,  and  the  averaiiL  score 
indicated  that  females  wrote  longer  stories  than  did  males.    Storv  One 
(Academic  Task  Achievement),  Story  Two  (IPR) ,  Story  Three  (Aggression) ^ 
Story  Four  (Anxiety),  Story  Five  (Authority),  Story  Six  (Anxiety),  and 
Story  Seven  (Nonacademic  Task  Achievement)  all  indicated  that  females 
wrote  longer  stories  than  did  males* 

Now  let  us  examine  Instrumentality  (railed  Persistence  in  Stage  I). 
There  were  no  mean  sex  differences  for  either  study.     In  Stage  III 
Story  Four  (Anxiety),  the  females  scored  higher  than  did  the  males 
meaning  chat  the  heroine  in  their  stories  engaged  in  more  separate 
instrumental  acts  directed  toward  problem-solving  than  the  heroine  in 
stories  written  by  males.    Also  in  Stage  III  Story  Five  (Authority), 
the  females  received  higher  scores.     Instrumentality  is  probably 
closely  related  to  Response  Length  as  nhose  stories  presenting  more 
separate  Instrumental  acts  are  more  likely  to  be  che  longer  stories. 

Let  us  now  look  at  the  Affect  dimensions,  which  were  measuied 
differently  in  Stages  I  and  III.    On  the  mean  scores,  regardless  of 
the  method  of  measurement »  the  females  appeared  to  excel.    In  Stage 
III  the  females  received  higher  mean  scores  on  Positive  Affect  Ex~ 
pressed  by  Hero  and  on  Total  Affect  Expressed  by  Hero  Plus  Others. 
In  Stage  I  they  were  higher  on  Affect  Expressed  in  Conjunction  with 
the  Outcome.     In  Stage  III  Story  Two  (IPR)  the  females  were  again 
higher  on  Positive  Affect  and  Total  Affect.     In  Story  Three  (Aggres- 
sion), females  were  higher  on  Positive  Affect  an'i  on  Total  Affect. 
In  Story  Five  (Authority)  they  *-'ii:e  higher  on  Positive  Affect;  and  in 
Story  Six  (Anxiety),  they  \  ere  higher  on  Positive  Affect;  and  in  Story 
Six  (Anxiety),  they  wore  higher  on  Total  Affect. 

INTERPRETIVE  COM^NIS  AND  IMPLICATI(»IS 

A>    Age  Differences 

Age  differences  which  were  not  at  least  partially  replicated  in 
both  studies  will  not  be  discussed  except  where  instrument  revisions 
require  it. 

As  all  Aptitude  and  Achievement  measures  were  standardized  within 
each  age  group,  there  were  no  age  differences. 

Since,  on  the  BRS,  the  children  were  rated  only  by  peers  of  their 
own  age  groups,  analysis  of  age  differences  would  be  meaningless. 

In  the  Occupational  Values,  the  ten-year-olds  consistently  chose 
Esthetics,  Creativity,  and  Follow  Fathsr.    The  wording  of  the  items 
for  Creativity  and  Esthetics  may  be  partially  responsible  for  their 
greater  frequency  of  choice  by  the  ten-year-olds.    '"Work  like  that 
of  an  artist  or  musician,''  ''work  where  you  can  make  or  invent  new 
things,"  are  somewhat  romantic  and  idealistic  goals  which  appeal 
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neither  to  the  more  practical  nature  of  the  older  children  nor  are  they 
related  to  the  more  conventional  professions  and  careers  more  frequent- 
ly chosen  by  older  children* 

The  fact  that  ''Creativity"  and  "Esthetics"  are  more  general  con- 
cepts than  the  specific  wording  of  the  items  imply  probably  contrib- 
utes to  their  greater  frequency  of  choice  by  ten-year-olds.    Had  the 
wording  been  more  abstract,  fourteen-year-olds  might  have  given  them  a 
higher  value.    The  choice  of  Follow  Father  by  the  ten*year-olds  is 
probably  due  to  (a)  the  greater  identification  of  the  younger  children 
with  the  father;  (b)  the  decreased  attachment  of  the  older  children, 
due  to  adolescent  reaction  against  authority  as  vested  in  parents;  (c) 
the  emergence  of  genuine  differences  in  vocational  interest  between 
father  and  children,  as  the  latter  enter  adolescence;  or    (d)  increased 
desire  for  jobs  better  than  the  father's,  by  fourteen-year-olds, 
especially  in  the  working  class. 

In  both  studies,  four teen-year -olds  chose  more  frequently  Indepen- 
dence, Success,  Security,  and  Associates.    The  greater  frequency  of 
choice  of  the  two  extrinsic  values  of  Security  and  Associates  by  the 
fourteen-year-olds  is  not  difficult  tc  explain.    Security  is  a  real- 
istic concern,  which  fourteen-year -olds  have  the  maturity  to  recognize 
as  an  important  prerequisite.    The  choice  of  Associates  is  simply  one 
more  indication  of  the  heightened  social  awareness  and  friendship  con- 
cerns of  the  older  children.    The  choice  of  Success  is  also  probably 
due  to  a  greater  insight  into  the  non-static  nature  of  "jobs"  or  work, 
and  recognition  that  room  for  advancement  is  one  of  the  benefits  of 
certain  jobs.    The  fourteen-year-olds'  choice  of  Independence  is  also 
completely  predictable,  since  this  is  che  age  where  the  struggle  with 
adult  authority  (both  parental  and  school)  has  begun  in  earnest.  They 
want  to  be  free  of  the  restrictions  which  now  bind  them  and  they  see 
this  as  a  continuing  need  in  the  future.    Thus,  the  fourteen-year-old 
choices  reflect  practicality,  expression  of  current  conflicts  and  in- 
terests, plus  an  awareness  of  the  non-static  nature  of  future  careers; 
while  the  ten-year-olds  are  still  identifying  with  parental  authority 
and  choosing  idealistic,  romantic  (yet  concrete)  goals  more  frequently. 

The  status  structure  of  Jobs  and  careers  is  apparently  not  so  clear- 
ly defined  for  the  younger  children,  and  they  tend  to  choose  by  other 
value  systems  than  society's  placement  of  careers  on  a  status  level. 
The  fourteen-year-olds  consistently  shoi^ed  greater  Occupational  Aspira* 
tion  and  Ex|.?ctatioa  levels  with  respect  to  the  status  level  of  jobs 
preferred.    They  are  aware  of  the  status  which  accompanies  various 
careers  and,  being  aware,  tend  more  often  to  choose  the  higher  level 
ones.    Perhaps  all  children  would  aspire  to  the  higher  level  jobs  were 
they  aware  of  the  hierarchy  defining  them.    Thus  it  may  be  said  that 
the  fourteen-year-olds  aspire  to,  and  expect  to  achieve  higher  level 
jobs  and  are  more  practical  and  insightful  as  to  the  nature  of  actual 
job  satisfactions  than  are  the  younger  children. 
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Among  the  Self-Report  instruments,  the  Social  Attitudes  will  be 
examined  first.    Both  versions  must  be  discussed,  since  the  scales  ate 
not  similar  in  the  two  studies-    In  Stage  1  the  fourteen-year-olds  were 
higher  on  both  Active  Coping  and  Active  Defensive  behavior;  while  ten- 
year-olds  chose  more  frequently  Passive  Coping.    This  greater  frequency 
of  Active  choices  by  the  fourteen-year-olds  is  probably  indicative  of 
more  effective  And  direct  coping  methods,  pli'S  an  unwillingness  to 
accept  passively  situations  which  are  not  to  their  liking.    They  arc 
more  willing  to  change  a  situation,  whether  by  behaving  effectively  or 
by  simply  reacting.    The  younger  children  are  more  willing  to  accept 
and/or  ob^y,  just  as  they  accept  authority.    They  have  not  developed 
sufficient  independent  coping  skills  to  take  an  active  role,  yet  they 
are  willing  to  passively  behave  in  a  socialized  ^nanner.    In  the  Stage 
III  Social  Attitudes  Inventory  the  ten-year-olds  excelled  the  older 
children  in  Task  Achievement,  Authority,  Aggression,  and  on  the  Total 
score.    Since,  theoretically,  fourteen-year-olds  should  be  more  effec- 
tive copers  (especially  in  Active  Coping) ,  one  could  hypothesize  that 
these  findings  may  be  due  to  one  or  another  of  the  following  conditions 
(a)  the  younger  children  (as  in  Stage  I)  chose  the  "passive"  coping 
alternatives  more  frequently,  while  older  children  chose  enough  of  the 
"poor  coping"  alternatives  to  counterbalance  any  active  "good  coping" 
choices  made;  (b)  the  younger  children  took  the  task  more  seriously; 
or  (c)  the  younger  children  accurately  reporc  more  conforming  behavior 
on  precisely  those  scales  most  strongly  enjoined  by  adults. 

The  Sentence  Completion  will  be  examined  area  by  area.    In  the  Task 
Achievement  area  there  were  no  consistent  age  differences  in  the  two 
studies,  though  the  very  few  age  differences  which  did  occur  were  all 
in  favor  of  the  fourteen-year-old  sample.    No  generalizations  can  be 
made.    In  Interpersonal  Relations,  the  ten-year -oli  sample  consistently 
had  the  more  positive  Attitude;  though  the  fourteen-year-olds  excelled 
in  Stance  in  both  studies.     (The  fourteen-year-olds  also  were  higher  on 
the  remainder  of  Coping  Style  dimensions  in  Stage  I,)     It  has  been  the 
general  finding  in  the  past  that  the  younger  children  tend  to  express 
the  more  positive  attitudes  toward  most  are^s  under  study;  though  older 
children  usually  detail  more  effective  coping  behavior.    That  the 
attitude  of  younger  children  is  more  positive  is  probably  based  upon  a 
number  of  factors.    First,  in  their  greater  naivety,  they  have  not 
organized  all  of  their  negative  experiences  so  that  negative  general iza 
tions  are  made;  rather,  they  react  negatively  to  specific  individual 
experiences.    Second,  they  are  still  under  the  influence  of  their  child 
hood  training  which  tends  to  emphasize  saying    "nice"  things  about 
situations  and  people  (regardless  of  their  actual  feelings),  and  they 
are  not  yet  in  rebellion  against  authority.    The  fourteen-year-old 
scores  are  often  lowered,  what  is  more,  not  so  much  because  they  ex- 
press negative  attitudes,  as  because  they  state  more  neutra! ,  noncom- 
mltal,  or  conditional  evaluations.    The  latter  type  of  response  re- 
flects their  developing  critical  facility  and  their  conditional  accep- 
tance or  rejection  of  generalized  statements. 
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In  the  Authority  area,  again,  the  t^n-year-olds  consistently  express 
ntore  positive  Attitudes,  while  the  fourteen-year-olds  were  higher  in 
both  cases  on  Stance,  indicating  a  greater  willingness  to  react,  or  act, 
upon  a  problem  involving  Authority.    Stage  III  findings  in  the  Affec- 
tive dimensions  bring  more  evidence  to  bear  upon  the  age  difference  in 
Attitudes  Toward  Authority  since  fourteen-year -olds  express  more 
Hostile  Affect;  but  ten-year-olds  express  more  Depressive  Affect,  This 
Hostile  Affect  is  in  line  with  the  more  Negative  Attitude  and  hypoth- 
esized rebellion  against  authority  by  older  children;  while  the  younger 
children's  depressive  reactions  are  indicative  of  the  fact  that  they 
still  wish  to  please  authority  figures  and  aie  unhappy  when  problems 
arise  with  them. 

There  were  no  consistent  findings  in  the  area  of  Anxiety  or  Aggres- 
sion, thus  no  comments  can  be  made,  other  than  suggesting  the  possibi- 
lity that  in  an  emotionally  charged  problem  situation,  age  makes  less 
difference  than  it  does  in  other  types  of  problem  situations. 

On  the  Total  scores,  ^ain,  the  ten-year -oldtf  expressed  more  gener- 
ally positive  attitudes  than  did  the  fourteen-year-olds,  regardless  of 
problem  area.    The  fourteen-year-olds  were  consistently  higher  on 
Stance  and  Positive  Affect,    That  they  were  higher  on  Stance  was  to  be 
expected  since  they  supposedly  possess  greater  Coping  skills  and  are 
more  ready  to  act  rather  than  to  accept.    Their  higher  score  on  Posi- 
tive Affect  is  not  easy  to  explain  in  light  of  their  more  Negative 
Attitude.    One  possibility  (for  this  instrument)  is  that  the  positive 
affective  reaction  to  a  problem  is  a  form  of  synicism  or  overt  indica- 
tion of  indifference  to  the  problem  where  to  say  that  one  is  "happy" 
about  the  problem  is  similar  to  an  "I  don't  care"  attitude.    Most  other 
Total  Coping  scure  findings  which  were  not  replicated  in  both  studies 
were  in  favor  of  the  fourteen-year-olds,  indicating,  ag^in,  more  effec- 
tive coping  skills. 

The  age  differences*     *  the  Parent/Child  Interaction  items  again 
chrow  light  on  the  authority  problem  since  all  significant  age  find- 
ings (two  in  Stage  I,  three  in  Stage  III)  are  in  favor  of  the  ten-year - 
olds.    This  simply  reinforces  the  view  that  ten-year-olds  get  along 
better  with  and  react  more  favorably  to  (parental)  authority. 

The  Story  Completion  data  presents  the  greatest  dilemoia  of  all  data 
with  respect  to  age  differences.    For,  though  one  would  expect,  again, 
indices  of  more  effective  coping  from  the  older  children,  chis  simply 
was  not  the  case. 

Furthermore,  although  the  stories  did  not  change  that  drastically 
between  Stages  I  and  III,  there  are  total  reversals  on  Coping  Effective- 
ness scores.    In  St^e  I  only  Coping  Style  mean  scores  were  given  and, 
while  ten-year-olds  excelled  on  Stance,  the  fourteen-year -olds  excelled 
on  Initiation  and  Ii^lemeatation ,    In  Stage  III,  the  ten-year-olds  ex- 
celled on  all  Coping  Style  dimensions  except  Response  Length  and  the 
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Affective  measures,  where  fourteen-year-olds  consistently  excelled. 
More  peculiar  was  the  high  Stage  I  Coping  Effectiveness  scores  obtained 
by  the  fourteen-year-olds  (with  one  exception);  while  in  Stage  III  the 
ten-year-olds  consistently  excelled.    Other  evidence  indicates  that  tne 
older  children  cope  more  effectively;  the  small  amounc  of  Stage  I 
evidence  also  indicates  this.    Why,  then, the  reversal  in  Stage  III 
findings?    The  areas  where  fourteen-year-olds  do  score  higher  present 
some  clues.    They  write  longer  stories,  consistently,  and  their  heroes 
express  more  negative  and  more  total  Affect  than  do  the  tea-year-olds*. 
Very  frequently  the  longer  the  stories,  the  greater  the  likelihood  of 
the  details  including  affective  statements.    Short  stories  are  more 
often  to  the  point  and  do  not  dwell  on  the  inner  feelings  of  the  hero. 
Thus,  the  hypothesized  correlation  between  Response  Length  and  Affect 
emerges.      It  is  natural  to  expect  the  older  children  to  write  longer 
stories  with  their  greater  writing  skills  and,  often,  more  active 
imaginations.    However,  a  perusal  of  these  fourteen-year-old  stories 
gives  a  clue  as  to  why  their  Coping  Style  and  Effectiveness  scores  are 
lowered.    They  create  fantastic  problems  for  their  hero  to  overcome, 
introduce  subplots,  fill  the  stories  with  negative  interactions  and 
affective  states,  and  seem,  often,  to  take  great  glee  in  unhappy  end- 
ings   where  the  hero  rebelliously  refuses  to  comply  simply  and  straight 
forwardly  with  the  problem:     thus,  the  lowered  scores  on  Coping  Style 
dimensions  and  Coping  Effectiveness  scores.    Why?    It  is  probable  that 
many  consider  the  task  trivial  and  the  solution  to  the  problem 
presented  obvious.    Here  tney  see  an  excuse  for  their  emerging  wit- 
ticisms  and  a  chance  to  express  their  already  existent  problems  with 
authorities  (as  represented,  on  this  occasion,  by  the  adult  test  admin- 
istrator).   The  task  is  obvious,  vhy  take  it  seriously.    Ten-year -olds, 
on  the  other  hand,  take  the  problems  seriously  as  they  are  often  on 
the  level  that  they  are  likely  to  encounter  and  feel  great  concern  over 
Also,  they  more  frequently  wish  to  please  the  authorities  by  resolving 
the  problems  presented  (in  waiting)  in  a  realistic  manner.    Their  some- 
times poor  writing  skills  do  not  contribute  to  their  desire  to  write 
long  and  complex  stories  introducing  obstacles  which  lower  coping 
scores.    This  leaves  us  with  the  problem  of  why  the  change  between 
Stages  I  and  III. 

First,  different  schools  were  sampled,  especially  in  obtaining  the 
fourteen-year-old  sample.    The  Stage  III  school  where  the  majority  of 
the  sample  was  obtained  was  seething  with  resentment  against  most  auth- 
ority and  the  students  were  apparently  less  cooperative  than  were  the 
Stage  I  older  subjects.    Second,  there  have  apparently  been  some  real 
(though  subtle)  changes  in  the  years  which  intervened  between  the  two 
studies.    These  changes  are  most  apparent  in  the  older  child's  more 
overt  rebellion  against  authority.    He  feels  freer  to  defy  them, 
whether  on  paper,  verbally,  or  mentally.    This  is  a  part  of  a  social 
change  which  has  been  occurring  rapidly  in  the  United  States  at  this 
time.    The  Story  Completion  instrument  was,  perhaps,  simply  the  "last 
straw"  for  these  children,  and  the  form  of  che  instrument  allowed  them 
to  give  full  vent  to  their  often  amorphous  but  hostile  feelings  toward 
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school  and  authorit>'.    Thus,  the  Stage  III  Story  Completion  findings. 
If  chese  hypotheses  are,  in  fact,  true,  then  this  finding  simply 
lends  further  evidence  to  an  original  hypothesis  that  the  older  child- 
ren will  have  more  problems  with  authority  than  will  the  younger  child- 
ren.   Thus,  all  is  not  lost  from  the  results  of  this  instrument.  This 
would,  of  course,  suggest  that  one  prerequisite  for  improving  the 
quality  of  secondary  education  is  that  of  improving  relations  with 
teachers  and  other  school  authorities.    A  second  suggestion  might  deal 
with  the  possibility  that  these  children  are  bored  because  of  a  lack  of 
intellectual  stimulation  in  the  subject  taught,  the  way  it  is  presented, 
or  the  level  on  which  it  is  presented. 

B.    Social  Class  Differences 

Consistent  and  signilicant  social  class  differences  appeared  on  all 
Aptitude  and  Achievement  measures  in  favor  of  upper-middle  class  chil- 
dren.   This  finding  corresponds  with  the  results  of  many  earlier 
studies.    Environmental  and  motivational  causes  may  certainly  be  re- 
sponsible for  the  poorer  achievement  performance,  and  motivation  can 
certainly  lower  the  scores,  even  on  so-called  pure  Aptitude  measures. 
Therefore,  prior  to  commenting  at  great  length  on  the  old  heredity  vs. 
environmental  controversy,  let  us  look  at  the  motivational  and  atti- 
tudi.nal  structure  of  both  social  classes  as  evidenced  by  data  from 
this  battery  of  instruments. 

On  the  Peer  BRS,  there  were  no  consistent  social  class  findings  for 
any  item,  due  to  the  total  lack  of  social  class  differences  in  Stage 
III.     (The  higher  middle-class  ratings  on  the  two  Stage  I  items  are 
net  difficult  to  explain.    The  higher  Nonacademic  Task  Achievement 
score  is  probably  related  to  the  greater  variety  of  extra-curricular 
activities  engaged  in  by  children  from  the  middle  class.    The  higher 
score  on  Coping  with  Aggression  from  others  is  probably  attributable 
to  the  stricter  training  in  the  middle  class  in  dealing  In  a  socially 
acceptable  manner  with  aggression  from  others.) 

In  the  Occupational  Values,  the  only  consistent  differences  in 
social  class  were  for  Security  and  Variety,  where  the  upper-lower 
class  scored  higher;  and  for  Follow  Father,  where  the  upper-middle 
class  scored  higher. 

Security  would  naturally  seem  to  be  of  greater  concern  to  children 
who  have  lived  in  environmencs  where  job  security  is  a  real  and  con- 
tinuing problem  and  where  the  financial  effects  of  being  without  a  job 
may  have  been  persoaatly  experienced.    The  consistent  preference  for 
Variety  may  reflect  a  certain  degree  of  environmental  deprivation  or  a 
feeling  on  the  part  of  these  children  that  they  have  not  experienced 
tie  wide  variety  of  activities  often  participated  in  by  children  of 
higher  social  class<»s.    It  is  to  be  expected  that  upper-middle  class 
children  would  more  often  desire  to  follow  their  fathers'  careers  as 
there  fathers'  careers  are  more  desirable  In  status. 
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Some  intra-group  rankings  were  consistent  betwttrn  Stag*j  I  and  IJI, 
for  btth  social  classes.    The  upper-lower  class  placed  among  the  tup 
four,  ;n  both  studies,  Self-Satisfaction,  Security,  and  Intellectual 
Stimulation.     Self-Satisfaction  and  Intellectual  Stimulation  wt^rc  also 
chosen  by  the  upper-middle  class,   indicating  the  general  popularity  of 
these  two  variables.    Thus,  looking  at  the  intra-group  rankings  of  the 
upper-lower  class,  only  Security  was  a  uniquely  high  value,  probably 
for  reasons  cited  earlier.    The  upper-iowLr  class  ranked  lowest  (intra- 
group)  the  values  of  Management,  independence.  Esthetics,  and  Follow 
Father  in  ooth  Stages  I  and  III.     But,  again,  the  low  ranking  of  all 
but  Follow  Father  was  shared  by  the  upper-middle  class  in  both  sttidies 
so  this  does  not  represent  any  strong  class  difference.    The  low  rank- 
ing of  Follow  Father  has  already  been  commented  upon.     Although  the 
upper-miodle  class  consistently  chose  both  Altruism  and  Associates 
(intra-group)  as  one  of  their  top  four  values,  this  finding  was  not 
totally  unique  to  them,  since  in  Stage  I  the  upper-lower  class  also 
chose  Altruism;  while  in  Stage  III  the  upper-lower  class  also  chose 
Associates.    Thus,  while  generally  popular,   these  two  choices  were 
more  consistent  in  the  upper-middle  class.     Altruism  may  be  considered 
a  luxury  to  be  afforded  by  those  whose  basic  needs  have  been  met.  The 
desire  for  Associates  is  an  expression  of  social  awareness,  a  recog- 
nition that  interpersonal  relations,  even  within  a  career  setting,  are 
of  great  importance.     Actually  an  examination  of  the  intra-group 
similarities  and  differences  in  choice  of  values  revealed  very  little 
that  has  not  already  been  commented  upon  when  discussing  consistent, 
Significant  social-class  differences. 

In  the  Occupational  Interest  measures,  significant  social  class 
differences  were  observed  (in  favor  of  the  upper-middle  class)  In 
Occupational  Aspiration  and  Expectation  as  well  as  in  Educational 
Aspiration.    This  is  not  unexpected,  but  does  point  out  a  certain 
degree  of  lesser  motivation  (see  Aspiration)  on  the  part  of  the  upper- 
lower  class.    To  expect  to  achieve  a  lower  level  is  perhaps  nothing 
more  than  realistic  thinking.    To  aspire  to  a  lower  level,  however, 
may  partially  reflect  motivation  which  may  be  evidence  which  can  be 
brought  to  bear  on  any  Aptitude  and  Achievement  difference  explana- 
tion.   As  one  would  also  expect,  the  upper-lower  class  consistently 
had  greater  discrepancy  scores  between  their  own  Aspiration  level 
and  the  job  level  held  by  their  father.     Fart  of  this  may  be  an 
artifact  of  the  fact  that  upper-middle  class  children's  father  have 
(in  many  cases)  already  achieved  the  highest  level;  thus,  an  upper- 
middle  class  child  cannot  aspire  to  a  higher  level  than  his  father. 
On  the  other  hand,  in  America  it  is  natural  for  children  from  the 
lower  classes  to  aspire  to  job  levels  above  their  fathers',  while 
still  not  aspiring  to  as  high  a  level  as  the  upper-middle  class 
children. 

The  two  versions  of  the  Social  Attitudes  Inventory  must  be  dis- 
cussed separately  since  the  scales  are  totally  different. 
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In  Stagtr  I,  the  upper-lower  class  scored  higher  on  Passive  Coping, 
and  on  Active  and  Passive  Defensive  behavior.    While  one  would  expect 
the  upper-middle  class  to  excel  in  Active  Coping,  this  was  not  the 
ca&e  .    This  evidence  suggests  that,  when  upper-lower  class  children  do 
cope,  they  choose  the  passive  rather  than  the  active  style  of  coping, 
but  that  they  engagein  defensive  behavior  of  both  varieties  more 
often  than  do  upper-middle  class  children.    The  means  Indicate  that 
these  chUdren  tend  to  choose  the  passive  approach  most  frequently, 
whether  in  coping  or  defensive  behavior.    They  do  not  attempt  as 
often  to  cope  actively    with  problems  by  attempting  to  change  the  situ- 
ation.    In  the  Stage  III  Social  Attitudes  the  upper-Lower  class  child- 
ren ware  higher  on  "good  coping"  responses  to  Authority  and  Aggression, 
as  well  as  on  the  total  score.    This  evidence  does  not,  in  and  of 
itself,  indicate  what  forms  of  "good  coping"  responses  resulted  in  this 
finding;  but  Stage  I  findings  would  suggest  that  these  children  earn 
their  higher  "good  coping"  scores  by  engaging  in  ''passive"  coping 
endeavors . 

On  the  Views  of  Life,  in  the  fourteen-year-old  sample,  the  upper- 
middle  class  children  gave  more  "active"  responses  on  Locus  of  Control, 
Independence  vs.  Interdependence,  and  Activity  vs.  Passivity  under 
stress-    Upper-lower  class  children  made  the  active  choice  more  fre- 
quently on  Self-  vs.  Joint  Implementation,  Emotional  Control  vs.  Emo- 
tional Acceptance  and  Expressivity,  and  Positive  vs.  Negative  Self- 
Concept.    The  upper-middle  class  children's  choice  of  Internal  (or 
Self)  Control,  Independence,  and  desirability  of  Activity  under  stress, 
is  what  would  be  expected  from  middle-class  training  methods  and  from 
the  social  concepts  instilled  into  these  children.    The  choice  of 
personal  or  internal  Locus  of  Control  probably  reflects  the  upper- 
middle  class  children's  observation  that  aims  may  be  accomplished 
through  an  individual's  effort;  while  the  upper-lower  class  children 
probably  have  had  observed  that  they  (or  their  parents)  have  relatively 
less  power  to  bring  about  change  in  society.    That  the  upper-lower 
class  chose  Self-  (rather  than  Joint)  Implementation  is  slightly  con- 
tradictory to  the  upper-middle  class' choice  of  Independence  rather  than 
Interdependence,  since  the  concepts  are  certainly  related.  Perhaps 
in  the  upper-lower  class  there  is  more  of  a  feeling  that  if  one  does 
not  do  something  himself,  it  will  not  get  done;  or.  it  may  reflect 
poorer  interpersonal  relations,  where  working  together  with  someone 
is  not  a  productive  endeavor.    That  the  upper- lower  class  has  a  more 
positive  self -concept  is  not  readily  explicable,  unless  this  finding 
is  due  to  the  greater  expectations  and  demands  placed  upon  upper- 
middle  class  children  who,  when  they  do  not  live  up  to  these  expecta- 
tions, feel  self-critical. 

On  the  Sentence  Completion  instrument,  in  the  Task  Achievement  area, 
social  class  differences  were  virtually  nonexistent. 

In  Interpersonal  Relations  there  were  no  consistent  social  class 
differences,  since  there  were  no  social  class  differences  in  Stage  III. 


-1238- 


(In  Stage  1  the  upper-middle  class  children  excelled  on  all  Inter- 
personal  Relations  scales,  and  there  is  data  from  other  Lnstru.iicnt s 
wtiich  indicate  that  superiority  of  the  upper-mldU lo  class  ^.n  dealing 
with  others  may  be  a  reality.) 

In  the  Authority  area,  there  is  consistent  evidence  that  tho  tipper- 
middle  class  children  cope  beiter  with  authority-related  problems. 
(This  is  inconsistent  with  Stage  III  SAX  findings;  but  as  mentioned 
earlier,  the  SAX  results  for  the  upper-lower  class  may  be  reflecting  a 
passive  "good  coping"  behavior  style,  while  Sentence  Completion  data 
indicate  that  the  upper-middle  class  children  are  excelling  in  Active 
Coping.) 

Social  class  differences  in  the  Anxiety  area  were  virtually  non- 
existent.   Evidently,   the  handling  of  anxiety  is  a  human  problem  that 
is  not  affected  by  social  class  so  much  as  by  individual  character- 
istics unrelated  to  class. 

There  were  no  consistent  social  class  differences  in  the  Aggression 
area,  ^gain,  because  there  were  no  significant  Stage  XXI  differences. 
(In  Stage  I  the  upper-middle  class  children  excelled,  which  is  con- 
sistent with  Stage  I  BRS  findings,  but  not  with  Stage  III  SAX  findings. 
The  SAI  findings  may  have  occurred  because  of  the  upper-lower  class 
choice  of  "Passive  Good  Coping"  choices,  while  the  Sentence  Completion 
data  that  favor  the  upper  status  children  indicate  that  they  are  active 
copers . 

On  the  Sentence  Completion  Total  scores,  again,  no  consistent  social 
class  results  occurred,  since  there  were  no  significant  social  class 
differences  in  Stage  III.     In  Stage  I  there  was  a  general  pattern  of 
superiority  for  the  upper-middle  class  which  agreed  with  their  general 
Stage  I  BRS  findings. 

On  the  Parent/Child  Interaction  items  there  were,  again,  no  Stage 
III  significant  social  class  differences  so  that  generalizations  from 
the  significant  Stage  I  findings  are  not  tenable.     (Upper-middle  class 
children  were  higher  on  Self-image  and  Interaction  with  Mother*)  This 
superiority  o^  the  upper-middle  class  on  Self-image  is  in  conflict  with 
the  Views  of  Life  finding  on  the  more  Positive  Self -Concept  of  the 
upper-lower  class.    The  Sentence  Completion  items,  however,  were  based 
upon  the  child's  estimate  of  their  parent's  evaluation  of  them;  while 
this  was  not  true  for  Views  of  Life.    Thus,  the  difference  may  have 
something  to  do  with  the  parental  evaluation  aspect  of  the  Sentence 
Completion  items. 

The  upper -middle  class  was  confistently  (and  significantly)  higher 
on  the  Reality/Fantasy  Achie\  menr  Discrepancy  score,  indicating  that 
they  tend  consistently  to  und  r-evaluate  their  academic  achievements, 
while  the  upper-lower  class  tends  to  over-value  it.    The  high  status 
children  seem  to  expect  more  of  themselves  and  to  be  more  self-critical 
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The  workipg-class  children  appear  to  judge  themselves  by  easier  stan- 
dards, and  be  content  with  less  than  strenuous  performance ♦ 

The  Story  Completion  instrument  gives  very  little  significant  or 
consistent  findings  regarding  social-class  differences.    There  was  on- 
ly one  (minor)  significant  finding  in  Stage  I,  and  only  three  findings 
in  Stage  III  which  could  be  termed  even  slightly  consistent.  First, 
the  upper-lower  class  had  a  tendency  to  score  generally  Mgher  on 
Stance,  indicating  a  ./illingness  to  face  the  problem.    However,  the 
lack  of  differenc3s  on  the  "action"  scales  indicates  that  this  higher 
Stance  score  was  not  accompanied  by  more  efficient  performance  or 
coping  on  the  part  of  the  heroes  of  the  u  class •    There  was 

also  a  tendency  on  Story  Four  (Anxiety  ri  c    iiother's  Authority) 

for  the  middle-class  children  to  excel  on  Lue  few  scales  where  signi- 
ficant differences  occurred  (higher  scores  on  Instrumentality,  on 
Solver,  and  on  Coping  Effectiveness).    Considering  the  nature  of  the 
•tory  itself,  this  perhaps  reflects  an  awareness  in  the  upper-middle 
class  children  of  the  greater  avenues  open  to  them  in  contacting  the 
appropriate  individuals  for  retrieving  the  lost  object.    This  situa- 
tion may  also  have  been  seen  as  more  anxiety  ridden  by  the  upper-lower 
class  children,  to  whom  the  loss  of  personal  items  is  a  more  serious 
financial  loss.    Thus,  if  the  story  was  more  anxiety-provoking  to 
upper-lower  class  children,  they  may  have  reacted  more  affectively; 
while  middle-class  children  did  not  see  the  lost  coat  as  such  a  trag- 
edy and  they  were  able  to  deal  with  the  problem  more  rationally. 

C.     Sex  Differences 

On  Aptitude  and  Achievement  the  females  consistently  excelled  the 
males  on  both  Reading  Achievement  and  Grade  Point  Average;  while  the 
other  two  measures  revealed  no  sex  differences.  Much  of  this  super- 
iority of  the  famales  is  probably  due  to  (a)  greater  motivation  to 
do  well  and  please  the  teacher,  (b)  better  relations  with  Authority, 
and  (c)  more  obedient  (or  passive)  classroom  behavior,  which  could 
contribute  to  their  highev  grades. 

Peer  BR3  data  lend  support  to  such  interpretations.     In  both  Stages 
I  and  III  the  females  were  rated  higher  on  getting  along  with  Author- 
ity (as  vested  in  the  teacher),  and  for  more  effectively  handling  Ag- 
gression from  others.    Males  were  higher  rated  on  Self-Assertion,  a 
finding  which  probably  reflects  more  active  disrupting  and  non-coop- 
erativje  tendencies.    Males  in  both  studies  were  seen  i.s  handling 
Anxiety  more  effectively  than  did  females,  but  this  does  not  neces- 
sarily bear  directly  upon  classroom  performance.     (Females  excelled 
in  Stage  I  on  Interpersonal  Relations  and  in  Stage  III  on  both  Initi- 
ation and  Implementation.)    Thus,  females  are  seen  by  their  peers  as 
getting  along  better  with  others  and  as  having  better  work  habits, 
both  of  which  probably  contribute  to  their  higher  achievement  scores. 

Turning  next  to  Occupational  Vslues,  only  consistent,  significant 
sex  findings  will  be  discussed.    In  both  Stages  I  and  III  females 
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scored  significantly  higher  on  Altruism,  Esthetics,  Self-Satisf dc- 
tion.  Associates,  Variety,  and  Total  Intrinsic.    The  males  consistent- 
ly scored  higher  on  Succass.  Creativity,  Economic  Returns,  Follow 
Father,  and  Total  Extrinsic.    These  findings  seem  to  reflect  the 
awareness  of  males  that  jobs  or  careers  earning  money  are  a  real 
future  eventuality  for  them;  while  the  females  tend  to  choose  values 
that  do  not  necessarily  reflect  any  organized  career  considerations 
that  include  the  necessity  for  actually  earning  a  living.  Rather, 
they  are  values  which  can  be  generalized  Lo  life  in  general  rather 
than  being  job  or  career  specific.     They  are  more  humane  and  ideal- 
istic.    They  reflect  a  less  career -oriented  value  system;  while  the 
male  value  choices  are  centered  about  job  success. 

In  the  intra-group  rating  of  values  in  both  Stages  I  and  III,  the 
only  value  consistently  rated  in  the  top  four  by  the  males  was  Asso- 
ciates.   This  was  also  consistently  high  In  the  female  sample.  Three 
values  were  consistei tly  ranked  in  the  lowest  four  positions  by  males: 
Management,  Independence,  and  Esthetics.    The  low  value  given  to  Es- 
thetics by  males  has  already  been  commented  upon.    Why  Manage-nent  and 
Independence  are  low  rated  by  males  is  not  readily  explicable,  although 
they  do  not  appear  to  be  specifically  sex  related  since  females  also 
hold  these  values  in  rather  low  esteem. 

The  females  are  completely  consistent  in  their  choice  of  the  top 
four  values,  those  being  Altruism,  Self-Satisf action.  Intellectual 
Stimulation,  and  Associates.    Associates  are  chosen  consistently  by 
both  sexes y  thus  this  finding  is  not  of  any  value  in  sex  difference 
discussions.     Intellectual  Stimulation  is  also  a  consistently  popular 
value  with  males  and,  thus,  little  can  be  said  regarding  its  contribu- 
tion to  any  explanation  of  sex  diffetences.     The  same  may  be  said  for 
Self-Satisfaction.     In  Stage  I  the  males  also  showed  a  high  preferencce 
for  Altruism,  but  this  value  dropped  considerably  in  male  popularity 
for  Stage  III.    There  is  no  ready  explanation  for  this  drop.  However, 
the  females'  consistent  choice  of  this  value  is  consistent  with  the 
significant  sex  difference  in  favor  of  females  for  Altruism  and 
probably  reflects  their  greater  social  awareness,  interest  in  Inter- 
personal Relations,  and  general  interest  in  sets  of  values  not  neces- 
sarily related  to  serious  career  choices. 

Their  consistently  low  ranking  of  the  value  of  Follow  Father  has 
been  commented  upon  earlier.    Their  consistently  low  ranking  of  Success 
is,  again,  in  line  with  the  significant  sex  difference  found  for  this 
value.     "Getting  ahead"  is  related  to  serious  career  choices.  This 
is  simply  of  greater  interest  to  males;  though  even  the  males  ranked 
this  value  as  one  of  the  middle  ones,  rather  than  as  either  high  or 
low. 

Looking  next  at  Occupational  Interest,  it  may  be  noticed  that  in 
both  Stages  I  and  III  the  males  had  higher  Occupationiil  Aspirations 
and  Expectations,  as  one  would  expect,  since  the  males  are  fully  aware 
that  they  will  have  to  earn  a  serious  living  when  grown,  while  many 
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females  see  work  as  only  a  temporary  state  of  affairs,  not  as  a  life- 
long preoccupation.    The  type  oC  jobs  most  often  chosen  by  females  are 
of  a  slightly  lower  status  (such  as  school  teacher)  than  those  fre- 
quently chosen  by  males.    That  there  was  no  sex  difference  in  Educa- 
tional Aspiration  is  interesting  and  seems  to  suggest  that  the  amount 
of  schooling  desired  is  not  directly  related  to  future  career  aspira- 
tions.   Girls,  as  often  as  boys,  wish  to  attend  college  for  social 
reasons,  if  for  none  other.    Their  desire  to  attend  college  does  not 
necessarily  reflect  a  desire  for  career  training.    The  males  also  con- 
sistently had  greater  discrepancy  scores  between  their  own  aspirations 
and  the  status  level  of  their  fathers'  jobs.    This  one  would  naturally 
expect,  due  to  the  higher  aspiration  of  the  males. 

Turning  next  to  the  Social  Attitudes  Inventory,  Stage  I  differences 
will  be  discussed  first.    The  males  were  significantly  higher  on  Active 
Defensive  behavior  than  were  the  females.    This  is  in  agreement  with 
their  higher  peer  ratings  on  Self -Assertion.    Both  findings  indicate 
that  males  react  in  an  overtly  aggressive  manner  more  frequently  than 
do  females.     In  Stage  III  the  females  scored  significantly  higher  on 
all  Social  Attitudes  Inventory  Scales,  which  suggests  that  they  are 
better  copers  in  general  than  are  males.    This,  of  course,  agrees 
with  the  Peer  BRS  data,  but  does  not  reveal  any  information  as  to  the 
method  of  coping  employed  ("active"  or  "passive"). 

On  the  Views  of  Life  (fourteen-year-old  data  only),  the  males  more 
frequently  made  "Active"  choices  on  Academic  Locus  of  Control,  Action 
(vs.  Inaction),  Competition  (vs.  Cooperation),  Self-  (rather  than  Other-) 
Solver.    The  only  scale  where  the  females  more  frequently  chose  the 
"Active"  alternative  was  for  Earned  (vs.  Bestowed)  Status.    Males  were 
also  higher  on  Total  Active  Choices  made.    Thus  the  males  seem  to  place 
greater  Importance  on  actively  confronting  problems,  on  resolving  them, 
themselves,  and  on  competitive  success  rather  than  cooperation.  They 
believe  that  their  own  behavior  in  school  is  responsible  for  their 
academic  results,  not  external  causes.    That  males  less  frequently  chose 
Earned  Status  may  indicate  a  tendency  for  males  to  be  aware  that  status 
Is  often  achieved  through  position  or  family,  rather  than  one's  own 
personal  efforts;  alternatively,  it  may  be  that  girls  are  less  likely 
to  want  rewards  they  have  n^t  earned,  or  ars  more  realistic  in  expect- 
ing no  more  than  they  earn. 

On  the  Sentence  Completion,  there  were  no  similar  findings  involv- 
ing sex  differences  in  both  Stages  I  and  III  regarding  Task  Achieve- 
ment , 

In  Interpersonal  Relations,  it  seems  safe  to  draw  the  conclusion 
that  females  handle  problems  in  this  area  more  effectively  than  do 
males.    They  were  higher  on  Coping  Effectiveness  in  both  studies;  and 
higher  on  all  other  scales  (except  Depressive  Affect)  in  Stage  III. 
These  data  agree  with  the  findings  from  other  Instruments. 
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In  the  Authority  area  there  were  no  consistent  sex  differences 
In  the  Anxiety  area,  what  consistent  data  there  were  indicate  that 
males  are  more  effective  in  handling  this  type  of  affective  problem. 
In  both  studies  they  scored  higher  on  Stance,  and  in  Stage  I  they 
were  higher  on  all  other  scales.    This  is  in  agreement  with  Peer 
BRS  data,  but  not  with  Stage  III  SAI  data. 

The  high  score  of  the  females  on  the  Stage  III  SAI  Anxiety  items, 
however,  may  reflect  a  passive  manner  cf  coping  with  anxiety-related 
problems.  In  the  area  of  Aggression,  although  both  studies  revealed 
significant  sex  differences,  there  were  no  consistent  findings  in 
both  studies;  thus,  generalizations  cannot  be  made  from  this  instru- 
ment   for  this  behavioral  area. 

On  the  Total  scores,  the  only  consistent  sex  difference  was  in 
the  Affective  realm,  where  females  gave  more  Negative  Affective 
responses  in  Stage  I  and  more  Depressive  Affect  in  Stage  III.  The 
high    Negative  Affect  score  in  Stage  I  might  have  reflected  more  fre- 
quent depressive  and  anxious  responses  by  the  females,  rather  than 
an  expression  of  Hostile  Affect  responses  by  females.     In  Stage  III, 
at  least,  the  males  expressed  more  Hostile  Affect.     Peer  BRS  data 
tended  to  support  this  interpretation. 

On  the  Parent/Child  Interaction  items  and  on  the  Reality/Fantasy 
Achievement  Discrepancy  score  there  were  no  consistent,  significant 
sex  differences. 

All  eight  significant  Story  Completion  findings  indicated  that 
females  cope  more  effectively  than  males,  though  t.ie  majority  of  this 
evidence  comes  from  Stage  I  data.    Females  consistently  write  longer 
stories  than  do  males.    They  also  consistently  express  more  affect, 
whether  positive  or  negative.    This  greater  amount  of  affective  expres- 
sion is  probably  due  partly  to  the  greater  expression  of  emotionality 
by  females  and  is  partly  an  artifact  of  Response  Length.    The  longer 
stories  written  by  females  (who  tend  to  be  more  verbally  fluent)  are 
filled  with  more  details,  including  affective  statements,  than  are 
shorter  stcries.    The  females'  high  scores  on  Instrumentality  are  probably 
also  an  artifact  of  Response  Length.    Another  consistent  sex  trend  is 
in  Outcome  and  E^'aluation  of  Outcome  (which  were  not  scored  in  Stage 
I).    Here,  again,  the  females  have  significantly  higher  scores,  indi* 
eating  that  they  more  often  resolve  the  problem  and  resolve  it  to 
their  (or  che  hero's)  satisfaction  than  do  the  males.     It  is  inter- 
esting to  note  that,  while  females  more  frequently  indicate  that  the 
problem  is  satisfactorily  resolved,  the  lack  of  consistent  sex  dif- 
ferences in  the  Coping  Style  dimensions  do  not  reflect  the  fact  that 
their  successful  outcomes  are  accompanied  by  more  efficient  or  effec- 
tive behavior  leading  to  these  outcomes.    The  few  significant  sex 
differences  which  do  appear  on  the  basic  Coping  Style  measures  are 
inconsistent*    Thus,  for  females,  one  might  conclude  that  happy  and/or 
successful  endings  do  not  necessarily  imply  hard  work.    Do  they  expect 
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that  things  will  work  out  because  ochers  will  handle  the  problem?  Are 
they  simply  more  naive  in  not  associating  the  appropriate  and  neces- 
sary actions  with  success?    Or,  is  this  finding,  again,  partly  an  arti 
fact  of  Response  Length?    Shorter  stories  frequently  do  not  elaborate 
upon  the  outcom5-    However,  if  all  scales  are  partly  artifacts  of  Res- 
ponse Length,  then  one  would  expect  females  to  consistently  excel  on 
Stance,  Engagement,  Initiation,  Implementation,  Solver,  etc.    This  is 
not  the  case;  thus.  Response  Length  cannot  be  held  completely  respon- 
sible for  those  findings  where  females  excel. 

There  was  one  story  where  the  females  vomewhat  con:?istently  ap- 
peared to  write  better  stories  than  did  males,  as  all  significant 
differences  were  in  favor  of  the  females.    This  was  Story  Five,  which 
dealt  with  an  Authority  problem  in  an  academic  setting.    This  finding 
is  in  agreement  with  other  data  concerning  the  girls 'better  adjust- 
ment to  authority-related  probl3ms  in  a  school  setting.    Story  Six, 
concerning  Anxiety,  seemed  to  indicate  more  competent  performance  by 
the  males,  though  the  differences  were  not  great. 
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ANOVA  OF  MEANS : 
HYPOTHESES  AND  FINDINGS 

AUSTIN 

DEMOGRAPHIC  MEASURES 

Upper-middle  class  children  will  have  higher  Educational 
Aspirations  than  will  upper-lower  class  children. 

This  hypothesis  was  verified  in  both  Stages  I  and  III,  where  the 
upper-middle  class  scored  significantly  higher  on  Educational  Aspira- 
tion than  did  the  upper-lower  class  children* 

ACHIEVEMENT  MEASOT^S 

Upper-middle  class  children  will  have  higher  Achievement 
scores  than  will  upper-lower  class  children. 

In  Stage  III,  this  hypothesis  was  con^Ietely  verified  for  all 
Aptitude  and  Achievement  measures.    It  was  also  supported  for  all 
^titude  and  Achievement  measures  in  Stage  I.    Therefore,  the  hypo- 
thesis was  completely  verified. 

Females  will  have  higher  Achievement  measures  than  will  males* 

Two  out  of  four  Achievement  measures  in  Stage  III  were  significant 
in  favor  of  the  females.    In  Stage  I,  also,  the  females  scored  higher 
on  only  two  of  the  measures  (Reading  Achievement  and  GPA  in  both 
cases).    Thus,  the  hypothesis  was  partially  verified. 

OCCUPATIONAL  MEASURES 

Upper-middle  class  children  will  have  higher  objective 
status  level  Occupational  Expectations  than  will  upper- 
lower  class  children* 

This  hypothesis  was  completely  verified  in  both  Stages  I  and  III* 

Upper-middle  class  children  will  have  a  higher  level  of 
objective  Occupational  Aspirations  than  will  upper-lower 
class  children* 

This  hypothesis  was  verified  in  both  Stages  I  and  III,  as  the  upper- 
middle  class  had  significantly  higher  Aspirations  in  both  studies* 
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Upper-middle  class  children  will  have  different  discrepancy 
Scores  between  Occupational  Aspiration  and  Expectation  then 
will  the  upper-lower  class  children* 

This  hypothesis  was  not  verified  in  Stages  I  or  III  as  there  were  no 
significant  social  class  differences  in  either  study. 

Upper-middle  class  children  will  prefer  different  Occupa- 
tional Values  than  will  upper-lower  class  children. 

Of  the  fifteen  Occupational  Values  in  Stage  III,  five  showed  signifi- 
cant social  class  differences.    In  Stage  I,  six  of  the  fifteen  values 
showed  significant  social  class  differences.    The  only  findings  con- 
sistent In  both  studies  were  the  preference  of  middle-class  children  for 
Follow  Father  and  that  of  lower-class  children  for  Security  and  Variety. 
With  the  exception  of  these  three  values,  the  hypothesis  must  be 
rejected. 

Upper-lower  class  children  will  show  a  greater  preference 
for  "Extrinsic*'  Occupational  Values  than  will  upper-middle 
class  children. 

This  hypothesis  received  no  support  In  Stages  I  or  III  since  in 
neither  case  were  there  any  significant  social  class  differences  for  the 
Extrinsic  Total  score. 

Males  will  have  a  higher  objective  Occupational 
Expectation  level  than  will  females* 

This  hypothesis  was  verified  in  both  Stages  I  and  III  as  the  males 
received  significantly  higher  Expectation  scores  than  did  the  females. 

Males  will  have  a  higher  objective  Occupational  Aspiration  level 
than  will  females. 

This  hypothesis  was  verified  in  both  Stages  I  and  III  as  the  males 
scored  significantly  higher  on  Occupational  Aspiration  than  did  the 
females • 

Males  will  prefer  different  Occupational  Values  than 
will  females. 

Of  the  fifteen  Stage  III  Occupational  Values,  eleven  showed  signifi- 
cant Sex  differences  in  Stage  III.    There  were  also  eleven  out  of 
fifteen  significant  Sex  differences  in  Stage  I.    Therefore,  it  may  be 
considered  that  the  hypothesis  received  food  support  in  both  studies. 
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Females  will  more  frequently  choose  "Intrinsic"  Occupa- 
tional Values  than  will  males. 

This  hypothesis  was  verified  In  both  Stages  I  and  III,  where  the 
females  had  a  significantly  higher  score  on  the  Total  Intrinsic  scale 
than  did  the  males. 

Males  will  more  frequently  choose  "Extrinsic"  Occupa- 
tional Values  than  will  females. 

This  hypothesis  also  was  verified  in  both  Stages  I  and  III  as  the 
males  scored  significantly  higher  on  the  Total  Extrinsic  scale  than 
did  the  females. 

COPING  STYLE  MEASURES 

Upper-middle  class  children  will  demonstrate  a  different 
style  of  coping  than  will  upper-Lower  clacs  children. 

Three  of  the  six  Social  Attitude  ,  Inventory  scales  in  Stage  III 
showed  significant  social  class  differences.    In  Stage  I,  three  of  the 
four  scales  showed  significant  social  class  differences.    Thus,  the 
Social  Attitudes  Inventory  data  verified  the  hypothesis  to  a  moderately 
good  degree . 

Turning  next  to  the  Sentence  Completion,  out  of  forty-eight  Coping 
Style  variables,  only  two  showed  significant  social  class  differences 
in  Stage  III.    In  Stage  I,  twelve  of  the  thirty-two  Coping  Style 
variables  showed  significant  social  class  differences.    This  would  have 
been  considered  fair  support  except  for  the  very  poor  Stage  III  findings 
which  cast  doubt  on  the  validity  of  the  hypothesis  for  Sentence  Comple- 
tion data. 

Turning  finally  to  the  Story  Completion  instrument,  of  the  one  hun- 
dred four  Coping  Style  variables  for  Stage  III,  only  nine  showed  signlfi 
cane  social  class  differences.    In  Stage  I,  only  two  of  the  nine  Coping 
Style  dimensions  showed  significant  social  class  differences.  Thus, 
Story  Completion  data  did  not  twA  support  to  che  hypothesis. 

Overall,  considering  all  three  coping  instruments,  this  hypothesis 
received  very  poor  support. 

Males  will  demonstrate  a  different  coping  style  than 
will  females. 

On  the  Stage  III  Social  Attitudes  Inventory,  all  six  Sex  differences 
were  significant.    However,  in  Stage  I  only  one  of  the  four  Sex  dif- 
ferences was  significant.    Therefore  it  is  questionable  whether  or  not 
Social  Attitudes  Inventory  data  verified  the  hypothesis. 
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Turning  next  to  the  Sentence  Completion  instrument,  out  of  forty- 
eight  Coping  Style  variables ,  fifteen  showed  significant  Sex  dif- 
ferences.   In  Stage  I  Sentence  Completion,  fifteen  of  the  thirty-two 
variables  showed  Sex  differences*    Thus  the  Sentence  Completion  data 
lent  moderate  support  to  the  hypothesis. 

Turning  finally  to  the  Story  Completion  instrument,  out  of  one 
hundred  four  Stage  III  Coping  Style  variables ,  twency-eight  showed  sig- 
nificant Sex  differences.    In  Stage  I,  of  the  nine  Coping  Style  dimen- 
sions, four  showed  significant  Sex  differences.    In  summary,  it  may  be 
said  that  very  moderate  support  was  given  to  the  hypothesis,  but  one 
must  especially  question  the  Social  Attitudes  Inventory  since  the  in- 
struments were  so  different  in  the  two  studies. 

The  difference  In  the  style  of  coping  between  the  males 
and  the  females  will  be  consistent  across  all  five  behavior 
areas  studied. 

Looking  first  at  the  results  from  the  Sentence  Completion  instrun^nt, 
the  most  consistent  finding  was  that  of  the  females'  higher  score  on 
Depressive  Affect  (all  six  times).    Next  was  the  males  scoring  signifi- 
cantly higher  on  Hostile  Affect  four  of  the  six  times.    Males  scored 
higher  on  Stance,  twice,  but  females  scored  higher  once. 

Turning  next  to  Story  Completion,  the  most  consistent  finding  was 
the  female  superiority  on  Response  Length  (all  seven  stories  plus  the 
Total  score).    Next  was  the  higher  scoring  of  the  females  on  Positive 
and  Total  Affect  on  nearly  all  stories.    Finally,  there  was  the  female 
superiority  on  three  occasions  of  Evaluation  of  Outcome.    Sine  Response 
Length  was  not  scored  in  Sentence  Ccnqpletlon,  the  hypothesis  for 
Response  Length  must  be  accepted  from  Story  Completion  data.    The  Affect 
findings  between  Story  and  Sentence  Completion  ware  the  most  consistent 
across  instruments  and  should  also  be  accepted.    The  findings  for  Evalu- 
ation of  Outcome  are  somewhat  more  questionable.    For  the  remainder  of 
the  Coping  Style  variables,  the  hypothasis  must  be  rejected. 

COPING  EFFECTIVENESS  MEASURES 

The  upper-middle  class  children  will  exhibit  more  effective 
coping  than  will  the  upper-lower  class  children. 

In  Sentence  Coiiq>letlon  data,  out  of  six  Coping  Effectiveness 
measures,  none  were  significant  in  either  direction. 

In  Story  Coflq>letlon  data,  of  eight  Coping  Effectiveness  measures, 
only  one  was  significant  In  favor  of  the  upper-middle  class  (Story  Four 
Anxiety).    In  Stage  I,  two  out  of  the  five  Coping  Effectiveness  scores 
showed  upper-middle  class  superiority,  vhlle  no  Story  Con^letlon  Coping 
Effectiveness  score  showed  middle-class  superiority.    Therefore  the 
hypothesis  must  be  rejected » 
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AUSTIN  INTRA-COUNTRY  REPORT  OF  SIGNIFICANT  CORREIATLONS 


CR ITER lON-CR ITER ION  RELAT lONSH IPS 

Hypothes  is  I:     There  will  be  positive  relationships 
among  Aptitude  and  the  Achievement 
Criterion  measures. 

Of  the  twelve  correlations  examined,  all  twelve  were  highly  signi- 
ficant in  the  predicted  direction,  six  at  each  age  level. 

The  correlations  ranged  between  .42  and  .63.    The  highest  correla- 
tions (.61,    .63)  were  between  Reading  Achievement  and  Grade  Point 
Average.     There  was  very  little  age  difference  in  ttie  strength  of  the 
correlations. 

These  findings  were  quite  similar  to  the  Stage  I  findings  where  all 
correlations  were  significant   in  the  predicted  direction.     The  highest 
correlations  in  Stage  I  were  (a)  between  Reading  Achievement  and  GPA 
(.63)  at  age  ten  and  (b)  between  Mathematics  Achievement  and  Re?ding 
Achievement  (.61)  at  age  fourteen. 

In  conclusion,  the  hypothesis  was  verified  at  both  age  levels  in 
both  Stages  I  and  III, 

Hypothesis  2:     There  will  be  positive  relationships  among  the 

Achievement  and  the  Peer  BRS  Criterion  measures. 

Of  the  fifty-four  correlations  examined  relevant  to  this  hypothesis, 
forty-nine  were  significant.     Of  these,  twenty-six  were  significant  at 
age  ten  and  twenty-four  significant  at  age  fourteen. 

Four  of  the  five  nonsignificant  correlations  were  those  with  the 
BRS  Anxiety  item.     Nine  of  the  correlations  with  Anxiety  were  signifi- 
cant at  age  fourteen,  and  only  two  of  the  three  were  significant  at 
age  ten.    The  other  nonsignificant  correlation  was  that  between  Reading 
Achievement  and  Self-Assert  ion  in  the  fourteen-year-old  sample. 

The  correlations  ranged  between  .15  and  .52.     xhe  highest  were: 
(a)  between  Implementation  and  GPA  (.52);  and  (b)  between  Academic 
Task  Achievement  and  GPA  (-50)   in  the  fourteen-year-old  sample.  Grade 
Point  Average  correlated  more  highly  with  all  BRS  items  than  did  the 
other  two  Achievement  measures. 

In  Stage  I,   forty-three  of  the  forty-eight  correlations  were  signi- 
ficant.   As  in  Stage  III,   it  was  the  Self-Assertion  and  Anxiety  items 
only  where  there  were  nonsignificant  correlations;  and  again  there 
were  more  nonsignificant  correlations  at  age  fourteen  than  at  age  ten. 
In  both  studies,  GPA  was  related  most  highly  with  the  BRS  items,  fol- 
lowed by  Reading  Achievement  and  then  Mathematics  Achievement. 
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In  summary,  with  the  exception  of  the  Self-Assert  ion  and  Anxiety 
items,  the  hypothesis  was  verified  at  both  age  levels  in  Stages  I  and 
III. 

PREDICTOR- PREDICTOR  RELATIONSHIPS 

Hypothesis  3:     There  will  be  positive  relationships  among 
the  Intrinsic  Occupational  Values. 

Of  the  fifty-six  correlations  examined  pertaining  to  this  hypothesis 
(excluding  correlations  with  the  Total  Intrinsic  score),  only  six  were 
significant  in  the  predicted  direction.     (Twelve  were  significant  in 
the  opposite  direction  from  that  predicted.)    Of  the  six  correlations 
significant  in  the  predicted  direction,  three  were  in  the  ten-year-old 
sample  and  three  in  the  fourteen-year-old  sample. 

There  were  four  correlations  (two  pairs)  which  were  significant  In 
both  age  groups.    These  were  between  Intellectual  Stimulation  and  both 
Creati\7ity  and  Variety.     Significant  at  age  ten  only  was  the  relation- 
ship between  Intellectual  Stimulation  and  Altruism;  while  at  age  four- 
teen, the  relationship  between  Altruism  and  Se If-Sat isfact ion  was  sig- 
nificant.    Independence  and  Creativity  had  the  largest  number  of  nega- 
tive correlations  with  other  Intrinsic  values  (five  apiece).  The 
(positive)  correlations  ranged  between  .21  and  .54.    The  highest  were 
between  Intellectual  Stimulation  and  Variety  (.31,  .54). 

Of  the  sixteen  correlations  with  the  Total  Score,  thirteen  were 
significant  in  the  predicted  direction.    Those  values  which  correlated 
most  highly  with  the  Total  Score  ware  Altruism,  Intellectual  Stimula- 
tion, and  Variety  (the  same  values  which  correlated  most  frequently 
with  one  another).     Independence  was  not  significantly  correlated  at 
all  with  the  Total  Score;  and  Self-Satisfaction  correlated  with  the 
Total  Score  only  at  age  fourteen. 

In  Stage  I,  eleven  of  the  fifty-six  correlations  were  significant, 
and,  again,  many  of  the  correlations  were  significant  in  the  opposite 
direction  from  that  predicted.    The  values  which  correlated  most  fre- 
quently with  other  Intrinsic  values  were  Intellectual  Stimulation 
(seven)  and  Altruism  (five).     In  Stage  I  all  but  one  of  the  correla-- 
tions  with  the  Total  Score  were  significant  and  that  was  Independence 
at  age  ten.    Correlated  again  most  highly  with  the  Total  Score  were 
Altruism,  Intellectual  Stimulation,  and  Variety. 

In  conclusion,  neither  Stage  I  nor  Stage  III  findings  lent  much 
support  to  the  hypothesis,  with  support  being  even  weaker  in  Slage  III 
than  in  Stage  I.     The  four  variables  which  seemed  to  best  define  the 
"Intrinsic"  construct  were  Altruism,  Intellectual  Stimulation,  Crea- 
tivity, and  Variety. 
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Hypothesis  4:     There  will  be  positive  relationships  among 
the  Extrinsic  Occupational  Values. 

Of  the  forty-two  correlations  involving  Extrinsic  values  (excluding 
correlations  with  the  Extrinsic  Total  score),  eight  were  significant 
in  the  predicted  direction. 

Of  these,  three  were  significant  in  the  ten-year-old  sample,  and 
five  in  the  fourteen-year-old  sample.    There  were  six  correlations 
(three  pairs)  which  were  significant  at  both  age  levels.     These  were: 
(a)  between  Success  and  Economic  Returns,  (b)  between  Security  and 
Surroundings;  and  (c)  between  Prestige  and  Economic  Returns,  Signifi- 
cant at  age  fourteen  only  were  the  relationships  between  (a)  Success 
and  Prestige,  and  (b)  Surroundings  and  Assoc iates .     Economic  Returns 
correlated  more  frequently  with  the  other  Extrinsic  values  than  did 
any  other  value. 

There  were  thirteen  correlations  which  were  significant  in  the  oppo- 
site direction  from  that  predicted.     The  two  values  with  the  largest 
frequency  of  negative  correlations  were  Prestige  (seven)  and  Associ- 
ates . 

The  positive  correlations  ranged  between  .17  and  .50.     The  highest 
(.39,   .50)  were  between  Prestige  and  Economic  Returns. 

All  but  one  of  the  correlations  with  the  Extrinsic  Total  score  were 
significant  in  the  predicted  direction.    Associates,  at  age  ten,  did 
not  correlate  with  the  Total  Score.     Prestige  and  Economic  Returns 
correlated  most  highly  with  the  Total  Score,  followed  by  Success. 

In  Stage  I,  ten  of  the  forty-two  correlations  were  significant,  but 
all  Extrinsic  values  correlated  positively  with  the  Extrinsic  Total 
score.    Again,  Economic  Returns,  Prestige,  and  Success  appeared  to 
best  define  the  Extrinsic  concept. 

In  conclusion,  neicher  Stage  I  nor  Stage  III  findings  lent  much 
support  to  the  hypothesis.    The  "Extrinsic**  values  appeared  to  be  com- 
posed of  more  than  one  type  of  value,  with  these  other  types  of  values 
correlating  negatively  (or  not  at  all)  with  the  main  cluster  of  values. 

Hypothesis  5:     There  will  be  negative  relationships  among  the 
Intrinsic  and  Extrinsic  Occupational  Values. 

Of  the  one  hundred  and  twelve  correlations  examined,   fifty-two  were 
significant  in  the  predicted  direction.     (Eight  were  significant  in 
the  direction  opposite  of  that  predicted.)     Of  those  significant  in 
the  predicted  direction,  twenty-three  were  in  the  ten-year-old  sample 
and  twenty-nine  in  the  fourteen-year-old  sample. 
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Forty  corielations  (or  twenty  pairs)  were  significant  at  both  age 
levels.     These  were:     (a)  between  Altruism  and  Success,  Prestige,  and 
Economic  Returns;  (b)  betveen  Esthetics  and  Success,  Security,  Economic 
Returns,  and  Follow  Father;  (c)  between  llanagement  and  Associates;  (d) 
between  Self-Satisfaction  and  Success,  Prestige,  and  Economic  Returns; 

(e)  between  Intellectual  Stimulation  and  Prestige  and  Economic  Returns; 

(f)  between  Creativity  and  Security,  Surroundings,  and  Associates;  and 

(g)  between  Variety  and  Success,  Prestige,  Economic  Returns,  and  Follow 
Father.     Significant  at  age  ten  oiiiy  were  the  following  relationships: 
(a)  between  Independence  aiid  Surroundings:  (b)  between  Management  and 
Prestige;  and  (c)  between  Intellectual  Stimulation  and  Success,  Sig- 
nificant at  age  fourteen  only  were  the  following  relationships:  (a) 
between  Altruism  and  Follow  Father;  (b)  between  Independence  and 
Security;  (c)  Management  with  Security  and  Surroundings;  (d)  Self- 
Satisfaction  with  Follow  Father;  (e)  Intellectual  Stimulation  with 
Associates;  (f)  Creativity  with  Economic  Returns;  and  (g)  Variety  with 
Assoc  iates  • 

The  correlations  ranged  between  -.14  and  -.51,     The  highest  were 
between  Altruism  and  Prestige  (-.51)  and  between  Altruism  and  Economic 
Returns  (-  .45)  in  the  four teen-year- old  sample . 

Of  the  Extrinsic  values,  those  which  were  correlated  most  frequently 
(negati\7ely)  with  the  Intrinsic  values  were  Economic  Returns  (eleven), 
followed  by  Success  (nine),  and  Prestige  (nine).    Of  the  Intrinsic 
values.  Variety  was  correlated  most  frequently  with  the  Extrinsic 
values  (nine),  followed  by  Esthetics  (eight). 

Of  the  sixteen  correlations  of  Intrinsic  values  with  the  Extrinsic 
Totals  thirteen  were  significant  in  the  predicted  (negative)  direction. 
Independence  was  not  correlated  at  either  age  level  with  the  Extrinsic 
Total,  and  Self-Satisfaction  was  significantly  correlated  only  at  age 
fourteen. 

Of  the  fouiteen  correlations  of  the  Extrinsic  values  with  the 
Intrinsic  Total  score,  thirteen  were  significant  in  the  predicted 
(negative)  direction.    Only  Associates  at  age  ten  was  not  correlated 
with  the  Intrinsic  Total  score. 

The  strongest  correlations  of  the  Intrinsic  values  with  the  Extrin- 
sic Total  were  for  Altruism,  Intellectual  Stimulation,  and  Variety. 
The  strongest  correlations  of  the  Extrinsic  values  with  the  Intrinsic 
Total  were  for  Prestige,  Economic  Returns,  and  Success, 

In  Stage  I,  sixty-five  of  the  one  hundred  and  twelve  correlations 
were  significant  in  the  predicted  direction.     In  Stage  I,  also.  Altru- 
ism, Intellectual  Stimulation,  and  Variety  appeared  to  be  the  best 
measures  of  the  ''Intrinsic"  concept;  while  Economic  Returns,  Prestige, 
and  Success  were  the  best  measures  of  the  "Extrinsic"  concept. 
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Upon  examining  the  findings  of  both  studies,   it  seems  safe  to 
assume  that  the  hypothesis  was  verified  to  a  fairly  ^ood  degree.  The 
evidence  indicated  that  there  is  a  definite  difference  between  the 
Extrinsic  and  the  Intrinsic  values;  though  data  from  the  two  earlier 
hypotheses  indicated  that  neither  Extrinsic  nor  Intrinsic  are  unitary 
dimensions.     Stage  I  data  gave  somewhat  stronger  support  to  the  hypo- 
thesis than  did  Stage  III  data  in  (a)  number  of  significant  correla- 
tions, (b)  fewer  number  of  correlations  in  the  oppos-ce  direction  from 
that  predicted,  and  (c)  in  strength  of  correlations  of  Intrinsic  with 
Extrinsic  values,  and  of  both  with  the  Total  Scores. 

Hypothesis  6:     There  will  be  positive  relationstiips  among 

the  status  level  measures  of  the  Occupational 
Aspiration,  Occupational  Expectation,  and 
Educational  Aspiration  measures. 

Of  the  six  correlations  examined,  all  were  significant  in  the  pre- 
dicted direction  at  both  age  levels.  The  correlations  ranged  between 
•17  and  .74.  The  highest  correlations  (-69,  .74)  were  between  Occupa- 
tional Aspiration  and  Occupational  Expectation;  while  the  lowest  were 
between  the  two  Occupational  measures  and  Educational  Aspiration  in 
the  ten-year-old  sample.  The  correlations  were  higher,  in  each  case, 
at  age  fourteen  than  at  age  ten. 

In  Stage  I  also,  all  correlations  were  significant  in  the  predicted 
direction  in  both  age  groups,  though  the  range  of  correlations  (,22  to 
.56)  was  not  quite  as  great  as  in  Stage  III.     The  order  of  magnitude 
of  the  various  relationships  was  the  same  in  both  studies, 

in  summary,   it  may  be  concluded  that  the  hypothesis  was  verified  in 
both  age  groups  for  both  studies  with  the  greatest  relationship  being 
that  between  Occupational  Aspiration  and  Expectation.     It  is  possible 
that  one  reason  for  this  high  correlation  was  a  lack  of  discrimination 
between  Aspiration  and  Expectation  on  the  part  of  some  subjects.  It  is 
also  possible  that  the  lower  correlations  at  age  ten  between  the  Occu- 
pational measures  and  Educational  Aspiration  is  due  partly  to  a  lack 
of  knowledge  of  the  educational  requirements  of  certain  occupations, 
and  also  partly  due  to  the  desire  (primarily  on  the  part  of  many 
females)  for  a  college  education  that  is  not  accompanied  by  a  desire 
for  a  high  status  level  job. 

Hypothesis  7:     There  will  be  a  positive  relationship  between  the 
two  Occupational  Interest  Discrepancy  measures. 

This  hypothesis  was  verified  at  both  age  levels,  as  both  correla- 
tions were  significant  in  the  predicted  direction.  The  correlations 
ranged  between  .28  and  -29;  thus,  there  was  no  age  difference  in  the 
strength  of  correlations. 

Both  correlations  between  these  two  discrepancy  measures  were  also 


-1267- 


significant  in  Stage  I,  where  they  were  of  a  slightly  higher  magnitude 
(.:iO,   .43).    All  Stage  I  correlations  involving  other  discrepancy 
scores  not  measured  in  Stajje  III  were  also  significant. 

Thus,  in  summary,  it  may  be  concluded  that  the  hypothesis  was  veri- 
fied at  both  age  levels  in  both  studies. 

Hypothesis  8:    There  will  be  positive  relationships  among  the  SAI 
"Good  Coping"  measures  across  the  five  behavior 
areas. 

Of  the  twenty  correlation^  examined  which  pertained  to  this  hypothe- 
sis, all  twenty  were  significant  in  the  predicted  direction,  ten  in 
each  age  groap.     (This  excludes  correlations  with  Lne  Total  Score.) 

The  correlations  ranged  between  .20  and  .56.    The  highest  (.56)  was 
between  Task  Achievement  and  Authority  at  age  fourteen.    This  was  fol- 
lowed by  that  between  Authority  and  Aggression  (.54)  at  age  fourteen, 
and  between  Aggression  and  Interpersonal  Relations  (.54,   .53).  Also 
high  were  the  correlations  between  Interpersonal  Relations  and  Task 
Achievement  (.53)  at  age  fourteen,  and  between  Interpersonal  Relations 
and  Authority  (.53)  at  age  ten. 

All  individual  scales  were  hi^;hly  correlated  with  the  SAI  Total 
score.      The  greatest  contribution  was  from  Aggression  (.82,  .81), 
followed  by  Interpersonal  Relations  and  Authority.    The  Total  Scores, 
thus,  appeared  to  be  good  representations  of  the  individual  measures. 

Comparisons  with  Stage  I  findings  cannot  be  made  since  the  instru- 
ment and  scales  were  completely  different  in  Stage  I  from  that  used  in 
Stage  III.    However,  the  number  of  predicted  relationships  which  were 
significant  in  Stage  I  were  quite  few  compared  to  the  excellent  Stage 
III  findings. 

In  summary,  the  hypothesis  wai>  completely  verified  at  both  age 
levels  in  Stage  III.    "Good  Coping"  in  one  area  is  apparently  accom- 
panied by  "Good  Coping"  across  other  areas. 

Hypothesis  9:    There  will  be  positive  relationships  among  the 
Views  ot  Life  "Active"  response  measures  across 
the  twenty  subsyndromes  plus  the  Total  Score. 

Of  the  one  hundred  and  seventy-six  correlations  examined  (excluding 
correlations  with  the  Total  Active  Score),  only  fourteen  were  signifi- 
cant in  the  predicted  direction  (all  at  age  fourteen,  the  only  age 
group  wftere  the  instrument  was  administered).    There  were  nine  corre- 
lations significant  in  the  oppos:,te  direction  from  that  predicted. 
The  following  correlations  were  significant:     (a)  between  Immediate 
versus  Delayed  Action  and  Action  versus  Inaction;  (b)  between  Intrinsic 
versus  Extrinsic  and  Locus  of  Control;  (c)  between  Rate  of  Action  and 
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Competition  versus  cooperation;  (d)  between  Earned  versus  Bestowed 
status  and  Locus  of  Control,  Action  versus  Inaction,  and  Lnimedialo 
versus  Delayed  Action;  (e)  between  Self  versus  Joint  ImpIenienLat  ion 
and  Task  Achievement  versus  Interpersonal  Relations;  (f)  between  Emo- 
tional Control  versus  Emotional  Expressivity  and  Acceptance  and  Self 
versus  Joint  Implementation;  (g)  between  Activity  versus  Passivity 
under  Stress  and  Independence  versus  Interdependence  and  Self-Solver 
versus  Other  Solver;  (h)  between  Positive  versus  Negative  Self-Concept 
and  Self-Initiation  versus  Other  Initiation;  and  (i)  between  Views  of 
Life  and  Independence  versus  Interdependence,  Confrontation  Avoidance, 
and  Activity  versus  Passivity  under  Stress. 

The  correlations  ranged  between  .14  and  .26.     The  highest  (.26)  was 
between  Immediate  versus  Delayed  Action  and  Action  versus  Inaction, 

Of  the  twenty  correlations  with  the  Total  Active  Score,  all  but  two 
were  significant  in  the  predicted  direction.     Those  not  significant 
were;    Competition  versus  C   operation,  and  Emotional  Control  versus 
Emotional  Expressivity  and  Acceptance.    The  highest  correlations  with 
the  Total  Score  were  for  Locus  of  Control  (•SA),  Action  versus  Inaction 
(.34),  and  Self-Solver  versus  Other  Solver  (-33).     The  Total  Active 
Score  was  a  fair  representation  of  the  individual  measures,  but  none 
of  the  correlations  were  exceptionally  high. 

In  summary,  with  only  fourteen  of  one  hundred  and  seventy-six  corre- 
lations significant  in  the  predicted  direction,  very  little  support 
was  offered  for  this  hypothesis  and  it  must  be  tentatively  rejected. 

Hypotheses  10  -  13:     There  will  be  positive  relationships  among 

the  measures  of  the  same  Sentence  Completion 
Coping  Style  variables  across  different 
behavior  areas. 

Stance 

Of  the  twenty  correlations  examined,  only  six  were  significant  in 
the  predicted  direction.     Two  were  significant  in  the  ten-year-old 
sample  and  four  were  significant  in  the  fourteen-year-old  sample. 

There  were  four  correlations  (two  pairs)  which  were  significant  at 
each  age  level.    These  were  between  (a)  Authority  and  Anxiety  Stance, 
and  (b)  Authority  and  Interpersonal  Relations  Stance.     Significant  at 
age  fourteen  only  were  the  relationships  between  (a)  Aggression  and 
Anxiety  Stance,  and  (b)  Interpersonal  Relations  and  Task  Achievement 
Stance . 

The  correlations  ranged  between  .14  and  .28.     The  highest  (.28)  was 
between  Authority  and  Interpersonal  Relations  Stance  in  the  fourteen- 
year-old  sample. 
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All  Stance  scores  were  significantly  correlated  with  the  Total 
Stance  score.    The  highest  contributions  to  the  Total  Score  were  from 
Authority  (.58,   .66)  and  Interpersonal  Relations  (.57,   .64),  followed 
by  Anxiety.     The  Total  Score  appeared  to  be  a  fairly  good  representa- 
tion of  the  Stance  measure. 

In  Stage  I,  eleven  of  the  twenty  correlations  examined  were  signifi- 
cant, approximately  equally  distributed  between  the  two  age  samples. 
Again,  all  individual  Stance  scores  correlated  positively  with  the 
Stance  Total  score. 

Looking  at  both  studies  together,  only  tentative  support  can  be 
given  to  the  hypothesis  concerning  Stance.     Overall,  Authority  Stance 
was  correlated  more  frequently  with  Stance  in  other  areas,  as  well  as 
with  the  Total  Score.     There  was  no  noticeable  trend  for  the  correla- 
tions to  be  higher  at  one  age  level  than  at  the  other. 

Enga gement 

Of  the  twenty  correlations  examined,  only  four  were  significant, 
two  at  age  ten  and  two  at  age  fourteen.    None  were  significant  at  both 
age  levels.     Significant  at  age  ten  only  were  the  relationships  between 
(a)  Aggression  and  Interpersonal  Relations  Engagement,  and  (b)  Authori- 
ty and  Anxiety  Engagement.     Significant  at  age  fourteen  only  were  the 
relationships  between:     (a)  Authority  and  Interpersonal  Relations 
Engagement,  and  (b)  Interpersonal  Relations  and  Task  Achievement 
Engagement. 

The  correlations  ranged  between  .16  and  .24.    The  highest  (.24)  was 
between  Interpersonal  Relations  and  Task  Achievement  in  the  fourteen- 
year-old  sample.    With  these  few  correlations,  there  was  no  special 
tendency  for  one  age  group  or  one  area  to  be  outstanding. 

All  Engagement  scores  correlated  significantly  and  positively  with 
the  Total  Engagement  score.     The  greatest  contribution  was  from  Inter- 
personal Relations,  followed  by  TasV  Achievement  and  Anxiety. 

In  Stage  I,  only  two  of  the  correlations  were  significant,  one  at 
each  age  level,  but  all  individual  scores  were  correlated  significantly 
with  the  Total  Score. 

Summarizing  across  both  studies,  the  hypothesis  for  Engagement  must 
be  rejected  due  to  the  very  small  number  of  significant  relationships 
discovered . 

Aid/Advice 

Of  the  twenty  correlations  examined,  six  were  significant  in  the 
predicted  direction,  four  at  age  ten  and  two  at  age  fourteen.  There 
were  no  correlations  significant  at  both  age  levels. 
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SignifLcant  at  age  ten  only  were  the  following  re iat ionsUiph :  (a) 
between  Aggression  and  Interpersonal  Relations;  (b)  between  Authority 
and  Task  Achievement;  and  (c)  between  Anxiety  and  both  Interpersonal 
Relations  and  Task  Achievement.     Significant  at  age  fourteen  only  were 
che  relationships  between:     (a)  Aggression  and  Authority,  and  (b) 
Authority  and  Anxiety. 

The  correlations  ranged  between  .15  and  .20.    The  highest  (.20)  was 
between  Anxiety  and  Interpersonal  Relations  at  age  ten. 

All  individual  Aid/Advice  scores  were  significantly  correlated  with 
the  Total  Aid/Advice  score.    The  greatest  contribution  to  the  Total 
Score  was  from  the  Authority  area  (.63,   .70),  followed  by  Aggression 
(.59,  .56). 

In  summary,  with  only  six  correlations  significant,  this  hypothesis 
must  be  rejected,  especially  in  the  fourteen-year-old  sample  where 
ly  two  of  ten  correlations  were  significant.    Aid/Advice  was  not 
measured  in  Stage  I,  thus  no  comparisons  can  be  made. 

Coping  Effectiveness 

Of  the  twenty  correlations  examined,  seven  were  significant  in  the 
predicted  direction,  three  in  the  ten-year-old  sample  and  four  in  the 
four teen-year- old  sample . 

There  were  no  correlations  which  were  significant  at  both  age 
levels.     The  following  correlations  were  significant  at  age  ten  only: 
(a)  between  Aggression  and  both  Aithority  and  Interpersonal  Relations 
Coping;  and  (b)  between  Anxiety  and  Task  Achievement  Coping.  Signifi- 
cant at  age  fourteen  only  we""e  the  following  relationships:  (a) 
between  Authority  and  both  Interpersonal  Relations  and  Task  Achieve- 
ment Coping;  (b)  between  Anxiety  and  Interpersonal  Relations  Coping; 
and  (c)  between  Interpersonal  Relations  and  Task  Achievement  Coping. 

The  correlations  ranged  between  .14  and  .34.    The  highest  (.34)  was 
between  Interpersonal  Relations  and  Task  Achievement  Coping  in  the 
fourteen-year-old  sample.     Interpersonal  Relations  was  correlated  most 
frequently  with  Coping  scores  in  other  areas  (four  times). 

Ail  individual  Coping  Effectiveness  scores  were  significantly  and 
positively  correlated  with  the  iotal  Score.     The  greatest  contribution 
to  the  Total  Score  was  from  Interpersonal  Relations  (.59,   .73),  follow- 
ed by  Task  Achievement  (.54,   .66).    All  correlations  with  the  Total 
Score  were  at  least  .47  or  above.     Thus,  the  Coping  Total  Score  ran  be 
said  to  be  a  fairly  good  representation  of  the  measure. 

Stage  I  result?  presented  a  much  more  favorable  picture  of  the 
hypothesis  with  nineteen  out  of  twenty  correlations  being  significant. 
While  Stage  I  results  would  tend  to  totally  confirm  the  hypothesis, 
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these  results  taken  in  conjunction  with  Stage  III  results,  cast 
serious  doubt  on  a  generalized  conf irntatlon  of  the  hypothesis.  Certain 
Coping  items  were  changed  between  Stages  I  and  III.     It  Is  possible 
that  these  changes  in  items  and  deletions  or  additions  of  items  affec- 
ted che  degree  of  relationship  in  Stage  III.    However,  this  cannot  be 
the  complete  explanation,  as  items  within  some  areas  (i.e..  Aggression, 
Interpersonal  Relations,  Authority)  were  virtually  unchanged.  The 
Coping  Effectiveness  rating  system  was  virtually  identical  in  the  two 
studies,  so  this  cannot  be  used  as  an  explanation. 

Hypothesis  14:    There  will  be  a  positive  relationship  among  the 
Coping  Style  Dimension  Total  Scores  and  the 
Coping  Effectiveness  Total  Score. 

Of  the  twelve  correlations  examined,  all  twelve  were  highly  signifi- 
cant in  the  predicted  direction. 

The  correlations  ranged  between  .69  and  .93,  making  the  coefficients 
for  this  hypothesis  among  the  highest  of  all  hypotheses  tested.  The 
highest  correlations  (.92,   .93)  were  between  Total  Engagement  and  Total 
Aid/Advice.    Obviously,  high  scores  on  each  Coping  Style  dimension 
were  related  to  one  another  to  c  great  degree,  and  since  Coping  Effec- 
tiveness ratings  are  based  to  a  great  extent  on  Coping  Styles  utilized, 
one  would  expect  this  relationship  also  to  be  quite  high. 

In  suomary,  it  may  be  unambiguously  stated  that  the  hypothesis  was 
confirmed  at  both  ag*^  levels.     (This  particular  hypothesis  was  not 
tested  in  Stage  I.) 

Hypothesis  15:    There  will  be  positive  relationships  among  the 
Sentence  Completion  Attitude  measures  and  the 
Attitude  Total  Score  across  behavior  areas. 

Of  the  twelve  correlations  examined,  seven  were  significant  in  the 
predicted  direction.     (One,  Anxiety  with  Interpersonal  Relations  at 
age  fourteen,  was  significant  in  the  opposite  direction  from  that  pre- 
dicted.) 

Six  of  the  correlations  (or  three  pairs)  were  significant  at  both 
age  levels.    These  were:     (a)  between  Authority  Attitude  and  both 
Interpersonal  Relations  and  Task  Achievement  Attitude;  and  (b)  between 
Anxiety  Attitude  and  Task  Achievement  Attitude.     Significant  at  age 
ten  only  was  the  relationship  between  Anxiety  and  Interpersonal  Rela- 
tions Attitude . 

The  correlations  ranged  between  .14  and  .40.    The  highest  (.40, 
.33)  was  between  Authority  and  Interpersonal  Relations  Attitude  which 
is  not  surprising,  considering  that  both  concern  attitudes  toward 
people . 
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All  Attitude  measures  were  significantly  and  pos;.tively  correlated 
with  the  Total  Attitude  score.     By  far,  the  highest  contr ibuti'>n  to 
the  Total  Score  was  from  Authority  Attitude  (.80,   .82),   followed  by 
Interpersonal  Relations  (.69,   .65).    Anxiety  contributed  the  least  to 
the  Total  Score . 

In  Stage  I,  all  correlations  among  Attitude  items  were  significant 
(though  Attitude  toward  Anxiety  was  not  measured  in  Stage  I).  Leaving 
out  Anxiety  in  Stage  III,  four  out  of  six  correlations  were  signifi- 
cant.    It  was  Task  Achievement  with  Interpersonal  Relations  that  failed 
to  be  significant  in  Stage  III,  but  which  was  significant  in  Stage  I. 
Task  Achievement  Attitude  items  were  somewhat  changed  in  Stage  III, 
which  may  partially  account  for  the  lack  of  significant  findings  in 
the  latter  study. 

In  summary,   looking  at  both  studies  together,  tentative  support 
must  be  given  to  the  hypothesis,   though  Stage  III  support  was  not  as 
strong  as  Stage  I  SL^pport.     In  both  studies,  it  was  Authority  which 
contributed  the  greatest  amount  to  the  Total  Score. 

Hypotheses  16  -  19;    There  will  be  a  positive  relationship 

among  the  measures  of  the  same  Sentence 
Completion  Affect  dimension  across  the 
different  behavior  areas  and  with  the 
Total  Affect  scores. 

Hostile  Affect 

Of  the  twenty  correlations  examined,  ten  were  significant  in  the 
predicted  direction.    Of  these,  eight  were  in  the  ten-year-old  sample 
and  two  in  the  fourteen-year-cld  sample. 

There  were  four  correlations  (two  pairs)  which  were  significant  in 
both  age  groups.     These  were  between  Interpersonal  Relations  and  both 
Authority  and  Anxiety  Hostile  Affect.     Significant  at  age  ten  only 
were  the  following  relationships:     (a)  Aggression  with  Authority, 
Anxiety,   Interpersonal  Relations,  and  Task  Achievement  Hostile  Affect; 
(b)  Authority  with  Task  Achievement  Hostile  Affect;  and  (c)  Interper- 
sonal Relations  with  Task  Achievement  Hostile  Affect. 

The  correlations  ranged  between  .15  and  .27.    The  highest  (.27)  was 
between  Authority  and  Interpersonal  Relations  in  the  fourteen-year-old 
sample,   followed  by  Interpersonal  Relations  with  Aggression  (.26)  in 
the  ten-year-old  sample. 

All  but  one  of  the  Hostile  Affect  scores  were  significantly  and 
positively  correlated  with  the  Hostile  Affect  Total  score.     (The  four- 
teen-year-old Task  Achievement  score  did  not  correlate  with  the  Total 
Score.)    The  greatest  contribution  to  the  Total  Score  was  from  Inter- 
personal Relations  (.70,   .69),  followed  by  Authority  (,65,   .71).  Thus, 
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the  Total  Hostile  Affect  score  appears  to  have  been  a  fair  representa- 
tion of  the  Hostile  Affect  measure. 

In  Stage  I,  Hostile  and  Depressive  Affect  were  not  separately 
measured,  but  were  combined  under  one  heading:    "Negative  Affect."  In 
the  Stage  I  hypothesis  involving  "Negative  Affect,"  all  correlations 
were  significant  in  the  predicted  direction  in  both  age  groups.  Con- 
sidering this  finding,  plus  the  Stage  III  Hostile  Affect  findings,  it 
must  be  concluded  that  the  hypothesis  was  verified  in  the  ten-year-old 
sample  but,  for  Hostile  Affect  alone,  was  not  verified  in  the  fourteen- 
year-old  sample.    Younger  children  may  generalize  this  type  of  affect 
response  as  a  reaction  to  many  or  all  types  of  problems;  whereas  the 
older  children  may  be  more  specific  as  to  those  types  of  problem  situ- 
ations which  cause  them  to  react  with  Hostile  Affect. 

Depressive  Affect 

Of  the  twenty  correlations  examined,  fourteen  were  significant  in 
the  predicted  direction.    Of  these,  seven  were  significant  in  each  age 
group.    There  were  twelve  correlations  (six  pairs)  which  were  signifi- 
cant in  both  age  groups.    These  were:     (a)  between  Aggression  and  both 
Anxiety  and  Interpersonal  Relations  Depressive  Affect;  (b)  between 
Authority  and  both  Anxiety  and  Interpersonal  Relations  Depressive 
Affect;  and  (c)  between  Anxiety  and  both  Interpersonal  Relations  and 
Task  Achievement  Depressive  Affect*    Significant  at  age  ten  only  was 
the  relation  between  Authority  and  Task  Achievement  Depressive  Affect. 
At  age  fourteen  onl^,  there  was  a  significant  relationship  between 
Aggression  and  Authority  Depressive  Affect. 

The  correlations  ranged  between  .14  and  .29.  The  highest  (.29)  was 
between  Authority  and  Interpersonal  Relations  in  the  fourteen-year-old 
sample . 

All  individual  Depressive  Affect  scores  were  significantly  corre- 
lated with  f.he  Total  Score.    The  greatest  contribution  to  the  Total 
Score  was  from  the  Authority  area  (.73,   .69),  followed  by  Anxiety  (.68, 
.68).    The  poorest  was  from  Task  Achievement  (.38,  .22).     In  general, 
however,  the  Total  Score  appeared  to  be  a  fairly  good  representation 
of  the  Depressive  Affect  measure. 

In  Stage  I,  all  "Negative  Affect"  correlations  were  significant  in 
both  age  groups.    This,  combined  with  the  Stage  III  findings,  lent 
fairly  good  support  to  the  hypothesis  at  both  age  levels  (seven  out  of 
ten  correlations  significant  in  each  case).    Anxiety  (a  variable  not 
measured  in  Stage  I  Negative  Affect  scaling)  appeared  to  be  the  best 
definer  of  the  dimension  which  is  not  surprising,  considering  the 
high  degree  of  probable  relationship  between  an  Anxiety -provoking 
problem  and  the  expression  of  Depressive  Affect. 
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Neutral  Affect 


Of  the  twenty  correlations  examined,  fifteen  were  significant  in 
the  predicted  direction.    Nine  of  these  were  significant  in  the  ten- 
year-old  sanpple  and  six  in  the  fourteen-year-old  sample. 

There  were  twelve  correlations  (six  pairs)  whicii  were  significant  in 
both  age  groups.     These  were:     (a)  Aggression  with  Authority,  Anxiety, 
and  Interpersonal  Relations;  (b)  Authority  with  Anxiety  and  Interper- 
sonal Relations;  and  (c)  Anxiety  with  Interpersonal  Relations.  Sig- 
nificant at  sge  ten  only  were  the  following  relations:     (a)  between 
Authority  and  Task  Achievement;  and  (b)  between  Task  Achievement  and 
both  Anxiety  and  Interpersonal  Relations. 

The  correlations  ranged  between  .14  and  .37.     The  highest  (.37)  was 
between  Authority  and  Interpersonal  Relations  at  age  fourteen. 

All  individual  Neutral  Affect  scores  were  positively  correlated 
with  the  Total  Score.    Those  areas  which  contributed  the  most  to  the 
Total  Score  were  Authority  (.70,   .73),  and  Interpersonal  Relations 
(.64,   .74).     The  poorest  contribution  (.12)  was  from  Task  Achievement 
in  the  fourteen-year-old  sample.    With  that  exception,  the  Total  Score 
appeared  to  be  a  fairly  good  representation  of  the  Neutral  Affect 
measure . 

Though  the  data  were  aveilable,   the  hypothesis  for  Neutral  Affect 
was  not  tested  in  Stage  I.     Stage  III  findings  would  indicate  that  the 
hypothesis  was  completely  verified  in  the  ten-year-old  sample,  with 
moderate  support  in  the  fourteen-year-old  sample. 

Positive  Affect 

Of  the  twenty  correlations  examined,  only  one  was  significant,  and 
that  was  in  the  fourteen-year-old  sample  (.16).     This  relationship  was 
between  Authority  and  Anxiety  Positive  Affect. 

Eight  of  the  ten  individual  scales  were  significantly  correlated 
with  the  Positive  Affect  Total  score.     However,  the  overwhelming  con- 
tribution to  the  Total  Score  was  from  Anxiety  Positive  Affect  (.88, 
.85).     The  remainder  of  the  correlations  with  the  Total  Score  v/ere 
considerably  smaller.    Thus,  the  Total  Score  is  not  really  a  good 
representation  of  the  Positive  Affect  measure. 

In  Stage  I,  no  Positive  Affect  correlations  were  significant.  Thus, 
the  hypothesis  must  be  rejected  based  upon  lack  of  significant  findings 
in  both  Stages  I  and  III. 
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Hypothesis  20:    There  will  be  a  positive  relationship  between 
the  Total  Attitude  measure  and  the  Total 
Positive  Affect  measure.    There  will  be  negative 

,  relationships  between  the  Total  Attitude  measure 

and  the  Total  Hostile  and  Depressive  Affect 
measures • 

Of  the  four  correlations  of  Total  Attitude  with  the  two  Negative 
Affect  measures,  two  were  significant  in  the  predicted  (negative) 
direction;  while  one  (for  Depressive  Affect)  was  significant  in  the 
direction  opposite  of  that  predicted.     (There  were  no  significant 
correlations  between  the  Total  Attitude  and  Total  Positive  Affect 
measures.) 

Both  correlations  significant  in  the  predicted  direction  were 
between  Attitude  and  Hostile  Affect  (-.23,  -•24). 

In  Stage  I,  the  predicted  relationship  between  Negative  Affect  and 
Attitude  was  present  in  both  age  groups,  but  the  relationship  between 
Attitude  and  Positive  Affect  was  significant  only  in  the  fourteen-year- 
old  sample. 

Considering  the  results  of  both  studies  simultaneously,  one  must 
reject  the  hypothesis  for  the  relationship  between  Total  Attitude  and 
Total  Positive  Afreet.    One  also  must  reject  the  hypothesis  for  the 
relationship  between  Attitude  and  Depressive  Affect,  since  the  only 
finding  where  this  specific  type  of  negative  affect  was  differentiated 
was  in  the  opposite  direction  from  that  predicted.    The  data  verified 
the  hypothesis  for  the  relationship  between  Total  Attitude  and  Hostile 
Affect  in  both  age  groups. 

Hypothesis  21:    There  will  be  positive  relationships  between  the 
Total  Positive  Affect  measure,  the  Total  Attitude 
measure  and  the  Coping  Score  Totals.    There  will 
be  negative  relationships  between  the  total  amount 
of  Hostile  and  Depressive  Affect  expressed  and  the 
Coping  Style  and  Effectiveness  Total  Scores. 

Of  the  thirty-two  correlations  examined,  twenty-one  were  significant 
in  the  predicted  direction,  ten  at  age  ten  and  eleven  at  age  fourteen. 
All  significant  correlations  with  both  Negative  Affect  measures  were 
in  the  predicted  negative  direction.    Of  these  negative  correlations, 
twelve  (or  six  pairs)  were  significant  in  both  age  groups.     These  were: 
(a)  Total  Hostile  Affect  with  Total  Stance,  Engagement,  Aid/Advice, 
and  Coping  Effectiveness;  and  (b)  Total  Depressive  Affect  with  Total 
Stance  and  Coping  Effectiveness      Significant  at  age  ten  only  was  the 
relationship  between  Total  Depressive  Affect  and  Total  Aid/Advice. 

These  negative  correlations  ranged  between  -.15  and  -.63.  The 
highest  (-.63,  -.63)  were  between  Total  Hostile  Affect  and  Coping 
Effectiveness. 
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There  were  six  positive  corrtlatiors  (three  pairs)  which  were  sig- 
nificant in  both  age  groups.     These  were:     (a)  Total  Positive  Affect 
with  Total  Stance;  and  (h)  Total  Attitude  with  both  Total  Aid/Advico 
and  Total  Coping  Effectiveness.     Significant  at  age  fourteen  only  were 
the  correlations  between  Total  Attitude  and  both  Total  Stance  and 
Engagement . 

The  correlations  ranged  between  ,14  and  .40.     The  highest  (.40)  was 
between  Attitude  and  Engagement  at  age  fourteen,  followed  by  that 
between  Attitude  and  Coping  Effectiveness  (.39)  also  at  age  fourteen. 

Stage  I  findings  were  quite  similar  to  those  found  in  Stage  III. 
That  is,   the  Negative  Affect  totals  correlated  significantly  (negative 
ly)  with  all  Coping  Style  variables;  all  Attitude  Total  score  correla- 
tions with  the  Coping  measures  were  significant  in  the  positive 
direction;  but  only  three  of  six  correlations  of  Coping  Style  dimen- 
sions with  Positive  Affect  were  significant. 

Thus,  considering  the  results  of  both  studies  together,   it  may  be 
concluded  that  the  hypothesized  relationship  between  Negative  Affect 
and  Attitude  with  the  Coping  Style  dimensions  was  verified.  However, 
there  was  very  tenuous  support  for  the  hypothesized  relationship 
between  Positive  Affect  and  the  Coping  score  totals. 

The  primary  reason  for  the  poorer  relations  of  the  Coping  score 
totals  with  Positive  Affect  is  an  artifact  of  the  Sentence  Completion 
scoring  system.    Both  Positive  Affect  and  Coping  scores  are  obtained 
from  the  same  stems.     If  a  subject  gives  a  response  classified  as 
Coping,  it  cannot  be  scored  for  Positive  Affect,  and  vice  versa.  This 
same  scoring  system  is  responsible  to  a  large  degree  for  the  high 
negative  correlations  between  the  Coping  score  totals  and  the  two  Nega 
t ive  Affect  measures  since,  again,  both  arc  obtained  from  the  same 
stems  and  a  score  on  one  dimension  (e.g..  Coping)  precludes  receiving 
a  score  on  the  other  (e.g.,  Negative  Affect).    More  faith  may  be 
placed  upon  the  relationship  between  the  Coping  score  totals  and  the 
Total  Attitude  score  since  the  two  are  obtained  from  a  different  set 
of  stems.    Thus,  the  relationship  is  not  artlfactual. 

Hypotheses  22  -  31:    There  will  be  a  positive  relationship  among 

the  measures  of  the  same  Story  Completion 
Coping  Style  dimensions  and  Coping  Effective- 
ness scores  across  the  different  behavior  areas 
and  with  the  Total  scores  for  Coping  Style  and 
Coping  Effectiveness. 

Stance 

Of  the  forty- two  orrelations  examined,  only  three  were  significant 
two  at  age  ten  and  one  at  age  fourteen.  At  age  ten  there  were  signifi 
cant  relationships  between  (a)  Anxiety  Stance  (Story  Six)  and 
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Nonacademlc  Task  Achievement,  and  (b)  Academic  and  Nonacademic  Task 
Achievement*    At  age  fourteen  there  was  a  significant  relationship 
between  Anxiety  Stance  (Story  Six)  and  Academic  Task  Achievement. 

The  correlations  ranged  between  .13  and  .18.    The  highest  was 
between  Anxiety  Stance  and  Academic  Task  Achievement  Stance  in  the 
fourteen-year-old  sample. 

All  but  two  of  the  individual  Stance  scores  were  significantly 
correlated  with  the  Stance  Total  score.     (These  were  Story  Four  Anriety 
and  Interpersonal  Relations  in  the  ten-year-old  sample.)    The  greatest 
contribution  to  the  Total  Stance  score  was  from  Story  Six  Anxiety  (.59, 
.63),   followed  by  the  Authority  and  the  Academic  Task  Achievement 
stories.    As  Stance  was  scaled  for  one  story  only  in  Stage  I,  this 
hypothesis  was  not  tested  in  Stage  I. 

On  the  basis  of  the  Stage  III  findings,  the  hypothesis  must  be 
rejected  at  both  age  levels. 

Engagement 

Of  the  forty-two  correlations  examined,  nine  were  significant, 
three  at  the  ten-year-old  level,  and  six  at  the  fourteen-year-old 
level. 

There  were  two  correlations  (one  pair)  which  were  significant  at 
both  age  levels.    This  was  between  Anxiety  (Story  Six)  and  Nonacademic 
Task  Achievement.     Significant  at  age  ten  only  was  the  relationsliip 
between  Authority  and  Anxiety  (Scory  Six),  and  that  between  Anxiety 
(Story  Four)  and  Nonacademic  Task  Achievement.    The  following  correla- 
tions were  significant  at  age  fourteen  only:     (a)  bet\;een  Aggression 
and  both  Story  Six  Anxiety  and  Interpersonal  Relations;  (b)  between 
Authority  and  both  Story  Six  Anxiety  and  Nonacademic  Task  Achieverae*it; 
(c)  between  Story  Four  Anxiety  and  Interpersonal  Relations;  and  (d)* 
between  Story  Six  Anxiety  and  Nonacademic  Task  Achievement. 

The  correlations  ranged  between  .14  and  .26.    The  highest  (.26)  was 
between  Story  Four  Anxiety  and  Nonacademic  Task  Achievement  in  the 
ten-year-old  sample . 

All  individual  Engagement  scores  were  significantly  correlated  with 
the  Engagement  Total  score.    The  greatest  contribution  to  the  Total 
Score  was  from  the  Aggression  Story  (.54,   .58),  followed  by  Story  Six 
Anxiety  (.48,   .60)  and  Academic  Task  Achievement  (.53,   .48).  In 
general,  the  Engagement  Total  score  was  a  fairly  good  representation 
of  the  Engagement  measure. 

In  Stage  I,  of  the  fifty-six  correlations  examined,  thirty-three 
were  significant.    Thus»  there  was  far  greater  support  for  the  hypo- 
thesis in  Stage  I  than  in  Stage  III.     It  is  not  clear  at  this  time 
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whether  the  difference  in  scoring  systems,  the  difference  in  stems,  or 
both  could  have  been  responsible  for  this  disappointing  Stage  TII 
finding  compared  to  that  found  in  Stage  1.    Certainly  for  the  Stage 
III  data,  the  hypothesis  must  be  rejected.     But  Stage  I  findings  cer- 
tainly indicated  a  real  relationship  between  Engageuient  scores  across 
the  different  areas. 

Initiation 

Of  the  forty-two  correlations  examined,  only  seven  were  significant, 
four  in  the  ten-year-old  sample  and  three  in  the  fourteen-year-old 
sample.     Significant  at  age  ten  only  were  the  following  relationships! 
(a)  Authority  with  Story  Four  Anxiety,   (b)  Story  Four  Anxiety  with 
both  Story  Six  Anxiety  and  Nonacademic  Task  Achievement,  and  (c)  Story 
Six  Anxiety  with  Academic  Task  Achievement.     Significant  at  age  four- 
teen only  were  the  following  relationships:     (a)  Aggression  with  both 
Story  Six  Anxiety  and  Interpersonal  Relations,  and  (b)  Story  Four 
Anxiety  with  Interpersonal  Relations. 

The  correlations  ranged  between  .15  and  .26.     The  highest  (.26)  was 
between  Aggression  and  Story  Six  Anxiety  in  the  fourteen-year-old 
sample . 

All  individual  Initiation  scores  were  significantly  correlated  with 
the  Initiation  Total  score.    The  greatest  contribution  to  the  Total 
Score  was  from  the  Aggression  story  (.55,   .62),   followed  by  Story  Six 
Anxiety  and  Academic  Task  Achievement.     Overall,  the  Total  Score 
appeared  to  be  a  fairly  good  representation  of  the  Initiation  measure. 

In  Stage  I,  of  the  fifty-six  correlations  examined,  thirty-three 
were  significant.     So,  once  again.  Stage  I  data  gave  far  better  support 
to  the  hypothesis  than  did  Stage  III  data.    On  the  basis  of  Stage  III 
data  alone,  the  hypothesis  must  be  rejected. 

Aid/Advice 

Of  the  forty-two  correlations  examined,  only  five  were  significant 
In  the  predicted  direction.     (Two  were  significant  in  the  direction 
opposite  from  that  predicted.)    Of  those  significant,  one  was  in  the 
ten-year-old  sample  and  the  other  four  in  the  f ourtepn-year-old  sample. 
Sit»nificant  at  age  ten  only  was  the  relationship  between  Story  Four 
Anxiety  and  Nonacademic  Task  Achievement.     Significant  at  age  fourteen 
only  were  the  following  relationships:     (a)  Aggression  with  both  Story 
Six  Anxiety  and  Interpersonal  Relations;  and  (b)  Story  Six  Anxiety 
with  both  Interpersonal  Relations  and  Nonacademic  Task  Achievement. 

The  correlations  ranged  between  .15  and  .21.  The  highest  (.21)  was 
between  Aggression  and  Interpersonal  Relations  at  age  fourteen. 


-1279- 


All  individual  Aid/Advice  scores  were  significantly  correlated  with 
the  Aid/Advice  Total  score.    The  greatest  contributions  to  the  Total 
Score  were  from  Aggression  (.52,   .63),  followed  by  Academic  Task 
Achievement  (.56,   .51)  and  Story  Six  Anxiety  (.49,   .49).     In  general, 
the  Aid/Advice  Total  score  was  a  fair  rspresentation  of  the  Aid/Advice 
measure . 

Aid/Advice  was  not  scaled  in  Stage  I,  so  all  conclusions  must  be 
drawn  from  Stage  III  data.    The  data  were  insufficient  for  acceptance 
of  the  hypothesis  at  either  age  level. 

Solver 

Of  the  forty-two  correlations  examined  for  this  hypothesis,  eighteen 
were  significant  in  the  predicted  direction.    Of  these,  nine  were  sig- 
nificant in  the  ten-year-old  sample,  and  nine  in  the  fourteen-year-old 
sample.    Of  these,  eight  (or  four  pairs)  were  significant  in  both  age 
groups.    These  were:     (a)  between  Story  Four  Anxie      and  Nonacademic 
Task  Achievement;  (b)  between  Story  Six  Anxiety  and  bo':h  Interpersonal 
Relations  and  Nonacademic  Task  Achievement;  and  (c)  opcween  Interper- 
sonal Relations  and  Nonacademic  Task  Achievement. 

Significant  at  age  ten  only  were  the  following  ve.^  :raships:  (a) 
Authority  with  Story  Four  Anxiety;  (b)  Story  Four  Anxu   v  wrth  Academic 
Task  Achievement;  (c)  Story  Six  Anxiety  with  Academic  Tc  t Act- ievement ; 
(d)  Interpersonal  Relations  with  Academic  Task  Achieveme*^    ^  H  (e) 
Academic  Task  Achievement  with  Nonacademic  Task  Achievemei  '      ^igtiif  i- 
cant  at  age  fourteen  only  were  the  following  relationships:  [a) 
Aggression  with  Story  Six  Anxiety,  Interpersonal  Relations,  and  Non- 
academic  Task  Achievement;  and  (b)  Authority  with  both  Story  Six 
Anxiety  and  interpersonal  Relations. 

The  correlations  ranged  between  .14  and  .24.    The  highest  (.24) 
were  between  (a)  Authority  and  Stoiy  Four  Anxiety  at  age  ten;  and  (b) 
Interpersonal  Relations  and  Nonacademic  Task  Achievement  at  age  four- 
teen. 

The  story  which  most  frequently  correlated  with  other  stories  was 
Nonacademic  Task  Achievement  (eight),  followed  by  Story  Six  Anxiety 
and  Interpersonal  Relations  (seven  each)« 

All  individual  Solver  scores  were  significantly  correlated  with  the 
Total  Solver  score.    The  stories  which  contributed  (in  both  age  groups) 
the  most  to  the  Total  Score  were  Stor^  Six  Anxiety  (.53,   .56)  and  Non- 
academic  Task  Achievement  (.53,   .49).    However,  there  was  a  great  age 
discrepancy  in  the  contribution  to  the  Total  Score  by  Academic  Task 
Achievement  with  the  ten-year-old  correlation  being  .60,  while  that  in 
the  fourteen-year-old  sample  was  .39.    Overall,  the  Total  Solver  score 
was  a  fair  representation  of  the  other  Solver  dimensions. 
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Solver  was  not  measured  in  Stage  I  so  conclusions  must  be  based 
upon  Stage  III  findings,  which  gave  tentative,  but  not  good  support  to 
the  hypothesis.    Support  for  the  hypothesis  concerning  the  Solver 
dimension  was  greater  than  that  for  any  previously  discussed  Stage  III 
Story  Completion  dimension. 

Imp le  me  n  t  a  t  ion 

Of  the  forty-two  correlations  examined,  eighteen  were  significant, 
twelve  at  age  ten  and  six  at  age  fourteen. 

There  were  four  correlations  (two  pairs)  which  were  significant  at 
both  age  levels.    These  were  Anxiety  (Story  Six)  and  both  Interpersonal 
Relations  and  Nonacademic  Task  Achievement,     Significant  at  age  ten 
only  were  the  following  relationships:     (a)  Aggression  with  Authority, 
Stories  Four  and  Six  Anxiecy,  and  Academic  Task  Achievement;  (b) 
Authority  with  both  Interpersonal  Relations  and  Academic  Task  Achieve- 
ment; (c)  Story  Four  Anxiety  with  Academic  Task  Achievement;  (d)  Story 
Six  Anxiety  with  Academic  Task  Achievement;  (e)  Interpersonal  Relations 
with  Academic  Task  Achievement;  and  (f)  A^^demic  with  Nonacademic  Task 
Achievement.    Significant  at  age  fourteen  only  \*ere  the  following 
relationships:     (a)  Aggression  with  both  Interpersonal  Relrtions  and 
Nonacademic  Task  Achievement;  (b)  Story  Four  with  Story  Six  Anxiety; 
and  (c)  Interpersonal  Relations  with  Nonacademic  Task  Achievement, 

The  correlations  ranged  between  .14  and  .32.    The  highest  (.32)  was 
between  Story  Six  Anxiety  and  Interpersonal  Relations  in  the  ten-year- 
old  sample.     Story  Six  Anxiety  had  the  largest  number  of  correlations 
with  other  stories  (seven),  followed  by  Aggression,  Interpersonal  Rela- 
tions, and  Task  Achievement  (six  apiece). 

All  Implementation  scores  were  significantly  correlated  with  the 
Implementation  Total  score.     The  greatest  contribution  to  the  Total 
Score  was  from  Story  Six  Anxiety  (.58,  .58),  followed  Hy  Academic  Task 
Achievement  (.66,   .41)  and  Authority  (.50,   .49).     In  general,  the 
Total  Score  appeared  to  be  a  fairly  good  representation  of  the  Imple- 
mentation measure. 

In  Stage  I,  of  the  forty-two  correlations  examined,  thirty  were 
significant.    This  included  sixteen  (out  of  twenty-one)  which  were 
significant  at  age  ten  and  fourteen  (out  of  twenty-one)  at  age  four- 
teen.   Thus,  the  hypothesis  was  verified  more  strongly  in  both  age 
groups  in  Stage  I  than  in  Stage  III,  a  trend  which  has  been  noticed 
for  all  dimensions. 

Looking  at  the  results  of  both  stud^'es  together,   it  may  be  concluded 
that  the  hypothesis  had  good  support  in  the  ten-year-old  sample,  but 
only  tentative  support  can  be  given  in  the  fourteen-year-old  sample 
when  one  considers  the  Stage  III  results. 
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Ouucome 


Of  the  forty- two  correlations  examined,  seventeen  were  significant 
in  the  predicted  direction.     OS  these,  eight  were  significant  in  the 
ten-year-old  sample  and  nine  in  the  fourteen-year-old  sample. 

There  were  four  corre lat ioms  (two  pairs)  which  were  significant  at 
both  age  levels.    These  were  Aggression  with  both  Stories  Four  and  Six 
Anxiety.     Significant  in  the  ten-year-old  sample  only  were  the  follow- 
ing relationships:     (a'^  b#?tweea  Aggression  and  Authority;  (b)  between 
Authority  and  both  Story  Six  Anxiety  and  Academic  Task  Achievement; 
(c)  between  Story  -Fwr  Anxiety  «ind  both  Story  Six  Anxiety  and  Nonaca- 
demic  Task  Achievement;  and  (d)'  between  Academic  and  Nonacademic  Task 
Achievement.     Significant  at  age  fourteen  only  were  the  following 
relationships:     (a)  Aggression  with  both  Interpersonal  Relations  and 
Nonacademic  Task  Achievement;  (b)  Authority  with  Story  Four  Anxiety, 
Interpersonal  Relations,  and  Nonacademic  Task  Achievement ;  (c)  Story 
Six  Anxiety  with  Academic  TasV:  Achievement;  and  (d)  Interpersonal 
Relations  with  Nonacademic  Ta.sk  Achievement, 

The  correlations  ranged  between  .14  and  .28.    The  highest  (.28)  was 
between  Authority  and  Academic  Task  Achievement  at  the  ten-year-old 
level.     Next  highest  were  those  between  Story  Six  Anxiety  and  both 
Story  Four  Anxiety  (.26)  and  Aggression  (.25)  at  the  ten-year-old 
level . 

All  individual  Outcome  variables  were  significantly  correlated  with 
the  Total  Score  and  there  was  very  little  difference  in  the  amount  of 
contribution  to  the  Total  Score  by  each  individual  score.    The  greatest 
contribution  to  the  Total  Scct*e  and  the  area  which  correlated  most 
frequently  with  other  areas  was  Aggression.    The  Total  Score  may  be 
considered  to  be  a  fair  representation  of  the  individual  Outcome 
measures. 

There  were  no  hypotheses  regarding  Outcome  in  Stage  I,  so  Stage  III 
data  alone  must  provide  the  evidence.    With  seventeen  out  of  forty-two 
correlations  significant,  tentative  S'lnport  only  can  be  given  to  the 
hypothesis  with  virtually  no  age  dif^  .'?nce  in  number  of  significant 
relationships. 

Evaluation  of  Outcome 

Of  the  forty-two  correlations  examined,  tv/enty  were  significant  in 
the  predicted  direction.     This  is  the  largest  number  of  significant 
relationships  reported  so  far.    Of  these,  thirteen  were  significant  in 
the  ten-year-old  sample,  and  seven  in  the  fourteen-year-old  sample. 

There  were  eight  correlations  (four  pairs)  which  were  significant 
at  both  age  levels.    These  were:     (a)  Aggression  with  Interpersonal 
Relations;  (b)  Authority  with  both  Story  Four  Anxiety  and  Interpersonal 
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RelatLons;  and  (c)  Story  Six  Anxiety  with  Nonacademic  Task  Achievement. 
The  following  relationships  were  significant  at  age  ten  only:  (a) 
Aggression  with  Story  Four  Anxiety  and  both  Academic  and  Nonacademic 
Task  Achievement;   (b)  Authority  with  Nonacademic.  Task  Achievement; 
(c)  Story  Four  Anxiety  with  Story  Six  Anxiety  and  Nonacademic  Task 
Achievement;   (d)  Story  Six  Anxiety  with  Interpersonal  Relations;  and 
(e)  Interpersonal  Relations  with  both  Academic  and  Nonacademic  Task 
Achievement.     Significant  at  age  fourteen  only  were  the  following 
relationships:     (a)     Aggression  with  Authority;  and   (b)  Autiiorily  with 
both  Story  Six  Anxiety  and  Academic  Task  Achievement. 

The  correlations  ranged  between  .15  and  .27.     The  highest  (.27) 
were  between  (a)  Authority  and  Story  Four  Anxiety  at  age  ten;  and  (b) 
Authority  and  Interpersonal  Relations  at  age  fourteen. 

The  stories  which  were  correlated  most  frequently  with  other 
stories  were  Authority  (eight)  and  Interpersonal  Relations  (seven). 

All  individual  Evaluation  oL  Outcome  scores  were  significantly 
correlated  with  the  Total  Score.    The  story  which  contributed  the 
greatest  amount  to  the  Total  Score  was  the  Authority  story  (.55,  65). 
In  general,  the  Total  Score  appeared  to  be  a  fairly  good  representa- 
tion of  the  Evaluation  of  Outcome  measure. 

This  hypothesis  was  not  tested  in  Stage  I.     In  summary,  there  was 
good  support  for  this  hypothesis  at  the  ten-year-old  level  with  thir- 
teen out  of  twenty-one  correlations  significant.     However,  support  at 
the  fourteen-year-old  level  (seven  out  of  twenty-one)  was  very  tenuous. 

Copinft  Effectiveness 

Of  the  forty-two  correlations  examined,  twenty-eight  were  signifi- 
cant, all  in  the  predicted  direction.     Thus,   the  Coping  Effectiveness 
hypothesis  appears  to  have  more  support  than  any  other  Story  Completion 
dimension  up  to  this  point.    Of  these  correlations,  sixteen  were 
slf;nlf leant  in  the  ten-year-old  sample,  and  twelve  In  the  fourteen- 
year-old  sample . 

There  were  eighteen  correlations  (nine  pairs)  which  were  significant 
at  both  age  levels.    These  were;     (a)  Aggression  with  Stories  Four  and 
Six  Anxiety  and  Interpersonal  Relations;   (b)  Authority  with  Story  Six 
Anxiety;   (c)  Scory  Four  Anxiety  with  Interpersonal  Relations;   (d)  Story 
Six  Anxiety  with  Interpersonal  Relations  and  both  Academic  and  Nonaca- 
demic Task  Achievement;  and  (e)  Interpersonal  Relations  with  Nonaca- 
demic Task  Achievement.    Significant  at  age  ten  only  were  the  follow- 
ing relationships:     (a)    Authority  with  both  Story  Four  Anxiety  and 
Academic  Task  Achievement;   (b)  Story  Four  Anxiety  with  Story  Six 
Anxiety  and  both  Academic  and  Nonacademic  Task  Achievement;   (c)  Inter- 
personal Relations  with  Acai'*»r.ic  Task  Achievement;  and  (d)  Academic 
with  Nonacademic  Task  Achievement.      Significant  at  age  fourteen 
only  were  the  following  relationships:     (a)    Aggression  with  both 
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Authority  and  Nonacademic  Task  Achievement;  and  (b)  Aiithority  with 
Interpersonal  Relations. 

The  correlations  ranged  between  .15  and  .29.    The  highest  (.29) 
were  between:     (a)  Aggression  and  Story  Six  Anxiety  at  age  fourteen, 
and  (b)  Authority  and  Story  Fo»ir  Anxiety  at  age  ten.    The  stories 
which  were  correlated  most  frequently  with  other  stories  were  Story 
Six  Anxiety  (eleven)  and  Interpersonal  Relations  (ten). 

All  individual  Coping  Effectiveness  scores  were  significantly 
correlated  with  the  Coping  Effectiveness  Total  score.    The  stories 
which  contributed  the  most  to  the  Total  Score  were  Story  Six  Anxiety 
(.61,   .65)  and  Aggression  (.53,   .62).    All  in  all,  the  Total  Scores 
appeared  to  be  good  representations  of  the  Coping  Effectiveness 
measure . 

In  Stage  I,  thirty-two  of  the  fifty-si;;  correlations  were  signifi- 
cant with  very  little  age  difference  in  number  of  significant  correla- 
tions.    Stage  III  data  gave  a  little  more  support  in  the  ten-year-old 
sample.    Considering  the  results  of  both  studies  simultaneously,  it 
may  be  concluded  that  the  data  gave  fairly  good  support  to  the  hypo- 
thesis at  both  age  levels  in  both  studies. 

Instrumentality 

Of  the  forty-two  correlations  examined,  fourteen  were  significant, 
all  in  the  predicted  direction.    Of  these,  eight  were  significant  in 
the  ten-year-old  sample  and  six  in  the  fourteen-year-old  sample. 

There  were  ten  correlations  (five  pairs)  which  were  significant  in 
both  age  groups.    These  were:     (a)  Authority  with  Stories  Four  and  Six 
Anxiety  and  Nonacademic  Task  Achievement;  (b)  Story  Four  Anxiety  with 
Interpersonal  Relations;  and  (c)  Story  Six  Anxiety  with  Nonacademic 
Task  Achievement.     Significant  at  age  ten  only  were  the  following 
relationships:     (a)  Authority  with  Academic  Task  Achievement;  (b) 
Story  Four  Anxiety  with  Nonacademic  Task  Achievement;  and  (c)  Story 
Six  Anxiety  with  Academic  Task  Achievement.     Significant  at  age  four- 
teen only  was  the  relationship  between  Aggression  and  Story  Six 
Anxiety. 

The  correlations  ranged  between  .14  and  .28.    The  highest  (.28)  was 
between  Authority  and  Story  Six  Anxiety  at  the  fourteen-year-old  level 
Also  high  (.26)  was  the  relationship  between  Nonacademic  Task  Achieve- 
ment and  both  Stories  Four  and  Six  Anxiety  at  the  ten-year-old  level. 
The  story  with  the  largest  number  of  correlations  was  the  Authority 
story  (seven),  followed  by  Story  Six  Anxiety  (six). 

All  individual  Instrumentality  scores  were  significantly  correliaited 
with  the  Instrumentality  Total  score.    The  greatest  contribution  to 
the  Total  Score  was  from  Authority  (.63,  .62)  and  Story  Six  Anxiety, 
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(.63,   .62),  followed  by  Nonacademic  Task  Vciiievement  (.60,  .56).  The 
Total  Score  appeared  to  be  a  fairly  good  reprcsen*-at ion  of  the  Instru- 
mentality measure. 

In  Stage  I,  Instrumentality  (which  was  called  Persistence  and 
measured  slightly  differently)  had  twenty-eight  significant  correla- 
tions out  of  a  total  of  fifty-six.    Thus  the  Stage  I  measure  apptfOred 
to  be  superior  with  respect  to  the  Inter-relationships  of  the  fneaFure 
across  areas. 

Combining  the  results  of  the  two  studies,  only  tentative  Sipport  to 
the  hypothesis  can  be  given.     Stage  III  results  alone  woulc  probably 
result  in  a  rejection  of  the  hypothesis. 

Hypotheses  32a  -  32b;    There  will  be  a  positive  relationship 

among  the  Coping  Style  Dimension  Total 
Scores  and  Total  Coping  Effectiveness. 

Of  the  one  hundred  and  ten  correlations  examined  which  pertained  to 
tliis  hypothesis,  ninety-six  were  significant  in  the  predicted  direc- 
tion.   All  nonsignificant  correlations  involved  Response  Length,  so 
that,   if  Response  Length  were  eliminated,  all  correlations  were  sig- 
nificant, an  outstanding  achievement. 

The  correlations  ranged  between  .15  and  .90.    A  large  number  of  the 
correlations  were  extremely  high  (.60  and  above).     The  highest  (.90, 
.86)  was  between  Total  Implementation  and  Total  Coping  Effectiveness. 
Another  quite  high  one  (.86,   .88)  was  between  Total  Engagement  and 
Total  Initiation.    The  one  variable  which  was  consistently  correlated 
with  Response  Length  was  Instrumentality,  a  finding  which  should  not 
be  unexpected.    Other  correlations  with  Response  Length  were  all  in 
the  lourteen-year-old  sample.    One  hypothesized  reason  for  this  lack 
of  relationship  involving  Respo»Se^Length  is  that  often  the  very  long 
stories  are  noncoping  in  nature,  though  they  are  also  often  coping 
in  nature.    That  is,  there  is  little  relationship  between  the  length 
of  the  response  and  the  effectiveness  of  the  coping  or  styles  utilized 
in  the  response. 

This  particular  hypothesis  was  not  tested  in  Stage  I. 

In  summary  (with  the  exception  of  Response  Length),  this  hypothesis 
was  totally  verified  in  both  age  groups. 

Hypothesi3  33;    There  will  be  a  positive  relationship  among 

length  of  responses  across  all  behavior  areas. 

Of  the  forty-two  correlations  examined  for  this  hypothesis,  all 
forty-two  were  highly  significant  in  the  predicted  direction  (for  both 
age  groups). 
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The  correlations  ranged  between  .41  and  .74.    The  highest  (.74)  was 
between  Authority  and  Story  Four  Anxiety  (adjacent  stories  in  the  Story 
Completion  protocol)  at  age  ten.    Nearly  all  correlations  were  in  the 
sixties . 

All  individual  Response  Length  scores  were  positively  correlated 
with  the  Response  Length  Total  Score.    Though  all  individual  scores 
contributed  a  large  amount  to  the  Total  Score,  it  was  Story  Four 
Anxiety  and  the  Authority  story  which  contributed  the  greatest  amount. 

Response  Length  was  not  measured  in  Stage  I. 

In  summary,  the  hypothesis  was  completely  verified  at  both  age 
levels  with  all  correlations  high  and  significant.    Regardless  of  type 
of  story  written,  there  was  evidently  a  strong  tendency  for  the  Length 
of  the  Response  to  be  highly  related  across  stories. 

Hypotheses  34  -  36;    There  will  be  a  positive  relationship 

anong  the  measures  of  the  same  Story 
Completion  Affect  dimension  across  the 
different  behax/ior  areas. 

Positive  Affect  Hero 

Of  the  forty-two  correlations  examined,  seventeen  were  significant, 
all  in  the  predicted  direction.  Of  these,  ten  were  significant  in  the 
ten-year-old  sample  and  seven  in  the  fourteen-year-old  sample. 

There  were  ten  correlations  (five  pairs)  which  were  significant  in 
both  age  groups.    These  were:     (a)    Authority  with  Stories  Four  and  Six 
Anxiety;   (b)  Nonacademic  Task  Achievement  with  Stories  Four  and  Six 
Anxiety;  and  (c)  Interpersonal  Relations  with  Academic  Task  Achieve- 
ment.   Significant  at  age  ten  only  were  the  following  relationships: 
(a)  Aggression  with  both  Interpersonal  Relations  and  Nonacademic  Task 
Achievement;   (b)  Story  Four  Anxiety  with  both  Story  Six  Anxiety  and 
Academic  Task  Achievement;  and  (c)  Story  Six  Anxiety  with  Academic  Task 
Achievement.    Significant  at  age  fourteen  only  was  the  relationship 
between  (a)  Nonacademic  Task  Ac*iie\  ment  and  Authority;  and  (b)  Aca- 
demic Task  Achievement  and  Aggression. 

The  correlations  ranged  between  .15  and  .34.    The  highest  (.34)  was 
between  Authority  and  Story  Four  Anxiety  in  the  ten-year- Did  sample, 
followed  by  that  between  Authority  and  Story  Six  Anxiety  (.33)  in  the 
fourteen-year -old  sample.    The  stories  which  were  correlated  most  fre- 
quently with  other  stories  were  Stories  Four  and  Six  Anxiety  and  Non- 
academic  Task  Achievement  (six  apiece). 

All  individual  Positive  Affect  Hi=»ro  scores  were  correlated  signifi- 
cantly with  the  Total  Scor2.    The  story  which  contributed  tne  most  to 
the  Total  Score  was  Nonacademic  TasK  Achievement  (.59,   .53),  followed 
by  Authority  (.53,   .57),  Interpersonal  Relations  (.50,   .58),  and  St^ry 
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Six  Anxiety  (.56,   .51).    The  Total  Score  appeared  to  be  a  fairly  good 
representation  of  the  Positive  Affect  Hero  measure. 

Affect  was  not  measured  in  the  same  manner  in  Stage  1,  thus  compari- 
sons would  be  somewhat  questionable.    On  the  first  Affect  measure 
(^'Affect  Associated  with  the  :Problem")  of  the  fifty-six  correlations, 
nineteen  were  significant.    On  the  second  Affect  measure  ("Affect 
Associated  with  the  Outcome"),  twelve  out  of  fifty-six  correlations 
were  significant.    On  the  two  Stage  I  scales,  the  higher  the  score, 
the  more  positive  ^or  at  least  the  less  negative)  was  the  affect. 

Looking  at  the  Stage  III  findings  only  (but  keeping  in  mind  Stage  I 
findings),  only  very  tentative  support  can  be  given  to  the  hypothesis. 
Apparently  the  expression  of  positive  affect  is  net  a  generalized 
trait  found  in  conjunction  with  the  solution  to  all  types  of  problems. 

Negative  Affect  Hero 

Of  the  forty-two  correlations  examined,  twenty  were  significant, 
all  in  the  predicted  direction.    Of  these,  twelve  were  significant  in 
the  ten-year-old  sample  and  eight  in  the  fourteen-year-old  sample. 
Eight  of  these  correlations  (or  four  pairs)  were  significant  in  both 
age  groups.    These  were:    Nonacademic  Task  Achievement  with  Aggression, 
Authority,  and  Stories  Four  and  Six  Anxiety.     Significant  at  age  ten 
only  were  the  following  relationships:     (a)  Aggression  with  Sto^y  Four 
Anxiety;  (b)  Authority  with  Story  Six  Anxiety,  Interpersonal  Relations 
and  Academic  Task  Achievement;  (c)  '  tories  Four  and  Six  Anxiety  with 
Interpersonal  Relations;  (d)  Interpersonal  Relations  with  Nonacademic 
Task  Achievement;  and  (e)  Academic  with  Nonacademic  Task  Achievement. 
Significant  at  age  fourteen  only  were  the  following  relationships: 
(a)  between  Aggression  and  both  Story  Six  Anxiety  and  Interpersonal 
Relations;  (b)  Story  Four  Anxiety  with  Story  Six  Anxiety;  and  (c) 
Interpersonal  Relations  with  Academic  Task  Achievement. 

The  correlations  ranged  between  .14  and  .37.     Itie  highest  (.30, 
.37)  was  between  Story  Four  Anxiety  and  Nonacademic  Task  Achievement. 
The  story  which  was  correlated  most  frequently  with  other  stories  was 
Nonacademic  Task  Achievement  (ten  times). 

All  of  the  individual  Negative  Affect  Hero  scores  were  significantly 
correlated  with  the  Total  Score.     The  stories  which  contributed  the 
most  to  the  Total  Score  were  Nonacademic  Task  Achievement  (.61,  .59) 
and  Story  Four  Anxiety  (.59*   .58).    The  Total  Score  appeared  to  be  a 
fairly  good  representation  of  the  Negative  Affect  Hero  measure. 

Comparisons  with  Stage  I  Affect  data  are  even  more  difficult  for 
this  hypothesis  since,   in  Stage  I,  higher  scores  referred  to  more  posi- 
tive affect;  while,   for  this  dimension,  the  higher  scores  refer  to  the 
more  negative  affect.    With  cwenty  out  of  forty-two  correlations  sig- 
nificant, tentative  support  can  be  given  to  the  hypothesis  with 
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greater  support  in  the  ten-year-olc*  sample  (twelve  of  twenty-one)  than 
in  the  fourteen-year-old  sample. 

Total  Affect  of  Hero  Plus  Others 

Of  the  forty-two  correlations  examined,  thirty-five  were  signifi- 
cant, all  In  the  predicted  direction.    Of  these,  nineteen  were  signifi- 
cant in  the  ten-year-old  sample,  and  sixteen  in  the  fourteen-year-old 
sample.    Twenty-eight  correlations  (or  fourteen  pairs)  were  significant 
in  both  age  groups.    These  were:     (a)  Aggression  with  both  Authority 
and  Interpersonal  Relations;  (b)  Authority  with  all  stories;  (c)  Story 
Four  Anxiety  with  Story  Six  Anxiety,  Interpersonal  Relations,  and  Non- 
academic  Task  Achievement;  (d)  Story  Six  Auxiety  with  Interpersonal 
Relations  and  Nonacademic  Task  Achievement;  and  (e)  Interpersonal  Rela- 
tions with  both  Academic  and  Nonacademic  Task  Achievement,  Significant 
at  age  ten  only  were  the  following  relationships:     (a)  Aggression  with 
both  Story  Six  Anxiety  and  Academic  Task  Achievement;  (b)  Academic 
Task  Achievement  with  Stories  Four  and  Six  Anxiety;  and  (c)  Academic 
with  Nonacademic  Task  Achievement.     Significant  at  age  fourteen  only 
were  the  following  relationships:    Aggression  with  both  Story  Four 
Anxiety  and  Nonacademic  Task  Achievement « 

The  correlations  ranged  between  ,15  and  .55,  The  highest  (.55)  was 
between  Authority  and  Nonacademic  Task  Achievement  in  the  ten-year-old 
sample , 

All  individual  scores  were  significantly  correlated  with  the  Total 
Score  for  Affect  of  Hero  Plus  Others,    The  greatest  contribution  to 
the  Total  Score  was  from  Story  Six  Anxiety  (,66,   ,63)  and  Nonacademic 
Task  Achievement  (.68,  ,61),  followed  by  Authority  (,72,   ,56),  There 
was  a  general  tendency  for  the  correlations  to  be  somewhat  higher  in 
the  ten-year-old  than  in  the  fourteen-year-old  sample.     In  general, 
the  Total  Score  appeared  to  be  a  good  representation  of  the  Total 
Affect  of  Hero  Plus  Others  measure. 

In  summary,  the  hypothesis  was  verified  in  both  age  groups  with 
thirty-five  of  forty-two  correlations  significant.    Apparently,  the 
tendency  to  express  affect  In  general  (whether  through  the  hero  or 
others  in  the  story)   is  a  general  tendency  that  does  not  depend  upon 
the  nature  of  the  problem  presented. 

Hypothesis  37;    There  will  be  positive  relationships  among  the 

Story  Completion  Total  Positive  Affect  measure  and 
the  Total  Coping  Style  measures.    There  will  be  a 
negative  relationship  among  the  Story  Completion 
Total  Negative  Affect  measure  and  the  Total  Coping 
Style  measures. 

Of  the  twenty  correlations  involving  Positive  Affect  Hero,  nine 
were  significant,  five  at  age  ten  and  four  at  age  fourteen.    Of  the 
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twenty  correlations  involving  Negative  Affect  Hero,  nineteen  were  sig- 
nificant (with  one  nonsignificant  in  the  ten-year-old  sample). 

For  Positive  Affect  Hero,  there  were  eight  correlations  (four  pairs) 
which  were  significant  at  both  age  levels.    These  were  wicli  implemen- 
tation, Outcome,  Evaluation  of  Outcome,  and  Coping  Effectiveness.  Si;;- 
nificant  at  age  ten  only  was  the  relatlonsiiip  with  Solver.     Fcr  Nega- 
tive Affect  Hero,   the  only  correlation  wliich  was  nut  significant  was 
with  Evaluation  of  Outcome  at  age  ten. 

The  range  of  correlations  for  Positive  Affect  was  between  .14  and 
.43.    The  highest  (.43,   .36)  was  with  Evaluation  of  Outcome.    The  range 
of  correlations  for  Negative  Affect  was  between  -.15  and  -.38.  The 
highest  (-.38)  was  with  Solver  in  the  fourteen-year-old  sample. 

In  Stage  I,  all  correlations  between  both  Affect  measures  and  the 
Coping  Style  measures  were  significant  (all  being  positive  as  the 
higher  scores  referred  to  the  more  positive  affect). 

This,  in  conjunction  with  Stage  III  data,  gave  excellent  support  to 
the  hypothesis  regarding  Negative  Affect  and  around  average  support  to 
the  hypothesis  involving  Positive  Affect.     Support  for  the  hypothesis 
was  equally  good  at  both  age  levels. 

Hypothesis  38:    There  will  be  positive  relationships  between 
Length  of  Response  and  Coping  Effectiveness 
scores  for  each  story. 

Of  the  sixteen  correlations  examined  (including  those  of  the  two 
Total  Scores),  five  were  significant  in  the  predicted  direction.  Of 
these,  two  (one  pair)  were  significant  in  both  age  groups.  This  was 
the  correlation  between  Coping  Effectiveness  and  Response  Length  for 
the  Nonacademic  Task  Achievement  story.  Significant  at  age  fourteen 
only  was  the  relationship  between  the  two  variables  for  Authority, 
Story  Six  Anxiety,  and  for  the  Total  Score. 

The  scores  ranged  between  .15  and  .25.    The  highest  (.25)  was 
between  the  two  variables  for  Nonacademic  Task  Achievement  at  age  ten. 

In  sununary,  there  was  no  support  for  the  hypothesis  in  the  te  i- 
year-old  sample  (one  of  eight  significant)  and  very  tenuous  supr>  rt  at 
the  fourteen-year-old  level  (foar  of  eight). 

Hypotheses  39  -  42:    There  will  be  positive  relationships  among 

measures  of  the  same  Coping  Style  dimensions 
and  Coping  Effectiveness  measures  in  the  same 
behavior  areas  across  the  two  projective 
instruments,  as  well  as  positive  relation- 
ships with  the  Total  Scores. 
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Stance 


Of  the  sixteen  correlations  examined,  only  one  was  significant. 
That  was  between  Story  Completion  Academic  Task  Achievement  and 
Sentence  Completion  Task  Achievement  in  the  ten-year-old  sample.  The 
correlation  was  .14. 

Thus,  the  hypothesis  must  be  rejected  in  both  age  groups. 
Engagement 

Of  the  sixteen  correlations  examined,  only  one  was  significant  and 
that  was  in  the  ten-year-old  sample.     It  was  between  Sentence  and  Story 
Completion  Aggression  and  was  of  the  magnitude  of  .14. 

Thus,  the  hypothesis  for  Engagement  must  be  rejected  as  it  was  in 
Stage  I  also. 

Aid/Advice 

Only  two  of  the  correlations  examined  were  significant,  one  at  age 
ten  and  the  other  at  age  fourteen.    At  age  ten  there  was  a  relation- 
ship between  Sentence  and  Story  Completion  Aggression  (.15);  while  at 
age  fourteen  theje  was  a  relationship  between  the  two  Total  Scores  for 
Aid/Advice  (.14). 

This  comparison  was  not  made  in  Stage  I  and,  thus,  on  the  basis  of 
Stage  III  findings,  the  hypothesis  must  be  rejected. 

Coping.  Effectiveness 

OL  the  sixteen  correlations  examined,  only  two  were  significant, 
one  at  each  age  level.    At  age  ten  there  was  a  positive  relationship 
for  Aggression  (.15)  between  the  two  instruments;  while  at  age  four- 
teen, there  was  a  positive  relationship  (.13)  between  the  two  Total 
Scores. 

Stage  I  findings  gave  no  support  to  this  hypothesis;  so  in  conjunc- 
tion with  Stage  III  findings  the  hypothesis  must  be  completely  rejec- 
ted. 

Hypothesis  43a:    The  Story  Completion  Positive  Affect  measures 
will  be  positively  related  to  the  Sentence 
Completion  Positive  Affect  measures  of  the 
same  behavior  area. 

Of  the  sixteen  correlations  examined,  only  one  was  significant. 
This  correlation  was  in  the  fourteen-year-old  sample  and  was  between 
Positive  Affect  in  the  Task  Achievement  area  of  the  Sentence  Comple- 
tion and  Academic  Task  Achievement  in  the  Story  Completion  instrument. 
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The  correlation  was  .30. 


In  Stage  I  there  were  no  significant  findings  for  Positive  Affect 
between  the  two  projective  instruments.    Based  upon  these  findings, 
the  hypothesis  must  be  rejected. 

Hypothesis  43b;    The  Story  Completion  Positive  Affect 

measures  will  be  negatively  related  to 
the  Sencence  Completion  Hostile  and 
Depressive  Affect  measures  of  the  same 
behavior  area. 

Of  the  thirty-two  correlations  examined,  none  were  significant. 
Stage  I  findings  also  revealed  virtually  no  significant  differences. 
Thus,  the  hypothesis  must  be  rejected. 

Hypothesis  43c:    The  Story  Completion  Negative  Affect  measures 
v;ill  be  negatively  related  to  Sentence  Com- 
pletion Positive  Affect  measures  of  the  same 
behavior  areas. 

Of  the  sixteen  correlations  examined,  none  were  significant  in  the 
predicted  direction.  *  This  sxact  hypothesis  was  net  tested  in  Stage  I. 
On  the  basis  of  these  results,  the  hypothesis  must  be  rejected. 

Hypothesis  43d;    The  Story  Completion  Negative  Affect  measures 
will  be  positively  related  to  Sentence  Hostile 
and  Depressive  Affect  measures  of  the  same 
behavior  area. 

Of  the  thirty- two  correlations  examined,  only  one  was  significant. 
This  was  in  the  Aggression  area  between  Story  Completion  Negative 
Affect  and  Sentence  Completion  Depressive  Affect  (.18)  in  the  fourteen- 
year-old  sample. 

The  same  hypothesis  was  not  tested  in  Stage  I.    Thus,  based  on 
Stage  III  data,  the  hypothesis  must  be  rejected. 

Hypotheses  44a  -  44e:    The  Sentence  Completion  measures  of  Coping 

Style  dimensions  will  be  positively  related 
to  the  SAX  "Good  Coping"  measures  in  the 
five  different  behavior  areas. 

In  the  Task  Achievement  area,   five  of  the  six  correlations  were  sig- 
nificant, two  at  age  ten  and  all  three  at  age  fourteen.     The  only 
correlation  which  was  not  significant  was  that  (at  age  ten)  between 
Aid/Advice  and  SAI  Task  Achievement. 

In  the  Interpersonal  Relations  area,  four  of  the  six  correlations 
were  significant.    All  three  correlations  were  significant  in  the 
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fourteen-year-old  sample.    However,  at  age  ten,  only  the  correlation 
of  the  SAT  score  with  Staace  was  significant. 

In  the  Authority  area,  again  four  out  of  six  correlations  were  sig- 
nificant, with  all  correlations  being  significant  in  the  fourteen- 
year-old  sample.    At  age  ten,  the  only  significant  corre lation  was , 
again,  with  Stance. 

In  the  Anxiety  area,  none  of  the  six  correlations  were  significant 
in  the  predicted  direction.     In  this  area,  three  correlations  were 
significant  in  the  direction  opposite  of  that  predicted.    All  of  these 
involved  the  ten-year-old  sample. 

In  the  Aggression  area,  two  of  the  six  correlations  were  signifi- 
cant, both  in  the  ten-year-old  sample.     These  were  between  the  SAI 
Aggression  score  and  both  Engagement  and  Aid/Advice  from  the  Sentence 
Completion  Aggression  area. 

The  correlations  ranged  between  .14  and  .31.     The  highest  (.27, 
.31)  were  between  Sentence  Completion  Tack  Achievement  Stance  and  the 
Sl^^I  Task  Achievement  score. 

All  six  correlations  between  Sentence  Completion  Total  Scores  and 
the  SAI  Total  Scores  were  significant  (three  at  each  age  level).  The 
highest  (.31)  was  between  the  SAI  Total  and  Sentence  Completion  Engage 
ment  and  Aid/Advice.     In  the  Task  Achievement  area,  all  Task  Achieve- 
ment Coping  Style  scores  were  significantly  correlated  with  the  SAI 
Total  Score.     In  Interpersonal  Relations  four  of  the  six  correlations 
with  the  SAI  Total  Score  were  significant  (all  three  at  age  fourteen, 
but  only  one  at  age  ten).     In  the  other  three  areas  there  was  not  an 
appreciable  number  of  correlations  with  the  SAI  Total  Score. 

In  summary,  the  hypothesis  received  generally  good  support  in  the 
Task  Achievement  and  Interpersonal  Relations  areas.     The  relationship, 
in  both  cases,  was  stronger  in  the  fourteen-year-old  than  in  the  ten- 
year-old  sample.    There  was  good  support  in  the  fourteen-year-old 
group  only  in  the  Authority  area  also.    The  hypothesis  could  not  be 
supported  for  the  areas  of  Anxiety  and  Aggression. 

Hypotheses  45a  -  45^;:     The  Story  Completion  measures  of  Coping 

Style  dimensions  will  be  positively 
related  to  the  SAI  "Good  Coping"  measures 
in  the  five  different  behavior  areas. 

Of  the  one  hundred  and  twenty-six  correlations  examined  pertaining 
to  this  hypothesis,  only  fourteen  were  significant,  all  in  the  predic- 
ted direction.    Of  these  fourteen,  six  were  significant  in  the  ten- 
year-old  sample  and  eight  in  the  fourteen-year-old  sample. 
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The  cr^rrelatLons  were  significant  in  the  areas  of  Academic  Task 
Achievement,  Interpersonal  Relations,  Story  Four  Anxiety,  and  only  one 
apiece  was  significant  in  the  Authority  area.  Story  Six  Anxiety,  and 
in  Nonacademic  Task  Achievement .    Thus,  eleven  out  of  eighteen  corre- 
lated significantly  in  the  Aggression  area.     There  were  eight  correla- 
tions (four  pairs)  that  were  significant  at  both  age  levels.  These 
were  between  the  SAI  Aggression  score  and  Story  Completion  Aggressior 
Engagement,  Solver,  Implementation,  and  Instrumentality .  Significant 
at  age  ten  only  were  the  relationships  between  SAI  Aggression  and 
Initiation  and  between  SAI  Task  Achievement  and  Nonacademic  Task 
Achievement  Outcome.     Significant  at  age  fourteen  only  were  the  rela- 
tionships (a)  between  SAI  Aggression  and  both  Outcome  and  Evaluation 
of  Outcome;  (b)  between  SAI  Authority  and  Story  Complet ion  Author ity 
Evaluation  of  Outcome;  and  (c)  between  SAI  Anxiety  and  Story  Six 
Anxiety  Evaluation  of  Outcome. 

Th?  correlations  ranged  between  . lA  and  .26.     The  highest  (.26)  was 
between  SAI  Authority  and  Story  Completion  Evaluation  of  Outcome  in 
the  fourteen-year-old  sample. 

Of  the  ninety  correlations  of  SAI  individual  scores  with  the  Story 
Completion  Total  scores,  twenty  were  significant.     Of  these^  ten  were 
significant  at  age  ten  and  ten  at  age  fourteen.     Six  correlations  (or 
three  pairs)  were  significant  at  both  age  levels.     These  were  (a)  SAI 
Interpersonal  Relations  with  Total  Outcome,   (b)  SAI  Aggression  with 
Total  Stance,  and  (c)  SAI  Authority  with  Total  Outcome.  Significant 
at  age  ten  only  were  the  following  relationships:     (a)  SAI  Interper- 
sonal Relations  with  Total  Initiation,  Solver,  and  Instrumentality, 
(b)  SAI  Aggression  with  Total  Engagement  and  Initiation;  and  (c)  SAI 
Authority  with  Total  Initiation  and  Aid/Advice.     Significant  at  age 
fourteen  only  were  the  following  relationships:     (a)  SAI  Task  Achieve- 
ment with  Total  Outcome  and  Evaluation  of  Outcome;   (b)  SAI  Interper- 
sonal Relations  with  Total  Evaluation  of  Outcome;  (c)  SAI  Aggression 
with  Total  Outcome  and  Evaluation  of  Outcome;  (d)  SAI  Anxiety  with 
Total  Outcome;  and  (e)  SAI  Authority  with  Total  Evaluation  of  Outcome. 

Of  the  eighteen  correlations  of  the  SAI  Total  Score  with  the  Story 
Completion  Total  scores,  six  were  significant,   four  at  age  ten  and  two 
at  age  fourteen.    There  were  two  correlations  (one  pair)  significant 
at  both  age  levels.    These  were  between  the  SAI  Total  Score  and  Total 
Outcome.     Significant  at  age  ten  only  were  the  following  relationships: 
SAI  Total  Score  with  Total  Initiation,  Aid/Advice,  and  Implementation. 
Significant  at  age  fourteen  only  was  the  relationship  between  the  SAI 
Total  Score  and  Total  Evaluation  of  Outcome.    These  correlations  ranged 
between  .14  and   .25  with  the  highest  (.25)  being  between  the  SAI  Total 
Score  and  Total  Outcome  at  the  fourteen-year-old  level. 

In  conclusion,  this  hypothesis  must  be  rejected  for  all  areas 
except  Aggression  where  eleven  out  of  the  eighteen  correlations  were 
significant.    The  support  In  this  area  was  somewhat  stronger  in  the 
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fourteen-year-old  sample  than  in  the  ten-year-old  sample.    Stage  I 
findings  could  not  be  used  as  evidence  due  to  the  completely  different 
nature  of  the  SAI  in  Stage  I. 

Hypothesis  46;     The  Sentence  Completion  measures  of  Coping 
Effectiveness  will  be  positively  related  to 
the  SAI  **Good  Coping"  measures  in  the  same 
behavior  areas. 

Of  the  ten  correlations  examined  (excluding  those  involving  the 
Total  Scores),  eight  were  significant  in  the  predicted  direction*  All 
eight  of  these  (four  pairs)  were  significant  in  both  age  groups.  These 
wexe  between  SAI  and  Sentence  Completion  Coping  Effectiveness  for  the 
areas  of  Aggression,  Authority,  Interpersonal  Relations,  and  Task 
Achievement,     Only  the  Anxiety  area  was  significantly  correlated 
between  the  two  instruments • 

The  correlations  ranged  between  • 1 j  and  ,31.    The  highest  (.31)  was 
between  Task  Achievement  Coping  Effectiveness  and  the  SAI  Task  Achieve- 
ment score  at  age  fourteen* 

The  Total  Coping  Effectiveness  score  was  significantly  correlated 
with  the  Total  SAI  score  (.29,   .39)   in  both  age  groups. 

In  summary,  the  hypothesis  was  completely  verified  in  both  age 
groups  except  for  the  relationship  in  the  Anxiety  area. 

Hypothesis  47:    The  Story  Completion  measures  of  Coping 
Effectiveness  will  be  positively  related 
to  the  SAI  "Good  Coping"  measures  in  the 
same  behavior  areas* 

Of  the  fourteen  correlations  examined  (excluding  the  Total  Scores), 
only  two  were  significant.    These  were  between  the  Story  Completion 
Coping  Effectiveness  score  and  the  SAI  score  in  the  Aggression  area 
(.20,   .19)  at  both  age  levels. 

The  Story  Completion  Total  Coping  Effectiveness  score  was  signifi- 
cantly correlated  with  the  Total  SAI  score  at  both  age  levels  (.18, 
.16). 

Stage  I  data  cannot  be  used  as  additional  evidence  for  or  against 
this  hypothesis,  as  the  SAI  scales  were  different  in  Stage  I.    On  the 
basis  of  Stage  III  data,  the  hypothesis  must  be  rejected  at  both  age 
levels. 

Hypothesis  48a:    The  SAI  "Good  Coping"  scores  will  be  positively 
related  with  the  Story  Completion  Positive 
Affect  measures. 


-1294- 


Of  the  sixteen  correlations  examined,  none  were  significant  in  the 
predicted  direction.    Thus,  the  hypothesis  must  be  rejected. 


Hypothesis  48b:    The  SAI  "Good  Coping"  scores  will  be  negatively 
related  with  the  Story  Completion  Negative 
Affect  measures. 

Of  the  sixteen  correlations  examined,  none  of  them  were  significant 
in  the  predicted  direction.     Thus,  the  hypothesis  must  be  rejected. 

Hypothesis  49a:    The  SAI  "Good  Coping"  scores  will  be  positively 
related  with  the  Sentence  Completion  Positive 
Affect  measures. 

Of  the  twelve  correlations  examined,  none  were  significant.  Thus, 
the  hypothesis  must  be  rejected. 

Hypothesis  49b:    The  SAI  "Good  Coping"  scores  will  be  negatively 
related  with  the  Sentence  Completion  Hostile 
and  Depressive  measures. 

Of  the  twenty  correlations  examined,  five  were  significant  in  the 
predicted  direction.    There  were  no  correlations  which  were  significant 
for  Depressive;  rather,  all  were  with  Hostile  Affect.    Thus,  of  the 
ten  correlations  involving  Hostile  -iffect,  one-half  were  significant. 
Of  these,  three  were  significant  in  the  ten-year-old  sample  and  tv;o  in 
the  fourteen-year-old  sample.    There  were  two  correlations  (one  pair) 
significant  at  both  age  levels.     These  were  between  SAI  Authority  and 
Authority  Hostile  Affect.     Significant  at  age  ten  only  were  the  fol- 
lowing relationships:     (a)  SAI  Task  Achievement  with  Task  Achievement 
Hostile  Affect;  and  (b)  SAI  Aggression  and  Aggression  Hostile  Affect. 
Significant  at  age  fourteen  only  was  the  relationship  between  SAI 
Interpersonal  Relations  and  Interpersonal  Relations  Hostile  Affect. 

The  correlations  ranged  between  -.19  and  -.28.    The  highest  (-.28) 
was  between  SAI  Task  Achievement  and  Task  Achievement  Hostile  Affect 
in  the  ten-year-old  sample. 

The  SAI  Total  Score  was  significantly  (negatively)  correlated  with 
the  Sentence  Completion  Total  Hostile  Affect  score  (-.23,  -.35)  in 
both  age  groups. 

In  summary,  the  data  gave  no  support  for  the  hypothesized  relation- 
ship between  the  SAI  scores  and  Depressive  Affect.     However,  there  was 
moderate  support  (five  out  of  ten  correlations  significant)  for  the 
hypothesized  relationship  with  Sentence  Completion  Hostile  Affect. 

Hypothesis  50;    The  Occupational  Values  Intrinsic  measures 

will  be  positively  related  with  the  Sentence 
and  Story  Total  Coping  dimension  measures. 
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of  the  two  hundred  and  forty  correlations  examined,  t'  irty-two  were 
significant  in  the  predicted  ciiection.     (Seven  were  significant  in 
the  direction  opposite  from  ttat  predicted.) 

Of  these,  eighteen  were  sig.n.ficant  in  the  ten-year-old  sample,  and 
fourteen  in  the  fourteen-year- old  sample.    There  were  four  correlations 
(two  pairs)  which  were  significant  in  both  age  groups.    Thpse  were: 
(a)  Altruism  with  Story  Completion  Total  Outcome,  and  (b)  Intellectual 
Stimulation  with  Sentence  Completion  Total  Coping  Effectiveness.  Sig- 
nificant at  age  ten  only  were  the  following  rej^ation^hlps :     (a)  Altru- 
ism with  Story  Completion  Ai<feAdvice,  Implementalfidn,  Coping  Effect- 
iveness, and  Instrumentality;' Cb)  Esthetics  with  Story  Completion 
Instrumentality;  (c)  Independence  with  Story  Completion  Outcome; 
(d)  Intellectual  Stimulation  \vith  Sentence  Complet  ion  Att  itude ;  (e) 
Creativity  with  Story  Completion  Stance,  Engagement,  Initiation,  Aid/ 
Advice,  Solver,  Implementation,  Coping  Effectiveness,  and  Instrumen- 
tality; and  (f)  Variety  with  Sentence  Completion  Attitude.  Significant 
at  age  fourteen  only  were  the  following  relationships:     (a)  Altruism 
with  Sentence  Completion  Engagement  and  Coping  Effectiveness,  (b)  Self- 
Satisfaction  with  Sentence  Completion  Engagement  and  Coping  Effective- 
ness and  Story  Completion  Total  Outcome;  (c)  Intellectual  Stimulation 
with  Story  Completion  Outcome  and  Evaluation  of  Outcome;  and  (d)  Vari- 
ety with  Story  Completion  Stance,  Outcome,  Evaluation  of  Outcome, 
Coping  Effectiveness,  and  Instrumentality. 

The  .  ^-relations  ranged  between  .14  and  .26.    The  highest  (.26)  was 
between  Creativity  and  Story  Completion  Initiation* 

Of  the  thirty  correlations  of  Seatence  and  Story  Completion  Total 
scores  with  the  Total  Intrinsic  score,  six  were  significant,  three  at 
age  ten  and  three  at  age  fourteen.    Altruism  and  Creativity  were  the 
two  values  which  were  most  frequently  correlated  vrith  the  projective 
instrument  Total  Scoies.     Story  Completion  Total  Outcome  correlated 
most  frequently  with  the  Intrinsic  Occupational  Values,  followed  by 
Instrumentality  and  fentence  Completion  Coping  Effectiveness. 

In  Stage  I,  of  the  one  hundred  and  seventy-six  correlations  exam- 
ined, twenty  were  significant. 

Based  on  the  findings  from  both  studies,  there  was  very  poor  sup- 
port for  this  hypothesis,  and  it  must  be  considered  to  be  not  accepted. 

Hypothesis  51:    The  Occupational  Values  Intrinsic  measures 

will  be  positively  related  with  the  SAI  "Good 
Coping"  measures. 

Of  the  ninety-six  correlations  examined  for  this  hypothesis,  thirty- 
five  were  significant  in  the  predicted  direction.     (Six  correlations 
were  significant  in  the  d?.rection  opposite  from  that  predicted.  All 
of  these  involved  the  value  Independence.) 
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Of  the  correlations,  fourteen  were  significant  in  the  ten-year-old 
sample,  and  twenty-one  in  the  fourteen-year-old  sample.     Of  these, 
twenty-four  correlations  (twelve  pairs)  were  significant  in  both  age 
samples.    These  were:     (a)  Altruism  with  SAI  Task  Achievement,  Authori- 
ty, Aggression,  Interpersonal  Relations,  and  the  Total  Score;  (b)  Self- 
Satisfaction  with  SAI  Authority;   (c)  Intellectual  Stimulation  with  SAI 
Task  Achievement,  Aggression,  Interpersonal  Relations,  and  the  Total 
SAI  score;  and  (d)  Variety  with  SAI  Aggression  and  the  Total  Score. 
Significant  at  age  ten  only  were  the  following  relationships:  (a) 
Intellectual  Stimulation  with  SAI  Anxiety;  and  (b)  Variety  with  SAI 
Interpersonal  Relations.     Significant  at  age  fourteen  only  were  the 
following  relationships:     (a)  Altruism  with  SAI  Anxiety;  (b)  Self- 
Satisfaction  with  SAI  Task  Achievement,  Aggression,  Interpersonal 
Relations,  Anxiety  and  the  Total  Score;  (c)  Intellectual  Stimulation 
with  SAI  Authority;  and  (d)  Variety  with  SAI  Anxiety. 

The  correlations  ranged  between  .14  and  .30.    The  highest  (.30)  was 
between  Self-Satisfaction  an     :he  SAI  Total  Score  at  age  fourteen, 
followed  by  the  relationships  between  Altruism  and  Interpersonal  Rela- 
tions (.28)  at  age  ten  and  between  Self-Satisfaction  and  Authority  (28) 
at  age  fourteen. 

All  but  one  of  the  SAI  scores  were  significantly  correlated  with 
the  Total  Intrinsic  score.    This  one  was  for  Anxiety  in  the  ten-year- 
olu  sample. 

In  summary,  the  hypothesis  was  partially  verified.    That  is,  the 
values  of  Altruism,  Self-Satisfaction,  Intellectual  Stimulation,  and 
(to  a  lesser  extent)  Variety  were  significantly  correlated  with  the 
SAI  scores.     The  hypothesis  must  be  rejected  for  Esthetics,  Indepen- 
dence, Management,  and  Creativity.     Stage  I  findings  did  not  contrib- 
ute to  any  conclusions  drawn,  due  to  the  completely  different  nature 
of  the  Stage  I  SAI  scales. 

Hypothesis  52:     The  Occupational  Values  Intrinsic  measures 

will  be  negatively  related  with  Views  of  Life 
Active  Response  measures. 

Of  the  one  hundred  and  fifty-two  correlations  examined  for  this 
hypothesis  (excluding  Total  Score  correlations),  only  eight  were  sig- 
nificant in  the  predicted  direction.     It  should  be  pointed  out  that 
nineteen  correlations  were  in  the  opposite  direction  from  chat  predic- 
ted, which  suggests  some  question  as  to  the  efficacy  of  the  hypothesis. 

At  any  rate,  all  correlations  significant  in  the  predicted  direction 
were  in  the  four  teen -year-old  sample  since  the  Views  of  Life  was  Admin- 
istered only  in  this  sample.    These  relationships  were:     (a)  Academic 
Locus  of  Control  with  Esthetics;  (b)  Action  versus  Inaction  with 
Altruism;  (c)  Rate  of  Action  with  Variety;  (d)  Competition  versus  Coop- 
eration with  Altruism;  (e)  Independence  versus  Interdependence  with 
Self-Satisfaction  and  Variety;  (f)  Emotional  Control  versus 
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Expressivity  and  Acceptance  with  Independence;  and  (g)  Rate  of  Action 
with  Intellectual  Stimulation. 

The  correlations  ranged  between  -.13  and  -.26.    The  highest  (-.26) 
was  between  Rate  of  Action  and  Intellectual  Stimulation,  followed  by 
that  between  Rate  of  Action  and  Variety  (-.25). 

Only  one  of  the  Views  of  Life  subsyndromes  was  correlated  negatively 
with  the  Intrinsic  Total  score  (Rate  of  Action).    Also,  only  one  of 
the  Intrinsic  scores  was  correlated  negatively  with  the  Views  of  Life 
Total  scor-?  (Altruism).    Views  of  Life  Variable  Number  Fifty-Eight  was 
not  analyzed  due  to  sotne  problems  in  early  coding  procedures ,  though 
it  was  calculated  into  the  Total  Score.    Thus,  any  remarks  concerning 
the  Total  Views  of  Life  score  should  be  made  cautiously. 

In  summary,  this  hypothesis  must  be  rejected,  as  only  eight  of  one 
hundred  and  fifty-two  correlations  were  significant  in  the  predicted 
direction.    The  fairly  large  number  of  correlations  which  were  signifi- 
cant in  the  opposite  direction  from  that  predicted  should  bring  about 
a  re-evaluatioa  of  the  theory  underlying  this  hypothesis. 

Hypothesis  52:     The  Occupational  Values  Intrinsic  measures 
will  be  positively  related  with  the  Story 
Total  Positive  Affect  measure  and  the  Sentence 
Total  Positive  Affect  measure. 

Of  the  thirty-two  correlations  examined,  only  two  were  significant, 
one  at  age  ten  and  the  other  at  age  fourteen.    At  age  ten  there  was  a 
positive  relationship  between  Management  and  Sentence  Completion  Posi- 
tive Affect  (.15).    At  age  fourteen,  the  relationship  was  between 
Altruism  and  Story  Completion  Positive  Affect  (.17). 

Neither  Affect  score  was  significantly  correlated  with  the  Total 
Intrinsic  score.     Stage  I  findings  also  showed  virtually  no  significant 
results  (two  of  forty-eight  significant  relationships).    Thus,  on  the 
basis  of  the  findings  from  both  studies,  the  hypothesis  must  be 
rejected  at  both  age  levels. 

Hypothesis  54;    The  Occupational  Values  Intrinsic  measures 
will  be  negatively  related  with  Sentence 
Completion  Total  Hostile  and  Depressive  Affect 
and  with  the  Story  Completion  Total  Negative 
Affect. 

Of  the  forty-eight  correlations  examined,  only  five  were  significant 
in  the  predicted  direction  (three  being  significant  in  the  opposite 
direction  from  that  predicted).    There  were  two  significant  at  age  ten 
and  three  significant  at  age  fourteen.    Two  correlations  (one  pair) 
were  significant  at  both  age  levels.    These  were  between  Intellectual 
Stimulation  and  Sentence  Completion  Hostile  Affect.    Significant  at 
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age  ten  only  was  the  relationship  between  Management  and  Sentence*  Com- 
pleticn  Depressive  Affect.     Significant  at  age  fourteen  only  were  the 
relationships  of:     (a)  Altruism  with  Sentence  Completion  Hostile 
Affect;  and  (b)  Self-Satisfaction  with  Sentence  Hostile  Affect. 

The  correlations  ranged  between  -.14  and  -.23.    The  highest  was 
between  Altruism  and  Sentence  Completion  Hostile  Affect  at  age  fourteen. 

Stage  I  findings  also  lent  v/ery  little  support  to  the  hypothL'sis 
(three  out  of  eighteen  correlations  significant).     Based  on  these  com- 
bined findings,  the  hypothesis  must  be  rejected. 

Hypothesis  55:    The  Occupational  Values  Extrinsic  measures 

will  be  negatively  related  with  the  Sentence 
and  Story  Total  Coping  Style  dimension 
measures . 

Of  the  two  hundred  and  ten  correlations  examined  pertaining  to  this 
hypothesis,  twenty-three  were  significant  in  the  predicted  direction. 
(There  were  five  which  were  singificant  in  the  direction  opposite  from 
that  predicted.)    Of  these,  ten  were  significant  in  the  ten-year-old 
sample  and  thirteen  in  the  fourteen-year-old  sample. 

There  were  six  correlations  (three  pairs)  that  were  significant  at 
both  age  levels.    These  were:     between  Economic  Returns  and  Story  Com- 
pletion Solver,  Outcome,  and  Coping  Effectiveness.     Significant  at  age 
ten  only  were  the  following  relationships:     (a)  Security  with  Story 
Completion  Engagement,  (b)  Economic  Returns  with  Story  Co.npletion 
Engagement,  Initiation,  Impleiientat  ion ,  and  Instrumentality;  and  (c) 
Surroundings  with  Sentence  Completion  Stance  and  Coping  Effectiveness. 
Significant  at  age  fourteen  only  were  the  following  relationships: 
(a)  Success  with  Stoiy  Completion  Outcome;  (b)  Prestige  with  Story 
Completion  Outcome,  Evaluation  of  Outcome,  and  Coping  Effectiveness 
and  Sentence  Completion  Engagement,  Aid/Advice,  and  Coping  Effective- 
ness; and  (c)  Economic  Returns  with  Story  Completion  Aid/Advice  and 
Evaluation  of  Outcome,  and  Sentence  Completion  Coping  Ef  f  ect  i-vencss . 

The  correlations  ranged  between  -.14  and  -,27.    The  highest  (-.27) 
was  between  Prestige  and  Sentence  Completion  Coping  Effectiveness  <xt 
age  fourteen* 

Of  the  thirty  correlations  with  the  Extrinsic  Total  score,  seven 
were  significant . 

In  Stage  I,  of  the  one  hundred  and  twenty-six  correlations  examined, 
twenty-four  were  significant  in  the  predicted  direction.  Economic 
Returns,   in  both  studies,  was  correlated  most  frequently  with  the  pro- 
jective Total  Scores  followed,   in  both  studies,  by  Prestige. 

In  summary,  the  hypothesis  as  a  whole  must  be  rejected,  but  the 
relationships  between  the  projective  Total  Scores  and  both  Economic 
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Returns  and  Prestige  appears  to  be  a  consistent  one.     Thus,  for  these 
two  values  only,  the  hypothesis  may  bp  accepted. 

Hypothesis  56;    The  Occupational  Values  Extrinsic  measures 

will  be  negatively'  related  with  the  SAl  "Good 
Coping**  measures. 

Of  the  seventy  correlations  examined,  fifteen  were  significant  in 
the  predicted  direction.  Of  these,  two  were  significant  in  the  tea- 
year-old  sample  and  thirteen  in  the  fourteen-year-old  sample. 

Only  two  correlations  (one  pair)  were  significant  at  both  age 
levels.     These  were  between  Economic  Returns  and  SAT  Interpersonal 
Relations.     Significant  at  age  ten  only  was  the  correlation  between 
Security  and  SAI  Task  Achievement.     Significant  at  age  fourteen  only 
were  the  following  relationships:     (a)  Success  with  SAI  Task  Achieve- 
ment, Authority,  and  Aggression;  (b)  Prestige  with  SAI  Task  Achieve- 
ment, Authority,  Aggression,  and  Interpersonal  Relations;  (c)  Economic 
Returns  with  SAI  Task  Achievement,  Authority,  Aggression,  and  Anxiety; 
and  (d)  Follow  Father  with  SAI  Interpersonal  Relations. 

The  correlations  ranged  between  -.16  and  -.30.    The  highest  were: 
Economic  Returns  with  SAI  Task  Achievement  (-.30)  and  with  SAI  Authori- 
ty (-.28)  at  age  fourteen. 

Of  the  ten  correlations  of  the  individual  SAI  scores  with  the 
Extrinsic  Total  score,  eight  were  significant,  all  in  the  predicted 
direction.    Of  the  fourteen  correlations  cf  the  individual  Extrinsic 
values  with  the  SAI  Total  Score,  five  were  significant  in  the  predic- 
ted direction.    The  SAI  Total  Score  was  significantly  (and  negatively) 
correlated  with  the  Extrinsic  Total  score  at  both  age  levels.  Prestige 
and  Econoraic  Returns  had  the  greatest  relationship,  in  general,  with 
the  SAI  "Good  Coping"  measures. 

In  Stage  I,  there  was  no  evidence  in  support  of  any  negative  rela- 
tionship between  the  SAI  and  the  Extrinsic  Occupational  values. 

In  summary,  tUe  hypothesis  must  be  totally  rejected  in  the  ten-year- 
old  sample.    However,  there  was  a  moderate  degree  of  support  in  the 
fourteen-year-old  sample  especially  for  the  values  of  Success,  Pres- 
tige, and  Economic  Returns.    These  are  the  three  values  which  appear 
to  best  define  the  Extrinsic  concept,  based  upon  observations  from 
other  correlational  evidence. 

Hypothesis  57:  The  Occupational  Values  Extrinsic  neasures 
will  be  negatively  related  with  the  Active 
measures  of  the  Views  of  Life. 

Of  the  one  hundred  and  thirty-three  correlations  examined,  fourteen 
were  significant  in  the  predicted  direction.     (Five  were  significant 
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in  the  direction  opposite  from  that  predicted.)    The  following  rela- 
tionships were  significant  (all  at  age  fourteen):     (a)  Security  with 
Self-Initiation  versus  Other  Initiation;  (b)  Prestige  with  Intrinsic 
versus  Extrinsic,  Earned  Status  versus  Bestowed  Status,  and  Confronta- 
tion versus  Avoidance;  (c)  Economic  Returns  with  intrinsic  vermis 
Extrinsic,  Task  Achievement  versus  Interpersonal  Rtlatlons,  Confronta- 
tion versus  Avoidance,  and  Self  versus  Joint  Implementation;   (d)  Sur- 
roundings with  Locus  of  Control,  Task  Achievement  versus  Interpersonal 
Relations,  and  Independence  versus  Interdependence;  and  (e)  Associates 
with  Task  Achievement  versus  Interpersonal  Relations,  Self-Solver 
versus  Other  Solver,  and  Self  versus  Joint  Implementation. 

The  coLtelations  ranged  between  -.14  and  -.40.     The  highest  (-.40) 
was  between  Associates  and  Task  Achievement  versus  Interpersonal  Rela- 
tions.   Of  the  seven  correlations  of  the  individual  Extrinsic  values 
with  the  Views  of  Life  Total  score,  three  were  significant  in  the  pre- 
dicted direction.     Of  the  nineteen  correlations  of  the  individual 
Views  of  Life  scales  with  the  Extrinsic  Total  score,   four  were  signifi- 
cant in  the  predicted  direction.    The  correlation  between  both  Total 
Scores  was  barely  significant  (-.15)  in  the  predicted  direction. 

The  Views  of  Life  was  not  administered  in  Stage  I.     Based  upon  the 
findings  just  discussed,  the  hypothesis  must  be  rejected.. 

Hypothesis  58:     The  Occupational  Values  Extrinsic  measures 
will  be  negatively  related  with  the  Story 
Total  Positive  Affect  measure  and  the  Sentence 
Total  Positive  Affect  measure. 

Of  the  thirty-two  correlations  examined,  only  two  were  significant, 
both  in  the  fourteen-year-old  sample.     These  were  between  Story  Total 
Positive  Affect  and  both  Prestige  (-.18)  and  Follow  Father  (-.14). 

In  Stage  I  the  3  was  no  evidence  to  support  the  hypothesis.  Based 
upon  the  results  of  both  studies,   the  hypothesis  must  be  rejected. 

Hypothesis  59:    The  Occupational  Values  Extrinsic  measures  will 
^     be  positively  related  with  Sentence  Completion 
Total  Hostile  and  Total  Depressive  Affect 
measures  and  the  Story  Completion  Total  Negative 
Affect  measure* 

Of  the  forty-eight  correlations  examined,  five  were  significant  in 
the  predicted  direction.     (Tnree  were  significant  in  the  direction 
opposite  from  that  predicted.)    One  of  the  correlations  was  in  the 
ten-year-old  sample  and  the  remaining  four  In  the  fourteen-year-old 
sample.     Significant  at  age  ten  oaly  was  the.  relationship  between 
Sentence  Total  Depressive  Affect  and  Surroundings.    Significant  at 
age  fourteen  only  we r6  the  relationships  of:     Sentence  Completion 
Hostile  Affect  with  Success,  Prestige,  Economic  Returns,  and  the 
Total  Extrinsic  score. 
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The  correlations  ranged  between  .14  and  .19,  with  the  highest 
being  those  between  Sentence  Hostile  Affect  and  both  Prestige  and 
Economic  Returns. 

Stage  I  data  did  not  confirm  this  hypothesis  for  either  Sentence  or 
Story  Completion  Affect.  Based  on  the  findings  from  both  studies,  thi 
hypothesis  must  be  rejected. 

Hypothesis  60;    The  status  level  measures  of  Occupational 
Aspiration,  Occupational  Expectation,  and 
Educational  Aspiration  will  be  negatively 
related  with  the  Story  Total  Coping 
dimension  measures. 

Of  the  sixty  correlations  examined,  none  were  significant  at  either 
age  level.     Stage  I  data  aluo  did  not  support  the  hypothesis.  There- 
fore, it  must  be  rejected. 

Hypothesis  61;    The  status  level  measures  of  Occupational 
Aspiration,  Occupational  Expectation,  and 
Educational  Aspiration  uill  be  negatively 
related  with  the  Sentence  Total  Coping 
dimension  measures. 

Of  the  thirty  correlations  examined,  only  four  were  significant  in 
the  predicted  negative  direction.    All  of  these  were  in  the  fourteen- 
year-old  sample  and  involved  Educational  AFoiration.     That  is,  signifL 
cant  at  age  fourteen  only  were  the  relationships  of  Educational  Aspira- 
tion  with  Sentence  Completion  Attitude,  Stance,  Engagement,  and  Aid/ 
Advice. 

The  correlations  ranged  between  -,19  and  -.25.    The  highest  was 
between  Educational  Aspiration  and  Stance. 

In  Stage  I,  four  of  the  six  Sentence  CcAipletion  correlations  with 
Educational  Aspiration  were  significant,  but,  as  in  Stage  III,  sign  if  i* 
cant  correlations  with  the  two  Occupational:  «ea«!ures  were  virtually 
nonexistent . 

Therefore,  there  was  reasonable  support  for  the  hypothesis  concern- 
ing the  relationship  between  the  Sentence  Completion  measures  and 
Educational  Aspiration,  especially  at  age  fourteen,  but  the  remainder 
of  the  hypothesis  must  be  rejected. 

Hypothesis  62:  The  status  level  measures  of  Occupational 
Aspiration,  Occupational  Expectation,  and 
Educational  Aspiration  will  be  negatively 
related  with  the  SAI  "Good  Coping*'  measures: 

Of  the  thirty-six  correlations  examined,  only  one  was  significant 
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in  the  predicted  direction  (two  in  the  direction  opposite  from  that 
predicted).    This  was  between  SAI  Anxiety  and  Educational  Aspiration 
at  age  tea  (-.14).     Since  the  SAI  scales  were  totally  different  in 
Stage  I,  that  data  cannot  be  brought  to  bear  upon  the  hypothesis.  The 
results  of  the  Stage  III  analysis  indicated  that  the  hypothesis  must 
be  rejected. 

Hypothesis  63:  The  status  level  measures  of  Occupational 
Aspiration,  Occupational  Expectation,  and 
Educational  Aspiration  will  be  acgatively 
related  with  the  Active  Response  measures 
of  the  Views  of  Life 

Of  the  sixty  correlations  examined,  seven  were  <Jignificant  in  the 
predicted  direction,  all,  of  course,   in  the  fourteen-year-old  sample. 
There  were  also  seven  correlations  which  were  significant  in  the  direc- 
tion opposite  of  that  predicted. 

The  following  relationships  were  significant:     (a)  Locus  of  Control 
with  all  three  Occupational  and  Educational  measures;  (b)  Task  Achieve- 
ment versus  Interpersonal  Relations  with  Occupational  Aspiration;  (c) 
Independence  versus  Interdependence  with  Occupational  Expectation;  and 
(d)  Activity  versus  Passivity  under  Stress  with  both  Occupational 
Aspiration  and  Expectation. 

The  correlations  ranged  between  -.14  and  -•20.    The  highest  was 
between  Locus  of  Control  and  Educational  Aspiration. 

On  the  basis  of  the  findings,  with  only  seven  correlations  signifi- 
cant, the  hypothesis  must  be  rejected.     It  was  of  interest  to  note 
that  all  correlations  that  were  in  the  direction  opposite  from  that 
predicted  involved  three  Views  of  Life  variables:     Self  versus  Joint 
Implementation,  Emotional  Control  versus  Emotional  Expressivity  and 
Acceptance,  and  Positive  versus  Negative  Self-Concept. 

Hypothesis  64:     The  status  level  measures  of  Occupational 
Aspiration,  Occupational  Expectation,  and 
Educational  Aspiration  will  be  negatively 
related  with  the  Story  Completion  Total 
PoGLtive  Affsct  measure  and  the  Sentence 
Completion  Total  Positive  Affect  measure. 

Of  uhe  twelve  correlations  examined,  none  were  significant  at  either 
age  level.     Stage  I  data  also  completely  failed  to  support  the  hypo- 
thesis.    Therefore,   it  must  be  rejected. 

Hypothesis  65;  The  status  level  measures  of  Occupational 
Aspiration,  Occupational  Expectation,  and 
Educational  Aspiration  will  be  positively 
related  with  the  Sentence  Completion  Total 
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Hostile  and  Depressive  Affect  measures,  and 
the  Story  Completion  Total  Negative  Affect 
measure . 

Of  the  eighteen  correlations  examined,  none  cf  them  were  significant 
at  either  age  level.     Stage  I  data  (based  on  Sentence  Completion  only) 
lent  very  poor  support  to  the  hypothesis  (two  of  six  correlations 
barely  reached  significance).     Therefore,  based  on  both  studies,  the 
nypothesis  must  be  rejected. 

Hvpotheais  92;    There  will  be  a  positive  relationship  among 
Ihe  Parent/Child  Intevractlon  items  of  the 
Sentence  Completion  instrument. 

Though  all  correlations  were  highly  significant,  some  will  not  be 
discussed,  as  they  were  between  scales  containing  overlapping  items. 
The  legitimate  correlations  are  those  between  Self-Concept  and  Parent/ 
Child  Interaction,  and  between  Mother  Interaction  and  Father  Inter- 
action.   All  four  of  these  coxrelations  were  significant. 

The  correlations  ranged  between  .15  and  .52.    The  highest  (.52)  was 
between  Mother  Interaction  and  Father  Interaction  at  age  ten. 

In  Stage  I  the  correlation  between  Self-Concept  and  Parent/Child 
Interaction  was  not  significant  at  either  age  level;  but  the  correla- 
tion between  Mother  Interaction  and  Father  Interaction  was  significant 
at  both  age  levels. 

Thus,  in  conclusion,  there  was  excellent  support  for  the  hypothesis 
concerning  the  relationship  between  Mother  Interaction  and  Father 
Interaction,  but  only  moderate  support  for  the  relationship  between 
Self-Concept  and  Parent/Child  Interaction. 

Hypothesis  93;     There  will  be  a  positive  relationship  between 
the  Parent/Child  "interaction  Items  cf  the 
Sentence  Completion  and  the  Authority  Attitude, 
Coping  Style,  Coping  Effectiveness,  and  Posi- 
tive Affect  neasures  of  the  Sentence  Completion 
instrument. 

Of  the  forty-eight  correlations  examined,  ten  were  significant,  all 
in  the  predicted  direction.    Of  these,  three  were  in  the  ten-year-old 
sample,  and  seven  in  the  fourteen-year-old  sample. 

There  were  six  correlations  (three  pairs)  that  were  significant  la 
both  age  groups.    These  were  between  Authority  Attitude  and  Self- 
Concept,  Mother  Interaction,  and  Father  Interaction. 

Significant  at  age  fourteen  only  were  the  following  relationships: 
(a)  Self-Concept  with  Coping  Effectiveness;  (b)  Authority  Attitude  with 
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Parent/Child  Interaction;  (c)  Mother  Interaction  with  Author ily  Coping 
Effectiveness;  and  (d)  Father  Interaction  with  Authority  Coping  Effec- 
tiveness . 

The  correlations  ranged  between  ,18  and   ,32.    The  highest  was 
between  Authority  Attitude  and  Interaction  with  Mother  at  age  fourteen. 

In  Stage  I,  fifteen  out  of  forty  correlations  examined  were  signifi- 
cant , 

In  Summary,  there  was  good  evidence  in  both  studies  indicating  a 
high  degree  of  relationship  between  Attitude  toward  Authority  and  the 
Parent/Child  Interaction  items,  moderate  support  for  Authority  Copinp, 
Effectiveness,  but  poor  support  for  the  remainder  of  the  Authority 
variables. 

Hypothesis  94:     There  will  be  a  negative  relationship  between 
the  Parent/Child  Interaction  items  of  the 
Sentence  Completion  and  both  the  Authority 
Hostile  and  Depressive  Affect  measures. 

Of  the  sixteen  correlations  examined,   four  were  significant,  all  in 
the  predi-zted  direction.     Of  these,  one  was  in  the  ten-year-old  sample 
and  three  in  the  fourteen-year-old  sample.    There  were  two  correlations 
(one  pair)  significant  in  both  age  samples.     These  were  between  Self- 
Concept  and  Authority  Hostile  Affect.     Significant  at  age  fourteen  only 
were  the  relationships  between    Authority  Hostile  Affect  and  both 
Mother  Interaction  and  Father  Interaction. 

The  correlations  ranged  between  -.19  and  -.25.     The  highest  (-.25) 
was  between  Self-Concept  and  Authority  Hostile  Affect  at  age  fourteen. 

In  Stage  I,  two  of  the  eight  correlations  examined  were  significant, 
both  in  the  ten-year-old  sample. 

In  summary,   there  was  no  evidence  to  support  the  hypothesis  for 
Depressive  Affect,  and  fair  support  for  the  hypothesis  concerning 
Hostile  Affect. 

Hypothesis  95:     There  will  be  a  positive  relationship  between 
the  Parent/Child  Interaction  items  of  the 
Sentence  Completion  and  the  Total  Attitude, 
Coping  Style,  Coping  Effectiveness,  and  Posi- 
tive Affect  measures  of  the  Sentence  Completion 
instrument . 

Of  the  forty-eight  correlations  examined,  twenty-four  were  signifi- 
cant, all  in  the  predicted  direction.     Of  these,  seven  were  in  the  ten- 
year-old  sample,  and  seventeen  in  the  fourteen-year-old  sample.  There 
were  fourteen  correlations  (seven  pairs)  which  were  significant  in  both 
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age  groups.    These  were:     (a)  Self-Concept  with  Total  Atticude  and 
Total  Coping  Effectiveness;  (b)  Mother  Interaction  with  Total  Attitude, 
Total  Aid/Advice,  and  Total  Coping  Effectiveness;  and  (c)  Father  Inter- 
action with  Total  Attitude  and  Total  Coping  Effectiveness.  Significant 
at  age  fourteen  only  were  the  following  re lat ionsriips:     (a)  Self- 
Concept  with  Total  Engagement  and  Aid/Advice;  (b)  Parent/Child  Inter- 
action with  Total  Attitude,  Engagement,  Aid/Advice,  and  Coping  Effec- 
tiveness; (c)  Mother  Interaction  with  Total  Stance  Engagement;  and  (d) 
Father  Interaction  with  Total  Engagement  and  Aid/Advice. 

The  correlations  ranged  between  .14  and  .32.     The  highest  (.32)  was 
between  Mother  Interaction  and  Total  Attitude,  followed  by  Mother 
Interaction  with  Total  Coping  Effectiveness  (.31)  at  age  fourteen. 
The  Parent /Child  Interaction  items  were  correlated  more  frequently 
with  Total  Attitude  and  Total  Coping  Effectiveness.    The  poorest  rela- 
tionships were  those  with  Total  Stance  and  Positive  Affect. 

In  Stage  I,  thirteen  out  of  forty  correlations  were  significant 
with  the  majority  (ten)  again  being  in  the  fourteen-year-old  sample. 

In  conclusion,  there  was  very  weak  evidence  in  support  of  the  hypo- 
thesis in  the  ten-year-old  sample,  but  very  good  evidence  to  support 
the  hypothesis  in  the  fourteen-year-old  sample.    Total  Attitude,  in 
both  studies,  was  correlated  most  frequently  with  the  Parent/Child 
Interaction  items,  while  Positive  Affect  was  the  poorest  in  both 
studies. 

Hypothesis  96:    There  will  be  a  negative  relationship  between 
the  Parent/child  Interaction  items  of  the 
Sentence  Completion  and  both  the  Total  Hostile 
and  the  Total  Depressive  Affect  measures  of 
the  Sentence  Completion. 

Of  the  sixteen  correlations  examined,  five  were  significant,  all  in 
the  predicted  negative  direction.    Two  of  these  were  in  the  ten-year- 
old  sample  and  three  in  the  fourteen-year-old  sample. 

There  were  four  correlations  (two  pairs)  significant  at  both  age 
levels.    These  were  between  Total  Hostile  Affect  and  both  Self-Concept 
and  Interaction  with  Father.     Significant  at  age  fourteen  only  was  the 
relationship  between  Total  Hostile  Affect  and  Interaction  with  Mother. 

The  correlations  ranged  between  -.21  and  -.32.    The  highest  (-«32) 
was  between  Hostile  Affect  a^-u  Self-Concept  at  age  fourteen.     In  Stage 
I,  for  general  Negative  Affect,  there  was  one  signifi:ant  correlation 
out  of  eight,  at  age  ten. 

In  summary,  there  was  moderate  support  for  the  hypothesis  when  con- 
sidering Hostile  Affect,  but  no  support  for  the  hypothesis  concerning 
Depressive  Afftct. 
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Hypothesis  97;    There  will  be  a  positive  rolatlonship  between 
the  Parent/Child  Interaction  scores  of  the 
Sentence  Completion  and  Ccpin^'.  Style,  Coping 
Effectiveness,  and  Positive  Affect  scale  scores 
from  Story  Five  concerning  Authority  relations. 

Of  the  ninety-six  correlations  examined,   chree  were  significant  in 
the  predicted  direction,  all  three  being  at  age  ten.    These  were 
between:     (a)  Parent/Child  Interaction  and  both  Solver  and  Positive 
Affect  Hero:  and  (b)  Father  Interaction  and  Solver. 

The  correlations  ranged  between  .15  and  .18  with  the  highest  being 
between  Interaction  with  Father  and  Solver. 

This  exact  hypothesis  was  not  tested  in  Stage  I;  and  Stage  III  data 
led    to  its  rejection  at  both  age  levels. 

Hypothesis  98;    Tnere  will  be  a  negative  relationship  between 
the  Parent/Child  Interaction  scores  of  the 
Sentence  Completion  and  the  Negative  Affect 
measure  from  Story  Five  concerning  Authority 
relations . 

Of  the  eight  correlations  examined,  none  were  significant.  This 
hypothesis  was  not  tested  in  Stage  I.    Therefore,  the  hypothesis  must 
be  rejected. 

Hypothes is  99a ;    There  ^ill  be  a  positive  relationship  between 
the  Parent/Child  Interaction  scores  of  the 
Sentence  Completion  and  Coping  Style,  Coping 
Effectiveness,  and  Positive  Affect  scale 
scores  from  Story  Four,  since  (though  classi- 
fied as  an  Anxiety  story)  it  concerns  parental 
re  lat  ions . 

Of  the  ninety-six  correlations  examined,  only  four  were  significant, 
all  in  the  predicted  direction.     Of  these,  three  were  in  the  ten-year- 
old  sample  and  one  in  the  fourteen-year-old  sample.     Significant  at 
age  ten  only  were  the  following  relationships;     (a)  Parent/Child  Inter- 
action with  both  Solver  and  Positive  Affect  Hero;  and  (b)  Interaction 
with  Father  and  Solver.     Significant  at  age  fourteen  only  was  the  rela- 
tionship between  Self-Concept  and  Stance. 

The  correlations  ranged  between  .14  and  .17.  The  highest  (.17)  was 

between  Self-Concept  and  Stance  at  age  fourteen.  This  hypothesis  was 

not  tested  in  Stage  I.    Based  on  the  above  data,  the  hypothesis  was 
rejected  in  both  age  groups. 
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Hypothesis  99b;    There  will  be  a  positive  relationship  between 
the  Parent/Child  Interaction  scores  of  the 
Sentence  Completion  and  Coping  Style,  Coping 
Effectiveness,  and  Positive  Affect  scale 
scores  from  Story  Six,  since  (though  classified 
as  an  Anxiety  story)  it  concerns  parental 
relations. 

Of  the  ninety-six  correlations  examined,  twelve  were  significant, 
all  in  the  predicted  direction.     Of  these,  two  were  significant  at  age 
ten,  and  ten  at  age  fourteen.    There  were  no  correlations  significant 
at  both  age  levels.     Significant  at  age  ten  only  were  uhe  relationships 
between  Evaluation  of  Outcome  and  both  Parent/Child  Interaction  and 
Father  Interaction.     Significant  at  age  fourteen  only  were  the  follow- 
ing relationships:     (a)  Self-Concept  with  both  Solver  and  Coping  Effec- 
tiveness; (b)  Parent/Child  Interaction  with  Engagement;  (c)  Interaction 
with  Mother  with  both  Solver  and  Coping  Effectiveness;  and  (d)  Inter- 
action with  Father  with  Stance,  Engagement,  Initiation,  Solver,  and 
Coping  Effectiveness. 

The  correlations  ranged  between  .14  and  .2S.    The  highest  (.23)  was 
between  Self-Concept  and  Solver  at  age  fourteen. 

There  was  no  similar  hypothesis  tested  in  Stage  I.    Based  on  these  , 
findings,  the  hypothesis  must  be  rejected  at  the  ten-year-old  level, 
and  there  was  only  very  moderate  support  at  che  fourteen-ytar-old 
level,  with  Father  Interaction  being  the  strongest  variable  in  relation 
to  the  Story  Six  scales. 

Hypothesis  100;    There  will  be  a  negative  relationship  between 
the  Parent/Child  Interaction  scores  of  the 
Sentence  Completion  and  the  Negative  Affect 
measures  from  both  Story  Four  and  Story  Six. 

Of  the  sixteen  correlations  examined,  none  were  significant  in  the 
predicted  direction,  though  two  were  significant  in  the  opposite 
direction  from  that  predicted. 

This  hypothesis  was  not  tested  in  Stage  I.    Based  upon  this  total 
lack  of  findings,  the  hypothesis  was  rejected  at  both  age  levels. 

Hypothesis  101;    There  will  be  a  positive  relationship  between 
the  Parent/Child  Interaction  items  of  the 
Sentence  Completior  and  the  Total  Scores  for 
Coping  Style,  Coping  Effectiveness,  and  Posi- 
tive Affect  from  the  Story  Completion. 

Of  the  ninety-six  correlations  examined,  twelve  were  significant, 
all  in  the  predicted  direction.     Of  these,  nine  were  in  the  ten-year- 
old  sample  and  three  in  the  fourteen-year-old  sample. 
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There  were  two  correlations  (one  pair)  significant  in  both  age 
groups.    These  were  between  Interaction  with  Mother  and  Total  Solver. 
Significant  at  age  ten  only  were  the  following  relationships:  (a) 
Parent/Child  Interaction  with  Total  Solver,  Evaluation  of  Outcome,  and 
Positive  Affect  Hero;  (b)  Interaction  with  Mother  with  Total  Outcome, 
Evaluation  of  Outcome,  and  Positive  Affect  Hero;  and  (c)  Father  Inter- 
action with  Total  Solver  and  Positive  Affect  Hero.     significant  at  age 
fourteen  only  were  the  following  relationships:     Parent/Child  Inter- 
action with  both  Total  Engagement  and  Initiation. 

The  correlations  ranged  between  .14  and  .20.     The  highest  (.20)  were 
between  (a)  Parent/Child  Interaction  and  Engagement  at  age  fourteen; 
and  (b)  Interaction  with  Mother  and  Evaluation  of  Outcome  at  age  ten. 

In  Stage  I,  of  sixty-four  correlations  examined  in  a  similar  hypo- 
thesis, only  one  was  significant  in  the  predicted  direction  (at  age 
ten)  . 

Considering  the  results  of  both  studies  together,   there  was  virtu- 
ally no  support  for  the  hypothesis  in  the  fourteen-year-old  sample  and 
very  poor  support  in  the  ten-year-old  sample. 

Hypothesis  102;     There  will  be  a  negative  relationship  between 
the  Parent/Child  Interaction  items  of  the 
Sentence  Completion  and  the  Total  Score  for 
Negative  Affect  from  the  Story  Completion. 

Of  the  eight  correlations  examined,  none  were  significant  in  the 
predicted  direction.     This  hypothesis  was  not  tested  in  Stage  I. 
Based  upon  Stage  III  findings,  this  hypothesis  must  be  rejected. 

Hypothesis  103:     There  will  be  a  positive  relationship  between 
the  Parent/Child  Interaction  items  of  the 
Sentence  Completion  and  the  "Good  Coping"  score 
for  the  Authority  area  as  well  as  the  Total 
"Good  Coping"  score* 

Of  the  sixteen  correlations  examined,  only  one  was  significant  and 
that  was  in  the  fourteen-year-old  sample.     This  was  between  Parent/ 
Child  Interaction  and  SAI  Authority  and  was  .15. 

Stage  I  data  relating  Parent/Child  Interaction  data  to  the  SAI  had 
only  three  out  of  thirty-two  significant  relationships  in  the  predicted 
direction      Thus,  the  hypothesis  was  rejected  a^  both  age  levels. 

Hypothesis  104:    There  will  be  a  positive  relationship  between 
the  Father/Child  Interaction  item  from  the 
Sentence  Completion  and  the  Occupational  Value 
"Follow  Father." 
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Neither  correlation  was  isignif  icant .     In  Stage  I  thr  relationship 
was  just  barely  significant  (.10)  in  the  ten-year-old  sample  only. 
Thus,  the  hypothesis  was  rejected  a'c  both  age  levels.  Apparently 
getting  ?long  with  one's  father  does  not  necessarily  result  in  a 
desire  to  follow  in  his  career  footsteps. 

Hypothesis  105;     There  will  be  a  positive  relationship  between 
the  Parent/Child  Interaction  items  of  the 
Sentence  Completion  and  the  Intrinsic  Occupa- 
tional Values. 

Of  the  seventy-two  correlations  examined,  only  two  were  significant 
in  the  predicted  cliection,  both  in  the  fourteen-year-old  sample. 
These  were  (a)  Self-Concept  with  Intellectual  Stimulation  (.16);  and 
(b)  Father  Interaction  with  Variety  ( . 15) • 

In  Stage  I,  there  were  also  only  two  significant  relationships,  one 
at  age  ten  and  one  at  age  fourteen. 

On  the  basis  of  the  data  from  both  studies,   the  hypothesis  was 
rejected.    There  is,  apparently,  no  relationship  between  preferred 
work  values  and  the  nature  of  the  interaction  of  the  child  with  his 
parents. 

Hypothesis  106;     There  will  be  a  negative  relationship  between 
the  Parent/Child  Interaction  items  of  the 
Sentence  Completion  and  the  Extrinsic  Occupa- 
j:ional  Values, 

Of  the  sixty-four  correlation?  examined,  only  two  were  significant, 
one  at  age  ten  and  the  other  at  ai:e  fourteen.     Significant  at  age  ten 
was  the  relationship  between  Mother  Interaction  and  Security.  Signifi- 
cant at  age  fourteen  was  the  relationship  between  Father  Interaction 
and  Prestii^e.         '   correlations  were  -.14. 

In  Stage  I,  there  wa^  only  one  correlation  which  was  significant  in 
the  predicted  direction,  and  this  was  very  small  and  in  the  fourteen- 
year-old  sample. 

Thus,  this  hypothesis  was  rejected,  as  was  the  hypothesis  concerning 
the  Intrinsic  alues. 

Hypothesis  107;    There  will  be  a  negative  relationship  between 
Vhe  FetUer/Child  Interaction  item  from  the 
Sentence  Completion  and  the  discrepancy  score 
between  the  Father's  Occupation  and  the  Child's 
Aspiration* 

Neither  correlation  was  significant.     In  Stage  I  also,  this  rela- 
tionship was  not  sig^«nc4.nt  at  either  age  level      Thus,  the  hypothesis 
was  rejected  at  both  age  levels. 
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Hypothesis  108;    There  will  be  a  positive  correlation  between 
the  Parent/Child  Interaction  items  from  the 
Sentence  Completion  and  all  Views  of  Life 
subscales  plus  the  Total  Scores. 

"^f  the  one  hundred  and  sixty  correlations  examined,  only  five  were 
significant  in  the  predicted  direction  (and  one  in  the  direction  oppo- 
site from  that  predicted).     These  relationships  were:     (a)  Self-Concept 
with  Independence  versus  Int«>rdependence  and  the  Views  of  Life  Total 
score;  (b)  Parent/Child  Inteioctio^  with  Self-initiation  versus  Other 
Initiation;  and  (c)  Mother  Interaction  with  Self- Initiation  versus 
Other  Initiation  and  Positive  versus  Negative  Se If -Concept . 

The  correlations  ranged  between  .14  and  .17.  The  highest  (.17)  was 
between  Parent/Child  Interaction  and  Self-Initiation  versus  Other  Ini- 
t  iat  ion. 

The  views  of  Life  was  not  administered  in  Stage  I.     Based  upon  the 
Stage  III  findings,  the  hypothesis  must  be  rejected. 

PREDICTOR-CRITERION  RELATIONSHIPS 

Hypothesis  66;     Th^re  will  be  positive  re lat  ionsfTTD?  between 
the  Intrinsic  Occupational  Values  and  the 
Criterion  measures. 

Of  the  one  hundred  and  ninety- two  correlations  examined  (excluding 
those  with  the  Intrinsic  Total  score),  there  were  eighteen  significant 
in  the  predicted  direction.     (There  were  also  nine  significant  in  the 
direction  opposite  of  that  predicted.^ 

Ot  these  correlations,  nine  were  significant  in  the  ten-year-old 
sample  and  nine  in  the  fourteeiv -year-old  sample.     There  were  two 
correlations  (one  pair)  which  were  sigaificant   in  both  age  samples. 
These  were  between  Independence  and  Reading  Achievement.  Significant 
at  age  ten  only  were  the  following  relationships:     (a)  Altruism  with 
Reading  Achievement  and  GPA;  (b)  Esthetics  with  BRS  Self-Assertion  and 
Anxiety;  (c)  Self-Satisfaction  with  GPA,  and  BRS  Task  Achievement  and 
Authority;  and  (d)  Variety  with  BRS  Self-Assertion.     Significant  at 
age  fourteen  only  were  the  following  relationships:     (a)  Altruism  with 
BRS  Authority  and  Aggression;  (b)  Independence  with  Mathematics 
Achievement  and  BRS  Anxiety;  and  (c)  Management  with  BRS  Interpersonal 
Relations,  Self-Assertion,  Solver,  and  Anxiety.     Of  the  twenty-four 
correlations  with  the  Total  Intrinsic  score,  only  two  were  significant. 

The  correlations  ranged  between  .14  and  .22.     The  highest  was 
between  Management  and  BRS  Solver  at  age  fourteen. 

In  ^Ldge  I,  only  fifteen  out  of  seventy-two  correlations  were  sig- 
nificant in  the  predicted  direction.    The  Stage  I  correlations  crlv 
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involved  the  Achievement  measures  and  the  BRS  Summary  score;  thus 
there  were  fewer  correlations  examined. 

Based  on  the  findings  of  these  two  studies,  there  .7as  insufficient 
evidence  for  the  support  of  the     ypothesis.     There  was  no  age  trend 
apparent  in  either  study.    Also,  there  was  no  indication  that  the 
Achievement  measures  or  the  BRS  scores  were  predicted  more  accurately 
by  the  Intrinsic  Occupational  Values,  as  approximately  the  same  pro- 
portion of  significant  correlations  were  observed  in  each  type  of 
criterion  measure. 

Hypothesis  67:     There  will  be  negative  relationships  between 
the  Extrinsic  Occupational  Values  and  the 
Criterion  measures. 

Of  the  one  hundred  and  sixty-eight  correlations  e;:c*mined  (excluding 
those  with  the  Extrinsic  Total  score),  there  were  fifteen  significant 
correlations  in  the  predicted  direction.     (Five  were  significant  in 
the  opposite  direction  from  that  predicted.)    Of  these,  eight  were 
significant  at  age  ten  and  seven  at  age  fourteen.     There  were  eight 
correlations  (four  pairs)  which  were  significant  in  both  age  samples. 
They  were:     (a)  Security  with  BRS  Interper ::ona  1  Relations,  Self-Asser- 
tion,  and  Anxiety;  and  (b)  Surroundings  wijth  Reading  Achievement. 
Signi   ".cant  at  age  ten  only  were  the  following  relationships:  (a) 
Success  with  BRS  Self-Assertion,  and  (b)  Economic  Returns  with  Reading 
Achievement,  GPA,  and  BRS  Interpersonal  Relations.     Significant  at  age 
fourteen  only  were  the  following  relationships:     (a)  Security  with  BRS 
Solver;   (b)  Prestige  with  Reading  Achievement;  and  (c)  Surroundings 
with  Mathematics  Achievement". 

Of  the  twenty-four  correlations  of  the  Criterion  measures  with  the 
Extrinsic  Total  score,  only  two  were  significant  in  the  predicted 
direction,  both  at  age  ten. 

The  correlations  ranged  between  -.14  and  -.24.    The  highest  were 
between  Security  and  BRS  Anxiety  (-.24,  -.21). 

In  Stage  I,  only  eleven  out  of  fifty-six  correlations  were  signifi- 
cant. Considering  the  results  of  both  studies,  the  hypothesis  must  be 
rejected  at  both  age  levels. 

Hypothesis  68:     There  will  be  negative  relationships  between 
the  status  levels  of  Occupational  Aspiration, 
Occupational  Expectation,  and  Educational 
Aspiration  and  the  Criterion  measures. 

Of  the  seventy-two  correlations  examined,  forty-two  were  signifi- 
cant-, all  in  the  predicted  direction.     Of  these,  fourteen  were  signifi- 
cant in  the  ten-year-old  sample  and  twenty-eight  in  the  fourteen-year- 
old  sample. 
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Twenty-six  corrplations  (or  thirteen  pairs)  were  significant  in 
both  age  samples.    These  were:     (a)  Occupational  Aspiration  wLlh 
Reading  Achievement;   (b)  Occupational  Expectation  with  MatheniatLCS 
Achievement,  Reading  Achievement,  and  GPA;  and  (c)  Educational  Aspira- 
tion with  all  three  Achievement  measures,  and  BRS  Task  Achievement, 
Authority,  Implementation,  Initiation,  Solver,  and  Aggression.  Sig- 
nificant at  age  ten  only  was  the  relationship  between  Educational 
Aspiration  and  BRS  Anxiety.     Significant  at  age  fourteen  o::ly  were  the 
relationships  of,     (a)  Occupational  Aspiration  with  Mathematics 
Achievement,  GPA,  BRS  Task  Achievement ,  Authoricy,  Implementation, 
Initiation,  and  Solver;   (b)  Occupational  Expectation  with  BRS  Task 
Achievement ,  Authority,   Implementation,  Self -Assert  ion.  In  it  iat  ion, 
and  Solver;  and  (c)  Educational  Aspiration  with  BRS  Interpersonal  Rela 
tions  and  Self-Assert  ion. 

The  correlations  ranged  between  -.14  and  -.39.    The  highest  was 
between  Educational  Aspiration  and  GPA  at  age  fourteen. 

Several  further  observations  should  be  noted.     First  there  was  a 
very  large  age  difference  in  the  number  of  significant  correlations, 
favoring  the  fourteen-year-old  sample.     In  fact,  out  of  thirty-six 
fourteen-year-old  correlations,  twenty-eight  were  significant.  Second 
the  best  piedictor  of  the  Criterion  measures  was  Educatioiial  Aspira- 
tion, where  out  of  twenty-four  possible  correlations,  twenty-one  w?re 
significant.    And,  finally,  the  Educational  and  Occupational  measures 
predicted  the  Achievement  criteria  more  consistently  than  they  pre- 
dicted the  BRS  results. 

In  Stage  I,  there  was  complete  support  for  the  hypothesis  where  the 
Achievement  cri*"eria  were  cOiicerned  (in  both  age  groups),  but  little 
suppc      where  the  BRS  Summary  score  was  involved. 

In  s    mary,   it  may  generally  be  said  that  the  hypothesis  was  veri- 
fied.    There  was  much  greater  support  for  the  hypothesis  at  age  four- 
teen; Educational  Aspiration  was  the  befcw  predictor  of  the  Criterion 
measures;  and  the  Occupational  Interest  Inventory  measures  predicted 
the  Achievement  measures  more  accurately  than  they  did  the  BRS  scores. 

Hypothesis  69:  There  will  be  negative  relationships  between 
the  Occupational  Interest  discrepancy  scores 
and  the  Criterion  measures. 

Of  the  forty-eight  correlations  examined,  only  one  was  significant 
in  the  predicted  direction.     (Three  were  significant  in  the  direction 
opposite  from  that  predicted.)    The  one  difference  was  between  the 
discrepancy  of  Father's  Occupation/Child's  Aspiration  and  BRS  Iniation 
(.15)  in  the  f ourt-een-year-old  sample. 

None  of  the  Stage  I  results  were  significant  in  the  predicted 
direct  ion. 
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Considering  both  studies  together,  the  hypothesis  must  be  rejected 
at  both  age  levels. 

Hypothesis  70:    There  will  bt  a  positive  relationship  between 

the  SAI  "Good  Coping"  measures  and  the  Criterion 
measures , 

Of  the  one  hundred  and  twenty  corrflatiuns  examined  (excluding  the 
SAI  Total  Score),  thirty-six  were  significant  in  the  predicted  direc- 
tion.   Of  these,  nineteen  were  significant  in  the  ten-year-old  sample 
and  seventeen  in  the  fourteen-year-old  sample.    There  were  twenty-two 
correlations  (eleven  pairs)  which  were  significant  at  both  age  levels. 
These  were:     (a)  SAI  Task  Achievement  with  Reading  Achievement,  CPA, 
and  ERS  Initiation;  (b)  SAI  Aggression  with  BRS  Implementation  and 
Initiation;  and  (c)  SAI  Interpersonal  Relations  with  Mathematics 
Achievement,  Reading  Achievement,  GPA,  BRS  Authority,  Implementation, 
and  Aggression..    Significant  at  age  ten  only  were  the  following  rela- 
tionships:    (a)  SAI  Task  Achievement  with  BRS  Implementation;  (b)  SAI 
Aggression  with  BRS  Authority,  Interpersonal  Relations,  Solver,  and 
Aggression;  (c)  SA.I  Interpersonal  Relations  with  BRS  Interpersonal 
Relations;  and  (d)  SAI  Anxiety  with  Reading  Achievement  and  BRS  Task 
Achievement.    Significant       age  fourteen  only  were  the  following  rela- 
tionships:    (a)  SAI  Authorit>  with  BRS  Authority  and  Initiation;  (b) 
SAI  Aggression  with  GPA  and  BRS  Task  Achievement;  and  (c)  SAI  Inter- 
personal Relations  with  BRS  Task  Achievement  and  Initiation. 

The  correlations  ranged  between  .14  and  .28.    The  highest  was 
between  SAI  Interpersonal  Relations  and  BRS  Aggression  in  the  fourteen- 
year-old  sample. 

Of  the  twenty-four  correlations  of  the  Criterion  measures  with  the 
SAI  Summary  scores,  sixteen  were  significant  in  the  predicted  direc- 
tion.    (BRS  Anxiety  was  consistently  negatively  correlation  with 
various  SAI  scales.) 

The  best  predictor  of  the  Criterion  measures  was  SAI  Interpersonal 
Relations  where  fifteen  out  of  twer.ty-four  correlations  were  signifi- 
cant.   This  was  followed  by  SAI  Aggression  (ten  significant  correla- 
tions) . 

The  Criterion  measures  which  were  best  predicted  by  the  SAI  were 
BRS  Initiation  (six  significant  correlat '.ons) ,  followed  by  Reading 
Achievement,  GIA,  and  BRS  Iirnlemencation  (five  significant  correla- 
tions) • 

The  Stage  I  data  could  not  be  used  as  supporting  evidence  since  the 
scales  were  entirely  different. 

In  summary,  there  was  moderate  support  for  the  hypothesis  in  both 
age  groups.    The  SAI  best  predicted  the  two  BRS  items  of  Initiation  and 
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Implementation  plus  Reading  Achievement  and  CPA.     The  best  predictors 
of  trie  Criterion  measures  in  general  were  the  SAI  Totsl  score,  followed 
by  SAI  Interpersonal  Relations  and  Aggression. 

Hypothesis  71:     There  will  be  a  positive  relationship  between 
the  Views  cf  Life  Active  response  measures 
and  the  Criterion  measures. 

Of  the  two  hundred  and  twenty-eight  cf)rre lat ions  examined  (all  in 
the  fourteen-year-old  sample),  forty-eight  were  significant  in  the  pre- 
dicted direction.     (There  were  eighteen  significant   in  the  opposite 
direction  from  that  predicted.    The  following  relationships  were  sig- 
nificant in  the  predicted  direction:     (a)  Locus  of  Control  with  all 
Achievement  measures,  BRS  Task  Achievement,  Implementation,  Initiation, 
and  Solver;  (b)  Independence  versus  Interdependence  with  all  Achieve- 
ment measures,  BRS  Task  Achievement ,  Implementation,  Initiation,  and 
Solver;  (c)  Earned  versus  Bestowed  Status  with  all  Achievement 
measures,  BRS  Task  Achievement,  Authority,  Interpersonal  Relations, 
Implementation,  Initiation,  Solver,  and  Aggresoion;   (d)  Confrontation 
versus  Avoidance  with  Reading  Achievement,  BRS  Authority,  Implementa- 
tion, and  Aggression;  (e)  Self-Solver  versus  Other  Solver  with  Reading 
Achievement;  (f)  Instrumentality  versus  Fantasy  with  Mathematics 
Achievement,  CPA,  BRS  Task  Achievement ,  Authority,  Implementation ^ 
Initiati-/n,  Solver,  and  Aggression;   (g)  Activity  versus  Passivity 
under  Stress  with  all  Achievement  measures  and  BRS     .Iver;  and  (h)  Views 
of  Life  with  all  Achievement  measures,  BRS  Task  Achievement,  Implemen- 
tat  ion ,  In it  iat  ion ,  and  Solver . 

The  correlations  ranged  between  .14  and  .36.     The  highest  (.36)  was 
between  Earned  versus  Bestowed  Status  and  Reading  Achievement,  followed 
by  that  between  Locus  of  Control  and  CPA  (.32), 

Of  the  twelve  correlations  with  the  Total  Score,  only  two  were  sig- 
nificant,  those  involving  Mathematics  and  Reading  Achievement. 

This  instrument  was  not  administered  in  Stage  I. 

In  summary,  one  must  conclude  that  while  the  total  instriment  was 
not  a  particularly  good  predictor  of  the  Criterion  measures,  there  were 
scales  within  the  instrument  that  were  quite  good  predictors  (just  as 
there  were  some  that  were  fairly  good  predictors  in  the  negative  direc- 
tion).    It  was  undoubtably  ttie  presence  of  the  sets  of  negative  corre- 
lations that  resulted  in  so  few  significant  correlations  with  the 
Total  Score.     The  best  predictors  of  the  Criterion  measures  in  general 
were  the  following  Views  of  Life  scales:     Locus  of  Control,  indepen- 
dence versus  Interdependence,  Earned  versus  Bestowed  Status,  Instru- 
mentality versus  Fantasy,  and  Views  of  Life.  To  a  lesser  extent.  Con- 
frontation versus  Avoidance  and  Activity  versus  Passivity  under  St*"ess 
predicted  the  Criterion  measures  fairly  well.    The  highest  negative 
predictor  was  Academic  Locus  of  Control.  ^ 
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Hypotheses  72  -  75;    There  will  be  a  positive  relationship 

between  the  Criterion  measures  and  the 
Sentence  Completion  Coping  Style  variables 
in  the  various  areas  of  behavior. 

Stance 

Of  the  one  hundred  and  twenty  correlations  examined  (excluding 
Stance  Total  score),  thirty  were  significant  in  the  predicted  direc- 
tion.    (There  were  nine  significant  in  the  direction  opposite  from 
that  predicted.)    Of  these,  fourteen  were  significant  in  the  ten-year- 
old  sample  and  sixteen  in  the  fourteen-year-old  sample.     Of  these, 
there  were  eight  correlations  (four  pairs)  which  were  significant  in 
both  age  groups.     These  we;:e:     (a)  Authority  Stance  with  BRS  Solver; 
(b)  Interpersonal  Relations  Stance  with  CPA;  and  (c)  Task  Achievement 
Stance  with  Reading  Achievement  and  GPA.     Significant  at  age  ten  only 
were  the  following  relationships:     (a)  Aggression  Stance  with  BRS  Task 
Achievement,  Authority,  Implementation,  and  Aggression;  (b)  Authority 
Stance  with  Reading  Achievement;  and  (c)  Task  Achievement  Stance  with 
BRS  Task  Achievement,  Interpersonal  Relations,  Implementation,  Initia- 
tion, and  Solver.     Significant  at  age  fourteen  only  were  the  following 
relationships:     (a)  Authority  Stance  with  Mathematics  Achievement,  GPA, 
BRS  Authority,  Interpersonal  Relations,  and  Aggression;  and  (b)  Inter- 
personal Relations  Stance  with  Mathematics  Achievement,  Reading 
Achievement,  BRS  Task  Achievement,  Authority,  Implementation,  Initia- 
tion, and  Aggression. 

The  correlations  ranged  between  .14  an,    .27.     The  highest  was 
between  Interpeisojia  1  Relations  Stance  and  GPA  at  age  fourteen. 

Of  the  twenty-four  correlations  of  the  Criterion  measures  with  the 
Total  Star.ce  score,  thirteen  were  significant,  all  in  the  predicted 
direction. 

Noteworthy    s  the  fact  that  three  of  the  five  individual  Stance 
scales  were  responsible  foi  twenty-six  of  the  thirty  correlations, 
'^hese  were  Interpersonal  Relations  and  Task  Achievement  (nine  correla- 
tions each)  and  Authority  (eight  correlations). 

The  Anxiety  scale  was  not  significantly  correlated  with  the  Criter- 
ion measures,  and  eight  of  the  signifLcant  negative  correlations  were 
in  the  Aggression  area. 

In  Stage  I,  fourteen  out  of  forty  correlations  were  ^^'gnificant  in 
the  predicted  direction,  about  the  same  proportion  as  were  significant 
in  Stage  III.     Interpersonal  Relations  and  Authority  were  the  best  pre- 
dictors in  Stage  I,  with  Anxiety  being  the  poorest.    Also  noteworthy 
is  the  fact  that,   in  Stage  III,  Task  Achievement  Stance  was  the  best 
predictor  at  age  ten,  while  Interpersonal  Relations  Stance  was  the  best 
predictor  by  age  fourteen. 
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In  conclusion,  while  only  very  tentative  support  can  be  given  to 
the  hypothesis  as  a  whole,  certain  scales  were  better  predictors  of 
the  Criterion  measures  the     other  scales.     BotL  studies  indicated  that 
Authority  and  Interpersona jl  Relations  were  good  predictors,  while 
Stage  III  data  indicated  that  Task  Achicement  Stance  was  also  a  good 
predictor  in  the  ten-year-old  sample.    At  age  ten  Aggression  Stance 
was  positively  correlate^*  with  the  Criterion  measures,  but  negatively 
correlated  in  the  four^een-year-old  sample,  based  upon  Stage  ILl 
f  ind  ings . 

Engagement 

Of  the  one  hundred  and  twenty  correlations  examined  (excluding  the 
Engagement  Total  score),  twenty  were  significant  in  the  predicted 
direction.     Of  these,  nine  were  significant  in  the  ten-year-old  group 
and  eleven  in  the  fourteen-year-old  group. 

There  were  only  two  correlations  (one  pair)  which  were  significant 
in  both  age  samples.    These  were  between  Interpersonal  Relations 
Engagement  and  BRS  Task  Achievement.     Significant  at  age  ten  only  ^ ere 
the  following  relationships:     (a)  Aggression  Engagement  with  BRS 
Authori-cy  Implementation  and  Aggression;  3nd_(b)  Task  Achievement 
Engagement  with  Reading  Achievement,  BRS  Task  Achievement,  Implementa- 
tion, Initiation,  and  Solver.     Significant  at  age  fourteen  only  were 
the  following  relationships:     (a)  Authority  Engagement  with  Mathema- 
tics Achievement  and  GPA;  (b)  Interpersonal  Relations  Engagement  with 
all  Achievement  measures,  BRS  Authority,  Implementation,  Initiaticn, 
and  Aggression;  and  (c)  Task  Achievement  Engagement  with  GPA. 

The  correlations  ranged  between  .14  and  .30.    The  highest  (.30)  was 
between  Interpersonal  Relations  Engagement  and  GPA  at  age  fourteen. 

Of  the  twenty-four  correlations  of  the  Criterion  meosures  with  the 
Engagement  Total  score,  twelve  were  significant  in  the  predicted 
direction.     (Two  were  significant  in  the  direction  opposite  from  that 
predicted  --  those  with  BRS  Se If-Assert ion  and  Anxiety.) 

In  Stage  I,  only  two  of  forty  correlations  w*th  the  Criterion 
measures  were  significant.     The  poor  Stage  I  findings  combined  with 
the  Stage  III  findings  lead  one  to  conclude  that  there  was  insufficient 
evidence  for  support  of  the  total  hypothesis.    Stage  III  data,  however, 
did  suggest  tftat  there  was  some  support  for  the  hypothesis  in  the  Task 
Achievement  area  (at  age  ten)  and  the  Interpersonal  Relations  area  (at 
age  fourteen). 

Aid/Adv  ice 

Of  the  one  aundred  and  twenty  correlt  ns  examined  (excluding  the 
Total  Aid/Advice  score),  thirty-two  were  significant  in  the  predicted 
direction.    Of  these,  sixteen  were  significant  at  age  ten  and  sixteen 
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at  age  fourteen.    There  were  eight  correlations  (four  pairs)  which 
were  significant  at  both  age  levels.    There  were  eight  correlations 
(four  pairs)  which  were  significant  at  both  age  levels.    These  were: 

(a)  Authority  Aid/Advice  with  BRS  Implementation  and  Aggression;  and 

(b)  Task  Achievement  Aid/Advice  with  Reading  Achievement  and  GPA.  Sig- 
nificant at  age  ten  only  were  the  following  relationships:     (a)  Aggres- 
sion Aid/Advice  with  Matheaiatics  Achievement,  BRS  Authority,  Implemen- 
tation, and  Aggression;  and  (b)  Task  Achievement  Aid/Advice  with  Mathe- 
matics Achievement,  BRS  Task  Achievement,  Authority,  Implementation, 
Self-Assertion,  Initiation,  Solver,  and  Aggression.    Significant  at 
age  fourteen  only  were  the  following  relationships:     (a)  Authority 
Aid/Advice  with  Mathematics  Achievement,  GPA,  BRS  Task  Achievement, 
and  Initiation;  and  (b)  Interpersonal  Relations  Aid/Advice  with  all 
Achievement  measures,  BRS  Task  Achievement,  Authority,  Implementation, 
Initiation;  and  Aggression. 

The  correlations  ranged  between  ,14  and  .32.    The  highest  correla- 
tions were:     (a)  between  Task  Achievement  Aid/Advice  and  Reading 
Achievement  (.32)  at  age  ten,  and  (b)  between  Interpersonal  Relations 
Aid/Advice  and  GPA  (.31)  at  age  fourteen. 

Aid/Advice  was  not  measured  in  the  Stage  I  Sentence  Completion 
instrument « 

Of  the  twenty-four  correlations  with  the  Total  Score,  eighteen  were 
significant  in  the  predicted  direction. 

In  conclusion,  based  upon  findings  from  both  studies,  total  support 
for  the  hypothesis  regarding  A id /Advice  was  not  present.    Stage  I  data 
would  lead  one  to  totally  reject  the  hypothesis.    Stage  III  data  Indi- 
cated that  at  age  fourteen  there  wa.s  good  support  for  the  hypothesis 
in  the  Authority  and  Interpersonal  Relations  areas;  and  at  age  ten, 
good  support  in  the  Task  Achievement  area. 

Coping  Effectiveness 

Of  the  one  hundred  and  twenty  correlations  examined  (excluding  the 
Total  Scores),  twenty-nine  were  significant  in  the  predicted  direction. 

Fourteen  of  these  correlations  (or  oeven  pairs)  were  significant  in 
both  age  samples.    These  were:    (a>  Interpersonal  Relations  Coping  with 
Reading  Achievement,  GPA,  and  BRS  Aggression;  and  (b)  Task  Achievement 
Coping  with  Reading  Achievement,  GPA,  BRS  Task  Achievemet.t ,  and  Initia- 
tion-   Significant  at  age  ten  only  were  the  following  relationships: 
(a)  Authority  Coping  with  ReadingAchievement;  (b)  Interpersonal  Rela- 
tions Coping  with  BRS  Interpersonal  Relations;  and  (c)  Task  Achieve- 
ment Coping  with  Mathematics  Achievement,  BRS^uthor ity.  Interpersonal 
Relations,  Implempntation^-^eif--A4jser^ion,  Solver,  and  Aggression. 
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The  correlations  ranged  between  .14  and  .31.     The  higheit  (.31)  was 
between  Task  Achievement  Coping  and  Reading  Achievement  at  age  ten; 
followed  by  that  between  Interpersonal  Relations  Coping  and  GPA  (.28) 
at  age  fourteen. 

Of  the  twenty-four  correlations  with  the  Coping  Effectiveness  Total 
score,  sixteen  were  significant  in  the  predicted  direction. 

In  Stage  I,  twenty-four  out  of  forty-eight  correlations  were  sig- 
nificant  in  the  predicted  direction.     In  that  study,  Interpersonal 
Relations  and  Authority  were  the  best  predictors  of  the  Criterion 
measures . 

In  conclusion,  as  with  other  Sentence  Completion  scales,  support 
for  the  complete  hypothesis  was  not  sufficient  for  verification. 
However,  there  was  good  support  in  the  Interpersonal  Relations  area  in 
both  studies,  in  the  Authority  area  for  Stage  I,  and  the  Task  Achieve- 
ment area  in  Stage  III.     In  the  Task  Achievement  area,  the  support  was 
especially  strong  in  the  ten-year-old  sample. 

Hypothesis  76:  There  will  be  a  positive  relationship  between 
the  Sentence  Completion  Attitude  measures  and 
the  Criterion  measures. 

Of  the  ninety-six  correlations  examined  (excluding  those  with  the 
Atcitude  Total  score),  twenty  were  significant  in  the  predicted  direc- 
tion.   Of  these,  six  were  in  the  ten-year-old  age  group  and  fourteen 
in  the  fourteen-year-old  age  group.     (There  were  six  correlations  sig- 
nificant in  the  direction  opposite  from  that  predicted.) 

Four  of  the  correlations  (or  two  pairs)  were  significant  in  both 
age  groups.    These  were  between  Task  Achievement  /^ttitude  and  both  BRS 
Interpersonal  Relations  and  Solver.     Significant  at  age  ten  only  were 
the  relation-^hips  of  Task  Achievement  Attitude  with  BRS  Task  Achieve- 
ment, Authority,  Implemf»ntat ion ,  and  Initiation.     Significant  at  age 
fourteen  only  were  the  following  relationships:     (a)  Attitude  toward 
Authority  with  GPA,  BRS  Task  Achievement,  Implementation,  Initiation, 
and  Aggression;   (b)  Anxiety  Attitude  with  Reading  Achievement.  GPA, 
and  Initiation;  and  (c)  Task  Achievement  Attitude  with  all  three 
Achievement  measures  and  BUS  Self-Asserfion. 

The  correlations  ranged  between  .14  and  .26.    The  highest  were 
between  Task  Achievement  Attitude  and  GPA  (.26)  at  age  fourteen,  and 
between  Task  Achievement  Attitude  and  Reading  Achievement  (.24)  at  age 
fourteen.  . 

Of  the  twenty-four  correlations  w^th  the  Attitude  Total  score,  only 
five  were  significant  in  the  predicted  direction,  all  of  these  being 
in  the  fourteen-year-old  sample. 
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In  Stage  I,  out  of  thirty-two  correlations,  fourteen  were  signifi- 
cant.   In  both  studies,  Task  Achievement  Attitude  appeared  to  be  the 
best  predictor  of  the  Criterion  measures. 

In  summary,  there  was  not  much  support  evidence  for  the  general 
hypothesis.     In  both  studies,  more  support  was  present  in  the  fourteen- 
year-cld  sample  than  in  t\a  ten-year-old  sample.    Also,  in  both 
studies,  the  Task  Achievement  area  was  the  best  predictor  of  the  vari- 
ous Criterion  measures. 

Hypothesis  77:  There  will  be  a  positive  relationship  between 
the  Sentence  Completion  Positive  Affect  vari- 
ables and  the  Criterion  measures. 

Of  the  one  hundred  and  twenty  correlations  examined    only  three 
were  significant  in  the  predicted  direction,  all  three  at  age  fourteen 
ano  in  the  Anxiety  area. 

There  were  four  correlations  significant  In  the  direction  opposite 
from  that  predicted.    The  three  significant  correlations  were  Positive 
Affect  Anxiety  with  GPA,  Self-Assertion,  and  BRS  Anxiety. 

In  Stage  I,  twelve  out  of  thirty-two  correlations  were  significant 
in  the  predicted  direction.    This  was  a  far  greater  proportion  of  sig- 
nificant differences  then  those  found  in  Stage  III,     In  Stage  I  also, 
more  significant  differences  were  in  the  fourteen-year-old  sample. 

Considering  both  studies  together,  one  must  reject  the  hyp4;thesis 
at  both  age  levels. 

Hypdthesies  78a  -  78b;    There  will  be  a  negative  relatloaship 

between  the  Sentence  Complet  on  Hostile 
s^nd  Depressive  Affect  variables  aud  the 
Criterion  measures. 

Achievement  Measures 

Of  the  seventy-two  correlations  examine c    nine  were  significant  in 
the  predictad  direction.    Of  these,  six  we^e  in  the  ten-year-old  group 
and  three  in  the  fourteen-year-old  group. 

There  were  two  correlations  (one  pair)  significant  in  both  age 
groups.    These  were  between  GPA  and  Total  Hostile  Affect.  Significant 
at  age  ten  only  were  the  following  relationships:    (a)  Mathematics 
Achievement  with  Aggression  Depressive  Affect;  and  (b)  Reading  Achieve- 
ment with  Authority  Hostile  Affect,  Anxiety  Depressive  Affect,  Inter- 
personal Relations  Depressive  Affect,  and  Total  Depressive  Affect. 
Significant  at  age  fourteen  only  were  tne  relationships  of  GPA  with 
both  Anxiety  Hostile  Affect  and  Aggression  Hostile  Affect. 


-1320- 


The  correlations  ranged  between  -.14  and  -.20.    The  highest  was 
between  GPA  and  Anxiety  Hostile  Affect  in  the  fourteen-year-old  sample. 

In  Stage  I,  six  out  of  a  possible  forty  correlations  were  signifi- 
cant in  the  predicted  direction.    These  were  evenly  distributed  between 
the  two  age  samples. 

In  conclusion,  the  hypothesis  must  be  rejected  based  upon  both 
Stages  I  and  III  findings  together.    Apparently,  the  expression  of 
affect  of  any  variety  as  a  response  to  the  projective  instruments  is 
not  related  to  the  criterion  (behavioral)  measures. 

Behavior  Rating  Scales 

Of  the  two  hundred  and  sixteen  correlations  examined,  sixteen  were 
significant  in  the  predicted  direction  vbut  thirteen  were  significant 
in  the  direction  opposite  from  that  predicted).     Of  the  sixteen  sig- 
nificant in  the  predicted  direction,  three  were  significant  at  age  ten 
and  thirteen  at  age  fourteen,  indicating  some  sort  of  age  difference. 

There  were  two  correlations  (one  pair)  which  were  significant  in 
both  age  groups.     These  were  between  BRS  Implementation  and  Total  Hos- 
tile Affect.     Significant  at  age  ten  only  were  the  following  relation- 
ships:    (a)  between  BRS  Authority  and  Total  Hostile  Affect;  and  (b) 
between  BRS  Solver  and  Hostile  Affect  in  trie  Anxiety  area.  Significant 
at  age  fourteen  only  were  the  following  relationships:     (a)  BRS  Task 
Achievement  with  Anxiety  Hostile  Affect  and  Total  Hostile  Affect;  (b) 
BRS  Authority  with  Anxiety  Hostile  Affect;  (c)  BRS  Implementation  With 
Aggression  Hostile  Affecc  and  Anxiety  Hostile  Affect;  (d)  BRS  Initia- 
tion wii-h  Aggression  Hostil<f  Affect,  Anxiety  Hostile  Affect,  and  Total 
Hostile  Affect;  (e)  BRS  Aggression  with  Aggression  Hostile  Affect  and 
Total  Hostile  Affect;  and  (f)  BRS  Anxiety  with  I*\terper sona  1  Relations 
Depressive  Affect  and  Total  Depressive  Affect. 

The  correlations  ranged  between  -.i4  and  -.23.    The  highest  (  .23) 
was  between  BRS  Aggression  and  Aggression  Hostile  Affect  at  age  four- 
teen, followed  by  that  of  BRS  Aggression  with  Total  Hosti'^e  Affect 
(-.21)  also  at  age  fourteen. 

In  Stage  I  data,  which  utilized  only  the  BPS  Summary  score,  two  out 
of  a  possible  eighteen  correlations  were  significant  (with  three  sig- 
nificant in  the  direction  opposite  from  that  predicted). 

The  findings  from  the  two  studies  together  lead  to  the  rejcctjion  of 
the  above  hypothesis  for  the  BRS  Criterion  as  well  as  the  Achievement 
Criterion  measures.    Again,  affect  expressed  in  response  to  prolective 
instruments  is  apparently  not  related,  to  any  great  extent,  to  peer 
ratings  of  children's  overt  behavior. 
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Hypotheses  79  -  88;    There  w)ll  be  a  positive  relationship 

between  the  Criterion  measures  and  the 
Story  Completioa  Coping  Style  dimensions. 

Stance 

Of  the  one  hundred  and  ninety- two  correlations  examined,  none  of 
the  correlations  examined  were  significant  in  the  predicted  direction 
in  either  age  group,  though  there  were  seven  correlations  significant 
in  the  direction  opposite  from  that  predicted.    The  hypothesis  for 
Story  Completion  Stance  was  not  tested  in  Stage  I, 

This  total  lack  of  findings  leads  to  the  complete  rejection  of  this 
hypothesis  for  Stance. 

Engagement 

Of  the  one  hundred  and  ninety -two  correlations  examined,  only  three 
were  jigniricant  in  the  predicted  direction  (with  six  being  significant 
in  the  direction  opposite  from  that  predicted). 

The  three  significant  correlations  were  all  in  the  ten-year-old 
sample  and  concerned  the  Aggression  story.  They  were:  Aggression 
with  GPA  (.14),  3RS  Authority  (.14),  and  BRS  Implementation  (.15). 

The  significant  negative  correlations  were  random  and  did  not 
appear  to  represent  any  trend. 

In  Stage  I,  of  the  seventy-two  correlations,  twenty-one  were  sig- 
nificant in  the  predicted  direction;  however,  twenty  of  these  were  In 
the  ten-year-old  sample  (twenty  out  of  thirty-six). 

Looking  at  the  results  of  both  studies  together,  there  was  no  sup- 
port whatsoever  in  the  fourteen-year-old  sample  for  the  hypothesis  con- 
cerning Engagement.    The  fair  support  found  in  Stage  I  for  the  ten- 
year-old  sample  was  not  present  in  Stage  III  results,  so  support  even 
at  age  ten  was  quite  speculative. 

Initiation 

Of  the  one  hundred  and  ninety-two  correlations  examined,  only  nine 
were  significant  in  the  predicted  direction  (with  five  signixicant  in 
the  opposite  direction). 

Of  these  nine  correlations,  one  was  In  the  ten-year-old  sample  and 
eight  were  in  the  fourteen-year-old  sample.    There  were  two  correla- 
tions (one  pair)  which  were  significant  at  both  age  levels.  These 
were  Story  Four  Anxiety  with  GPA.    Significant  at  age  fourteen  only 
were  the  following  relationships:     (a)  Story  Four  Anxiety  with  Mathe- 
matics and  Reading  Achievement  and  BRS  Aggression;  (b)  Story  Six 
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Anxiety  with  Reading  Achievement;  {c)  Academic  Task  Achievement  witli 
BRS  Authority  and  Initiation;  and  (d)  Total  Initiation  with  BRS  Aggres- 
sion . 

The  correlations  ranged  between  .II  and  .15. 

In  Stage  I,  there  were  twenty-two  significant  correlation*:  of  Story 
Completion  Initiation  with  the  Criterion  measures.     In  Stage  I,  the 
relationship  was  stronger  in  the  ten-year-old  sample  than  at  age  four- 
teen.    Considering  the  results  of  both  studies  simultaneously,   one  must 
reject  the  hypothesis  partly  because  of  the  poor  Stage  III  findings 
and  partly  because  of  the  difference  between  the  two  studies  concerning 
age  trends. 

Aid/Acivice 

Of  the  one  hundred  and  ninety-two  correlations  examinee,  twelve 
were  significant  in  the  predicted  directir^n  (with  six  significant  in 
the  direction  opposite  of  that  predicted).     Of  these,  none  were  sig- 
nificant in  both  age  groups.    There  were  five  significant  at  age  ten 
and  seven  at  age  fourteen.    Significant  at  age  ten  only  were  the  fol- 
lowing relationships:     (a)  Aggression  with  Reading  Achievement,  CPA, 
and  BRS  Implementation;  and  (b)  Nonacademic  Task  Achievement  with  CPA 
and  BRS  Initiation.     Significant  at  age  fourteen  only  were  the  follow- 
ing relationships:     (a)  Story  Four  Anxiety  with  BRS  Anxiety;  (c)  Inter- 
personal Relations  with  Read ingAchievement ;  and  (d)  Total  Aid/Advice 
with  BRS  Authority  and  Aggression. 

The  correlations  ranged  between  .10  and  .21.     The  highest  (.21)  was 
between  Story  Four  Anxiety  and  BRS  Aggression  at  age  fourteen. 

Aid/Advice  was  not  measured  in  Stage  I  Story  Completion.     Based  on 
the  restuls  of  the  Stage  III  study,  the  hypothesis  must  be  rejected  at 
both  age  levels. 

Solver 

Of  the  one  hundred  and  ninety-two  correlations  examined,  only  six 
were  significant,  all  in  the  predicted  direction.     Of  these,  five  were 
significant  in  the  ten-year-old  sample  and  one  in  the  fourteen-year- 
old  sample.     Significant  at  age  ten  only  were  the  following  relation- 
ships:    (a)  Authority  with  Reading  Achievement;  (b)  Story  Four  Anxiety 
with  Reading  Achievement  and  BRS  Self-Assertion;  (c)  Nonacademic  Jask 
Achievement  with  CPA;  and  (d)  Total  Solver  with  Reading  Achievement. 
Significant  at  age  fourteen  only  was  the  relationship  between  Academic 
Task  Achievement  and  BRS  Implementation. 

The  correlations  ranged  between  .10  and  .20.    The  highest  was 
between  Story  Four  Annlety  and  BRS  Self -Assert ion  in  the  ten-year-old 
sample . 
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Solver  was  not  measured  in  Stage  I.    Based  upon  Stage  III  findings 
alone,  the  hypothesis  must  be  rejected  at  both  age  levels. 

Imj)leme  nta  t  ion 

Of  the  one  hundred  and  ninety-two  correlations  examined,  nine  were 
significant  In  the  predicted  dirp'^tion.    Of  these,  eight  were  signifi- 
cant in  the  ten-year-old  sample  and  one  in  the  fourteen-year-old 
sample . 

The  following  relationships  were  significant  at  age  ten  only:  (a) 
Aggression  with  all  Achievement  measures;  (b)  Story  Six  Anxiety  with 
G?k;  (c)  Nonacademlc  Task  Achievement  with  GPA  and  Initiation;  and  (d) 
Total  Implementation  with  Reading  Achievement  and  GPA.    Significant  at 
age  fourteen  only  was  the  relationship  between  Story  Six  Anxiety 
Mathematics  Achievement. 

The  correlations  ranged  between  ,14  and  .20.    The  highest  was 
between  Aggression  and  GPA  in  the  ten-year-old  sample. 

In  Stage  I,  of  the  sixty-four  correlations  involving  Implementation 
and  the  Criterion  measures,  twenty-six  were  significant,  all  in  the 
predicted  direction.    Of  these,  twenty  were  in  the  ten-year-old  sample. 

Considering  the  results  of  both  studies  together,  the  hypothesis 
must  be  totally  rejected  at  age  fourteen,  but  there  was  some  slight 
support  in  the  ten-year-old  sample  (good  support  in  Stage  I,  but  poor 
support  in  Stage  III). 

Outcome 

Of  the  one  hundred  and  ninety-two  correlations  examined,  eleven 
were  significant  in  the  predicted  direction  (a"d  five  significant  in 
the  directiori  opposite  from  that  predicted).    Of  these,  two  were  sig- 
nificant in  the  ten-year-old  sample  and  nine  in  the  fourteen-year-old 
sample.    There  were  no  correlations  significant  in  both  age  samples. 
Significant  at  age  ten  only  were  the  following  relationships:  (a) 
Aggression  with  GPA;,_And  (b)  Authority  with  Reading  Achievement.  Sig- 
nificant at  age  fourteen  only  were  the  following  relationships:  (a) 
Authority  with  GPA,  BRS  Task  Achievement ,  Implementation,  and  Initia- 
tion; (h)  Academic  Task  Achievement  with  BRS  Task  Achievement,  Imple- 
mentation, aad  Initiation;  and  (c)  lotal  Outcome  with  BRS  Task  Achieve- 
ment and  Initiation. 

The  correlations  ranged  between  .14  and  *16.    The  highest  was 
between  Authority  and  BRS  Task  Achievement  in  the  fourteen-year-old 
sample . 

Considering  the  above  evidence,  the  hypothesis  must  be  rejected, 
especially  at  age  ten. 
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Evaluation  of  Outcone 


Of  the  one  hundred  and  ninety-two  correlations  examined,  twenty- 
eight  were  significant  in  the  predicted  direction  (and  seven  in  the 
direction  opposite  from  that  predicted).     Of  these,  twenty-one  were 
in  the  ten-year-old  sample  and  seven  at  age  fourteen.     There  were  no 
correlations  significant  in  both  age  groups.     Significant  at  age  ten 
only  were  the  following  relationships:     (a)  Authority  with  Mathematics 
Achievement,  GPA,  BRS  Task  Achievement ,  Interpersonal  Relations,  Imple- 
mentation, Self-Assertion,  Initiation,  and  Solver:  (b)  Story  Four 
Anxiety  with  Mathematics  Achievement,  BRS  Self-Assertion,  and  Initia- 
tion; (c)  Story  Six  Anxiety  with  BRS  Task  Achievement,  Authority, 
Implementation,  Initiation,  and  Solver;  (d)  Ntnacademic  Task  Achieve- 
ment WLth  Reading  Achievement;  and  (e)  Total  Evaluation  of  Outcome  with 
Reading  Achievement,  GPA,  BRS  Implementation,  and  Initiation. 

Significant  at  age  fourteen  only  were  the  following  relationships: 
Interpersonal  Relations  with  Reading  Achievement,  GPA,  BRS  Task 
Achic  /ement,  Authority,  Implementation,  Initiation,  and  Aggression. 

The  correlations  ranged  between  .14  and  .22.     The  highest  was 
between  Story  Six  Anxiety  and  BRS  Initiation  in  the  ten-year-old 
sample.     It  is  interesting  to  note  that  all  significant  fourteen-year- 
old  correlations  with  the  Criterion  involved  the  Interpersonal  Rela- 
tions story,  while  the  majority  of  significant  ten-year-old  correla- 
tions involved  the  Authority  story  and  Stories  Four  and  Six  Anxiety. 
Also  of  interest  was  the  fact  that  all  correlations  with  the  Academic 
Task  Achievement  story  (seven)  were  negative. 

The  above  remarks  must  be  considered  in  cny  acceptance  or  rejection 
of  the  hypothesis  for  Evaluation  of  Outcomi* .     This  dimension  was  more 
highly  related  to  the  Criterion  measures  than  any  other  Story  Comple- 
tion dimension  chus  far  discussed.    At  age  ten,  twenty  of  ninety-six 
correlations  were  significant  so  there  was  meager  support  for  the 
hypothesis  at  this  age  level,  but  only  in  the  areas  of  Authority  and 
Anxiety.     Overall,  the  hypothesis  must  be  rejected  at  age  fourteen, 
though  there  was  evidence  in  support  of  the  hypothesis  in  the  Inter- 
personal Relations  area. 

Coping;  Effectiveness 

Of  the  one  hundred  and  ninety-two  correlations  examined,   r.even  were 
significant.    Of  these,  five  w^re  in  the  ten-year-old  sample  and  two 
in  the  fourteen-year-old  sample.     There  were  no  correlations  signifi- 
cf^nt  in  both  age  groups.     The  |:ollowi.ng  relationships  were  significant 
at  age  ten  only:     (a)  Aggressicjjn  Coping  with  GPA;  (b)  Story  Four 
Anxiety  Coping  with  Reading  Achievement;  (c)  Nonacademic  Task  Achieve- 
ment Coping  with  GPA;  and  (d)  Total  Coping  with  both  Reading  Achieve- 
ment and  GPA.     Significant  at  age  fourteen  only  were  the  following 
relationships:     (a)  Academic  Task  Achievement  Coping  with  BRS  Initia- 
tion; and  (b)  Total  Coping  witu  BRS  Task  Achievement. 
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The  correlations  ranged  bc-tween  .14  and  .19.    The  highest  was 
between  Aggression  Coping  and  GFA  at  age  ten. 

In  Stage  I,  eighteen  out  of  seventy-two  correlations  were  signifi- 
cant in  the  predicted  direction.    Considering  the  results  of  bot*^ 
studies  together,  however,  one  must  reject  the  hypothesis  at  hot*-  age 
levels. 

Instrumentality 

Of  the  one  hundred  and  ninety- two  correlations  examined,  twenty- 
three  were  significant  in  the  predicted  direction.    Of  these,  thirteen 
were  in  the  ten-year-old  sample  and  ten  In  the  fourteen-year-old 
sample . 

There  were  eight  correlations  (four  pairs)  which  were  significant 
at  both  age  levels.    These  were:     (a)  Nonecademic  Task  Achievement 
with  Mathematics  Achievement;  and  (b)  the  Total  Instrumentality  score 
with  all  Achievement  measures.    Significant  at  age  ten  only  were  the 
following  relationships:     (a)  Aggression  with  CPA;     (b)  Story  Four 
Anxiety  with  all  Achievement  measures,  BRS  Interpersonal  Relations, 
Self-Assertion,  and  Solver;  and  (c)  Nonacademic  Task  Achievement  with 
CPA  and  BRS  Aggression.    Significant  at  age  fourteen  only  were  the  fol- 
lowing relationships:    (a)  Story  Six  Anxiety  with  Kathematics  Achieve- 
ment and  BRS  Authority;  (b)  Interpersonal  Relations  uith  BRS  Inter per- 
soiuil  Relations  and  Self-Assertion;  and  (c)  Academic  Task  Achievement 
with  BRS  Initiation  and  Anxiety. 

The  correlations  ranged  between  .14  and  .21.    The  highest  (.21)  was 
between  the  Total  Instrumentality  score  and  CPA  at  age  ten,  followed 
by  the  Total  Score  with  Reading  Achievement  (.20)  also  at  age  ten. 

In  Stage  I,  for  a  similar  but  not  identical  dimension.  Persistence, 
thirty-one  out  of  seventy^two  correlations  with  the  Criterion  measures 
were  significant.    The  results  of  these  two  studies  together  gave  mod- 
erate support  to  the  hypothesis.    Instrumentality  was  the  best  Stcge 
III  predictor  of  the  Criterion  measures  thus  far  studied,  though  the 
results  still  were  not  impressive. 

Hypothesis  89:    There  will  be  ^  positive  relationship  between 
the  Criterion  measures  and  the  Story  Comple- 
tion Positive  Affect  dimensions. 

Of  the  one  hundred  and  ninety-two  correlations  examined,  fifteen 
were  significant  in  the  predicted  direction.    Of  these,  seven  were  In 
the  ren-year-old  age  group  and  eight  were  in  the  fourteen*year-old  age 
group.    There  were  two  correlations  (one  pair)  significant  at  both  age 
levels^    These  were  between  Story  Six  Anxiety  and  BRS  Implementation. 
Significant  at  age  ten  only  were  the  following  relationships:  (a) 
Authority  with  Mathematics  and  Reading  Achievement  and  BRS 
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Iniplementation;   (b)  Story  Six  Anxiety  Vvith  Readin>'  Ach  ifvc»nt»nl  and  HKS 
Initiation;  and  (c)  Total  Positive  Affect  with  Mathemalies  Ach  ievcinful . 
Significant  at  age  fourteen  only  were  the  follu^^'ing  relationsiiipb:  (a) 
Story  Six  Anxiety  with  BRS  Authority;  (d)  interpersonal  Relations  with 
Reading  Achievement,  GPA,  BRS  Authority  and  Interpersonal  HLiations; 
and  (c)  Academic  Task  Achievement  with  Reading  Achievement  and  BRS 
Author  ity . 

The  correlations  ranged  between  .14  and  .21.    The  highest  (.21)  was 
between  Total  Positive  Affect  and  Mathematics  Achievement  at  age  ten. 
Affect  was  measured  in  a  different  manner  in  Stage  I  so  direct  compari- 
sons could  not  be  made.     Based  on  Stage  III  data  alone,  the  hypothesis 
should  be  rejected  in  both  age  groups. 

Hypothesis  90:     There  will  be  a  negative  relationship  betw-en 
the  Criterion  measures  and  the  Story  Comple- 
tion Negative  Affect  dimensions. 

Of  the  one  hundred  and  ninety-two  correlations  examined,  twenty- 
eight  were  significant,  all  in  the  predicted  direction.    Of  these, 
^even  were  significant  in  the  ten-year-old  sample  and  twenty-one  in 
the  fourteen-year-old  sample.    There  were  six  correlations  (three 
pairs)  which  were  significant  in  both  age  groups.     These  were  between 
Academic  Task  Achievement  and  BRS  Authority,  Implementation,  and 
Initiation.     Significant  at  age  ten  only  were  the  following  relation- 
ships:    (a)  Story  Four  Anxiety  with  Mathematics  Achievement  and  BRS 
Anxiety;  (b)  Academic  Task  Achievement  with  BRS  Task  Achievement;  and 
(c)  Nonacademic  Task  Achievement  with  BRS  Anxiety.     Significant  at  age 
fourteen  only  were  the  following  relationships:     (a)  Aggression  with 
Reading  Achievement,  BRS  Interpersonal  Relations  and  Solver;  (b) 
Authority  with  BRS  Interpersonal  Relations;  (c)  Story  Six  Anxiety  with 
BRS  Interpersonal  Relations  and  Aggression;  (d)  Interpersonal  Relations 
with  Reading  Achievement  and  GPA;  (e)  Academic  Task  Achievement  with 
Mathematics  and  Reading  Achievement,  and  BRS  Solver;  and  (f)  Total 
Negative  Affect  with  Reading  Achievement,  GPA,  BRS  Authority,  Inter- 
personal Relations,  Implementation,  Initiation,  and  Solver. 

The  correlations  ranged  between  .11  and  .21.    The  highest  (.21) 
were  between  (a)  Story  bix  Anxiety  and  BRS  Interpersonal  Relations  and 
(b)  Total  Negative  Affsct  and  BRS  Solver,  both  in  the  fourteen-year-old 
sample • 

Direct  comparisons  with  Stage  I  data  could  not  be  made.    There  was 
moderate  support  for  the  hypothesis  in  the  tour teen-yei.r-oId  sample 
but  poor  support  in  the  ten-year-old  sample.    The  best  predictor  of 
the  Criterion  measures  was  the  Negative  Affect  from  the  Academic  Task 
Achievement  story,  followed  by  the  Total  Negative  Affect  score. 

Hypothesis  109:    There  will  be  a  positive  relationship  between 
the  Parent/Child  Interaction  items  of  the  Sen- 
tence Completion  instrument  and  the  Aptitude  and 
Achievement  measures. 
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Of  the  thirty-two  correlations  examined,  thirteen  were  significant, 
all  in  the  predicted  direction.    Of  these,  eleven  were  significant  in 
the  ten-year-old  sample  and  two  in  the  fourteen-year-old  sample • 

There  were  four  correlations  (two  pairs)  which  were  significant  at 
both  age  levels.     These  were:     (a)  Self-Concept  with  GFA;  and  (b) 
Father  Interaction  with  GPA.    Significant  at  age  ten  only  were  the 
following  relationships:     (a)  Self-Concept  with  Mathematicf:  and  Reading 
Achievement;  (b)  Parent/Child  Interaction  with  Reading  Achievement  and 
GPA;  (c)  Mother  Interaction  with  Reading  Achievement  and  GPA;  and  (d) 
Father  Interaction  with  Aptitude  and  with  Mathematics  and  Reading 
Achievement . 

The  correlations  ranged  between  .14  and  .21.    The  highest  (.27)  was 
between  Father  Interaction  and  Mathematics  Achievement  in  the  ten-year- 
old  sample.    Grade  Point  Average  was  most  frequently  predicted  by  the 
Parent/Child  Interaction  items  (six  of  eight  times).    The  Father  Inter- 
action scale  was  most  frequently  correlated  with  the  Aptitude  and 
Achievement  measures. 

In  Stage  I,  only  two  of  the  thirty-two  correlations  examined  were 
significant  in  the  predicted  direction,  while  six  t ere  significant  in 
the  direction  opposite  from  that  predicted.     It  Is  difficult  to  explain 
this  difference  between  the  results  of  the  two  studies  since  all  items 
being  correlated  were  unchanged  between  Stages  I  and  HI. 

In  conclusion,  while  Stage  III  data  gave  strong  support  to  the 
hypothesis  at  age  ten,  Stage  I  data  gave  no  support  to  the  hypothesis 
at  the  ten-year-old  level,  which  causes  one  to  be  somewhat  dubious 
regarding  the  Stage  III  findings.    At  the  fourteen-year-old  level  the 
hypothesis  must  be  rejected  from  the  evidence  of  both  studies. 

Hypothesis  110 i    There  will  be  a  positive  relationship 

between  the  Parent/Child  Interaction  Items 
%  of  the  Sentence  Completion  and  the  Authori- 

ty score  of  the  Peer  BRS. 

Of  the  eight  correlations  examined,  thiee  were  significant  In  the 
predicted  direction.    Two  of  these  were  In  the  ten-year-old  sample  and 
one  in  the  fcirteen-year-old  sample.    Significant  at  age  ten  only  was 
the  relationship  of  Peer  MLS  Authority  with  Self-Concept  (.16)  and 
Interaction  with  ^ather  (.16),    Significant  at  age  fourteen  only  was 
the  relationship  between  Peer  BRS  Authority  and  the  Parent/Child 
Interaction  score  (*14). 

In  Stage  I,  none  of  the  correlations  with  the  Peer  BRS  Authority 
Item  were  significant. 

These  findings  together  would  lead  to  the  rejection  of  the  hypothe- 
sis at  both  age  levels. 
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HvDotnesis  111:     There  will  be  a  positive  relationship  between 
the  Parent/Child  Interaction  items  of  the 
Sentence  Completion  and  the  Coping  Style 
dimension  scores  from  the  Peer  BRS. 

Of  the  twenty-four  correlations  examined,  nine  were  significant, 
all  in  the  predicted  direction.     Of  these,  seven  were  significant  at 
age  ten,  and  two  at  age  fourteen.    There  were  four  correlations  (two 
pairs)  which  were  significant  at  both  age  levels.    These  were:  BRS 
Initiation  with  both  Parent/Child  Interaction  and  Interaction  with 
Father.     Significant  at  age  ten  only  wc-rt^  the  following  relationships: 
(a)  Self-Concept  with  BRS  Initiation,  Implementation,  and  Solver;  (b) 
Mother  Interaction  with  Initiation;  and  (c)  Father  Interaction  with 
Implementat  ion. 

The  correlations  ranged  between  .14  and  .19.    The  highest  (.19)  was 
between  Father  Interaction  and  BRS  Initiation  in  the  ten-year-old 
sample.    BRS  Initiation  was  the  Coping  Style  most  frequently  signifi- 
cantly correlated  with  the  Parent/Child  Interaction  items. 

This  hypothesis  was  not  tested  in  Stage  I.     In  summa-/,  there  was 
moderately  good  support  for  the  hypothesis  In  the  ten-year-old  sample, 
but  poor  support  in  the  fourteen-year-old  sample  where  the  hypothesis 
must  be  rejected. 
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msmUWirrS:    sentence  Cow^Utlon 
Vf^MLVMXSt       Coping  Style  Dlaeneloa 
Totdl  Score*  m4  Coplftg 

EffcCtiVCIMM 


TOTAL 

109  STARCE 
TOTAL 

1 10  <SGACE>cirr 

TOTAL 
i:i    Ally/ ADVICE 

TOTAL 
112    CODING  EFF. 


109 

UO 

in 

112 

■FO-.AL_ 

sta:.c£ 

10  14 

T'TAL 

TOTAL 

ncr-Ar^FMOiT 

AID  '.OVICE 

COP. 

EFT. 

10 

14 

10 

14 

10 

14 

,70 

.67 

,73 

.69 

.74 

.71 

.70 

.67 

.92 

.93 

.75 

,79 

.73 

.69 

.92 

.93 

.76 

.79 

.74 

.71 

.75 

.79 

.76 

.79 

XNSTRtlCKTS:    Sentence  Completion 
VARU8LES:       Attitude  •eJ»ur«e  »crOM 
bttiavlor  «rece 


ATTITITJE 
82  AlTHOlim 

«l  AKXlFTf 

INTUKPERSOKAL 

RELAflCNS 

TASK 
04  ACHIEVEMEKT 

TOTAL 
U8  ATTITVDE 


'3 


64 


ATTITUDE     "aItTtJDV:  .      ATTTTUPE  -AZUILP^ 


AKXIETY 


10 


14 


.40 

.33  .14 

-.14 

.34 

.3«  .17 

.18 

.80 

.a:  .37 

.21 

ITR 


10 


14 


TA$K  ACrt._ 
U>  14 


.40 

.33 

.3- 

.29 

.14 

r.i4 

.17 

.18 

.69 

.65 

.61 

.55 

-1333 


Tlirre  will  hr  ■  pn^ltfvi-  rt-lat  tlilfi  owmi^  !*«  'T*  *  <»f  S<mcmt 
Cf«iif»t«i;'*n  •£f«fct  dlttinalon  •cfi/feS  thr  dnhrint  Uit.mviot  ttrmm  unA  with  thr 


IK':JIIIT*#'NT5:    Sint«'«ce  Ctsfc^letton 
VAItlAltiLS:        M«»tiU-  Aff«<rt  dlw  r>«ioe 

hsvltfr  arvmt 


MOST.  AmCT 

m  AccnssiOK 

t7  Atrnioim 

M  Anxair 
ifnEmnsdiAt 

78  ULATIflPf 

TASK 
69  ACHICVDCVr 

TOTAL  nomu, 

113  AFFECT 


104 


HI 


Al^.ff.'^lflti 

10 

u 

.17 

I? 

-.14 

^7  . 

.?3 

_i»o^.A*'r. 

AlriMfUim 


14 


.17.. 

•7^ 

aOutt/ 


10 


14 


.46 

49 


10 


ill. 


JO. 


.25 


.70 


14 


.27, 


ho^.t.aff^ 
TA-K  An«7 

10 

14 

.12 

-.14^ 

.25 

^> 

MmnieSIS  17:    Th«re  will  be  a  yMltlvc  rcUtlonahlp  mm%  rht  9tmwM  of  the 

Smcmc  Co^lsCion  affect  ilmentian  scroM  the  different    behevlor  areas. 


XySTXlffCIITS :  Sent^iiea  Coai^letioi 
VARIA8US:       Deyreaaiire  Affect 


105 


88 


97 


MOCti^Siar*  AUTHOftlTY 
10       14       10  _14_ 


DEPRESS.  AFT. 
105    ACCXC  ICM 

.25 

•8  AUIHOHm 

.25 

97   AMXIETY  -16 

.18  .23 

'^>. 

nrmtfExsoNAL 

79    RILATIGMS  .20 

.17  .21 

.29 

TASK 
70  ACBteVDOMT 

.15 

TOTAL 

lu  tmnuBm  m 

.48  .73 

AFT. 

AKZlEiy 

10 

14 

.16 

.18 

.23 

.15 

.16 

,22 

.23 

.68 

.68 

79 


70 


DCPRE.ATF.  JEPM.AFF. 

TASK  ACII, 


IPH 


lu 


14 


.20 

.17 

.21 

.29 

.16 

.22 

.56 

10  14 


.15 

.23 

.14 

.38 

.22 

VnOTHCSIS  18:   There  vlll  be  a  poeltUe  -:elatlor.»hlp  meng  the  ■eaaures  of  the  aa«e 

Settte^e  Ce^lation  affect  dlmalon  ecrota  the  aifferent  behevlor  maa. 


nfSTRDICm:  Seatenea  CoiylctiOB 
VAXUaiXS:      ll«itral  Affect 


106 


89 


98 


80 


KIOT.  AFF^ 
AGGR£SSIOIE 

|C£UT.  AFF. 
ASTflOdlTY 

A.vxtm 

19EUX.  AFF. 
IF8 

WClrr.  AFF- 
«SI£  ACH. 

10 

14 

10 

14 

10 

14 

10 

14 

10 

14 

106 

VEVFUt  AFFECT 
ACCRESStOH 

.18 

.14 

.14 

.15 

.29 

.17 

-.19 

89 

Aimioum 

.18 

.14 

.22 

19 

.21 

.37 

.18 

98 

Amim 

.14 

.15 

.22 

.19 

.14 

.31 

.23 

60 

nrERPERSOIIAL 
RmTIONS 

.29 

.17 

.21 

.37 

.14 

.31 

.14 

71 

TASK 

ACHIEVMitrr 

*A9 

.18 

.23 

.14 

115 

TOTAL 

ttCUTKAL  AFF. 

.55 

.46 

.70 

.73 

.58 

.59 

.64 

.74 

.42 

.12 

HYPOTHESIS  19:    There  wiU  be  a  poaltlve  rclationahlp  awmg  the  •eaatirea  cf  the  aaae 

Sentence  Completion  affect  dlmenaion  acroaa  the  different  behavior  areaa. 


mTRIMNTf :  Sentence  Coayletion 
VAXIA1ILES:       poaltlve  Affect 


107 


AOCRilSSIOti 
10  14 


POSITIfE  AFF. 
107  ACCIESSION 

90  AimtORm 

99  A'tXim 

IKTESFEXSCHAL 
t\  KF.UTIOHS 

TASK 
^2  ATMIEVZHOIT 

TOTAL 
116    FOS.  AFFFXT 


.19 

90 


VPS. ATT*  WAFF. 


AlTTMORITy 
10  14_ 


.16 

.27 

.48 

09 


pay. AFF. 
A?:\i£Tr 


10 


.16 

.88 

.8$ 

81 


POS./.FF. 


IFR 


10 


.39 

72 


Pi>s.Arr. 

TA5KACH. 


14 


.78 

27 

-1334- 


I  it  i  HI  ) 


i  t  w  .  n  i  .*    J   !  «*.  At  t  J  t'ld-  -I 


TOTAl. 
108  ATTITUDE 


10 
-.23 


H /' ' ,  fi  V     1>F }y  r  i  V I.   J*!  >•  1 1  IVE_ 
14 


 ft  Hn*l  tiu    hint  »'  -MJ*   Hid  |i.pfi'«lv.- 


116 


^lA'  r_  I  II 

It/.i  jM-fli.jS  Ill  -  ui '  r.«p!.  H'.fi 
VAMlAMi''  A(ttl>}i}<-  and 

Af  Jim  t  Hi  ■f4«r*'* 


.7U 


iu 


]4 


.15 


HYPOTHESIS  21:    There  will  be  poiltlve  rcUtioniHIpi  lMrt*Mr«n  the  total  Poiitlvc 
Affrct  Ifc-iiurc         I  he  Total  Aitiiu4c  •-^••ure  and  the  Coping 
Score  T«tjli.    Ihcre  will  t*  nc^^tlivf  relationship!  between  the 
total  emount  of  Hostile  9nt  Dcpr^-silve  Affect  expr«Me4  an^  the 
Coping  Style  »nd  Ef ftctlvcntM  Total  Secret - 


TKSTHtTCKTS  • 
VARIABLES: 


Sentence  CcMpletlon 
Total  Scorca 


li3 


llA 


IPS 

TOTAL 


TOTAL 
109  STANCE 
TOTAL 
EKCACEICNT 
TOTAL 
AID/ADVICE 
TOTAL 
112    COfMC  EFT. 


110 


11 


pos; 

7IVE 

DKS'J  :SSIVE 

ATTITUDE 

10 

}0 

u 

16 

10 

16 

.1« 

.19 

-.J 

-.21 

-.31 

-.63 

.28 

-.16 

-.61 

-.60 

.40 

-.37 

-.60 

-.15 

.16 

-37 

-  63 

-.63 

-.33 

-.33 

29 

.39 

HYFOTHESIS  22-    There  will  be  a  positive  relatloaahlf,  ajw>pg  th«  «ejiaMres  of  the  am 

Stor*  Completion  coping  style  dltjenalofta    »ni  Coping  Effect  Iveneas  scorca 
across  the  different  bthwicr  areaa  and  with  the  Total  scores  for 
Coping  Style  and  Coping  £f fectlvcn«aa. 


niSTlWTNTSt 
VARIAILSS: 


Stozy  Completion 
Stance 


169 


1?7 


163 


191 


135 


121 


205 


ACTRESS  10!. 
10  16 


Story  $ 
AITHOHITY 
10  14 


AI.XTETV' 


Story  ?         Stcyy  1 


A  -  TA 


S»ory  7 
»A  -  TA 


10 


STORY  3 

149 

ACCRESSIOli 

STORY  5 

177 

ArmoiiiTY 

STORY  4 

163 

AKXIETY 

STORY  6 

191 

AJSXIETY 

STORY  2 

135 

IPR 

STORY  1 

121 

ACAD.TASX  ACH. 

STORY  7 

705 

KA  -  TASK  ACH. 

TOTAL 

219 

STANCE 

39  1  .47  ,46_ 


.69 


16 


.37 

10 


16 


10 


!0 


16 


18 

,13 

.59 

.63 

.17 

.18 

.16 

.53 

.66 

10 


14 


.16 

.65 

.43 

WP07MESIS  23:    Tt»cre  will  be  a  posltU    r-lati '^nship  s-»&tig  the  «e4*urt?a  of  the  aaw 
Storv  Conpletlon  copi-^s  styl*  di-an*lons  and  Ccplri  Effectiveness 
scorca  across  the  different  t-ehavior  areaa  and  with  the  T.^tal  scorea 
for  Coping  Style  and  Coping  Effectlveneaa. 


IHSTRl^CENTS: 
VARIAILES- 


Story  CosipleCiOfi 
Engagcs:anc 


150 


164 


192 


136 


172 


206 


St^^ry  3 
A<TRrSSlilX 
1014 


_StGr^_5 
Airn;ORfTY 
10  14 


ANXIETY. 


AK.tTETY 


<tory  :_ 


^tt>ry  1 
A  -  TA 


St  OTA-  ?_ 
KA  -  TA 


10 


14 


10 


10 


10 


14 


10 


14 


STORY  3 

150 

ACORES320N 

STORY  5 

178 

AtTHORlTY 

STORY  4 

1»4 

AKXIETY 

STORY  6 

H2 

AKXIETY 

STORY  2 

136 

irR 

STORY  1 

122 

AT AO. TASK  ACH. 

STORY  7 

2»>6 

KA  -  TASK  ACH* 

TOTAL 

2:0 

.22 

.20 

.56 

.58 

.20 

.19 

.18 

.46 

.44 

.20 

.21 

.76 

.38 

.7» 

.22 

.19 

.16 

.14 

.61^ 

.60 

.70 

.21 

.7r> 

.4' 

.48 


.18 

.26 

.16 

.14 

.41 

.39 

-1335- 


Air. f  IN  TAt'US  JU-  Si<  U ij  jjAN i  Hrt  HKM t  Itti'.  *  «;TA<  F  HI 


|f/f»anil.SlS  74:    "nu^rr  will  hi'  •  p/mJtUi  Ti'l«r  turihlp  rnnonjt  th**  wanirr*  r.f  the  mmwe 

M«iry  CimiplfHon  roplfi,'  Hlyli  tiir-nuiouH  Mt6  Toping  I  f  f**!!  IvcfteBu  ^C'Ttt 
ccroita  d1ffi  r»nl  ».»»iiM/f».r  iirt^H  and  with  llif  1' i«I  «i '  n  h  for  T'-pinK 
Style  anil  CopJriK  Kf  feci  ivcnc-k^ . 


151 


179 


St  ,fy  _3_ 


A t rfi ' 01 " f  TY        AN>  *gTY 


STORY  3 
151  ACCKCSttei 

STORY  5 
I7f  AtmtnXTY 

STOHY  k 
145  ANXim 
STORY  6 
Its  AMXTBTY 
STOW  2 

in. 

STORY  1 
123    ACAD. TASK  ACH. 

STO!lY  7 
2G7   NA  -  TASK  ACH. 

TOTAL  . 
221  n^ITIATION 


137 


10  14 

.26 

.15 

.55 

.62 

.19 

.43 

.42 

.19 

.15 

.15 

.23 

.41 

.32 

193 


M'»ry  t 

h",yirT( 


137 


173 


14 


.26 

.20 

.54 

.56 

St' 

Ihf- 

1/* 

■Stury  1 


.25 


.43 


A  - 

TA 

;4 

.30 

.56 

.45 

INr.7Kr*rNTS.  Sl»ry  Cnnpletlnn 
VAKIAHI.KS:  Irtltlatlim 


?07 


10 


.23 

.42 

.34 

HYTOIUESIS  25:    Thcrt  will  be  a  poaiclv«  relationship  «i3on$  th*  •easurea  of  the  a«w 

Story  Cotnjjletion  coping  ftyle  dlmtnaiona  and  Coping  Effect iveneaa  acore 
acroaa  tht  different  behevior  area*  end  with  the  Tot el  acore*  for 
Coping  Style  and  Coping  Effectiveneee, 


niSTRlffCNTS: 
VARIAUXS: 


St^  Coeipletioo 
Aid/Advice 


152 


180 


AOGPESSTOW 
10  14 


AOTH(Mtm 
""lO  14 


STORY  3 
AiXk^SSICR 
STORY  5 
AUTHORITY 
STORY  4 
ANXIETY 
STORY  ^ 

STOIY  2 
I7R 

STOKY  1 
ACAD.TASK  ACH. 
STORY  7 
208   KA  -  TASK  ACH. 
TOTAL 

AID/AmCE 


152 
1€0 
166 
194 
1)1 
124 


222 


.19 

.21 

.52 

.63 

'.17 

-.15 

.25 

.27 

166 


194 


Story  3        Story.  5        Story  4 


ANXIETY  A!:XI£TY 


10 


14 


10  14 


.16 

.38 

.25 

.19 

.19 

.15 

.49 

.49 

138_ 


3  24 


StoT-y  2        Story  1        Storr  7 


10 


14 


.21 

.19 

.28 

.47 

A  '  TA 
10  14 


HA  -  _IA 


.56 

.51 

10 


14 


-.17 

-.15 

.16 

.15 

.32 

.35 

Rr?OTH£SIS  26:    There  will  be  a  positive  rcl«tioi  ahlp  enong  the  aeasurea  of  the  t*m 
Story  Conpletion  coping  atyle  dli:eneiona  end  Coping  Cffectiveneae 
acoree  tcroaa  the  different  behe\  lor  ereo  «ul  wlththe  Totel  acoree 
for  Coping  Style  end  Coping  Effectivereae. 


153 


STORY  3 

153 

ACCRESSIOM 

STORY  5 

161 

AUTHORllY 

STOr.Y  4 

167 

ANXIETY 

STOWf  6 

195 

AKXIETY 

STORY  2 

139 

IPR 

STORY  1 

1:5 

ACAD. TASK  ACH. 

STORY  7 

2f9 

NA  •  TASK  ACH. 

TOTAL 

2:3 

SOLVER 

Story  3 
AGCRESSI(^7 
10  14 


.21 

.22 

.16 

.44 

.50 

181 


Stijry  5_ 
14 


.24 

.15 

.16 

.40 

.42 

167 


Story  4 

^nwxiety" 

10  14 


.24 

.18 

.22 

.16 

.54 

.42 

195 


Story  6 
AKXIETY 


10 


14 


.21 

.15 

.1? 

.16 

.16 

.23 

.19 

.53 

.5b 

Stcrv  2 


IP3_ 


10 


14 


.22 

.16 

.17 

.16 

.21 

.14 

.24 

.47 

.52 

125 


1ft 


.11 


TA 


14 


.Id 

.16 

.21 

.20 

.60 

.39 

IHSTRinCHTS: 
VARIABLES: 


Story  Coapietion 
Solver 


_209_ 


Story  1        Story  7 


rji  '  TA 


10 


.16 

.22 

.16 

,23 

.19 

.14 

.24 

.20 

.53_ 
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lor  «-pin>.  Siyl.  f-pin,  (  H  <•(  M  y«'n. 

 )>2    I' 


VA»  'At 


'Ml'N  J  S  . 

n  v  ■ 


/  ..h.pl.'J  Inn 
» t.t  Ml  ton 


IV. 


To 





ii'ij, 
'](}  \f* 


t>TC  J 
AGORESSKW 

STORY  5 
itt  A'jniOBITY 

STORY  4 
U8  AKXIETT 

STO:iY  6 
196  ANXIETY 

STORY  2 
UO  IPR 

STORY  1 
126    ACAD.TASK  ACH, 

STORY  7 
210    NA  -  TASK  ACH. 

TCJTAL 


.16 

.28 

.19 

.15 

.15 

.51 

1 " 

1 

.14 

|M                1  •* 

16 

.2ft 

.15 

.15 

.14 

,32 

.19 

.16 

.21 

22 

.14 

.23 

50 

,49  .44 

1  .44 

.58 

.58 

.19 

14 

.32 

.19 

^23  _ 

.19 

.50 

.45 

Ah 

.21 

22 

.23 

.22 

.66 

.41 

 2jO  _ 

N A  -  TA_ 
10  14 


.15 

.14 

.23 

.19 

.22 

.40 

.44 

9cor«  «rot«  th.  different  behavior  ere.*  end  «lth  the  Total 
for  Coping  Style  end  Copln»  Ef f«ctlvenee« . 

107 


mSTRlTCNTS:  Story  Co^Utlcm 
VAXUBUS:  <XitC« 


STORY  3  20       14  .20 

155  AGGRESSION 

STORY  5  16  .20 

133  AtTHORlTY 

STORY  4  _  ,^  .26 

169  ANXIETY 

ST<»Y  6 
197  AKXIETY 

STORY  2 
141  IPR 

STORY  1  ,a  .15 

127    ACAD. TASK  ACH. 

STORY  7 
211    HA  ♦  TASK  ACH. 

TO^A^  «        -.fi       SI      .54      .43      .54  .49 

225  a'TCOHE 


.16 

.20 

.14 

.16 

.16 

.20 

.14 

1  .16 

.25 

.20 

.20 

.26 

.18 

.14 

.28 

.17 

.21 

.18 

.50 

.58 

.56 

.51 

.5<» 

.43 

.18 

.14 

.23 

.45 

.52 

.28 

.15 

.22 

.57 


.42 


.17 

.21 

.18 

.a 

.22 

.49 

.48 

Styl«  and  Coping  £f tectlvenen. 


IHSTRUMEHTS:    Story  Conpletion 
VARIABLES:       Eveluetlon  of  (Xitcowt 


156 


18i 


170 


198 


14: 


128 


212 


Story.  3_       Strrv  5        "ir^^ry  4_ 


~  story  6        Story  2        Story  1  StorjLl 

"MiETY.         '"-^  '  *  "^^  MA  -  iA 

14 


10_ 


10 


TA_ 
14 


MA  -  7A 


STORY  3 
156    AGGRESS ICH 

STORY  5 
184  AITHORIIY 

STORY  4 
170  AKXIETY 

STOr.Y  6 
198  AKXIETY 

S-^ORY  2 
142  IPR 

STORY  1 
128    ACAD. TASK  ACH. 

STORY  7 
:i2    NA  -  TAC*C  ACH. 

TOTAL  EVAL. 
r?6    OF  OlTtOME 


10 


14. 


.18  .18 

.19 

.16  .19 

.22 

.18 

.27 

.17 

.20  .20 

.27 

.20  .16 

.18 

.27 

.17 

.15 

.24 

.20  .15 

.15 

.17 

.15 

.19 

.16  .20 

.27 

.15 

.18 

.17 

.19 

.20  .24 

.18 

.22 

.16 

.17 

.15  .17 

.54 

.50  .55 

.65  .54 

.48  .A9 

A»  .54 

.53  .51 

.48  .52 

.39 

-1337- 


AV*^T  IN  7  A  HH  ^.  or  '  Tf    I  r  r  f  A!.T  f '  >vn  H  AT  IffjS  •  STA^  P  MI 


K/pflTlfKSIS  30- 


Tht  n  will  hp  ■  puHlrlvf  f<  l/iM  xn^hlp  .»fmmi»  tlw  f»  Mntirt-n  <»f  thr 
Srnry  /  Mfnpli  t  l«.n  f<»plfi|/  Ht'/li*  li  J  -  ..•iiMlnnM  /in»l  I  4  fi^Cl  Ivi  iii  nn 

■Core  H  AC  niHM  th**  diiUri*nt  t>ih,./ior  /iri*tt«i  oiM  wflh  titi*  Tf'tll  •cnr<^■ 
for  Topi  OK  Style  and  Copln/  lif  t<  etlv«*ni'H*. 


VARIABIKS 


Sl.iry  C«"tiplcllon 


107 

1R'> 

1  71 

199 

U3 

 ±7±  

213 

*.t  >ry  1 
Aa.PPSSI'f 

ry  S 

SI  '. 

rv  U 

•  '  1. 

rv  A. 

'I'fT'j  2 

'  t  1 

^/  ' 

Story  7 

AfiHORiry 

AJ./IFTY 

II'R 

A  - 

TA 

HA 

-  TA 

10 

16 

10 

^  li_ 

M) 

14 

r- 

14 

10 

14 

157 

STORY  3 
ACOHEStlON 

.16 

.IH 

.18 

.20 

.29 

.2C 

.21 

169 

STORY  5 
AlTHOHITy 

.!6 

.29 

.17 

.27 

.24 

.19 

in 

IfORY  A 
Af.XlETY 

.18 

.10 

.29 

.16 

.18 

.15 

.18 

.22 

H9 

SIORY  6 
A!,XinY 

.20 

.29 

.17 

^7 

.16 

27 

25 

.25 

.15 

.21 

.24 

143 

STOW  2 
17R 

.10 

.28 

.24 

.18 

.15 

.27 

.25 

.21 

.19 

.27 

129 

sTcmy  1 

mCAD.TASK  acn 

.19 

.18 

.25 

.15 

.21 

.22 

213 

STOPy  7 

NA  -  TASK  ACH. 

.21 

.22 

.21 

.24 

.19 

.27 

.22 

227 

TOTAL 

COPIKC  EFF. 

.53 

.62 

.50 

.51 

.S2 

.35 

.61 

.65 

.47 

54 

.64 

.42 

.51 

.50 

FYPOTHESIS  31:    There  will  be  «  positive  relationship  among  the  aeesuree  of  the  Mnm 
Story  Completion  coping  etyle  dlavnilone  end  Coping  Ef fectl/eneee 
icoree  ecrosi  the  different  behavior  areee  and  with  the  Total  acorea 
for  Coping  Style  and  Coping  Effactivenaaa. 


msmnVir^:  story  Coaplatioo 
VARIABLES :  InetntaentcUtx 


_162 


Story  3 


190 


10 

14 

STORY  3 

162 

ACGRE8SI0K 

STORT  5 

190 

AITHORITY 

STOVtY  4 

176 

AUXXSTY 

204 

STORY  6 
AKXIETY 

.19 

STORY  2 

14$ 

IPR 

STORY  1 

134 

ACAD.  TASK  ACH. 

STORY  7 

218 

RA  -  TA3C  ACH. 

TOTAL 

232 

IKSTRUM9TALITY 

.39 

.41 

.25 

.19 

.22 

.28 

.10 

.22 

.24 

.63 

.62 

176 


204 


ACGRCSSIOW      AITHORITY  AKXgTY 


AKXIETY 


.25 

.19 

.17 

.14 

.26 

.52 

.45 

10  14 

.19 

.28 

.20 

.26 

.16 

.63 

.62 

148 


Story  5        Story  4        Story  6        Story  2 


.17 

.14 

.35 

.36 

134 


210 


Story  1 
A  -  TA 


Storr  7 
HA  •  TA 


J0_ 


14 


10 


14 


.18 

.28 

.42 

.34 

.22 
.26 

.24 

.26 

.16 

.60 

.56 

EYPOTHCSIS  32a:    There  will  be  a  poaltlve  relationahlp  «iaOfig  the  Coping  Style  IKSTRU>C!ITS:    Story  Coaplatioa 

Dlaieiitlon  Total  Seorea  and  Total  Coping  Effectlveoeaa.  VARIABLES:       Coping  Style  Diaenaioa 

Totfll  Score a  and  Coping 
E^factiveaeaa 


219 

220 

221 

222 

223 

224 

TOTAL 

TOTAL 

TOTAL 

TOT\L 

TOTAL 

TOTAL 

STANCE 

ERCAGEmT 

INITIATION 

AID/AWICE 

sol\t:r 

tKTLEMOIT. 

10 

14 

10 

14 

10 

14 

10 

14 

10 

14 

10 

14 

219 

TOTAL 
STANCE 

.38 

.51 

.57 

.61 

.40 

.37 

.36 

.40 

.36 

.40 

TOTAL 

220 

EKCACEMEKT 

.58 

.51 

.86 

.00 

.72 

.71 

.52 

.61 

.57 

.59 

TOTAL 

221 

reiTUTlOM 

.57 

.61 

.8^ 

88 

.7? 

.58 

.67 

.6l_ 

TOTAL 

222 

AID/ASV:CE 

.40 

.37 

.72 

.71 

.75 

t72 

.70 

.7? 

TOTAL 

223 

SOLVER 

.36 

.40 

.52 

.61 

.50 

.67 

.70 

.72 

.83 

TOTAL 

:?4 

IMPI.E^lEtTTATIOII 

.36 

.40 

.57 

.59 

.61 

.62 

.66 

.63 

.03 

^79 

TOTAL 

225 

OITCOHE 

.33 

.45 

.41 

.43 

.40^ 

.44 

.41 

.65 

.63 

.71 

.67 

226 

TltTAL  KVAL. 

OF  oirrcoME 

.3; 

.34 

.41 

,32 

.3^ 

.:6 

.40 

.10 

.45 

.36 

.54 

.43 

227 

TOTAL 

COPTIW  EFFECT. 

.54 

.62 

.77 

.79 

.80 

.05 

.78 

.75 

.05 

.83 

.00 

.06 

TOTAL  RESIH»HSE 

220 

LENCTH 

.21 

.32 

fOTAI. 

ItsSTRl'MEKTAlir.- 

.37 

.58 

.60 

.67 

.60 

.71 

.4? 

.47 

.47 

.50 

•S0 

.64 

-1338- 


T</rAL 
2?  5  OITCOME 

H/fAI.  FVAI.. 

2?6  or  oirrcoMF 

?27    COP  KFKWT. 

TtffAL  RRSP^/HE 

228  Lr.r.Tn 

TOTAL 

232     n  STRUMFNTALm^:_3L 


1  ».« 

r)t  n  1 

n  jnll. 

h  dm} 

i'l.t.i) 

'V7 

J  1 1 . 

roi'  _ 

—lL 

M  f._ 
14 

.60 

62 

78 

60 

.62 

66 

.60 

.79 

.  16 

.66 

.60 

.15 

.15  _ 

.17 

.39 

.46 

.4*1 

.37 

.68 

.76 

IN  Ikt  "J 


{i.plfu  '.tyii  Dim*  t.««l'»n 
I,  t  <«1  S<.>  r«  H  And  C'  piiiK 


2?« 


23? 


.n 

39 

.<i6 

.11, 

.41 

.37 

.17 

.68 

.76 

.43 

.36 

.43 

.36 

HYPOT.IEStS  33:    There  will  be  ■  po-.Ulve  rtliti-nshi?  •mon%  length 
of  responspi  acruss  til  behavior  treat . 


TN5THi"ffiKTS:    Story  Conpl«tion 
VARIABIXS:       Length  <>f  Retponiei 

acroai  »11  behavior  arcaa 


1^8 


10  U 


.69 


.55 


.65 


.59 


.67 


.4C> 


STORY  3 
158  AGCRESSICW 

STORY  5 
186  AltHORITY 

STORY  4 
172  AKXIETY 

STORY  6 
200  ANXIETY 

STORY  2 
144  I?8 

STORY  1 
no    ACAD. TASK  ACH. 

STORY  7 
214    NA  -  TASK  ACH.  63 

TOTAL  LEKCTH 
228    OF  RESPONSE        •«5  .JJ_ 


.66 


.66 


.61 


49 
.57 


166 

172 

200 

144 

130 

 SioT,  5_ 

*irrMn«ITY 

Story  4 

Story  6 

Story 

2 

Story  1 

A^am 

AHXlETf 

I  PR 

A  - 

TA 

10 

14 

10 

14 

10 

14 

10 

14 

10 

14 

.69 

«iS 

.65 

.59_ 

.^7 

.46 

,66 

61 

.€6 

.74 

.67 

.64 

59 

.64 

62 

68 

.52 

.74 

.67 

.66 

.57 

.63 

66 

.64 

.60 

.64 

.59 

.66 

.57 

.59 

.57 

.56 

.41 

.64 

.62 

.63 

.60 

.59 

.j7 

.68 

.62 

.68 

.52 

.64 

.60 

.56 

41 

.68 

,62 

.67 

.59 

.61 

.61 

.63 

.54 

.53 

.55 

.54 

.50 

.87 

.82 

.85 

.85 

.81 

.76 

.81 

.84 

.83 

.75 

214 


Story  7 


NA 

-  TA 

14 

.57 

.o7 

.59 

.61 

.61 

.63 

.54 

.53 

.55 

.54 

.50 

.79 

.80 

HTPOIHESZS  34:    There  vlll  be  a  po.itlv.  n^l.tlonahip  among  of  ch« 

Suory  CcnapUtlon  affact  diweoalon  acroaa  th«  different 
behavior  areaa. 


159 


187 


r3 


201 


145 


131 


StTrTT  Story  5_  Story  4  Stcfy  6 
 i     ANXIETTf 


.\CCR£SSI0N 
10  14 


AlTHORI'nf 
10  14 


10  14 


TA 


STORY  3 
159  ACCRESSKW 

STORY  5 
187  AITHORITY 

STORY  4 
173  A.\XTETY 

STOXV  6 
201  ANXIETY 

STORY  2 
145  IPR 

STORY  1 
131     ACXD.TASK  ACH. 

STORY  7 
215    NA  -  TASK  ACH. 

TOTAL 

i2»    POSITIVE  AFF,  J_ 


1 

1 

-1 

.22 

.1? 

.34 

.2a. 

.57 

.34 

|2? 

.22 

A\ 

il4 

.17- 

.40 

10       14       10  14 


10 


14 


1 A 

.18.., 

^0- 

_J2- 

.21 

.IS 

.21. 

.4ft 

INSTRUMEJrrS:    Story  Completion 
VARIABLES:       poaltlve  A££«€t  Haro 


215 


Story  2_       Storr  1        Story  7 


KA  -  TA 


10 


14 


.22 

.13 

24 

-53 

-1339- 


JA<f  111 


HYPrft'ESl*;  3>      There  will  bi-  •  ptinittve  Tr]  ht  lonnhi^  Hfw.nn  ihi'      flHiifi  ft**  n^rni* 

Story  Ctfutplvtinn  tifcct  dlnu-nnlnn  *crf>M«  the  diffvrvr.i  ht'h»vii>T  crccn 


1nst»-iw;tS-    Story  C»>mp1ttion 
VAKIAHLES:        Nigaitvc  Affect  Hero 


Af/.HFSS|ft< 


188 


174 


13? 


'.lory  ^     _  '  jj'^y.  A- 


At./ 1  IT/' 


I"h  A  -  1A 


^ntory  7^ 
NA  -  TA 


lU        14        10       14  10 

14      1 0  .  r.  10 

14        10        I.        10  24 

sTomr  3 

160  ACCMtSSliM 

.17 

^15. 

.17 

.li 

.14 

STORY  3 

188  AtrntomiY 

.19 

.15 

.18 

.24 

.29 

STORY  4 
174    ANXIETY  -17 

.29  .21 

.37 

.JO 

STOm  6 
202  AMXim 

.15  .19 

.29 

.16 

,26 

.25 

STORY  i 
146  IPT 

.17  ,15 

.21 

.16 

.25  .16 

STORY  1 
132    ACAD. TASK  ACH. 

.18 

.25 

.17 

STORY  7 
216    li\  '  TASK  ACH. 

.14  .24 

.29  .37 

.30  .26 

.25  .16 

.17 

TOTAL  NEGATIVE 
230    AFFECT  HERO  «50 

.47  ,55 

.48  .59 

.58  .51 

.57  .51 

.46  .43 

.40  .61 

.59 

HYPOTHESIS  36: 


'i*h«re  vlll  b«  a  pofltive  rel«t1/vn«hip  Mong  the  9««sure«  of  tlic  Mam 
Story  Cooplation  affect  diiMnkAon  •cto»»  the  different  behavior  ereee. 


INSTRUMENTS:    Stofy  Completion 
VARUILES:       Total  Affect  1l«ro 
end  Ochere 


161 


189 


175 


Story  3 
ACCRESS tOK 


 Story  5 

AlTHORtllf 


203 


147 


Story  4        Story  6 


AinCIETY 


AHXIETY 


STfJRY  2 


IPR 


217 


Story  1        Story  7 


NA  -  Th 


10 

14 

ID 

14 

10 

14 

10 

14 

10 

14 

10 

14 

10 

14 

STORY  3 

161 

AGGRESSION 

«21 

.16 

.17 

.21 

-15 

.23 

.17 

.16 

STOKY  5 

169 

AUTHORITY 

.21 

.16 

32 

.18 

.42 

.29 

.30 

.15 

.31 

.23 

.55 

.22 

STORY  4 

175 

ANXICTT 

.17 

.32 

.28 

.19 

.15 

.20 

.w 

STORY  6 

203 

ANXIETY 

.21 

.4; 

.29 

,18 

.19 

.39 

.19 

.29 

.30 

.31 

STOtY  2 

147 

IFR 

.15 

.23 

.30 

.15 

.19 

.15 

.19 

.30 

.21 

.26 

STORY  1 

133 

ACAO.TASX  ACS. 

.17 

.31 

.23 

.20 

.29 

.30 

.21 

,36 

STORY  7 

217 

KA  •  TASK  ACH. 

.16 

.55 

.22 

.36 

.34 

.30 

.31 

.33 

.26 

.36 

TOTAL  AFFECT 

231 

HERO  &  OTHERS 

.47 

.50 

.72 

.36 

.56 

.59 

.66 

.63 

.64 

.60 

.57 

.42 

.68 

.61 

BYFOTKESIS  37:    There  will  be  poeitive  relet ionehips  eiiont  the  Story  Coapletion 

totel  positive  effect  neesuvei  and  the  total  coping  atyle  laeaiurea. 
There  will  be  a  negative  relationahip  awng  the  Story  Completion 
negative  affect  aeaiurea  and  the  total  coping  atyle  aeaaurea. 


ECSTRUYCKTS :    Story  Coaipletion 
VARU8LZS:       Total  affect  it  Total 
Coping  Style  Heaauraa 


719 


220 


221 


TOTAL 


TOTAL^ 


222 


223 


TOTAl. 


5  ENCAGEHENT    INITIATION  AID/AP^^ICS 


TOTAL 
SOLVER 


224 


VOTAL 
IMPLEMENT. 


22s 


T07U 
OUTCOME 


226 


TOTAL 


221  

'  ;OTAL 


14 

10 

14 

10 

14  10 

U  10 

U 

ID  14 

10 

14 

10 

u 

!0  14 

TOTAL  POSITIVE 
229    AFFECT  HERO 

.14 

.22   1  .15 

M 

,19 

TOTAL  NECATIVE 

1 

230    AFFECT  HERO  -.30 

-.21 

-.30 

-.27 

•-30 

-.23  -.le 

-.26  -.26 

-.38 

-.23  I-.29 

-.24 

-.14 

•t?0 

-.30 

232 


.  TOTAL 
iKSTRlffgHT. 
10  14 


HYPOTHESIS  38:    There  will  be  poaitive  reUtionahipa  between  Length  of  Reaponae 
and  Coping  Ef fectivenaaa  acorea  for  each  atory. 


IKSTRUICKTS:    Story  Cd«i(.tetion 
VARJASLCS:       Length  of  Rcapooae  x 

varioua  Coping  Cffecclva- 

neaa  Variablea 


129 


.^tnrv  1 


143 


cor. 

EFT. 

10 

14 

STORY  1 

130 

RCS.  LKNCTH 

-.20 

STORY  2 

144 

RES.  LENGTH 

STORY  3 

158 

RES .  1I34CTH 

STORY  4 

l.'2 

RES.  LENGTH 

STORV  \ 

re;?.  im'TH 

:oo 

KrS.  LENitTH 

SKWY  7 

RVS.  V'Hk  i\i 
'UMAl  lit  si'(«Nht 

:7H 

HNfiTit 

Ste^ry  2 


157 


.14 

Story  3 


COP.  EKF.     COP.  Err. 


10 


,14 

.17 

1:1 

1S5 

199 

2t3 

rv  5 

Story  6 

5tory  7 

tor. 

KFF. 

cov. 

Frr. 

cor. 

for. 

EKF. 

10 

U 

:o 

r. 

\i 

10 

,14 

.20 

.23 

,^ 

..Ofi 

.15 

.19 

.?1 

1  ♦ 

t 

if. 

COP. 

E¥T. 

U 

.1  * 


I'll  I  I  F  1 

t.allr/r  /.no-,      r  <'.h  tU  tw.   nroL.Uv.   Inhtn.n.nr*  o-  w»ll  VAMAHtr-.         Si.mr  h  Stance 


tujilnx  •.rv)«   'J  I'    11*1         av.'.  <  .>r  i       fit.    M..l.'^^       /»f.ur«  '    tst  U- 


S^:NTENCE 

100 

act.resstw 

89 

AiTiwm 

92 

AKXIETY 

74 

IPft 

65 

TASK  ACH. 

TOTAL 

109 

STANCE 

]U0 


177 


in 


171 


-.15 

1o 


K 


10  k' 


 It*!'  


-  17 

.?5 

,17 

.21 

>  -  7a 

1'.  H 

.14 

705 


?19 


i_^rrAi._ 

10  14^ 


HYPCTHTSIS  40-    There  will  be  posit ivt*  rel«tlon»hlp»  snong  measure*  of  the 

coping  «tyle  cont truce  In  the  »»tr*  behavior  4r«ss  »croi«  the 
two  projective  Intcruisentt. 


SENTEKCE 

101 

AGGRESSION 

84 

Aimioum 

93 

AKXIETi' 

ij:terp£RSOnal 

75 

RELATIONS 

TASK 

66 

AC-ilEVEMENT 

TOTAL 

110 

ENCAGC^CKT 

150 


Story  3 

>cy  KESSior. 

10  U 


,14 

,15 

.16 

178 


Story  5 
10  14 


U4 


St  ry  4 


10 


14 


192 


Story  6 


10 


.19 

.16 

136 


10 


122 


StOfv  1 


10 


14 


206 


ZKSTKU)CRTS : 
VARIABLES: 

2?0 


Sentence  wtd  Story 
CoopletloQ 

Eng«K*">^'^^  ^ 
Engsgemsnt 


Story  7 


KA  -  TA  EKCACE?CNT 


14 


If. 

HYPOTHESIS  41; 


There  will  be  positive  relationships  siiong  cessures  of  the  a«M 
co<klng  style  contcract  in  the  sjme  behavior  srccs  across  the 
twu  projective  Instruaeiit*. 


151 


179 


165 


Story  3 
14 


Story  5 
AUTHOHITy 
10  14 


ANXIETY 


10 


14 


193 


137 


123 


10 


IPR 


10 


14 


10 


StTCTENCE 
102    ACCRESSION  15 

85  AITHORITY 

9^»  ANXIETY 

.1$ 

ACADEMIC 
67    TASK  ACH. 

TOTAL 
111    AID/ ADVICE 

.16 

.14 

.14 

INSTItUmTS : 


VARIABLES : 


Sentence  and  Story 
Coapletloo 

Ald/Advlce  X  Ald/Adirica 


207 


StCTY  4        Stcrj  6_       Story  2        Story  I         StCTy  7 


10 


14 


-.18 

77\ 


TOTAL 


TA  AID/ADVICE 


10  14 

.14 

HVPOTHESIS  42: 


Tt»<»re  will  be  positive  relationships  »xatag  oeaaurcs  of  the  as 
toping  style  construct  in  the  same  behavior  sress  across  the 
two  projective  instruiaents. 


!57 


18^ 


17! 


lOQ 


St. TV  3 


•it.-rv  5 


m      r«      10  u 


Asxirnf . 

10  *  14_ 


SEXTEKCE 
103    AGCRESSIOJi  15 

..15 

.14 

.16 

95  ANxiE-nr 

INTERrEKSOSAL 
?7  RFIArlt'SS 

.17 

TA^K 
b$  Ai'»lKVE*tnsT 

lOTAl. 

foriM:  frt\  j.ljl 

_A\   

U3 


_i?i_ 


?13 


INSTBllCiTS : 
VARIABLES: 

227 


10 


10        1  i 

.i: 

«.10 

Storv  7 


NA  -  TA 


.18 

Sentettce  snd  Story 
CoRkpletlon 

Copin<;  Effectiveness  « 
Coping  Effectivetirss 


TOTAL 


COP._rKF. 


U  10 


14 


.21 

-1341- 


}  {<  (  Ml  3 


!:.':f>!1f*.TS.     Sli^rv  D« 

S«  Hi  •  lit  « 

Si*nt(  five 


«nf>  1  <  1 1  on  & 


A' '  SMO* 


IfiSlTlVE  AFFtCT 
107    AGCRESStfltJ  _ 
POSH  TVS  AFfECr" 

90  Aimioum  _ 

POSITIVE  AFFECT 
9V    AUXimf  _ 

POSITIVE  AFFra 
dl    IP*  _ 

POSITIVE  AFFECT 
72    TASK  ACH. 

TOTAt 

116    POSITIVE  AFFtCT_ 


.20 


iH7 
Story  \ 

10  14 


-.21 

.19 

-.15 

14 


201 


AKX I  nv 


145 


14 


ni 


?15 


.12 

.12 

10 


Story  1  St^ry  7 
A  -  TA  _  tiA  -  TA 
Id 


729 


10  u 


HYPOTHESIS  43b: 


Th«  Story  Coe^lcclnn  Posltlv*  Affect  "tMurea  will  be  ncsatlvcty 
related  to  the  SeiiCenct  C<Mpltcicm  riostlla  and  Deprtaalvc  Affect 
Mssurta  of  Che  SMe  behevlor  erca. 


AGCftSSSIdf 

104 

HOSTItE 

ACCXESSlCn 

105 

AUTH(»ITT 

87 

HOSTILE 

AUTHORITY 

86 

DEPRESSIVE 

AMCim 

96 

HOSTILE 

ANXIETY 

97 

IPR 

78 

HCSntE 

IPR 

7? 

CCPRZSSIVE 

TASK  ATR. 

69 

HOSTILE 

TASK  ACH. 

70 

DSmSG  IVE 

TOIAL 

113 

HOSTILE 

TOTAL 

114 

oemssivE 

i::st»u«i:tS: 


VARUBLES: 


Story  and  Sentence 
CoMplrClon 

Story  Poeitlve  Affect  % 
Sentence  Hoetile  end 
Depreifive  Affect  aeesoree 


159 


187 


173 


201 


145 


131 


215 


Story  3  Story 


229 


ACCRESSIOK 
10  14 


AUTHORITY 


Story  4        Story  6         Story  2         Story  1         Stcry  7 


A!:XUTY 


*22 

.18 

AHXIETY 
10 


IPR 


A  -  T^ 


KA  -  lA 


TOTAL  POS, 
AFF.  HERO 


.22 

14 

-.20 

10 


14 


.14 

10 


14 


.18 

,14 

10 


14 


.17 

HYFOTHfSIS  43c: 


The  Story  Cocpletion  Negative  Affect  aeesuree  will  be  nec«tlvety  releted 
to  Sentence  Poaitlve  Affect  aeaturet  of  Che  sMie  behcviar  eree. 


tKSTRllCKTS: 


VARIAHLES: 


Story  «nd  Sentence 
Completion 

Story  Negetlve  Affect  jc 
Sentence  Poeitive  Aflect 


AT-vSESSIOIg 
10  u 


HECATIVE  AFF. 

107 

ACCRESSION 

POSITIVE  AFT* 

90 

AinriiORITY 

POSITIVE  AFF. 

99 

ANXIETY 

POSITIVE  AFF. 

81 

IPR 

POSITIVE  AFF. 

72 

TA.^,(  ACH. 

TOTAL 

116 

POSITIVE  AFT. 

188  _ 


174 


£gry 


Am^ORIT^ 

_ig  u 


Story 


10 


14 


20 2_ 


AKKim 


10 


U 


Story  ?_ 


.23 

132 


_Storv  1 


_TA_ 


ft? 

216 


Storv  7 
KA  -  TA 


230 


10 


14 


TOTAL 
KEC.  AFFECT 
10  _  14 
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I'.srKiWM-., 
VARfAhl 


'  t '  r  y  ti.  >  fit  1  v(  Af  ft  ct 
IH  firt  hhI      Af  t 


A"  I' I 


Af.(  i<r*.*.r(fi 
104  HOSTILE 

Arx.HKS'vION 
\0'j  fiKPFr>SlVE 

ALWWnf 
87  nOSTir.R 

AUT-'OKITY 
8fi  DEPRKSSIVC 

ANXim 
96  HOSTILE 

ANXIETY 
«7  DEPRESSIVE 

I.'R 

78  HOSTILE 
IPR 

79  DEPRESSIVE 
TASK  ACH. 

69  HOSTILE 
TASK  ACH. 

70  DE  PRESS  r/E 
TOTAL 

113  HOSTILE 
TOTAL 

114  DEPRESSIVE 




.18 

.14 

.17 

.20 

.17 

174 


_/0?  


.14 

.17 

-  11 

.17 

 n?  


At, 


730 


.17 

.17 

.18 

.14 

.18 

" r<A    _iA_  m I  /a  K 

10  14 


.14 

HYPOTHESIS  44a:    The  Sentence  Conple£lon  aeasures  of  Coping  Style  diaensions  vlll  be 
positively  related  to  the  SAI  Good  Coping  acasures  of  the  five 
different  behavior  ^reai. 


I^STKUHCNTS:    Sentence  and  SAI 
VARIABIXS;       Sentence  Conpletlon  Taik 
Achievement  Coping  Stylef 
X  SAI  Good  Coping  Htaaurea 


37 


SAI 

TASK  ACH. 
TOTAL 
42    SAI  SCORE 


65 


66 


67 


109 


110 


111 


T-SK 

ACH. 

TASK 

ACh. 

T^SK  ACH. 

TOTAL 

TOT>L 

TOTAL 

bT/-\CE 

ESGAGEfC'T 

A  ID/ Am* ICE 

STANCE 

air  \Gi:£irr 

AID/ADVICE 

10 

14 

10 

U 

10 

14 

10 

14 

ic 

14 

lu 

14 

.21 

.31 

,19 

.28 

.26 

.20 

.22 

.24 

in 

,17 

r?9 

.?? 

.21 

.19 

.20 

•n. 

.17 

.3^ 

HYPOTHESIS  44b:    The  Sentence  Cowpleclon  aeaaurea  of  Coping  Style  dliaersiont  will  b« 
positively  related  to  the  SAI  Good  Coping  «aflsi>res  In  the  five 
different  behavior  areM. 


mSTtuwirrs: 


VARIABLES : 


Sentence  Coapletion 
<nd  SAI 

S^nCefite  CowpleClOn  IPR 
Cuping  Style*  x  SAI  Good 
Coping  «e<aurea 


SAX 
IPR 
TOTAL 
42    SAI  SCORE 


40 


STA^VCE 

10 

14 

.12 

.22 

75 

76 

109 

!10 

111 

IPR 

IPR 

TOTAL 

TOIAL 

TOTAL 

E?c;cEMnM 

AID'Am'ICE 

STANCE 

tNC^CK'3:NT 

aidTawice 

10 

14 

10 

14 

10 

K 

10 

14 

10 

14 

.27 

.11 

.19 

.?3 

22. 

i21 

.2? 

.21 

.19, 

.20 

.31 

rl7 

.31 

HYPCCHESIS  44c:    The  Sentence  Completion  oeaaurea  of  Coping  Styl^r  dliiensions  will  be 
poaiilvely  related  to  the  SAI  Good  Coping  aeasuret  In  the  five 
different  behavior  areaa. 


INSTRUMENTS: 


VARIABLES : 


Sentence  Ccapl^Cion 
and  SAI 

Sentence  CompleCion 
Authority  Coping  Stylea  x 
SAI  Ci^od  Coping  meaiuret 


83 


84 


as 


\'vT1tOKITV      AITHORITY  AITIIOKITY 


109 


rm.NL 


JJO__ 

~:<iT\i 


111 

TpTAf._ 


STANCE 

EKCM'.KMP.r 

Air  Am'it'E 

STA*:tT 

EKOt  r^-lwT 

AtD/AUVlCE 

10 

14 

lu 

u 

-11-, 

^  \\ 

11^ 

\  - 

10 

14 

10 

)4 

SAI 

3$ 

AVrHCtlTY 

.15 

.15 

.14 

Ah 

.li» 

.ro 

.29 

TOTAL 

42 

SAI  SCORE 

.1$ 

.21 

.19 

n 

HVPOTHESIS  44d*    The  ^vntrnce  Coaiplrtion  iwiiaurcA  of  Coplnt  SlvU  dl«irrt»Unia  vlll  b» 
poiii:ivrly  r^lAtod  SAl  Gix^d  Cttpinf;  iiK'afftirop  In  the  Cive 

tiifirrrnt  K'havii>r  arcait. 


INSTRUMENTS:    ^irnttncc  and  SAl 
VARIABLES:       S.  «tfncc  f.Hiipl<»li<*n 

AiiKlfc'ty  r««pifi^  Sl/ltH  K 
SAI  CtHtd  Ct'pinK  dH'amirca 


..I    ArA'.i  i-S' 
uriAl 


I  AM'  rsi  \i .  I  Ml  \T 
"Tt>     i»      »V   "i  4' 


.IH 


A'.i^/AIA'Ur 

10  y  \  r 


i(w  no  in  


A^ 


IJ* 


.17_ 


^H'^nirSI?*  't^*"     Tli*^  'if.l«nci'  ^  tap]'  I  imi  r,^  rttuf  »  of  fnpfntf'     Ivli   iH  •»«      1      .  will 
dl  f       (It  it*  ti«vlor  mremtt . 


'iiMi.rtcc  C"Mip}rtt^*n 

Kvs  rv*»ttt'n  C<*pinii  Styitt 

X  SAI  Good  Ct^plng  «et«urct 


)(H1 


vn 


K>9 


110 


111 


kif  < 

A(y 

Af  ^ 

^  VffAf  

1 

>T/'f 

TpTAl  

' .ANCF 

AlO/AWU.>: 

^  M?  -Tf 

AiV/Aw'/ce 

]'< 

14 

p. 

14 

10 

14 

^1 

!4 

10 

14 

SAI 

1 

1  

39 

Ar^nrssiot. 

.72 

22 

.:4 

.17 

42 

SAI  SCORE 

-.20 

.14 

,21 

.19 

.20 

.11 

,17 

HYPOTHESIS  45*;    The  Story  Completion  mecsuret  of  Coding  Style  dloentioot  will  b«  INSTRlTCIfTS:    Story  C(Mplctlon 

po«lti/«ly  related  to  tne  SAI  Good  Coping  aeaturet  in  tht  flvt  and  SAI 

different  behr/U  r  areat.  VARIAILES:       Story  Coiiplttion  Acadenic 

Task  Achievement  Coping 
Stylee  x  SAI  Good 
Coping  iM«auraa 

37  4? 
SAI  SAI 
TAS-^  ACH.  _    TOT.  SCOM 


ACADEMIC  10       14        10  14 


TASK  ACHir/E. 
.21  STAHCE 

;22  ENGAGEMENT 

'.23  I!.ITIATICII 

124  AID/ADVICE 

125  SOLVER 

126  IMPLEMDtTATIOII 

127  aTCOW 

SVALUATICK 
128    OF  OUTCOIC 

134  IKSTPnOTALITT 

TOTALS 
219  STAHCE 

220  EKCACE}£ttT 

:21  IKITIATICH 

.16 

222  AIO/AOVICE 

-IS 

223  SOLVER 

r?4  iKPLEMEKTATICN 

225  OiJTCaZ   

EVALUATIOK 
:26    OF  OUTCCHE 

SiX^  .17 

.24 

.23 

232  IKSTRUNENTALITY 

-1344- 


MM*  ^ 

A« !j ».;_f Ann         "i' ' ^L ' ' ' n ' ; 

IM.'.I' j  ^I'i,  r«iiiti'l  to  t}»   SAI  Ctiod  C«>plnK  »in       ri  «  }|i  »)«  Hvv 
anii'r«'ni  bi^Avior  areas 


AO 
^1 1'H. 


INTER  PER*:  ONAL 
REI>.TI0»S 

135  ST/tfXE 

136  ENCACEWNT 

137  INITUTION 

138  AlD/ADVICe 

139  SOLVeR 

UO  IMFUHEJiTATIOK 

Ul  CUTCOW 

EVALUATION 
U2    OF  OUTCOW 

Ue  ntSTRUMENTALm 
TOTALS 

219  STAKCe 

220  ENCACEIOT 

221  INITIATIOH 

222  AID/AOIVCE 

223  SOLVEK 

224  IMmMO^TATIOH 

225  OUTCOME 
EVAU'ATION 

226  OP  OITCOHE 


232  WSTRUMESTALmjii 


f 

.15 

.19 

.15 

.16 

f.U 

42 

 J.AI  


IA<  K  III 

ISSTKI'WNT';:    St.  ry  (  •  ■  ph  »n4 
',AI 

VAMlAhlKS-         '.f    ly  (  »mf»}.llMn  Intif- 

Stv)ft.  X  SA!  («H.d  G.plnij 
mc»*iirva 


.19 

.16 

.15 

.14 

.17 

.25 

.23 

HYFOTKESIS  45c:    The  Story  Conpletloti  measures  of  Coping  Style  dlmenalona  will  be 
poaltlvely  related  to  the  SAI  Good  Coplnt  aeaaurea  In  the  flva 
different  behavior  areaa. 


39 


42 


SAI 


CiSTKUMEt^TS :    Story  Completion 
and  SAI 

VARIABLES:       Story  Conpletion 
Aggression  Coping 
Styles  X  SAI  Good 
Coping  BeMurr* 


AGCRESSIOK  TOT.  SCOKt 
10       14       10  14 


AGGRESSION 

149  STAUCE 

150  EliGACEKENT 

151  IMITXATION 

152  .UD/ADVICE 

153  SOLVnt 


.15 


22. 


X5U    IMPLEWKTATION  .1? 


155  OUTCOME 
EVALVATIfti 

156  OF  OITCO^IE 


1 62    INSTRUMEXTALirf .  22 

TOTALS 
219  STANCE 


220  ENCACEMEKT 

221  WITIATION 

222  AID/ADVICE 

223  SOLVER 

224  imple»:ktation 


22^  OlTCi'MK 

EVAvrAricw 
226  oitcomt: 


.15 


.14 


.18 


.16 


.11 


.17 


Ah 


OS. 


«25 


.23 


p.,«ltlvJy  r.loUd  lo  the  SAI  (.ood  (oplrv  mc— n«  fn  t1..  1 1  .e 


different  bihi^lor  •reau. 


INSlU'MF'.TS*    St"ry  riTnp'vtl"*! 

VARIABIES:  ''tMry  r«T.pUtlon  An»Uty 
Cr.plnK  i#iyU-i  n  SAI  Good 
Coping  nwaturct 


41 


42 


_  SAI_ 
Al./IHY 


Af.XlETY  _liL 
STOKY  4 
163  STA^iCe   


164  ENCACEMOrr   

165  nai^ATlCH 

166  AID/ADVICe  ^ 

167  sotm   

166    IMPLEfCNTATIW  _ 

169  OLTCOiC  _ 
EVALUATION 

170  OF  OUTCOME 

1 76  INSiTlimENTALITY^ 
TOTALS 

219  STANCE  _ 

220  ENCAGWCKT 

221  INITIATICH  _ 

222  AID/AEtflCE  _ 

223  SOLVER  _ 

224  IMPLEWHTATICK  _ 

225  OUTCOtt 
EVALU;^TiaH 

226  or  OUTCOME 

232  liJSTRWCNTALin^ 


)4 


TOf.  sffmf. 

10  14 


.16 

.IS 

.14 

.17 

.25 

different  bchtvlor 


BiSTRUKElVTS:    Story  Co^X«tloo 
«fid  SAI 

VARIASLES:       Story  CowpUtton 

Authority  Coping  Scyl««  « 
SAI  Good  Coplnf  ■•••ttr«« 


38 


42 


SAI 


SAL_ 


AITHORITY  TOT.  SCOR.^ 
~10       14       10  14_ 


177 

178 

179 

180 

181 

182 

183 
184 
190 
219 
220 
221 

:22 

223 
224 
:2^ 

:2o 
7^: 


.\UTHORITY 
STAHCK  _ 

EKGAGEHBNT  _ 

ISITI^TItW  _ 

AID/AOVICE 

SOLVER  _ 

IKPLE>OTATI<W  _ 

OITCOME 
EVALUATIW 

or  oirtcnHE 

lliSTRl'>f3n'ALm^ 
TOTALS 
STANCE 

ESCACEMENT 

INITIATION 

AID/AOVICE 

SOLVER   

lMn.E>tKNTATl<K   


.14 


.16 


.26 


.23 

.16 

.15 

.14 

.17 

,25 

VARlAHI.bS' 


4.? 


St  Mi  y  Ttimpli  I  f 'Ml 
,md  SAI 

Siorv  ri.niplrllt'n  An«!*tjr 
C..plnK  S,yUt  «  SAI  Coo* 
Coptntt  iwrtnur*  • 


ANXIETY 

191  STANfE  _ 

192  ENGAGEMENT  _ 

193  INITlATIOf;  _ 

194  AiD/Anvicr 

195  SOLVER 

196  IMPLEMENTATION  _ 

197  OUTCOME 
EVALUATION 

198  OF  OUTCOME 

204     INSTRUMENTAL  ITY_ 

TOTALS 
219  SrANCE 


1 0        14        1 0     "  14 


.14 


.17 


220  ENGAGEMENT  _ 

221  INITIATION  _ 

222  AID/ADVICE 

223  SOLVER 

224  IMPLEMENTATICW  _ 

225  OLTCOME 
CVALUATION 

226  OF  OUTCOME 

232  INSTRUME»TALITY_ 


.16 


,15 


.14 


.15 


,18 


.15 


.23 


HYPOTHESIS  45g:    The  Story  CotnpUtior  ■••sur..  of  Coping  Style  dlmenilone  will  be 
pofitively  reUted  to  the  SAI  Good  Coping  -e.euree  In  th,.  fly« 
different  behivlor  Mf. 


WSTRUMKTS : 
VARUBLES : 


37 


42 


SAI 


^0HACADEM1C 
TASK  ACHIEVE. 

205  STANCE 

206  ENGAGEMENT 

207  INITUTIOH 

208  AIO/ADVICE 

209  SOLVER 

210  IMPLEMENTATIOH 

211  OllTr<»lE 
EVALVATIW 

212  OF  OUTCOME 

218  INSTRIIIENTALITY. 
TOTALS 

219  STANCE 

220  ENGAGEMENT 

221  INITIATION 
272  AID/ADVICE 
223  SOLVER 

:24    IMTI  F>rNTATION 
27  S  t»Uli'OME 


TASK  ACH,_ 
10  14 


TOT.  SCORE 
10  14 


Story  Coiiplction 
end  SAt 

Story  Ccwpletlan  Non- 
academic  Talk  Achleveawit 
Coping  Stylet  x  SAI  Coo4 
coping  Matures 


.14 


.15 


.16 


.15 


.14 


.17 


.25 


IlVi'niif  *  ♦'^  Tt.«    *"fili't«<«   O'pl^tl'.n  fiifai*»>rii«  <'f  i  'pi'^^  IfhMivnn    **  will  l.i 

..iihl  tlvfly  reUfi'd  to  the  SAl  Hiuid  eupjnv  nu  *Mir<  ».  h.  lh»-  htxmt 


P.MIM  .MINIS 
"ARlAhl.ES 


*'t  iiU  ncf    Ctmip!*  ti(>n 
n<NN  N  "^A!  Cuod  C<«pini 

WtBBUtCB 


103 


COP  J  /  F  j_    J  'tf  1  "^K, 

A(.(,hr.  rr»J  *A'Tn';r  inr 

'.Al                          10        U        }'i  U* 

TASK 
3?  A'^Ulf-VEMENT 

.22 

.17 

38  Aini'ORinf 

20  .20 

.28 

Vi    AT.rPKSSlON  -2* 

.15 

.20 

IN'T  ERPERSOKAL 
LCj    FtEl>TIOf;S  .15 

.14 

41  A?.XICTY 

.•»2 

TOTAL 

U2    5AI  SCORE  -1? 

.23  .22 

.24 

^op.r  p.. 

ANX : -TY 
"h»  14 


.16 

-.16 

.  KH  . 

(  Of 

» 1 

 ^'/TAl 

lA'.K 

cor  rVf . 

10 

14 

'14 

10 

14 

.20 

.31 

.15 

.29 

.17 

.27 

.30 

.16 

.41 

.16 

.25 

.17 

.17 

.27 

.26 

.16 

30 

.16 

.22 

.31 

.32 

.18 

.2: 

.19 

.16 

.31 

-21 

.32 

.29 

HYPOTHESIS  47" 


The  Story  Completion  ineasurefi  cf  coping  ef fectlventw  will  b« 
positively  related  to  the  SAI  good  coping  measurea  In  the  Bam 
behavior  areee. 


157 


Storv  3 


37 

TASK 

ACHIEVEhENT 

.26 

38 

AUTHORITY 

.15 

.24 

39 

ACCRESSIOI 

.20 

.19 

40 

INTEHPEKSONAL 
RELATIONS 

.22 

.19 

41 

AUXIITY 

42 

TOTAL 
SAI  SCOTX 

.22 

.27 

185 


Story  5 


AGGRESS  I  on  A.THOPITY 
10    .   14       10  14 


171 


Story  4 
ANXIETY 


199 


ANXIETY 


10  14 

.15 

.11 

143 


Story  2 


10 


14 


.12 

Stcry  1 


213 


INSTRUMENTS : 
VARIABLES : 

227 


Story  Completion 
and  SAI 

Story  Coping  Ef fectlvenesc 
X  SAI  Good  Coping  ne^ture* 


Story  7 
NA  -  TA 


TOTAL 


10       14        10  14 

.14 

.16 

.14 

.15  .17 

,19 

.13 

.18 

.16 

HYPOTHESIS  48e: 


The  SAI  Good  Coping  acoraa  will  be  poaltlv«ly  related  with 
the  Story  Completion  Poaltive  Affect  n«a*urea. 


INSTRinCltTS : 


VARUnXS : 


Story  Co«platlos 
•nd  SAI 

Story  Completion  Fo«itlv« 
Affect  Meaauree  x  lAI 
Good  Coping  Scoraa 


131 


Lory  1 
POS.ATF. 


SAI 

10 

14 

37 

TASK 

ACHICVE>]EHT 

-.16 

3fl 

AITHORITY 

39 

AGCRKSSIOH 

40 

INTERPERSONAL 
RELATIONS 

4: 

ANXIETY 

-.16 

42 

TOTAL 
SAI  SCORE 

-.1* 

145 


Storv  2 
POS.AFF. 
14 


10 


159 


173 


Story  3 
POS.AFF. 


14 


Storv  A 
POS.  AFF. 
10  K 


187 


Story  5 
POS.AFF. 


10 


201 


POS.AFF. 


215 


Story  7 
POS.AFF. 


229 


TOTAL 
POS.AFF* 


10 


14 


HYPOTHESIS  48b:    The  SAI  Ccod  Coping  ecorea  vlll  be  negatively  related  with 
the  Story  Completion  Negative  Aff«ct  measures. 


niSTRlW.NTS: 
VARIABLES: 


SAl  end 

Seory  Ct<niplctic>ti 
.<Al  K-*'od  Ci'ping  X 
Story  Ci^lctlon 
K^'gatlvr  AHecC 


112 

14f 

160 

 K 

* 

m  

St.* 

rv  1 

Si*>rv  3 

rv  i 

rv  s 

HFO.A^F. 

m;. 

Ni:r. 

Al  ¥\ 

SAI 

10 

14 

14 

U) 

14 

in 

U 

1 «_ 

y 

TASK 

ACineVEMENT 

3» 

AltTMORITY 

3"> 
40 

Av'<  R!:S.*^U1N 

lNPlU'KR<lirc\l 

RKi.AI'h«^S 

-.17 

A I 

4; 

-•16 


230 


_M\'.MT. 
to'  1. 


jrOTAL_ 


10  14 


-JL348- 


with  I'.'  *   111. IK*   <.^pi«tl'n  p  '  lllvi   /it(4tt  w  iHurm 


INSIKI.MJ  HI 


'.A  I 

til  i  nc«  C'^nsplci  l«»n 
VAKlAHIfS  *.AJ  t         C  plJiK  » 

lit '  i.v «  r<   plM  Ion 
IN  hltlvc  A(fi«.t 


77 


SAI 

ta*;k 

37  AnilBVEMR'.T 

38  AITHOSITY 

IMEBPI-RS^T.AL 
^0  XELATIOTiS 

ANXIETY 
TOTAL 
i»2    SAI  SCORE 


1'  5>_ 




^10  K 


Ai' 
10 


1  'i  u 


  «iO 

'    A.L'  ^IfTfAt 

A< ^  i^^'^Vt       K^TvAf  r 


10 


-,27 

-At 

K^PO-niESIS  49b     Th«  S;i  Good  Coping  scores  will  be  negatively  related  iflth 
the  Sntence  CompUtion  HostlU  •nA  DcpreBBlve  iBsa»ureB. 


10 


14 


IKSTHUmrS : 
VAKTABtES : 


SAI  cn^ 

Sentence  Cowplttloo 
SAI  G&od  Coping  X 
Sentence  Completion 
Hostile  and  Depressiv* 
■essurcs 


SENTENCE  COMP. 
TASK  ACHIEVE. 

69  HCSTIU 
TASK  ACHIEVE- 

70  DE»^ESSIVE 
IPR 

78  HOSTILE 
IPR 

79  DEPRESSIVE 
AUTHOR ifY 

87  HOSTILE 
AUTHORITY 

38  DEPRESSIVE 
ANXIETY 

96  HOSTILE 
ASXtETY 

97  DEPRESSIVE 
AGGRESSION 

104  H<>STILE 

AGGRESS  I 
1U5  DEPRESSIVE 

TOTAL 

113  HOSTILE 
TOTAL 

114  DEPRESSIVE 


37 
SAI 

t;5k  ach^ 

14 


38 


39 

SAI_ 


40 
SAI 


41 
SAI 


-.26 

-.30 

-  21 

10 


14 


-.23 

'.15 

^.2P 

-.21 

10  u 

-,17^ 

.17 

-.20 

-.14 

-  20 

-  ?«♦ 

10        14        10  14 

.16 

.14 

.29 

-.25     _  _ 

42 

TOT.  SCORE 
10  14_ 


-.15 

-.23 

-1349- 


ArSTjN  TA m  KS  OF  ^  U^UJVJf  ANT  Cdl'HET^TinHjt 


HYPOTHESIS  OO: 


OccupuHtmal  V«lur«  Incrlntlc  nM*«iiur«*ti  will  b« 
p»«ltlviy  rt'Uted  with  th«  Sentenca  «nd  Story  Total 
L(/ping  dlinenaion  mfuf. 


VARIABUS: 


14 


15 


(jrx.  VAl. 
Al.rRUISW 


10 

14 

TOTAL 

108 

ArriTUM 

TOTAL 

109 

SlAlivE 

TOTAL 

110 

ENGACRMENT 

.  14 

TOTAL 

111 

AID/ADVICC 

TOTAL 

112 

COPING  EFF. 

TOTAL 

219 

STANCE 

TOTAL 

220 

ENCAGEmrr 

TOTAL 

221 

INIVUTIGN 

TOTAL 

222 

AID/ADVICE 

.14 

TOTAL 

223 

SOLV^ 

TOTAL 

224 

IMFLEMENTATICR 

M.. 

TOTAL 

225 

OOTCOME 
TOTAL  EVAL. 

226 

OP  OUTOM 

TOTAL 

227 

COPIHC  EFF. 

.U 

TOTAL 

232 

DiSTRUMENTALlTT 

.Ik 

^XX.  VAL, 
E'^THKnCS 
10    .  14 


1  ■ 

" .  17 

-.14, 

.16 

16 

OCX. 

VAL. 

INDEF. 

10 

14 

.14 

17 

OCC.  .AL. 

MA:.A<.E^r:KT 

10  14 

-  - 

-  .18 

-.17 

19 


20 


21 


27 


OrnifiAtlrintl  Vtlutu, 
Srni«nC4',  and  Stcry 
Ci'inplttlon 
OcrupAitfinal  Vuluea, 
Intrinsic  MenRurca  x 
Stntcnc^  and  Story  Total 
Coping  dlmenalon* 

29 


  (cc.  va:..     occ^  val.     ocr.  v/i. 

E^r:KT    GFJ.F-^Al  IS    INTEL.  ST  I M  CRK/TlVITy 


OCC.  VAL^ 
_TOTAL 


'  *** 

.10. 

-.10 

.14 

.1? 

■ "  ~ 

,17 

.22 

.1} 

.26 

.2? 

.17 

.14... 

.21 

lit . 

»1* 

.13. 

.i> 

.14 

.17 

il9 

.1?  . 

.2fi  . 

HYPOTHESIS  51: 


The  Occupational  valuci  Intrlnalc  m»mif  vl'll  b« 
pcaltlvcly  related  with  the  SaI  good  coping  vtaauraa. 


mSTRUMHTS:    Occupational  Valuea 
and  SAI 

VA1IA8LES:       Occupational  Valuea 

Intrlnalc  me»»uT»»  x  SAI 

good  «.^Oltlg  miM§MT99 


14 


15 


OCC. 

"AL, 

ALTRUISM 

SAI 

10 

14 

37 

TASK 

ACHIEVCMQ9T 

.17 

.i: 

36 

AUTHOHm 

.15 

39 

AGCKESSIOK 

iV 

,2P 

40 

INTERPERSONAL 
RELATIONS 

.?8 

,20 

41 

ANXIETY 

.14 

42 

TOTAL 
SAI  SCORE 

.26 

.23 

OCC.  VAL. 
ESTHETICS 
10  14_ 


16 

17 

19 

20 

21 

27 

29 

OCC. 

VAL. 

OCC, 

VAL. 

OCC. 

VAL, 

OC'^. 

VAL. 

OCC. 

VAL. 

9CC, 

v'AU 

TOTAL 

IN  DEP. 

HANAGE^CHT 

SELF- 

SATIS 

INTEL,  SUM 

CREATIVITY 

VARIETY 

INTRINSIC 

10 

14 

10 

14 

10 

14 

10 

14 

10 

14 

10 

14 

IP  - 

14 

i 

-.22 

^24_ 

.24 

44 

t12 

-.17 

.16 

.28 

.19 

.18 

.24 

-tl4  . 

-..22. 

.19. 

.18 

.19 

,16 

M 

-.16 

•  15 

.15 

,15 

.25 

.16 

,?7 

il4 

.13 

.14 

-.24 

.30 

.20 

.23 

.15 

.19 

,27 

.23 

-1350- 


vj.wM  .»f  in*- 

tnt  rltiNlc  tm  ntt'trt.  n  n 
Vl«wN  uf  I. iff  Attl^c 


14 


 U 

_0( '  ^A'  ^ 

tocus  cir 

43  aJNTFOL   . 

ACADEMIC 

44  I.OCHS  OF  CONT. 
ACTION  - 

45  l»*ACTICf<  -  1^ 
INMEDlArE  - 

46  DELAYED  

RATE  OF 

47  ACTION   

INTRINSIC  - 

48  EXTRINSIC  -21 
TASK  ACH.  - 

49  IPR  — 
COMPETIiION- 

50  CO-0PEfATI(W 

indepe:.dent- 

51  tnterdependb't   

EnRNED  STATUS- 

52  BESTOWID  STATu'S  

CONFRONT  - 

53  AVOID   

SELF-INITI. 

54  OTHER  mm,  

SELF  SOLVER  - 

55  W.ER  SOLVER   

t ELF- JOINT 

56  IMPLEMENTATION'  

I>:STRL*J1ENT  - 

58  FANTASY   . 

CONT. /EX PRESS - 

59  IVITY  &  ACCEPT.  . 

ACT. /PASS. 

60  LUDER  STRESS  

POS./NBG. 

61  SELF -CONCEPT   

VIEW  OF 

62  LIFE   

TOTAL 

63  SCORE  '.15 


 I)  

14 


 1^  

Jtt  f  .  VAK 

_  iu'.iC 


(H  f  .  "'A1  7  .  VA)  . 
-      74*"  '   


70    _  21  

"(I*       VaI'  •     VAf  . 

tl..  I  1  .'  I  IM.  f  t»l  AflV  1 17 

1^  '  »^ 


.18 


.18 


.14 


20 


.18 


-.26 


.27 


.21 


.25 


-.14 


.23 


.30 


.24 


.14 


.20 


-.16 


.15 


.16 


.19 


.15 


.IP 


-.16 


.14 


.20 


.18 


.14 


.17 


.26 


.21 


■  18 


.15 


HVPOTHESIS  53-  TYe  Occupational  Values  Intrinsic  oeaiures  will  be  poaltlvely 
mPOT-riESIS  53.    T^^^^^^  ?^^^        ^^^^^  ^^^^^  ^^^^^^^^  ^^^^^^  ^^^^^^  „j 

Sentence  Total  Positive  Affect  laeaaurea. 


INSTRliMENTS:    Occupational  Valuta  and 

Story  Completion 
VAHIABLES:       Occupational  Values  Intrinsic 

Mpssi  res  x  Total  Story  an<i 

Total  Sentence  Positive 

Affect  tseasureft 


229 
116 


TOTAL  STORY 
PCS.  AFFP.CT 
TOTAL  SENT. 
POS.  AFFECT 


14 


oc:. 

\AL. 

AlTT^ris^' 

iO 

U 

.17 

15 


(.<:c.  VAi.. 

LSTliTTICS 


10 


16 


1? 


(XC. 

VAL. 

occ 

VAL. 

iNDEP. 

fVXNACr^lEN  r 

10 

U 

IC 

14 

.^5 

19 


20 


OCC_  V,\L. 
SHLF-SATIS 
"  10    .    1 J 


IME.STI^ 


10 


occ.  VAL. 

cREAi  ivm 

10   u 


27 


ore. 

VAL. 

TOTAL  _ 

VARir.Pk' 

INTRINSIC 

10 

i4 

10 

14 

-.14 

HYPOTHESIS  54-    -i^e  Occupational  Values  Intrinsic  measure*  will  be  ncRiitlvely 
.    ^^^^^^^  y^^^  S.'nlonc.'  T..t,.l  Hostile  .nnd  Depressive  Affect  and 
w-.th  the  Story  Ci^nplctlon  total  Negative  AfffCt 


IWSTRl>ENTS :  Occvp.n tonal  Values  and 
Sentence  Completion  and 
Story  Ci'wpletlon 

VARIABLES:       Occupational  Valuer 
Intrinsic  ftw«swrcs  x 
Sentriuc  Total  IUmuUc  and 
Total  lHpro&.slvo  Aft'ect 
anJ  Tot.tl  Storv  N'-f-atlve 
Af  tVct 


SFNTFSCE 

TOTAL 
113  IIOMILE 

TOIAI. 
lU  ?F1*HV<S!VK 

730  Nn.AP.vi  Air. 


14 


A-.TH"rivM_ 
to  "1- 


1^ 


i(»  '  !♦  1 


(x;i_._VAt 

to  rr 

"  0  ~ 

\  \i 

tMll 

VV 
_lj__ 

.17 

-.IS 

-.17 

•.!■» 

.11 

_OtT._VA\_. 
\AKU  4^ 


jjUKlNMC 
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ERIC 


n«/«tlvfly  nlatid  with  ftii  S.ntintir  niitl  *Ili*ry  l4.t«l 


Si  nt  <  IK  c   «n4  Stury 
CiKnpI  V  t  i  ofi 
VAKlAHfXS:        (k cuput tonal  Vatucfl 
FKtrlnulc  laeAflurea  x 
Scntcmo  and  Story  TuCal 
Coping  mctfiiurtt 


18 


22 


OCC.  VAf, 


  2 


sroRY 

lOTAL 

219 

STANCE 

TOTAL 

220 

TOTAL 

221 

liaTUTIOH 

TOTAL 

222 

AID/ADVICE 

TOTAL 

223 

SOLVElt 

TOTAL 

224 

IMPLEMniTATlOl* 

TOTAL 

225 

OUTCOW 

TOTAL  EVAL. 

226 

OP  OUTCOMB 

TOTAL 

22; 

COPINC  EFF. 

TOTAL 

232 

INSTKU>C3ITALITY 

SENT. TOTAL 

108 

AITITUDB 

TOTAL 

109 

STANCE 

TO^AL 

110 

CNGACIWVT 

TOTAL 

111 

AID/ASVICE 

TOTAL 

112 

COPING  EPF. 

10 


-.15 

f 

10 


}4 


3  

VAT.. 
TICK 


7U 

X.fi,.  kKT. 


-.15 

-.17 

-.14 

-.22 

-.21 

-.27 

-.IS 

-.15 

-.22 

-.19 

-.20 

-.20 

-.16 

-  20 

-.16 

-.19 

-.17 

?5 

'<  i: .  vAi_ 


?6 


fy  C.VAl.. 
KOKfATUFR 
10  14 


30 


-.18 

-.18 

.15 

.19 

.16 

.14 

.14 

KXTRTNSIC 
10  U 


1  z 

- .  17 

-.18 

-.15 

-.11 

-.20 

-.15 

MYPOTHESIS  56:    The  OccupaCloosl  Valuta  Extrlnaic  atacura  will  be 

negatively  relstcd  with  the  SAX  Sood  coping  aiMures. 


IIISTKU»£nTSt 
VARIABLES: 


Occupetioasl  Values 
md  SAX 

Occopetlonal  Vsloes 
Cxtrlnelc  aeasure  x 
SAX  Good  Copittf 


SAX  GOOD  COP. 
MEASUHES 

37  TASK  ACHXEVE. 

38  AUTHORXTY 

39  AGGKESSION 
INTERPERSONAL 

40  RELA7X0NS 

41  ANXIETY 
TOTAL 

42  SAX 


16 


22 


23 


24 


25 


26 


28 


OCC.VAL. 


SICCESS 
10  14 


OCC.VAL, 
SECURITY 


-.18 

-.19 

-.15 

-.20 

10 

14 

-.17 

.21 

.22 

-.15 

.21 

OCC.VAL. 


10 


14 


-.16 

^.22 

-.20 

-.23 

-.25 

30 


OCC.VAL.  OCC.VAL. 


OCC.VAL.  OCC.VAL^ 


OCC.VAL. 


PRESTIGE.    ECON.  RET.      9tfRR0U>:D._    ASSOCIATES    POL. FATHER  EyrRJNSlC 


^.30 

.16 

.U 

-.28 

-.18 

'.24 

-.24 

-.24 

►.17 

.21 

-.19 

.23 

-.20  -.25 

•.U 

-.21 

•.u 

.18 

-.32 

-.27 

-.23 
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ERIC 


HYJ'« 


^  JA<  K  J  1 1 
lf!»MI  NTS 
VAHIAHU'.: 


().  riiprt)  1  't'll  Viih**  •  tod 
VI I  «»*•  of   i  *  f '* 

<>.  .  .if.rt»  I.  lull  Vrt!u*-«  l»lrln«ic 

(III  •Mllfi  •    »   V|i  WW    uf  I.J 


?2 


■^/n^kr  iiilc  i^vlj:         Av,^;Aiii;  t-^^'-.-  -^n— 

 ]C   ij*   >^      -  >^     ^-  


?5 


76 


7« 


V^l 

LOCUS  fif 

CfWTROL 

ACADEMIC 

44 

JOCUS  OF  CWT. 

•CTION  - 

45 

jNAcrn^ 

46 

l;EI>YED 

RATE  OF 

U1 

ACTION 

INTRINSIC  - 

4b 

EXTRDiSIC 

TASK  ACH.  - 

^9 

IPR 

COMPETITION  - 

50 

CO- OPE -AT  I ON 

INDEPr  DENT  - 

51 

:NTERI>EPEWDrT 

EARNF.D  STATUE  - 

52 

bESTOUTD  STATUS 

CONFKOf:?  - 

53 

AVOID 

SELF-TMTI. 

^4 

OTHEK  xNITI, 

SELF  SOLV^K  ♦ 

55 

OTHER  SO1.VEK 

SELF-JOINT 

56 

IMPLEJCNTATIOH 

INSTRr-ENT  - 

58 

FANTASY 

COKT. /EXPRESS- 

59 

IVITY  U  ACCEPT. 

ACT. /PASS. 

60 

UNDER  STRESS 

POS./KZG. 

61 

SELF -CONCEPT 

VIEW  OF 

62 

LIFE 

TOTAL 

63 

SCORE 

-.70 


.19 


-.20 


-.27 


.15 


-.14  -.40 


.15 


-.15 


.14, 


-1^ 


.20 


-.18 


'•IS 


-«14 


.23 


.14 


-.74 


-.20 


-.1$ 


«.?0 


-.23 


•.16 


-.24 


-.21 


MYWrazSIS  58-  T>  Occupation.!  V«lu««  Extrinsic  ii«««ure«  will  b«  ««8««i^«*y 
HYPOTHESIS  .8.    TJ^^^^  P^^^         ^^^^^  ^^^^^  ^^^^^^^^  ^^^^^  „^  ,h. 

Sentence  Total  Poiltlv.  Affect  iweeure. 


XHSlRinffXTS: 
VARIABLES : 


18 


22 


23 


24 


25 


26 


28 


Occupational  Veluee,  Story  «ml 
Sentance  Cooplatlon 
Occupational  Valuta  Cxtrlnalc 
naaaurea  x  Story  and  Sentence 

Total  i»oaltlve  Affect 

30  


OCC.VAL.  OCC.VAL^ 


10 


10 


14 


229 
116 


STCRY  TOTAL 
PCS.  AFFECT 
SENTE^CE  TOTAL 
POS.  AFFECT 


OCC.VAL. 

PFESTICE 

10 

14 

-.18 

OCC.  VAL, 
ECCSi.  RET. 


orc.vAL. 

SimHOl'ND. 


10 


14 


10 


OCC.VAL. 
ASSOCIATES 
10  14 


occ.yM^,_ 

EXTtWlC 
10  14 


-.14 

rf\POTMESlS  59t    T-e  OccupatU-nal  Valu**  Extrinsic  tneasurea  will  be 
rf\P0THEbi5  ^^j^^^^  Sentence  Con^pletlon  Total 

h.-*tlU  and  Total  Depressive  Affect  Heaaurea  and  the 
Story  Completion  Total  Negative  Affect. 


IHSTRUMEirrS 
VARIABLES: 


TOTAL 
113  HOSTILE 
rOTAL 
UEPRFfS 
TOIAl 
2.»0  NB(:AT1\ 


tl4 


IVE 
TORY 
E  AFF 


18 

OCC 
?l 

.VA! . 

rn:<< 

10 

33 


75 


26 


28 


Occupational  Vclues  and 
Sentcnct  Conipletlon 
Occupational  Valuea  Extrlnalc  x 
Sentence  Total  Hcitlle  and 
Total  Depressive 

30 


{KC.\ \L. 

SFCVRI  ry 


r  •^KS^  irr. 


tCCiH.  RKT. 


10 


tvr.vAi_._ 

ASj^ Aj/Tl  ks 

u>  'v* 


F0!>. FATHER 

10  14' 


OCC.VAI.. 
10  14 


.19 

.l« 

-.20 

.to 

.13 

.14 

-.14 

-.19 
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Fh.VHf  3 


J.TA'  Kin 


HYPOniKSlS  60  r\%c  *tc»ua  l<*v*l  mt-«i*ure«  of  Occ».p«tlon«l  Aapl ration, 
Occn'>nt}on«l  K/pi'Ctatlon,  and  Ed'i(.<itf f*nal  Awplratlon 
will  he  n^f^otlvfly  related  with  the  Story  TotJl 


INMNIMINTS: 
VARlAHtrS- 


OccupnilMnol  Inti-rrat  Irwtntorjr 
and  '"'I'lry  <  "fsplct  Jon 
(HTDfMiMtiiin}  AHplratlun, 
Occtipnti'.nitl  Frp4ctfltiun  mnd 
Kducfft Jf«nni  Aittlratlon  x  Stftrjr 
Total  Oping  DliMnnlun  mfauxmm 


2:9 


770 


72\ 


OCC.  WT. 

OCCUPATIONAL 
31*  ASPIRATION 

OCCUPATIONAL 
32*  EXPECTATICN 

EDUCATIONAL 
36*  ASPIRATION 


TnTAI._ 
STANCE  EWAilK' 


TrAL 


772 
TcrfAL 


7?3 


10 


ENCACEMFNf 

10  U_ 


INlTlATrJN  AIU/AWICR 
10       H        10  14 


_  ;nrA? 

To'  14 


2j4 

"rorAi. 


1MI'>  KMhNT._ 
10    _  14 


227 

 t^TAI^ 

rt)P.  KIF. 


10_ 


14 


J32_ 
TOTAL 

10  14 


HYPOTHESIS  frl :    The  atctua  level  iveMurea  of  Occupational  Aflpirfltion» 
Occupational  ErpectatJc.i,  aid  Educational  Aapiration 
will  be  nes^Cively  related  with  th«  SeoCanca  Total 
Coplnt  Olnenaiona  aKaaurea. 


IMSTRITMENTS: 


VAKUBLES : 


Occupational  Intereat  Inventory 
and  Story  Cooiplation 
Occupational  Aspiration,  Ex* 
peccacion,  and  Educational 
Aapiration  x  Sentence  Total 
Cof  int  Di«en«i(*n  aeaaurca 


108 


109 


tOTAL 


STiUiCE 


10 


14 


10 


14 


110 


TOTAL 


lU 


TOTAL 


ENGACEMEI»T  A  ipyADtflCE 
10       14        10  14 


31* 

OCCUPATIONAL 
ASPIBATION 

OCCUPATIOKAL 
EXPECTATION 

36* 

EDUC/TIONAL 
ASPIRATION 

-.19 

-.25 

-.19 

-.?3 

112  _ 


TOTAL 
COP.  ETP^ 
10  14 


*Re«e«ber  that  thcac  Variablea  are  rcveraec;.  Ttium, 
any  correlatlona  involving  ther.a  Variablaa,  If 
poaitiva  are  actually  nefativc  correlation*  tni,  it 
negative »  are  actually  poaitive  correlatlona*  That 
ia,  the  lower  the  nuaber  the  hifher  the  aapiratloa 
or  expectation  level  and  vie*  vara a. 


HYPOniESIS  62:    The  atacus  level  aeaaurea  of  Occupational  Aapiration^ 

Occupational  Expectation^  and  Educaticmal  Atplratlon  will 
be  negat^vely  related  with  the  SAI  Good  Coping  aeaaurea. 


INSTSUHEOTS:    Occupational  Intereat  Imreotory 
and  SAI 

VARIABLES:       Occupational  Aapiration, 

Occupational  Expectation,  and 
Educational  Aapiration  x  SAI 
Good  Coping  Maatirea. 


37 


38 


39 


40 


SAI 


SAI_ 


SAI 


SAI 


TAiKACH.      Al'THORm  ACCRZSSION 


IPR 


10  14 


41 


SAI 


miETY 


10 


14 


OCCUPATIONAL 
31*  ASPIPJkTION 

.14 

OCCUPATIONAL 
32*  EXPECTATia 

EDUCATIONAL 
36*  ASPIRATION 

-.14 

42 


SAI 


TOT. 

SCORE 

10 

14 

.16 

*ReBciiiber  that  theaa  Varlablea  are  revereed. 
Thus*  any  correlatlona  Involving  theae 
Variablea,  if  pos;tlva  ere  ectually 
negative  correlatlona  and,  if  negative, 
are  ectoally  poaitiva  corralatione.  Thet 
ia,  tne  lower  the  number  the  higher  the 
eAplretioa  or  expectation  level  and  vice 
veraa. 


-1354- 


will  nwiiU*!/  n-l-ttd  wn».  iht-  •cllv.^  ri'».p«.n*.« 
-nc/mtirt*  of  the  VUwi  >f  Uff. 


HnaK.t.KflUoiinl  ;^pl^^^»ll»n 


HI.!     VI*  Vh  I*) 

(Vcupnt  i«<nnl 
KUucatl«*niil  A'«plrtftlMi  « 
Vti-wa  of  Life 


rir»»t  Invmiory 
(tictatlon,  ■n4 


3? 


36 


_orc.i'  T« 


43 
44 


45 


46 

47 

48 

49 

50 

51 

52 
53 
54 
55 
56 
50 
59 
60 
61 
62 
63 


LOCUS  Of 

CCf;TRCL  _ 
ACAUKHIC 

LOCUS  OF  CON! ,  _ 
ACTICW  - 

l^ACTIOIt  _ 
IMMEDIATE  - 

DELAYED 
RATE  OF 

ACTION  _ 
n.  in  INS  It  • 
EXTRWSIC  __ 
TASK  ACH.  - 
IPR  - 
C0J1?ETIT'3N  - 
CO-OPER/rlOW  _ 
i;  DEPENDENT  - 
I?:TERDEm*DENT  _ 
EARNED  STATUS  * 
BESTOWED  STATrc_ 

c(^TROirr  - 

AVOID 

SELF-IHITI. 
OTHER  INm.  _ 
SELF  SOLVEl  - 

OTHER  soim  _ 

SELF -JOINT 
IKPLEMEKTATIOW  . 
WSTRUMEMT  - 
FAHTASY 
CONT. /EXPRESS- 
IVITY ACCEPT, 
ACT./P>SS. 

Ur;OER  sntESs  , 

P05./NEC. 
SELF-COHCEPT 

VIEW  or 

LIFE 

TOTAL 

SCOU 


14 


-.19 


-.16 


_fjri..lNT^ 
U},  ASP, 
14 


-,20 


-.19 


•Vcn^mbcr  thit  th-ie  V«rl«bU«  ire  revciica.  Tho«. 
ary  cDrrclntJoni.  Involvins  thcfc  Viirlible^,  If 
putltlvf  irt  ■ctuilly  ncKa^lve  corrclatloni  «nd.  If 
regaiivc.  -re  •ctuelly  pofltlvi  corrtlitlong.  That 
It,  the  lower  the  nwbar  the  higher  the  itplratlon 
or  cxpectfltiofi  level        vice  versa. 


-.15 


,19 


.30 


.28 


,26 


.19 


-.17 


-.14 


HWTHESIS  64:    The  st.tu*  le^/el  a«"ure.  of  Occup-tlon-  A«Pj"^}^* 
Occupational  Expectation,  ^nd  E<Suc*tlooal  A*plrai.lo« 
will  be  n«S«tivelv  related  with  the  Story  Co»pUtlon 
Total  Poaitlve  Affect  «caaure  ««!  the  Sentttwe  Co^letloo 
Total  Poaitlve  Affect  -eaauraa. 


mSTKl'HENTS :    Occupational  Intereata  Inventory , 
Story  and  Sentence  Couplet la« 

VARIABLES:       Occupational  Aspiration, 
Occupational  Expectation, 
Educational  A»pl ration  x  Tot«l 
Story  and  Sentence  Poaitlve 
Atfect  Mcaaurea 


229 


116 


STORY  rOL 
POS.AFF. _ 
10  a4_ 


Sr^T.  TOT. 
POS.AFT,. 


10 


OCCUPATIONAL 
31*  ASPIRATION 

OCCUPATICNAL 
32*  EXPECTATION 

J^DUCATIOKAL 
36*  ASPIRATION 


14 


HYPCTHESIS  65:    The  atatui  level  aea«ure»  of  Occupational  Aaplrjtlon. 

Occupation*:  Expc.-tatlon.  and  EJoc«tl<>n«l  .XipirUlon  will 
be  po*ltiv*ly  reUted  wlih  the  S.*nlenc«  CompUtion  T.-tal 
HoAtite  and  bopr«»*aive  Affect  mcatfurcf,  ond  the  Storx 
Ccmpletlor.  Total  Se^fltive  Affect  m^aaura. 


114 


230 


10 


14 


PVPRKV51VE 
10  1^ 


TOTAL 
H>  14 


(VCITATIC^AL 
31*  ASPlRATltie 

(X'CITATUTHAL 
3r  rvrKHATItV 

Fmi*ATUKAt. 
IC-"*  A^^riHATUV 


«ReMiiiber  that  thcae  Variablea  «re  reveraed.  Thua. 
any  correlations  Involving  theae  Variablea,  If 
poaltive  are  actually  negative  coirelatlona  and.  If 
negative,  are  nctually  poaltlvt  correUtlona.  That 
la,  the  i<*wer  thtr  number  the  higher  the  aaplratlon 
or  expectation  Itvd  and  vice  veraa. 


mSTRlMKKTSt  Occup^t lc»nal  Intcrtfft  T5»v«ntory 
VARtAAtCf^:       Oc*Mpiiii<inal  Aspiration, 

Oc^upfltlrnal  Expectation,  and 
Educatlt'niil  Aspiration  x 
Srnttnc*'  Jft  »1  Hostile  «nJ  Total 
tft  prc^tvc  Atft'ct  f!X'aa»re<i  and 
Total  St<»ry  Ncgnilve  Affect 

♦Rcniemh^r  that  tht  ao  Varlnhlcp  arc  TcvttTncA.  Thtta, 
*inv  CtTrrlailon-  Involving  tht*iic  Vnrlablca,  If 
p.tHitivp  rtr«»  acHuiUv  m-gfllivr  corrrlatt^wta  *md,  if 
m-K^tiviS  nr.-  actual  I v  p«J»itlvo  ctirr*-latlofl».  Th«t 
U,  Uu-  liHi.r  t'u  n«..ibi*r  th»-  hlKl"*r  ihr  aitplr^tion 
itf  i-xpcct«tlim  K  vi'l  rtnd  vU-c  vt'ti**. 


iniifTMii^  i'M-re  will  !.#  pM-lil/.  n      I  ..»«hi  p.  Ihiw.-p  iIm-  imrlti-U 


VARIABLES : 


ACHIEVEMENT 

2  HATH 
AaUEVEMEHT 

3  HEADING 
ACHIEVE>1ENT 

4  C.P.A. 
BUS 

5  TASK  ACHIEVE. 
BUS 

6  AUTHOKITY 

BUS 

8  :MFUMDrr. 

BUS 

9  SZIJP- ASSERT. 
BUS 

10  IWITUTKW 
BUS 

11  SOLVER 
BKS 

12  A'XntZSSIOK 
Bits 

13  Aiaim 


Ai.FKir.M 


14 


.  19 

.  1 7 

.  17 

-.15 

.17 

•  .19 

r. 


 u-  


10 


14 


.16 

.15 

1  c 

.  18 

.16 

-.14 

.15 

 1.7^ 


m  t  vAi  , 


?0 


?1 


At  ttl  <  v»  flM'i'l 

OLdinni  ifftinl  Inirtr.Alc 
V«iuva  K  Crftfrlofli 

29 


W  (  .VAI 


— -  ■      . .  -  — r..      .  r~  "vr.  "    i"/  "  I/.       Wi  \L 


10 


10 


14 


10 


14 


10  14" 


.15 

.18 

.22 

.17 

.16 

- 



.14 

-.23 

-.20 

-.15 

-.18 

-.14 

-.15 

.14 

.21 

.16 

-.li 

HYPOTHESIS  67:    There  will  b«  nagatlvfl  reletlonehlp*  batwaca  th«  Extrliulc 
Occuptftlooal  Valuc9  «nd  the  criterion  aeeMret. 


nSTtmCllTS:    Occupetlonel  Velaee, 

Achlcvc«ent»  iXS 
VAtlAiLES:       Occupetlonel  Extrlnelc 

Veluee  x  Crit*«-loa  Meearee 


18 

OCC.VAL. 
SUCCESS 


22 


23 


24 


25 


26 


28 


30 


OCC.'AL._      OCC.VAL.  OCC.VAt. 


OCC.VAt.       OCC  VAL.       OCC.VAt._  OCC.VAL. 


SECIUXTT  PItESTICE 


10 


14 


10 


14 


10 


14 


ICOBt,  SET. 
10  14 


ACHlEV.9CIfT 
HATH 

ACBIEVEMEMT 
BEADDIC 
ACHimiClIT 
CP.  A. 
W8 

TASK  ACHIEVE. 
BSS 

AUniOftlTY 


IFR 

ms 

IMPLE9C3IT. 
US 

SBLP-ASSEItT. 
IRS 

mrriATion 

11  SOLVEH 
BRS 

12  AGCRESSIOM 
BRS 

13  AHXIEjy 


-.14 

-.17 

-.18 

-.20 

-.19 

-.21 

-.24 

-.21 

-.15 

-25 

.25 

-.19 

-.17 

-.14 

.23 

.24 

SURROiyp.  ASSOCUTES  POL.FATHEB 
10  14       10       14     JO^  14_ 


gmnisxc 

10  14 


-.14 

-.16 

-.16 

.14 

-.21 

-.16 

.15 

HYPOTHESIS  68:    There  will  be  negative  reUtionehipe  between  the  Rtetue  levele  of 
Occupetlonel  Asplretir->,  Occupetlonel  Expcctetion,  end  EduceUonel 
Asplretion  end  th^  criterion  *e«»uree. 


^2* 


36* 


PCC.VAL. 

tXC.VAl  . 

orr.vAL. 

OCC. ASP. 

iKC.FXP. 

ED.  ASP. 

10 

\U 

10 

14 

10 

14 

2 

ACHlEVEMDtT 
HATH 

-.28 

-.14 

-.19 

-,31 

3 

ACH1EVE>XNT 
READIHC 

-.21 

-.25 

-.26 

-.?5 

-.31 

-.28 

4 

ACHICVEHEMT 
C.P.A. 

-,24 

•,15 

-.2« 

-.22 

-.39 

5 

BRS 

TASK  ACHIEVE. 

-.18 

-.14 

MS 

6 

.irmoRiTY 

-,16 

•17 

7 

BR8 

m 

-as 

8 

BRS 

lMriJ>fr»TAT1CH 

-.21 

-.14 

BKH 

9 

Sr^JP-ASSEHT. 

nus 

JNITIATUW 

10 

-.18 

•  s 

08 

11 

1/ 

HU*; 

S01.VFK 

-.17 

A'^.KrMU'N 

1 

-  ^ '« 

»i 

J  * 

ANXiVn 

\ 

t 

nSTRUMarrS:    Cccupetlonal  Interett 

Imentory  md  Achitv«M«t 

BRS 

VARIABLES:       Occupetlonel  Aeplretion, 
Occupetlonel  Fxpectetlon 
end  Educetlonel  Aepiretioa 
X  Criterion  weeeuree 


ARciMTfiibcr  thet  theee  V<irleMee  ere  reveree^.  Th«e, 

eny  corrcUtlonn  invcvlnf  three  Vnrleblee,  if 
pt^sltlve  en*  ectuellv  tu'K'tlve  c.^rroletlone  end,  if 
iirKAttvr,  ftvc  ectuellv  po«Uiv«  correletlcne.  Thet 
iHftho  Ism^i  the  nuii4>cr  the  hl)th«^r  the  eeplretion 
or  expectetion  level  <nd  vice  ver«flf 
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irywrni. '  i*^ 


l.X/-.  /A*  I 


 T}  

Of  r  .  /AS!\ 


ACHlEVtMKNT 
HATH 

ACIfTEVEMENT 

ACHIEVEMENT 
CP. A. 
BUS 

5  TATK  ACHIEVE. 
3RS 

6  AUTHORITY 
BRS 

7  IPR 
BRS 

8  1MW.E«STATI0N 
BKS 

9  self -ASSERTION 
1SP.S 

10  INITIATION 

SRS 
U  SOLVER 

BRS 

12  AGCRESSKM 
BRS 

13  ANXim 


-.30 

-.28 

.15 

HYPOTHESIS  70:    There  will  be  .  po.Ulv*  * 
good  coding  ■e«»ur«»  «id  the  criterion  ■^•ture«. 


37 


38 


39 


40 


41 


 SAI  

T/SK  ACH. 


SAI 


SAI 


SAI 


SAi 


IPR 


ANXIErV. 


10 


ACHIEVE>CNT 

2 

MATH 

ACHIEVEMENT 

.15 

.17 

3 

READlffC 

ACBIEVMWT 

.15 

4 

G.P.A. 

.li 

BRS 

5 

TASK  ACHIEVE. 

BRS 

6 

AlfTHORITY 

BRS 

7 

IPR 

BRS 

.15 

8 

IMPLEMEJITATION 

BRS 

9 

SELF-ASSERTION 

BRS 

.14 

.14 

10 

IMTIATIW 

BRS 

11 

SOLVER 

BRS 

12 

AGCRESSIOD 

BRS 

-.23 

13 

AMCIETY 

1& 


.1> 


42 


SAI 


TOTAL, 


.15 

.16 

.19 

.23 

.16 

19 

.14  .21 

.28 

.18 

.19 

.15 

.18  .14 

.16 

.18 

.14 

.18 

.16 

.19 

.17 

.15 

.14 

.17 

.16 

.15  .17 

.17 

.20 

.17 

-.16 

.15 

.19 

.21 

.17 

.21 

.14 

.16 

.20 

.13 

.23 

.18 

.16 

-.25 

-.30 

-.27 

IN*;  a  I  HJ^r 
VAItlAHLK*^- 


(K  t  iipnt  i«>niil  Int»  r»'«l 

inv.  <H  -ry,  AchJ«     ••i.-nt  KHS 

Di ttcrtpancy  »  Crlurl«m 
mcivurea 


INSTRinCNTS :    SAI  and  Achl«v««eiit 
VARIABLES :       SAI  Good  Coping 
%  Criterion 
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HYFCnMESIS  7!  : 


Ai!'.T!M  T/klgR  Of  SKyiHCANT  aimiKUTI  OW*^  -  ^TM  K  JIJ 


Hi.  r*'  will  He  •  positive  rrlfllltmdhip  hrtwern  the  VlifWi  of 
Mf«  active  TktpoMt  iwHureM  and  tha  crlterlt^n  maaurea. 


IKSTHlfffMTS :    Vlewa  of  Li  fa  •  Achlevenicnt 
URS 

VAKIABLCS:       Vicv*  »f  Ufa  -  Achlevaawnt 
MS 


V41 

LOCUS  OF 
43  CfWTHOL 

ACADEMIC 
UU    UiCVS  or  CONT 

ACTION  - 

45  INACTION 
IMDIATE  • 

46  DCLAYfO 
KATE  or 

47  ACTION 
INTRINSIC  • 

48  EXTRINSIC 
TASK  i^K.  - 

49  IFR 
COMmiTICN  - 

50  CO-OPERATION 
INDEPENDENT  - 

51  UriERDEPENDENT  . 
EARNED  STArUS  - 

52  BESTOWED  STATUS^ 
CONFRONT  - 

53  AVOID 
SELF-INITI, 

54  OTOBR  IKITI. 
SELF  SOLVER  • 

55  OTHER  SOLVER 
SELP-JOTNT 

56  IMPLEfCNTATiai  ^ 
INSTRUMENT  - 

56  FANTASY 

CONT. /EXPRESS- 

59  IVITY  &  ACCEPT. 
ACT, /PASS. 

60  IXim  STRESS 
POS./NEC. 

61  SELF-CONCEPT 
VIEU  OP 

62  LIFE 
TOTAL 

63  SCORE 


-22- 


-.14 


^,19 


-.15 


? 

3 

4 

5 

6 

7 

8 

9 

10 

U 

12 

n 

RMS 

Ann?  vg> 

ACHIEVK. 
KEAD1NC 

ACHTEVK. 
CP. A. 

WHS 
TAfK  ACH 

RPS 

Ainu. 

BPS 
IPR 

14 

SKLF-AST. 
14 

1NITI 
14 

HHS 
Stfl.VKB 
14 

aj;grkssT 

14 

anxiett 

.26 

It* 
.26 

U 
32 

U 
.19 

14 

14 

.17 

.20 

.14 

-.15 

-.15 

-.14 

-.15 

-.14 

-.17 


-.17 


-.28 


.14 


.19 


.15 


.20 


.26 


.15 


.15 


.23 


.14 


.15 


.14 


.16 


.21 


.15 


.30 


.24 


.17 


.16 


.21 


.17 


.14 


.23 


.14 


HTPOTHESIS  72: 


There  will  be  a  poaStlvc  rclatlonatiip  betwaan  the  criterion  aaaaurca 
and  Che  Sencanca  Coapletion  coping  atylc  variablca  in  tha  diffarmt 
areaa  of  behavior. 


100 


STANCE 
ACCRESSlOit 


83 


9? 


74 


55 


10 

14 

AChlEVElCNT 

-.17 

2 

MATH 

AfHIEVE>CNT 

3 

READING 

-.27 

4 

ACNIEVEMENT 
CP. A. 

-.23 

5 

BKS 

TASK  ACH. 

.14 

BPS 

6 

AirTHORITY 

.15 

BRS 

7 

IPR 

BRS 

.19 

-.17 

8 

IMPLE^CNTATION 

9 

RRS 

SELF-ASSERTION 

BRS 

-.20 

10 

INITIATION 

BRS 

-.14 

11 

SOLVEii 

12 

BRS 

Arr.RESSION 

.14 

-.70 

BRS 

13 

ANXIETY 

STANCE  __ 
At  fHORlTY 
10  14 


STANCt. 
ANXIETY. 


STANCE 


IPR 


.20 

.19 

.24 

.14 

.18 

.14 

.16 

.17 

-.14 

.17 

.17 

.16 

.27 

.16 

.16 

.19 

.19 

.21 

-.20 

STANCE 
TASK  ACH._ 
14 


109 


STANCE. 
TOTAL 


.23 

.16 

.17 

.16 

.18 

.14 

.18 

.15 

.12 

.15 

.27 

.15 

.23 

.18 

.16 

.15 

.14 

.22 

.14 

.20 

.15 

.15 

.1^ 

.22 


■  14 


-.25 


.19 


.20 


.18 


.24 


.14 


.15 


.18 


.15 


.12 


INSTRUICNT8:  Sentence  Coi^»letion-Achlava»ant 
VARIA8LES;       Straca  x  Crlcarlon  mf*jm 
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iiM'fMiiw'  IS  7  J 


INSTKUHKNTS 


the  nM-nce  C-npli  tl-n  .opln^  MyU-  v..rKi'l<«  In  th.  differrnt 
nr« .!«  «*f  b*.Hii/ii»r. 


VARIAHi.KS: 


StriKMti   romp  I  r  1 1  t>n » 

At  hit  vtP«.nt-l  KS 

Envft^' iwnt  »  Crllertun 


 V\]  

10  i^" 


7' 


no 


AClllCVRMENT 

/ 

MATH 

ACHIEVEMENT 

3 

HEADIKC 

ACtlIEVE>eMT 

f..P.A. 

KRS 

5 

TASK  ACH. 

BRS 

6 

AirrHORITY 

BRS 

7 

IPR 

BRS 

8 

IMPLEMNTATIO?. 

15 

BRS 

9 

SELF-ASSERTIW 

BRS 

10 

INITIATION 

BRS 

11 

SOLVER 

BRS 

12 

AC3RESSI0I1 

3RS 

13 

ANXIETY 

HYPOTHESIS  74: 


A!  IlfoH  17 


•{  I  ^fl  NT  i:;/__Af,'_glt_r 

10 


14 

.25 

14 


14 


rilTAI. 
10  14 


.20 

.20 

.30 

.12 

.21 

.19 

.25 

.26 

.25 

-.18 

23 

.17 

.18 

.17 

-.10 

.15 

.25 

.20 

.16 

.18 

.24 

.16 

-.15 

.19 

.18 

.14 

.20 

.18 

-.18 

There  vlll  be  m  positive  relicionfhlp  between  the  criterion  Bcastfria 

and  Che  Sentence  Conplecion  coping  atyle  variables  In  the  different  trwa 

of  behavior. 


mSTRUMENTS:    Sentence  Co^letlon» 
Ach i e vemen t * BRS 

VARIAltES:        Ald/Advlc«  x 

Criterion  awaaurea 


102 


85 


94 


76 


67 


111 


AID  ADVICE    AID^AD-ICE    AlD'Atft'ICE  AlD/ADVlCr 

ACG'F.SSICN      ALTtiOPITY       ANXIETY  _IH  

"To        14~      10    .    14"      10  14 


ATD/ADVICE  /IP/AWICE 
TASK  ACH.  TOTAL 


ACHIE\'EMENT 

2  MATH 
ACHIEMEMENT 

3  READIKC 
ACHIEVEMENT 

4  CP. A. 
BRS 

5  TASK  ACHIEVE. 
BRS 

6  AUTHORITY 
BRS 

;  IFR 
BRS 

8  i:iFLSKENTATIC 
BRS 

9  SELF -ASSERTION 
BRS 

10  IKITUTICW 
BRS 

1 1  SOLVER 
BRS 

12  .\GGR£SSI0N 
BRS 

13  ANXIEIY 


-15 

.15 

.16 

15 

.18 

.23 

.15 

.14 

.14 

.14 

.18 

.14 

.22  .17 

.15 

.18 

.20     .32  _ 

.20  .24 

.20 

.31  .21 

.25  .15 

.30 

.22  .24 

.23 

.22_ 

^.20  .19 

,21 

.16 

.16 

.26  .26 

.28 

.21 

.14 

-.15 

.27  .22 

U2 

.73 

.23 

.19 

.26  .16 

.25 

,21 

*.18 

-.18 
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VVM'f  » 


ifYWmil'^.lS  Tt.Tc  win  hi'  fi  p'>iHlv**  ri«1nUrmHliip  ti,  iwirn  the  *rlt.rl..n  m4«Huni»  «nd  ilic 

S.i.tenc  Completion  cplhR  ».iyh  vorlnhUH  tn  thi.  difN  f.rtl  •reo'*  o(  h««h«wl«r. 


IMSTKII^TNTS; 
VAIltAft1J£S: 


A(  hli  vi  ifH  nt-HKS 
(opine  tf f4*ctl¥Ln«*ii«» 
Achl&veat'nt 


103 


K6 


OS 


77 


68 


cot .  r.KF . _    ^(/)P.  rFF.^ 

AaTF.ssifil    /•''fn<)Hi  lY 


AallEVEHENT 

2  MATH 
ACHIEVEMEirr 

3  READinC 
ACHlEVnCKT 

A  G.P.A. 
BRS 

5  TASK  ACH, 
BRS 

6  AUTHORITY 
BRS 

7  IPR 
BRS 

8  IMFT^MENTATION 
BRS 

9  SELF-ASSERTIGN 
BRS 

10  naTIATION 
BRS 

11  SOLVER 
BRS 

12  AGGRLSSIOK 
BRS 

13  ANXIETY 


-.11^ 

.17 

.16 

COP.KFF. 

in 

rnv  P\'r,__ 
1A'>'k  M'AU 

TOrfAL 

10 

l/< 

JO 

14 

10 

14 

.15 

'V 

.22 

a* 

•n 

.16 

.28 

.24 

.19 

.17 

.?9 

,14 

■  79 

.17 

.18 

.18 

.17 

.16 

,.2?. 

il9 

•'V 

-.17 

.23 

.21 

.14 

.23 

.16 

.14 

.23 

.19 

.18 

.24 

-.16 

-.14 

HTfOTHESlS  76:    There  ttlll  bt  •  potltlvt  relacinnoblp  b«tw«»n  the  SenCcnc* 
Co^l«tion  «ccitttd«  Mssurcs  and  cha  criterion  Mssures. 


nSTRmOlTS :  Sentence  Conpletlon, 
AchieveMnt^nS 

VARIABtZI:  Attitude  x  Criterion 
vtaeuree 


82 


91 


73 


64 


108 


ATTITUDE       ATTITUDE       ATTITUDE       ATTITUDE  ATTITUDC 


AUTHORITY 
10  14 


AMXIETY 


10 


2 

ACHIEVEHEMT 
MATH 

3 

ACHIEVEMaiT 
READING 

4 

ACHiEVEMMT 
G.P.A. 

S 

BRS 

TASK  ACH. 

Ah 

6 

BRS 

AinnORlTY 

7 

BRS 
IPR 

8 

BRS 

IMPLEMEMTATIOI 

.17 

9 

BRS 

SELF-ASSERTION 

-.14 

to 

BRS 

INITIATION 

.U. 

11 

BRS 

SOLVER 

12 

BRS 

AGGRESSION 

.16 

13 

BRS 

ANXIETY            - ,  1 7 

-.22, 

14 


.14 

IFR 


TASK  ACH. 


10 


14 


10 


14 


tl8 

.24. 

.26. 

.17 

.19 

.17 

.14 

TOTAt 


10  14 

.15 

.14. 

.11 

-.16 
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I  If.l'KK  3 


CcRipU'tl'.n  p^/iltlvi*  effect  vnrUUleH  und  iho  criUTl'-n  BH^ntiroa. 


At  vrmt'ti 
VA«IAhr.E5:        SmtiuM  r 
K  Ci  I  ti'r1«i 


107 


90 


99 


HI 


A(.>.H:ssrN 

10 


2 

MATH 

ACHIEVErCN-r 

3 

R£ADINC 

ACHIEVEMENT 

4 

CP. A. 

Bits 

5 

TASK  ACH. 

BRS 

6 

AUTHORITY 

BRS 

7 

TPR 

KRS 

8 

IMPLEMENTATiai 

BRS 

9 

SELF-ASSERTION 

BRS 

10 

INITIATION 

BRS 

11 

SOLVER 

PRS 

12 

AGGRESSION 

BRS 

I? 

AMXIETY 

10  }4 


-.16 

K)S  ArF._ 
ANXlri'Y 


10 


.17 

.14 

-.14 

pfn^KF^  POS.AKr... 
"taTk  a'i  II . 


TOTAL 


14 


10 


14 


•.14 

H.'POTHESIS  78a:    There  will  be  a  negative  relaclonahlp  betwceti  the  Sewteoce  Cwplctlon  INSTKUICrTS:    Sentence  CoMplatlon, 

Hoatile  and  Depresalve  Affect  variablea  and  the  criterion  Meaurea.  Achleveoent 

VARIABLES:  Sentence  Hoatile  end 
DepreaKlve  Affecta  k 
Achlcveaent 


ACHIEVE. 
>'ATH 


ACHIEVE. 
READING 


10 


HOSTILE 

104 

AGGRESSION 

DEPRESSIVE 

105 

ACCRCSSION 

HOSTIU 

87 

AUTHORITY 

DEPRESSIVE 

88 

AUTHORITY 

HOSTIU 

96 

ASXIETY 

DEPRESSIVE 

97 

ANXIETY 

HOSTIU 

78 

IPR 

DEPRESSIVE 

79 

IPR 

HOSTIU 

69 

TASK  ACHIEVE 

DEPRESSIVE 

70 

TASK  ACHIEVE 

TOTAL 

113 

HOSTIU 

TOrAL 

114 

DtPRESSIVE 

14 


-.16 

tl4. 

10 


14 


-.16 

•.19 

-.15 

-.14 

ACHIEVE. 
G.P.A. 

10  14 


*.18 

-.20 

--15 

-.14 
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gTAr:E  111 


.rvwyniFSlS  78b.    Thrrr  will  be  •  ncH-tlve  rel«.Jani.Ulp  b^twctn  the  £*nti-nce  OimpUtJon 

A  9  1  !1_ 


INSTKUMKNTS-  S<ntcncc  (Uwplctl^n  *  I*S 
VARIARKLS:        Smu-nce  »i»i>lllc  and 

Dcpre««lvc  Affect  «  BKS 


HOSTILE 

DEPRESS XVI 
105  ACCRESSIOM 

nosTiu 

87  AUTHORm 
DEPRESS IVl 

89  AimiORITY 
HOSTILE 

96  ANXIETY 
DEPRESSIVE 

97  Al'XIETY 
HOSTILE 

7«  I7R 

DEPRESSIVE 

im 

HOSTIU 

69  TASK  ACH. 
DEPRES8IVB 

70  TASK  ACH. 
TOTAL 

113  HOSTIU 
TOTAL 

114  DEPRESSIVE 


79  ir 


11 


1? 


11 


TASK  ACT. 


10 


AUTIKJf'ITY 
14 


HPS 


TMPTgMKNT:    SF.1.F-AS5T.     INTIiAIillN  ^OLVFy 


-,17 

-.15- 

-.1ft, 

.17 

-.16 

10 


14 


.17. 

-.14 

-.11 

.20 

^16. 

-.12. 

10 


14 


 hRS^  

A(/.ki:ssnw 

10  14 


hHS 

"anxiett_ 


.11 

-.2? 

..Ifi. 

-.2L 

.14 

-.12. 

-.14- 

irr»tww'  rs  79»  There  will  be  e  poeltive  reUclonehlp  between  tM  crlterloo 
HWTHE.  IS  79.    There^^        the  Story  ConpUtlon  coplni  etyle  dt-«.l««. 


nSTROMEIITt! 
VARXABEtj! 


Story  Co^letlos, 
Achl  evoMn  t -nS 
Stence  x  Crlterio* 
■eeeuree 


149 


177 


163 


219 


10 


11 


12 


13 


Story  3_ 
AGCRESSIOH 
10  14^ 


Story  5_ 
AUTHCTIITY 
10  14 


StofT  4 

Ay<tErY_ 


iO 


14 


ACniEVEtCKt 
MATH 

ACHIEVEICMT 
REAOIKC 

ACHizvwnrr 

G.P.A. 

TASK  ACH. 

AUTHOilTT 
ERS 
IPR 
BRS 

IMPLEMENTATION  . 
BRS 

SELF-ASSERTION  , 
BRS 

ISITI/.TIOII 
BR^ 

SOLVER 

BR.^ 

ACGRESSIOH 
BKS 

ANXIETY 


-.17 

-.19 

-.26 

-.15 

,20  i  >.17 


-.15 

-1362- 


Ac  111  «'v«  wiifBRS 


\J2 


ACIIIEVOCMT 

2  MA'ni 
ACHlEVl>«HT 

3  READING 
ACHieVElCNT 

A  C.P.A. 
SRS 

5  TASK  ACH. 
WS 

6  AUTHOHm 

ms 

7  IPR 
BRS 

8  IMPLEMESrrATl 
BRS 

9  SELF-ASSERTION 
WS 

10  INITIATION 
BKS 

11  SOLVER 
BRS 

12  ACCRESSIOH 
BRS 

13  AHXICTY 


Si 

rv 

10 

—  -jTZ^-zf  -'^rizZ  HJSX 


10 


.15 

Ar;xiK>-Y_ 

10* 


10 


A 


-.16 

-.16 

70b   220  

Story  7  MiCA^I^iKNl 


lA 


TOTAL 


.-v^vmcTc  tt\.  Th«re  will  be  •  po«ltiv«  r«l»tior.5hlp  b«tw«»  th«  crlMrlon 
KYPOWSIS  81:    ^iZrVn  lZ  tl^tovy  Co-pl.tio«  coping  .1,1.  di«.n.ion.. 


-.19 

-.16 

-.17 

INSTRUMENTS:    Story  Co^l.tlon, 
Achl«ve«MOt-BRS 

VARIAIUS:       InltU.ton  x 

Criterion  ■cmirc. 


2 
3 
4 
5 
6 
7 
8 
9 


151 


179 


1^!^.       S^orv  6        S^^ryj.      Story  1.      Story  7. 


193 


137 


123 


207 


221 


Story  3_ 
ACCRlSSIcy 
10  1^ 


 Storv  5 

AUTHOKIIY 
10  14 


ACHIOTHENT 
MATH 

ACHIEVEMENT 
REAOniC 
ACHIEVEMENT 
G.P.A. 
BRS 

TASK  ACH. 
BRS 

AtTTHORlTY 
FRS 
IPR 
BRS 

IMPLEMENTATION 
i)RS 

S£LF-ASSERTX(M 
3RS 

10  INITUTION 
BRS 

11  SOLVER 
BRS 

12  AGGRESSION 
BRS 

13  MIXIETY 


ANXrETY 


10 


1 

.12- 

AKXIETY. 
10  U 


IPR 


10 


10 


TA 
14 


-.16- 

.11. 

NA-TA 


DIITIATIOM 
TOTAL. 


10 


14 


10 


.21. 

14 


-1363- 


Kli.nHK  3 

AI'^TIH  TAni  ^.S  jtK  Sn.NlFlCANr  n)KKKlAi  M»S  »  STA(  r_Tn 


jlYPfmiKSlS  H2'    Thvrt  vUl       •  p'luliWi'  rc  1  itt  1  onuhlp  b<-tM'<n  t  •«  crlnrlon 
ncSMurcti  on4  ihc-  Siory  CoppUtl.m  coping  •tylt  4i»»Miiiun«. 


INSTXIW.NT'; 


VAKIAHLES : 


Story  ft-mpUllnn, 
AihUvt  -m  nt-HRS 
Afd/Advlce  X 
CrUiTlon  (AvMurtt 


152 


180 


166 


194 


138 


I?4 


2un 


Srory  3 
Af>^.l'KSSf/tl 
10  14 


2?2 


ACHiEVEICNT 

2 

WTM 

ACHIEVRtCNT 

3 

HEADING 

.14 

AOIimWNT 

4 

CP. A. 

.16 

BRS 

5 

TASK  ACtt. 

BRS 

o 

AlTTHOItlTY 

7 

BM 
IFR 

-.14 

MS 

8 

IMFLEMENTATIOH 

.10 

BRS  ' 

9 

SELF-ASSEKTIOH 

US 

10 

rWlTlATIOH 

BRS 

n 

SOLVFK 

bRS 

12 

AGGRESS IGN 

BRS 

13 

Axxim 

Story  S         Story  4         Story  6         Slvry  2         Siory  1 


10  14 


Ai.xiE'.-y 


14 


-.16 

-.15 

-.16 

-.16 

.16 

.16 

.21 

10 


14 


.17 

.16 

TA 


14 


Stury  7  AID/ ADVICE 
HA  '  TA         TOTAL  _ 


14 


.13 

.14 

10 


14 


.16 

.14 

-.14 

HYPOTHESIS  83:    There  will  bt  «  poiltlve  r«Utlon»hlp  between  t»ie  crferlon 
nceeuree  end  the  Story  Completion  coping  etyle  dlaenelooft. 


INSTRU>CNTS: 
VARIABLES : 


Story  CoeiplctioB, 
A<* 'evement-BRS 
Solver  X  Criterion 
fteeeuree 


1S3 


181 


167 


195 


139 


125 


209 


223 


Story  3        Story  5        Story.  4_ 


ACHIZVKlwr 

2 

MATH 

ACHIEVEMENT 

3 

READIMC 

ACHICVEHENT 

4 

C.P.A. 

BRS 

5 

TASK  ACH. 

BRS 

6 

AUTHORITY 

8RS 

7 

IPR 

BRS 

8 

IMPLEMENTATION 

BKS 

9 

SELF-ASSERTIOH 

BRS 

10 

INITIATION 

BRS 

11 

SOLVER 

BRS 

12 

AGGRESSIOK 

BRS 

13 

ANXIEIY 

AGGRESS  IfljP 
10  14 


AUTHORITY 
10  14 


ANXIETY 


Story  6 
ANXIFTT 


Story  2_      Story  1        Stor^r  7_ 


_APR_ 


.15 

10 


14 


.18 

.20 

10 


14 


10 


14 


TA 


WA  '  TA 


14 


.10 

10 


14 


SOLVER 
TOTAL 


.15 

10 


14 


.15 

-1364- 


•Ih.  rt  win  hi  poHltlvi  nOotlnnwhln  hi  t worn  Ihr  *  rltorlon 
n..oHure»  and  the  St«.ry  f.i-npUilon  coplnK  «tyU  dl»4-nttona. 


AUSTIN  TAHITS  OK  ^inUKi*  ANT  J  f ^ M Kt>AT > (»<S  -  *:TAr. K_ni 

INSTWIMENTS:    <;t..rv  C-mplPlton. 

At  ».tt  vi  •!«  nl  "MRS 
VARIAiLCS:        Imp) .  i..  ni  «t  Ion  x 

Criterion  mcaiiure* 


IS? 


168_ 


196 


A{U  i-  .hl(T 


10 


14 


10  U_ 


'.tory   :'J 


A?'XTFTY 


UP 
Siory  2 


126 


710 


724 


10 


14 


10 


ACHIEVE«NT 
MATH 

ACHIEVEMENT 
fEADIHC 
ACHIEVEMENT 
CP. A. 
BRS 

TASK  ACHIEVE. 
HRS 

6  Air'"*HITy 

7  m 

&RS 

8  IMPLEMdNTATIOK 
BRS 

9  5ELF-ASSERTICW 
KR5 

10  INITIATION 
CRS 

11  SOLVEK 
BRS 

12  AGGRESS  IGN 
BRS 

13  ANXIETY 


.16 

.14 

.20 

.14 

15 

14 


A  •  TA 
14 


St.rv  7 


TOTAL 


10 


14 


.19 

.14 

HYPOTHESIS  85:    Th«*  will  b*  .  positive  «}-\^""'»*^^^~!"  "'i^^^^^ 

measures  and  thr  Story  CoiipUtlon  coping  styU  dliwnslooa. 


XHSTftOWNTS: 
VARUBtES: 


Story  Covpletlon, 
Achi«v«MnC-BRS 
OuccofM  X  Ctiturlon 
Mttorct 


10 


11 


13 


155>_ 


St:ry__ 


 1_83  

Sturv  5 


169 


197 


141 


127 


211 


225 


ACHIEVEMENT 
MATH 

ACHIEVEMENT 
READING 
ACHIEVEMENT 
C.P.A. 
BRS 

TASK  ACH. 
BRS 

AUTHCMTY 
BRS 
IPR 
BRS 

IMPLEMEN7ATI0t« 
BRS 

SELF-ASSERT 
BRS 

IVTTIATION 
b?.S 

SOLVER 
BRS 

AGGRESS  I<W 
&RS 

ANXIETY 


10       14       10    .  14 

.15 

.14 

.16 

.15 

-.15 

-.14 

.15 

Story 


ANXIETY 


Story  6        StorY  1^       Story  1        Story  7 


10 


14_  10 


ANXlEtV 


IPR 


TA 


10 


14 


10 


14 


.16 

-.14 

-.14 

-.15 

.14 

.15 

NA  - 

TA 

10 

14 

-.14 

ODTCq|«_ 
TOTAL 


10 


14 


.15 

.15 

-1365- 


Thcrt  win  b«  1  fn.nnivf  r«  1  nl lofi«K1  p  hi  ♦.wic n  tlio  trl teflon 
MCiiurtt  ind  th*  Story  Cumptitiun  citplnK  ntyU  dlmftitttmi. 


At^L'"  Jil 

VAR7Am.es : 


Hiury  Co !ipUtlofl, 
A<  hlt'V«'mi  nC'KllS 
Evflluiiilon  of  Outcj 
X  CrltrrloA 


ACHIEVKMDIT 

2 

ACHIEVEWRT 

3 

readtug 

ArHlEVEfCNT 

4 

CP. A. 

Bits 

5 

TASK  ACH. 

nz 

6 

AirmoRnY 

Bits 

7 

in 

BXS 

S 

IHPLEICHTATIOIf 

BUS 

9 

SELP-ASSEXTIOM 

BR8 

10 

IKITUnOH 

BRS 

U 

SOLVEt 

BRS 

12 

AGCItEIBIOII 

BUS 

13 

AKxxirr 

.18-. 

.17 

.16 

.17 

.17 

.18 

IS. 

*;t«  ry  4 

ANXIKTY 
'lO  U 

.14 

.IS 

l'>4 


212 


226 


St  '*ry  6_ 


"iKh         ~  A 


10 


14 


.14 

.18.. 

.14 

.12. 

il8 

.IL 

il7. 

.12 

.14^ 

10 


14 


-,14 

-.17 

-.12 

-.14 

-.17 

story  7  KVA I  .0»TC^ 
}iA  -  fA  fWL  _ 


10 


-IS- 

10 


14 


.11. 

.18 

HYPOTHESIS  «7;    Ther*  will  b«  fl  poflltive  relflClcmflhip  bttweea  th«  crit«rloD 
■•«sur«s  «nd  the  Story  OmpUtion  coplos  atylt  dlMOiioM. 


IKSTKIMITS: 


VARIABLES: 


Story  CoapUtiOB, 
Achl  ttvtaen  t  -  nS 
Coping  E£fwtiv«ocM  s 
Criterion  attturcfl 


157 


185 


171_ 


199 


143 


129 


21 3_ 


227 


Story  3     "oTTT      Story  4        Story  6        Story  2  Story  1  Story  7  COI^CT 

_  f  _    .  _il  _1    A.w*«K.  vm  A   -    TA  HA    *  TA  XOT*'  . 


ACCRrSSIOB 
10  14 


AUTHORITY 
10  14 


AMXIETY 


AHXIETY 


IPR 


ACHIEVEIOIT 

2 

MATH 

ACHIZVEICMT 

3 

X£ADI»C 

ACHicvEJcrr 

4 

G.P.A. 

BRS 

5 

TASE  ACHIEVE. 

BRS 

6 

AiTTiiOtmr 

BRS 

7 

int 

BRS 

8 

IMFUICMTATIOM 

BtlS 

9 

SELP-ASSERTICIf 

BRS 

10 

IKITIATZON 

BRS 

11 

SOLVER 

BRS 

12 

a&;kessiom 

BRS 

13 

AKXUCTY 

.19 

-.15 

.16 

10 


14 


10 


14 


10 


TA 
14 


-.15 

.14 

10 


14 


.17 

-.14 

10 


14 


.16 

.18 

.15 

-1366- 


INSTHt'Mnn'S      m.-ry  r««'pli  tt«'n» 

AtliJ»  v«  n»  nt  -  KKS 
VAKlABir".  In»ir.Mmnl«lliy  X 


 162  

Ar'  Hr.'T*}' 


190 


176 


in  1^ 


A' /n 
10  "  V. 


_   l  i'i  


?1H 


ACHIEVEWNT 

2  MATH 
ACHl'^VEWNT 

3  KEADIHG 
ACHIEtn^HENT 

4  CP. A. 

3    TASK  itCHieVE. 
BRS 

6  AUTHORITY 
Bits 

7  IPR 
BRS 

8  IMPLfrfENTATIOJ. 
BRS 

9  SELF-ASSERTItK 

10  INITIATION 

11  SOLVER 
ERS 

12  AGGRESSION 
BRS 

13  ANXIETY 


i  1 

17 

.24 

.17 

-.10 

.15 

.15 

.14 

_  A_ 


i_A__ 
14 


— 

.21 

.15 

.19 

.15 

k-vprnwESTS  89-    There  will  be  «  posUlv*  reUtionshlp  between  the  criterion 
HYPOTHESIS  69.    ^V.lre,  an6  the  Story  C^pletton  po.lttve  effect  dl«nei<m.. 


UN 
10 


_  712  

insi'wiwnt. 


10 


.19 

.16 

.15 

-.21 

-.17 

.15 

.15 

.16 

.  20 

«  c 

.  15 

.21 

.16 

mSTRUMENTS:    Story  Coppletlon, 
Achleve»ent-BRS 

VARIABLES:       Foeitlve  Affect  Hero 
X  Criterion 


159 


IS'' 


173 


201 


145 


131 


215 


229 


Stcrv  3 
AC-GRESSI(T 
10  14 


_  St.  ry  5 
AlTVORITy 
10  U 


ACHItVEMENT 
MATH 

ACHIEVEMEUT 
READING 
ACliiEVEMOTT 
C.P.A. 
BRS 

TASK  ACHIEVE. 
BRS 

AUTHORITY 
BRS 
IPR 
BRS 

8  TMPLEMEMATION 
BRS 

9  SELF-ASStRTIOJ* 
BRS 

10  INITIATIOK 
BRS 

11  SOLVER 
BRS 

li  AGGRUSSICN 

BRS 
13  AKXIFTY 


S:ory 


10  14 


.17 

14 

.14 

Story  o 
10  1- 


.17 

Story  2         Story  1_  Storjr^^ 


IPR 


10  14 

.16 

.14 

t15 

.17 

10 


14 


.14 

KA  -  TA 


14 


POS.AF.HERO 
T0TAL_ 


10  14_ 

.21 

-1367- 


AIIST  IN  7M\\^\(if  KUMI  If  Mrr  U»l(F.UU^»?t  •  STAf.K  HI 


llYWlinMS  '/O:    rhcri  will  »>r  •  nrK«t<vi.  rH«iloT,«hlp  iMiwi.ti  thi-  *rllrrl.'n 


A.  I.l-vi  "»  nt-HHS 
VARIABLKS:        Nrpnil/i-  Afltct  llcro, 
Crlti  rlcn  mvinurt-i 


216 


?10 


Story  7_  NEC,AF.nPHO 
NA  V  IA_  TOTAI 
14 


AOltEVElCNT 

2 

MATH 

3 

UEAOINC 

ACHIEVCMWT 

4 

CP. A. 

BRS 

5 

TASK  ACR. 

BRS 

6 

AimiORITY 

BUS 

7 

IPR 

BUS 

6 

IMFLEWNTATION 

BRS 

9 

SEI^-ASSERTION 

BRS 

10 

DilTtATia: 

BRS 

11 

SOLVER 

BRS 

12 

AGGRESSION 

BRS 

13 

ANXIETY 

.18 



.15 

.21. 

.16 



.19 

.Ifl 

.16 

.17 

.16 

.14 

.15 

10 


10 


14 


.11 

.17 

AL 

.20 

,21 

HTFOniESIS  92:    There  vill  be  ■  pOiltive  relitlemihlp  mong  the  Pirent/Chlld 
Inttrcctlcm  itea»  of  th«  Sen  tenet  Cwiplerloii  Inftnmcnt. 


THSTRCMERTS :    Sentence  CMpleCloB 
VARIABLES:       Perert/CblU  Interectlcft 
Verleblee 


117 


118 


119 


120 


PARENT/ 


10 

14 

117 

COWCBTT 

TAREKT/CHILD 

118 

DiTIRACTION 

r» 

.26 

nOTHER 

119 

I5T£RACTI0lf 

.76 

.75 

FATHER 

120 

ZMTERACTtON 

.68 

.72 

CHILD  INT, 

10 

14 

.15 

.26 

.58 

.59 

,62 

.59 

MPTHER 


FATHER 
PITERACT. 


10 

14 

10 

14 

.76 

.75 

.6I_ 

.72 

.58 

.62 

.59 

.52 

.43 

.52 

.43 

HYFOIHESIS  93:    There  will  be  ■  poiltlve  relet lonehlp  between  the  Ferent/Chlld 
Interection  Iteai  of  the  Sentence  Completion  end  the  Authority 
Attitude,  Coping  Style,  Coping  £f fectivencee,  ead  Poeltlve 
Affect  neeeuree  of  the  Sentence  Co^letion  inetniiMnt. 


117 


ilP 


fSLF- 


CCKCEPT 


10 


14 


PAR£NT/_ 
CHILD  INT. 
10  14 


-111. 


hCTHER 
INTERACT. 


120 


PiSTRLlCIITS :  Sentence  C<»ipletien 
VARIABLES:       Sentence  Completion 

Perent 'Child  Interection 
verleblec  end  reselndcr  of 
the  Sentence  Coapletlon 
IteM 


10 


AUTHOR m 

82  ATTITUDE 
AUTHORITY 

83  STANCE 
AUTHOR ITV 

84  ENCAC£}OT 
AITTHORITY 

85  AID/ADVICE 
AUTHORITY 

86  COPING  EFT. 
AimWRITY 

90    P05.  AFTECT 


.'»8 

.?9 

.26 

.20 

14 


_FATHgI_ 
n^TERACT. 


10 


*26 

.32 

.18 

14 


.20 

.21 

.22 

HYPOTHESIS  94* 


There  will  b«  •  nt»p«tivc  r^Utlcrthlp  between  the  PArent/Chlld 
Interection  lictii       tVe  ^fntrnct-  C«*«pltftlon  end  both  the 
Authority  Hoetile  end  Ocpre»«ivc  AfffCt  meeeuree. 


Jt7_ 
.<E1.F.-, 


10 

u 

AllTHORm 

87 

IIO^TIIJC  AFF.  'A^ 

-.25 

Aimimm 

89 

WPRKSSIVE  AFF. 

14 


119 

120 

FATIIFR 

RATT, 

IxrKRM'T. 

10 

14 

-.19 

THSTRl'MENTS :    Sentence  Completion 
VARIABLES:       Pur^^nt  Child  Intcr^ctlim 

ilcmii  jnd  Authority  Hc^'tile 
■nd  Dcpreeelve  Afff'ct 
flweeuree 


TOTAl 

108  ATTITUDE 
TUTAt 

109  STAKCE 
TOTAL 

no  C4CACEMENT 
TOTAL 

111  AID/ADVICE 
TOTAl 

112  copn:c  Err. 

TOTAL 
116    POS.  AFTECT 


VAMA).M  . 


'  i  n*i«  tu  I   t  "fnf  l"l  ion 


CoapUtlon. 


HYPOTHESIS  96: 


IKSTRl'MENTS:    Stntc-nc*  Completion 
VARUBLES.        Pi.r«r.t/Chlld  Intcractloo 
Items  and  Total  HoatlU 
and  Total  Oepr<aalva 
Affact  weaauraa 


117 


MS 


119 


120 


SELF- 
CONCEPT. 
14 


PA'f^T/ 


10 


CHILD 
10  u 


Il.TERACT. 

1? 


TOTAL 

113  HOSTUX  AFF.  *, 
TOTAL 

114  PCPRESSIVE  AFF., 


,24 


.32 


.27  -.21 


.20 


Flva  concerning  Authority  ralatlona. 


117 


11 8_ 


119 


120 


SELF 


PAREHT/ 


^MTHER_ 


FATHER 


CONCEPT.    CHILD  IKT.      INTERACT  INTERACT 


10 


14 


14 


IWSTIOMENTS-    StorV  Completion  a»d 
S«ntcnca  Completion 

VARUBLES:       parent  Child  Interaction 

of  Sentence  Completion  «ia 
Coplnc  Style*  Copln»  Effec- 
tlveneaa,  and  po'ltlv* 
Affect  Sc*le  Scorea  froti 
Story  riva  concerning 
Authority  relatlooa 


STOW  FIVE 

177  STAMCE 

178  tSIGAGEtCMT 

179  nUTIATKW 

180  AID/ADVICE 

181  SOLVER 

182  IMPLEMEMATIW 

183  OiXiCCItM 
EVALUATKW 

184  OF  OUTC0»C 
C0PI3«C 

185  EFFECTIVENESS 
KESpOi^SE 

186  LENCTri 
POSITIVE 

187  AFFECT  «ERO 


-.14 

190  niSTRU>CNTALm_ 


.15 

.18 

.15 

-.15 

-.18 

Alflct  ie«ure  fro«  Story  Five  concerning  Authority  relatione. 


IKSTRl^MENTS: 
VARIABLES: 


117 


118 


119 


120__ 


CONCETT 


r\Ri-yT/ 


STORY  FIVI 
HECATlVt 
188    AFFECT  HERO 


10 


14 


Cmil)  INT. 
10  14 


Jfcyrni-R   _FAT»FR__ 

10       _1_4_      10  . 


Sentence  and  St<Ty 
Cortplcllon 

Paront/Clilia  Interaction 
•cort'j*  of  Sentence  and 
Nt-HJitlvi-  Aifoct  mcanurca 
fron  Story  Five  concerning 
Authority  relatione 


AtiSTfH  TAHft'.  py_}'if__Hti±  AM  <  f^MFKAl 


STAfr.  TTI 


tiyp(lT)iRf«fS  Ttti  r-  will  t>'   n  p'lftftlv   r*>l  ai  l<>n»tiip  lit-twrcn  the  Piifi  nt /rhi  IH 

(opfi.;/  f  f  (( 1 1  Ivi  r.>        o, ')  |>..rtivi   Allict  hiAli   Hi«»r<*i  frtim 
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RYFOlHEStS  99b:    There  will  b«  •  positive  rel«tSon»hlp  betweeti  the  P«r«sc/Child 
Interaction  scores  of  the  S«nt»nc«  Conpletion  9n6  Coping  Styla, 
Coping  Effect Ivetiess,  and  Positive  Affect  ecele  ecoree  froa 
Story  Six,  since  (though  cUesifled  e*  mxiccy  etory),  Ic  con- 
cerns pnrentsl  r«lstlons. 


117 


SELF- 


CONCEPT 


STOaY  «TT 

ANXIETY 

191 

STAMCE 

192 

ENGACEWNT 

193 

DIXTIATIOR 

194 

AID/AOVICE 

195 

SOLVE? 

196 

IMFU^CKTATIOH 

197 

OUTCOME 

ZVALUATICN 

196 

OF  01TC0« 

COPIKC 

199 

EFFECTIVEKESS 

RESPONSE 

200 

LENGTH 

POSITIVE 

201 

AFFECT  hEBO 

204 

INSTRUICNTALITY 

10 


14 


.23 

r 

118 

PARENT/ 
CM  UP  INT. 
10  14 


119 


.?0 

.14 

MOTHER 
CCTERACT. 
10  14 


120 


FATHgR 
INTERACT. 


tMSTRUKNTS:    Sentence  CoBpU::lon  sna 
Story  Completion 

VARUBLES:       Parent /Chi  Id  Interaction 
scores  of  Sentence  ani 
Coping  Styla,  Coping  Effec- 
tiveness, snd  Positive 
Aff«ct  scsla  acoraa  fra« 
Stoty  Six 


.17 

.14 

.18 

«16 

.16 

.16 

a? 

HYPOnCSIS  100:  Th«>rc  will  be  s  negative  rolsttonshlp  between  the  Parent /Chit  4 
Intersction  sci^rr*  t^f  the  Sentence  C^inpletion  «nd  the  N<*gstlve 
Affect  neasurtft  frc^n  both  stories  Four  aci  Six. 
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HYPCr.tJESIS  101 
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HyPOTHESIS  102: 


There  will  b«  a  negative  relatlowchlp  between  the  parent/Child 
Interaction  Itema  of  the  Sentence  Completion  and  th«  Total  Scor« 
for  Negative  Affect  frofi  the  Story  ConplatloD. 
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INSntinCiTST    Sentence  Completion  and 
Story  Completion 

VARlAilXS:       parent/Child  Interactior 

item*  of  Sentence  and  Total 
llet'^^v*  Affect  froa  Story 


HYPOTHESIS  103: 


There  will  be  a  positive  rclacionahlp  between  the  parent/Child 
Interaction  item*  of  the  Sentence  Completion  ani  the  "Good  Coplaj" 
score  for  the  Authority  area  aa  well  aa  the  Total  "Good  Coplni  acm. 
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HYPOTHESIS  104: 


There  wtll  be  a  positive  relationahip  between  thif  Father  Child 
Interaction  item  fro«  the  Sentence  Completion  and  the  Occupational 
Value:  "Follow  Father". 


no 


nSTRUHeilTS :    Sentence  Completion  and 
Occupational  Values 
Inventory 

variables:       Father/ Child  InteractlOf 
lro«  Sentence  and  Occupa- 
tional Value  -  Follow  Father 
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„rPCyiJ«i:SIS  :f.S  Thcr.-  will  be  a  pnf.lt  ivf  rclarlt>ni.hlp  hi-twci  n  tht  P^rcnt/ctilld 
]ntcrjcilon  Ucm»  of  tha  Sentmcf  CmrpJctlon  and  tht  intrinalc 
Occup«tlunAl  Valuea. 
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HYPOTHESIS  106:  There  will  ba  a  negative  relet ionahip  between  th«  Farcnt/chUd 
Interaction  Iteeia  of  the  Sentence  Cawpletlon  and  the  E«trln»lc 
Occupational  Valuea. 
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h-YPOTHESIS  107: 


There  will  be  a  negative  relaciMahip  between  the  Facher/Chlld 
Interaction  Itea  from  the  Sentence  Conpldtion  and  the  diacrepmcy 
acore  between  the  Father' a  Occupation  and  the  Child 'a  Aapirat'on. 
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HYPOTHESIS  109: 


Th«Tt  will  be  m  positive  relationahip  bstvcen  the  Parent/Child 
Interaction  Iteiat  of  the  Sentence  Completion  Insrniiwnt  and  the 
Aptitude  end  Achlcvencnt  nceturee. 
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HVPOmiESIS  110:  There  will  be  •  poaltive  relationship  between  the  Parent/Child 
Interaction  items  of  the  Sentence  Cooipletion  and  the  Authority 
score  of  the  Peer  BRS. 
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ItYFOTHESIS  HI:    Tbcte  will  be  «  po*ltiv<?  Tclatltmshlp  httwpcn  the  Paront /Child 
lntfrnctl**n  lt«*n<       the  Sonicnct*  Contpletlcm  and  the  Coplns 
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ANOVA  OF  MEANS: 
SUBGROUP  DESCRIPTIONS 


TOKYO  TEN-YEAR-OLD  UPPER-LOWER  CLASS  MALES 
Aptitude  and  Achievement 


These  boys  were  significantly  low  in  Stages  I  and  III  on  Mathematlc 
and  Reading  Achievement  and  Grade  Point  Average. 

However,  they  were  not  as  low  ranked  in  Stage  III  as  they  were  in 
Stage  I  where  they  were,   in  each  case,   lowest  of  all  groups. 

There  were  no  Stage  III  findings  not  prssent  in  Stage  I.  However, 
these  beys'  significantly  lowest  standing  on  the  Raven  in  Stage  I  was 
not  replicated  in  Stage  III. 


Behavior  Rating  Scales 


Before  commenting  on  similarities  and  differences,   it  should  be 
pointed  out  that  many  of  the  BRS  items  were  changed  in  Stage  III. 
Also,  both  the  administration  and  scoring  systems  were  changed. 
Remember  that  in  Stage  III  only  positive  nominations  were  utilized. 

Keeping  this  fact  in  mind,  it  should  be  mentioned  first  that  there 
were  no  similar  findings  between  Stages  I  and  III  for  this  group,  as 
in  Stage  III  this  group  was  not  significantly  different  on  any  BRS 
>/ariable  in  Stage  III. 

In  Stage  I  this  group  was  consistently  the  lowest  of  all  groups 
tested,  on  every  single  BRS  Item.    One  wonders  whether  or  not  the  re- 
moval of  the  negative  nominations  from  the  scoring  system  was  respon- 
sible for  this  lack  of  Stage  III  findings.    That  Is,  these  boys  may 
have  achieved  their  poor  ratings  in  Stage  I  because  of  a  large  number 
of  negative  nominations.    Removing  the  negative  end  from  the  scoring 
system  could  result  in  the  lack  of  differences  involving  this  group 
for  Stage  III. 

Occupational  Values  Inventory 

In  both  Stages  I  and  III  these  boys  were  significantly  higher  than 
other  groups  in  their  ranking  of  Creativity,  Follow  Father,  and  the 
Total  Extrinsic  score.     In  both  studies,  they  were  significantly  low 
on  Independence,  Self-Satisfaction,  and  the  Total  Intrinsic  score. 

There  were  no  significant  findings  in  Stage  III  not  present  in 
Stage  I.     However,  there  were  several  Stage  I  findings  not  replicated 
in  Stage  III.    First,  these  boys  were  significantly  high  on  Success 
and  Prestige,  and  significantly  low  on  Altruism,  Intellectual  Stimula- 
tion, Associates,  and  Variety. 
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Turning  now  Co  the  intra-group  rankings  (relative  ranks  assigned  to 
values  by  this  group  only),  two  values  were  ranked  in  the  top  four  in 
both  Stages  I  and  III.    These  were  Surroundings  and  Intellectual 
Stimulation.    The  two  values  low  ranked  in  both  studies  were  Esthetics 
and  Management. 

Ranked  quite  high  in  Stage  III  only  were  Altruism  and  Associates. 
Ranked  quite  low  in  Stage  III  only  were  the  values  of  Success  and 
Follow  Father. 

High  rankings  in  Stage  I  not  replicated  in  Stage  III  were  for  the 
values  of  Creativity  and  Prestige.    Low  ranked  values  in  Stage  I, 
only,  were  Economic  Returns  and  Variety. 

Qccupatioaal  Interest  Inventory 

Similar  results  in  both  Stages  I  and  III  were  found  only  for  the 
discrepancy  between  the  Father's  Occupation  and  the  Child's  Aspiration 
which  was,  in  both  studies,  significantly  high  for  this  group. 

A  Stage  III  finding  not  tested  in  Stage  I  was  the  significantly  low 
(third  lowest)  status  level  of  the  Father's  Occupation,  as  one  would 
expect.     There  were  two  Stage  I  findings  which  were  not  replicated  in 
Stage  III.     First,  these  boys  were  significantly  low  on  Occupational 
Expectation  and  also  had  a  significantly  high  discrepancy  score 
between  their  Father's  Occupational  level  and  their  own  Aspiration 
level.    They  also  had  a  significantly  high  discrepancy  score  between 
their  Occupational  Aspiration  level  (which  did  not  differ  from  other 
groups)  and  Expectation  level. 

Educational  Aspiration 

This  group  had  a  significantly  low  Aspiration  level  in  Stage  III 
(third  lowest  and  lowest  of  all  male  groups),  but  did  not  differ  sig- 
nificantly from  other  groups  in  Stage  I.     Even  with  their  signifi- 
cantly low  level,  they  still  aspired  to  at  least  some  college. 

Social  Attitudes  Inventory 

This  instrument  was  completely  changed  between  Stages  I  and  III, 
both  in  format  and  in  scales  derived,   so  no  direct  comparisons  can  be 
made  • 

In  Stage  III  this  group  did  not  differ  significantly  from  other 
groups  on  any  of  the  SAI  scales. 

In  Stage  I  they  were  highest  on  both  Passive  Coping  and  Active 
Defensive  scales  and  were  the  second  lowest  on  Active  Coping. 
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Sentence  Completion 


Considering  Task  Achievement  first,  there  were  no  similar  findings 
in  both  Stages  I  and  III.     In  Stage  III  these  boys  were  lowest  of  all 
groups  on  Aid/Advice ,  meaning  that  they  more  frequently  sought  aid  or 
advice.     In  Stage  I  they  were  lowest  of  all  groups  on  Coping  Effec- 
t  iveness . 

Looking  next  at  Interpersonal  Relations,  again  there  were  no  simi- 
lar findings  due  to  a  total  lack  of  significant  differences  involving 
this  group  in  Stage  III.     In  Stage  I  these  boys  were  highest  on  Fre- 
quency of  Negative  Affect  and  second  lowest  on  Coping  Ef fectiveness. 

In  the  Authority  area  there  were,  again,  no  similar  findings.  In 
Stage  III  these  boys  were  highest  on  Frequency  of  Neutral  Affect,  but 
did  not  differ  significantly  on  any  other  Authority  scale.     In  Stage  I 
they  were  lowest  of  all  groups  on  Stance,  Engagement,  and  Coping 
Effectiveness . 

In  the  Anxiety  area  there  were  no  similar  findir^^  involving  this 
group  since  these  boys  did  not  differ  significant]         t%ny  of  the 
Stage  I  means.     In  Stage  III  they  were  highest  on  /.  ^   cude  and  Stance 
and  lowest  on  Aid/Advice . 

In  the  Aggression  area  there  were,  again,  no  similar     indxags,  as 
there  were  no  significant  Stage  III  differences. 

In  Stage  I  these  boys  were  second  lowest  on  both  Stance  Coping 
Effectiveness . 

Finally,  on  the  Sentence  Completion  Total  scores,  there  were  no 
similar  findings  due  to  a  lack  of  any  significant  differences  involv- 
ing this  group  in  Stage  III.     In  Stage  I  they  were  lowest  of  all 
groups  on  Coping  Effectiveness  and  second  lowest  on  Stance. 

On  the  Parent/Child  Interaction  items,  there  were  no  similar  find- 
ings, as  the  Stage  III  analysis  did  not  reveal  any  differences  for 
this  group.     In  Stage  I  they  were  highest  of  all  groups  on  Self-image 
and  lowest  on  Interaction  with  Mother. 

On  the  Reality/Fantasy  Achievement  Discrepancy  score,  these  boys 
were  significantly  low  in  both  Stages  I  and  III,   indicating  that  their 
perceived  achievement  level  was  greater  than  was  their  actual  achieve- 
ment . 

Story  Completion 

Coping  Effectiveness  scores  will  be  discussed  first.    The  only 
finding  similar  in  both  Stages  I  and  III  was  the  low  Coping  Effective- 
ness rating  In  the  Aggression  area.    Significant  in  Stage  III  only  W3s 
the  high  (first  place)  rating  on  (Story  Four)  Interpersonal  Relations. 
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Findings  in  Stage  I  not  replicated  in  Stage  III  were  the  number  one 
ranking  on  coping  with  Father's  Authority  and  the  low  ranking  on 
coping  with  Anxiety. 

There  were  no  similarities  between  Stages   1.  and  III  for  the  Mean 
Coping  Style  dimension  scores.     In  Stage  III  this  group  had  the  lowei:t 
mean  score  on  Aid/Advice  and  on  Response  Length,     In  Stage  I  they  were 
lowest  on  Persistence  only. 

Looking  now  at  individual  Story  Coping  Style  standings  in  Stage  III, 
a  number  of  differences  were  observed.     In  the  Academic  Task  Achieve- 
ment story,  they  were  lowest  on  Response  Length,  Negative  Affect 
Expressed  by  Hero,  and  Total  Affect  of  Hero  and  Others.     In  the  Inter- 
personal Relations  story,  they  received  tiie  highest  ranking  on  Engage- 
ment, Initiation,  Aid/Advice,  Solver,   Implementation,  and  Instrument- 
ality.   They  were  lowest,  however,  on  Response  Length. 

In  the  Aggression  story  they  receive]  the  lowest  score  on  Engage- 
ment, Aid/Advice,  Response  Length,  and  Instrumentality. 

In  the  Story  Four  Anxiety  stem,  they  were  lowest  on  Response  Length 
only.    This  was  also  the  case  in  Story  Five  (School  Authority). 

In  Story  Six  (Anxiety),  they  were  lowest  on  Aid/Advice  and  Response 
Length.    And  finally,  on  the  Nonacademic  Task  Achievement  story,  they 
were  lowest  only  on  Response  Length. 

TOKYO  '^N-YEAR-OLD  UPPER-LOWER  CLASS  FEMALES 

Aptitude  and  Achievement 

In  both  Stages  I  and  III  this  group  was  not  outstandingly  high  or 
low  in  their  scores  on  the  Raven,  Reading  Achievement,  or  Grade  Point 
Average.     In  both  studies  they  were  significantly  below  average  on 
Mathematics  Achievement,  but  were  not  among  the  lowest  groups  in 
either  case.     (They  were  lowest  of  the  ten-year-old  groups  in  Stage 
III  and  second  lowest  in  Stage  I.) 

Behavior  Rating  Scales 

It  should  be  first  recalled  that  the  two  Instruments  are  not 
identical  between  the  two  stages.    However,  in  the  case  of  this  group 
this  observation  is  not  of  too  much  relevance  since,  in  neither  Stage 
I  nor  Stage  III  did  these  girls  differ  significantly  from  other  groups 
on.  any  of  the  BRS  items.     Thus,  their  scores  were  around  average  in 
both  studies. 

Occupational  Values  Inventory 

In  both  Stages  I  and  III  these  girls  ranked  significantly  high  the 
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value  Surroundings  and  significantly  low  the  value  independence.  Sig- 
nificant in  Stage  III  only  was  their  lov.  ranking  of  Follow  Father. 
Highly  ranked  values  in  Stage  I  which  were  not  replicated  in  Stage  III 
were  Security,  Economic  Returns,  and  the  Total  Extrinsic  score. 
Ranked  significantly  low  in  Stage  I  only  were  Se If-Sat isfact Ion, 
Variety,  and  the  Total  Intrinsic  score. 

Turning  now  to  the  intra-group  ranking  of  values  by  these  girls 
(ranking  of  each  value  by  chis  group  only  compared  to  their  ranking  of 
the  other  values),   i-  was  first  observed  that  three  out  of  the  four  top 
rankings  were  identical  in  both  Stages  I  and  III.    These  were:  Sur- 
roundings, Altruism,  and  Intellectual  Stimulation.     Ranked  in  the  top 
four  rankings  in  Stage  III  only  was  the  value  of  Associates.    Ranked  in 
the  top  four  in  Jtage  I  only  was  tne  value  of  Creativity.    Three  of  the 
four  lowest  ranked  values  were  the  same  in  both  Stages  I  and  III. 
These  were:    Management,  Esthetics,  and  Follow  Father.     Ranked  in  the 
bottom  four  in  Stage  III  only  was  the  value  of  Success.     Ranked  in  the 
bottom  four  positions  in  Stage  I  only  was  the  value  of  Variety. 

Occupational  Interest  Inventory 

There  were  three  findings  similar  in  both  Stages  I  and  III  for  tLis 
group.     These  were  the  significantly  low  Occupational  Aspiration  and 
Expectation  scores  (lowest  of  all  ten-year-old  groiips)  and  the  signifi- 
cantly high  discrepancy  score  between  the  status  level  of  the  Father's 
Occupation  and  the  Child's  Aspiration.    That  is,  they  aspired  to  higher 
level  jobs  than  those  held  by  their  fathers. 

Significant  in  Stage  III  only  was  the  low  status  level  of  the 
Father's  Occupation  (second  lowest).     Significant  in  Stage  I  only  was 
the  low  discrepancy  between  the  Father's  (perceived)  Aspiration  for 
the  child  and  the  child's  own  Aspiration. 

Educational  Aspiration 

In  both  Stages  I  and  III  these  girls  had  the  second  lowest  Educa- 
tional Aspiration  of  all  groups  and  ^he  lowest  of  the  ten-year-old 
sample . 

Social  Attitudes  Inventory 

In  the  Stage  III  version  of  the  instrument,  these  girls  did  not 
differ  significantly  on  any  of  the  SAI  scales.     In  Stage  I  they  were 
lowest  of  all  groups  on  Active  Coping. 

Sentence  Completion 

In  the  Task  Achievement  area  this  group  did  not  differ  significantly 
from  other  groups  in  either  Stage  I  or  Stage  III  on  any  of  the  varia- 
bles. 
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There  were  no  similar  findings  in  the  Interpersoua 1  Relaticis  area 
due  to  a  complete  lack  of  significant  Stage  III  findings  for  this 
group.     In  Stage  1  they  were  lowest  on  Stance,  Engagement,  and  Coping 
Effectiveness- 

In  the  Authority  area  there  were  also  no  similar  findings  in  both 
Stages  I  and  III.     la  Stage  III  this  group  differed  only  on  Neutral 
Affect  where  they  received  the  lowest  score.     In  Stage  I  these  girls 
had  the  highest  Attitude  of  all  groups  but  a  significantly  low  Stance 
score. 

In  the  Anxiety  area  there  were  no  significant  differences  involving 
this  group  in  either  Stages  I  or  III. 

In  Aggression  there  were  no  Stage  III  significant  differences  what- 
soever.    In  Stage  I  these  girls  were  lowest  of  all  groups  on  Stance, 
Engagement,  Coping  Effectiveness,  and  Neutral  Affect,  and  highest  on 
Negative  Affect. 

The  Total  Scores  in  Stage  III  did  not  differentiate  these  girls  on 
any  dimension.    However,   in  Stage  I  they  received  the  lowest  scores  on 
Stance  and  Engagement,  and  the  second  lowest  score  on  Coping  Effective- 
ness. 

These  girls  did  not  differ  significantly  from  any  other  group  in 
either  Stages  I  or  III  on  any  of  the  Parent/Child  Interaction  items. 

On  the  Rea  lity /Fantasy  Achievement  Discrepancy  score,  these  girls 
were  not  outstanding  in  Stage  III,  but  they  did  receive  a  significant- 
ly low  score  in  Stage  I  ( f if th* place) • 

Story  Completion 

The  Coping  Effectiveness  scores  will  be  examined  first.  Similari- 
ties between  Stages  I  and  III  existed  only  in  that  (with  one  exception 
in  Stage  I)  this  group  was  not  differentiated  from  other  groups  on  any 
of  the  Coping  Effectiveness  ratings.     In  Stage  I  they  were  lowest  of 
all  groups  on  coping  with  Anxiety- 
Next  to  be  examined  will  be  the  Total  Coping  Style  dimension  scores. 
There  were  no  similarities  in  the  Total  Scores,  as  these  girls  did  not 
differ  from  any  groups  in  the  Stage  III  means.     In  Stage  I  they  were 
highest  on  Stance  and  lowest  on  Affect  Associated  with  the  Problem. 

Finally,  the  Stage  III  individual  Story  Coping  Style  dimension 
scores  will  be  examined.     On  the  Academic  Task  Achievement  story  they 
were  lowest  of  all  groups  on  Stance.    On  the  Aggression  story  they 
were  lowest  on  Initiation.    On  the  Authority  (teacher)  story,   they  had 
the  lowest  score  on  Outcome,  but  the  highest  score  on  Positive  Affect 
Expressed  by  Hero,    Or  the  Anxiety  story  they  were  second  lowest  on 
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Response  Length.    Finally,  on  the  Nonacademic  Task  Achievement  story 
they  were  lowest  on  Implemenuation.    Thus  (with  th**  exception  of  the 
Positive  Affect  score),  though  no  consistent  trends  were  observed, 
they  were  low  on  all  scales  where  significant  differences  occurred. 

TOKYO  TEN-YEAR-OLD  UPPER-MIDDLE  CLASS  MALES 

Aptitude  and  Achievement 

This  group  of  boys  had  almost  identical  results  in  Stages  I  and  III. 
That  is,  they  were  significantly  high  on    Mathematics  Achievement  but 
did  not  differ  from  other  groups  on  the  remaining  three  measures. 

Behavior  Rating  Scales 

In  both  Stages  I  and  III  these  boys  were  rated  significantly  high 
on  Interpersonal  Relations  by  their  peers.     In  Stage  III  only,  they 
were  also  rated  as  the  highest  of  all  groups  on  the  dimension  of  Solver 
and  in  Anxiety.    There  were  no  additional  significant  findings  in 
Stage  I. 

Occupational  Values  Inventory 

Looking  first  at  the  inter-group  rankings  (ranking  of  values  by 
this  group  compared  to  the  rankings  given  by  other  groups  to  the  same 
values),   it  may  be  observed  that  they  were  high  in  both  Stages  I  and 
III  on  Management  and  Follow  Father.     They  were  also  significantly  low 
in  both  studies  on  Esthetics  and  Associates.     In  Stage  III  only,  this 
group  was  also  significantly  low  on  Self-Satisfaction  and  Variety.  In 
Stage  I  only,  they  were  significantly  high  on  Success  and  Creativity; 
and  significantly  low  on  Surroundings.. 

Looking  now  at  the  Intra-group  ratings  (ranking  of  values  by  this 
group  compared  to  their  ranking  cf  other  values)  it  may  be  observed 
that  Creativity,  Intellectual  Stimulation,  and  Altruism  were  ranked  in 
the  top  four  values  by  this  group  in  both  Stages  I  and  III.  Only 
Esthetics  was  ranked  in  the  bottom  four  values  in  both  Stages  I  and 
III. 

Ranked  in  the  top  four  in  Stage  III  only  was  Surroundings,  while 
Success,  Variety,  and  Security  were  ranked  in  the  bottom  four.  In 
Stage  I  only,  Self-Satisfaction  received  a  high  ranking,  while  Manage- 
ment, Follow  Father,  and  Economic  Returns  were  ranked  at  the  bottom. 

Occupational  Interest  Inventory 

In  both  Stages  I  and  III  these  boys  received  significantly  high 
scores  on  both  Occupational  Aspiration  and  Expectation.    They  also 
received  significantly  low  scores  on  the  discrepancy  between  the 
Father's  Occupation  and  their  own  Occupational  Aspiration.     (Stage  III 
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data  also  indicated  that  the  status  level  o.  their  Father's  Occupation 
was  the  fourth  highest  of  all  groups  but,  signif icar.-ly,  the  lowest  of 
all  upper-middle  class  groups.) 

In  Stage  I  this  group  was  also  significantly  low  on  the  discrepancy 
score  between  their  Occupational  Aspirations  and  ExpecLations . 


Educational  Aspiration 

This  group  was  significantly  high  (second  highest)  in  both  S.ages 
and  III  on  the  level  of  education  tu  which  they  aspired.     Thev  v'ere 
excelled  only  by  thf?  fourteen-year-old  boys  from  the  same  social  cla 
in  both  cases. 


Social  Attitudes  Inventory 

These  boys  did  not  differ  significantly  from  other  groups  on  any  of 
the  variables  from  the  Stage  III  version  of  the  Instrument.     In  Stage 
I,  they  were  second  highest  on-  the  Active  Defensive  scale,  but  did  not 
differ  on  the  other  three  scales. 


Sentence  Completion 

Looking  first  at  Task  Achievement,  these  boys  were  not  significant- 
ly different  frotr  other  groups  on  any  of  the  scales  in  either  Stage  I 
or  Stage  III. 

In  Interpersonal  Relations  there  were  no  similar  findings  across 
the  two  studies.     In  Stage  III  these  boys  were  highest  of  all  groups 
on  Hostile  Affect  and  lowest  on  Depressive  Affect.     (These  two  types 
of  negative  affect  probably  cancelled  each  other  in  Stage  I  where  they 
were  combined  into  one  scale  -  "Negative  Affect.")     In  Stage  I  these 
boys  were  significantly  low  on  Coping  Effectiveness  only. 

In  the  Authority  area  also,  there  were  no  similar  findings  in  the 
two  studies.     In  Stage  III  these  boys  were  significantly  high  on 
Engagement.     However,  in  Stage  I  they  were  significantly  low  on  Engage- 
ment (but  high  on  Attitude  toward  Author ity) .     This  difference  in 
their  standing  on  Engagement  cannot  be  attributed  to  changes  in  items 
since  the  Authority  items  remained  essentially  the  same. 

In  the  Anxiety  area,  these  boys  did  not  differ  significantly  from 
other  groups  in  either  Stages  I  or  III. 

In  the  Aggression  area  also,  these  boys  did  not  differ  significant- 
ly from  other  groups  on  any  of  the  scales  in  either  Stages  I  or  III. 

On  the  Total  Scores,  these  boys  were  first  on  Hostile  Affect  in 
Stage  III  and  first  on  Negative  Affect  in  Stage  I.     It  is  quite  likely 
that  their  high  Stage  I  Negative  Affect  score  was  due  primarily  to  the 
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expression  of  Hostile  Affect.    These  boys  did  not  differ  on  any  other 
sea les « 

In  Stage  III,  these  boys  received  the  highest  scores  of  all  groups 
on  all  four  Parent/Child  Interaction  items.     However,  they  did  not 
differ  significantly  on  any  of  these  items  In  Stage  I. 

On  the  Reality/Fantasy  Achievement  Discrepancy  score,  they  were  not 
significantly  different  in  the  Stage  III  study,  but  were  fourth 
highest  (which  was  significant)  in  the  Stage  I  study. 

Story  Completion 

The  Coping  Effectiveness  scores  will  be  discussed  first.     In  Stage 
III  these  boys  did  not  differ  significantly  on  any  of  the  Coping 
Effectiveness  ratings.     In  Stage  I,  though  not  differentiated  on  any 
of  the  individual  stories,  these  boys  received  the  second  lowest  Total 
Coping  Effectiveness  rating  of  all  groups. 

The  Total  Coping  Style  dimensions  will  be  examined  next.    A  similar 
finding  in  both  Stages  I  and  III  was  the  highest  Stage  III  mean  score 
on  Negative  Affc*ct  Expressed  by  Hero  along  witn  the  Stage  I  lowest 
rating  on  Affect  Expressed  in  Conjunction  with  the  Outcome.    Also,  in 
Stage  III  these  boys  received  the  lowest  score  of  all  groups  on  Mean 
Engagement  and  Kean  Outcome.    There  were  no  other  significant  Stage  I 
findings. 

Turning  now  to  the  individual  Story  Coping  Style  dimension  scores 
for  Stage  III,  these  boys  had  the  highest  score  on  Negative  Affect 
Expressed  by  Hero  in  the  Task  Achievement  story.    They  also  received 
the  same  rating  on  the  Interpersonal  Relations  story.    They  did  not 
differ  on  any  of  the  Aggression  story  scales  or  on  the  (Story  Four) 
Anxiety  scales.    They  also  did  not  differ  on  any  of  the  Authority 
scales,  the  (Story  Six)  Anxiety  scales,  or  the  Nonacademic  Task 
Achievement  scales. 

T(KYO  TEN- YEAR-OLD  UPPER-MIDDLE  CLASS  FEMALES 

Aptitude  and  Achievement 

The  Stages  I  and  III  findings  for  these  girls  were  completely  con- 
sistent in  that  all  of  their  Aptitude  and  Achievement  means  were  sig- 
nificantly high,  with  their  Ravan  and  Grade  Point  Average  being  highest 
of  all  groups  in  both  studies.     In  all  but  one  case,  they  were  highest 
of  all  ten-year-old  groups. 

Behavior  Rating  Scales 

These  girls  were  rated  highly  by  their  peers  in  both  Stages  I  and 
III  on  Academic  Task  Achievement  and  Authority,    Other  areas  where 
they  were  rated  highest  of  all  groups  in  Scage  III  were  Implementation, 
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Self-Assertion,  ana  Initiation.     In  Stage  I  they  were  signif icantly 
high  on  Nonacademic  Task  Achievement,  not  becoming  upset,  coping  with 
Aggression,  and  on  the  Summary  Score.     In  each  case  they  had  the  high- 
est score  of  all  groups. 

Occupational  Values  Inventory 

In  both  Stages  I  and  III  these  girls  received  a  significantly  high 
mean  score  on  Esthetics,  and  this  was  the  only  similar  finding  in  the 
two  studies.  This  was  due  to  a  total  lack  of  significant  differences 
involving  this  group  (except  for  Esthetics)  in  Stage  III.  In  Stage  I 
they  were  significantly  high  on  Altruism  and  Prestige,  and  signifi- 
cantly low  on  Independence,  Management,  Self-Satisfaction,  Security, 
and  Assoc  iates  • 

Looking  next  at  the  intra-group  rankings,  this  group  ranked  as  three 
of  their  top  four  values  in  both  Stages  I  and  III  the  values  of  Sur- 
roundings, Intellectual  Stimulation,  and  Creativity,    They  ranked  as 
the  four  lowest  values  in  both  studies  the  values  of  Economic  Returns, 
Security,  Follow  Father,  and  Management.    Ranked  high  in  Stage  III  only 
was  Self-Sat isfaction,  while  Altruism  was  ranked  high  in  Stage  I  only. 

Occupational  Interest  Inventory 

In  both  Stages  I  and  III  these  girls  had  the  lowest  discrepancy  of 
all  groups  between  their  Father's  Occupation  and  their  own  Aspirat ion. 
Stage  III  data  indicated  that  the  status  level  of  their  Father's 
Occupation  was  significant  and  the  third  highest  of  all  groups.  There 
were  no  other  significant  findings  involving  this  group  in  either 
Stages  I  or  III. 

Educational  Aspiration 

These  girls  had  a  significantly  high  Educational  Aspiration  level 
(third  highest)  in  Stage  III,  but  did  not  differ  significantly  from 
other  groups  in  Stage  I. 

Social  Attitudes  Inventory 

In  the  Stage  III  version  of  the  instrument,  these  girls  were 
highest  of  all  groups  on  the  Task  Achievement,  Aggression,  and  Anxiety 
scales.     In  Stage  I  they  did  nut  differ  on  any  of  the  four  scales. 

Sentence  Completion 

Looking  first  at  Task  Achievement,  there  were  no  similar  signifi- 
cant findings  in  both  studies.     In  Stage  III  they  had  the  highest 
score  on  Aid/Advice,  while  in  Stage  I  they  showed  the  most  posj_tive 
Attitude  toward  Task  Achievement. 


-1383- 


In  the  Interpersonal  Relatic.is  area  there  also  were  no  similar 
findings.     In  Stage  III  they  were  highest  on  Neutral  Affect,  but  did 
not  differ  on  any  of  the  Stage  I  scales. 

In  the  Authority  area,  they  were  highest  on  Attitude  in  Stage  III, 
and  highest  on  Frequency  of  Positive  Affect  in  Stage  I.    These  scales, 
though  not  identical,  are  certainly  similar  in  meaning. 

In  the  Anxiety  and  Aggression  areas,  these  girls  were  not  outstand- 
ing on  any  scale  ia  either  Stage  I  or  Stage  III. 

The  only  similarity  in  the  Total  Scores  was  that,  with  one  excep- 
tion, these  girls  were  not  outstanding  in  either  Stages  I  or  III.  In 
Stage  I  they  did  have  the  highest  Total  Attitude  score  of  all  groups. 

These  girls  also  did  not  differ  in  either  Stages  I  or  III  on  any  of 
the  four  Parent/Child  Interaction  scsles. 

On  the  Reality/Fantasy  Achievement  Discrepancy  score,  they  were 
significantly  high  (second  highest)  in  both  Stages  I  and  III.  This 
means  that  their  actual  achievement  level  was  higher  than  their  fan- 
tasized achievement  level. 

Story  Completion 

The  Coping  Effectiveness  scales  will  be  examined  first.    These  girls 
did  not  differ  on  any  of  the  Stage  III  Coping  Effectiveness  scores. 
In  Stage  I  they  were  significantly  low  on  coping  with  Anxiety  and 
(Story  Seven)  Interpersonal  Relations. 

On  the  Total  Coping  Style  dimension  scores,  there  were  no  similar 
findings  in  both  Stages  I  and  III.     In  Stage  III  these  girls  had  the 
highest  score  on  both  Mean  Response  Length  and  Mean  Total  Affect  of 
Hero  Plus  Others.     In  Stage  I  they  had  the  second  lowest  score  on 
Affect  Associated  with  the  Problem. 

Looking  now  at  (Stage  III)  individual  Story  Coping  Style  scores,  it 
may  be  noticed  that  in  Academic  Task  Achievement  these  girls  scored 
highest  on  Response  Length  and  Tocal  Affect  of  Hero  Plus  Others.  On 
the  Interpersonal  Relations  story,  they  were  also  highest  on  Response 
Length  and  Total  Affect  of  Hero  Plus  Others.    On  the  Aggression  story, 
they  were  highest  on  Response  Length.    On  the  Anxiety  story  (Story 
Four),  they  were  lowest  on  Aid/Advice  anu,  again,  highest  on  Response 
Length.    On  the  Authority  story,  they  were  also  highest  on  Response 
Length  as  they  were  on  the  other  Anxiety  story  (Story  Six).  And 
finally,  on  Noiiacademic  Task  Achievement,  they  were  again  hiahest  on 
Response  Length. 
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TOKYO  FOURTEEN-YEAR-OLD  UPPER-LOWER  CLASS  MALES 
Aptitude  and  Achievement 

In  both  Stages  I  and  III  these  boys  scored  significantly  lower  than 
the  mean  on  all  Achievement  measures,  that  is,  Math  and  Reading 
Achievement  and  Grade  Point  Average.    On  three  occasions  they  were 
second  lowest,  and  on  three  the  lowest  of  all  four teen-year -old  groups. 

In  Stage  I  these  boys  were  also  significantly  low  on  the  Raven 
Aptitude  measure. 

Behavior  Rating  Scales 

These  boys  did  not  differ  significantly  from  other  groups  in  the 
ratings  given  by  their  peers  on  any  of  the  Stage  III  BRS  items.  In 
Stage  I  they  were  significantly  different  only  on  Academic  Task 
Achievement  where  they  were  rated  as  second  lowest  (and  lowest  of  all 
fourteen-year-old  groups)  . 

Occupational  Values  Inventory 

One  outstanding  feature  about  this  group  was  the  very  small  number 
of  significant  differences  involving  this  group  (when  considering  che 
inter-group  rankings).    On  most  values  in  both  Stages  I  and  III,  they 
were  around  average.     In  Stage  III  they  were  significantly  high  on 
Management  only,  and  were  not  significantly  low  on  any  value.  In 
Stage  I  they  were  significantly  high  on  Independence  and  Associates, 
and,  again,  were  not  low  on  any  value. 

Turning  now  to  the  intra-group  comparative  rankings,   these  boys 
ranked  the  following  values  in  one  of  the  top  four  positions  in  both 
Stages  I  and  III:    Creativity  and  Self-Satisfaction.     In  both  studies 
they  ranked  in  the  bottom  four  the  values  of  Prestige,  Follow  Father, 
and  Esthetics.     In  Stage  III  only,  they  ranked  in  the  top  four  the 
values  of  Associates  and  Surroundings,  and  in  the  bottom  four  the 
value  Economic  Returns. 

Occupational  Interest  Inventory 

The  only  similar  finding  in  both  Stages  I  and  III  was  this  group's 
high  ranking  on  the  discrepancy  score  between  the  Father's  Occupation 
and  the  child's  own  Occupational  Aspiration.     (Stage  III  data  also 
indicated  that  tne  status  level  jf  the  Father's  Occupation  was  signifi 
cantly  different  from  other  group:.,  being  fourth  lowest.)     In  Stage  I 
these  boys  also  had  the  highest  discrepancy  score  between  (a)  the 
child's  Occupational  Aspirations  and  Expectations,  and  (b)  between  the 
Father's  Aspiration  for  the  child  and  the  subject's  own  aspiration. 
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Educational  Aspiration 


This  group  was  not  significantly  different  from  other  middle  groups 
on  the  Stage  III  Educational  Aspiration;  but  they  were  significantly 
low  (third  lowest)  in  Stage  I. 

Social  Attitudes  Inventory 

In  the  Stage  III  version  of  the  instrument,  this  group  was  not  sig- 
nificantly different  from  other  groups  on  any  of  i:he  SAI  scales.  In 
Stage  I  they  also  did  not  differ  on  any  of  the  four  scales. 

Views  of  Life 

These  boys  were  highest  in  the  "Active"  direction  on  one  subsyn- 
drome:    Earned  versus  Bestowed  Status.     That  is,  they  tended  to  choose 
earned  rather  than  bestowed  status.     These  boys  made" the  most  "Passive" 
choices  of  all  groups  on  (a)  Immediate  versus  Delayed  Action,  (b)  Inde- 
pendence versus  Interdependence,  and  (c)  Total  Number  of  Active  Choices. 
That  is,  they  tended  to  prefer  Delayed  Action,  Interdependence,  and 
Passive  Choices,   in  general. 

Sentence  Completion 

Looking  at  the  Task  Achievement  area  first,  it  may  be  noticed  that 
there  were  no  Stage  III  differences  involving  this  group*     In  Stage  I 
they  differed  only  on  Attitude  where  they  received  the  lowest  score  of 
all  groups  tested. 

In  the  Interpersonal  Relations  area,  there  was  only  one  difference 
involving  this  group,  and  that  was  in  Stage  III  where  they  received 
che  second  lowest  score  on  Depressive  Affect. 

In  the  Authority  area,  they  were  significantly  low  on  Attitude 
toward  Authority  in  both  Stages  I  and  III.    They  did  not  differ  on 
other  Stage  III  scales.     In  Stage  I  they  were  also  lowest  on  Frequency 
of  Positive  Affect  but  second  highest  on  Engagement. 

In  the  Anxiety  area,  these  boys  in  Stage  III  were  lowest  on  Attitude 
and  second  highest  on  Hostile  Affect.    They  did  not  differ  in  Stsge  I 
on  any  Anxiety  dimension. 

In  the  Aggression  area  these  boys  were  not  outstanding  on  any 
dimension  in  either  Stage  I  or  Stage  III. 

On  the  Total  Scores  there  were  nc  similar  findings  In  both  Stages  I 
and  III.    In  Stage  III  these  boys  were  the  lowest  of  all  groups  on 
Depressive  Affect,  while  in  Stage  I  they  were  lowest  on  Total  Attitude. 

In  Stage  III  these  boys  received  the  lowest  score  of  all  groups  on 
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the  FarGnt/Child  Interaction  scale  of  the  Parent/Child  Interaction 
items.     They  did  not  differ  on  any  scale  in  Stage  I. 

Though  their  score  was  negative,  these  boys  did  differ  significantly 
from  other  middle  groups  on  the  Reality/Fantasy  Achievement  Discrepan- 
cy score  in  Stage  III.     However,  they  received  the  lowest  score  (or 
highest  negative  discrepancy  score)   in  Stage  I,   indicating  thai  they 
tended  to  overestimate  their  actual  achievement. 

Story  Completion 

The  Coping  Effectiveness  scores  wilt-be  discussed  first.  This 
group  did  not  differ  from  other  groups  on  any  of  the  Stage  Hi  Coping 
Effectiveness  ratings.     In  Stage  I  they  differed  only  in  the  Anxiety 
area  where  they  received  the  highest  score  of  all  eight  groups. 

Looking  next  at  the  Mean  Coping  Style  dimension  scores,  this  group 
differed  on  only  one  Stage  III  mean  score,  and  that  was  Total  Affect 
of  Hero  Plus  Others,  where  they  received  the  lowest  score  of  all 
groups.     In  Stage  I  they  differed  on  only  one  dimension  also,  again  an 
Affect  dimension.     Here,  they  received  the  second  highest  score  on 
Affect  Expressed  in  Conjunction  with  the  Problem, 

The  Stage  HI  individual  story  Coping  Style  dimensions  will  next  be 
examined.    They  did  not  differ  on  any  Academic  Task  Achievement  scale. 
In  the  Interpersonal  Relations  area,  they  had  the  lowest  score  on 
Positive  Affect  Expressed  by  Hero.     In  the  Aggression  area  they  had 
the  second  lowest  score  on  Response  Length.    They  did  not  differ  from 
other  groups  on  any  dimension  for  either  Anxiety  story  (four  and  six) 
or  for  the  Authority  story.     In  the  Nonacademic  Task  Achievement  area, 
they  were  hignest  of  all  groups  on  Impleraentation  and  did  not  differ 
on  other  scales. 

TOKYO  FOURTEEN- YEAR-OLD  UPPER-LOWER  CLA.SS  FEMALES 
Aptitude  and  Achievement 

In  both  Stages  I  and  III  these  girls  were  significantly  low  on  all 
measures  (lowest  of  all  fourteen-year-old  groups  in  ali  but  two  cases) 

Behavior  Rating  Scales 

There  were  two  findings  which  were  similar  in  both  Stages  I  and  III 
These  were  the  significantly  low  standings  of  this  group,  in  the  eyes 
of  their  peers,  on  Authority  and  on  Peer  Relations.     In  Stage  III  this 
group  was  consistently  lowest  of  all  groups  on  all  other  items  (e:rcept 
coping  with  Aggre3sion).     In  Stage  I  they  were  significantly  low  on 
coping  with  Aggression  and  had  the  second  lowest  BRS  Summary  score  cf 
all  groups  (and  lowest  of  the  fourteen-year-old  sample). 
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Occupational  Values  Inventory 


Looking  first  at  the  inter-group  differences  in  rankings,  these 
girls  were  significantly  high  in  both  Stages  I  and  III  on  Self-Satis- 
faction, Security,  and  Associates.    They  were  significantly  low  in 
both  studies  on  Creativity  and  Follow  Father.     In  Stage  III  they  were 
also  high  on  Esthetics  and  low  on  Management.     Stage  I  findings  not 
replicated  in  Stage  III  were  their  high  standing  on  Surroundings  and 
their  low  standing  on  Prestige. 

Turning  next  to  the  intra-group  ranKings  (comparative  rankings  of 
values  by  this  group  only),  these  girls  ranked  as  the  top  four  values 
in  both  Stages  I  and  III  Se If-Sat isfact ion.  Intellectual  Stimulation, 
Surroundings,  and  Associates,  a  perfect  correspondence  between  the  two 
studies.    Ranked  as  the  bottom  four  values  in  both  studies  were  the 
values:     Success,  Esthetics,  Management,  and  Follow  Father. 

Occupational  Interest  Inventory 

In  both  Stages  I  and  III  these  girls  had  significantly  low  Occupa- 
tional Aspirat  ion  and  Expectation  levels.     In  both  studies  also,  they 
were  significantly  above  the  mean  in  the  discrepancy  score  between 
their  Father's  Occupation  and  their  own  Occupational  Aspiration  status 
level.    That  is,  they  aspired  to  jobs  of  somewhat  higher  status  than 
those  held  by  their  fathers.     (Stage  III  data  indicated  that  their 
fathers  had  the  lowest  status  level  jobs  of  all  groups.) 

In  Stage  I  only,  they  had  the  lowest  discrepancy  score  of  all 
groups  between  Occupational  Aspiration  and  Expectation,  indicating 
that,  while  both  were  low,  there  was  little  discrepancy  between  their 
desires  and  what  they  actually  expected  to  achieve. 

Educational  Aspiration 

In  both  Stages  I  and  III  these  girls  had  the  lowest  Educational 
Aspiration  level  of  all  groups  tested.     Interestingly  enough,  their 
Mean  Aspiration  level  in  both  studies  was  identical. 

Social  Attitudes  Inventory. 

In  the  Stage  III  version  of  the  instrument,  this  group  was  lowest 
of  all  groups  in  the  number  of  "good  coping"  responses  they  gave  in 
the  Task  Achievement  and  Anxiety  areas.     In  the  Stage  I  version,  they 
were  significantly  low  on  the  Active  Defensive  scale  only. 

Views  of  Life 

On  all  subsyndromes  where  this  group  of  girls  differed  significant- 
ly from  other  fourteen-year-old  groups,  their  scores  were  in  the 
"Active"  direction.    They  were  highest  of  the  four  groups  on  Action 


-1388- 


versus  Inaction,  Intrinsic  versus  Extrinsic,  Self-Solver  versus  Other 
Solver;  and  were  second  highest  on  Independence  versus  Interdependence 
and  on  the  Total  Views  of  Life  score.     In  other  words  they  tended  to 
choose  action  rather  than  inaction,   inlrinf:ic  rather  than  extrinsic 
values,  independence  rather  than  interdependence,  self-solutions  rather 
than  solutions  by  others,  and,   finally,   in  general,  more  active  choices 
overall. 

Sentence  Completion 

In  the  Task  Achievement  area  the  onlv  difference  in  either  study 
was  the  Stage  III  finding  that  these  girls  had  the  lowest  score  of  all 
groups  on  Positive  Affect. 

In  the  area  of  Interpersonal  Relations,  there  were  no  similar  find- 
ings between  Stages  I  and  III.     In  Stage  III  they  were  second  highest 
on  Depressive  Affect  and  lowest  of  all  groups  on  Neutral  Affect*  In 
Stage  I,  however,  they  were  significantly  high  on  Stance,  Engagement 
(both  highest),  and  Coping  Ef fect^iveness  (third  highest). 

In  the  area  of  Authority,  there  also  were  no  similar  findings 
between  Stages  I  and  III.     In  Stage  III  they  were  lowest  of  all  groups 
on  Engagement  and  did  not  differ  on  any  other  scale.     In  Stage  I  they 
were  highest  of  all  groups  on  Stance  and  Coping  Effectiveness. 

In  the  Anxiety  area  there  were  no  similar  findings,  as  there  were 
no  significant  Stage  I  findings  for  this  group.     In  Stage  III  thes.e 
girls  were  highest  of  all  groups  on  Engagement  and  Aid/Advice,  but 
second  lowest  on  Hostile  Affect. 

In  the  area  of  Aggression,  there  were  no  significant  findings 
involv'ng  this  group  of  girls  in  either  Stages  I  or  III. 

On  the  Total  Scores,  these  girls  did  not  differ  significantly  from 
other  groups  on  any  of  the  Stage  III  variables.    However,  in  Stage  I, 
they  were  highest  of  all  groups  on  Stance,  Engagement,  and  Coping 
Effectiveness  * 

On  the  Parent/Child  Interaction  items,  the  only  significant  differ- 
ence for  this  group  was  in  Stage  I  where  they  had  the  lowest  score  on 
Self-image  of  all  groups. 

On  the  Reality/Fantasy  Achievement  Discrepancy  score,   they  were  sig- 
nificantly low  (had  a  high  negative  discrepancy  score)  in  both  Stages  I 
and  III.     This  means  that  their  fantasized  achievement  was  of  a  higher 
level  than  was  their  actual  achievement. 

Story  Completion 

The  Coping  Effectiveness  scores  will  be  examined  first.     In  both 
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Stages  I  and  III  these  girls  were  s Lgnif leant ly  high  on  Coping  with 
Aggression  and  were  highest  of  all  groups  on  Total  Coping  Effectiveness. 
In  Stage  I  they  were  highest  of  all  groups  on  Coping  Effectiveness  in 
the  Academic  Task  Achievement  area. 

Looking  next  at  the  Mean  Coping  Style  dimension  scores,  there  was 
one  similar  finding  between  Stages  I  and  III.     That  was  their  low 
standing  on  Mean  Negative  Affect  by  Hero  in  Stage  III  and  their  high 
(number  one)  standing  on  Affect  Associated  with  the  Problem  in  Stage  I. 
In  Stage  III  these  girls  were  highest  of  all  groups  on  Mean  Engagement, 
Initiation,  Aid/Advice,  and  Outcome,     There  were  no  additional  Stage  I 
differences  in  the  Total  Coping  Style  dimension  scores. 

The  Stage  III  individual  Story  Coping  Style  dimension  scores  will  be 
next  examined.     In  the  Academic  Task  Achievement  story,   these  girls 
were  highest  on  Engagement,     In  the  Interpersonal  Relations  story  they 
were  lowest  on  Negative  Affect  Expressed  by  Hero  and  Total  Affect  of 
Hero  Plus  Others.     In  the  Aggression  story  they  were  highest  of  all 
groups  on  Engagement,   Initiation,  Aid/Advice,  and  Instrumentality.  In 
the  Anxiety  area  (Story  Four),  they  were  highest  on  Aid/Advice.     In  the 
Authority  and  the  (Story  Six)  Anxiety  areas,  they  did  not  differ  on  any 
of  the  scales.     They  also  did  not  differ  on  any  of  the  scales  for  the 
Nonacademic  Task  Achievement  area. 

TOKYO  FOURTEEN-YEAR-OLD  UPPER-MIDDLE  CLASS  MALES 
Aptitude  and  Achievement 

These  boys  were  significantly  higher  than  average  in  both  Stages  land 
III  on  all  Achievement  measures  (Mathematics,  Reading,  and  Grade  Point 
Average).    They  were  highest  of  all  groups  on  Math  Achievement  in  both 
studies.     In  Stage  I  they  were  also  significantly  high  on  the  Raven, 

Behavior  Rating  Scales 

These  boys  did  not  differ  significantly  from  other  groups  on  any  of 
the  Stage  III  BRS  items.     In  Stage  I,  they  were  significantly  highly 
rated  by  their  peers  (first  or  second  highest)  on  Authority  and  Peer 
Relations,  Self-Assertion,  and  Coping  with  Aggression.     In  all  cases 
they  were  highest  of  the  fourteen-year-old  sample. 

Occupational  Values  Inventory 

Examining  first  the  inter-group  significant  differences,  it  was 
noted  that  these  boys  were  significantly  high  in  both  Stages  I  and  III 
on  Independence,  and  significantly  low  on  Esthetics  and  Surroundings. 

Significant  in  Stage  III  only  was  their  high  standing  on  Creativity. 
In  Stage  I  only,  this  group  was  significantly  high  on  Management,  Self- 
Sat  isfact  ion,  Variety,  and  the  Total  Intrinsic  score,  and  significantly 
low  on  Security  and  on  the  Total  Extrinsic  score. 
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Examining  next  the  intra-group  rankings  (comparative  ranking  of 
values  by  this  groap  only),   it  may  be  first  noted  that  in  both  Stages 
I  and  III  these  boys  chose  as  their  four  top  ranked  values:  Indepen- 
dence, Creativity,  Self-Satisfaction,  and  Intellectual  Stimulation. 
In  both  studies  they  chose  as  their  bottom  ranked  values  Economic 
Returns,  Follow  Father,  and  Esthetics.     Ranked  in  the  bottom  four  in 
Stage  III  only  was  Prestige,  while  Security  was  ranked  in  the  bottom 
four  in  Stage  I  only. 

Occupational  Interest  Inventory 

In  both  Stages  I  and  III,  these  boys  had  the  highest  Occupational 
Aspiration  and  Expectation  levels  of  all  groups.    They  were  also,  in 
both  cases,  significantly  below  the  mean  in  the  discrepancy  score 
between  the  status  level  of  their  fathers'  occupations  and  their  own 
aspiration  levels.     (Stage  III  data  indicated  that  the  status  level  of 
the  father's  job  for  this  group  was  the  second  highest  of  all  groups.) 

Educational  Aspiration 

In  both  Stages  I  and  III  these  boys  had  the  highest  Educational 
Aspiration  level  of  all  groups  tested.    The  means  indicated  thac  vlr- 
taally  all  of  these  boys  aspired  to  complete  a  university  degree. 

Social  Attitudes  Inventory 

In  the  Stage  III  version  of  this  instrument,  these  boys  were  lowest 
of  all  groups  in  the  choice  of  "good  coping"  responses  for  the  area  of 
Aggression.     In  the  Stage  I  version,  they  received  the  highest  score 
of  all  groups  on  Active  Coping. 

Views  of  Life 

These  boys  received  the  lowest  score  of  all  fourteen-year-old 
groups  on  Intrinsic  versus  Extrinsic,  and  the  second  lowest  on  Inde- 
pendence versus  Interdependence.     This  means  that    on  these  two  sub- 
syndromes  their  choices  tended  to  be  "Passive"  and  that  they  preferred 
intrinsic  type  values  to  extrinsic,  and  preferred  interdependence  to 
independence.     On  the  other  hand,  they  received  the  highest  score  of 
all  groups  on  Activity  versus  Passivity  under  Stress  and  on  the  Total 
Active  score.     That  is,  they  tended  to  prefer  activity  to  passivity 
^hen  a  problem  arose,  and  they  tended  in  general  to  choose  active 
choices  more  frequently,  though  the  lack  of  significant  differences  on 
the  Individual  subsyndromes  (in  the  active  direction)  would  suggest 
that  this  tendency  was  slight,  but  consistent. 

Sentence  Completion 

In  the  Task  Achievement  area,  there  were  no  similar  findings  in 
both  Stages  I  and  III,  and  very  few  findings  at  all  involving  this 
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group.     In  Stage  III,  they  were  highest  of  all  groups  in  the  expres- 
sion of  Positive  Affect.     In  Stage  I,  they  received  the  highest  score 
on  Coping  Effectiveness  of  all  groups. 

In  the  Interpersonal  Relations  area,  there  were  no  Stage  III  dif- 
ferences involving  tnis  group.     In  Stage  I  they  received  the  second 
highest  score  on  Coping  Effectiveness  and  the  lowest  score  on  Frequen- 
cy of  Negative  Affect. 

In  the  Authority  area,  again,  this  group  of  boys  did  not  differ 
from  other  groups  on  any  Stage  III  variables.     In  Stage  I  they  were 
significantly  high  on  both  Stance  and  Engagement. 

In  the  area  of  Anxiety,  there  were  no  similar  findings  between 
Stages  I  and  III.     in  Stage  III  these  boys  achieved  the  lowest  score 
on  Engagement  and  the  highest  score  on  Hostile  Affect,     In  Stage  I, 
however,  they  received  the  lowest  score  on  Negative  Affect  and  the 
highest  score  on  Neutral  Affect. 

In  the  Aggression  area  there  were  no  Stage  III  differences  for  any 
group,     in  Stage  I  these  boys  scored  highly  on  Stance  and  Coping 
Effectiveness. 

On  the  Total  Scores,  these  boys,  again,  did  not  differ  significant- 
ly '-om  other  groups  on  any  of  the  Stage  III  variables,     lu  Stage  I 
they  were  significantly  high  on  Stance  and  Coping  Effectiveness,  and 
lowest  on  Frequency  of  Negative  Effect. 

On  the  Parent/Child  Interaction  items,  they  did  not  differ  from 
other  groups  on  any  item  in  either  Stage  I  or  Stage  III. 

On  the  Reality 'Fantasy  Achievement  Discrepancy  score,   they  were  not 
significantly  different  from  other  groups  in  Stage  III,  but  in  Stage  I 
they  received  the  third  highest  score  (positive  discrepancy),  indica- 
ting that  they  tended  to  underestimate  their  actual  achievement. 

Story  Completion 

The  Coping  Effectiveness  scores  will  be  discussed  first.     The  only 
similar  finding  between  Stages  I  and  III  was  the  fact  that  these  boys 
rf^ceived  the  lowest  score  of  all  groups  in  both  studies  on  Total 
Coping  Effectiveness.     In  Stage  III  only  they  were  lowest  in  coping  in 
the  Interpersonal  Relations  area.     In  Stage  I  they  were  lowest  of  all 
groups  in  the  Aggression  area.  Authority  (Story  Two),  and  Academic 
Task  Achievement.     They  were  second  highest,  however,  on  coping  with 
Anxiety. 

The  Total  Coping  Style  dimension  scores  will  be  discussed  next.  In 
Stage  III  they  were  lowest  of  all  groups  on  Mean  Initiation  but  did 
not  differ  on  other  dimensions.     In  Scage  I  they  were  lowest  on  Stance 
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and  Attitude  toward  Authority,  and  highest  of  all  groups  on  Sociabili- 
ty. 

The  individual  story  Coping  Style  dimension  bcore.s  lor  Staple  ili 
will  be  discussed  next.     In  tlu-  Academic  Task  AchievemenL  area,  they 
did  not  differ  on  any  scales.     In  the  Interpersonal  Ke  lac  ions  area 
they  were  lowest  of  all  groups  on  initiation.     In  the  areas  of  A^'.j^re.s- 
sion  and  Anxiety  (Stories  Four  and  Six),  they  did  not  differ  on  any 
scales.     In  the  Authority  area  they  were  lowest  of  all  groups  on 
Positive  Affect  Expressed  by  Hero.     They  also  were  not  outstanding  on 
any  scale  in  the  Nonacademic  Task  Achievement  area.  • 

TOKYO  FOURTEEN-YEAR-OLD  UPFER-MIDDLE  CLASS  FEMALES 
Aptitude  and  Achievement 

These  girls  scores  significantly  higher  than  the  mean  in  both 
Stages  I  and  III  on  all  Achiu , ^ment  measures  (Mathematics,  Reading, 
and  Grade  Point  Average).     On  Reading  they  were  highest  of  all  groups 
in  both  studies  but  were  the  lowest  of  all  upper-middle  groups  on 
Mathematics.     In  Stage  I  these  girls  were  also  significantly  high 
(second  highest)  on  the  Raven. 

Behavior  Rating  Scales 

In  Stage  III  these  girls  did  not  differ  from  other  groups  on  any  of 

the  ratings  given  them  by  their  peers.     In  Stage  I  they  were  highest 

of  all  grouos  on  Academic  Task  Achievement  and  second  highest  on  the 
BRS  Summary  score. 

Occupational  Values  Inventory 

These  girls  were  significantly  high  (compared  to  the  rankings  given 
to  the  values  by  other  groups)  in  both  Stages  I  and  III  on  Indepen- 
dence, Self-Satisfaction,  Variety,  and  the  Total  Intrinsic  score 
(where  they  were  highest  both  times).     They  were  significantly  low  in 
both  studies  on  Management,  Creativity,  and  the  Totsl  Extrinsic  score 
(where  they  were  lowest  both  times).     In  Stage  III  only,  they  were 
also  significantly  low  on  Security.    Findings  in  Stage  I  not  replicated 
in  Stage  III  were  the  comparatively  high  ratings  by  this  group  of 
Esthetics,  Intellectual  Stimulation,  and  Associates.    Also,  in  Stage  I 
only,  they  were  significantly  low  (compared  to  other  groups)  on 
Success,  Prestige,  Economic  Returns,  and  Follow  Father. 

Looking  next  at  the  infra-group  rankings,   it  may  be  noted  chat  they 
chose  as  their  top  four  values  in  both  Stages  I  and  III  the  same 
values.     These  were  Self-Satisfaction,  Intellectual  Stimulation,  Inde- 
pendence, and  Surroundings.    Ranked  lowest  in  both  studies  were  tho 
values  of  Success,  Management,  and  Follow  Father.     In  Stage  III  only, 
they  also  ranked  Security  as  one  of  their  least  preferred  values, 
while  in  Stage  I  it  was  Economic  Returns  which  was  ranked  lowly. 
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Occupational  Interest  Inventory 


The  only  similar  finding  in  both  Stages  I  and  III  was  the  signifi- 
cantly low  discrepancy  score  between  the  status  level  of  their  Father' 
Occupation  and  their  own  Occupational  Aspirations*     (Stage  III  data 
indicated  that  the  status  level  of  the  father's  job  for  this  group  was 
highest  of  all  groups.)     In  Stage  I  only,  these  sirls  were  signifi- 
cantly high  on  Occupational  Expectation. 

Educational  Aspiration 

In  Stage  III  these  girls'  Educational  Aspiration  level  did  not 
differ  significantly  from  other  middle  groups.     However,   in  Stage  I  it 
was  the  third  highest. 

Social  Attitudes  Inventory 

In  the  Stage  III  version  of  the  instrument  these  girls  did  not 
differ  significantly  from  other  groups  on  any  of  the  scales.     In  the 
Stage  I  version,  they  were  significantly  high  on  Active  Coping  but 
lowesr  of  all  groups  on  both  Passive  Coping  and  the  Active  Defensive 
scale. 

Views  of  Life 

These  girls  were  the  highest  of  all  of  the  fourteen-year-old  groups 
on  the  number  of  "Active"  choices  made  for  Immediate  versus  Delayed 
Action  and  Independence  versus  Interdependence.    That  is,  they  tended 
to  choose  immediate  action  and  independence.    The  remainder  of  the 
significant  differences  for  this  group  were  in  the  "Passive"  direction, 
These  were  for  the  subsyndromes  of  Action  versus  Inaction,  Earned 
versus  Bestowed  Status,  Self-Solver  versus  Other  Solver,  Activity 
versus  Passivity  under  Stress,  and  on  the  Total  Number  of  Active 
Choices.     That  is,  they  tended  to  prefer  inaction,  bestowed  status, 
solutions  by  others,  passivity  under  stress,  and,   in  general,  the  more 
passive  choices. 

Sentence  Completion 

In  the  Task  Achievement  area,  these  girls  did  not  differ  on  any  of 
the  scales  in  either  Stages  I  or  III. 

In  the  Interpersonal  Relations  area  there  were  no  similar  findings 
in  both  Stages  I  and  III.     In  Stage  III  these  girls  were  lowest  on 
Hostile  Affect  but  highest  on  Depressive  Affect.     In  Stage  I  they 
received  the  highest  score  of  all  groups  on  Coping  Effectiveness. 

In  the  Authority  area  these  girls  did  not  differ  on  any  Stage  III 
scales  and  were  significant  only  on  one  Stage  I  scale.     For,   In  Stage 
I,  they  had  the  lowest  score  on  Attitude  toward  Authority  of  all  groups 
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In  the  Anxiety  area  there  were  also  no  similar  findings  between 
Stages  I  and  III.     In  Stage  III  these  girls  were  lowest  ofc  all  groups 
on  Stance  and  Hostile  Affect.     In  Stage  I,  they  were  highest  on  Nega- 
tive Affect  and  lowest  on  Neutral  Affect. 

In  the  Aggression  area,  as  mentioned  earlier,  there  were  no  Stage 
III  differences.     In  Stage  I,  however,  these  girls  were  highest  of  ail 
groups  on  Stance,  Engagement,  Coping  Effectiveness,  and  Neutral  Affect. 
They  were  lowest  on  Negative  Affect. 

For  the  Total  Scores,   these  girls  had  the  highest  Total  Depressive 
Affect  score  and  the  lowest  Total  Hostile  Affect  score  in  Stage  III. 
They  did  not  differ  on  any  of  the  Total  Scores  in  Stage  I. 

On  the  Parent/Child  Interaction  items,  the^e  were  no  similar  find- 
ings between  Stages  I  and  III.     In  Stage  III  they  were  lowest  of  all 
groups  on  Self-Concept,  Interaction  with  Mother,  and  Interaction  with 
Father.    However,  in  Stage  I,  they  were  highest  of  all  groups  on 
Interaction  with  Mother. 

On  the  Reality/Fantasy  Achievement  Discrepancy,  these  girls 
received  the  highest  score  in  both  studies  (highest  positive  discre- 
pancy).    This  indicates  that  these  girls  tended,  to  a  great  extent,  to 
underestimate  their  actual  achievement  level. 


Story  Completion 

The  Coping  Effectiveness  scores  will  be  discussed  first.  These 
girls  did  not  differ  significantly  from  other  groups  on  any  of  the 
Stage  III  Coping  Effectiveness  scores.     However,   in  Stage  I,  these 
girls  were  significantly  high  on  Coping  Effectiveness  for  the  areas  of 
Aggression,  Anxiety,  Interpersonal  Relations,  and  for  th^  Total  Score. 

The  Total  Coping  Style  dimensions  will  be  discussed  next.  Again, 
these  girls  did  not  differ  from  other  groups  on  any  of  the  Stage  III 
mean  scores.     In  Stage  I  they  were  highest  on  Affect  Expressed  in  Con- 
junction with  th.   Outcome,  Persistence,  and  Attitude  toward  Authority. 

The  Stage  III  individual  story  Coping  Style  scores  will  be  d..s- 
cussed  next.     In  the  Academic  Task  Achievement  story  these  girls 
received  the  highest  score  on  Stance  but  the  lowest  score  on  Engage- 
ment.    In  the  Interpersonal  Relations  story,  they  were  lowest  on 
Engagement,  Aid/Advice,  Solver,  Implementation,  and  Instrumentality, 
but  highest  on  Positive  Affect  by  Hero.     In  the  Aggression  story  they 
were  second  highest  on  Response  Length  but  did  not  differ  on  other 
dimensions.     In  the  Anxiety  area  (Story  Four),  they  did  not  differ 
from  other  groups  on  any  of  the  dimensions.     In  the  Authority  story, 
Ihey  received  the  highest  score  on  Outcome.     In  the  Anxiety  area 
(Story  Six),  they  were  highest  on  Aid/Advice  and  second  highest  on 
Response  Length.     They  did  not  differ  on  any  dimensions  for  the  Non- 
academic  Task  Achievement  story. 
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ANOVA  OF  MEANS: 
SAMPLE  DIFFERENCES  BY  AGE,  SOCIOECONOMIC  STATUS,  AND  SEX 

APTITUDE  AND  ACHIEVEMENT 

Age 

As  expected,  since  the  Aptitude  and  Achievement  tests' scores  were 
standardized  within  each  age  group,  there  were  no  significant  Age  dif- 
ferences in  either  Stage  I  or  Stage  III. 

However,  there  were  three  significant  Age  x  SES  interactions  in 
Stage  III  which  had  not  appeared  in  Stage  I.    For  Mathematics  Achieve- 
ment, Reading  Achievement,  and  Grade  Point  Average,  at  both  age  levels, 
the  upper-middle  class  children  excelled  the  upper-lower  class 
children.    However,  this  difference  in  favor  of  the  middle  class  was 
accentuated  in  the  fourteen-year-old  sample  in  each  case.    There  were 
no  significant  Age  x  Sex  interactions  in  Stage  III;  however,  there 
were  two  in  Stage  I  not  replicated  in  Stage  III.    For  the  Raven,  in 
Stage  I,  at  age  ten  the  females  received  the  highei-  scores,  while  at 
age  fourteen  the  males  excelled.    For  Grade  Point  Average,  at  both  age 
levels  the  females  were  signif ic?ntly  higher  than  the  males.  However, 
this  difference  in  favor  of  the  females  was  accentuated  significantly' 
in  the  fourteen-year-old  group. 

Socioeconomic  Status 

In  both  Stages  I  and  III  the  upper-middle  class  scored  significant- 
ly higher  than  did  the  upper-lower  class  on  Aptitude  and  on  all  three 
Achievement  measurf=s.    There  were  no  significant  SES  x  Sex  inter- 
actions in  either  Stages  I  or  III. 

Sex 

There  was  one  similar  finding  in  both  Stages  I  and  III,  and  that 
was  that  the  females  scored  significantly  higher  than  the  males  on  the 
Reading  Achievement  test.     There  were  no  other  Sex  differences  in 
Stage  III.    However,   in  Stage  I  there  were  significant  Sex  differences 
found  for  both  the  Raven  Aptitude  measure  and  for  Grade  Point  Average. 
In  both  cases,  the  females  received  significantly  higher  scores  chan 
did  the  males. 

BEHAVIOR  RATING  SCALES 
Age 

There  were  no  common  Age  main  effects  between  Stages  I  and  HI.  In 
Stage  III  there  were  seven  significant  Age  differences,  all  in  favOr 
of  the  ten-year-olds.     The  ten-year-olds,  thus,  excelled  on  Academic 
Task  Achievement,  Authority,  and  Peer  Relations,  Self-Assertion 
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Initiation,  Solver,  and  Anxiety.    The  only  Stage  I  Age  main  effect  was 
for  Academic  Task  Achievement  where  (contrary  to  the  Stage  III  find- 
ings) the  fourteen-year-olds  excelled  the  ten-yea^-olds • 

In  Stage  III,  though  there  were  many  more  significant  Age  main 
effects  than  in  Stage  I,  there  were  no  significant  interactions  what- 
soever, either  for  Age  x  SES  or  Age  x  Sex. 

In  Stage  I  there  was  an  Age  x  SES  interaction  for  Nonacademic  Task 
Achievement.     In  both  age  groups,  the  middle-class  children  received 
significantly  higher  scores,  but  this  difference  in  favor  of  the  middle 
class  was  much  larger  in  the  ten-year-old  sample  than  in  the  fourteen- 
yea.-old  sample. 

There  were  also  significant  Age  x  Sex  interactions  for  all  Peer  BRS 
items.    The  identical  interaction  effect  occurred  for  the  following 
variables:    Authority,  Peer  Relations,  Self-Assert  ion,  coping  with 
Aggression,  and  the  BRS  Surranary  score.     In  each  case,  at  age  ten  the 
females  received  the  higher  scores,  while  at  age  fourteen  the  males 
received  higher  scores.     For  Academic  Task  Achievement,  the  females 
received  higher  scores  in  both  age  samples.     However,  this  difference 
in  favor  of  females  was  larger  in  the  ten-year-old  sample  than  in  the 
fourteen-year-old  sample.     In  Nonacademic  Task  Achievement,  at  age  ten 
the  females  received  more  positive  nominations  than  did  the  males;  but 
at  age  fourteen  there  was  virtually  no  sex  difference.     In  Anxiety 
(becoming  easily  upset),  the  females  received  higher  scores  at  both 
age  levels;  but  this  difference  in  favor  of  the  females  was  signifi- 
cantly greater  at  age  ten  than  at  age  fourteen. 

Socioeconomic  Status 

In  both  Stages  I  and  III,  the  upper-middle  class  children  received 
higher  scores  than  did  the  upper-lower  class  children  on  Academic  Task 
Achievement,  Authority  Relations,  Anxiety,  and  Self-Assertion.  In 
addition,   in  Stage  III,  the  upper-middle  class  children  excelled  on 
the  new  variables  of  Implementation,  Initiation,  and  Solver.     Stage  I 
differences  not  replicated  in  Stage  III  included  the  higher  standings 
of  the  upper-middle  class  children  on  Nonacademic  Task  Achievement, 
Peer  Relations,  coping  with  Aggression,  and  the  BRS  Summary  score. 
There  was  only  one  SES  x  Sex  interaction  and  that  was  in  Stage  I. 
Here,  for  Self-Assertion,  in  the  upper-lower  class  the  females 
received  the  higher  scores,  while  in  the  upper-middle  class  the  males 
scored  higher. 

Sex 

On  only  one  item  were  there  similar  Sex  findings  in  both  Stages  I 
and  III.     In  the  Anxiety  area  the  males  scored  higher  in  both  studies, 
indicating  better  control  of  their  anxious  feelings.    There  were  two 
additional  Stage  III  Sex  differences.     For  both  Authority  and 
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Initiation,  the  females  scored  si^;nif icantly  higher  than  did  the  males, 
In  Stage  I  the  females  scored  higher  on  both  Academic  and  Nonacademic 
Task  Achievement,  and  on  the  BRS  Summary  score, 

OCCUPATIONAL  VALUES  INVENTORY 

Age 

There  were  eight  scores  (six  values  plus  the  two  Total  Scores) 
where  there  were  similar  Age  differences  in  both  Stages  I  and  III,  In 
both  studies  che  fourteen-year-old  children  received  significantly 
higher  scores  on  Independence,  Self-Satisfactlon,  Associates,  Variety, 
and  on  the  Total  Intrinsic  score.    The  ten-year-olds  scored  higher  on' 
Creativity,  Follow  Father,  and  the  Total  Extrinsic  score  in  both 
studies.    Significant  in  Stage  III  only  were  the  higher  scores  of  the 
ten-year-olds  on  Altruisn  and  Surroundings.     Significant  in  Stage  I 
only  were  the  higher  scores  of  the  ten-year-olds  on  Success,  Prestige 
and  Economic  Returns. 

There  were  no  similar  Age  x  SES  interactions  in  both  studies.  In 
Stage  III  there  was  one  Age  x  SES  interaction  for  Management.    At  age 
ten  the  upper-middle  class  children  received  higher  scores,  while  at 
age  fourteen  the  upper- lower  class  children  scored  higher.     In  Stage  I 
there  were  two  significant  Age  y  SES  interactions,  one  for  Altruism 
and  the  other  for  Independence,     For  Altruism  in  the  ten-year-old 
sample,  the  upper-middle  class  children  scored  higher,  while  in  the 
fourteen-year-old  sample,  the  upper-lower  class  scored  higher.  For 
Independence,  at  age  ten  the  upper-lower  children  scored  higher,  while 
at  age  fourteen  the  upper-middle  class  children  were  higher. 

There  were  also  no  similar  Age  x  Sex  interactions  in  both  studies, 
in  Stage  III  the  one  significant  Age  x  Sex  interaction  was  for  Follow 
Father,     In  both  age  samples  the  males  scored  higher  on  this  value 
than  did  the  females;  however,  this  difference  in  favor  of  the  males 
was  accentuated  in  the  ten-year-old  sample. 

Significant  Age  x  Sex  interactions  occurred  in  the  Stage  I  study 
for  Management,  Self-Satisfaction,  and  Security.    For  Self-Satisfac- 
Lion  and  Security,  at  age  ten  the  males  scored  higher  than  the  females: 
but  at  age  fourteen  this  was  reversed  with  females  scoring  higher 
For  Management,  in  both  age  groups  the  males  received  the  higher 
scores.    However,  this  difference  in  favor  of  the  males  was  signifi- 
cantly  greater  in  the  fourteen-year-old  sample  than  in  the  ten-year- 
Old  sample. 

Socioeconomic  Status 

There  were  five  Social  Class  main  effects  which  were  similar  in 
both  Stages  I  and  III.     In  both  studies,  the  upper-middle  class  child- 
ren scored  higher  on  Independence  and  the  Total  Intrinsic  score.  Also 
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in  both  studies  the  upper-lower  class  children  scored  higher  on 
Security,  Surroundings,  and  the  Total  hlxtrinsic  score.     In  Stage  III 
only  the  upper-middle  class  children  also  scored  higher  on  Follow 
Father.     In  Stage  I  only,  the  upper-middle  class  children  scored 
higher  on  Intellectual  Stimulation  and  Variety. 

There  were  no  similar  SES  x  Sex  interactions  in  both  studies.  In 
Stage  III  there  were  significant  SES  y  Sex  interactions  for  both 
Altruism  and  Follow  Father.     For  Altruicm,   in  the  upper-lower  class, 
the  females  excelled,  while  in  the  upper-middle  class,  the  males 
scored  higher.     For  Follow  Father,   in  both  social  classes  the  males 
scored  higher;  however,  this  difference  in  favor  of  the  males  was 
accentuated  in  the  upper-lower  class  sample.     In  Stage  I  there  were 
significant  SES  x  Sex  differences  in  Esthetics  dnd  in  Management.  For 
Esthetics,   in  both  social  classes  the  females  scored  higher;  but  this 
difference  in  favor  of  the  females  was  greater  in  the  upper-middle 
class  than  in  the  upper-lower  class.     For  Management,   in  both  social 
classes  the  males  excelled.     However,  this  difference  in  favor  of  the 
males  was  greater  in  the  upper-middle  class  than  in  the  upper-lower 
c  lass . 

Sex 

There  v/ere  five  values  where  there  were  similar  Sex  noain  effects  in 
both  Stages  I  and  III.     In  both  studies,  the  females  scored  signifi- 
cantly higher  on  Esthetics,  Intellectual  Stimulation,  and  Surroundings. 
The  males  scored  significantly  higher  on  Management  and  Creativity. 
In  Stage  III  only,  the  females  scored  higher  on  Se If -Sat isf act  ion  and 
on  the  Total  Intrinsic  score,  while  the  males  scored  higher  on  the 
Total  Extrinsic  score.     In  Stage  I  only,  the  females  scored  higher  on 
Altruism,  Security,  and  Associates.     The  males  scored  higher  on  Inde- 
pendence, Success,  Prestige,  and  Follow  Father. 

OCCUPATIONAL  INTEREST  INVENTORY 

Afie 

There  was  one  similar  Age  main  effect  in  both  Stages  I  and  III. 
That  is,   in  both  studies  the  fourteen-year-olds  had  higher  Occupational 
Aspirations  than  did  the  ten-year-olds.     In  Stage  III  only,  the  four- 
teen-year-olds had  a  greater  discrepancy  score  between  their  Occupa- 
tional Aspiration  and  Expectation  levels  than  did  the  ten-year-olds. 
In  Stage  I  only,  the  fourteen-year-old  sample  also  had  higher  Occupa- 
tional Expectations  than  did  the  ten-year-olds.     In  addition,  the 
fourteen-year-olds  had  greater  discrepancy  scores  for  (a)  the  discre- 
pancy between  their  Father's  Occupation  and  their  own  Occupational 
Aspiration;  and  for  (b)  the  discrepancy  between  the  (perceived)  Aspira- 
tion of  the  father  for  the  child  and  the  child^s  own  Aspiration. 

There  was  only  one  Age  x  SES  interaction,  and  that  was  in  Stage  I 
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where  the  discrepancy  between  Father's  Occupation  and  Child's  Aspira- 
tion was  greater  in  the  upper- lower  class  for  both  age  groups. 
However,  this  discrepancy  was  accentuated  in  the  ten-year-old  sample. 
There  were  no  significant  Age  x  Sex  interactions  in  either  Stage  I  or 
Stage  III. 

Socioeconomic  Status 

There  were  three  Social  Class  main  effects  which  were  significant 
in  both  Stages  I  and  III.    The  upper-middle  class  children  had  sig- 
nificantly higher  Occupational  inspirations  and  Expectations  in  both 
studies  than  did  upper-lower  class  children.    Also,  the  upper-lower 
class  children  had  the  greater  discrepancy  scores  between  the  status 
level  of  their  fathers'  occupations  and  their  own  Occupational  Aspira- 
tion levels.     (Stage  III  data,  naturally,  Indicated  that  the  upper- 
middle  class  children's  fathers  had  higher  status  level  jobs  than  did 
the  fathers  of  the  upper-lower  class  children.)     In  Stage  I  only,  the 
upper-lower  class  children  had  the  greater  discrepancy  scores  between 
the  (perceived)  aspirations  their  fathers  held  for  them  and  their  own 
aspirations . 

There  were  two  SES  x  Sex  interactions  that  were  similar  in  both 
Stages  I  and  III.     For  Occupational  Expectation,   in  both  social 
classes  the  males  had  greater  expectations  than  the  females.  However, 
this  difference  in  favor  of  the  males  was  significantly  greater  in  the 
upper-middle  class  sample  than  in  the  upper- lower  class  sample.  The 
discrepancy  score  between  Occupational  Aspiration  and  Expectation  was 
greater  for  the  males  in  the  upper-lower  class,  but  greater  for  the 
females  in  the  upper-middle  class.     Significant  in  Stage  I  only  was  a 
SES  X  Sex  interaction  for  the  Father's  Aspiration/Child's  Aspiration 
discrepancy  score.     Here,  in  the  upper-lower  class  the  males  had  the 
greater  discrepancy  score,  while  in  the  upper-middle  class  the  females' 
discrepancy  score  was  greater. 

Sex 

There  were  three  Sex  differences  which  were  significant  in  both 
Stages  I  and  III.    For  both  Occupational  Aspiration  and  Expectation, 
the  males  had  higher  levels  than  did  the  females  in  both  studies. 
Also,  the  discrepancy  between  the  Father*-,  Occupation  and  the  Child's 
Aspiration  was  significantly  greater  for  the  males  than  for  the 
females.     In  Stage  I  only,  there  were  two  additional  Sex  differences, 
both  in  favor  of  the  males.     For  the  (a)  discrepancy  between  Child's 
Aspiration  and  Expectation,  and  (b)  the  discrepancy  between  Father's 
(perceived)  Aspiration  for  the  Child  and  the  Child^s  own  Aspiration, 
the  males  had  greater  discrepancy  scores. 
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EDUCATIONAL  ASPIRATION 


There  was  no  signif Leant  Age  main  t» fleet  in  eitlior  Stage  I  or  Sta^c 
III.     In  Stage  I,  however,  there  was  a  slgnificanl  A<;c  x  SKS  inter- 
action.    In  both  age  groups,  the  upper-midd ie  class  had  the  higher 
Educational  Aspiration;  however,  in  the  Courteen-yoar-old  sample  this 
difference  in  favor  of  the  males  was  accentuated,  compared  to  the  ten- 
year-old  difference. 

Soc  ioeconomic  Status 

In  both  Stages  I  and  III  the  upper-middle  class  children  had  sig- 
nificantly greater  Educational  Aspiration  levels  than  did  the  upper- 
lower  class  children.     In  Stage  I  only,  there  was  a  significant  SES  x 
Sex  interaction.     In  both  social  classes,  the  males  had  higher  Educa- 
tional Aspiration  levels  than  did  females.    However,  this  difference 
in  favor  of  the  males  was  much  larger  in  the  upper- lower  class  sample 
than  in  the  middle-class  sample. 

Sex  , 

III  both  Stages  I  and  III,  the  males  had  significantly  higher  Educa- 
tional Aspiration  levels  than  did  the  females. 

SOCIAL  ATTITUDES  INVENTORY 

Age 

In  the  Stage  III  version  there  were  chree  signif leant  Age  differ- 
ences, all  in  favor  of  the  ten-year-olds.    The  ten- year-olds  gave  sig- 
nificantly more  "good  coping"  responses  in  the  areas  of  Task  Achieve- 
ment, Authority,  and  on  the  Total  Score.     (In  the  Stage  I  version  of 
the  instrument,  the  ten-year-oldi  scored  higher  on  the  Passive  Coping 
and  Active  Defensive  scales,  while  the  fourteen-year-olds  were  higher 
on  Active  Coping.)    There  were  no  significant  Age  x  SES  or  Age  x  Sex 
interactions  in  either  the  Stage  I  or  Stage  III  versions  of  the 
instrument. 

Soc  ioeconomic  Status 

In  the  Stage  III  version  of  the  instrument,  the  upper-middle  class 
children  gave  significantly  more  "good  coping"  responses  in  the  areas 
of  Task  Achievement  and  Anxiety.  (In  Stage  I,  the  upper-middle  class 
children  made  significantly  more  Active  Coping  choices.) 

There  was  a  significant  SES  x  Sex  interaction  in  che  Stage  III 
version  for  the  Anxiety  area.     In  both  social  classes,  the  males  gave 
more  "good  coping"  responses  than  did  the  females.     However,  this  dif- 
ference in  favor  of  the  niales  was  accentuated  in  the  upper-middle  class 
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sample,  compared  to  the  upper-lower  class  sample.    There  was  also  a 
significant  SES  x  Sex  interaction  in  the  Stage  I  version  for  the  Active 
Defensive  scale.    Here,  in  both  social  classes,  the  males  received 
higher  scores.    However,  the  difference  in  favor  of  the  males  wsis  sig- 
nificantly greater  in  the  upper- lower  class  sample  than  in  the  upper- 
middle  class  sample. 


Sex 

In  the  Stage  III  version  of  the  instrument,  the  females  gave  sig- 
nificantly more  "good  coping"  responses  in  the  Aggression  area,  while 
the  males  gave  more  "good  coping'*  responses  in  the  Anxiety  area.  (In 
the  Stage  I  version  of  the  instrument,  the  males  scored  higher  than 
the  females,  on  both  Active  Coping  and  Active  Defensive  responses. 

VIEWS  OF  LIFE 


Age 

There  were  no  age  differences  since  this  instrument  was  administered 
only  to  the  f ourteen-year-old  sample. 


Socioeconomic  Status 


The  upper-lower  class  children  made  the  "Active"  choice  more  often 
on  the  subsyndrome  of  Action  vs.  Inaction.     That  is,  they  tended  to 
prefer  action  to  inaction  in  the  face  of  a  problem.    The  upper-middle 
class  children  made  the  "Active"  choice  more  often  on  the  subsyndromes 
of:     (a)  Task  Achievement  versus  Interpersonal  Relations,  (b)  Competi- 
tion versus  Cooperation,  and  (c)  Positive  versus  Negative  Self-Concept. 
That  is,  they  tended  to  prefer  task  achievement  orientation  and  com- 
petition, and  had  a  more  positive  self-concept. 

There  were  two  significant  SES  x  Sex  interactions,  both  in  the  same 
direction.     These  were  for  (a)  Self-Solver  versus  Other  Solver,  and 
(b)  Instrumentality  versus  Fantasy.     In  both  cases,  in  the  upper-lower 
class  the  females  gave  the  more  "Active"  choices,  while  in  the  upper- 
middle  class  the  males  gave  more  "Active"  choices.    The  "Active" 
choices  in  both  items  were  Self-Solver  and  Instrumentality. 

Sex 


The  females  more  frequently  made  the  "Active"  choice  on  the  subsyn- 
dromes of  (a)  Immediate    ersus  Delayed  Action  and  (b)  Intrinsic  versus 
Extrinsic  values.     That  is,  they  tended  to  prefer  immediate  action  in 
face  of  problems,  and  to  prefer  extrinsic  values.     The  males  more  fre- 
quently made  "Active"  choices  on  the  subsyndrome  of  Positive  versus 
Negative  Self-Concept.    That  is,  they  tended  to  have  a  more  positive 
self-concept. 
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SENTENCE  COMPLETION 


Task  Achievement 


Age:    There  were  no  similar  age  findings  between  Stages  I  and  III 
in  this  area.     In  Stage  III  the  ten-year-old  children  gave  signifi- 
cantly more  Hostile  Affect,  while  the  fourteen-year-olds  gave  more 
Neutral  Affect.     In  Stage  I  the  fourteen-year-olds  aad  a  significantly 
higher  Coping  Effectiveness  score  than  did  the  ten-year-olds. 

There  was  one  significant  Age  x  SES  interaction  in  Stage  III  for 
the  dimension  of  Aid/Advice .    Here,   in  both  age  groups  the  upper-middle 
class  children  received  higher  scores;  but  this  difference  in  favor  of 
the  upper-middle  class  was  accentuated  in  the  ten-year-old  sample,  as 
compared  to  the  difference  in  the  fourteen-year-old  sample.  There 
were  no  significant  Age  x  Sex  interactions  in  either  study. 

Socioeconomic  Status:    There  were  no  similar  Social  Class  findings 
which  appeared  in  both  Stages  I  and  III,  though  all  findings  were  in 
favor  of  the  upper-middle  class.     In  Stage  III,   the  upper-middle  class 
children  scored  significantly  higher  on  Task  Achievement  Stance, 
Engagement,  Aid/Advice,  and  Coping  Effectiveness.     In  Stage  I,  they 
scored  significantly  higher  on  Attitude  toward  Task  Achievement . 
There  were  two  interactions  involving  SES  x  Sex  in  Stage  I,  one  for 
Negative  Affect  and  the  other  for  Neutra 1  Affect •     In  the  upper-lower 
class  the  males  expressed  significantly  more  Negative  Affect,  while  in 
the  upper-middle  class  the  females  expressed  more.    The  opposite  inter- 
action, of  coarse,  was  found  for  Neutral  Affect.    That  is,   in  the 
upper- lower  class  the  females  expressed  more  Neutral  Affect,  while  in 
the  upper-middle  class  the  males  expressed  moce . 

Sex:    There  were  no  Stage  III  Sex  differences  in  the  Task  Achieve- 
ment area,  and  only  one  in  Stage  I.    There,  the  females  expressed  a 
significantly  more  positive  attitude  than  did  the  males. 

Interpifrsoaa  1  Relations 

Age:    There  was  one  finding  in  both  Stages  I  and  III  which  could  be 
interpreted  as  similar.    That  is,   in  Stage  III  the  ten-year-olds 
scored  higher  on  Hostile  Affect,  while  in  Stage  I  they  scored  higher 
on  Negative  Affect.     (This  finding  is  similar  only  if  one  assumes  that 
the  Stage  I  Negative  Affect  was  composed  more  of  Hostile  than  of 
Depressive  Affect.)    The  only  other  Stage  III  Age  difference  was  for 
Depressive  Affect,  where  the  fourteen-year-olds  scored  significantly 
higher  than  did  the  ten-year-olds.     Findings  in  Stage  I  only  included 
the  superiority  of  the  fourteen-year-olds  on  Stance,  Engagement, 
Coping  Effectiveness,  and  Neutral  Affect. 

There  was  one  significant  Age  x  SES  interaction  in  Stage  III  for 
Depressive  Affect.    In  the  ten-year-old  sample  there  was  virtually  no 
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Social  Class  difference.     However,  at  age  fourteen  the  upper-middle 
class  children  expressed  more  Depressive  Affect. 

There  was  also  one  significant  Age  x  SES  interaction  in  Stage  I, 
that  being  for  Stance.     Here,   in  the  ten-year-old  sample,  the  upper- 
middle  class  children  received  higher  scores,  while  in  the  fourteen- 
year-old  sample  the  upper- lower  class  children  scored  higher. 

There  were  a  number  of  significant  Age  x  Sex  interactions  in  Stage 
III  only.     For  Stance,  Engagement,  Coping  Effectiveness,  and  Neutral 
Affect,  at  age  ten  the  females  received  the  higher  scores,  while  at 
age  fourteen  the  males  scored  higher.     On  Aid/Advice  in  the  ten-year- 
old  sample  the  females  scored  higher,  while  In  the  fourteen-year-old 
sample  there  was  virtually  no  Sex  difference.    On  Depressive  Affect, 
in  the  ten-year-old  sample  there  was  virtually  no  Sex  difference,  but 
in  the  fourteen-year-old  sample  the  females  scored  higher  than  did  the 
males. 

Socioeconomic  Status:     There  were  no  significant  Social  Class  dif- 
ferences in  Stage  III.     In  Stage  I,  the  upper-middle  class  children 
scored  significantly  higher  than  did  the  upper-lower  class  on  Coping 
Effectiveness  and  Neutral  Affect.     The  upper-lower  class  children 
scored  higher  on  Negative  Affect.     In  Stage  III,  there  was  one  signifi- 
cant SES  X  Sex  interaction  for  Hostile  Affect.     In  both  social  classes 
the  males  received  significantly  higher  scores  than  did  che  females. 
However,  in  the  upper-middle  class  this  difference  in  favor  of  the 
males  was  accentuated  when  compared  to  that  of  the  upper-lower  class. 

Sex:    There  were  two  significant  Sex  differences  in  Stage  III,  and 
none  in  Stage  I.     In  Stage  III,  the  males  scored  significantly  higher 
on  Hostile  Affect,  while  the  females  scored  higher  on  Depressive 
Affect. 

Author  ity 

Age:     The  only  common  Age  main  effect  found  in  both  Stages  I  aad 
III  was  for  Attitude  toward  Authority.     In  both  cases,  the  ten-year- 
olds  had  more  positive  attitudes  than  did  the  fourteen-year-olds.  In 
Stage  III  only,  the  ten-year-olds  also  scored  higher  on  Engagement  and 
Depressive  Affect.     However,  in  Stage  I  the  fourteen-year-olds  scored 
higher  on  Engagement.     They  also  scored  higher  on  Coping  Effectiveness 
and  Neutral  Affect,  while  the  ten-year-olds  scored  higher  on  Negative 
Affect  (which  may  be  similar  to  their  higher  score  on  Depressive  Affect 
in  Stage  III) . 

There  were  no  significant  Age  x  SES  interactions  in  Stage  III,  but 
there  were  two  in  Stage  I  (for  Stance  and  for  Engagement).     For  Stance, 
at  age  ten  the  upper-middle  class  children  rcored  higher,  while  at  age 
fourteen  there  was  virtually  no  Social  Class  difference.    For  Engage- 
ment, at  age  ten  the  upper-middle  class  children  scored  higher,  while 
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at  age  fourteen  the  upper-lower  class  children  scored  higher. 

In  Stage  III  there  were  also  no  significant  Age  x  Sex  interactions. 
There  was  only  one  in  Stage  I,  and  that  was  for  Engagement.     In  the 
ten-year-old  sample,  the  females  scored  significantly  higher,  while  at 
age  fourteen  the  males  scored  higher. 

Socioeconomic  Status:     There  were  nu  similai   Social  Class  findings 
in  both  Stages  I  and  III.     In  Stage  III  the  upper-middle  class  child- 
ren scored  significantly  higher  on  Coping  Effectiveness;  while  in 
Stage  I  they  scored  higher  on  Stance. 

There  were  two  SES  x  Sex  interactions  in  Stage  III,  one  for  Hostile 
Affect  and  the  other  for  Neutral  Affect.     For  Hostile  Affect,   in  the 
upp^r-lower  class  the  females  received  significantly  higher  scores, 
while  in  the  upper-middle  class  the  males  scored  higher.     For  Neutral 
Affect,  in  the  upper- lower  sample  the  males  received  higher  scores, 
while  in  the  upper-middle  sample  there  was  virtually  no  Sex  difference. 
There  were  also  two  significant  SES  x  Sex  interactions  in  Stage  III, 
one  for  Stance  and  the  other  for  Coping  Effectiveness.     In  both  cases, 
in  the  upper-lower  class  sample  the  female?  scored  higher,  while  in 
the  upper-middle  class  sample  the  males  scored  higher. 

Sex:    There  were  no  similar  Sex  main  effects  in  both  Stages  I  and 
III.     In  Stage  III  the  females  scored  significantly  higher  on  Depres- 
sive Affect,  while  the  males  were  higher  on  Neutral  Affect.     In  Stage 
I,  the  fen^ales  scored  significantly  higher  than  the  males  on  Positive 
Affect. 

Anxiety 

Age:     In  Stage  III  the  ten-year-old  children  received  significantly 
higher  scores  on  both  Attitude  and  Stance  than  did  the  fourteen-year* 
olds.    There  were  no  significant  Age  main  effects  in  Stage  I. 

In  Stage  III    there  were  two  significant  Age  x  SES  interactions, 
one  for  Engagement  and  the  other  for  Aid/Advice.     In  both  cases,  in 
the  ten-year-old  sample  the  upper-middle  class  children  scored  higher, 
while  in  the  fourteen-year-old  sample  the  upper-lower  class  scored 
higher . 

There  were  two  significant  Age  x  Sex  interactions  in  Stage  III,  one 
for  Hostile  Affect  and  the  other  for  Positive  Affect.     For  Hostile 
Affect,  in  both  age  groups  the  males  scored  higher  than  did  the 
females.    However,  this  difference  in  favor  of  the  males  was  accentu- 
ated in  the  fourteen-year-old  sample,  compared  to  the  ten-year-old 
sample.     For  Positive  Affect,  at  age  ten  the  upper-middle  class  child* 
ren  received  higher  scores,  while  at  age  fourteen  the  upper-lower 
class  scored  higher. 
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There  were  also  two  significant  Age  x  Sex  interactions  in  the  Stage 
I  data,  one  for  Negative  and  the  other  for  Neutral  Affect.     For  Nega- 
tive Affect,   in  the  ten-year-old  sample,  the  males  scored  higher, 
while  in  the  fourteen-year-old  sample  the  females  scored  higher.  The 
opposite  interaction  occurred  for  Neutral  Affect.     That  is,  at  age  ten 
the  females  excelled,  while  at  age  fourteen  the  males  excelled. 

Socioeconomic  Status:     There  was  only  one  Social  Class  difference 
in  Stage  III,  and  none  in  Stage  I.     In  Stage  III,  on  Stance  the  upper- 
lower  class  children  scored  significantly  higher  than  did  the  upper- 
middle  class  children.     There  were  no  SES  x  Sex  interactions  in  Stage 
III,  and  only  one  in  Stage  I.     In  Stage  I  there  was  a  significant  SES 
X  Sex  interaction  for  the  variable  Engagement.     In  the  upper-lower 
class  the  females  received  the  higher  scores;  however,   in  the  upper- 
middle  class  the  males  scored  higher. 

Sex:     There  were  no  identical  Sex  diffeiTences  present  in  both  Stages 
I  and  III.     In  Stage  III,  the  females  scored  significantly  higher  than 
the  males  on  Engagement,  Aid/Advice,  and  Depressive  Affecc.    The  males 
scored  higher  on  Hostile  Affect.     In  Stage  I,  the  feqiales  scored  higher 
on  Negative  Affect  (which  could  be  construed  as  a  similar  finding  to 
their  high  Stage-  "II  Depressive  Affect  score).    The  males  were  signifi- 
cantly higher  on  Neutral  Affect 

Aggression  * 

Age:     Thei^e  were  no  significant  Age  main  effects  in  Stage  III.  In 
Stage  I,  the  fourteen-year-old  sample  scored  significantly  higher  than 
did  the  ten-year-old  group  on  Stance,  Engagem-nt,  Coping  Effectiveness, 
and  Neutral  Affyct;  while  the  ten-year-olds  scored  higher  on  Negative 
Affect.  ^ 

There  were  no  significant  Age  x  SES  or  Age  x  Sex  interactions  in 
either  Stag         or  III. 

Socioeconomic  Status:     Ther.?  were  no  similar  Social  Class  findings 
in  both  Stages  I  and  III.     In  Stage  III  only,  the  upper-lower  class 
children  scored  h^'^her  on  Engagement  than  did  the  upp-r-middle  class 
children.     In  St  ^e  I,  however,  the  upper-middle  class  children  scored 
higher  on  Engagement,  as  well  as  on  Stance  and  Coping  Effectiveness. 
There  was    ae  significant  SES  x  Sex  interaction  in  Stage  III  and  that 
was  for  Stance.     In  the  upper-lower  class  the  females  received  signifi- 
cantly higher  scores,  while  in  the  upper-middle  class  the  males  scored 
higher.     Thero  were  no  SES  x  Sex  interactions  in  Stage  I. 

Sex:     There  were  no  significant  Sex  main  effects  in  either  Staj?es  I 
or  III. 
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Total  Scores 


Age;    There  were  two  similar  Age  main  pffects  between  Stages  I  and 
III  in  the  Total  Scores.     For  Total  Attitude,   in  both  studies  the  ton- 
year-olds  had  significantly  more  positive  Attitude  scores  than  did  the 
fourteen-year-olds.     In  Stage  III  the  ten-year-olds  were  significantly 
.ligher  on  Hostile  Affect,  while  in  Stage  I  they  were  significantly 
higher  on  Negative  Affect.     If  we  were  to  assume  that  the  Stage  I 
Total  Negative  Affect  score  was  primarily  Hostile  in  nature,  then 
these  two  findings  would  he  se   ;  to  be  similar.     This  assumption 
cannot  be  unequivocally  made.     In  Stage  III,  the  fourteen-year-old 
sample  scored  signif \cant ly  higher  on  Stance,  Engagement,  Coping  Effec- 
tiveness, and  Neutral  Affect. 

There  were  no  significant  Age  x  SES  interactions  for  the  Stage  III 
Total  Scores;  but  there  was  one  in  Stage  I  for  Stance.     Here,  at  the 
ten-year-old  level  the  upper-middle  class  children  scored  higher  than 
did  the  upper- lower  class.    However,   in  the  fourteen-year-old  sample, 
the  upper- lower  class  children  scored  higher. 

There  was  only  one  significant  Age  x  Sex  interaction  in  Stage  III 
(and  none  in  Stage  I)*     In  Stage  III,  for  Depressive  Affect,  in  both 
age  groups  the  females  received  the  higher  scores.     However,  this  dif- 
ference in  favor  of  the  females  was  accentuated  in  the  fourteen-year- 
old  sample,  compared  to  the  ten-year-old  sample. 

Socioeconomic  Status:    There  were  no  significant  Social  Class  main 
effects  in  Stage  III,  and  only  one  in  Stage  I.    This  was  for  Coping 
Effectiveness,  where  the  upper-middle  class  sample  was  significantly 
higher  than  the  upper-lower  class. 

There  was  one  SES  x  Sex^  interaction  in  Stage  III  for  Hostile  Affect. 
In  the  upper-lower  class  there  was  virtually  no  Sex  difference; 
however,  in  the  upper-middle  class,  the  males  scored  significantly 
higher  than  did  the  females.     In  Stage  I  there  were  two  SES  x  Sex 
interactions,  one  for  Stance  and  the  other  for  Coping  Effectiveness. 
In  both  cases,   in  the  upper-lower  class  the  females  scored  higher, 
while  in  the  upper-middle  class  the  males  scored  higher. 

Sex:    There  were  two  significant  Sex  main  effects  in  Stage  III,  one 
for  Hostile  Affect  and  the  other  for  Depressive  Affect.    The  males 
scored  significantly  higher  on  Hostile  Affect,  while  the  females 
scored  higher  on  Depressive  Affect.     There  were  no  Sex  differences  in 
the  Stage  I  Total  Scores. 

Parent/Child  Interaction  Scales 

^  e:  There  were  two  similar  Age  main  effects  found  in  both  Stages 
I  and  III.  For  both  Self-image  and  Interaction  with  Father,  the  ten- 
year-old  children  scored  significantly  higher  than  did  the 
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fourteen-yea,r-olds.     In  addition,  in  Stage  III  the  ten-year-olds 
scored  higher  on  Parent/Child  Interaction  and  Interaction  with  Mother. 
In  Stage  I,  the  fourteen-year-old  children  score^^  higher  on  Interaction 
with  Mother. 

There  was  one  significant  Age  x  SES  interaction  in  Stage  III  only, 
and  this  was  for  the  Self-Concept  scale.  In  the  ten-year-old  sample, 
the  upper-middle  class  children  had  the  higher  Self-Concept,  while  in 
the  fourteen-year-old  sample,  the  upper-lower  class  children  scored 
higher.  There  were  no  Age  x  SES  interactions  in  Stage  I  data.  There 
was  one  significant  Age  x  Sex  interaction  in  Stage  III  for  the  Inter- 
action with  Mother  item.  In  the  ten-year-old  sample  the  males  received 
the  higher  scores,  while  in  the  fourteen-year-old  sample,  the  females 
scored  higher.    Again,  there  were  no  Age  x  Sex  interactions  in  Stage  I. 

Socioeconomic  Status:    There  were  no  significant  Social  Class  dif- 
ferences in  Stage  III,  and  only  one  in  Stage  I  --  that  for  Interaction 
with  Father.     The  upper-lower  class  children  scored  higher  on  this 
scale  than  did  the  upper-middle  class  children.    There  were  no  signifi- 
cant SES  X  Sex  interactions  in  either  study. 

Sex:    There  were  no  similar  Sex  finuings  in  both  Stages  I  and  III. 
In  Stage  III,  the  males  had  a  significantly  higher  Self-Concept  than 
d  ^  the  females.     In  Stage  I,  the  females  received  higher  scores  on 
Parent/Child  Interaction  and  on  Interaction  with  Mother. 

Reality/Fantasy  Achievement  Discrepancy  Score 

Age:    There  was  no  Si^gnificant  Age  main  effect  in  either  Stage  I  or 
Stage  III.     In  Stage  I  there  was  a  significant  Age  x  SES  interaction. 
In  both  age  samples  ihe  upper-middle  class  children  received  higher 
scores.    However,  this  difference  in  favor  of  the  upper-raiddle  class 
was  accentuated  in  the  fourteen-year-old  sample,  when  compared  to  the 
ten-year-old  sample. 

Socioeconomic  Status:     In  both  Stages  I  and  III  the  upper-middle 
class  children  received  a  significantly  higher  score  than  did  the 
upper-lower  class  children.    There  were  no  significant  SES  x  Sex  inter- 
actions in  either  study. 

Se^-:    There  was  no  Sex  difference  in  Stage  III,  but  in  Stage  I  the 
females  received  a  significantly  higher  score. 

STORY  COMPLETION 

Coping  Effectiveness 

Age:  There  were  no  similar  Age  main  effects  present  in  both  Stages 
I  and  III.  In  Stage  III  the  ten-year-olds  scored  higher  on  the  Inter- 
personal Relations  story  than  did  the  fourteen-year-^olds.    On  the 
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other  hand,  the  fourteen-year-old  sample  received  a  significantly 
higher  score  on  the  Aggression  story  and  also  on  the  Total  Coping 
Effectiveness  score.     In  Stage  I,  the  fourteen-year-olds  received  sig- 
nificantly higher  scores  on  the  stories  relating  to  Anxiety,  Interper- 
sonal Relations  (Story  Seven),  and  Total  Coping  Effectiveness. 

There  were  two  significant  Age  x  SES  interactions  in  Stage  III  only, 
one  being  for  the  Aggression  story  and  the  other  for  Total  Coping 
Effectiveness.     In  both  cases,  in  the  ten-year-old  sample  the  upper- 
middle  class  children  scored  higher,  while  in  the  fourteen-year-old 
sample  the  upper-lower  class  children  scored  higher.     There  were  two 
significant  Age  x  Sex  interactions  in  Stage  I  only,  one  for  Coping 
Effectiveness  with  Father's  Authority  and  the  other  for  Total  Coping 
Ef factiveness.     In  the  Authority  story,  at  age  ten  the  males  scored 
higher,  while  at  age  fourteen  the  females  scored  higher.     For  Total 
Coping  Effectiveness,  at  both  age  levels  che  females  received  higher 
scores.    However,  this  difference  in  favor  of  the  females  was  signifi- 
cantly greater  in  the  fourteen-  than  in  the  ten-year-old  sample. 

Socioeconomic  Status:     There  were  two  significant  Social  Class  main 
effects  in  Stage  III  (and  none  in  Stage  I).    For  the  Interpersonal 
Relations  story,  the  upper-lower  class  children  scored  higher  thr*n  did 
the  upper-middle  class  children.    This  was  also  the  case  on  the  Total 
Coping  Effectiveness  score.    There  were  no  significant  SES  x  Sex  inter- 
actions in  either  Stages  I  or  III. 

Sex:    There  was  one  similar  Sex  main  effect  in  both  Stages  I  and 
III.     In  both  studies  the  femai3S  received  significantly  higher  Coping 
Effectiveness  scores  in  *"he  Aggression  area  than  did  the  males.  There 
we^e  no  other  Stage  III  significant  Sex  differences.     In  Stage  I  the 
£      les  also  scored  significantly  higher        coping  with  Authority 
(huuner's).  Interpersonal  Relations  (Story  Four),  Academic  Task 
Achievement,  and  Total  Coping  Effectiveness.     The  males  scored  signifi- 
cantly higher  on  the  Anxiety  story. 

Coping  Style  Dimensions 

The  Total  Scores  for  the  Coping  Style  dimensions  will  be  discussed 
separately,  and  first,  since  they  were  available  in  both  Stages  I  and 
III 

« 

Age:     There  v/as  only  one  similar  Age  main  effect  on  the  Total 
Scores  in  both  Stages  I  and  III,  and  this  was  for  Total  Engagement, 
where  in  both  studies    the  fourteen-year-olds  scored  signigicant ly 
higher  than  did  the  ten-year-olds.     In  Stage  III  only,  the  fourteen- 
year-olds  also  scored  higher  on  Mean  Initiation,  and  Aid/Advice.  In 
Stage  I  only,  the  fourteen-year-olds  scored  higher  on  Implementation, 
both  Affect  scales,  and  Persistence.    However,  the  ten-year-olds 
received  the  higher  score  on  Stance. 
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There  were  four  significant  Age  x  SES  interactions  in  the  Stage  III 
Total  Scores  (though  there  were  none  in  Stage  I).     For  both  Mean  Aid/ 
Advice  and  Implementation,   in  the  ten-year-old  sample,  the  upper- 
middle  class  children  scored  higher;  while  in  the  fourteen-year-old 
sample,  the  upper-lower  class  childrea  were  higher.     For  Mean  Engage- 
ment, the  upper- lower  class  children  scored  higher  at  both  age  levels • 
However,  this  difference  in  favor  of  the  upper-lower  class  was  accen- 
tuated in  the  fourteen-year-old  group  as  compared  to  the  ten-year-old 
group.     For  Mean  Initiation  in  the  ten-year-old  sample  there  was  vir- 
tually no  Social  Class  difference,  while  at  age  fourteen  the  lower- 
class  children  received  the  higher  scores. 

There  were  no  significant  Age  x  Sex  interactions  in  Stage  III,  and 
only  one  in  Stage  I.    This  was  for  Stance  where,  at  both  age  levels, 
the  females  received  higher  scores.     However,  this  difference  in  favor 
of  the  females  was  accentuated  in  the  fourteen-year-old  sample,  com- 
pared to  the  ten-year-old  sample. 

Socioeconomic  Status:     The  Social  Class  main  effects  for  Mean 
Atfect  scores  should  be  discussed  first  since  differences  appeared  in 
both  Stages  I  and  III,  though  the  nature  of  the  scales  was  somewhat 
different  in  the  two  studies.     In  Stage  III,  the  upper-middle  class 
children  scored  higher  on  DOth  Mean  Negative  Affect  by  Hero  and  Mean 
Total  Affect  of  Hero  Plus  Others.     In  Stage  I,  the  upper- lower  class 
children  scored  higher  on  Affect  Expressed  in  Conjunction  with  the 
Problem.    Thus,  the  upper-lower  expressed  more  Positive  Affect  in 
Stage  I  and  less  Negative  Affect  in  Stage  III.    These  findings  could 
be  considered  to  be  similar,  though  certainly  not  identical.     In  Stage 
III  only,  the  upper-lower  class  children  scored  significantly  higher 
on  Mean  Engagement  and  Initiation;  while  the  upper-middle  class  child- 
ren scored  higher  on  Response  Length.     In  Stage  I  only,  the  upper- 
lower  class  children  scored  higher  on  Stance.    There  were  no  signifi- 
cant SES  X  Sex  interactions  in  either  Stage  I  or  Stage  III. 

Sex:    There  was  one  Sex  main  elfect  which  was  somewhat  similar 
(though  not  identical)  In  both  Stages  I  and  III.     In  Stage  III  the 
females  received  higher  scoras  on  Positive  Affect  Expressed  by  Hero, 
while  in  Stage  I  they  received  higher  scores  on  Affect  Expressed  in' 
Conjunction  with  the  Outcome.    Also,   in  Stage  III  only,  the  females 
scored  higher  than  the  males  on  Mean  Aid/Advice,  Evaluation  of  Outcome, 
and  Response  Length.     In  Stage  I,  the  females  scored  hi-her  on  Mean 
Stance,  Initiation,  Implementation,  c?nd  Persistence.    Thus,  though  the 
same  scales  did  not  show  similar  Sex  differences  across  the  two 
studies,  all  differences  in  the  two  studies  were  in  favor  of  the 
fema leF • 

Stage  III  Individual  Story  Copini^  Style  Dimensions 

Age:    On  the  Academic  Task  Achievement  story  the  fourteen-year-olds 
scored  significantly  higher  on  Initiation  and  Aid/Advice.    There  were 
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no  significant  interactions  of  any  sort  for  the  dimensions  in  this 
area . 

On  the  Interpersonal  Relations  story,  thp  ten-year-olds  scored  sig- 
nificantly higher  on  Stance,  Engagement,  Initiation,  Aid/Advice, 
Solver,  Implementation,  Total  Affect  of  Hero  Plus  Others,  and  Instru- 
mentality.   There  was  one  significant  Age  x  SES  interaction  for  Imple- 
me-.^tation.    At  both  age  levels,  the  upper-lower  class  children 
received  higher  scores.     However,  this  difference  in  favor  of  the 
upper- lower  class  children  was  accentuated  in  the  fourteen-year-old 
sample  as  compared  to  the  ten-year-old  sample. 

In  the  Aggression  story  the  f ourteen-^'ear-old  children  scored  sig- 
nificantly higher  on  Engagement,   Initiation,  Aid/Advice,  Solver,  and 
Instrumentality.    There  were  five  signiiicant  Age  x  SES  interactions 
for  this  story.    All  five  interactions  were  of  the  same  nature  and 
were  for  Engagement,  Initiation,  Aid/Advice,  Evaluation  of  Outcome, 
and  Instrumentality.     In  each  case,   in  the  ten-year-old  sample  the 
upper-middle  class  children  scored  higher,  while  at  age  fourteen  the 
upper-lower  class  children  scored  higher.    There  was  one  significant 
Age  X  Sex  interaction  for  Instrumentality,    At  both  age  levels,  the 
females  received  higher  scores;  however,  this  difference  in  favor  of 
the  females  was  accentuated  in  the  fourteen-year-old  sample  when  com- 
pared to  the  ten-year-old  sample. 

For  the  Anxiety  area  (Story  Four),  the  fourteen-year-olds  scored 
significantly  higher  on  Stance,  Engageir.ent ,  and  Response  Length. 
There  were  no  significant  Age  x  SES  or  Age  x  Sex  interactions  for  this 
story. 

For  the  Authority  story,  the  fourteen-year-olds  scored  higher  on 
Outcome,  while  the  ten-y^ar-olds  scored  higher  on  Positive  Affect^ by 
Hero.    There  was  one  significant  Age  x  SES  interaction  for  Total  Affect 
of  Hero  Plus  Others.     In  the  ten-year-old  sample,  the  upper-middle 
class  ctiildren  scored  higher,  while  in  the  fourteen-year-old  sample 
the  upper-lower  children  scored  higher.    There  were  three  significant 
Age  X  Sex  interactions  in  this  area.     For  both  Aid/Advic*  and  Solver, 
in  the  ten-year-old  sample  the  males  scored  higher,  while  in  the  four- 
teen-year-old sample  the  females  scored  higher.     For  Response  Length, 
in  the  ten-year-old  sample  the  females  scored  higher,  while  in  the 
fourteen-year-old  sample  there  was  virtually  no  Sex  difference. 

In  the  other  Anxiety  story  (Story  Six),  the  fourteen-year-olds 
scored  significantly  higher  on  Aid/Advice  and  Response  Length.  There 
were  no  significant  Age  x  SES  interactions,  and  only  one  significant 
Age  X  Sex  interaction  (for  Negative  Affect  Expressed  by  Hero).     In  the 
ten-year-old  sample,  the  males  ey.pressed  more  negative  affect;  but  in 
the  fourteen-year-old  sample  the  females  expressed  more  negative 
affect . 
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In  the  Nonacademic  Task  Achievement  story,  the  fourteen-year-olds 
scored  higher  on  Implementation,  while  the  ten-year-olds  were  higher 
on  EvaluatiOti  of  Outcome,    There  were  four  significant  Age  x  SES  inter- 
actions for  this  area  for  the  dimensions  of  Engagement,  Aid/Advice, 
Solver,  and  Implementation.    All  interactions  were  of  the  same  nature. 
That  is,  in  the  ten-year-old  sample,  in  all  cases,  the  upper-middle 
class  children  scored  higher;  while  in  the  fourteen-year-old  sample 
the  upper- lower  class  scored  higher.    There  were  no  significant  Age  x 
Sex  interactions. 

Socioeconomic  Status:     In  the  Academic  Task  Achievement  area,  the 
upper- lower  class  children  scored  higher  on  Engagement,  while ^the 
upper-middle  class  children  scored  higher  on  Response  Length,  Positive 
Affect  by  Hero,  Negative  Affect  by  Hero,  and  Total  Affect  of  Hero  Plus 
Others.    There  were  no  significant  SES  x  Sex  interactions. 

In  the  Interpersonal  Relations  story,  the  upper-lower  class  child- 
ren scored  higher  on  Engagement,  Initiation,  Aid/Advice,  and  Implemen- 
tation.   The  upper-middle  class  children  scored  higher  on  Uesponse 
Length,  Negative  Affect  of  Hero,  and  Total  Affect  of  Hero  Plus  Others. 
There  was  one  significant  SES  x  S.^x  interaction  for  Total  Affect  of 
Hero  Plus  Others.     In  both  social  classes,  the  females  received  the 
higher  scores.    However,  this  difference  in  favor  of  the  females  was 
accentuated  in  the  upper-middle  class  sample. 

In  the  Aggression  story,  the  fourteen-year-olds  scored  significant- 
ly higher  on  Engagement,  Initiation,  Aid/Advice,  Solver,  Response 
Length,  and  Total  Affect  of  Hero  Plus  Others.    There  were  no  signifi- 
cant SES  X  Sex  interactions  for  this  £  ?a. 

For  the  Anxi,  ty  area  (Story  Four),  the  upper-lower  class  children 
scored  higher  on  Implementation,  while  the  upper-middle  class  children 
were  h^'gher  on  Response  Length  and  Negative  Affect  by  Hero.    There  was 
one  sigiificant  SES  x  Sex  interaction  for  Aid/Advice.     In  the  upper- 
lower  sample,  the  females  scored  higher,  while  in  the  upper-middle 
sample,  th    males  scored  higher. 

In  the  Authority  area,  the  only  Social  Class  difference  was  for 
Response  Length  where  the  upper-middle  class  children  scored  higher. 
There  were  three  significant  SES  x  Sex  interactions  (for  Outcome,  Posi- 
tive Affect  by  Hero,  and  Negative  Affect  by  He  o) .    Fot  both  Outcome 
and  Negative  Affect  by  Hero,  in  the  upper- lower  class  sample  the  males 
received  the  higher  scores,  while  in  the  upper-middle  class  sample  the 
females  scored  higher.    For  Positive  Affect  by  ;iero,  in  the  upper- 
lower  class  sample  the  females  scored  higher,  while  in  the  upper-middle 
class  sample  there  was  virtually  no  Sex  difference. 

In  the  other  Anxiety  story  (Story  Six),  the  upper-middle  class 
scored  higher  on  Aid/Advice  and  Response  Length.    There  were  no  sig- 
nificant SES  X  Sex  interactions. 
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In  the  Nonacademic  Task  Achievement  area,  the  upper-middle  class 
scored  higher  on  Implementation,  Response  Length,  and  Total  Affect  of 
Hero  Plus  Others.    Thr -e  was  one  significar:  SES  x  Sex  interaction  for 
Outcome.     In  the  upper-  ^ower  class  ttie  males  received  higher  sc->res, 
while  in  the  upper-middle  class  the  females  scored  higher. 

Sex:     In  the  Acadt.nic  Task  Achievement  story,  there  were  no  Sex 
differences. 

In  the  Interpersonal  Relations  story,  the  females  scored  higher  on 
Outcome,  Response  Length,  Positive  Affect  by  Hero,  and  Total  Affect  of 
Hero  Plus  Others. 

In  the  Aggression  story,  the  females  scored  significantly  higher  on 
Engagement,   Initiation,  Aid/Advice,  Evaluation  of  Outcome,  Response 
Length,  and  Instrumentality. 

In  the  Anxiety  story  (Story  Four),  the  females  scored  higher  on 
Response  Length,  while  the  males  scored  higher  on  Instrumentality. 

In  the  Authority  story,  the  females  scored  higher  on  Engagement, 
Rebponse  Length,  and  Positive  Affect  by  Hero. 

In  the  second  Anxiety  story  (Story  Six),  the  females  scored  higher 
on  Evaluation  of  Outcome  and  Response  Length. 

In  the  Nonacademic  Task  Achievement  area,  the  males  scored  higher 
on  Aid/Advice  and  Implementation,  while  the  females  scored  higher  on 
Response  length. 
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ANOVA  OF  ICANS: 
HYPOTHESES  AND  FINDINGS 

JAPAN 

DEMOGRAPHIC  ^ASURES 

Upper-middle  class  children  will  have  higher  Educational 
Aspirations  than  will  upper-lower  class  children. 

This  hypothesis  was  supported  by  Stage  III  data  as  well  as  by  Stage 
I  data.    Thus,  the  t^pothesis  was  coiq^letely  verified, 

ACHIEVEteHT  »CASURES 

Upper -middle  class  children  will  have  higher  Achievement 
scores  than  will  upper -lower  class  children* 

In  Stage  III,  as  well  as  in  Stage  I,  this  hypothesj.s  was  coiiq>letely 
verified  for  i^titude  and  for  all  Achievement  measures. 

Females  will  have  higher  Achievement  scores  than  will  males. 

In  Stage  III,  only  for  Reading  Achievement  did  the  females  excel, 
while  there  were  no  Sex  differences  for  the  other  Achievement  measures. 
In  Stage  I  the  females  excelled  in  all  except  Mathematics  Achievement 
where  there  was  no  Sex  difference.    Thus  there  was  partial  support  for 
the  hypothesis  of  female  superiority  on  the  Achievement  measures. 

OCCUPiKriOllAL  lEASURES 

Upper-middle  class  children  will  have  higher  objective 
status  level  Occupatioital  Expectations  than  will  upper- 
lo«^r  claes  children. 

This  hypothesis  was  confirmed  in  both  Stages  III  and  I  where  upper- 
middle  class  children  scored  significantly  higher  than  did  upper -lower 
class  children. 

Upper-middle  class  children  will  have  a  higher  level  of 
objective  Occupational  Aspiration  than  will  upper-lower 
class  children. 

This  hypothesis  was  also  verified  in  Stages  III  and  I  as  the  upper- 
middle  class  children  scored  significantly  higher  than  did  the  upper- 
lower  class  in  both  studies. 
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upper-middle  class  children  will  have  different  discrepancy 
scores  betweea  Occupationai  Aspiration    and  Expectation  than 
will  upper-lower  class  children. 

This  hypothesis  muse  be  rejected  as  there  were  no  social  class  dif- 
ferences In  either  Stage  1  or  Stage  111. 

Upper-nlddle  class  children  will  prefer  different  Occupational 
Values  than  will  upper-lower  class  children. 

0^  the  fifteen  Occupational  Values  In  Stage  111.  five  showed  slgnlfl- 
cant' social  class  differences.     In  Stage  1,  also,  only  five  of  the 
fifteen  Occupational  Values  showed  significant  social  class  differences, 
m  both  studies  the  upper -mlddl-^  class  children  scored  higher  on  Inde- 
pendence, whUe  the  upper-lower  class  scored  higher  on  Security  and 
Surroundings.    Except  for  these  three  values,  the  hypothesis  must  be 


rejected , 


Upper-lower  class  children  will  show  a  greater  preference  for 
"Extrinsic"  Occupational  Values  than  will  upper-middle  class 


children 


This  hypothesis  was  supported  by  St;«ge  III  data,  where  .he  upper- 
lower  class  children  scoied  significantly  higher  on  the  Total  i^xtrinsic 
scale  than  did  the  upper-middle  class  children.    This  hypothesis  was 
also  supported  In  Stage  I.  so  the  hypothesis  may  be  considered  to  have 
been  completely  verified. 

Males  win  have  a  higher  objective  Occupational  Expectation 
level  than  will  females. 

This  hypothesis  was  verified  in  both  Stages  I  and  III.  where  the 
males  scored  significantly  higher  than  did  the  females  in  both  studies. 

Males  will  have  a  higher  objective  Occupational  Aspiration 
level  than  will  females. 

This  hypothesis  was  verified  In  both  Stages  I  and  111  where,  in  both 
cases,  males  scored  significantly  higher  than  did  females. 

Males  will  prefer  different  Occupational  Values  than 
will  females. 

Of  the  fifteen  Occupational  Values,  eight  showed  significant  Sex  dif- 
ferences m  Stage  III  data.    In  Stage  I.  twelve  of  the  fifteen  Occupa- 
tloual  Values  showed  significant  Sex  differences.    Thus,  the  hypothesis 
received  fairly  good  confirmation  In  both  studies. 
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Females  will  more  frequently  choose   'Intrinsic"  Occupational 
Values  than  will  males. 

This  hypothesis  was  verified  in  Stage  III  since  females  significantly 
more  often  chose  Intrinsic  values  than  did  males.    However,  it  was  not 
verified  in  Stage  I  as  there  was  no  significant  Sex  difference  in  the 
Japanese  data  for  this  variable.    Therefore  verification  of  the  hypo- 
thesis must  be  considered  to  be  questionable „ 

Males  will  more  frequently  choose  •'Extrinsic"  Occupational 
Values  than  will  females. 

This  hypothesis  was  verified  in  Stage  III  since  males  chose  signifi- 
cantly more  often  •'Extrinsic"  values  than  did  females.    However,  it  was 
not  verified  in  Stage  I  as  there  was  no  significant  Sex  difference  for 
this  variable.    Therefore  verification  of  the  hypothesis  must  be  con- 
sidered to  have  been  questionable. 

COPING  STYLE  MEASURES 

Upper-middle  class  children  will  demonstrate  a  different 
style  of  coping  than  will  upper-lower  class  children. 

On  the  Social  Attitudes  Inventory  there  were  only  two  significant 
social  class  differences  out  of  six,  both  in  favor  of  the  upper-middle 
class.    In  Stage  I,  only  one  of  the  four  scales  showed  significant 
social  class  differences.    Therefore  the  hypothesis  cannot  be  verified 
from  the  data  obtained  from  this  instrument. 

Turning  next  to  the  Sentence  Completion,  out  of  forty-eight  Coping 
Style  variables,  only  seven  showd  significant  social  class  differences. 
In  Stage  I,  of  the  thirty-two  Sentence  Connie t ion  Coping  Style  variabJas, 
only  six  showed  significant  social  class  differences.    Therefore  the 
hypothesis  cannot  be  accepted,  based  on  Sentence  Completion  data  from 
either  Stage  I  or  Stage  III. 

Turning  finally  to  the  Story  Completion,  of  the  one  hundred  four 
Coping  Style  variables,  twenty-eight  showed  significant  social  class 
differences.    In  Stage  I,  three  of  the  nine  Coping  Style  dimensions 
from  the  Story  CcMnpletion  showed  significant  social  class  differences* 
Therefore  the  hypothesis  cannot  be  confirmed  from  Story  Completion  data 
either.    Based  on  the  overall  findings  from  the  three  Coping  instru- 
ments, the  t^pothesis  must  be  rejected. 

Males  will  demonstrate  a  different  style  of  coping 
than  will  females. 

On  the  Stage  III  Social  Attitudes  Inventory,  only  two  of  the  six 
scales  showed  significant  Sex  differences.    In  Stage  I,  two  of  tne  four 
scales  showed  significant  Sex  differences.    Therefore  Social  Attitudes 
data  lent  only  very  questionable  support  to  the  hypothesis. 
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Turning  next  to  the  Sentence  Completion  instrument,  of  the  forty- 
eliibt  possible  significant  dillerencts,  tin  showed  LignLiirant  Sex 
differences.     In  Stage  I,  o£  the  thirty-two  possLhl.-  Sex  ciiifercncos, 
only  four  were  significant.    Therelorc  Sentence  Completion  data  leads 
one  to  reject  the  hypothesis. 

Turning  finally  to  Story  Completion,  of  the  one  hundred  four 
possible  Sex  differences,  twenty-four  showed  significant  Sex  differen.es. 
In  Stage  I,  six  of  the  nine  Coping  Style  dimensions  showed  significant 
Sex  differences,  a  greater  proportion  of  significant  differences  than 
found  in  otner  coping  style  instruments.    However,  looking  at  all 
instruments  in  both  studies,  one  must  reject  the  overall  hypothesis  for 
Sex  differences  in  Coping  Style. 

The  differences  in  the  style  of  coping  between  the 
males  and  the  females  will  be  consistent  across  all 
five  behavior  areas  studied. 

In  fhe  Sentence  Completion,  the  only  consistent  findings  involved 
Hostile  Affect,  where  the  males  scored  higher,  and  Depressive  Affect, 
where  the  females  scored  higher.    On  other  Sentence  Completion  Coping 
Style  dimensions,  there  were  no  consistent  differences. 

In  the  Story  Completion  instrument,  first  females  tended  to  score 
higher  on  Evaluation  of  Outcome.    They  also  scored  higher,  in  every  case, 
on  Response  Length,  and  tended  to  score  higher  on  Positive  Affect.  In 
Statse  I.  also,  there  was  some  support  for  consistency  in  females  scoring 
hieher  on  Positive  Affect.    However,  except  for  the  Affect  dimensions. 
Evaluation  of  Outcome  and  Response  Length,  the  hypothesis  must  be  re- 
jected . 

COPING  EFFECTIVENESS  lEASURES 

The  upper-middle  class  children  will  exhibit  more  effective 
overall  coj Ing  behavior  than  will  the  upper-lower  class 
children. 

In  Stage  III  Sentence  Completion,  on  only  two  of  six  occasions  did 
the  upper-middle  class  children  score  higher  on  Coping  Effectiveness. 
In  Stage  I.  they  scored  higher  on  three  occasions,  thus  lending  some 
tentative  support  to  the  hypothesis. 

In  Stage  III  Story  Completion    on  no  occasion  did  the  upper-middle 
class  score  higher  on  Coping  Ef ft :tivenes8.  though  the  upper -lower  class 
scored  higher  twice.    In  the  Stagi  I  Story  Completion  instrument  there 
were  no  social  class  differences  in  Coping  Effectiveness. 

Thus,  overall,  this  hypothesis  must  be  rejected. 
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JAPAN  INTRA-COUNTRY  REPORT  OF  SIGNIFICANT  CORRELATIONS 
CRITERION-CR ITER ION  RELAT lONSHIPS 

Hypothesis  I:    There  will  be  positive  relationships  among  Apti- 
tude and  the  Achievement  Criterion  measures. 

Of  the  twelve  correlations  examined,  all  were  highly  significant  at 
both  age  levels* 

The  correlations  ranged  between  .42  '  The  largest  (.81)  was 

between  Mathematics  Achievement  and  GPA         ^e  rourteen,  followed  by 
that  between  Reading  Achievement  and  GPA  (.77),  also  at  age  fourteen. 

All  fourteen-year-olds*  correlations  were  somewhat  larger  than  were 
the  ten-year-olds*  correlations. 

In  Stage  I  also,  all  correlations  were  significant,  although  Apti- 
tude was  not  included  in  the  Stage  I  matrix.     In  Stage  I  the  range  of 
correlations  was  smaller,  ranging  between  .55  and  .73.    The  highest, 
again,  was  between  Mathematics  Achievement  and  GPA  (.73)  at  age  four- 
teen. 

In  summary,  the  hypothesis  was  verified  in  total  in  both  Stages  I 
and  III. 

Hypothesis  2:    There  will  be  positive  relationships  among  the 
Achievement  and  the  Peer  BRS  Criterion  measures. 

All  fifty-four  correlations  examined  were  significant  in  both  age 
groups. 

The  correlations  ranged  between  .17  and  .61.    The  highest  (*61,  *57) 
were  between  the  Task  Achievement  Peer  BRS  item  and  GPA  at  both  ages. 
In  general,  the  Academic  Task  Achievement  item  was  correlated  most 
highly  with  all  of  the  Criterion  measures.    Also,  GPA  was  the  most 
highly  correlated,  consistently,  with  all  of  the  Peer  BRS  items. 

The  data  from  Stages  I  and  III  clearly  verify  the  hypothesis  for 
both  age  groups  and  between  all  Criterion  measures. 

PREDICTOR-PREDICTOR  RELATIONSHIPS 

Hypothesis  3:    Thtre  will  be  positive  relationships  among 
the  Intrinsic  Occupational  Values. 

Of  the  fifty-six  correlations  examined,  only  five  were  significant 
in  the  predicted  direction.     (There  were  nine  which  were  significant 
in  the  direction  opposite  from  that  predicted,  which  primarily  invol- 
ved the  variable  Management.) 
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There  was  one  pair  of  (positive)  correlations  which  were  significant 
in  both  age  groups.     This  was  between  Intellectual  Stimulation  and 
Variety.     The  one  correlation  which  was  significant  at  age  ten  only 
was  between  Independence  and  Management.     Significant  at  age  fourteen 
only  were  the  correlations  between  Sc If-Sat isfact ion  and  Variety.  The 
Dcr  live)  correlations  ranged  between  .17  and  .42.    The  highest  (.42, 
were  between  Intellectual  Stimulation  and  Variety. 

All  individual  Intrinsic  values  except  Management  were  significantly 
(and  positively)  correlated  with  the  Total  Intrinsic  score.  The 
greatest  contribution  (.54,   .48)  was  from  the  value  Variety,  followed 
by  Self-Satisfaction  (.35,   .48),  Creativity  (.33,   .45),  and  Esthetics 
(.40,   .38).    The  Intrinsic  Total  score  was  only  a  fair  representative 
of  the  Intrinsic  measures. 

In  Stage  I,  eleven  of  the  fifty-six  correlations  were  significant. 
Again,  Intellectual  Stimulation  and  Variety  were  significantly  corre- 
lated at  both  age  levels,  as  well  as:  (a)  Intellectual  Stimulation 
with  Creativity,  (b)  Self-Satisfaction  with  Variety  and  (c)  Indepen- 
dence with  Management.    Again,   in  Stage  I  all  correlations  with  the 
Intrinsi.c  Total  score  were  significant  except  for  Management.  Variety, 
again,  contributed  the  greatest  amount  (.43,   .53)  to  the  Total  Score, 
followed  by  Intellectual  Stimulation  (.49,   .44),  and  Creativity  (.39, 
.41). 

Considering  data  from  botn  Stages  I  and  III,  the  hypothesis  must  be 
rejected  for  both  age  groups.    Evidently,  while  there  is  some  common- 
ality among  the  Intrinsic  values  (with  the  exception  of  Management), 
there  are  evidently  subclusters  of  values  that  would  require  further 
examinat  ion . 

Hypothesis  4:    There  will  be  positive  relationships  among 
the  Extrinsic  Occupational  values. 

Of  the  forty-two  correlations  examined,  only  ten  were  significant 
in  the  predicted  direction  (while  sixteen  were  significant  in  the 
direction  opposite  from  that  predicted).     Prestige  was  the  value  which 
had  the  most  negative  corre lat j.ons  (eight)  with  other  Extrinsic  values, 
though  it  was  positively  correlat-^r  at  both  age  levels  with  Success 
and  Economic  Returns.    Also  significant  (and  positive)  at  both  age 
levels  were  the  following  relationships:  (a)  Success  with  Economic 
Returns;  (b)  Security  with  Surroundings;  and  (c)  Surroundings  with 
Associates.    There  were  no  correlations  significant  (and  positive)  at 
only  ore  age  level;  thus  there  were  five  significant  positive  correla- 
tions in  each  age  group. 

The  correlations  ranged  between  .13  and  .49.    The  highest  (.49)  was 
between  Success  and  Economic  Returns  in  the  fourteen-year-old  sample, 
followed  by  those  between  Success  and  Prestige  (.43,   .41)   in  both  age 
groups . 


-1433- 


All  Extrinsic  values  were  significantly  correlated  with  the 
Extrinsic  Total  score.    The  greatest  contribution  was  from  the  value 
Success  .58),  followed  by  Ecouomic  Returns  (.53,   .52).  There 

was  no  tendency  for  the  correlations  of  one  age  group  to  be  systemati- 
cally larger  than  those  from  the  other  age  group. 

In  Stage  I,  also,  only  ten  correlations  were  significant  in  the 
predicted  direction,  while  seventeen  were  significant  in  the  direction 
opposite  from  that  predicted.     Prestige  was,  again,  the  value  which 
was  most  frequently  negatively  correlated  with  the  other  Extrinsic 
values,  but,  again  positively,  correlated  with  Succ^s  and  Economic 
Returns . 

The  data  from  both  studies  combined  lead  one  to  reject  the  hypothe- 
sis for  most  variables.     There  is  evidently  some  commonality,  as  indi- 
cated by  the  correlations  with  th3  Total  Extrinsic  score.  However, 
there  appeared  to  be  two  separate  clusters  of  Extrinsic  values:  one 
defined  by  Success,  Prestige,  and  Economic  Returns,  and  the  other 
defined  by  Security  and  Associates. 

Hypothesis  5:    There  will  be  negative  relationships  among 

the  Intrinsic  and  Extrinsic  Occupational  values. 

Of  the  one  hundred  twelve  correlations  examined,  fifty-three  were 
significant  in  the  predicted  direction.     (There  were  only  five  corre- 
lations significant  in  the  direction  opposite  from  that  predicted.) 
Of  theca,  twenty-five  were  in  the  ter.-year-old  sample  and  twenty-eight 
in  the  fourteen-year-old  sample*    There  were  forty  corielations  (or 
twenty  pairs)  which  were  significant  in  both  age  samples.    These  were: 
(a)  Altruism  with  Success,  Prestige,  and  Economic  Returns;  (b)  Esthe- 
tics with  Security,  Economic  Returns,  and  Follow  Father;  (c)  Indepen- 
dence with  Security  and  Surroundings;  (d)  Management  with  Surroundings 

(e)  Self-Satisfaction  with  Success,  Prestige,  and  Economic  Returns; 

(f)  Intellectual  Stimulation  with  Success,  Prestige,  and  Economic 
Returns;  (g)  Creativity  with  Success  and  Economic  Returns;  and  (h) 
Variety  with  Success,  Prestige,  and  Economic  Returns.     Significant  at 
age  ten  only  were  the  following  relationships:  (a)  Esthetics  with  Sur- 
roundings; (b)  Independence  with  Associates  and  Follow  Father;  (c) 
Management  with  Associates;  and  (d)  Intellectual  Stimulation  with 
Follow  Father.     Significant  at  age  fourteen  only  were  the  following 
relationships:     (a)  Esthetics  with  Success  and  Associates;  (b)  Self- 
Satisfaction  with  Follow  Father;  (c)  CreativLty  with  Security,  Surroun 
dings,  and  Associates;  and  (d)  Variety  with  Security  and  Associates. 

The  correlations  ranged  between  -.14  and  -.43.    The  highest  (-.43) 
was  between  Variety  and  Success  at  age  fourteen,  followed  by  that 
(-.39)  between  Intellectual  Stimulation  and  Success  at  age  ten. 

All  individual  Extrinsic  values  were  significantly  negatively  corre 
lated  with  the  Total  Intrinsic  score.    The  highest  correlations  were 
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for  tiie  values  of  Success  (-.49,  -.58)  and  Economic  Returns  (-.53, 
-.52).    All  but  one  of  the  Intrinsic  values  (Management)  were  negative- 
ly correlated  with  the  Extrinsic  Total  «core.     The  highest  correlations 
were  for  Variety  (-.54,  -.48),  Self-Satisfaction  (-.35,  -.48),  and 
Esthetics  (-.40,  -.38).    The  Extrinsic  values  which  were  negativvly 
correlated  most  frequently  with  the  Intrinsic  values  were  Economic 
Returns  (twelve)  and  Success  (eleven).     The  Intrinsic  values  which  were 
the  most  frequently    negatively  correlated  with  Extrinsic  values  were 
Esthetics  (nine)  and  Variety  (eight). 

In  Stage  I,  there  were  sixty-five  significant  negative  correlations. 
Again,  Success  and  Economic  Returns  were  the  most  frequently  negatively 
correlated  with  the  Intrinsic  values;  while  Intellectual  Stimulation, 
Creativity,  and  Variety  (ten  apiece)  and  Esthetics  (nine)  were  most 
frequently  negatively  correlated  with  che  Extrinsic  values. 

On  the  basis  of  the  results  from  both  studies,  the  hypothesis  was 
supported  to  a  rather  substantial  degree.     The  results  from  these  com- 
parisons of  Intrinsic  with  Extrinsic  values  leads  to  virtually  the 
same  conclusions  as  those  reached  when  examining  the  intercorrelations 
of  the  Intriisic  or  the  Extrinsic  values.    That  is,  while  there  is  a 
common  factor  which  describes  both  sets  of  values,  there  are  subc lus- 
ters of  values  within  each  of  the  two  value  sets. 

Hypothesis  6:    There  will  be  positive  relationships  among  the 
status  level  measures  of  the  Occupational 
Aspiration,  Occupational  Expectation,  and  Edu- 
cational Aspiration  measures. 

Of  the  six  correlations  examined,  all  six  were  significant  in  both 
age  groups. 

The  correlations  ranged  between  .19  and  .69.    The  highest  (.57,  .69) 
were  between  Occupational  Aspiration  and  Occupational  Expectation.  In 
all  cases  the  fourteen-year-old  correlations  were  higher  than  were  the 
ten-year-old  correlations  with  the  largest  age  difference  (.19,  .51) 
being  tnat  between  Occupational  Aspiration  and  Educational  Aspiration. 

In  Stage  I  also,  all  six  correlations  were  significant  and  the  four- 
teen-year-old correlations  were,  in  all  cases,  higher  than  were  the 
ten-year-old  correlations. 

The  results  from  both  studies  lndica«-ed  that  the  hypothesis  was 
totally  verified,  although  more  strongly  at  age  fourteen.     It  is  prob- 
able that,  as  children  mature,  their  aspirations  and  expectations  more 
closely  resemble  one  another  because  of  the  increased  degree  of  reality 
in  the  judgment  of  the  older  children.    Also,  with  older  children 
there  is  increased  knowledge  of  the  degree  of  education  necessary  for 
the  fulfillment  of  certain  careers. 
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Hypothesis  7;     There  will  be  a  positive  relationship  between 
The  two  Occupational  Interest  discrepancy 
measures . 

Both  correlations  were  significant  with  the  ten-year-old  correla- 
tion being  higher  than  that  for  the  fourteen-year-olds  (.53,  -.31). 
The  same  pair  of  correlations  was  also  significant  in  Stage  I.  They 
were  approximately  of  the  same  magnitude    as  in  Stage  III,  but  there 
was  virtually  no  age  difference.    All  other  Occupational  Interest 
discrepancy  scores  in  Stage  I  were  also  significant. 

The  data  from  both  studies  confirms  the  hypothesis  at  both  age 
levels. 

Hypothesis  8;     There  will  be  positive  relationships  among  the 
SAI  "Good  Coping**  measures  across  the  five 
behavior  areas. 

All  twenty  correlations  examined  were  significant  in  the  predicted 
direction  for  both  age  groups. 

The  correlations  ranged  between  .16  and  .57.    The  highest  (.57)  was 
between  Task  Achievement  and  Authority  in  the  ten-year-old  sample, 
followed  by  that  between  Aggression  and  Interpersonal  Relations  (.33) 
in  the  ten-year-old  sample.    With  one  exception,  the  correlations  were 
all  higher  in  the  ten-year-old  sample  which  might  indicate  less  differ- 
entiation in  the  behavior  toward  specific  problem  areas  in  the  younger 
children. 

All  individual  SAI  scores  were  significantly  correlated  with  the 
SAI  Total  score.    The  highest  contribution  to  the  Total  Score  was  from 
the  areas  of  Aggression  (.80,   .74)  and  Interpersonal  Relations  (.80, 
.71),  though  all  correlations  were  rather  high.    Thus  the  SAI  Total 
score  appeared  to  be  a  good  representative  of  the  Individual  SAI 
scores  * 

The  Stage  I  SAI  instrument  was  totally  different,  thus  comparisons 
could  not  be  made. 

On  the  basis  of  the  Stage  III  data  from  Japan,  this  hypothesis  was 
completely  confirmed  for  both  age  groups,  but  more  strongly  at  age  ten. 

Hypothesis  9;     There  will  be  positive  relationships  among 

the  Views  of  Life  "Active"  response  measures 
across  the  twenty  subsyndromes  plus  the 
Total  Score. 

Of  the  one  hundred  seventy-one  correlations  examined,  there  were 
only  seventeen  which  were  significant  in  the  predicted  direction. 
(There  were  eleven  which  were  significant  in  the  direction  opposite 
from  that  predicted.) 
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The  signifLcant  correlations  (all  at  age  fourteen)  were:     (a)  Locus 
of  Control  with  Academic  Locus  of  Control,  Immediate/Delayed  Action 
and  Earned  versus  Bestowed  Status;  (b)  Academic  Locus  of  Control  wLth 
Action  versus  Inaction,  and  Views  of  Life;(c)  Action  versus  InactLon 
with  Rate  of  Action,  Instrumentality  versus  Fantasy,  and  Act lv Lty/Pas- 
slvity  Under  Stress;  (d)  Intrinsic  versus  Extrinsic  with  Independence 
versus  Interdependence,  and  Earned  versus  Bestowed  Status;  (e)  Compe- 
tition/Cooperation with  Self/Joint  Implementation;  (f)  Independence 
versus  Interdependence  with  Earned  versus  Bestowed  Status  and  Views  of 
Li^e;  (g)  Earned  versus  Bestowed  Status  with  Self-Initiation/Othei 
Initiation  and  Views  of  Life;and  (h)  Instrumentality  versus  Fantasy 
with  Activity/Passivity  Under  Stress  and  Posit  ive /Negative  Self-Concept, 

The  range  of  correlations  was  between  .13  and  .24.    The  highest 
(.24)  was  between  Locus  of  Control  and  Academic  Locus  of  Control.  All 
but  two  of  the  individual  subsyndromes  were  significantly  correlated 
with  the  Views  of  Life  Total  score.     (Those  not  correlated  were  Compe- 
tition/Cooperation and  Positive  versus  Negative  Self-Concept.)  The 
highest  correlations  with  the  Total  score  (.39)  were  those  of  Action/ 
Inaction  and  Instrumentality  versus  Fantasy.     In  view  of  the  fact  that 
the  correlations  with  the  Total  score  were  all  somewhat  low,  it  was 
felt  that  the  Total  score  was  only  a  very  moderate  representation  of 
the  individual  Views  of  Life  subsyndromes. 

With  only  seventeen  out  of  one  hundred  and  seventy-one  correlations 
significant,  the  hypothesis  must  be  rejected.    The  Views  of  Life 
instrument  was  not  administered  in  Stage  I. 

Hypotheses  10  >  13:    There  will  be  positive  relationships  among 

the  measures  of  the  same  Sentence  Comple- 
tion Coping  Style  variable  across  different 
behavior  i  reas . 


Stance 

Of  the  twenty  Stance  correlations  examined,  fifteen  were  significant 
in  the  predicted  direction.    Of  these,  six  were  in  the  ten-year-old 
sample  and  nine  in  the  fourteen-year-old  sample.    There  were  twelve 
correlations  (six  pairs)  which  were  significant  In  both  age  groups. 
These  were:  (a)  Aggression  with  Interpersonal  Relations  Stance;  (b) 
Authority  with  Anxiety,  Interpersonal  Relations,  and  Task  Achievement 
Stance;  (c)  Anxiety  with  Task  Achievement  Stance;  -nd  (d)  Interpersonal 
Relations  with  Task  Achievement  Stance.    There  were  no  correlations 
significant  at  age  ten  only.    Significant  at  age  fourteen  only  were 
the  following  relationships:     (a)  Aggression  with  Anxiety  and  Task 
Achievement  Stance;  and  (b)  Anxiety  with  Interpersonal  Relations  Stance. 
Interpersonal  Relations  and  Task  Achievement  were  the  two  areas  which 
were  correlated  most  frequently  with  the  other  areas. 
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The  range  of  correlations  was  between  .16  and  .65.    The  highest 
(.65)  was  between  Authority  and  Task  Achievement  Stance  at  age  ten. 
This  was,  by  far,  the  Largest  correlation  in  the  matrix. 

ALL  individual  Stance  scores  were  significantly  correlated  with  the 
Stance  Total  sc  re.    Those  areas  which  were  correlated  most  highly 
were  Task  Achievement  (.73,   .64),  Interpersonal  Relations  (.66,  .65) 
and  .Authority  (*65,  .63)* 

In  sunanary,  the  hypothesis  was  verified  in  general,  but  more 
strongly  for  the  fourteen-year-old  sample. 

In  Stage  I,  twelve  of  the  twenty  Stance  correlations  were  signifi- 
cant with  three  at  age  ten  and  nine  at  age  fourteen.    Task  Achievement 
Interpersonal  Relations,  and  Authority  were  again  the  most  highly 
related  to  the  Total  Stance  score.     Stage  I  date  pointed  out  the  dif- 
ferential age  verification  of  the  hypothesis  to  an  even  greater  degree 
That  is,  overall,  the  hypothesis  was  strongly  verified  at  age  fourteen 
but  there  was  only  very  moderate  support  at  age  ten. 

Enis^agement 

Of  the  twenty  correlations  examined,  nine  were  significant.  Of 
these,  six  were  in  the  ten-year-old  3ample  and  three  in  the  fourteen- 
year  -old  sample. 

Tn'::re  were  six  correlations  (or  three  pairs)  which  were  significant 
at  both  age  levels.  These  were:  (a)  Aggression  with  Interpersonal 
Relations  Engagement;  (b)  Anxiety  with  Interpersonal  Relations  Engage- 
ment; and  (c)  Interpersonal  Relations  with  Task  Achievement  Engagement 
Significant  at  age  ten  only  were  the  following  relationships:  (a) 
Authority  with  Interpersonal  Relations  and  Task  Achievement  Engagement 
and  (b)  Anxiety  with  Task  Achievement  Engagement . 

The  correlations  ranged  between  .18  and  .35.  The  highest  (.33)  was 
between  Interpersonal  Relations  and  Task  Achievement  Engagement  at  age 
ten. 

All  individual  Engagement  scores  were  significantly  correlated  with 
the  Engagement  Total  score.    The  highest  contributions  were  from  Task 
Achievement  (.69,   .60),  and  Interpersonal  Relations  (.75)  at  age  ten 
on  ly . 

In  Stage  I,  none  of  the  twenty  correlations  were  significant  in  the 
predicted  direction.    However,  Engagement  in  Stage  I  was  scaled  some- 
what differently  than  It  was  In  Stage  III.    All  Stage  I  individual 
scores  were  significantly  correlated  with  the  Engagement  Total  score, 
with  Task  Achievement,  agaln^ contributing  the  greatest  amount  to  the 
Total  Score. 
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On  the  basis  of  the  two  studies  together,  there  was  moderate  support 
for  the  hypothesis  at  age  ten,  but  rather  poor  support  at  age  fourteen. 

Aid/Advice 

Of  the  twenty  correlations  examined,  twelve  were  significant  in  the 
predicted  direction.    Of  these,  six  were  at  age  ten  and  six  at  age 
fourteen.    There  were  ten  correlations  (five  pairs)  which  were  signifi- 
cant in  both  age  groups.    These  were:     (a)  Aggression  with  Authority 
and  Anxiety  Aid/Advice;  (b)  Authority  with  Anxiety  and  Task  Achievement 
Aid/Advice;  and  (c)  Anxiety  with  Interpersonal  Relations  Aid/Advice. 
Significant  at  age  ten  only  was  the  relationship  between  Aggression  and 
Interpersonal  Relations  Aid/Advice.     Significant  at  age  fourteen  only 
was  the  relationship  between  Authority  and  Interpersonal  Relations 
A  id /Ad  vice  . 

The  correlations  ranged  between  .15  and   .29.    The  highest  (.29)  was 
between  Aggression  and  Authority  Aid/Advice  at  age  ten.    All  individual 
Aid/Advice  scores  were  significantly  related  to  the  Total  Score.  The 
greatest  contribution  was  from  Authority  (.73,   .70),  followed  by 
Aggression  (.67,   .60).    The  Aid/Advice  variable  was  not  measured  in 
Stage  1.    Based  on  Stage  III  findings  only,  the  hypothesis  was  moder- 
ately supported  at  both  age  groups. 

Coping  Effectiveness 

Of  the  twenty  correlations  examined,  eighteen  were  significant,  all 
In  the  predicted  direction.  There  were  eight  correlations  significant 
at  age  ten  and  ten  at  age  fourteen. 

There  were  sixteen  correlations  (or  eight  pairs)  which  were  signifi- 
cant in  both  age  groups.    These  were:     (a)  Aggression  with  Authority, 
Interpersonal  Relations,  and  Task  Achievemant  Coping;  (b)  Authority 
with  Anxiety,   Interpersonal  Relations  and  Task  Achievement  Coping;  (c) 
Anxiety  with  Task  Achievement;  and  (d)  Interpersonal  Relations  with 
Task  Achievement.     Significant  at  age  ten  only  were  the  relationships 
between  Task  Achievement  and  both  Anxiety  and  Interpersonal  Relations 
Coping.    Significant  at  age  fourteen  only  was  the  relationship  between 
Aggression  and  Anxiety  Coping. 

The  correlations  ranged  between  .17  and  .47.    The  highest  (.47)  was 
between  Task  Achievement  and  Authority  Coping,  followed  by  that  (.45) 
between  Task  Achievement  and  Interpersonal  Relations  Coping,  both  at 
age  ten.    Most  of  the  correlations  were  somewhat  smaller  in  the  four- 
teen-year-old sample  than  at  age  ten.    Authority  was  correlated  more 
frequently  with  other  areas  than  was  any  other  area. 

All  individual  areas  were  significantly  correlated  with  the  Coping 
Effectiveness  Total  score  at  age  ten,  but  only  two  were  significantly 
correlated  at  age  fourteen.    The  greatest  contributions  to  the  Total 
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score  were  from  Interpersonal  Relations  (.7A)  and  Task  Achievement 
( .77) ,  both  at  age  ten. 


In  Stage  I,  seventeen  of  the  twenty  correlations  were  significant 
in  the  predicted  direction,  nine  at  age  ten  and  eight  at  age  fourteen. 
All  individual  area  scores  were  significantly  correlated  with  the 
Total  Coping  Effectiveness  score  in  both  age  groups  with  Authority 
contributing  the  greatest  amount  of  variance  to  the  Total  Score  (.73, 
.73)  in  both  age  groups,  followed  by  Interpersonal  Relations  and  Task 
Achievement. 

Based  upon  the  findings  of  both  Stages  I  and  III,  the  hypothesis 
can  be  said  to  have  been  verified,  though  slightly  stronger  at  age  ten. 

Hypothesis  lA;  There  will  be  a  positive  relationship  among 
the  Coping  Style  dimension  Total  Scotes  and 
the  Coping  Effectiveness  Total  sc^re. 

Of  the  twelve  correlations  examined,  all  twelv?  were  highly  signifi- 
cant at  both  age  levels.    The  correlations  ranged  between  .76  and  .95. 
The  highest  (.95,   .95)  were  between  Total  Engagement  and  Total  Aid/ 
Advice.    The  correlations  in  the  two  age  groups  were  very  close  in  all 
instances.    Some  of  the  high  correlations  may  be  attributed  to  an 
artifact  of  the  scoring  system  since  all  scores  depend  partially  on 
the  Stance  and  Engagement  score. 

This  particular  hypothesis  was  not  tested  In  Stage  I.    At  any  rate, 
the  hypothesis  was  well  verified  at  both  age  levels. 

Hypothesis  15:    There  will  be  positive  relationships  among 
the  Sentence  Completion  Attitude  measures 
and  Attitude  Total  score  across  behavior 
areas. 

Of  the  twelve  correlations  examined,  five  were  significant  in  the 
predicted  direction.    Of  these,  three  were  in  the  ten-year-old  sample, 
and  two  in  the  fourteen-year-old  sample.    There  were  four  correlations 
(or  two  pairs)  which  i^ere  significant  in  both  age  groups.    These  were 
between  Task  Achievement  and  both  Authority  and  Interpersonal  Relations 
Attitude.    Significant  at  age  ten  only  was  the  relationship  between 
Interpersonal  Relations  and  Authority  Attitude. 

The  correlations  ranged  between  .14  and  .29.  The  highest  (.29,  .24) 
were  between  Task  Achievement  and  Authority  Attitude  in  both  age  groups. 

All  individual  Attitude  measures  were  significantly  correlated  with 
Attitude  Total  scora.    The  highest  contribution  was  from  Attitude 
Toward  Authority  (.74,   .73),  followed  by  Attitude  Toward  Interpersonal 
Relations  (.69,   .65).    Anxiety  contributed  the  smallest  amount  to  the 
Total  score  in  both  age  groups. 
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In  Stage  1,  all  six  correlations  were  significant  for  both  age 
groups.     (Attitude  Toward  Anxiety  was  not  measured  in  Stage  I.)  Also, 
all  Individual  Attitude  scorej;  were  significantly  correlated  with  the 
Attitude  Total  score,  each  contributing  a  fairly  large  degree  of 
variance  to  the  Total  score. 

Based  upon  the  resultc  of  both  studies  together,  the  hypothesis 
should  be  considered  to  have  been  moderately  supported.  Actually, 
upon  observing  the  Stage  III  matrix,   it  may  be  seen  that  the  introduc- 
cion  of  Anxiety  Attitude  accounted  for  all  but  one  of  the  non-signifi- 
cant correlations.    Thus,   it  may  be  said  that  the  hypothesis  was  well 
supported  with  the  exception  of  Attitude  Toward  Anxiety,  an  emotional 
condition      rather  than  an  external  problem. 

Hypotheses  16  -  19;    There  will  be  a  positive  relationship 

among  the  measures  of  the  same  Sentence 
Completion  Affect  dimension  across  the 
different  behavior  areas  and  with  the 
Total  Affect  scores. 

Hostile  Affect 

Of  the  twenty  correlations  examined,  ten  were  significant  in  the 
predicted  direction.    Of  these,  six  were  in  the  ten-year-old  sample 
and  four  in  the  fourteen-year-old  sample.    There  were  six  correlations 
(or  three  pairs)  which  were  significant  in  both  age  groups.  These 
were:     (a)  Interpersonal  Relations  with  both  Aggression  and  Authority 
Hostile  Affect;  and  (b)  Task  Achievement  with  Interpersonal  Relations 
Hostile  Affect.     Significant  at  age  ten  only  were  the  following  corre- 
lations:    (a)  Aggression  with  both  Authority  and  Task  Achievement  Hos- 
tile Affect;  and  (b)  Authority  with  Task  Achievement  Hostile  Affect. 

The  correlations  ranged  between  .14  and  .32.    The  highest  (.32)  was 
between  Interpersonal  Relations  and  Aggression  Hostile  Affect,  followed 
by  that  between  Interpersonal  Relations  and  Authority  Hostile  Affect 
(.31),  both  at  age  ten*     The  correlations  were  higher  in  the  ten-year- 
old  than  in  the  fourteen-year-old  sample.     Interpersonal  Relations  was 
correlated  more  frequently  with  other  Hostile  Affect  scale  scores 
(seven  times)  than  were  other  area  Hostile  Affect  scores. 

All  individual  Hostile  Affect  scores  were  significantly  correlated 
with  the  Total  Hostile  Affect  score.    The  greatest  contribution  was 
from  Interpersonal  Relations  (.74,   .62),  followed  by  Authority  (.66, 
.63).    All  but  one  of  the  correlations  with  the  Total  score  were  higher 
at  age  ten  than  at  age  fourteen. 

In  Stage  I,  Negative  Affect  was  not  divided  into  Hostile  and  Depres- 
sive Affect,  so  direct  comparisons  could  not  be  made.     However,  in 
Stage  I,  out  of  twelve  correlations  involving  Negative  Affect,  eleven 
were  significant   in  the  predicted  direction. 
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Considering  primarily  Stage  III  results,  the  hypothesis  was  suppor- 
ted moderately  at  age  ten,  but  the  support  was  somewhat  less  than  ade- 
quate at  age  fourteen.     However,  it  should  be  pointed  out  that  seven 
of  the  nonsignificant  correlations  involved  the  Anxiety  area.  Thus, 
it  would  perhaps  be  more  accurate  to  say  that  the  hypothesis  received 
good  support  with  the  exception  of  the  Anxiety  area  Hostile  Affect. 

Depressive  Affect 

Of  the  twenty  correlations  examined,  eight  were  significant,  all  in 
the  predicted  direction.    Of  these,  four  were  significant  at  age  ten 
and  four  at  age  fourteen.    There  were  four  correlations  (or  two  pairs) 
which  were  significant  at  both  age  levels.     These  were  between  Inter- 
personal Relations  and  both  Authority  and  Anxiety  Depressive  Affect. 
Significant  at  age  ten  only  were  the  relationships  between  Authority 
and  both  Anxiety  and  Task  Achievement  Depressive  Affect.  Significant 
at  age  fourteen  only  were  the  relationships  between  Task  Achievement 
and  both  Anxiety  and  Interpersonal  Relet  ions  Depressive  Affect. 

The  correlations  ranged  between  .14  and  .28.     The  highest  (.28)  was 
between  Task  Achievement  and  Anxiety  Depressive  Affect  at  age  fourteen. 

It  should  be  pointed  out  that  nine  of  the  twelve  nonsignificant  cor- 
relations involved  Aggression  Depressive  Affect  (a  situation  where  one 
would  more  likely  expect  Hostile  Affect  as  a  reaction). 

All  individual  scores  except  Aggression  were  significantly  correla- 
ted with  the  Depressive  Affect  Total  score  at  both  age  levels.  The 
greatest  contribution  to  the  Total  Score  was  from  the  Anxiety  area 
(.67,   .66)  as  one  might  expect. 

Recalling  that  Depressive  Affect  was  not  separated  from  general 
Negative  Affect  in  Stage  I,   it  may  be  concluded  that  the  hypothesis 
received  moderate  support  in  all  areas  except  Aggression,  but  that  the 
hypothesis  for  Aggression  Depressive  Affect  was  not  supported  at  all 
at  either  age  level. 

Neutral  Affect 

Of  the  twenty  correlations  examined,  seventeen  were  significant,  all 
in  the  predicted  direction.     Of  these,  ten  were  significant  in  the  ten- 
year-old  age  group,  and  seven  in  the  fourteen-year-old  group.  Fourteen 
of  these  correlations  (or  seven  pairs)  were  significant  in  both  age 
groups.     These  were:     (a)  Anxiety  with  Authority  Neutral  Affect;  (b) 
Interpersonal  Relations  with  Aggression,  Authority,  and  Anxiety  Neutral 
Affect;  and  (c)  Task  Achievement  with  Authority,  Anxiety,  and  Interper- 
sonal Relations  Neutral  Affect.    Note  that  the  only  three  nonsignifi- 
cant correlations  at  age  fourteen  involved  the  Aggression  area. 
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The  correlations  ranged  between  .14  and  .41.  The  highest  (.41)  was 
between  Task  Achievement  and  Interpersonal  Relations  Neutral  Affect  at 
age  ten. 

All  individual  Neutral  Affect  scores  were  significantly  correlated 
with  the  Neutral  Affect  Total  score  at  both  age  levels.    The  highest 
contribution  to  the  Total  score  was  from  the  Interpersonal  Relations 
area  (.70,   .67),  followed  by  Authority  (.65,   .64)  and  Task  Achievement 
(.70,   .56).     Interpersonal  Relations  also  was  correlated  more  frequent- 
ly with  other  areas  than  were  the  other  Neutral  Affect  areas. 

This  hypothesis  was  not  tested  in  Stage  I.    Based  on  Stage  III 
results  only,  the  hypothesis  was  completely  verified  at  age  ten  and 
was  moderately  well  verified  at  age  fourteen. 


Positive  Affect 

Of  the  twenty  correlations  examined,  none  were  significant  Ln 
either  age  group.     In  Stage  I  also,  there  were  no  significant  correla- 
tions involving  Positive  Affect.    Therefore  the  hypothesis  must  be 
completely  rejected. 

Hypothesis  20;     (a)  There  will  be  a  positive  relationship 

between  the  Total  Attitude  measure  and 
the  Total  Positive  Affect  measure. 


(b)  There  will  be  negative  relationships 
between  the  Total  Attitude  measure  and 
the  Total  Hostile  and  Depressive  Affect 
measures . 

There  were  no  significant  correlations  for  part  (a)  of  the  hypothe- 
sis concerning  the  relationship  between  Attitude  and  Positive  Affect. 
In  Stage  I  there  was  a  small  (.14)  significant  correlation  at  age  ten 
only.    On  the  basis  of  this  evidence,  part  (a)  of  the  hypothesis  should 
be  rejected. 

For  part  (b) ,  there  were  no  significant  correlations  between  Atti- 
tude and  either  Negative  Affect  measure.     In  Stage  I  there  were  sig- 
nificant negative  correlations  between  Total  Attitude  and  Total  Nega- 
tive Affect  in  both  age  groups.    One  wonders  whether  or  not  uhe  separa- 
tion of  Negative  Affect  into  Hostile  and  Depressive  Affect  in  Stage  III 
was  responsible  in  any  manner  for  the  disappearance  of  significant 
correlations  for  part  (b)  of  the  hypothesis  iP  Stage  III.    At  any  rate, 
part  (b)  of  the  Stage  III  hypothesis  must  also  be  rejected  for  both  age 
groups . 

Hypothesis  21;     (a)  There  will  be  positive  relationships 

between  the  Positive  Affect  measure  and 
the  Total  Attitude  measure  and  the  Coping 
Score  totals. 
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(b)    There  will  be  negative  relationships 

between  the  total  amount  of  Hostile  and 
Depressive  Affect  expressed  and  the  Coping 
Style  and  Effectiveness  Total  scores. 

Part  (a)  of  the  hypothesis  will  first  be  considered.    Ful  Total 
Positive  Affect,  none  of  the  correlations  with  the  Coping  Style  and 
Effectiveness  Total  scores  were  significant  in  the  predicted  direc- 
tion.   For  Total  Attitude,  all  correlations  were  significant  in  the 
predicted  direction,  in  both  age  groups.    These  correlations  ranged 
between  ,?3  and   .41.    The  highest  (.41)  was  between  Attitude  and 
Total  Coping  Effectiveness  at  age  ten. 

Next,  part  (b)  of  the  hypothesis  will  be  considered.    Of  the  sixteen 
correlations  with  both  Total  Hostile  and  Depressive  Affect,  all  sixteen 
were  significant  in  the  predicted  direction  for  both  age  groups.  The 
correlations  were  higher,  in  general,  with  Hostile  Affect  (-.44  to 
-.78)  than  with  Depressive  Affect  (-.37  to  -.53).    The  highest  corre- 
lations (-.78,  -.73)  were  between  Total  Hostile  Affect  and  Total  Coping 
Effectiveness  in  both  age  groups.    The  highest  for  Depressive  Affect 
(-.53,  -.51)  were  those  with  Total  Stance. 

In  conclusion,  all  parts  of  the  hypothesis  were  completely  verified 
except  for  the  hypothesized  relationship  with  Total  Positive  Affect. 
It  should  be  recalled  that  Positive  Affect  was  a  rare  response  to  most 
Sentence  Completion  Coping  stems,  and  that,  usually,  a  Positive  Affect 
response  precluded  a  "Coping"  response. 

Essentially  the  same  findings  were  observed  in  Stage  I*    That  is, 
for  Total  Negative  Affect,  all  correlations  were  significant  and  nega- 
tive, while  for  Total  Attitude,  all  correlations  were  significant  and 
positive.    For  Total  Positive  Affect,  four  of  the  six  correlations 
were  significant  in  the  predicted  direction,  though  the  strength  of  the 
correlations  were  of  a  somewhat  lower  order  than  for  the  other  two 
variables. 

Hypotheses  22  -  31:     There  will  be  a  positive  relationship 

among  the  measures  of  the  same  Story  Com- 
pletion Coping  Style  dimensions  and  Coping 
Effectiveness  scores  across  the  different 
behavior  areas,  and  with  the  Total  Scores 
for  Coping  Style  and  Coping  Effectiveness. 

Stance 

Of  the  forty-two  correlations  examined  (excluding  those  with  the 
Total  Score),  eight  were  significant,  all  in  the  predicted  direction. 
Of  these,  five  were  in  the  ten-year-old  sample  and  three  in  the  four- 
teen-year-old sample.    Of  these,  six  (or  three  pairs)  were  significant 
in  both  age  groups.    These  were:     (a)  The  Authority  Story  with  Story 
Four  Anxiety;   (b)  Story  Four  Anxiety  with  the  Interpersonal  Relations 
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story;  and  (c)  Story  Six  Anxiety  with  the  Academic  Task  Achievement 
Story.     Significant  at  age  ten  only  were  the  relationships  between 
Academic  Task  Achievement  and  both  Story  Four  Anxiety  and  Interpersonal 
Relations, 

The  correlations  ranged  between  . lA  and   .25.    The  highest  (.25) 
were  between  Story  Four  Anxiety  and  both  the  Authority  and  the  Inter- 
personal Relations  stories  at  age  ten.    The  correlations  tended  to  be 
higher  at  age  ten  than  at  age  fourteen.    The  stories  which  were  corre- 
lated most  frequently  with  other  stories  were  Story  Four  Anxiety  (five 
times)  and  Academic  Task  Achievement  (four  times). 

All  individual  Stance  scores  were  significantly  correlated  with  the 
Stance  Total  score.    The  stories  which  contributed  the  most  to  the 
Total  score  were  Story  Six  Anxiety  (.56,   .A7)  and  Academic  Task 
Achievement  (.56,   .A9) . 

Stance  was  not  scaled  for  most  stories  in  Stage  I.  Based  on  Stage 
III  data,  the  hypothesis  should  probably  be  rejected  since  only  eight 
of  forty-two  correlations  were  significant. 

EngaEement 

Of  the  forty-two  correlations  examined,  only  five  were  significant 
in  the  predicted  direction.    All  five  of  these  were  in  the  ten-year- 
old  age  group.    These  were:  (a)  Authority  with  Story  Four  Anxiety  and 
Interpersonal  Relations;  (b)  Story  Four  Anxiety  with  Interpersonal 
Relations  and  Academic  Task  Achievement;  and  (c)  Story  Six  Anxiety 
with  Academic  Task  Achievement. 

The  correlations  ranged  between  .15  and  .26.  The  highest  (.26)  was 
between  Story  Four  Anxiety  and  Academic  Task  Achievement  at  age  ten. 

All  individual  Engagement  scores  were  significantly  correlated  with 
the  Engagement  Total  score.    The  greatest  contributions  to  the  Total 
score  were  from  Academic  Task  Achievement  (.56,   .51),  and  Aggression 
(.47,  .51).     With  few  exceptions,  the  Total  Score  appeared  to  be  a 
fair  representation  of  the  Engagement  measure.     In  Stage  I,  seventeen 
of  the  fifty-six  correlations  were  significant  with  nine  being  in  the 
ten-year-old  sample.    Thus,  there  was  somewhat  better  support  for  the 
hypothesis  regarding  Engagement  in  Stage  I  than  in  Stage  III.  Overall, 
however,  it  seemed  mpst  feasible  to  reject  the  hypothesis,  .-specially 
as  Stage  III  data  indicated. 

Initiation 

Of  the  forty-two  correlations  examined,  only  one  was  significant 
(.22).    This  was  between  Story  Four  Anxiety  and  Academic  Task  Achieve- 
ment at  age  ten. 
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All  individual  Initiation  scores  were  significantly  correlated  with 
the  Initiation  Total  score.    The  greatest  contributions  were  from 
Aggression  (.53,   .53)  and  Academic  Task  Achievement  (.55,  .40). 

In  Stage  I,  of  the  fifty-six  correlations  examined,  only  ten  were 
significant,  seven  at  age  fourteen. 

Considering  both  Stages  I  and  III  results  simultaneously,  the  hypo- 
thesis should  be  rejected  for  both  age  groups. 

Aid/Advice 

Of  the  forty-two  correlations  examined,  only  one  was  significant  in 
the  predicted  direction.  This  was  between  Authority  and  Interpersonal 
Relations  (.16)  at  age  ten. 

All  individual  Aid/Advice  scores  were  significantly  correlated  with 
the  Aid/Advice  Total  score.    The  greatest  contributions  to  the  Total 
score  were  from  Aggression  (.50,   .47),  and  Academic  Task  Achievement 
(.53,  .39). 

Aid/Advice  was  not  measured  in  Stage  I.    On  the  basis  of  Stage  III 
data,  the  hypothesis  must  be  totally  rejected. 

Solver 

Of  the  forty-two  correlations  examined,  only  four  were  significant 
in  the  predicted  direction,  two  at  age  ten  and  two  at  age  fourteen. 
Significant  at  age  ten  only  were  the  relationships  between  Story  Four 
Anxiety  and  both  Aggression  and  Academic  Task  Achievement.  Signil^'cant 
at  age  fourteen  only  were  the  relationships  between  Story  Six  Anxiety 
and  both  Aggression  and  Authority.    The  correlations  ranged  between  .14 
and  .29.    The  highest  (.29)  was  between  Aggression  and  Story  Six 
Anxiety  at  age  fourteen. 

Twelve  of  the  fourteen  Individual  Solver  scores  were  significantly 
correlated  with  the  Total  score.    Only  Nonacademic  Task  Achievement 
was  not  significantly  correlated  with  the  Total  Score.    The  greatest 
contributions  were  from  Story  Six  Anxiety  (.50,   .61)  and  Aggression 
(.45,  .60). 

Solver  was  not  measured  in  Stage  I.    On  the  basis  of  Stage  III  data 
alone  the  hypotheses  must  be  rejected  for  both  age  groups. 

Implementation 

Of  the  forty-two  correlations  examined,  six  were  significant  in  the 
predicted  direction,  three  at  age  ten  and  three  at  age  fourteen.  Sig- 
nificant at  both  age  levels  was  the  re  ationshlp  between  Aggression 
and  Story  Six  Anxiety.     Significant  at  age  ten  only  were  the 
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relationships  of:     (a)  Story  Four  Aiixiety  with  Academic  Task  Achievement; 
and  (b)  Story  Six  Anxiety  with  Interpersonal  Relacions.     Significant  at 
age  fourteen  only  were  the  relationships  between  Story  Six  Anxiety  and 
both  Authority  and  Academic  Task  Achievement. 

The  correlations  ranged  between  .14  and  .28.    The  highest  (.20,  .28) 
were  between  Aggression  and  Story  Six  Anxiety. 

All  individual  Implementation  scores  were  significantly  correlated 
with  the  Total  Implementation  score.  The  greatest  contributions  were 
from  Story  Six  Anxiety  (.54,   .65),  and  Aggression  (.48,  .58). 

In  Stage  I,  of  the  forty-two  correlations  examined,  sixteen  were 
significant,  all  in  the  predicted  direction,  with  an  equal  number 
significant  at  both  age  groups.    Thus,  there  was  much  greater  support 
for  the  Implementation  Hypothesis  in  Stage  I.    The  method  of  measuring 
Implementation  was  somewhat  different  in  the  two  studies,  but  was, 
theoretically,  equivalent.     Only  very  tentative  support  can  be  given 
the  hypothesis,  based  upon  the  very  sparse  Stage  ill  findings. 

Outcome 

Of  the  forty-two  correlations  examined,  seventeen  were  significant, 
all  in  the  predicted  direction.     Of  these,  five  were  in  the  ten-year- 
old  sampl    and  twelve  in  the  fourteen-year-old  sample.    There  were  ten 
correlations  (five  pairs)  which  were  significant  at  both  age  levels. 
These  were:     (a)    Aggression  with  Story  Six  Anxiety  and  Interpersonal 
Relations;  and  (b)  Story  Four  Anxiety  with  Story  Six  Anxiety,  Interper- 
sonal Relations,  and  Academic  Task  Achievement.     Significant  at  age 
fourteen  onl>  were  the  following  relationships:     (a)    Aggression  with 
Authority  and  Academic  Task  Achievement;  (b)  Authority  with  Stories 
Four  and  Six  Anxiety  and  Interpersonal  Relations;  and  (c)  Story  Six 
Anxiety  with  Interpersonal  Relations  and  Academic  Task  Achievement. 

The  correlations  ranged  between  .15  and  .31.    The  highest  (.31)  was 
between  Stories  Four  and  Six  Anxiety  at  age  fourteen.    The  stories 
which  were  correlated  most  frequently  with  other  stories  were  Stories 
Four  and  Six  Anxiety  (with  seven  apiece).     All  individual  Oulicome 
scores  were  significantly  correlated  with  the  Outcome  Total  score. 
The  highest  contributions  were  from  Story  Four  Anxiety  (.*^5,   .59)  and 
Story  Six  Anxiety  (.53,  62). 

Outcome  was  not  measured  in  Stage  I.    Based  on  Stage  III  results, 
there  was  fairly  good  support  for  the  hypothesis  in  the  fourteen-year- 
old  sample,  but  rather  poo:    support  in  the  ten-year-old  sample. 

Evaluation  of  Outcome 

Of  the  forty-two  correlations  examined,  only  three  were  significant 
in  the  predicted  direction,  all  in  the  ten-year -old  sample.  These 
were:     (a)  Story  Four  Anxiety  with  Story  Six  Anxiety  a^ J  Academic  Task 
Achievement;  and  (b)  Story  Six  Anxiety  with  Academic  Task  Achievement. 
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The  correlations  ranged  between  .19  and  .23,  with  highest  being 
between  Academic  Task  Achievement  and  Story  Four  Anxiety. 

All  but  one  of  the  individual  Evaluation  of  Outcome  scores  were 
significantly  correlated  with  the  Evaluation  of  Outcome  Total  score. 
The  one  not  significant  was  Story  Six  Anxiety  at  age  fourteen,  though 
at  age  ten  this  story  represented  the  highest  contribution  to  the 
Total  Score  (.50)  of  all  stories. 

Evaluation  of  Outcome  was  not  measured  ir  Stage  I.     Based  upon 
Stage  III  findings  the  hypothesis  must  be  rejected  for  both  age  groups. 

Coping  Effectiveness 

Of  the  forty-two  correlations  examined,  eight  were  significant,  all 
in  the  predicted  direction.     Of  these,  six  were  at  age  ten  and  two  at 
age  fourteen.    There  were  four  correlations  (or  two  pairs)  significant 
at  both  age  levels.    These  were  between:  (a)  Story  Four  Anxiety  and 
and  Interpersonal  Relations;  and  (b)  Story  Six  Anxiety  and  Acadetric 
Task  Achievement.     Significant  at  age  ten  only  were  the  following  rela- 
tionships:    (a)  Aggression  with  Story  Six  Anxiety;  (b)  Authority  with 
Story  Four  Anxiety;  (c)  Story  Four  Anxiety  with  Academic  Task  Achieve- 
ment; and  (d)  Story  Six  Anxiety  with  Interpersonal  Relations. 

The  correlations  ranged  between  . lA  and  .26.    The  highest  (.26)  was 
between  Story  Four  Anxiety  and  Academic  Task  Achievement  at  age  ten. 

All  but  one  of  the  individual  Coping  Effectiveness  scores  were  sig- 
nificantly correlated  with  the  Coping  Effectiveness  Total  score.  The 
one  not  correlated  was  Nonacademic  Task  Achievement  at  age  ten*  The 
highest  contributions  to  the  Total  Score  were  from  Aggression  («52, 
.51)  and  Academic  Task  Achievement  (.58,  .AA),  followed  by  Story  Six 
Anxiety  ( .51,   .A7)  . 

In  Stage  I,  out  of  fifty-six  correlations,  twenty-nine  were  signifi- 
cant.   Thus  the  hypothesis  received  far  better  support  in  Stage  I  than 
in  Stage  III.    Part  of  this  may  be  attributed  to  the  different  methods 
of  measuring  Coping  Effectiveness  and  part,  possibly,  to  the  different 
nature  of  the    tories  in  the  two  studies. 

The  poor  findings  in  Stage  III  must  be  considered  in  the  light  of 
the  good  findings  in  Stage  I.    Due  to  the  nature  of  the  Stage  I  find- 
ings, the  hypothesis  must  be  at  least  tentatively  supported.    A  com- 
parison of  the  two  methods  of  measuring  Coping  Effectiveness  might 
shed  some  light  on  the  differences  between  the  findings  of  the  two 
studies . 

Instrumenta lity 

Of  the  forty-two  correlations  examined,  nine  were  significant,  all 
in  the  predicted  direction.    Of  these,  three  were  significant  at  age 
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ten  and  six  at  age  fourtean.    There  were  four  correlations  (two  pairs) 
wnich  were  significant  in  both  age  groups.     These  were  between  Nonaca- 
demic  Task  Achievement  and  both  Authority  and  Story  Four  Anxiety,  Sig- 
nificant  at  age  ten  only  was  the  relationship  between  Story  Four 
Anxiety  and  Interpersonal  Relations.     Significant  at  age  fourteen  only 
were  the  following  relationships:     (a)  Aggression  with  Story  Four  and 
Six  Anxiety  and  NonacademLc  Task  Achievement;  and  (b)  Authority  with 
Interpersonal  Relations. 

The  correlations  ranged  between  .14  and  .24.    The  highest  (.24)  was 
between  Aggression  and  Story  Four  Anxiety  at  age  fourteen. 

All  individual  Instrumentality  scores  were  significantly  correlated 
with  the  Instrumentality  Total  score.    The  highest  contribution  was 
from  Nonacademic  Task  Achievement  (.63,   .63),  followed  by  that  from 
Story  Four  Anxiety  (.59,  .54). 

In  Stage  I,  for  Persistence,  out  of  fifty-six  correlations  examined, 
sixteen  were  significant  in  the  predicted  direction,  with  eleven  of 
these  being  at  age  fourteen. 

In  summary,  there  is  not  actually  adequate  support  for  the  hypothe- 
sis as  a  whole,  though  in  both  studies  the  support  is  better  at  age 
fourteen  than  at  age  ten. 

Hypothesis  32a  -  32b:    There  will  be  a  positive  relationship 

among  the  Coping  Style  dimension  Total 
scores  and  Coping  Effectiveness. 

Of  the  one  hundred  ten  correlations  examined,  ninety  were  signifi- 
cant in  the  predicted    direction.    Of  the  twenty  nonsignificant  corre- 
lations, seventeen  involved  Response  Length.    The  other  three  nonsig- 
nificant correlations  were:     (a)  Total  Stance  with  Evaluation  of  Out- 
come at  age  fourteen,  and  (b)  Total  Instrumentality  with  Evaluation  of 
Outcome  and  Response  Length  at  age  ten. 

The  correlations  ranged  between  .16  and  .91.     The  highest  (.91,  .91) 
were  between  Total  Solver  and  Total  Implementation  at  both  age  levels, 
plus  between  Total  Initiation  and  Total  Coping  Effectiveness  at  age  ten. 

This  hypothesis  was  not  tested  in  Stage  I.  With  the  exception  of 
the  Response  Length  variable,  this  hypothesis  was  very  well  verified 
at  both  age  levels. 

Hypothesis  33:    There  will  be  a  positive  reH^Monship  among 

Length  of  Response  across  alF%ehavior  areas. 

Of  the  forty-two  correlations  examined,  all  forty- two  were  signifi- 
cant in  the  predicted  direction. 
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The  correlations  ranged  between  ,39  and  .74.  The  highest  was 
between  Aggression  and  Interpersonal  Relations  (.74)  and  between 
Aggression  and  Authority  (.73)  both  at  age  ten. 

All  individual  Response  Length  scores  were  significantly  correlated 
with  the  Total  Response  Length  score.    All  contributions  to  the  Total 
score  v;ere  quite  high  (between  .70  and   .88).    Thus  the  Total  score  was 
a  good  representation  of  the  Response  Length  measure. 

Response  Length  was  not  measured  in  Stage  I.    Baseo  upon  Stage  III 
findings,  the  hypothesis  was  highly  verified  in  both  age  groups. 

Hypotheses  34  -  36:    There  will  be  a  positive  relationship 

among  the  measures  of  the  same  Story  Com- 
pletion Affect  dimension  across  the 
different  behavior  areas. 

Positive  Affect  Hero 

Of  the  forty-two  correlations  examined,  twelve  were  significant, 
all  in  the  predicted  direction.    Of  these,  seven  were  at  age  ten  and 
five  at  age  fourteen.    There  were  six  correlations  (three  pairs)  which 
were  significant  at  both  age  levels*    These  were:  (a)  Story  Six  Anxiety 
with  Authority  and  Story  Four  Anxiety;  and  (b)  Nonacad3mic  Task 
Achievement  with  Story  Six  Anxiety.     Significant  at  age  ten  onl^  were 
the  following  relationships:     (a)  Aggression  with  Stories  Four  and 
Six  Anxiety;  (b)  Authority  with  Academic  Task  Achievement;  and  (c) 
Story  Six  Anxiety,  with  Academic  Task  Achievement.     Significant  at  age 
fourteen  only  were  the  following  relationships:     (a)  Aggression  with 
Nonacademic  Task  Achievement;  and  (b)  Authority  with  Story  Four 
Anxiety . 

The  correlations  ranged  between  .14  and  .28.    The  highest  (.28)  was 
between  Stories  Four  and  Six  Anxiety  at  age  ten.     Story  Six  Anxiety 
was  the  story  which  was  most  frequently  correlated  with  other  stories 
(eight  times). 

All  individual  Positive  Affect  Hero  scores  were  significantly  cor- 
related with  the  Total  Score.    The  greatest  contribution  was  from  the 
interpersonal  Relations  story  (.35,   .60)  followed  by  Story  Four  Anxiety 
(.52,   .48)  and  Story  Six  Anxiety  (.59,  .42). 

Affect  was  not  measured  in  the  same  manner  in  Stage  X,  so  direct 
comparisons  could  not  be  made.     Stage  III  results  gave  only  very  tenta- 
tive and  somewhat  poor  support  to  the  hypothesis  at  both  age  levels. 

Negative  Affect  Hero 

Of  the  forty-two  correlations  examined,  seventeen  were  significant, 
nine  at  age  ten  and  eight  at  age  fourteen.     There  were  six  correlations 
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(three  pairs)  tLat  were  significant  at  both  age  levels.    These  were: 
(a)  Story  Four  Anxiety  with  Story  Six  Anxiety  and  Academic  Task 
Achievement;  and  (b)  Interpersonal  Relations  with  Academic  Task 
Achievement.     Significant  at  age  ten  only  were  the  following  ruldtion- 
ships:     (a)  Aggression  with  Story  Four  Anxiety;  (b)  Authority  with 
Stories  Four  and  Six  Anxiety;  (c)  Story  Six  Anxiety  with  Interpersonal 
Relations  and  Academic  Task  Achievement;  and  (d)  Interpersonal  Rela- 
tions with  Nonacademic  Tusk  Achievement.     Significant  at  age  fourteen 
only  were  the  following  relationships:     (a)  Aggression  with  Authority 
and  Academic  Task  Achievement;  (b)  Story  Four  Anxiety  with  Interperson- 
al Relations  and  Nonacademic  Task  Achievement;  and  (c)  Story  Six 
Anxiety  with  Nonacademic  Task  Achievement. 

The  correlations  ranged  between  .14  and  .26.    The  highest  (.26)  was 
between  Aggression  and  Academic  Task  Achievement  at  age  fourteen. 

All  individual  Negative  Affect  Hero  scores  were  positively  correla- 
ted with  the  Total  Story  Four  Anxiety  (.64,   .56)  and  Academic  Task 
Achievement  (.55,   .64).     With  few  exceptions  the  Total  score  appeared 
to  be  a  fair  representative  of  the  individual  Negative  Affect  Hero 
dimension. 

Story  Completion  Affect  dimensions  were  not  measured  in  the  same 
manner  in  Stage  I,  so  that  direct  comparisons  were  not  possible. 
There  was  very  tenuous  support  for  the  hypothesis  at  both  age  levels. 

Total  Affect  Hero  Plus  Others 

Of  the  fortytwo  correlations  examined,  twenty-three  were  signifi- 
cant, all  in  the  predicted  direction.     Of  these,  fourteen  were  in  the 
ten-yeai-old  sample  and  nine  in  the  fourteen-year-old  sample.     Ten  of 
these  (or  five  pairs)  were  significant  at  both  age  levels.    There  were: 
(a)  Aggression  vith  Story  Four  Anxiety;  (b)  Story  Four  Anxiety  with 
Story  Six  Anxiety,  Interpersonal  Relations,  and  Academic  Task  Achieve- 
ment; and  (c)  interpersonal  Relations  with  Academic  Task  Achievement. 
Significant  at  age  ten  only  were  the  following  relationships:  (a) 
Aggression  with  Story  Six  Anxiety  and  Interpersonal  Relations;  (b) 
Authority  with  Stories  Four  and  Six  Anxiety,  Interpersonal  Relations, 
and  Academic  Task  Achievement;  (c)  Story  Six  Anxiety  with  Interpersonal 
Relations  and  Academic  Task  Achievement;  and  (d)  Interpersonal  Rela- 
tions with  Nonacademic  Task  Achievement.     Significant  at  age  fourteen 
only  were  the  following  relationships:     (a)  Aggression  with  Academic 
and  Nonacademic  Task  Achievement;  and  (b)  Nonacademic  Task  Achievement 
with  Story  Six  Anxiety  and  Academic  Task  Achievement. 

The  correlations  ranged  between  .15  and  .37.    The  highest  (.37)  was 
between  Stories  Four  and  Six  Anxiety  at  age  ten. 

All  individual  scores  were  significantly  correlated  with  the  Total 
Score.    The  greatest  contributions  wp'-e  from  Story  Four  Anxiety  (.69, 
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.62)  and  Interpersonal  Relations  (.65,   .54).    The  story  which  was  cor- 
related most  frequently  with  other  stories  was  Story  Four  Anxiety 
(nine  times)  followed  by  Interpersonal  Relations  and  Academic  Task 
Achievement  (eight  times  each).    There  was  no  equivalent  Story  Comple- 
tion Affect  measure  in  Stage  I.     In  summary,  the  hypothesis  received 
fairly  good  support  in  both  age  groups,  with  somewhat  better  support 
in  the  ten-year-old  sample. 

Hypothesis  37:    There  will  be  positive  relationships  atrong 
the  Story  Completion  Total  Positive  Affect 
measures  and  the  Total  Coping  Style  measures. 
There  will  be  a  negative  relationship  among 
the  Story  Completion  Negative  Affect  measures 
and  the  Total  Coping  Style  measures. 

Of  the  forty  correlations  examined,  twenty  were  significant  in  the 
predicted  direction  (nine  for  Positive  Affect  and  eleven  for  Negative 
Affect).    Of  thestf,  eight  were  significant  at  age  ten  and  twelve  at 
age  fourteen.    There  were  six  correlations  (three  pairs)  which  were 
significant  at  both  age  levels.    These  were:     (a)  Engagement  with 
Total  Negative  Affect  Hero;  and  (b)  Total  Positive  Affect  Hero  with 
both  Total  Outcome  and  Total  Evaluation  of  Outcome.     Significant  at 
age  ten  only  were  the  following  relationships:    Total  Positive  Affect 
with  Initiation,  Aid/Advice,   Solver,  Implementation  and  Coping  Effec- 
tiveness.    Significant  at  age  fourteen  only  were  the  following  rela- 
tionships:   Total  Negative  Affect  with  Stance,  Initiation,  Aid/Advice, 
Solver,  Implementation,  Evaluation  of  Outcome,  Coping  Effectiveness, 
and  Inst rumenta lit y . 

The  correlations  ranged  between  .17  and  The  highest  (-.44) 

was  between  Engagement  and  Negative  Affect  Hero  at  age  fourteen.  It 
should  be  noted  that  the  majority  of  the  ten-year-old  correlations 
were  with  Positive  Affect,  while  for  the  fourteen-year-olds.  Negative 
Affect  correlated  more  frequently  with  the  Coping  Style  dimensions. 
Thus  the  hypothesis  was  fairly  well  confirmed  for  the  ten-year-old 
sample  when  the  Affect  variable  was  positive,  but  poorly  confirmed  at 
age  ten  when  negative.    The  opposite  was  true  at  age  fourteen.  That 
is,  the  hypothesis  was  fairly  well  confirmed  when  the  Affect  variable 
was  negative,  but  poorly  confirmed  when  it  was  positive. 

In  Stage  I,  both  Affect  variables  were  significantly  (and  positive- 
ly) correlated  with  all  Coping  Style  and  Effectiveness  dimensions  at 
both  age  levels;  however.  Affect  was  measured  differently  in  Stage  I. 

Hypothesis  38:    There  will  be  positive  relationships 
between  Length  of  Response  and  Coping 
Effectiveness  scores  for  each  story. 

Of  the  fourteen  correlations  examinti  pertaining  to  this  hypothesis, 
only  one  was  significant  in  the  predic  '     direction  at  age  fourteen. 
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There  were  three  significant  in  the  direction  opposite  from  that  pre- 
dicted.   Thus  the  hypothesis  must  be  rejected  at  both  age  levels. 
This  hypothesis  was  not  tested  in  Stage  I. 

Hypotheses  39  -  42:    There  will  be  positive  relationships  among 

measures  of  the  same  Coping  Style  dimensions 
and  Coping  Effectiveness  measures  in  the 
same  behavior  areas  across  the  two  projec- 
tive instruments  as  well  as  positive  rela- 
tionships with  the  Total  Scores. 

Stance 

Only  two  of  the  sixteen  correlations  were  significant,  both  at  age 
fourteen.    These  were:     (a)  Academic  Task  Achievement  with  Task 
Achievement  (.27)  and  Total  Sentence  Stance  with  Total  Story  Stance 
(.16).    This  hypothesis  was  not  tested  in  Stage  I.     On  the  basis  of 
these  results,  the  hypothesis  must  be  rejected  for  both  age  groups. 

Engagement 

Of  the  sixteen  correlations  examined,  three  were  significant,  one 
at  age  ten  and  two  at  age  fourteen.     Significant  at  age  ten  was  the 
relationship  between  Sentence  and  Story  Authority  (.14).  Significant 
at  age  fourteen  were  the  relationships:  (a)  Academic  Task  Achievement 
with  Task  Achievement;  and  (b)  Sentence  and  Story  Total  Engagement. 

In  Stage  I,  only  two  of  eighteen  correlations  were  significant, 
both  at  age  fourteen.    Thus  the  hypothesis  dhould  be  rejected  though 
in  both  studies  the  fourteen-year-olds  seemed  to  show  a  slightly 
greater  relationship  than  did  the  ten-year-olds. 

Aid/Advice 

Of  the  fourteen  correlations  examined,  only  two  were  significant, 
both  at  age  fourteen.    These  were:     (a)  Academic  Task  Achievement  with 
Task  Achievement  (.15);  and  (b)  Sentence  and  Story  Completion  Total 
Aid/Advice  score  (.19). 

This  hypothesis  was  not  tested  in  Stage  I,  and  based  upon  these 
results,  must  be  rejected  for  both  age  groups. 

Coping  Effectiveness 

Of  the  sixteen  correlations  examined,  only  two  were  significant, 
both  at  age  fourteen.    These  were:     (a)  Academic  Task  Achievement  (.18) 
and  (b)  Sentence  and  Story  Completion  Total  score  (.21). 

In  Stage  I,  seven  out  of  eighteen  correlations  for  Coping  Effective- 
ness were  significant,  five  of  them  at  age  fourteen.    This  gave  some- 
what better  support  to  the  hypothesis  than  did  the  Stage  III  findings* 
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It  is  interesting  to  notice  that  the  majority  of  significant  relation- 
ships for  both  Coping  Style  and  Effectiveness  were  in  the  fourteen- 
year-old  group.     This  indicates  a  possible  greater  consistency  in  the 
older  children's  behavior  toward  the  different  instruments.    Also  of 
interest  was  the  fact  that  in  Stage  III  it  vrs  consistently  the  Task 
Achievement  Total  scores  which  were  SLgnif icantly  correlated.  Evident- 
ly the  behavior  toward  the  Task  Achievement  area  is  the  most  consistent 
among  the  older  children. 

Hypothesis  A3a:     The  Story  Completion  Positive  Affect 

measures  will  be  positively  related  to  the 
Sentence  Completion  Posicive  Affect 
measures  of  the  same  behavior  area. 

Of  the  sixteen  correlations  examined,  none  were  significant  for 
either  age  group.    In  Stage  I  also,  none  of  these  Positive  Affect  rela- 
tionships were  significant.    Thus  the  hypothesis  must  be  thoroughly 
rejected  for  both  age  groups. 

Hypothesis  43b:     The  Story  Completion  Positive  Affect 

measures  will  be  negatively  related  to 
the  Sentence  Completion  Hostile  and 
Depressive  Affect  measures  of  the  same 
behavior  area. 

Of  the  thirty-two  correlations  examined,  none  of  them  were  signifi- 
cant in  the  predicted  direction  for  either  age  group.     In  Stage  I, 
only  three  of  eighteen  correlations  of  this  value  were  significant* 
Thus  the  hypothesis  must  be  rejected  for  both  age  groups. 

Hypothesis  A3c:     The  Story  Completion  Negative  Affect 

measures  will  be  negatively  related  to 
Sentence  Completion  Positive  Affect 
measures  of  the  same  behavior  area. 

Of  the  sixteen  correlations  examined,  none  were  significant  in 
either  age  group.    This  hypothesis  was  not  tested  in  Stage  I.  Thus 
the  hypothesis  must  be  completely  rejected. 

Hypothesis  A3d!    The  Story  Completion  Negative  Affect 

measures  will  be  positively  related  to  the 
Sentence  Hostile  and  Depressive  Affect 
measures  of  the  same  behavior  area. 

Of  the  thirty-two  correlations  examined,  only  four  were  significant, 
all  at  age  fourteen.    These  were:     (a)  Story  Four  Anxiety  Negative 
Affect  with  Sentence  Depressive  Affect  (.14);  (b)  Story  Six  Anxiety 
Negative  Affect  with  Sentence  Depressive  Affect;  and  (c)  Total  Story 
Negative  Affect  with  Total  Sentence  Hostile  (.16)  and  Depressive  (♦21) 
Affect.    The  same  hypothesis  could  not  be  tested  in  Stage  I,  Based 
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upon  these  results,  there  was  o  support  whatsoever  at  age  ten  an 
very  poor  support  at  age  fourteen.  Thas,  overall,  the  hypothesis 
should  be  rejected. 

Hvpothgses  44a  -  44e;     The  Sentence  Completion  measures  of 

Coping  Style  dimensions  will  be  positively 
related  to  the  SAX  ''Good  Coping*'  measures 
in  the  fiv^  different  behavior  areas. 


Task  Achievement 

Of  the  twenty-four  correlations  examined,  all  were  significant  in 
the  predicted  direction  for  both  age  groups. 

The  correlations  ranged  between  .16  and  .44.    The  highest  (.40,  .44) 
were  between  Total  Sentence  Stance  and  the  Total  SAI  score.     The  hypo- 
thesis was  completely  verified  at  borh  age  levels.    These  findings 
cannot  be  compared  to  Stage  I  SAI  findings  due  to  the  completely  dif- 
ferent nature  of  the  Stage  I  SAI  scales. 


Interpersonal  Relations 

Of  the  twenty-four  correlations  examined,  again,  all  were  signifi- 
cant in  the  predicted  direction.     The  correlations  ranged  between  .20 
and  .44  with  the  highest  relationship  again  being  between  Total  Stance 
and  the  Total  SAI  score.    All  Total  Score  correlations  were  somewhat 
higher  than  were  those  between  the  Interpersonal  Relations  areas. 

In  short,  the  hypothesis  was  confirmed  at  both  age  levels. 


Authority 

All  but  one  of  the  twenty-four  correlations  were  significant  in  the 
predicted  direction.    Nonsignificant  was  the  relationship  between 
Authority  Engagement  and  SAI  Authority  at  age  ten.    The  correlations 
ranged  between  .14  and  .44  with  the  highest  again  being  those  between 
Total  Scores.     The  hypothesis  was  confirmed  for  both  age  groups. 


Anxiety 

Of  the  twenty-four  correlations,  fourteen  were  significant  in  the 
predicted  direction.    None  of  the  correlations  between  the  Sentence 
Anxiety  Coping  Style  dimensions  and  SAI  Anxiety  were  significant, 
though  the  Sentence  Completion  Anxiety  scales  were  significantly  cor- 
related with  the  SAI  Total  score  in  five  out  of  six  cases,  but  these 
correlations  were  rather  low  compared  to  other  areas.    Thus,  with 
respect  to  Anxiety  itself,  the  hypothesis  must  be  rejected  for  both 
age  groups. 
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Aggression 


Twenty-one  of  the  twenty-four  correlations  were  significant  In  the 
predicted  direction.     In  the  relationship  of  the  Sentence  Completion 
Aggression  scales  to  SAI  Aggression,  five  of  the  six  correlations  were 
significant,  two  out  of  three  at  age  ten,  and  all  three  at  age  fourteea 
Aggression  Stance  and  Engagement  also  were  not  correlated  with  the  SAI 
Total  score.    The  correlations  between  the  two  Aggression  areas  them- 
selves ranged  between  . lA  and  .31.    The  highest  (.31)  was  between 
Aggression  Aid/Advice  and  SAI  Aggression.     In  summary,  the  hypothesis 
was  completely  supported  at  age  fourteen  and  received  fairly  good 
support  (two  out  of  three)  at  age  ten. 

Hypotheses  45a  -  45g:    The  Story  Completion  measures  of  Coping 

Style  dimensions  will  be  positively  rela- 
ted to  the  SAI  "Good  Coping"  measures  in 
the  five  different  behavior  areas. 

Acg^emic  Task  Achievement 

Of  the  total  of  seventy-two  correlations  examined,  twenty-three 
were  significant,  all  in  the  predicted  direction.     Of  tnese,  seven 
were  significant  at  age  ten  and  sixteen  at  age  fourteen.    However,  let 
us  consider  the  actual  sub-hypothesis  of  Task  Achievement  itself*  Of 
the  eighteen  correlations  between  SAI  Task  Achievement  and  the  various 
Story  Completion  Academic  Task  Achievement  scales,  five  were  signifi- 
cant, all  at  age  fourteen*     These  were  between  SAI  Task  Achievement 
and  Story  Completion  Academic  Task  Achievement  Stance,  Initiation, 
Aid/Advice,  Solver,  and  Implementation.     These  correlations  ranged 
between  .lA  and  .17  with  that  for  Solver  being  the  highest. 

The  SAI  and  Story  Completion  Total  scores  were  not  correlated  quite 
as  well  as  were  the  Sentence  Completion  and  SAI  Total  scores.     That  is, 
eleven  out  of  eighteen  correlations  were  significant.    This  will  be 
consistent  throughout  the  remainder  of  these  sub-hypotheses,  thus  will 
not  be  discussed  further. 

The  Task  Achievement  (Academic)  received  fair  support  at  age  four- 
teen, but  no  support  whatsoever  at  age  ten. 

Interpersonal  Relations 

Of  the  total  of  seventy-two  correlations,  only  fifteen  were  signifi- 
cant, eleven  of  these  being  between  the  Total  Scores  of  the  two  instru- 
ments.   With  respect  to  the  correlations  between  SAI  Interpersonal 
Relations  and  the  Story  Completion  Interpersonal  Relations  scales, 
only  two  of  the  eighteen  correlations  were  significant,  one  at  age  ten 
(Evaluation  of  Outcome,   .18),  and  one  at  age  fourteen  (Outcome,  .16). 
Thus,  the  hypothesis  must  be  rejected  for  both  age  groups. 
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Aggression 

Of  the  seventy-two  correlations  examined,  forty-six  were  signifi- 
cant in  the  predicted  direction.    Thus  there  was  obviously  more  of  a 
relationship  of  Aggression  from  the  Story  Completion  wUh  the  Total 
Score  from  the  SAI,  and  a  greater  relationship  between  SAT  Aggression 
and  the  Story  Completion  Total  scores.    Turning  now  to  the  specific 
hypothesis,  however,  out  of  eighteen  correlations,  ten  were  signifi- 
cant in  the  predicted  direction.    Of  these,  six  were  in  the  ten-year- 
old  sample  and  four  in  the  f ourueen-year-old  sample.     Tliere  were  six 
correlations  (three  pairs)  which  were  significant  at  both  age  levels. 
These  were  between  SaI  Aggression  Coping  and  Story  Completion  Engage- 
ment, Solver,  and  Implementation.     Significant  at  age  ten  only  were 
the  relationship  between  SAI  Aggression  Coping  and  Initiation,  Aid/ 
Advice,  and  Instrumentality.     Significant  at  age  fourteen  only  was  the 
relationship  between  SAI  Coping  and  Story  Completion  Outcome. 

In  summary,  there  was  fairly  good  support  for  the  hypothesis  at  age 
ten,  but  the  results  were  less  impressive  at  age  fourteen.  Overall, 
it  may  be  said  that  the  hypothesis  received  moderate  support. 

Anxiety  (Story  Four) 

Of  the  seventy-two  correlations  examined,  eleven  were  significant  in 
the  predicted  direction,  \,ut  all  of  these  were  between  the  Total  scores 
of  the  two  instruments.     There  were  no  significant  correlations  between 
the  Anxiety  areas  of  either  instrument.     Thus  the  hypothesis  must  be 
rejected  at  both  age  levels. 

Author  ity 

Of  the  seventy-two  correlations  examined,  eighteen  were  significant 
(eleven  being  in  the  Total  score  x  Total  score  correlations).  There 
were  only  two  significant  correlations  between  SAI  Authority  and  the 
Story  Completion  Authority  scales,  one  at  age  ten  and  one  at  age  four- 
teen.   At  age  ten  SAI  Authority  was  related  to  Stance  (.14),  while  at 
age  fourteen  it  was  related  to  Instrumentality  (.17). 

Thus,  when  considering  Authority  alone,  the  hypothesis  must  be 
rejected  for  both  age  groups. 

Anxiety  (Story  Six) 

Of  the  seventy-two  correlations  examined,  fifteen  were  significant 
(eleven  involving  the  correlations  between  the  Total  Scores  for  both 
instruments).    There  were  no  significant  correlations  between  SAI 
Anxiety  and  the  Story  Completion  (Story  Six)  Anxiety  scales.    Thus  the 
hypothesis  must  be  completely  rejected  for  both  age  groups. 
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Nonpcademic  Task  Achievement 


Of  the  seventy-two  correlations  examined,  twenty  were  significant 
(eleven  between  the  Total  scores  of  the  two  instruments).    There  vere 
no  significant  correlations  between  SAI  Task  Achievement  and  the  Non- 
academic  Task  Achievement  story  scales^    Thus  the  hypothesis  must  be 
rejected  at  both  age  levels. 

Hypothesis  A6;     The  Sentence  Coirpi.?tion  measures  of  Coping 
Effectiveness  will  be  positively  related  to 
the  SAI  "Good  Coping"  measures  in  the  same 
behaviors . 

Of  the  twelve  correlations  examined  pertinent  to  this  hypothesis, 
ten  were  significant  in  the  predicted  direction.    Only  the  Anxiety 
area  was  not  correlated  significantly  between  the  two  instruments.  In 
all  other  areas  (plus  the  Total  score)  the  correlations  were  signifi- 
cant in  both  age  groups.    They  ranged  between  .25  and  .A7.     The  highest 
(.46,   .47)  were  between  the  Total  SAI  score  and  Sentence  Completion 
Total  Coping  Effectiveness.    All  individual  scores  were  significantly 
correlated  with  the  Total  Score  from  the  other  instrument.     In  short, 
with  the  exception  of  the  Anxiety  area,  this  hypothesis  was  supported 
at  both  age  levels. 

Hypothesis  A7:     The  Story  Completion  measures  of  Coping 

Effectiveness  will  be  positively  related  to 
the  SAI  "Good  Coping"  measures  in  the  same 
behavior  areas. 

Of  the  sixteen  correlations  examined,  five  were  significant,  all  in 
the  predicted  direction.     Two  of  these  were  in  the  ten-year-old  sample 
and  three  in  the  fourteen-year-old  sample.     Significant  in  both  age 
groups  was  the  relationship  between  Aggression  and  between  the  Total 
Scores  for  the  two  instruments.     Significant  at  age  fourteen  only  was 
the  relationship  between  Academic  Task  Achievement  and  SAI  Task 
Achievement . 

The  correlations  ranged  between  .16  and  .22.  The  highest  (.20,  .22) 
were  between  the  Aggression  areas  of  the  two  instruments. 

In  conclusion,  there  was  not  sufficient  evidence  for  support  of  this 
hypothesis  at  either  age  level. 

Hypothesis  A8a;    The  SAI  "Good  Coping"  scores  will  be  positively 
related  with  the  Story  Completion  Positive 
Affect  treasures. 

Of  the  ninety-six  correlations  examined,  only  three  were  significant, 
two  at  age  ten  and  one  at  age  fourteen.     Thus  the  hypothesis  must  be 
rejected  for  both  age  groups. 
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Kypothesis48b:     The  SAI  "Good  Coping"  scores  will  be 

  negatively  related  with  the  Story  Comple- 
tion Negative  Affect  measures. 

Of  the  ninety-six  correlations  examined,  only  seven  were  significant, 
all'in  the  fourteen-year-old  sample.    These  were:     (a)  Academic  Task 
Achievement  Negative  Affect  with  Authority,  Aggression,  and  the  SAI 
Total  score;  (b)  Aggression  Negative  Affect  with  SAI  Aggression;  (c) 
Nonacademic  Task  Achievement  Negative  Affect  with  Aggression  and  the 
SAI  Total  score;  and  (d)  Total  Negative  Affect  with  SAI  Aggression 
Obviously  the  SAI  Aggression  was  correlated  more  frequently  with  the 
Storv  Completion  Negative  Affect  scores  than  were  other  SAI  areas. 
Though  there  was  a  flight  trend  at  age  fourteen,  the  hypothesis  must 
be  rejected  for  both  age  groups. 

Hypothesis  49a:    The  SAI  "Good  Coping"  scores  will  be  posi- 
tively  related  with  tne  Sentence  Completion 
Positive  Affect  measures. 

Of  the  twelve  correlations  examined,  none  were  significant  in  the 
predicted  direction.    Thus  the  hypotheses  must  be  rejected,  for  both 
age  groups. 

Hypothesis  A9b;    The  SAI  "Good  Coping"  scores  will  be  nega- 
tively  related  with  the  Sentence  Completion 
Hostile  and  Depressive  measures. 

Of  the  twenty-four  correlations  examined,  twelve  were  significant, 
all  in  the  predicted  direction.    Of  these,  five  were  in  the  ten-year- 
old  sample  and  seven  in  the  fourteen-year-old  sample.    Of  these  twelve 
correlations,  nine  were  with  Hostile  Affect  and  only  three  for  Depres- 
sive Affect, 

There  were  ten  correlations  (five  pairs)  which  were  significant  in 
both  age  samples.    These  were:     (a)  SAI  Authority  with  Authority  Hos- 
tile Affect;  (b)  SAI  Aggression  with  Aggression  Hostile  Affect;  (c)  SAI 
Interpersonal  Relations  with  Interpersonal  Relations  Hostile  Affect; 
and  ( ')  the  SAI  Total  score  with  both  Total  Hostile  and  Total  Depres- 
sive Affect,     Significant  at  age  fourteen  only  was  the  relationship 
between  SAI  Task  Achievement  and  both  Task  Achievement  Hostile  and 
Depressive  Affect, 

The  correlations  ranged  between  -,14  and  -.36,    The  highest  (-,32, 
-,36)  were  between  the  SAI  Total  score  and  the  SAI  Total  Hostile  Affect. 
Interpersonal  Relations  Hostile  Affect  was  the  score  which  was  most 
frequently  correlated  with  the  various  SAI  measures  (ten  times);  while 
SAI  Interpersonal  Relations  was  the  most  frequently  correlated  with 
the  Sentence  Completion  Negative  Affect  measures  (eleven  times). 
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In  summary,  the  hypothesis  was  well  verified  for  Hostile  Affect 
(with  the  exception  of  Anxiety),  but  received  very  poor  support  for 
Depressive  Affect. 

Hypothesis  50;     The  Occupational  Values  Intrinsic  measures 

will  be  positively  related  with  the  Sentence 
and  Story  Total  Coping  Dimension  measures. 

Of  the  two  hundred  forty  correlations  examined,  only  seventeen  were 
significant  in  the  predicted  direction.     (There  were  seven  significant 
in  the  direction  opposite  .'rom  that  predicted  but  they  established  no 
particular  trend  and  were  randomly  scattered.)    Of  the  significant 
positive  relationships,  four  were  in  the  ten-year-old  sample  and  thir- 
teen  in  the  fourteen-year-old  group.     There  wf.rc  four  correlations 
(two  pairs)  which  were  significant  in  both  age  groups.    These  were 
Self-Satisfaction  with  both  Sentence  Completion  Aid/Advice  and  Coping 
Effectiveness.     Significaat  at  age  ten  only  waG  the  relationship 
between  Creativity  and  both  Story  Completion  Initiation  and  Aid/Advice. 
Significant  at  age  fourteen  only  were  the  following  relationships: 
(a)  Altruism  with  all  Sentence  Completion  variables  and  with  Story 
Completion  Solver,  Implementation,  Outcome,  Coping  Effectiveness  and 
Instrumentality;  and  (b)  Creativity  with  Sentence  Completion  Seance. 

The  correlations  ranged  between  .14  and  .33.    The  highest  (.33)  was 
between  Altruism  and  Sentence  Completion  Coping  Effectiveness  at  age 
fourteen. 

In  Stage  1  only  eleven  out  of  one  hundred  seventy-six  correlations 
were  significant.     In  both  Stages  I  and  III  the  overwhelming  number  of 
significant  correlations  were:   (a)  with  the  value  Altruism;  and  (b)  at 
age  fourteen.     Overall,  the  hypothesis  must  be  rejected.  However, 
there  is  evidently  a  real  relationship  between  Altruism  and  Coping 
Style  for  the  older  children. 

Hypothesis  51:     The  Occupational  Values  Intrinsic  measures 
will  be  positively  related  with  the  SAI 
"Good  Coping''  measures. 

Of  the  one  hundred  and  eight  correlations  examined,  twenty-two  were 
significant  in  the  predicted  direction.     (There  were  nine  significant 
in  the  direction  oppos^'te  from  that  predicted.)    There  were  ten  corre- 
lations significant  at  age  ten  and  twelve  at  age  fourteen.    Thete  were 
fourteen  correlations  (or  seven  pairs)  which  were  significant  in  both 
age  groups.    These  were:    AltcMism  with  all  SAI  scores,  except  Anxiety 
(including  the  SAI  Total  score);  and  (b)  Total  Intrinsic  with  SAI 
Interpersonal  Relations;  and  (c)  Creativity  with  Anxiety.  Significant 
at  age  ten  only  were  the  following  relationships:     (a)  Self-Satisfac- 
tion with  Aggression,  Interpersonal  Relations  and  the  SAI  Total  score. 
Significant  at  age  fourteen  only  were  the  following  relationships:  (a) 
Intellectual  Stimulation  with  Interpersonal  Relations;  (b)  Variety  with 
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Task  Achievement;  and  (c)  Intrinsic  Total  score  with  Task  Achievement, 
Anxiety  and  the  SAI  Total  score. 

The  correlations  ranged  between  . lA  and  .28.     The  Highest  (.28)  was 
between  Altruism  and  the  SAI  Tutal  score  at  age  fourteen. 

The  hypothesis  as  a  whole  must  be  rejected.     However,   it  was  well 
upheld  for  the  value  of  Altruism,  just  as  in  the  previous  hypothesis. 
It  was  also  interesting  to  observe  (at  age  ten)  the  large  number  of 
significant  negative  correlations  of  Independence  with  the  SAI. 

Hypothesis  52:    The  Occupational  Values  Intrinsic  measures 

will  be  negatively  related  with  Views  of  Life 
Active  Response  measures. 

Of  the  two  hundred  correlations  observed,  only  ten  were  significant. 
These  were:     (a)  Immediat*  'Delayed  Action  with  Esthetics;   (b)  Competi- 
tion/Cooperation with  Independence;   (c)  Earned  versus  Bestowed  Status 
with  Creativity;   (d)  Self/Other  Initiation  with  Creativity;  (e)  Self 
versus  Joint  Implementation  with  both  Esthetics  and  Total  Intrinsic; 
(f)  Activity  versus  Passivity  Under  Stress  with  Management;  and  (g) 
Views  of  Life  Total  score  with  both  Creativity  and  the  Total  Intrinsic 
score.    The  correlations  ranged  between  .14  and   .29.    The  highest  (.29) 
was  between  Self  versus  Joint  Implementation  and  the  Total  Intrinsic 
score . 

With  only  ten  correiatioi  »  significant,  there  was  not  sufficient 
evidence  for  acceptance  of  this  hypothesis.    Thus  the  hypothesis  wao 
completely  rejected. 

Hypothesis  53:     The  Occupational  Values  Intrinsic  measures 
will  be  positively  related  with  the  Story 
Total  Positive  Affect  measure  and  the  Sentence 
Completion  Total  Affect  measure. 

Of  the  thirty-six  correlations  examined,  five  were  significant  in 
the  predicted  direccion,  four  at  age  ten  and  one  at  age  fourteen.  The 
following  correlations  were  significant  at  age  ten:     (a)  Intellectual 
Stimulation  with  Story  Positive  Affect;   (b)  Variety  wi^h  both  Sentence 
and  Story  Positive  Affect;  and  (c)  Total  Intrinsic  score  with  Story 
Positive  Affect.     Significant  at  age  fourteen  only  was  the  relationship 
between  Esthetic  and  Story  Positive  Affect.     (Story  Positive  Affect  had 
four  significant  correlations  while  Sentence  had  only  one.)    The  corre- 
lations ranged  between  .14  and  .18.     The  highest  (.18)  was  between 
Esthetics  and  Story  Positive  Affect  at  age  fourteen. 

In  summary,  according  to  the  Stage  III  data,  the  hypothesis  must  be 
rejected . 

HypothesiF  54:     The  Occupational  Values  Intrinsic  measures  will 

be  negatively  related  with  Sentence  Total  Hostile 

and  Depressive  Affect  and  with  Story  Completion 

Total  Negative  Affect. 
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Of  the  fifty-four  correlations  examined,  only  four  were  significant 
in  the  predicted  direction,  in  the  fourteen-year-old  sample. 

These  were:     (a)  Altruism  with  Sentence  Hostile  Affect;  (b)  Sentence 
Hostile  Affect  with  Esthetics  and  Self-Satisfaction;  and  (c)  Creativity 
with  Sentence  Depressive  Affect. 

The  correlations  ranged  between  -.15  and  -.24.    The  highest  (-.24) 
was  between  Altruism  and  Total  Hostile  Affect. 

This  hypothesis  must  be  rejected  at  both  age  levels. 

Hypothesis  55;    The  Occupational  Values  Extrinsic  measures 

will  be  negatively  related  with  the  Sentence 
and  Story  Total  Coping  dimension  measures. 

Of  the  two  hundred  forty  correlations  examined,  sixteen  were  sig- 
nificant In  the  predicted  direction.     Of  these,  eight  were  in  the  ten- 
year-old  sample  and  eight  In  the  fourteen-year-old  sample. 

There  were  eight  correlations  (four  pairs)  which  were  significant 
in  both  age  groups.     These  were  Economic  Returns  with  Sentence  Comple- 
tion Stance,  Engagement,  Aid/Advice,  and  Total  Coping  Effectiveness. 
Significant  at  age  ten  only  were  the  following  relationships:  (a) 
Prestige  with  Story  Completion  Evaluation  of  Outcome  and  Sentence  Com- 
pletion Ald/Advlce  and  Coping  Effectiveness;  and  (b)  Economic  Returns 
with  Sentence  Completion  Attitude.     Significant  at  age  fourteen  only 
were  the  following  relationships:     (a)  Success  with  Sentence  Completion 
Engagement  and  Coping  Effectiveness;  and  (b)  Total  Extrinsic  with 
Sentence  Completion  Stance  and  Total  Coping  Effectiveness, 

The  correlations  ranged  between  -.14  and  -,29,  The  highest  (-.29) 
was  between  Economic  Returns  and  Sentence  Coping  Effectiveness  at  age 
fourteen. 

Overall,  this  hypothesis  must  be  rejected.     There  was  only  one 
correlation  with  the  Story  Com;.Ietion  variables  that  was  significant. 
Better  support  was  found  with  Sentence  Completion  variables,  but  only 
with  Economic  Returns  were  the  correlations  consistently  significant. 
In  Stage  I,  the  data  In  support  of  this  hypothesis  was  even  poorer  than 
that  observed  in  Stage  III  (only  two  correlations  significant). 

Hypothesis  56;    The  Occupational  Values  Extrinsic  measure 
will  be  negatively  related  with  the  SAX 
"Good  Coping"  measures. 

Of  the  ninety-six  correlations  examined,  twenty-one  were  significant 
In  the  predicted  direction.     Of  these,  ten  were  In  the  ten-year-old 
sample  and  eleven  In  the  fourteen-year-old  sample.     There  were  twelve 
correlations  (olx  pairs)  which  were  significant  in  both  age  groups. 
These  were:     (a)  Security  with  Anxiety;  (b)  Economic  Returns  with 
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Autnority,  Aggression,  Interpersonal  Relations,  and  the  SAX  Total 
score;  and  (c)  Total  Extrinsic  score  with  Interpersonal  Relations. 
Significant  at  age  ten  only  were  the  relationships  between  Prestige 
and  Task  Achievement,  Interpersonal  Relations,  and  the  SAI  Total  score 
Significant  at  age  fourteen  only  were  the  following  relationships: 
(a)  Success  with  Task  Achievement;  (b)  Surroundings  with  Anxiety;  and 
(c)  Total  Extrinsic  with  Task  Achievement,  Anxiety;  and  the  SAI  Total 
score. 

The  correlations  ranged  between  -.14  and  -.28.     The  highest  (-.28) 
was  between  Economic  Returns  and  Interpersonal  Relations  at  age  ten. 

Except  for  the  value  of  Economic  Returns,  the  hypothesis  must  be 
rejected.    For  Economic  Returns,  nine  out  of  twelve  correlations  were 
significant.    There  were  no  different  age  trends  observed.     There  was 
no  comparable  hypothesis  for  examination  in  Stage  I. 

Hypothesis  57;  The  Occupational  Values  Extrinsic  measures 
will  be  negatively  related  with  the  Active 
measures  of  the  Views  of  Life. 

Of  the  one  hundred  sixty  correlations  examined,  sixteen  were  sig- 
nificant in  the  predicted  direction.     These  were:     (a)  Intrinsic/ 
Extrinsic  with  Follow  Father;  (b)  Task  Achievement/Interpersonal  Rela- 
tions with  Surroundings  and  Associates;  (c)  Competition/Cooperation 
with  Security;   (d)  Independence/Interdependence  with  Follow  Father; 
(e)  Earned  versus  Bestowed  Status  with  Economic  Returns;  (f)  Self/ 
Joint  Implementation  with  Security  Economic  Returns,  Associates,  and 
Total  Extrinsic;  (g)  Instrumentality  versus  Fantasy  with  Associates; 
(h)  Activity  versus  Passivity  Under  Stress  with  Success  and  Prestige; 
and  (i)  the  Views  ot  Life  Total  score  with  Security,  Associates,  and 
Total  Extrinsic. 

The  correlations  ranged  between  -.14  and  -.29.    The  highest  (-.29) 
were  between  Self  versus  Joint  Implementation  and  both  Associates  and 
the  Total  Extrinsic  score.    Associates  was  the  Extrinsic  value  the 
most  frequently  correlated  with  the  various  Views  of  Life  syndromes; 
vhile  Self  versus  Joint  Implementation  was  the  Views  of  Life  value 
most  frequently  correlated  with  the  Extrinsic  values. 

Overall,  however,  the  h>^othesis  must  be  rejected. 

Hvpochesis  58:     The  Occupational  Values  Extrinsic  measures 
will  be  negatively  related  with  the  Story 
Total  Positive  Affect  measure  and  the  Sen- 
tence Total  Positive  Affect  measure. 

Of  the  thirty-two  correlations  examined,  only  three  were  signifi- 
cant in  the  predicted  direction,  all  at  age  ten.    These  were:  (a) 
Story- Total  Positis^e  Affect  with  Prestige  and  the  Total  Extrinsic 
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score;  and  (b)  Sentence  Total  Positive  Affect  with  Success.    The  corre- 
lations ranged  between  -.14  and  -.19  with  that  between  Success  and 
Sentence  Positive  Affect  being  the  highest.     In  Stage  I,  only  two  out 
of  forty-eight  correlations  were  significant  in  the  predicted  direct Loa 
Thus,  combining  the  results  of  both  Stages  I  and  III,  the  hypothesis 
must  be  rejected. 

Hypothesis  59;    The  Occupational  Values  Extrinsic  measures  will 
be  positively  related  with  Sentence  Completion 
Total  Hostile  and  Total  Depressive  Affect  measures 
and  the  Story  Conf^pletion  Total  Negative  Affect. 

Of  the  forty-eight  correlations  examined,  only  three  were  signifi- 
cant in  the  predicted  direction.     (There  were  five  significant  in  the 
direction  opposite  from  that  predicted.)    There  were  two  correlations 
(one  pair)  significant  at  both  age  levels.    These  were  between  Associa- 
tes and  Story  Completion  Negative  Affect.    Significant  at  age  fourteen 
only  was  the  relationship  between  Economic  Returns  and  Sentence  Total 
Hostile  Affect.    The  correlations  ranged  between  .16  and  .27.  The 
highest  (.27)  was  between  Economic  Returns  and  Sentence  Hostile  Affect 
at  age  fourteen. 

In  Stage  I,  there  was  only  one  significant  correlation  of  the 
Extrinsic  values  with  Negative  Affect.    Thus,  the  hypothesis  must  be 
rejected  for  both  age  groups. 

Hypothesis  60:    The  status  level  measures  of  Occupational 
Aspiration,  Occupational  Expectation,  and 
Educational  Aspiracion  will  be  negatively 
related  with  the  Story  Completion  Coping 
dimension  measures. 

Of  the  sixty  correlations  examined,  only  one  was  significant  in  the 
predicted  direction  (-.14);  and  that  was  between  Total  Stance  and  Occu- 
pational Expectation  at  age  ten.     Stage  I  data  also  did  not  suppoit 
the  hypothesis  which  must,  therefore,  he  rejected. 

Hypothedis  61:    The  status  level  measures  of  Occupational 
Aspiration,  Occupational  Expectation,  and 
Educational  Aspiration  will  be  negatively 
related  with  the  Sentence  Completion  Total 
Coping  dimension  measures. 

Of  the  thirty  correlation;:  examined,  four  were  significant  in  the 
predicted  direction,  all  at  age  fourteen.    These  were  betx^een  Occupa- 
tional Expectation  and  Stance,  Engagement,  Aid/Advice,  and  Total  Coping 
Effectiveness . 

The  correlations  ranged  between  -.15  and  -.22.    The  highest  (-.22) 
was  between  Occupational  Expectation  and  Coping  Effectiveness.  In 
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stage  I,  four  out  of  eighteen  correlations  were  significant,  two  at 
age  ten  and  two  at  age  fourteen. 

Based  upon  the  findings  of  both  studies,  this  hypothesis  must  be 
rejected , 

Hypothesis  62:  The  status  level  measures  of  Occupational 
Aspiration,  Occupational  Expectation,  and 
Educational  Aspiration  will  be  negatively 
related  with  the  SAI  "Good  Coping"  measures. 

Of  the  thirty-six  correlations  examined,  eleven  were  significant, 
all  in  the  predicted  direction.    Of  these,  two  were  in  the  ten-year-oli 
sample  and  nine  in  the  fourteen-year-old  sample.     There  were  two  corre 
lations  (one  pair)  which  were  significant  at  both  age  levels.  These 
were  between  the  SAI  Total  Score  and  Educational  Aspiration.  Signifi- 
cant at  age  ten  only  was  the  relationship  between  Interpersonal  Rela- 
tions and  Educational  Aspiration.     Significant  at  age  fourteen  only 
were  the  following  relationships:     (a)  Task  Achievement  with  all 
Occupational  and  Educational  measures;  (b)  Anxiety  with  all  Occupation 
al  and  Educational  measures;  and  (c)  Total  SAI  score  with  all  Occupa- 
tional measures.     The  correlations  ranged  between  -.14  and  -.33.  The 
highest  (-.33)  was  between  SAI  Anxiety  and  Occupational  Aspiration  at 
age  fourteen. 

In  summary,  there  was  virtually  no  support  for  this  hypothesis  at 
age  ten  but  minimal  support  a*-  age  fourteen  with  the  most  consistent 
relationships  being  those  between  Task  Achievement,  Anxiety,  and  the 
Total  Score  with  the  Occupational  and  Educational  measures. 

Hypothesis  63:     The  status  level  measures  of  Occupational 
Aspiration,  Occupational  Expectation,  and 
Educational  Aspiration  will  be  negatively 
related  with  the  "Active"  response  measures 
of  the  Views  of  Life. 

Of  the  sixty  correlations  exaiPined,  only  four  were  significant  in 
the  predicted  direction.     These  were:     (a)  Occupational  Aspiration 
with  Confrontation/Avoidance  and  Self /Joint  Implementation;  and  (b) 
Educational  Aspiration  with  Competition/Cooperation  and  Pos it ive /Nega- 
tive Self-Concept.     The  correlations  ranged  between  .14  and  .16. 

There  was  insufficient  evidence  for  the  support  of  this  hypothesis. 
It  must,  therefore,  be  rejected. 

Hypothesis  64:     The  status  level  measures  of  Occupational 
Aspiration,  Occupational  Expectation,  and 
Educational  Aspiration  will  be  negatively 
related  with  the  Story  Completion  Total  Posi- 
tive Affect  measures  and  the  Sentence  Comple- 
tion Total  Positive  Affect  measure. 
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Of  the  twelve  correlations  examined,  none  were  significant  in  either 
age  group.    Tlius  the  hypothesis  must  be  totally  rejected  at  both  age 
levels.     In  Stage  I  five  of  the  eighteen  correlations  were  significant, 
all  in  the  fourteen-year-old  age  group,  thus  lending  some  slight  sup- 
port to  the  hypothesis  at  age  fourteen,  but  none  whatever  at  age  ten. 

Hypothesis  65;    The  status  level  measures  of  Occupational 
Aspiration,  Occupational  Expectation,  and 
Educational  Aspiration  will  be  positively 
related  with  the  Sentence  Completion  Total 
Hostile  and  Depressive  Affect  measures,  and 
the  Story  Completion  Total  Negative  Affect 
measure  • 


None  of  the  eighteen  correlations  examined  were  significant  in  the 
predicted  direction.    Stage  I  data  did  not  confirm  the  hypothesis 
either;  thus  it  must  be  rejected  at  both  age  levels. 


Hypothesis  92;    There  will  be  a  positive  relationship  among 
the  Parent/Child  Interaction  items  of  the 
Sentence  Completion  instrument. 

Of  the  four  legitimate  correlations  examined,  only  two  were  signifi- 
cant.   These  were  between  Mother  Interaction  and  Father  Interaction 
(.32,   .A6)  at  both  age  levels.    The  other  legitimate  correlation 
(between  Self-Concept  and  Farent/Chiid  Interaction)  was  not  significant 
at  either  age  level.    All  other  correlations  (which  were  pot  legitimate 
due  to  overlapping  items)  were  significant  at  both  age  levels.  In 
Stage  I,  only  ex  age  ten  was  the  correlation  between  Mother  Interaction 
and  Father  Interaction  significant.    At  neither  age  level  was  the  rela- 
tionship between  Self-Concept  and  Parent/Child  Interaction  significant. 

Considering  both  studies  at  the  same  time,  there  was  good  support 
for  the  relationship  between  Mother  Interaction  and  Father  Interaction, 
but  no  support  for  the  relationship  between  Self-Concept  and  Parent/ 
Child  Interaction,  thus  overfill  there  was  partial  support  for  the 
hypothesis • 

Hypothesis  93;    There  will  be  a  positive  relationship  between 
the  Parent/Child  Interaction  items  of  the  Sen- 
tence Completion  and  the  Authority  Attitude, 
Coping  Style,  Coping  Effectiveness,  and  Positive 
Affect  measures  of  the  Sentence  Completion 
instrument • 


Of  the  forty-eight  correlations  examined,  only  two  were  significant, 
both  at  age  ten.    These  were:     (a)  Self-Concept  with  Attitude  Toward 
Authority;  and  (b)  Interaction  with  Father  with  Attitude  Toward 
Authority.    These  correlations  were  .19  and  .18.    In  Stage  I  also, 
only  two  correlations  were  significant,  both  at  age  fourteen.  Thus, 
the  hypothesis  must  be  rejected  at  both  age  levels. 
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Hypothesis  94:    There  will  be  negative  relationships  between 
the  Parent/Child  Interaction  items  of  the 
Sentence  Completion  and  both  the  Authority 
Hostile  and  Depressive  Affect  measures. 

None  of  the  sixteen  correlatiunt:  were  significant  at  t  ither  age 
level.     In  Stage  I  also,  none  of  the  correlation?  were  sij^nif Leant. 
Thus,  the  hypothesis  must  be  rejected  at  both  age  levels. 

Hypothesis  95;     There  will  be  a  positive  relationship  between 
the  Parent/Child  Interaction  items  of  the 
Sentence  Completion  and  the  Total  Attitude, 
Coping  Style,  Coping  Effectiveness,  and  Posi- 
tive Affect  measures  of  the  Sentence  Completion 
instrument . 

Of  the  forty-eight  correlations  examined,  nine  were  significant,  all 
in  the  predicted  direction.    All  of  these  were  in  the  ten-year-old 
sample.    They  were:     (a)  Self-Concept  with  Total  Attitude,  Stance, 
Engagement,  Aid/Advice,  and  Coping  Effectiveness;  (b)  Parent/Child 
Interaction  with  Total  Attitude;   (c)  Interaction  with  Mother  with 
Attitude;  and  (d)  Father  Interaction  with  Attitude  and  Total  Engage- 
ment . 

The  correlations  ranged  between  .15  and  .20.  The  highest  (.20)  was 
between  Self-Concept  and  Coping  Effectiveness. 

In  Stage  I,  out  of  forty  correlations,  six  were  significant,  five 
involving  Interaction  with  Mother. 

Looking  at  Stages  I  and  III  results  together,  there  wa3  virtually 
no  support  whatsoever  for  the  hypothesis  at  age  fourteen  and  very 
minimal  support  at  age  ten. 

Hypothesis  96:     There  will  be  a  negative  relationship  between 
the  Parent/child  Interaction  items  of  the 
Sentence  Completion  and  both  the  Total  Hostile 
and  the  Total  Depressive  Affect  measures  of 
the  Sentence  Completion. 

Of  the  sixteen  correlations  examined,  none  were  significant  in 
either  age  group.     In  Stage  I  also,  there  were  no  significant  differ- 
ences involving  Negative  Affect.    Therefore  the  hypottiesis  must  be 
completely  rejected  at  both  age  levels* 

Hypothesis  97:    There  will  be  a  positive  relationship  between 

the  Parent/child  Interaction  scores  of  the  Sen- 
tence Completion  and  Coping  Style,  Coping  Effec- 
tiveness, and  Positive  Affect  scale  scores  from 
Story  Five  concerning  Authority  relations. 
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Of  the  ninety-six  correlations  examined,  none  were  significant  in 
the  predicted  direction.    There  was  no  similar  hypothesis  in  Stage  I. 
Thus  the  hypothesis  was  completely  rejected. 

Hypothesis  98:    There  will  be  a  negative  relationship  between 
the  Parent/Child  Interaction  scores  of  the 
Sentence  Completion  and  the  Negative  Affect 
measure  from  Story  Five  concerning  Authority 
relations. 

None  of  the  eight  corre lac  ions  examined  were  significant  and,  thus, 
the  hypothesis  must  be  rejected. 

Hypothesis  99a;    There  will  be  a  positive  relationship  between 
the  'Parent/Child  Interaction  scores  of  the 
Sentence  Completion  and  Coping  Style,  Coping 
Effectiveness,  and  Positive  Affect  scale 
scores  from  Story  Four,  since  (though  classi- 
fied as  an  Anxiety  story)  it  concerns  parental 
relations. 

Of  the  ninety-six  correlations  exam^'ned,  only  two  were  significant 
in  the  predicted  direction.     (There  were  five  correlations  significant 
in  the  direction  opposite  from  that  predicted).     One  correlation  (.13) 
was  at  age  ten  and  the  other  (.15)  at  age  fourteen. 

There  was  no  similar  hypothesis  in  Stage  I.    Based  on  Stage  III 
findings,  this  hypothesis  must  be  rejected  at  both  age  levels. 

Hypothesis  99b:    There  will  be  a  positive  relationship  between 
the  Parent/Child  Interaction  scores  of  the 
Sentence  Completion  and  the  Coping  Style, 
Coping  Effectiveness,  and  Positive  Affect 
scale  scores  from  Story  Six,  since  (though 
classified  as  an  Anxiety  story),  it  concerns 
parental  relations* 

Of  the  ninety-six  correlations  examined,  only  three  were  significant 
in  the  predicted  direction,  all  in  the  f ourteen-y^ar-old  sample. 
These  were  between  Parent/Child  Interaction  and  Solver  (.16),  Imple- 
mentation (.16),  and  Outcome  (.15).    There  was  no  similar  hypothesis 
in  Stage  I.    Based  upon  these  findings,  the  hypothesis  must  be  rejected 
at  both  age  levels. 

Hypothesis  100;    There  will  be  a  negative  relationship  between 
the  Parent/Child  Interaction  scores  of  the 
Sentence  Completion  and  the  Negative  Affect 
measures  from  both  Stories  Four  and  Six. 
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Of  the  sixteen  correlations  examined,  only  one  was  significant  and 
this  was  in  the  ten-year-old  sample  (-.16).     It  was  between  Self-Con- 
cept and  Story  Six  Negative  Affect.     On  the  basis  of  these  findings 
the  hypothesis  must  be  rejected. 

Hypothesis  lOl:     There  will  be  a  positive  relationship  between 
the  Parent/Child  Interaction  items  of  the 
Sentence  Completion  and  the  Total  scores  for 
Coping  Style,  Coping  Effectiveness,  and  Posi- 
tive Affect  from  the  Story  Completion. 

Of  the  ninety-six  correlations  examined,  nine  were  significant  in 
the  predicted  direction.     Of  these,  all  nine  were  in  the  fourteen- 
year-old  sample.     These  were:     (a)  Self-Concept  with  Stance;  (b)  Par- 
ent/Child Interaction  with  Solver,  Implementation,  and  Outcome;  and 
(c)  Mother  Interaction  with  Stance,  Engagement,  Coping  Effectiveness, 
Positive  Affect  Kero,  and  Instrumentality. 

The  correlations  ranged  between  .14  and  .21.     The  highest  (.21)  was 
between  Mother  Interaction  and  Stance. 

In  Stage  I,  only  six  out  of  sixty-four  correlations  were  significant 
in  the  predicted  direction,  four  at  age  fourteen  and  two  at  age  ten. 

In  conclusion,  chis  hypothesis  must  be  totally  rejected  in  the  ten- 
year-old  sample,  but  there  is  some  very  tenuous  support  at  age  fourteen 
though  the  support  is  insufficient  for  verification  of  the  hypothesis 
for  this  age  group. 

Hypothe_s is_l02 :    There  will  be  a  negative  relationship  between 
the  Parent/child  Interaction  items  of  the 
Sentence  Completion  and  the  Total  score  for 
Negative  Affect  from  the  Story  Completion. 

Of  the  eight  correlations  examined,  none  were  significant,  thus  the 
hypothesis  must  be  rejected. 

Hypothesis  I03t    There  will  be  a  positive  relationship  between 
the  Parent/child  Interact  ion  items  of  the 
Sentence  Completion  and  the  "Good  Coping" 
score  for  the  Authority  area  of  the  SAI  as 
well  as  the  Total  "Good  Coping"  score. 

Of  the  sixteen  correlations  examined,  none  were  significant,  thus 
the  hypothesis  was  rejected  for  both  age  groups. 

Hypothesis  1 04 1    There  will  be  a  positive  relationship  between 
the  Father/Child  Interaction  item  from  the 
Sentence  Completion  and  the  Occupational  value 
"Follow  Father." 
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The  correlation  was  significant  at  age  ten  (.26),  but  not  at  age 
fourteen.    In  Stage  I,  the  correlation  was  not  significant  at  either 
age  level. 

Thus  there  was  no  support  whatsoever  for  the  hypothesis  at  age 
fourteen,  but  contradictory  evidence  between  the  two  studies  for  the 
ten-year-old  sample. 

Hypothesis  105:    There  will  be  a  positive  relationship  between 
the  Parent/Child  Interaction  items  of  the 
Sentence  Completion  and  the  Intrinsic  Occupa- 
tional Values. 

Out  of  seventy-two  correlations  there  were  no  correlations  signifi- 
cant in  the  predicted  direction  though  there  were  eight  significant  in 
the  direction  opposite  from  that  predicted.     In  Stage  I  there  were 
only  two  correlations  significant  in  the  predicted  direction,  with 
five  significant  in  the  direction  opposite  from  that  predicted. 

Thus  the  hypothesis  must  be  rejected  for  both  age  groups. 

Hypothesis  106;    There  will  be  a  negative  relationship  between 
the  Parent/Child  Interaction  items  of  the 
Sentence  Completion  and  the  Extrinsic  Occupa- 
tional Values. 

Of  the  sixty-four  correlations  examined,  none  were  significant  in 
the  predicted  direction,  though  there  were  nine  significant  in  the 
direction  opposite  from  that  predicted.     (All  nine  of  these  correla- 
tions involved  Security,  Follow  Father,  or  the  Total  Extrinsic  score.) 

In  Stage  I  there  were  only  two  correlations  significant  in  the 
predicted  direction  with  five  significant  in  the  direction  opposite 
from  that  predicted. 

Based  upon  the  results  of  both  studies,  this  hypothesis  must  be 
rejected. 

Hypothesis  107:    There  will  be  a  negative  relationship  between 
the  Father/Child  Interaction  item  from  the 
Sentence  Completion  and  the  discrepancy  score 
between  the  Father's  Occupation  and  the  child's 
Aspiration. 

Neither  correlation  was  significant  in  the  predicted  direction. 
Also,   in  Stage  I  there  were  no  significant  correlations  in  the  predic- 
ted direction,  though  there  was  one  correlation  in  Stage  I  (age  ten) 
and  one  in  Stage  III  (age  fourteen)  which  was  significant  in  the 
direction  opposite  from  that  predicted.    Thus  the  hypothesis  must  be 
rejected . 
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Hypothesis  108;     There  will  be  a  positive  correlation  between 
the  Parent/Child  Interaction  items  from  the 
Sentence  Completion  and  all  Views  of  Life 
subscales  plus  the  Total  scores. 

There  were  no  correlations  significant  in  the  predicted  direction; 
thus  the  hypothesis  must  be  rejected. 

PREDICTOR-CRITERION  CORRELATIONS 

Hypothesis  66;     There  will  be  positive  relationships  between 
the  Intrinsic  Occupational  Values  and  the 
Criterion  measures. 

Achievement  Measures 

Of  the  fifty-four  correlations  examined,  eighteen  were  significant, 
all  in  the  predicted  direction.  Of  these,  seven  were  in  the  ten-year- 
old  sample  and  eleven  in  the  fourteen-year-old  sample. 

There  were  twelve  correlations  (six  pairs)  which  were  significant 
in  both  age  groups.     These  were:     (a)  Independence  with  Reading 
Achievement;  (b)  Self-Sat isfact ion  with  both  Reading  Achievement  and 
GPA;  and  (c)  the  Total  Intrinsic  score  with  all  Achievement  measures. 
Significant  ac  age  ten  only  was  the  relationship  between  Self-Satts- 
faction  and  Mathematics  Achievement.     Significant  at  age  fourteen  only 
were  the  following  relationships:     (a)  Altruism  with  GPA;  (b)  Indepen- 
dence with  GPA;  and  (c)  Variety  with  all  Achievement  measures. 

The  correlations  ranged  between  .14  and  .36-     The  highest  (.36)  was 
between  Self-Sat isfact ion  and  Reading  Achievement  at  age  ten.  All 
Achievement  measures  were  signLJricantly  correlated  in  both  age  groups 
with  the  Intrinsic  Total  score. 

The  total  hypothesis  could  not  be  supported.     However,  there  was 
good  support  for  Self-Sat isfact ion  and  the  Intrinsic  Total  score,  and 
fair  support  for  Variety  and  Independence.     The  remainder  of  the 
Intrinsic  Values  did  not  support  the  hypothesis. 

Behavior  Rating  Scale 

Of  the  one  hundred  and  sixty-two  correlations,  twenty-four  were 
significant    all  in  the  predicted  direction.     Of  these,  eleven  were  in 
the  ten-year-old  sample  and  thirteen  in  the  fourteen-year-old  sample. 
There  were  eighteen  correlations  (or  nine  pairs)  which  were  significant 
in  both  age  samples.     These  were:     (a)  Self-Satisfaction  with  Task 
Achievement,  Implementation,  Selr-Assertion,  and  Solver;  and  (b)  Total 
Intrinsic  score  with  Task  Achievement,  Implementation,  Self-Assertion, 
Initiation,  and  Solver.     Significant  at  age  ten  only  were  the  follow- 
ing relationships:     (a)  Altruism  with  BRS  Anxiety;  and  (b)  Self-Satis- 
faction  with  BRS  Initiation.    Significant  at  age  fourteen  only  were 
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the  following  relationships:     (a)  Independence  with  BRS  Task  Achieve- 
ment and  Authority;  (b)  Intellectual  Stimulation  and  BRS  Initiation; 
and  (c)  Total  Intrinsic  score  with  BRS  Anxiety. 

The  correlations  ranged  between  .14  and  .28.    The  highest  (.28)  was 
between  Self-Satisfaction  and  Solver  at  age  ten. 

All  but  four  of  the  significant  correlations  involved  either  the 
Self-Satisfaction  or  the  Total  Intrinsic  score.    This  was  similar  to 
the  findings  with  the  Achievement  criterion. 

In  sunmary,  the  hypothesis  as  a  whole  was  not  verified  for  the  BRS, 
buc  there  was  fairly  good  evidence  of  some  relationship  between  the 
BRS  criteria  and  Self-Satisfaction  as  well  as  the  Intrinsic  Total 
score  at  both  age  levels.     In  Stage  I,  where  only  the  BRS  Summary 
score  was  used,  again  the  hypothesis  was  verified  for  Self-Satisfaction 
and  the  Total  Intrinsic  score,  but,  in  addition,  ^-ss  verified  for 
Altruism  also. 

Hypothe  s is  67 1     There  will  be  nega t ive  relationsh"'      ^ etwee n 
the  Extrinsic  Occupational  Values  uhe 
Criterion  measures. 

Achievement  Measures 

Of  the  forty-eight  correlations  examined,  nineteen  w  i  '  f^nificant, 
all  in  the  predicted  direction.    Of  these,  nine  were  in  'en-year- 
old  sample  and  ten  were  in  the  fourteen-year-old  sample.     Tuere  were 
twelve  correlations  (or  six  pairs)  which  were  significant  in  both  age 
samples.     These  were:     (a)  Success  with  Reading  Achievement  and  CPA; 
(b)  Economic  Returns  with  GPA;  and  (c)  Total  Extrinsic  with  all 
Achievement  measures.     Significant  at  age  ten  only  were  the  following 
relationships:     (a)  Success  with  Mathematics  Achievement;  (b)  Prestige 
with  GPA;  and  (c)  Economic  Returns  with  Reading  Achievement.  Signifi- 
cant at  age  fourteen  only  were  the  following  relationships:  (a) 
Security  with  all  Achievement  criteria;  and  (b)  Surroundings  with 
Mathematics  Achievement. 

The  correlations  ranged  between  -.U  and  -.29.  The  highest  (-.28, 
-.29)  were  between  the  Total  Extrinsic  score  and  Reading  Achievement. 

The  Total  Extrinsic  score  appeared  to  be  a  good  predictor  of  all 
Achievement  criterion  measures  at  both  age  levels.     Success  was  also 
an  excellent  predictor  (five  out  of  six),  while  Security  predicted 
well  at  age  fourteen  only.    GPA  was  the  most  frequently  predicted  by 
the  Extrinsic  values,  while  Mathematics  Achievement  was  least  frequent- 
ly predicted.    Thus  the  hypothesis  was  partially  confirmed  for  certain 
values  only. 
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Behavior  Rating  Scale 


Of  the  one  hundred  and  foriy-iour  correlations  uxami  n^d ,  lcir(v-iwo 
were  .significant  in  the  predicted  dLrcctiun.    01  these,  iWiMUylcHir 
were  at  age  ten  and  eighteen  at  age  ioiu'teen.    Tlure  were  twiiity 
correlations  (or  ten  pairs)  which  were  signiiLcant   in  both  age  sanipii*s. 
These  were:     (a)  Success  with  BRS  Implementation;   (b)  liconomic 
Returns  with  BRS  Task  Achievement,  Implementation,  Self-Assert  ion, 
and  Initiation;  and  (c)  Total  Extrinsic  score  with  BRS  Task  Achieve- 
ment, Implementation,  Self-Assertion,  Initiation,  and  Solver.  Signi- 
ficant at  age  ten  only  were  the  following  relationships:     (a)  Success 
with  all  BRS  items  except  Aggression;   (b)  Prestige  with  BRS  Task 
Achievement,  Implementation,  Self-Assertion,  Initiation,  Solver,  and 
Anxiety;  and  (c)  Economic  Returns  with  BRS  Solver.     Significant  at 
age  fourteen  only  were  the  following  relationships:     (a)  Security  with 
BRS  Authority;  (b)  Economic  Returns  with  BRS  Interpersonal  Relations; 
(c)  Surroundings  with  BRS  Authority,  Self -Assert ion ,  and  Solver;  (d) 
Associates  with  BRS  Self-Assertion  and  Anxiety;  and  (e)  Total 
Extrinsic  score  with  BRS  Anxiety. 

The  correlations  ranged  between  -.14  and  -.33.    The  highest  (-.33) 
was  between  Success  and  BRS  Self-Assertion  at  age  ten. 

The  two  BRS  items  most  frequently  predicted  by  the  Extrinsic 
values  were  Self-Assertion  and  Implementation.    Those  Extrinsic 
Occupational  Values  which  best  predicted  the  BRS  items  were:  (a) 
Success,  which  was  completely  verified  at  age  ten  only;   (b)  Prestige 
at  age  ten  only;   (c)  Economic  Returns;  and  (d)  the  Total  Extrinsic 
score.    For  the  other  Extrinsic  values,  the  hypothesis  was  not  veri- 
fied.    In  Stage  I  there  was  only  partial  verification  of  the 
hypothesis,  using  the  BRS  Summary  score  only.    Thus,  the  hypothesis 
was  completely  verified  only  for  Economic  Returns  and  for  the  Total 
Extrinsic  score. 

Hypothesis  68:    There  will  be  negative  relationships  between  the 

status  level  of  Occupational  Aspiration,  Occupational 
Expectation,  and  Educational  Aspiration  and  the 
Criterion  measures. 

Achievement  Measures 

Of  the  eighteen  correlations  examined »  fourteen  were  significant, 
all  in  the  predicted  direction.    Of  these,  five  were  at  age  ten  and 
nine  at  age  fourteen.    There  were  ten  correlations  (or  five  pairs) 
which  were  significant  in  both  age  groups.    These  were:     (a)  Occupa- 
tional Expectation  with  Mathematics  and  Reading  Achievement;  and  (b) 
Educational  Aspiration  with  all  Achieveirent  measures.     Significant  at 
age  fourteen  only  were  the  following  relationships:     (a)  Occupational 
Aspiration  with  all  Achievement  measures;  and  (b)  Occupational  Expec- 
tat  ion  with  GPA, 
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The  correlations  ranged  between  -.20  and  -.47.    The  highest  ^-.47, 
-•45,  -.43)  were  between  Educational  Aspiration  and  all  Achievement 
meesures  at  age  fourteen. 

The  hypothesis  was  completely  verified  at  the  fourteen-year-old 
level,  but  only  partially  verified  at  age  ten.    At  age  ten  thoie  was 
no  relationship  between  Occupational  Aspiration  and  the  Achievement 
measures.     However,  two  of  three  ten-year-old  correlations  were 
significant  for  Occupational  Expectation;  and  all  were  significant 
for  Educational  Aspiration.    GPA  was  less  frequently  predicted  than 
were  the  other  two  Achievement  measures. 

Behavior  Rating  Scale 

Of  the  fifty-four  correlations  examined,  thirty-nine  were  signi- 
ficant all  in  the  predicted  direction.    Of  these,  fourteen  were  at 
age  ten  and  twenty-five  at  age  fourteen.    Thus,  there  were  only  two 
correlations  which  were  not  significant  at  age  fourteen,  and  these 
were  between  BRS  Initiation  aad  both  Occupational  Aspiration  and 
Expectation.    At  age  ten  the  following  correlations  were  significant: 
(a)  Occupational  Aspiration,  with  BRS  Task  Achievement,  Interpersonal 
Relations,  Self-Assertion,  Solver,  and  Anxiety;  (b)  Occupational 
Expectation  with  BRS  Solver;  and  all  BRS  items  except  BRS  Aggression 
with  Educational  Aspiration. 

The  correlations  ranged  between  -.14  and  -.32.    The  highest  (-.32) 
was  between  Educational  Aspiration  and  BRS  Anxiety  at  age  fourteen. 
Most  all  of  the  correlations  were  higher  at  age  fourteen  than  al  age 
ten* 

In  summary,  the  hypothesis;  was  completely  verified  for  the 
fcurteen-year-olds  and  for  Educational  Asn^'T-ati^n  in  both  age  groups. 
There  was  partial  verification  in  the  ten-;,  ar-old  sample  of  a  rela- 
tionship between  Occupational  Aspiration  and  the  BRS  items,  but  no 
support  for  the  relationship  between  Occupational  Expectation  and^^ 
the  BRS  at  age  ten. 


In  Stage  I,  all  correlations  with  the  BRS  summary  score  were 
significant  at  both  age  levels  for  all  Occupational  and  Educational 
measures*    This  lend'   a  small  amount  of  additional  support  to  the 
hypothesis  at  age  ten,  but  one  should  consider  the  difference  in 
BRS  items  and  scoring  system  in  Stage  I  as  well  as  the  fact  that  only 
the  summary  score  was  used* 

Hypothesis  69;  There  will  be  negative  relationships  between  the 
Occupational  Interest  discrepancy  scores  and  the 
Criterion  measures. 
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Achievement:  Measures 


Of  the  twelve  correlations  examinea,  seven  were  significant,  all 
in  the  predicted  direction.     Of  these,   four  were  at  age  ten  and  three 
at  age  fourteen.     There  were  six  correlations  (or  three  pairs)  signi- 
ficant at  both  age  levels.    These  were  between  the  Father's  Occupa- 
tion/Child's Aspiration  Discrepancy  score  and  all  Achievement 
criteria.     Significant  at  age  ten  only  was  the  relationship  between 
Child's  Expectation/child's  Aspiration  and  Reading  Achievement. 

The  correlations  ranged  between  -.14  and  -.30.    The  highest  (-.30) 
were  between  the  Father's  Occupation/Child's  Aspiration  Discrepancy 
score  and  both  Mathematics  and  Reading  Achievement  at  age  fourteen. 

In  summary,  the  hypothesis  was  completely  verified  for  the 
Father's  Occupation/Child's  Aspiration  Discrepancy  score,  but  was  not 
supported  for  the  Child's  Expectation/Child's  Aspiration  Discrepancy 
score.     Essentially  the  same  results  were  found  in  Stage  I,  except 
there  was  less  support  for  the  Father's  Occupation/Child's  Aspiration 
Discrepancy  score  than  in  Stage  III. 

Behavior  Rating  Scale 

None  of  the  thirty-six  correlations  examined  were  significant.  In 
Stage  I,  only  one  correlation  was  significant  and  it  just  barely 
reached  significance.     Thus  the  hypothesis  was  rejected  for  both  age 
groups . 

Hypothesis  70:    There  will  be  a  positive  relationship  between 

the  SAI  "Good  Coping"  measures  and  the  Criterion 
measures. 

Achievement  Measures 

Of  the  thirty-six    correlations  examined,  seventeen  were  signifi- 
cant, all  in  the  predicted  direction.     Of  these,  eleven  were  at  age 
ten  and  six  at  age  fourteen.     There  were  ten  correlations  (or  five 
pairs)which  were  significant  at  both  age  levels.    These  were:  (a) 
SAI  Task  Achievement  with  all  Achievement  criterion  measures;  and 
(b)  SAI  Anxiety  with  Mathematics  Achievement  and  GPA.     Significant  at 
age  ten  only  were  the  following  relationships:     (a)  SAI  Aggression 
with  Mathematics  Achievement  and  GPA;  (b)  SAI  Interpersonal  Relations 
with  GPA;  and  (c)  SAl  Total  score  with  all  Achievement  measures 
Significant  at  age  fourteen  only  was  the  relationship  betwaen  SAI 
^nxiety  and  Reading  Achievement. 

The  correlations  ranged  between  .14  and  .24.  The  highest  (.24) 
were  between  SAI  Task  Achievement  and  both  Mathematics  Achievement 
and  GPA  at  age  fourteen. 
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In  conclusion,  there  wes  fairly  good  general  support  for  the 
hypothesis  at  age  ten,  but  the  support  was  rat*^er  poor  at  age 
fourteen.     The  hypothesis  was  completely  confirmed  at  both  age 
levels  for  SAI  Task  Achievement,  with  SAI  Anxiety  being  the  next 
best  predictor  of  the  Achievement  criterion.    Authority  and  Inter- 
personal Relations  ware  the  poorest  predictors  at  either  age  level. 

Behavior  Rating  Scale 

Of  the  one  hundred  and  eight  correlations  examined,  thirty-eight 
were  significant  in  the  predicted  direction.     Of  these,  thirty-one 
were  in  the  ten-year-old  sample,  and  seven  in  the  fourteen-year-old 
sample . 

There  were  twelve  correlations  (or  six  pairs)  which  were  signi- 
ficant at  both  age  levels.    These  were:     (a)  SAI  Task  Achievement 
with  BRS  Task  Achievement  and  Implementation;  and  (b)  SAI  Anxiety 
with  BRS  Authority,  Self-Assertion,  Solver,  and  Anxiety.  Significant 
at  age  ten  only  were  the  following  relationships:     (a)  SAI  Task 
Achievement  with  BRS  Initiation;  (b)  SAI  Aggression  with  BRS  Task 
Achievement,  Implementation,  Self-Assertion,  Initiation,  and  Aggres- 
sion;  (c)  SAI  Interpersonal  Relations  with  all  BRS  items  except 
Authority  and  Aggression;  (d)  SAI  Anxiety  with  BRS  Task  Achievement, 
Interpersonal  Relations,  Implementation,  and  Initiation;  and  (e) 
SAI  Total  score  with  all  BRS  items  except  Interpersonal  Relations. 
Significant  at  age  fourteen  only  was  the  relationship  between  SAI 
Task  Achievement  and  BRS  Aggression. 

The  correlations  ranged  between  .14  and  .25.    The  highest  (.25) 
was  between  SAI  Anxiety  and  BRS  Self-Assertion  at  age  ten. 

Ihe  BRS  items  which  were  most  frequently  correlated  with  SAI 
scores  were  Task  Achievement  and  Implementation.    The  SAI  area  most 
highly  related  to  the  BRS  was  Anxiety,  followed  by  the  Total  Score 
and  Interpersonal  Relations  at  age  ten. 

In  sunmary,  the  hypothesis  received  rather  good  support  and  was 
confirmed  in  the  ten-year-old  sample,  but  must  be  rejected  for  the 
fourteen-year-old  sample.  No  direct  comparisons  with  Stage  I  data 
could  be  made. 

Hypothesis  71;    There  will  be  a  positive  relationship  between  the 
Views  of  Life  Active  response  measures  and  the 
Criterion  measures. 

Achievement  Measures 

Of  the  sixty  correlations  examined,  eleven  were  significant,  all 
in  the  predicted  direction.    These  were:     (a)  Competition/Cooperation 
with  all  Achievement  measures;  (b)  Independence/Interdependence  with 
all  Achievement  measures;  (c)  Earned  versus  Bestowed  Status  with  GPA; 
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(d)  Activity/Passivity  under  Stress  with  Mathematics  Achievement:;  nnd 

(e)  the  Total  Active  Choices  wirh         Achievement  measures. 

The  correlations  ranged  between  .16  and  .27.    The  highest  (.27) 
were  between  GPA  and  both  Competition/Cooperation  and  Independence/ 
Interdependence. 

In  conclusion,  the  overall  hypothesis  was  not  verified.  However, 
there  was  good  support  for  the  relationship  of  tne  Achievement 
measures  with  the  Total  Score  as  well  as  with  two  individual  scores: 
Competition/Cooperation  and  Independence/Interdependence. 

Behavior  Rating  Scale 

Of  the  one  hundred  and  eighty  correlations  examined,  twenty-one 
were  significant  in  the  predicted  direction.    These  were:  (a) 
Intrinsic/Extrinsic  with  BRS  Task  Achievement,  Implementation,  Self- 
Assertion,  Initiation,  Solver,  and  Aggression;   (b)  Task  Achievement 
versus  Interpersonal  Relations  with  BRS  Authority,  Self --Assertion, 
and  Solver;  (c)  Competition/Cooperation  with  BRS  Authority,  Self- 
Assertion,  Initiation,  Solver,  and  Anxiety;   (d)  Self/Joint  Impiemen- 
ration  with  BRS  Implementation,  Aggression,  and  Anxiety;  and  (e) 
Total  Active  Choices  with  Interpersonal  Relations,  Self-Assertion, 
Initiation ,  and  Solver. 

The  correlations  ranged  between  .14  and  .25.    The  highest  (.25) 
was  between  Competition/Cooperation  and  BRS  Anxiety. 

As  with  the  Achievement  criterion  measures,  the  overall  hypothesis 
of  a  relationship  between  the  Views  of  Life  and  the  BRS  Criterion 
measures  cannot  be  supported.    However,  there  are  certain  individual 
subsyndromas  of  the  Views  of  Life  that  appear  to  be  somewhat 
consistently  related  to  the  BRS  Criterion  measures.    These  are: 
Intrinsic  versus  Extrinsic,  Task  Achievement  versus  Interpersonal 
Relations,  Competition  versus  Cooperation,  Self  versus  Joint 
Implementation,  and  the  Total  Active  Choices.     For  the  remainder  of 
the  subsyndromes ,  the  hypothesis  must  be  rejected. 

Hypotheses  72-75:    There  will  be  a  positive  relationship  between 

the  Criterion  measures  and  the  Sentence  Comple- 
tion Coping  Style  variables  in  the  different 
areas  of  behavior. 

;  cance 

The  results  for  the  Achievement  measures  will  be  discussed  first. 
Of  the  thirty-six  correlations  examined,  eight  were  significant, all  in 
the  predicted  direction.     Of  these,  three  were  in  the  ten-year-old 
sample  and  five  in  the  fourteen-year-old  sample.    There  were  two 
correlations  (one  pair)  which  were  significant  at  both  age  levels. 
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This  was  between  Authority  Stance  and  GPA.     Significant  at  age  ten 
only  was  the  relationship  between  Authority  Stance  and  with  both  Mathe 
matics  and  Reading  Achievement.     Significant  at  age  fourteen  only  were 
the  following  relationships:     (a)  Task  Achievement  Stance  with  all 
Achievement  measures;  and  (b)  Total  Stance  with  GPA.    The  correlations 
ranged  between  .14  and  .25.    The  highest  (.23)  was  between  .14  and  .25 
The  highest  (.25)  was  between  Task  Achievement  Stance  and  GPA  at  age 
fourteen* 

In  summary,  there  was  virtually  no  support  for  the  hypothesis  at 
age  ten  and  very  poor  support  at  age  fourteen.    The  best  predictor 
of  the  Achievement  measures  was  Authority  Stance. 

Turning  next  to  the  BRS,  out  of  the  ten  pertinent  correlations, 
only  one  was  significant  and  that  was  between  Interpersonal  Relations 
Stance  and  BRS  Interpersonal  Relations  (.17)  at  age  ten.    At  age  four- 
teen, there  were  three  significant  correlations  with  the  Total  Stance 
score  and  these  were  for  BRS  Interpersonal  Relations,  Implementation, 
and  Self-Assertion. 

In  conclusion,  the  hypothesis  must  be  rejected  concerning  a  rela- 
tionsMp  between  the  Sentence  Completion  Stance  scores  and  the  BRS 
scores  with  the  same  areas. 

Engagement 

Relationships  with  the  Achievement  scores  will  be  discussed  first. 
Of  the  thirty-six  correlations  examined,  six  were  significant,  all  at 
age  fourteen.    These  were:     (a)  Authority  Engagement  with  Reading 
Achievement  and  GPA;  (b)  Task  Achievement  Engagement  with  Mathematics 
Achievement  and  CPA;  and  (c)  Total  Engagement  with  Reading  Achievement 
and  GPA.    The  correlations  ranged  between  .14  and  .22.    The  highest 
(.22)  was  between  Task  Achievement  Engagement  and  GPA.     In  summary, 
there  was  no  support  for  this  part  of  the  hypothesis  at  age  ten  and 
only  very  marginal  support  at  age  fourteen.    Overall,  the  hypothesis 
was  not  verified. 

Turning  next  to  the  BRS,  out  jf  ten  correlations,  two  were  slgnifl- 
cant,  both  at  age  ten.    These  were  between  (a)  Aggression  Engagement 
with  BRS  Aggression  (.16);  and  (b)  Interpersonal  Relations  Engagement 
and  BRS  Interpersonal  Relations  (.16).     Four  of  the  BRS  Items  were 
significantly  correlated  with  the  Total  Engagement  score  at  age 
fourteen  only.    These  were  BRS  Task  Achievement,  Interpersonal 
Relations,  Implementation,  and  Self-Assertlon.    Overall,  there  was 
no  support  for  this  section  of  the  hypothesis  at  age  fourteen  and 
poor  support  at  age  ten. 
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Aid/Advi  ce 


Loot^ing  iirsl  at  llic  relationship  wiili  ti>e  Ac  iu^'vomeiU  m^'astiri's , 
out  of  thiriy-bix  corro  lat  i  ons ,  c  i^lu  win-  si^niiiLant.     OtiL  v)i  tlusf, 
one  was  at  age  Hn  and  seven  at  ago   lotirteen.     Tiu  re  wcir   two  currria- 
tions  (or  onu  pair)  signLfLcanl  in  both  a^;e  Kru'rp.:>.     Thc-sr  w*'!**.*  !)olween 
Task  Achic'VomcMU  Aid/Advice  and  Reading  Acli  i  evt  nifnt  .     Slgnific'^nt  ai 
age  fourteen  only  were  the  following  re Lat toaships :     (a)  Authority  Aid/ 
Advice  with  Reading  Achievement  and  GPA;   (b)  Task  Aciiievement  Aid/ 
Advice  with  Mathemat  i'^s  and  Reading  Achievements  and  GPA;  and  (e)  Total 
Aid/Advice  with  Reading  Achievement  and  GPA.     The  correlations  ranged 
between  .14  and   .26.     The  highrst   (.26)  was  between  Tassk  Achievement 
Aid/Advice  and  GPA  at  age  fourteen.     In  summary,   there  was  virtually 
no  support  for  the  hypothesis  at  age  ten  and  rather  poor  support  at 
age  fourteen. 

Turning  next  to  the  relationship  with  the  BRS ,  out  of  ten  corre- 
lations,  three  were  significant,   two  at  age  ten  and  one  at  age 
lourteen.     Significant  at  age  ten  were  the  following  relationships: 
(a)  Aggression  Aid/Advice  with  Aggression  (.21);  and   (b)  Interpersonal 
Relations  Atd/Advice  with  BRS  Interpersonal  Relations  (.16).  Signifi- 
cant at  age  fourteen  was  the  relationship  between  Task  Achievement 
Aid/Advice  and  BRS  Task  Achievement   (.14).     Nine  of  the  eighteen  corre- 
lations with  the  Total  score  were  significant,   five  at  age  ten  and  four 
at  age  fourteen.     Overall,   th-^re  was  rather  poor  support  for  the 
hypothesis  when  comparing  areas.     However,   the  Aid /Advice  Total  Score 
correlated  fairly  well  with  the  various  BRS  Criterion  measures. 

Coping  Effectiveness 

Looking  first  at  the  Achievement  Criterion  measures,  out  of 
thtrty-six  correlations,   twelve  were  significant,  all  in  the  predicted 
direction.     Of  these,   two  were  at  age  ten  and  ten  were  at  age  fourteen. 
There  were  two  correlations  (one  pair)  significant  in  both  age  groups. 
These  were  between  Authority  Coping  Effectiveness  and  GPA.  Signifi- 
cant at  age  ten  only  was  the  relationship  between  Mathematics  Achieve- 
menc  and  Authority  Coptng  Effectiveness.     Significant  at  age  fourteen 
were  the.  iol  lowing  relationships:     (a)  Authority  Coping  with  Reading 
Achievement;   (b)  Interpersonal  Relations  Coping  with  Reading  Achieve-* 
nient  and  GPA;    (c)  Task  Achievement  Coping  Effectiveness  with  all 
Acnieveiaent  measures;  and  (d)  Total  Coping  Ef  f  ect  iveness  with  all 
Achievement  measures.     The  correlations  ranged  between   .14  and  .31. 
The  hi^aest   (.31)  was  between  Task  Achievement  Coping  and  GPA  at  age 
fourteen.     In  Stage  I,   twenty-three  out  of  thirty-six  correlations 
were  significant ,   twelve  at  age  ten  and  eleven  at  age  fourteen.  Only 
Stage  I  data  gave  moderate  support  to  the  hypothesis  at  age  ten;  while 
the  support  was  virtually  non-e:: ist^nt   in  Stage  III.     Boch  Stages  1 
and  III  data  supported  the  hypothesis  to  a  moderate  degree  at  age 
fourteen . 
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Looking  next  at  the  bRS  Critori  ^n,  imt  of  L*n  ori illations ,  four 
were  .significant,  two  at  agf»  tf^n  and    wo  at  d'^c  r.it:rtecn.     Thc-rf^  was 
one  pa.r  Kigniticant  ai  both  a^c  V-vels.     T[)»  se  werr   brt.ween  Int  4  rper- 
sonai  Relations  Coping  Ef f ectiv^nes:.  aiul  BRS  Jnt  erpcrsnnal  Relations. 
Significant  at  age  ten  only  was  the  relationship      twoen  AKr,rcsbion 
CopinR  Effectiveness  and  BRS  A^,gression.     Si^niticant  at  age  fourteen 
only  was  the  relationship  belweer.  Task  Attn'evem^nl  Coping  P.ffectivc- 
ness  and  BRS  Task  Achievement.     The  correlations  ranged  between  .17 
and  .?4.    The  highest  ( .     )  was  betve*-n  Task  Achievement  Coping  and 
BRS  Task  Achievement.    Nine  of  the  eighteen  correlations  with  the  BRS 
Total  score  were  significant.     In  sp\tc  of  thi.s  fairly  good  relation- 
ship with  the  Total  Coping  Effectiveness  score,  the  area  by  area 
comparisons  gave  rather  poor  support  to  the  hypothesis  at  both  age 
levels  with  the  best  support  being  for  Interpersonal  Relations. 

Hypothesis  76:  There  will  be  a  positive  relationship  between 
the  Sentence  Completion  Attitude  measures  and 
the  Criterion  measures. 

Achievement  Measures 

Of  the  thirty  correlations  examined,  only  three  x/ere  significant  in 
the  predicted  direction,  ail  at  age  fourteen.    These  were:  (a) 
Authority  Attitude  with  CPA;  and  (b)  Task  Achievement  Attituda  Reading 
Achievement  and  CPA.    The  correlations  ranged  between  .14  and  .20  with 
the  highest  (.20)  between  Task  Achiev^ement  Attitude  and  Reading 
Achievement.    This  part  of  the  hypothesis  must  be  rejected  at  both 
age  levels. 

Behavior  Rating  Scale 

Of  the  eight  correlations  examined,  only  one  was  significant,  at 
age  fourteen,  between  Task  Achievement  Attitude  and  BRS  Task  Achieve- 
ment.   There  was  only  one  significant  correlation  between  the  Total 
Attitude  score  and  the  BRS  Criterion  measures.     On  the  basis  of  this 
evidence  this  part  of  the  hypothesis  must  be  rejected  at  both  age 
levels.     Comparisons  with  Stage  I  could  not  be  made  due  to  the  fact 
tnat  only  the  Summary  score  was  used  in  Stage  I. 

Hypothesis  77:    There  will  be  a  positive  relationship  between  the 
Sentence  Completion  Positive  Affect  variables 
and  the  Criterion  measures 

Achievement  Measures 

Of  the  thirty-six  correlations  examined,  none  were  significant  in 
the  predicted  direction;  thus  this  part  of  the  hypothesis  must  be 
rejected. 
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Behavior  Racing  Scale 


Of  the  ten  correlations  examined,  none  were  significant.     Only  two 
of  rhe  eighteen  correlations  with  the  Positive  Affect  Total  score  were 
significant,  both  with  BRS  Interpersonal  Relations.    Thus,  the 
hypothesis  must  be  rejected  at  both  age  levels.     (In  Stage  I,  there 
were  only  two  significant  correlations,  both  at  age  ten.) 

Hypothei^is  78a:  There  will  be  a  negative  relationship  between  the 
Sentence  Completion  Hostile  and  Depressive  Affect 
variables  and  the  Criterion  measures  of  Achievement. 

Of  the  seventy-two  correlations  examined,  six  were  significant  in 
the  predicted  direction.     Of  these,  all  six  were  in  the  fourteen-year- 
old  group.    They  were:     (a)  Mathemacics  Achievement  with  Task  Achieve- 
ment Hostile  Affect;   (b)  Reading  Achievement  with  Anxiety  Hostile 
Affect,  Interpersonal  Relations  Hostile  Affect,  and  Total  Hostile 
Affect;  and  (c)  CPA  with  Interpersonal  Relations  Hostile  Affect,  and 
Total  Hostile  Affect.    The  correlations  ranged  between  -  14  and  -.19. 
The  highest  (-.19)  was  between  Reading  Achievement  and  Interpersonal 
Relations  Hostile  Affect.     In  Stage  I,  there  was  only  one  significant 
correlation  involving  Negative  Affect  and  the  Achievement  Criterion 
measures.     Thus  the  hypothesis  tmist  be  rejected  at  both  age  levels. 
Note  that  in  Stage  III,  all  significant  correlations  were  with  Hostile 
Affect,  and  none  with  Depressive  Affect. 

Hypothesis  78b:     There  will  be  a  negative  relationship  between 
the  Sentence  Completion  Hostile  and  Depressive 
Affect  variables  and  the  Criterion  measures  of 
the  BRS. 

Of  the  twenty  correlations  examined,  only  one  was  significnat,  at 
age  terw     This  was  between  BRS  Aggression  and  Hostile  Affect  in  the 
Aggression  area  (-.14). 

There  were  four  significant  negative  correlations  between  Total 
Hostile  Affect  and  the  BRS  Criterion  measures.    There  were  five  signi- 
ficant negative  correlations  between  Total  Depressive  Affect  and 
the  BRS  Criterion  measures.    The  hypothesis  must  be  rejected  at  both 
age  levels.     In  Stage  I  there  wss  only  one  correlation  significant  in 
the  predicted  direction  between  the  BRS  Summary  score  and  Sentence 
Completion  Negative  Affect.     Thus  data  from  both  studies  Lead  to  the 
rejection  of  the  hypothesis. 

Hypothesis  79:     There  will  be  a  positive  relationship  between 

the  Criterion  measures  and  the  Story  Completion 
Coping  Style  dimensions  Stance. 

The  relationship  between  Stance  and  the  Achievement  criterion  will 
be  discussed  first.     Of  the  forty-eight  correlations  examined,  eight 
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were  significant  in  the  predicted  direction.    Of  these,  seven  were  m 
the  ten-year-old  sample  and  one  in  the  fourteen-year-oLd  sample. 
Significant  at  age  ten  were  the  following  relationships:     (a)  Mathe- 
matics Achievement  with  Aggression;  (b)  Interpersonal  Relations  with 
Mathematics  Achievement  and  GPA;   (c)  Academic  Task  Achievement  vith 
Mathematics  and  Reading  Achievement;  and  (d)  Total  Stance  with  Mathe- 
matics and  Reading  Achievement.    Significant  at  age  fourteen  only  was 
the  relationship  between  Academic  Task  Achievement  and  GPA.    The  corre- 
lations ranged  between  .14  and  .20.    The  highest  (.20)  was  between 
Academic  Task  Achievement  and  GPA  at  age  fourteen.     In  conclusion, 
there  was  no  support  for  this  hypothesis  at  age  fourteen,  and  very 
meager  support  at  age  ten.    Overall,  the  hypothesized  relationship 
between  Story  Completion  Stance  and  the  Achievement  Criterion  measures 
should  be  rejected. 

Next  the  relationship  6f  Story  Completion  Stance  to  the  BRS  Criterion 
meausres    will  be  discussed.     Of  the  foorneen  correlations  examined, 
there  was  only  one  significant  relationship  and  that  was  at  age  ten 
between  Story  Interpersonal  Relations  and  BRS  Interpersonal  Relations 
(.15).    There  were  no  significant  correlations  with  the  Total  Stance 
score.    Story  Completion  Stance  was  not  measured  in  Stage  I.     Based  on 
Stage  III  findings,  the  hypothesis  of  a  relationship  between  Story 
Completion  Stance  and  the  BRS  Criterion  measures  should  be  rejected. 

Hypothesis  80:    There  will  be  a  positive  relationship  between 

the  Criterion  measures  and  the  Story  Completion 
Coping  Style  dimension  Engagement. 

Achievement  Measures 

Of  the  forty-eight*correLations  examined,  only  six  were  significant 
in  the  predicted  direction.     (There  were  nine  significant  in  the 
direction  opposite  from  that  predicted.)    Of  these  six,  all  were  in 
the  ten-year-oLd  sample.    The  foLLowing  were  significant  at  age  ten 
only:     (a)  Aggression  Engagement  with  Mathematics  and  Reading  Achieve- 
ment; (b)  Nonacademic  Task  Achievement  Engagement  with  Reading 
Achievement;  and  (c)  Total  Engagement  with  all  three  Achievement 
measures.    The  correlations  ranged  between  .16  and  .29.    The  highest 
(.29)  was  between  Total  Engagement  and  GPA  at  age  ten.    This  hypoth- 
esis  must  be  totally  rejected  at  age  fourteen  and  very  poor  support 
at  age  ten  except  for  the  Interpersonal  Relations  area  and  the 
Engagement  Total  score,  and,  to  a  lesser  extent,  in  the  Aggression 
area.     In  Stage  I,  seven  of  the  fifty-four  correlations  were  signifi- 
cant (five  at  age  ten  and  two  at  age  fourteen).    Thus,  there  was  no 
Stage  I  evidence  which  countered  the  Scage  III  findings. 

Behavior  Rating  Scale 

Of  the  fourteen  correlations  examined,  none  were  significant  in  the 
predicted  direction,  though  there  were  three  significant  in  the 
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direction  opposite  from  that  predicted.    At  age  ten,  the  Total  Engage- 
ment score  was  significant  correlated  with  all  BRS  Criterion  measures 
except  BRS  Aggression;  however  there  were  no  significant  correlations 
at  age  fourteen.     In  Stage  T,  only  two  out  of  eighteen  correlations  of 
the  BRS  Summary  score  with  Story  CumpleLion  EngnKement  wore  signlfj- 
cant.     Based  upon  Stages  I  and  ill  findings,  this  hypothosis  must  he 
reject'^d  fur  Engagement. 

Hypothesis  81:    There  will  be  a  positive  relationship  between 

— *  ^      the  Criterion  measures  and  the  Story  Completion 

Coping  Style  dimension  initiation. 

Achievement  Measures 

Of  the  forty-eight  correlations  examined,  only  two  were  significant, 
both  at  age  ten.    These  were  betw<^-n  Aggression  Initiation  and 
Mathematics  Achievement  (.21)  and  Keading  Achievement  (.23).     In  Stage 
I,  out  of  fifty-four  correlations,  ctiirteen  were  significant,  seven 
at  age  ten  and  six  at  age  fourteen.    Thus,  though  Stage  I  results 
supported  the  hypothesis  to  a  greater  extent  than  did  Stage  III 
results,  the  overall  results  were  not  sufficient  for  verification  of 
the    hypothesis  at  either  age  level. 

Behavior  Rating  Scale 

— \' 

Of  the  fourteen  correlations  examined,  none  were  significant  in  the 
predicted  direction.    Also,  none  of  the  BRS  Criterion  measures  were 
correlated  with  the  Total  Initiation  score  at  either  age  level.  In 
Stage  I,  only  two  of  the  Initiation  coirelations  with  the  BRS  Summary 
score  were  significant.     Based  on  the  results  of  both  studies,  this 
hypothesis  must  be  rejected  for  Initiation. 

Hypothesis  82:    There  will  be  a  positive  relationship  between 

the  Criterion  measures  and  the  Story  Completion 
Coping  Style  dimension  Aid/Advice. 

Achievement  Measures 

Of  the  forty-eight  correlations  examined,  five  were  significant, 
all  at  age  ten.    These  were:     (a)  Aggression  Aid/Advice,  with  Mathe- 
matics and  Reading  Achievement;  and  (b)  Story  Six   -nxiety  Aid/Advice 
with  all  three  Achievement  measures.     The  correlations  ranged  between 
.15  and  .22.    The  highest  (.22)  was  between  Story  Six  Anxiety  and 
Mathematics  Achievement.    Aid/Advice  was  not  measured  in  Stage  I  Story 
Completion.     Based  on  these  findings,  the  hypothesis  must  be  com- 
pletely rejected  at  age  fourteen,  and  also  rejected  at  age  ten  except 
for  Aggression  and  Story  Six  Anxiety. 
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Behavior  Rating  Scale 


Of  the  fourteen  correlations  examined,  none  were  significant  in  the 
predicted  direction  and  the  Total  Aid/Advice  score  was  not  signifi- 
cantly correlated  with  any  of  the  BRS  Criterion  measures.  Therefore 
the  hypothesis  must  be  completely  rejected  at  both  age  levels. 

Hypothesis  83;    There  will  be  a  positive  relationship  between  the 
Criterion  measures  and  the  Story  Completion  Coping 
Style  dimension:  Solver. 

Achievement  Measures 

Of  the  forty-eight  correlations  examined,  only  three  were  signif- 
icant   in  the  predicted  direction,  all  at  age  ten.    These  were  between 
Aggression  Solver  and  all  chree  Achievement  measures.    They  ranged 
between  .14  and  .20.    The  highest  (.20)  was  between  Aggression  Solver 
and  CPA.    The  dimension  of  Solver  was  not  tested  in  Stage  I.  Based 
upon  Stage  III  results,  the  hypothesis  must  be  rejected  for  both  age 
groups  for  the  Achievement  measures. 

Behavior  Rating  Scale 

Of  the  fourteen  correlations  examined,  none  were  significant  in 
the  predicted  direction.    Also  the  Total  Solver  score  was  not  signifi- 
cantly correlated  (in  the  predicted  direction)  with  any  of  the  BRS 
Criterion  measures.    Thus,  the  hypothesis  must  be  totally  rejected  for 
both  age  groups. 

Hypothesis  84;    There  will  be  a  positive  relationship  between 

the  Criterion  measures  and  the  Story  Completion 
Coping  Style  dimension:  Implementation. 

Achievement  Measures 

Of  the  forty-eight  correlations  examined,  only  four  were  signif- 
icant   in  the  predicted  direction,  all  at  age  ten.    These  were:  (a) 
Aggression  In^jlementation  with  all  three  Achievement  measures;  and 
(b)  Nonacademic  Task  Achievement  with  Reading  Achievement.    The  corre- 
lations ranged  between  .14  and  .17.     In  Stage  I,  out  of  forty-eight 
correlations,  thirteen  were  significant  in  the  predicted  direction, 
seven  at  age  ten  and  six  at  age  fourteen.    Thus,  while  the  support  for 
the  hypothesis  was  better  in  Stage  I,  between  the  two  studies,  the 
hypothesis  must  be  rejected  except  for  the  area  of  Aggression  at  cge 
ten  which  was  significant  in  both  studies  with  all  Achievement 
measures. 
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Behavior  Rating  Scale 


Of  the  fourteen  correlations  examined,  none  wi're  significant  in  the 
predicted  direction.    Also,  the  Implementation  Total  score  was  not 
significantly  correlated  (in  the  predicted  direction)  with  any  of  the 
BRS  Criterion  measures.     In  Stage  I,  out  of  eighteen  correlations  with 
the  BRS  Summary  score,  only  two  were  significant.    Thus,  considering 
the  results  of  both  Stages  I  and  III,  the  hypothesis  must  be  rejected 
at  both  age  levels. 

Hypothesis  85:    There  will  be  a  positive  relationship  between 

the  Criterion  measures  and  the  Story  Completion 
Coping  Style  dimension:  Outcome. 

Achievement  Criterion 

Of  the  forty-eight  correlations  examined,  four  were  significant, 
two  at  age  ten  and  two  at  age  fourteen.     Significant  at  age  ten  were 
the  relationships  between  Authority  Outcome  and  both  Mathematics  and 
Reading  Achievement  (.16,   .16).     Significant  at  age  fotirteen  only  were 
the  following  relationships:     (a)  Aggression  Outcome  vith  Reading 
Achievement  (.14);  and  (b)  Acad3mic  Task  Achievement  Outcome  with 
Reading  Achievement  (.14).     On  the  basis  of  these  results,  the  hypoth- 
esis must  be  rejected  for  the  Achievement  Criterion. 

Behavior  Rating  Scale 

Of  the  fourteen  correlations  examined,  none  were  significant  in  the 
predicted  direction.    Also,  the  Total  Outcome  score  was  not  correlated 
(in  the  predicted  direction)  with  any  of  the  BRS  Criterion  measures. 
Thus,  the  hypothesis  must  be  rejected. 

Hypothesis  86:    There  will  be  a  positive  relationship  between 

the  Criterion  measures  and  the  Story  Completion 
Coping  Style  dimension:     Evaluation  of  Outcome. 

Achievement  Criterion 

Of  the  forty-eight  correlations  examined,  only  two  were  significant 
one  at  age  ten  between  Interpersonal  Relations  and  Mathematics 
Achievement  (.l^),  and  the  other  at  age  fourteen  between  Aggression 
and  Reading  Achievement  (.15).     The  hypothesis  was  rejected  at  both 
age  levels. 

Behavior  Rating  Scale 

Of  the  fourteen  correlations  examined,  only  one  was  significant. 
This  was  at  age  ten  between  Interpersonal  Relations  Evaluation  of 
Outcome  and  BRS  Interpersonal  Relations  (.17).    The  Evaluation  of 
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Outcome  Total  score  was  not  significantly  correlated  with  any  of  the 
BRS  Criterion  measures.    The  hypothesis  was  rejected  for  both  age 
groups. 

Hypothesis  87:    There  will  be  a  positive  relationship  between 
the  Criterion  measures  and  Story  Completion 
Coping  Effectiveness, 

Achievement  Measures 

Of  the  forty-eight  correlations  examined,  four  were  significant  in 
the  predicted  direction,  three  at  age  ten  and  one  at  age  fourteen. 
Significant  at  age  ten  were  the  relationships  between  Aggression 
Coping  and  all  Achievement  measures.     Significant  at  age  fourteen  was 
the  relationship  between  Academic  Task  Achievement  and  CPA.  The 
correlations  ranged  between  .14  and  .25.    The  highest  were  between 
Aggression  Coping  and  both  Mathematics  and  Reading  Achievement, 

In  Stage  x,  out  of  forty-eight  correlations,  ten  were  significant, 
five  at  age  ten  and  five  at  age  fourteen.    While  Stage  I  results  gave 
better  support  than  Stage  III,  the  results  of  the  two  studies  combined 
must  lead  to  the  rejection  of  the  hypothesis  for  Coping  Effectiveness 
with  the  Achievement  measures. 

Behavior  Rating  Scale 

Of  the  fourteen  correlations  examined,  none  were  significant  in  the 
predicted  direction.    Also,  the  Coping  Effectiveness  Total  score  was 
not  significantly  correlated  with  any  of  the  BRS  Criterion  measures. 
In  Stage  I,  only  one  of  the  eighteen  correlations  of  Coping  Effective- 
ness with  the  BRS  Summary  score  was  significant.    Based  upon  the  two 
studies  together,  the  hypothesis  must  be  rejected. 

Hypothesis  88:    There  will  be  a  positive  relationship  between 

the  Criterion  measures  and  the  Story  Completion 
Coping  Style  dimension:  Instrumentality. 

Achievement  Measures 

Of  the  forty-eight  correlations  examined,  only  two  were  significant, 
both  in  the  ten-year-old  sample.     These  were  between  Aggression 
Instrumentality  and  both  Mathematics  (.20)  and  Reading  (.17)  Achieve- 
ment.    In  Stage  I,  out  of  forty-eight  Persistence  correlations  with 
the  Achievement  measures,  eleven  were  significant,  seven  at  age  ten 
and  four  at  age  fourteen.     This  was  a  somewhat  different  finding  than 
in  Stage  III.    However,  with  the  exception  of  Aggression  at  age  ten, 
the  hypothesis  must  be  rejected,  based  on  the  findings  of  Stages  I 
and  III  combined. 
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Behavior  Rating  Scale 


Of  the  fourteen  correlatiops  examined,  none  were  significant  in  tiic 
predicted  direction.     Also,  none  of  the  corielations  with  the  Instru- 
mentality Total  score  were  significant  in  the  predicted  direction.  In 
Stage  I,  three  out  of  eighteen  correlations  of  Persistence  with  the 
BRS  Summary  score  were  significant.     Based  on  the  findings  of  these 
two  studies  combined,  the  hypothesis  of  a  relationship  between  Instru- 
mentality and  the  BRS  must  be  rejected. 

Hypothesis  89:    There  will  be  a  positive  relationship  between 

the  Criterion  measures  and  the  Story  Completion 
Positive  Affect  dimension. 

Achievement  Measures 

Of  the  forty-eight  correlations  examined,  none  were  significant, 
all  in  the  predicted  direction.     Of  these,  six  were  in  the  ten-year- 
old  sample  and  three  in  the  fourteen-year-old  sample.    The  following 
relationships  were  significant  at  age  ten:     (a)  Interpersonal  Relations 
Positive  Affect  with  all  Achievement  Criterion;  (b)  Academic  Task 
Achievement  Positive  Affect  with  Reading  Achievement;  and  (c)  Total 
Positive  Affect  Hero  with  Mathematics  Achievement  and  GPA.  Signifi- 
cant at  age  fourteen  only  were  the  following  relationships:  (a) 
Aggression  Positive  Affect  with  Reading  Achievement  and  GPA;  and  (o) 
Nonacadeinic  Task  Achievement  Positive  Affect  with  Mathematics  Achieve- 
ment . 

The  correlations  ranged  between  .14  and  .20.    The  highest  (.20)  was 
between  Interpersonal  Relations  Positive  Affect  and  GPA  at  age  ten. 
In  sunanary,  there  was  very  little  support  for  the  hypothesis  with 
respect  to  the  relationship  between  the  Achievement  measures  and 
Positive  Affect,  though  the  support  was  a  little  better  in  the  ten- 
year-old  sample  than  in  the  fourteen-year-old  sample. 

Behavior  Rating  Scale 

Of  the  fourteen  correlations  examined,  only  one  was  significant, 
and  that  was  in  the  fourteen-year-old  sample  (.17).     It  was  between 
Story  Six  Anxiety  Positive  Affect  and  BRS  Anxiety.    The  hypothesis 
must  be  rejected  on  the  basis  of  these  findings. 

Hypothesis  90:    There  will  be  a  negative  relationship  between 

the  Criterion  measures  and  the  Story  Completion 
Negative  Aftect  dimension. 

Achievement  Measures 

Of  the  forty-eight  correlations  examined,  only  two  were  significant 
in  the  predicted  negative  direction,  both  at  age  fourteen.  These 
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were  between  Nonacademic  Task  Achievement  and  both  Reading  Achieve- 
ment (-.18)  and  GPA  (-.15).    Thus,  the  hypothesis  for  the  Achievement 
measures  must  be  rejected. 

Behavior  Rating  Scale 

Of  the  fourteen  correlations  examined,  none  were  significant  at 
either  age  level.    Also,  none  of  the  Negative  Affect  Total  score 
correlations  with  the  BRS  Criterion  measures  were  significant.  Thus, 
the  hypothesis  was  rejected  at  both  age  levels. 

Hypothesis  109:    There  will  be  a  positive  relationship  between 

the  Parent/Child  Interaction  items  of  the  Sentence 
Completion  and  the  Aptitude  and  Achievement 
measures. 

Of  the  thirty-two  correlations  examined,  only  one  was  significant 
in  the  predicted  direction,  and  that  was  at  age  fourteen  between 
Parent/Child  Interaction  and  Reading  Achievement.     (There  were  three 
correlations  significant  in  the  direction  opposite  from  that  pre- 
dicted, all  at  age  fourteen  involving  Interaction  with  Father.  Thus, 
the  hypothesis  must  be  rejected  for  both  age  groups. 

Hypothesis  110:    There  will  be  a  positive  relationship  between  the 
Parent/Child  Interaction  items  of  the  Sentence 
Completion  and  the  Authority  score  or  the  BRS. 

Two  of  the  eight  correlations  were  significant,  both  at  age 
fourteen.    These  were  between  the  Authority  BRS  item  and  both  Parent/ 
Child  Interaction  (.15)  and  Interaction  with  Mother  (.16).  Thus, 
there  was  no  support  for  the  hypothesis  at  age  ten  and  only  very 
tentative  support  at  age  fourteen. 

Hypothesis  111:    There  will  be  a  positive  relationship  between  the 
Parent/Child  Interaction  items  of  the  Sentence 
Completion  and  the  Coping  Style  dimension  scores 
from  the  Peer  BRS. 

None  of  the  twenty-four  correlations  examined  were  significant. 
Thus,  the  hypothesis  must  be  totally  rejected  at  both  age  levels. 
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.22 


.16 


.18 


VIEW  Of 

62  LIFE 
TOTAL 

63  SCORE 


.20   

.31  _J9 


.29      .29  .22 


.29 


.14  _.18 
.28  .Jl 


.25 


.27 


.14 


  _J4  _i28 

    _J8  .ill 

    .25 



    .14 

 lII 

 .22    _J0    -Ji 

    04  JI 

 Jk 

 :jU  ^ 

.21      .39   _Jl   ^   


.22   

.20  zJ^ 


behavior  «re«t. 


INSTRUMENTS:    Se«t«nc«  Co«pUtloo 
VARUSLES:       Stanc*  «cro»«  dl£t«r«nc 
behavior  treat 


 100 

STA^CF. 


AGCRESrlCTi 
10  14 


STANCE 
100  AGGRESSION 

83  AUTHORITY 

92  AliXIETY 

INTEF.PERSOIIAL 
74  RELATI<»S 

TASK 
65  ACHIEVE>«rr 

TOTAL 
109  ST.'HNCE 


.18 


37 


.16 


.23 


.50 


83 

92 

74 

sta::ce  _ 

STA? 

:CE 

STANCE  _ 

AimiORITY 

ANXIETY 

IPR 

10 

'0 

14 

10 

14 

» 

.18 

•  V 

.20 

.22 

.17. 

.20 

.22 

•23. 

.17 

.24 

.73 

.65 

.23 

.31 

.40 

.20 

.63 

.63 

46 

.60 

.66 

.65 

65 


STAIKX^ 
TASK  ACH^ 
.10  14_ 


.24 


.4^ 


.73 


.64 


INSTRHlENTSi:    Sentence  Completion 
VARIABLES ;       Engtgcfcnt  .crott  dl««r«lt 
behavior  treat 


10'. 


0? 


75 


66 


^s:^,^  ^jrsi 

14 


EKCA^XMENT 
101  At4:RKSSU>l 

S4  AinriWRITY 

93  AyXIETY 

iTilXKrEKSONAL 
75    RFI  ATinUS 

TASK 

AnnrvrrNT 

i;0  IVAilUflTiT 


.22 

.7.1  .25 

.16 

.4  » 

.2; 

n>       U       10  ^ 

14 

.23 

.25 

.19 

.22  .27 

.18 

.  7> 

.1,^  ^ 

.   *  ^" 

.ERIC, 


U(  rut  1 


HYI'*frnrS|*i  1?      TlM  fi*  rfill  f.'   pii»«JIJv»   r«I<»rl4(.  iJf»h  *»f  '/  Hm*  tM  (htiriii        flit    *.«  * 


VAklABIJ*  :        Aia/A.lvlic  m  nms 


67 


70 


H5 


'l4 


102 


A  J  </AlT/ur    AjI>/n>VKh    AMv'APVir  ^    Alli//liVK^  tl^K^^J^^SS 

At  kn'>^fcr_>    /'-H'MkriSr   /  -Vn  TV 

3  /        14        )'7       U"'      III  14" 


14         10  Ti' 


AlD/ADVICe 
67  ACCRESSIGN 

.29 

.15  .2S 

.17  .24 

76    AUTHORITY  -3^9 

.15 

.Id 

.27  .23 

.25 

85    ANXim  -25 

.17  .26 

.18 

.15 

.16 

INTCt  PERSONAL 
94    RELATIONS            •  2<» 

.22  .15 

.16 

TASK 
102  ACHIEVE«NT 

.23 

.25 

TOTAL 

111    AID/ADVICE  .*'7 

.60  .73 

.70  .6'- 

.50  .50 

.52  .36 

.47 

HYPOTHESIS  13:    There  vlU  be  potltlve  rel«tion»hlpt  •nonit  the  meisurei  of  the  tmn  Sentence  INSTRUMENTS:    Sentence  Coapletlon 

Coi::pUtlon  coping  ityle  varlabUb  icrosi  different  behavior  ■reaa  VARIABLES:       Coping  Effect ivioeii  Mroka 

different  behavior  «reM 


103  86  95  77   68 


CP. 

ZT7. 

CO"*. 

EFF. 

CO?. 

EFF. 

COP. 

EFF. 

COP. 

EFF, 

ac-:ression 

AUTHORITY 

A!  ' 

IE7Y 

IPR 

TASK 

ACH. 

10 

14 

10 

14 

10 

14 

10 

14 

10 

14 

103 

COPING  tTT. 
AGGRESSION 

.30 

.18 

.17 

.31 

.29 

.24 

.18 

86 

AumoRm 

.20 

.18 

.21 

.28 

.32 

.31 

.47 

.33 

95 

ANXIETY 

.17 

.21 

.28 

.35 

.35 

.26 

77 

INTERPERSONAL 
REUTIONS 

.31 

.29 

.32 

.31 

.35 

.45 

.28 

68 

TASK 

ACrilEVEMENT 

.2U 

.18 

.47 

.33 

.35 

.26 

.45 

.28 

112 

TOTAL 

COPING  EFF. 

.56 

.54 

.69 

.66 

.49 

60 

.74 

.73 

.77 

.67 

HYPOTHESIS  14:    There  vill  be  «  positive  relationship  among  the  Coping  Style 
Di«tnaion  Total  Scorea  and  Coping  £f fectlveneaa  Total  Score. 


INSTRtnCNTS:    Sentence  Completion 
VARIABLES:       Coping  Style  DiaenaioB 

Total  Scorea  and  Coding 

EffcctlvcfMaa 


109 


TOTAL 


110 


111 


TOTAL 


TOTAL 


Ml. 


TOTAL 


lANCE       ENCACEXENT    AID/ ADVICE     COP.  EFF. 


IC 

14 

10 

14 

10 

14 

10 

14 

109 

TOTAL 
STANCE 

.79 

•77 

.80 

.76 

,84 

.85 

TOTAL 

110 

ENGAGEMENT 

.79 

.77 

.95 

.95 

.79 

.81 

TOTAL 

111 

AID/AIVICE 

TOTAL 

112 

COPING  IFF. 

•8^ 

.9? 

.84 

HYPOTHESIS  15:    There  vill  be  positive  relatlonahlpa  anong  the  Sentence  Cooipletion 
attitude  weaaurea  and  Attitude  Total  Score  acroaa  behavior  areaa. 


INSTRITCNTS :    Sentence  Coiaplction 
VARIABLES:       Attitud*  flif«surea  acroaa 
behavior  areaa 


82 


"3 


ATTtTim- 


64 


AirnoRiTY 

ANMETY 

irR 

TASK  ACH. 

10 

u 

1€ 

14 

10 

14 

10 

14 

82 

ATTITUDE 

AirraoRiTY 

.20 

.29 

.24 

91 

ANXiimr 

73 

INTERPERSONAL 
RELATIONS 

.20 

.14 

64 

TASK 

ACHIEVEMENT 

.2* 

.70 

.14 

108 

TOTAL 

ATrmoe 

.7* 

.'3 

.15 

.24 

69- 

.65 

.57 

-1492- 


i..    r-^Ml   ...h-.p  mm....  .h..  m-nr.H  of  th.   ^h..   '.M-t  c  m 

T          Af  f*'ct  ucon  * 


hivlor  fin  61 


.7  1^   J±  

—''i^z  ^rrrrr  T^<rrnT  'mijh:.  j^'*' 


""a*  mhm  I  r  '/.'J.  * 


*1M  1'. 


HOST.  AFFECT 

e?  AimioH  iTY 


Ah 


96  ANXIETY   

INTE:<  PERSONAL 
78  PELATIONS 

TASK 
69  ACHTFA-FMENT 

TOTAL  HOSTILE 
U3    AFFECT  _Lii 


1'^  

.1% 

1 

.i7 

.14 

.31 

.27 

.?! 

.27 

.14 

.66 

.63  .31 

.47 

.74 

1  .« 

.21 

76 

.14 

OP  fi7  7S  

,  ■  K^riT"  y?PF:.Ar^:  Dr.v=>E.Arr:  deprl^aft 


10 


10  K 


10 


10  1<> 


TASK  ACH.. 
10 


DEPRESS.  ATF. 
105  AGGPESSIW 

88  AiJThORlTY 

97  AmClET/ 

INTERPERSONAL 
79  REUTIOHS 

TASK 
70  ACHIEVEMENT 

TOTAL 
114  DEPRESSIVE 


.23 

.  1 6_^ 

^11 

.23 


.16 


AX 


.16 


.59_ 


.22 


28 


.66 


.14 


.16 

.29 

■  28 

.61 

.60 

AO  98  80  71  

^-^ij^M^  -m=I  JimioL 

10  14 


NEUTRAL  AFFECT 
106  ACCRCSSICH 

89  ALTHORITY 

98  AKMETY 

I^iTjCP^ERSONAL 
80  RELATIOKS 

TASK 
71  ACHTEVEMOiT 

TOTAL 
115    i^EUTRAL  AFF. 


10 

14 

10 

14 

n 

.19 

.19 

.26 

,24^ 

.32 

.16 

,15. 

.27- 

.21 

.41 

.24 

.41 

.24 

.70 

.67 

.70 

.56 

II.STRUMEKTS:  Sentence  CowplitloO 
VARIABUS:       Oeprei.lve  A£f«ct 


nrSTRUlcm:  Sent«nc«  Couple tlon 
VARIABLES:       feutrtl  Aff«ct 


INSTRUKFNTS: 
VARUftUr*: 


Sentence  Co»pl«tl<m 
Pciltivc  A£f«t 


10* 


PO^.AFF. 


"10      1^  JiL 


99 

ANaIHTL 


10 


14 


IPR  _ 


fOS.AKF. 


POSITIVE  AFF. 
107  AiKiKESSlCN 

90  AHHORITY 

90  ANXIKTV 

iKTEKms-WAL 
81  KOATlOKS 

TA?K 
7:  AOHtKVFMHJT 

TOTAL 
Uf.    rOS.  AFFECl 


.59 

.31 

TASK  ACH. 
10  14 

.71 

STAf.K  III 


HYWrniEMS  20'    Th.ri.  will  be  •  positive  ri^UllonuMp  bMwe.n  the  Tntol  J^^^^^^'^Tf .fj''" 

and  the  T<a«l  ^o-iilv.-  Affi-ct  rrH-^mirc     Thifc  will  be  nMKfltlvi  rHpt  on«hlp-i 
bilwren  the  T»»il  Attitude  mci.tirc  and  the  Totil  MoiitMe  Jind  Dtpreiiiivt 
Affect  Miiurei. 


IWSTHIMPnS: 
VAKIARIXS: 


^♦•nlince  Cumplellcm 
Tiitfll  Att  Itude  «nd 
Affect  Mi'iiurei 


in 


lU 


116 


H0S1  fix 


TOTAL 


10 


DEPPKbSlVE  POSITIVE 
10       \t*  10 


1<» 


TOTAL 
108  ATTITUDe 


37  -.22 


HYPOTHESIS  21'    There  will  be  poiltlve  reUtlonnhlpi  between  the  totil  PoiUlvi 
Affect  Manure  ind  the  Totil  Attitude  meiiuri  ind  the  Coping 
Score  Totili.    There  will  be  nep.itlve  reletlonehlpi  between  the 
totel  aaount  of  Ho.tlle  end  Depreeelve  Affect  expreeeed  md  the 
Coping  Style  end  Effectlveneee  Totel  Scoree. 


TiSTKUMEKTS: 
VARIAILES : 


Sentence  Coiipletlcm 
Totel  Scoree 


ll'i 


113 


lU 


108 


TOTAL 


TOTAL. 


TOTAL 

109  STANCE 
TOTAL 

110  EKGACEMMT 
TOTAL 

111  AID/ ADVICE 
TOTAL 

112  COPIMG  EFF. 


POSITIVE 

HOSTILE 

DEPKCSSIVE 

ATTITUOe 

10 

10 

10 

10  . 

-.53 

-,53 

-.31 

.20 

.3Q 

-.52 

-Ji 

-M 

.32 

-.14 

-.O 

-.37  .31. 

-.7B_ 

-.73 

'M 

.41 

.3fl 

HYPOTHESIS  22:    Thtre  will  be  e  positive  reletlonehlp  .wmg  the  of 

Story  Co-pietion  coping  style  dl-enelone  end  Coping  Effectlveneee  ecor«< 
eciose  the  different  behevior  ereae  nul  with  the  Totel  ecoree  for 


INSTRUICNTS: 
VARUBICS: 


Story  Co^letloo 
Stance 


Coping  Style  end  Coping  Effectlveneee. 


149 


177 


163 


191 


135 


205 


Stor^ 


ACGRZSSig. 
10  \u 


T,  IjtSOI       Story  A        Storv_6        Storv  2        Storv^l  _j£ory^ 


AUTHORITY 
10  14" 


ANXIETY 


ANXIETY 


STOW  3 

ACCRESSIOI 

STORY  5 

177 

AITHORITY 

STOiY  4 

163 

ANXIETY 

STORY  6 

191 

Ai;XlETY 

STORY  2 

135 

IPR 

STORY  1 

121 

ACAD. TASK  ACH. 

STORY  7 

205 

NA  -  TASK  ACH. 

TOTAL 

219 

STAMCE 

.36 

.29 

.25 

M 

.25 

.25 

.15 

.17 

.54 

.34 

10 


14 


.2? 

.15 

.56 

.47 

10 


IFR 


14 


.i?5 

.15 

.16 

.42 

.46 

10 


.17 

.22 

.15 

.16 

_J56_ 

.49 

14  13 


14 


.34 

.38 

HYPOTHESIS  23"    There  will  be  a  positive  relationship  among  the  neeeurea  of  tne  am 
'    Stcry  Cccpleti^n  coping  «tyle  dltnenslons  and  Coping  Effectlveneee 
Bccrefc  acrosa  the  different  beh«\'ior  arcaa  and  with  th«  Total  atorea 
for  Coping  Style  and  Coping  Effectlveneee. 


DiSTRnCK^ : 
VARUBLeS : 


Story  CowpletloB 
Easegcaicnt 


150 


St.-rv  3 
AC.CKi^S10\ 
10  _ 


178 

Storv  5 
AITHORITY 
10  U 


164 


192 


136 


132 


Story  4 
ANKIETY. 


Story  6_ 
AWXIETY_ 


Story  ?_ 


Story  1 


206 


IPR 


TA 


Stonr  7 
KA  '  TA_ 


150 
178 
164 
192 
136 
122 
206 
220 


STORY  3 
AC4?RESS10N 
STORY  5 
AITHORITY 
ST4TRY  4 
AK<IETY 
STORY  6 
ANXIETY 
STORY  2 
IPR 

STORY  1 

ACAD.TAfli  ACH. 
STOKY  7 

KA  -  TASK  ACH. 
Ti^Al. 


.Ul 

.51 

.23 

.19 

.45 

.:9 

10 


.23 

.23 

.26 

-.10 

.55 

.21 

10 


.15 

.<»6 

.38 

10 


10 


10 


.19 

.?3 

,U2 

.36 

.15 

.5^ 

.51 

14 


.1^ 

.36 

-149A- 


r.iory  '  m,pJ.flon  '   pin.'  .U"" 
tor  r-pln,.  M/lc  -nd  f"P»rU'  1 1  f  *  c  t  1  v.  n.  . 


KIM'!**.  3 

INS  I  KlfMn;TS  :  M  '>ry  C.'fnpl  »•« 
VAIilAKH'.:  li»til#»li'.n 


1  t7 


1?1 


-"Tr"  3:"^xX   ^i^- 

 •'-rr*  ^m,-,^  TLB  A  -  lA 


MOfY  3 

131 

Af.(  I'FSSior: 

AirrHORiTY 

s  roi  /  4 

165 

193 

A:.yirrY 

SW/  2 

137 

IP? 

STOPV  1 

123 

A CA: J. TASK  i 

STO'f'Y  7 

^07 

:  A  -  TASK  i 

221 

INlTTATia; 

ACH. 


-53 

-53 

1 

1  .30 

_A 


.22 

.31 

.35 

.22 

.22 

-55 

.40 

t?7 

HYPOTHESIS  25: 


Coping  Style  and  Coping  Effectlvene<». 

166 


WSTRl'MENTS :  Story  Completion 
VARIABLES:  Aid/Advlc« 


STORY  3 
1 52  AGCRESSIW 

STORY  5 
180  AUTHORITY 

STORY  t* 
166  ANXIETY 

STORY  6 
194  ANXIETY 

STORY  2 
138  IPR 

STORY  I 
124    ACAD.TASK  ACH. 

STORY  7 
208   KA  -  TASK  ACH, 

TOTAL 
222  AID/A0VICE 


14 

.50 

.47 

.16 

.37 

.25 

.38  I 


.33 


.35 

.39 

10  14 

.16 

.27 

.40 

1 

-.28 

.53 

.39 

-.28 

.25 

.15 

HYPOTHESIS  26- 


Th*jre  will  De  a  oositive  reUtionship  among  the  »e««"^et  of  the 

:  C^  let.or  coping  .tvle  d..en.lon.  -nd  Coping  ^««^;^;*^,. 
scores  acioss  t^a  different  behavior  area*  »iid  «lth  the  Tottl  •core, 
for  Cc^plng  Style  «nd  Coping  E££ectlvenei» . 

*95 


IKSTRUfCKTS  • 
VARIAILCS: 


Story  Co^Utlo 
Solver 


153 


181 


167 


139 


125 


Stoi>  3 

^.X.E£5?lOti 
10  14 


Stor 
10  14 


"'rTTT       Story  6         Story  2     _  Story  1 

--   — »  IPR  A  -  TA 


153 
181 
167 
195 
139 
125 
:09 
223 


STORY  3 
ACC^ESSIfW 
STORY  5 
Al^HOR  iTi 
STORY  4 
ANSIETY 
STORY  6 
A>AIETY 
STORY  2 
IPR 

STORY  1 
AC AO. TA?K 
STORY  7 
NA  -  TA5K 
TCTA». 
SO*.  VEH 


ACH, 
ACH. 


 ! 

.17  1 

.29 

.45  .60 


.14 

-.14 

.  11 

24 

14 

.15 

.M 

.4b 

10 


.29 

.14 

.50 

.61 

.27 

.3*. 

A  '  TA 
10  14 


Story  7 
KA  «  TA 


-.14 

.15 

.51 

.39 

-1495- 


HYIMHilKSlS  27      "nierc  wtU  N«  •  P"»lf  lv«  r.  hillrmhlifp  «'r.»m^  thi   vuauur.n  of  the  SMr 
M«Ty  f  impltlltin  mptn^  '^yl'   <Mti«  r.hl  .'n-.  ituA  f.*pin^  I  I  f « i  1 1  v<  n.  ifc 
•cnrrK  /icrwMn  the  difftr.nl  'nhrtvlwr  or*  ni*  und  with  Iht'  lHt«l  icon  • 
for  CoplfiH  Style  and  Cpln^  F.f ffctlvcnewi. 


f  If  I'Mr  * 

UVAU  TAhlt'>  ar  *:M.NlFirANr  UiKKt  I^TIlMiS  •  STAf.K  HI 

iKMRfMPNTf.:  Story  ff^plctlun 

VAUAI  fKS'  linpUnu  nttllon 


]f7 


*tory  3  _St«.ry  /)_ 
10  K 


STOKY  3 

AGCRESSIGM 

STORY  5 

182 

AimiORlTY 

STOKY  4 

168 

ANXIEfY 

STORY  6 

196 

ANXIETY 

STORY  2 

140 

IFR 

STORY  1 

126 

ACAD. TASK  ACH. 

STORY  7 

210 

NA  -  TASK  ACH. 

TOTAL 

224 

INPLEtCKTATION 

.2A 

.5fl 

-.14 

.20 

lAfi 


10  14 


Siory  f» 


.21 

.49 

14 


rl2 

.1? 

.17. 

.14 

.24 

Stf>-y  2 


10 


.17 

.29 

.24 

126 


__A  -  lA^ 
lU  !4 


-.14 

.14. 

.14 

.54 

r?9 

210 


Story  ?.. 
?,'A  >  TA 
14 


.1? 

HYPOTHESIS  28:    Tt>er«  will  be  •  poiitiv*  rcUcionahip  «nonf  the  mceiurei  of  the  i«m 
Story  C-mpletion  coping  style  diwensioni  and  Coping  Ef fectiveneee 
scores  scrosi  the  different  behavior  tree*  and  with  the  Totel  ecorce 
for  Coping  Style  end  Coping  Ef fectiveneie. 


IKSTRU?CKTS: 
VARIABLES: 


Story  CoKpletioD 
Outcoae 


:55 


S:ory  3 
AGGRESSION 
14 


STORT  3 
ISS  ACCr^StOM 

STORT  5 
183  AUTHORITY 

STORY  4 
109  AHXIETY 

STOW  6 
197  AMXIEn 

STORY  2 
141  in 

STOKY  1 
127    ACAD. TASK  ACH. 

STORY  7 
211    HA  -  TASK  ACH. 

TOTAt 
22S  OUTCOME 


.15 

.17 

.19 

.18 

.19 

.17 

.4? 

.48 

183 


AUTHORITY 
10  14 


.15 

.18 

.25 

.16 

.47 

.SI 

169 


AKXIETY 


10 


14 


.18 

.16 

.31 

.27 

.21 

.19 

.15 

.55 

.59 

197 


Story  5        Stor/  4        Story  6 


ANXIETY 


.17 

.19 

.25 

.18 

.31 

.18 

.17 

.53 

.62 

141 


Storv  2 


10 


14 


.18 

.19 

.16 

.27 

.21 

.18 

.52 

.55 

127 


211 


Story  1        Story  7 


A  -  TA 


HA  -  TA 


.17 

.IV 

.15 

.17 

.49 

.46 

.41 

HYPOTHESIS  29:    There  will  *e  a  poilcive  relet io.tehip  eaong  the  weeiurei  of  tha  •amt 

Story  Crt^letlon  coping  icyle  dimeniioni  end  Coping  Ef  fectiveneee  icoree 
erroee  :he  diTferent  behavior  erees  and  with  the  Totel  icoree  Cor  Cot,ing 


TNSTRU»tTS: 
VARU8EL8: 


Story  CoBpletioB 
Evaluation  of  Outco 


Style  Kid  Coping  Effectiveneie 

!56 


S:ory  3 
ACC-.ESSIOH 
10  U 


156 
184 
170 
198 
142 
128 

2i:  NA  - 
226 


STORY  3 
AGGRESSION 
STORY  5 
AUTHORITY 
STORY  4 
AJ4X1ETY 
STORY  6 
AKXIETY 
STORY  2 

m 

smxt  1 

ACAD. TASK  ACH. 
STORY  7 

TA5K  ACH. 
TOTAL  EVAl.. 
OF  OUTCOWE 


.48 

18^   

Storv  5 
a:  THCI^m 
10  14 


no 


Sto  y  4_ 
A.VaIETY 


10 


.21 

.  r_3_ 

.U7 

.38 

1*18 


Story  t 


ANXIETY 


_14^  10 


14 


.21 

-.15 

142 


128 


212 


StorY:  2_       Story  l        Storv  7 


10 


10 


14 


HA  -  TA 


10 


14 


-.15 

.76 

.23 

.19 

.  3^ 

.1? 

.47 

-1496- 


MYIvmirSIS  10-     Jh.  re  win  hi   •  p-wltlvi  n  )iti«n«)ilp  /imiinK  't^-*  ffw*o«*uni  i>f  the  •trnv 
Story  r.»fnn)ttlnn  uplr.*   Htvl'   liiiM  nfii>>rifi  nnj  Top        t>  f  f  <  c  1 1vi  ne*a 
».ror<'»  ncruMH  ihi  Ulff.n  Mt      I  wlor  nftai*  9u<i  with  the  Tutil  ticure* 
fur  CoplnR  S'yle  ind  C^plnK  Ff 1 4 ci Iveneni . 


Plft>r  1 

iNSThfMJNTS:    Story  C-mpU-tlofi 


157 


10  1/. 


STORY  3 

ACCK£SS1(JN 

STOKY  5 

lfi5 

ALTIIOKITY 

STORY 

171 

Ajjximr 

STORY  6 

199 

ANXIETY 

STORY  2 

143 

ira 

STOKY  1 

129 

ACO.  TASK  ACH. 

STORY  7 

213 

NA  -  TASK  ACH. 

TOTAL 

227 

COPIKC  EFF. 

.20 

.52 

.51 

St  r/  5 
10  14 


,16 

.43 

.26 

17i 

199 

143 

1?9 

21) 

Si  . 

rv  4 

»v  h 

ry 

7 

Story  1 

Story  7 

A1.MHTY 

AW/iriY 

IfK 

A  - 

fA 

HA 

-  1A 

lU 

14 

10 

14 

10 

K 

14 

10 

14 

.20 

.16 

.17 

.14 

.26 

.14 

.16 

.16 

,17 

.14 

.14 

.26 

.16 

.16 

.52 

.34 

.51 

.47 

.38 

.47 

.58 

.44 

.38 

rtYPOTHESIS  31- 


Tnere  vlM  be  •  positive  relationship  ft>ong  the  measure*  of  the  9mit 
Story  CotnpUtion  coping  style  dinen«ion9  Md  Coping  Ef fectivencs* 
scores  scros*  the  different  behavior  areas  and  with  the  Total  acorcs 
for  Coping  Style  and  Coping  EffecLlvcneaa. 


INSTRUMENTS:  Story  Coinpletion 
VARIABLES :  Inatnimentallty 


162 


Story  3 
ACCRESSlOW 
10  K 


STORY  3 

162 

AGGRESSION 

STORY  5 

190 

AUTHORITY 

STORY  4 

176 

ANXIETY 

.24 

STORY  6 

.16 

204 

ANXIETY 

STORY  2 

148 

IPR 

STORY  1 

134 

ACAD. TASK  ACH. 

STORY  7 

.15 

218 

NA  -  TASK  ACH. 

232 

TOTAL 

INSTRUMENTALm  '35 

.52 

190 


176 


204 


148 


Stofv  5  Story  4  Story  6  Story  2 
AimfORlTY       ANXIETY  ANXIETY 


IPR 


.18 

.15 

.14 

.41 

.31 

10 


14 


.2h 

.18 

.16 

.17 

.59 

.54 

.16 

.47 

.53 

10 


14 


.18 

.18 

.27 

.21 

218 


Story  1 
A  -  TA 


Story  7_ 
IIA  -  Ta 


10 


14 


.3R 

.27 

10 


14 


.15 

.15 

.14 

.16 

.17 

.63 

.63 

HYPOTHESIS  32a:    There  will  be  a  poai<.ive  reiationahip  among  the  Coping  Styl« 
Diiaension  Tctal  Scorea  and  Total  Coping  EffcctivCMaa. 


INSTRUMENTS:    Story  Completion 
VARIABLES:       Copinj  Style  DliMnaloo 

Total  Scorca  <nd  Coping 

Effectiveiicaa 


?19 


220 


221 


TOTAL 


TOTAL 


222 


JTOIAL 


223 


TOTAL 


224 


TOTAL 


STANCE 

encacejsnt 

IXITUTIOH 

AID/ASVICE 

S0!VER 

IMPL£>«tT. 

10 

14 

10 

14 

10 

14 

10 

14 

10 

U 

10 

14 

219 

TOTAL 
STANCE 

.63 

.54 

.62 

.43 

.51 

.30 

.50 

.39 

.46 

.41 

220 

TOTAL 
ENGAGEMENT 

.63 

.54 

.77 

.72 

.64 

.59 

.63 

.59 

.60 

.58 

221 

TOTAL 
ItilTIATIGH 

.62 

.'.3 

.77 

.72 

.82 

.76 

.71 

.63 

.66 

.5a 

222 

TOTAL 
AID/AlVrCE 

.51 

.30 

.64 

.59 

.82 

.76 

.66 

.50 

.68 

.48 

2:3 

TOTAL 
SOLVER 

.50 

.39 

.63 

.59 

.71 

.63 

.66 

.50 

2:4 

TOTAL 

IMPLEMENTATION 

.46 

.41 

^60_ 

.5f 

.66 

.58 

.68 

.48 

.9L  . 

2:5 

TOTAL 

ontrow 

.40 

.39 

.48 

.52 

.46 

.51 

.48 

.69 

.72 

.70 

2:6 

TOTAL  tVAL. 
Of  OtTCOHE 

.21 

.19 

.27 

.24 

.30 

.2S 

.16 

.30 

.3? 

.35 

.24 

2:7 

TOTAL 

CoriNC  EFFWT. 

.83 

.74 

.lU 

.83 

.91 

.86 

.77 

.81 

.80 

.73 

228 

T^AL  RESPONSE 
LENGTH 

-.18 

232 

TOTAL 

IHSTRfJCNTALm 

.45 

.38 

.66 

.57 

.^6 

.59 

.40 

.30 

.45 

.47 

.4V 

.53 

-1497- 


I'M'OilH'MS  nun  wHl  »"   /ip-«IMv»    i .  J  nt  1 .  imli  i  r  »in»»n,  rSr'-.pliu 

Style  lilfTKiihlon  i'-Lrtl  J.cor*^  ntid  Ii.LhI  Ci.pJnif  M  f  -  c  t  lv«  mn*. 


It." /Mf'ffl  NTS'     m..ry  <<wpl»llon 
VA^IAhl  I  '.  •         I  .pin,    M>  It   Dim*  nil  I  on 

Ti»iq1  'iCtT*'!*  rtnd  C«>plnH 

Eff4vtlvt  ncMC 


TOTAL 

225  OUTCOME 
TOTAL  EVAL. 

226  OF  OUTCOME 
TOTAL 

227  COP. EFFECT . 
TOTAL  RESPONSE 

228  LENGTH 
TOTAL 


232  IhSTRUMENTALITY 


??f) 


227 


7?ft 


212 


'1  '(M'.  J  FF._    Kl  *. .  U  N(  Th     tiSit'UMtrrr  . 

n»)      14      :o      K      10  u 


.39 

.36 

.56 

.65 

.41 

.54 

.27 

.31 

.24 

.31 

.58 

5? 

.16 

.24 

.58 

.58 

HYPtmiESIS  33:    There  will  be  •  positive  reUtlonfhlp  emofn  length  of 
reeponvee  ecroee  ell  behevlor  «reee. 


IKSTRIXENTS :    Story  Completion 
VAKIABLES:       Length  of  Rekponeee 

ecroee  ell  behevlor  ereee 


sl!!v  3"       Story  5        Story  4         St^ry  6  ^oTy  2  Story  1  Story  7 


STORY  3 
158    AGGRESS  ION 

STORY  5 
186  AUTHORITY 

STCMTY 
172  ANXIETY 

STORY  6 
200  Ah-XIETY 

STORY  2 
144  IPR 

STORY  1 
130    ACAD. TASK  ACH. 

STORY  7 
214    KA  -  TASK  ACH. 

TOTAL  LENGTH 
228    OF  RESPONSE 


10 

14 

.73 

.57 

.71 

.52 

.65 

.51 

.74 

.56 

.70 

.49 

.60 

.44 

.88 

.77 

186 


172 


200 


144 


130 


214 


AUTHORITY  AHXIETY 


ArXIETY 


A  -  TA 


.73 

.57 

.71 

.52 

.65 

.51 

.74 

.5^ 

.69 

.55 

.71 

.59 

.65 

.53 

.69 

.55 

.69 

.62 

.66 

.57 

.71 

.59 

.69 

.62 

.60 

.47 

.b5 

.68 

.57 

.60 

.47 

.60 

.45 

.64 

.54 

.63 

.39 

.71 

.57 

.67 

.52 

.62 

.53 

.71 

.51 

.57 

.46 

.78 

|77 

.-J2 

10 


14 


KA  -  TA 


10 


14 


.70 

t69 

M 

.60 

.45 

.67 

.52 

.64 

.54 

.6^ 

.53 

.63 

.39 

.71 

.51 

.71 

.57 

.57 

.46 

.50 

.38 

.50 

.38 

.70 

.73 

HYPOTHESIS  34:    There  will  be  e  poeltlve  relet lonehlp  erong  the  oeesuree  of  th« 
•eiae  Story  Cospletlon  effect  dlneiielon  ecroee  the  different 
behevlor  ereee. 


IKSTRtMKTS:    Story  Cospletlon 
VARIA8LES:       Poeltlve  Affect  Here 


159 


187 


173 


201 


Strtry  3 
10  14_ 


145 


131 


215 


STORY  3 

159 

AGGRESSION 

STORY  5 

187 

AtriHORITY 

STORY  4 

173 

AKXIETY 

STORY  6 

201 

AKxirn 

STORY  2 

145 

IPR 

STORY  1 

131 

ACAD«TASK  ACH. 

STORY  7 

215 

KA  -  TASK  ACH. 

TOTAL 

:29 

POSITIVE  ATF. 

.15 

.20 

.15 

.33 

At 

gtory  5        .Story  4        Sts-ny  6        Story  2        Storv  1 


AUTHORITY 
10   14 


.15 

.16 

.14 

.16 

52 

.42 

ANXIETY 


AXXIETY 


TA 


10 


14 


.15 

.15 

.28 

.14 

.52 

.48 

Storv  7 
RA  •  TA 


.20 

.15 

.16 

•*.u 

.16 

.14 

.16 

.14 

.15 

.16 

.U 

.15 

.59 

.4:  .55 

.60  .39 

.48     . 36 

.44 

-1498- 


fAl'AN  ^A^M^'  <>i 


UYPOrtlKSIS  li-     Hurt-  wJ  Jl  b*'  o  p*.httiv«   rel/.t '.mHhIp  nr.nR  t>w  tr.  ..-.-u-.h  ol   tt.c  namr 
Story  Cwnph  tJon  aficct  dtminhlun  nrrnHi  tht  difftrmt  Iwhnvlot  »rti« 


160 


174. 


702 


K6 


S>'>ry 


An  HOI' I  :v 


A.  >  H  IT 


;  -  if 


STORY  3 
160  AGCRKSSION 

STORY  5 
1H8    AUTHOR XTY 

STORY  4 
174  ANXIETV 

STORY  6 
202  ANXIETY 

STORY  2 
146  IPR 

STORY  1 
132    ACAD. TASK  ACH. 

STORY  7 
216    -iA  -  TASK  ACH. 

TOTAL  NEGATIVE 
230    AFFECT  HERO 


.14  .16 

.26 

26 

.20 

.16 

.26 

.24 

.Ifi 

.14  .19 

.18 

.15 

.20 

2U 

.18 

.n 

.17 

.22 

.14  .15 

.17 

.25  .14 

.26 

19 

.18  .17 

.17 

.25 

15 

.22  .14 

.39 

.51  .46 

.27  .64 

.56  .49 

.41  .54 

.^1  .55 

.64  .29 

.42 

lN':rH«'MfKrS:    St«r  y  C -mpli  lion 
VAKIAP.LES:        N»»K<»tlv<-  Aff«ct  Hero 


216 


Story  7 


HYPOTHESIS  36-    There  will  be  a  positive  relationship  ataon^  the  weasurea  of  the 

Story  Completion  affect  dimension  acroas  the  different  bth«vlor  areaa. 


14 


INSTRUMENTS : 
VARIABLES: 


Story  ConpletloQ 
Total  Aifect  Hero 
and  Othera 


161 


AGGRESSION 

10 

14 

STORY  3 

161 

ACCRESSIC3N 

STORY  5 

189 

AUTHORITir 

STORY  4 

175 

AHximr 

.15 

.15 

STORY  6 

203 

AHXiriY 

.18 

STORY  2 

147 

IPR 

45 

STCIT  1 

133 

ACAD. TASK  ACH. 

.22 

STOKY  7 

217 

NA  -  TASK  ACM. 

.32 

TOTAL  AFFECT 

231 

HERO  h  OTHERS 

.48 

.54 

189 


10  14 


.25 

.16 

.15 

.15 

.44 

.36 

175_ 


Story  4 
AyXXETY 
10  14 


.15 


.25 


.37 


.33 
.23 


.69 


.15 


-u21 
.26 


.62 


_202_ 


147 


133 


217 


Story  6  _       Story  2 


ANXIETY 


IPR 


Story  I 


TA 


.18 

.15 

.22 

.16 

.15 

.15 

.37 

.28 

.33 

.27 

.23 

.26 

.16 

.20 

.21 

r2? 

.2P 

.21 

-ill 

.21 

.19 

.16 

.57 

.45 

.65 

.54 

.50 

.59 

Story  7 
HA  '  TA 


.32 

n 

.16 

.31 

-.15 

HYParHESIS  37:    There  will  be  poaltive  relationahlps  tmon%  tb*  Story  Completion 

total  positive  affect  meaaure*  and  the  total  coping  stvlt  »«««irta. 
There  will  be  a  t  .gatlve  relationship  swrag  the  Story  Conpletloa 
negative  afftct  Maaurca  ind  the  total  coping  atylt  iwaaure*. 


229 


230 


219 


:2o 


221 


223 


?24_ 


TOTAL 


TOTAL 


TOTAL 


TOTAL 


TOTAL 


STA.\CE 


TOTAL  POSITIVE 
AFFECT  HERO 
TOTAL  KECATIVE 
AFFECT  HERO 


10 

14 

10 

10 

14 

.19 

-.29 

-.20 

-.44 

-.27 

rlTIATlOM    XID/ADVICE       S0L\^R  __  I>!r-£MENT 


10 

14 

-.20 

10 


14 


-.33 

10 

14 

KYFOTHESIS  38:    There  will  be  poaltive  relationahlpa  b«t«een  Lti.gth  of  Reapooat  and  Coping 
Effcctlvcneaa  acoret  for  each  atory. 


WSTRV>ENTS:    Story  Coiipletlon 
VARIABLES:       Total  Affect  x  Total 
Coping  Style  Mtcaurea 


225 


TOTAL 


226 


227 


TOTAL 
COP.EFF. 


232 


10 

14 

10 

14 

10 

14 

.17 

.39 

.21 

.IB  , 

.19 

-.33 

-.20 

-.39 

TOTAL 
INSTRUHEJIT. 
10  14 


-.27 

INSTRITENTS :    Story  Conpl*^^**" 
VARIARU5:       Length  of  Respona*  r. 

various  Coping  effective* 

neaa  Variables 


St cry  i 


STORY  1 

130 

RCS.LCNCTM 

.STORY  2 

144 

RES.LClCUTli 

STOKY  3 

15$ 

RFs.LnMrm 

STORY  4 

172 

RF.5.LEN(:-nt 

STOKY  5 

I9t* 

Hns.T.KK(:Ttl 

2(10 

RKS.l.Fli<:T»l 

sr»>KY  7 

KKn.USi  Hi 

U3 


157 


5l,*rv 


COP.  KFK.    ror.  r.Tf\ 


Stftrv  3 
EKF_._ 


171 


1^5 


199 


213 


Story  4_ 
COT.  ^SY. 


-.19 

-.16 

.15 

-.1^ 

ror.  !  Kt . 


Morv  6 


10 


J"*" 

10 


Kl'l  . 


..14 


■ .  I" 


227 


.15 

TOTAL  _ 
EKF. 


10 


-.19 

•f-hrri  will  hv  po..).lv.    r«l/.r!..nHJ.lf»*t  nm..nv      nm.H nf  t».>  ftrw 

,..rlt,..  utyl.   rll.  1'-'         f'Ti.-  n»....lv.m   «       .M.r.H  In  b... 

I.flvlor  nn/n.  ncr-r  ^  t»..    two  pn.|..iW.    h.Hlrun.niP.  •«  w.  1 1  iii 
ponltlvc  nltttlon  hlpM  wlH.  Ow  Total  Corel 


l!r.rkt'MKMTS:     Story  rtnd  nrntcnc* 

fimipji  t  Ion 
VAhlAHM'S:        St  unci  x  Stance 


149 


177 


135 


121 


?05 


?19 


c,t«^ry  >  _  Sxnry  5_  _  Story  4 
A'  rj'|,S  nrMtiHli'Y    _  AJ  /  U  TV 

10 


10 


14 


in 


14 


14 


14 


3r.;^x         -4'-^  — li^^k 

14 


lU 


14 


l(Ki  ACCKeSSIOH 

83  AUTHOHITY 

92  ANXIETY 

74  m 

65  TASK  ACH. 

TOTAL 

109  STANCE 


.27 

.22 

.1^ 

.16 

HYPOTHESIS  40:  There  will  be  po.iclve  reUtlon*hlp.  J-ong  iDe«ur«s  of  ^he  ■« 
HYPaniE:»i^  coping  style  construct  In  the  eenie  behevlor  ereM  .croi.  the 

two  projective  ln*tn»e«te. 


INSTRUMENTS:    Sentence  end  Story 
Completion 

VARIABLES:       Engegcment  x 
EngegeiiMnC 


ISO 


178 


164 


Story  3        Story  _S_       Story  U 


AGGRESS 


/ITHORITY 
14 


AKXIETY 


SENTEMCE 
ICl  ACGRESSIGN 

84  AUTHOtlTY 

93  AKXIETY 

TNTEHPZRSTWAL 
75  RELATIONS 

TASK 
66  ACHI£VE>CMT 

TOTAL 
110  ENCACEMEMT 


.14 

.15 

.19 

.17 

.14 

10  14 

-.21 

-.16 

-.14 

-.18 

192 

136 

122 

206 

220 

Story  6 

Story  2 

Stcry  1 

Story  7 

TOTAL 

A::/lFTy 

IPR 

A  - 

TA 

MA  -  TA 

ENCACEKEKT 

in 

14 

10 

14 

10 

14 

10 

14 

10 

14 

1  1 

.15 

.22 

.29 

.17 

.14 

.14 

.14 

.26 

t27. 

HVPCTMESIS  41-  There  will  be  ootltiv*  reUtlomhip*  •aong  Miturts  of  Che  <w 
HVPCTHESIS  *1.    Th,r^^  .tyi^cin.truct  in  th.  b.h«lor  .r«..  .«o..  th. 

two  projective  Inicnmente. 


iiistru«:kts: 


VARIABLES ! 


Sentence  end  Story 
Completion 

Aid /Advice  X  Aid/Advlc« 


151 


179 


165 


193 


137 


123 


207 


221 


Stoiy  3        Story  5        Story  4        Story  6     _  Story  2 


ACCRESSIOR 
10  14 


AlTHORm 
10  14 


ANXIETY 


IPR 


Story  1 


10_ 


14 


10 


14 


10 


14 


SENTENCE 
102  AGGRESSION 

85  AimiORITY 

94  AKXIETY 

ACADEMIC 
67    TASK  ACH. 

TOTAL 
111    AID/ ADVICE 


.15 


.16 


.17 

.14 

A  -  TA 

10  u 

.15 

.17 

Story  7 

m '  TA 


10 


14 


Ti/TAL  . 
AlD/APVICe 

10  U_ 


.16 

.15 

.19 

HYPOTHESIS  42-    Th?re  will  be  poitiivc  reUtionihipe  einong  w««ure»  of  the  em 
coping  itvle  construct  in  th*  seme  behavior  »re«  acroii  the 
tvo  projective  instrumeAti. 


IKSTRUMEKTS:    Sentence  end  Story 

Completion 
VARIABLES:       C«'pitig  Ef fectivcneee  % 

Coplnf  Effectiveneee 


SENTENCE 
103  Ar.CRESSION 

66  AITHORITY 

95  AKXIimr 

IfiTERrCRSONAL 
77  RKLATltWS 

TASK 
68  A('Hie\'EMENT 

TOTAL 
\\7    COPIM*.  tff. 


157 


^tt^ry  3 
ACvREKSlCX 
10  14 


«*«» 

.17 

A'* 

185 


yt  >rv  5 

10  _u_ 


-.14 

171 


109 


143 


?!1 


St«^ry  4 


14 


St  TV  6 

10  __Lj 


.15 

itt«MV  ? 


10 


i:9   


227 


_TA_ 
I  * 


.14 

.15 

.17 

.:i 

.15 

10  14 


-.15 

.15 

TOfAL 
COP.  EFF. 


10 


14 


.24 

.19 

.21 

■1500- 


FIMKF  5 


thlr  MtflW  I  •  ti«vl<  r  Aft  • 


IN^'-TMPM!  NTS- 

VAKiAfti  n- 


''i  tit  •  nit  t'tHpli'll^n 
f.tory  P  »«Ulv"  Affect*  % 
;,rnlLncc  ro.ttlv*  ACfccl* 


187 


St*>r:y_l_ 


/f/  UK'"'  1<W  Arn' 
JO 


POSITIVE  A^-KECT 

107 

I'OSirjVE  AFFECT 

Airnuwm 

P(>Sn  IVE  AKKRCT 

AKXTEfY 

.15 

I'OSITIVE  AFFECT 

b\ 

iPR 

POSITIVE  AFFECT 

72 

TASK  ACH. 

TOTAL 

U6 

POSITIVI  AFFECT 

.17 

1^ 


^Ai.ynn , 


_A 
10  ' 


'■•»:i!X2-  T(]TA1.  pns,_ 
"•.A  •  1A      AKF.  HrwO^ 


.17 

1h 


HYP(yn<ESlS  43b-  The  Story  CompUtlon  Positive  Affect  measures  will  be  nes«tiv2ly 
related  to  the  S-ntercc  C-^opletlon  Hostile  snd  Depressive  Affect 
measures  of  the  isne  beh«vlor  area. 


Ill*=TFUIfniTS :    Story  and  Sentence 
Cofnpletlon 

VARIABLES:       Stnry  Positive  Affaet  n 
Sentence  Hostile  «n4 
Depressive  Affect  latssorss 


159 


187 


173 


201 


145 


131 


215 


229 


AGCKESSION 

104 

HOSTILE 

AGCBESSIOli 

105 

DEPRESSIVE 

AlTOJRm 

87 

HOSTILE 

AUTHOTITY 

6S 

DEPRESSIVE 

ANXIETY 

96 

HOSTILE 

ArXIETY 

97 

DEPRESSIVE 

IPR 

78 

HOSTILE 

IPR 

79 

DEPRESSIVE 

TASK  ACH. 

69 

HOSTILE - 

TASK  ACH. 

70 

DEPRESSIVE 

TOTAL 

113 

HOSTILE 

TOTAL 

114 

DEPRESSIVE 

Storj  3 
AGCRESSION 
10  14 


Story  5 
AirTHORITY 


Story  4 
a::X1ETY 


Stofv  6 

a::xietv 


Story  2 


Story  J_ 


IPR 


TA 


.1-8 

-.15 

10 


14 


10 


14 


10 


14 


10 


Story  7  TOTAL  POS._ 
?A  -  TA  AFF.  HERO_ 
10 


-.14 

.16 

14 


.a 

14 


-.14 

.14 

HYPOTHESIS  43c:    The  Story  Completion  Negative  Affect  wasurcs  will  be  negativaly  ralatad 
to  the  Sentence  Positive  Affect  measures  of  the  same  behavior  area. 


XNSTRUHENTS : 
VARUBLES : 


Story  and  Sentence 

Complerion 

Storv  Nesative  Aff«-ct  x 
Sentence  poaitlve  Affect 


lOy 


90 


99 


81 


7: 


116 


NETJ^TIVE  AFF. 
ACCRESSIC^' 
POSITIVE  AFF. 
AITHORITY 
IH>S1TIVE  AFF. 
ANXIETY 
POSITIVE  AFF. 
IPR 

POSITIVE  AFF. 
TASK  ACH. 
TOTAL 

POSITIVE  AFF. 


160 


Storv  j 
10  1- 


.14 

202 


146 


132 


Storv  1 


TA 


10 


14 


216 


230 


Story  7 
KA  -  TA 
10  14 


TOTAL 
NEC. AFFECT 
10  14 


-1501- 


hiiuh.  iK'tMtvJiir  ir'  A 


INSTKI'MKNTSi    Story  ind  Sentence 
CoiNplt  t  Ion 

VAhiABirS-        Story  Nt-HflUvc  Affect  x 
Stntpnce  H<>ttllc 
t)c  pririelvi'  Affrct 


AOCKRSSxa: 

iiOiiTILE 

A(»:it^  iSlON 

lOS 

AUTHORITY 

87 

HOSTILE 

AUTHORITY 

86 

DEPRESSIVE 

ANXIETY 

96 

HOSTILE 

ANXIETY 

97 

DEPRESSIVE 

IPR 

n 

HOSTILE 

IPR 

DEPRESSIVE 

TASK  ACH. 

6S 

HOSTILE 

TASK  ACH. 

70 

DEPRESSIVE 

TOTAL 

in 

H06TILE 

TOTAL 

114 

DEPRESSIVE 

174 


10      \u'  "lo  K_ 


 ^702  

^10-  A'' 


J;'.6  

10  I4_ 


A  •  _I  A_ 
)0  1' 


- 

.1$ 

1 

.15 

.14 

.16 

.15 

.17 

.16 

.21 

.15 

-.18 

.16 

.14 

.19 

,fO 

.14 

.27 

.18 

HYPOTHESIS  44i:    The  Sentenci  Cooplit^on  neeeurek  of  Coping  Style  di»-'nilone  will  be 
poiltlvely  relited  to  the  SAI  Good  Coping  neeeuree  ot  the  five 
different  behevlor  ereee. 


.15 

.15 

.15 

.16 

ttSTRUMEUT? :    Sentence  ind  SAI 
VARIABLES:       Sentence  Complitlon  Taik 
AchlevetMnt  Coping  Stylii 
X  SAI  Good  Coping  Meeeurce 


SAI 

"^7    TASK  ACH. 

TOTAL 
^2    SAI  SCORE 


65 

66 

67 

109 

110 

111 

TASK 

ACH. 

TASK 

"H. 

TASK 

ACH. 

TOTAL 

TOTAL 

TOTAL 

STANCE 

riGAGE>ffiNT 

AID/ADVICE 

STANCE 

in         1 A 

ENGAGE>3iT 
in        1 A 

AID/AlffXCE 
in  \u 

10 
.20 

.37 

lU 

.18 

IH 

.22 

.22 

.23 

.31 

.29 

.26 

.22 

.29 

.21 

.25 

.31 

.24 

.16 

.26 

.19 

.40 

38 

.35 

.39 

.36 

HYPOTHESIS  44b:    The  Sentence  Cotrpletion  artaiurei  of  Coping  Sty*,  dlnenelone  will 
positively  -ell ted  to  the  SAI  Good  Coping  fieMuree  in  the  five 
different  behavior 


IMSTRUICNTS:    Sentence  Coapletion 
end  SAI 

VARIABLES:       Sentence  Co«^>letlon  IPR 
Coping  Stylet  x  SAI  Cood 
Coping  Meeuiee 


SAI 

40  m 

TOi'AL 
42    SAI  SCORE 


10 

14 

10 

14 

_K  _ 

14 

.28 

.25 

.29 

.20 

.20 

.32 

.35 

-32 

.32 

.31 

.32 

10 

1- 

10 

14 

10 

14 

.32 

.31 

.34 

.27 

.36 

.28 

.40 

.44 

.38 

.31 

.39 

.36 

HYPOTHESIS  44c: 


The  Sentence  Completion  measures  of  CoplrR  Style  dlmensloni  vlll  be 
poiltlvely  reletod  to  the  SAI  Good  Coping  neeiuree  In  the  five 
different  behevlor  arete. 


SAI 

38  AUTHORITY 

.  TOTAL 
42    SAt  SCORE 


83 

8 

4 

85 

109 

im  

111 

AITIIORITY 

AIT  HC^  ITS' 

AiTHfprrY 

TOfAL 

TmAL 

TOTAL 

STANCE 

E^(•A{:^  >y%NT 

Ain  Am'TCF 

_STAM(T_ 

AID/AOVICE 

10 

U 

10 

14 

10 

14 

10 

U 

10 

14 

10 

14 

.26 

.33 

.14 

.15 

.21 

.35 

.30 

.26 

.29 

.26 

3? 

.28 

.21 

.14 

.2? 

.18 

.40 

.44 

.3P 

.35 

.39 

.36 

INSTRUMENTS:    Sentence  Completion 
4>nd  SAI 

VARIABLES:       Sentence  Ccwipletlon 

Authority  Cv>ping  btylea  x 
SAI  Good  Coping  meeeurce 


HYfiOTMESIS  •♦4di    Th<»  Sentence  Coniplotl»m  im^'ittree  'f  C.'pln*  ^^ytU  dlwcnelont  will  be 
poNitlvdy  relrttcd  i<»  the  5A1  iU»od  C^T^nj^  wpexuri'i  In  the  five 
different  bclmvli'r  rtr^-rtn. 


tNSTKl'«»TS; 
VARlAHi.EH: 


Sentence  end  SAI 
Srnt»*nc<>  CofAplction 
Anxlt'tv  C.^pliiK  Stvlre  x 
SAI  Oood  Coping  flte'iMirc* 


41 


SAT 

\k\   SOW  I 


ItYHniit    IS  /.Ac 


I  If.lTHF  I 


MAfF  Tfi 


VAf  lAhl  hS 


L,i  rt  I  fH  !•  and 

r  SAI  (.'»od  C.'pInK  miiurt* 


100 


HI 


102 


109 


sfANt'i 


JjO   Ml   

_r(TU  ]      _  Tf^rAi  _ 

'.AH  •'•  NT  Ani/AWiCg 


SAT 

3V  AO(,RESSI0N 

TC/TAL 
47    SAI  SCORE 


.16 


in 

14 

~~rv 

10 

"To 

10 

14 

.26 

.19 

31 

.20 

.27 

.  10 

.30 

.31 

.18 

.17 

.20 

^0^. 

/.:. 

38 

.3> 

39 

•34 

HfPOTHKSfS  45i-    The  Stcry  C^n^letton    mcMsurco  of  CoptnK  Style  dtmeriion*  will  m 
positively  relittd  to  the  SAI  Good  Coping  ruet^ree  l-»  the  tlve 
different  behavior  arcee. 


37 


42 


SAI 


SAI 


TASK  AC-u    TOn.  SCORE 


Krsnv^r                lO        14        10  U 

TASK  ACHIEVE. 
171  STANCE 

.16 

1 77  EKCAGErtENT 

171  TOTTIATTfN 

.14 

124    AID/ ADVICE 

.15 

125  SOLVER 

.17 

126  IMPLEHENTATICH 

.15 

127  OITCOW 

.14 

EVALUATION 

28  OF  GirrcofS 

134  'NSTRITCNTALITY 

Tl/TALS 
219  STANCE 

.17  .18 

220  ENGACEHENT 

221  UilTUTlON 

.15 

222  AID/ADVICE 

223  S(H.VER 

.18 

.20 

77L  '♦m.EJCNTATIOII 

.19  .16 

.25 

225  GirrCOME 

.14 

.18 

EVALUATION 
226    OF  OOTCOME  -16 

.20 

.17 

232  IKSTRUMENTALITY 

.14 

.22 

INSTRUMENTS:    Story  Completion 
end  SAI 

VARIABLES:        Story  Completion  AcadMilc 
Tesk  Achleveincnt  Copint 
Style*  X  SAI  Good 
Coping  meaiMraa 


-1503- 


JAPAN  TAKl  r'J}F_Sl*yjJ  l^-A^il  lii'^iliMT 'J?**^  ^ 


4? 


INlV.HPfKSONAL 
Rf-IJVi  HJNS 
135  STAMCK 

137  INITIATION 
I3lf  ^AlD/ADVICl 

139  SOLVEIt 

140  imr.jCNTATiai 

Ul  OtTCOlC 

EVM4IATI0N 
142    OF  OUTCOHE 

148  INS117'J>1ENTALnY_ 
TOTALS 

219  STANCE 

220  ENCACE>Cirr 

221  INITIATION 

222  AlD/ASVICe 

223  SOLVER 

224  IMPLEICNTATION 

225  oirrcoic 

EVALUATIOR 

226  OF  OUrCOIC 

232  INSTRUMENTALITY, 


_    ^/l     _   '.Al 

10        I'.        10  14 


IKSimWNTS:    «?t€iry  C.fl»pl«*i I «»n  And 
':a1 

'AhJAHLKS:        Sit-rv  (m.pl.llon  Tnirr- 
Sty  lit  X  SAl  Good  Cubing 




.16 

.18 

.18 

.15 

.20 

.16 

.25 

.14 

.18 

.20 

.17 

.19 

n 

HYPOTHESIS  45c J    The  Story  Cowpletion  Msaureft  of  Cc.  Ing  Style  dlneniion*  will  b« 
positively  related  to  the  SAI  Good  Copiot  ■eeeures  in  th«  flv« 
different  behavior  areee. 


INSTRUMENTS : 
VARIABLES : 


39 


42 


SAI 


SAI 


Story  CoBpletion 
end  SAI 

Story  Coaplctioo 
Aggression  Coping 
Style*  X  SAI  Good 
Coping  Mcesuree 


ACC.RESSIOjC    TOT.  SCORE 


lu 


14 


14 


ACGRESSIOH 

149  STANCE 

150  ENCACEHENT 

151  INITIATION 

152  AID/ASVICE 

153  SOLVER 

154  IMPLEMENTATION 

155  OUTCOME 
EVALUATION 

156  OF  OirrcOME 


TOTALS 

219  STANCE 

220  ENCACEKENT 

221  INITIATICW 

222  AID/ACVlCe 

223  SOLVER 

224  IMPLFf-*NTAT10M 

225  mrrciiME 

KVAIJ^ATION 
22b    OK  Oim'OME 

23?    IN.nWlKNIAl  ITY^ 


.19 

.18 

.17 

.14 

21 

.18 

.21 

.21 

f  .15 

,20 

.18 

.28 

.21 

.23 

.14 

.20 

.14 

.  2? 

.28 

.16 

.18 

.:3 

Y 

.17 

,17 

.16 

.28 

.18 

.27 

.28 

.14 

.18 

.21 

.15 

.20 

.16 

.25 

U 

.18 

.20 

.17 

.?? 

ANXIKJT  I'' 

}4 

163 

STORY  4 
STANCE 

164 

ENGAGE  MJWT 

163 

IN  ITIATIOfi 

166 

XlD/AfWICE 

•,14 

167 

SOLVER 

168 

169 

IHPLEMENTATKW 

OUTCOME 

170 

EVALUATICW 
OF  OUTCOME 

176 

TOSTRUMhUTALITY 

219 

TOTALS 
STMtCE 

220 

ENGAGEMENT 

221 

INITIATION 

222 

AID/ ADVICE 

223 

SOLVER 

274 

IMPLEMENTATION 

225 

OUTCOME 

226 

EVALUATION 

OF  ouTco^c 

232 

INSTRUMEKTALITY 

iU  A  t.»  th'. 
\'*T  arc«« 

U7 

_   

}0  14 

-.14 

.16 

.21 

-15 

.20 

.U 

.25 

.14 

.20 

.17 

.22 

'}ft',t'r  tJoftfi  wll  1  b** 


VAUAJil  KS- 


ttfiil  SAi 

St'ffv  ( tiitpN'tlt'n  Aoxlirty 
CtiplnK  Stylin  K  SAI  Good 


HYPOTHESIS  45e:    Tt  *y  Cotivleclon  iwaturea  of  Coping  Style  dttiensiona  will  ^ 

po  ly  related  to  the  SAI  Good  Coplog  Measures  In  Jje  five 

differ*"'*^  behavior  area*. 


38 


42 


INSTRU>ffiNTS:    Sccry  Completion 
and  SAI 

VABIABLES:       Story  Cowpletlow 

Authority  Coping  Stylea  x 
SAI  Good  Cop Ins  aeaaurea 


SAI 


AlTHORir:  TOT.  SCORE 
10       14       10  14_ 


AUTHOR ITV 
177     STANCE                    •  K 

178  ENGAGEMENT 

179  INITIATKH 

180  AID/AmaCE 

181  SOLVEIt 

182  IMPUMENTATION 

183  OUTCOME 

FVALUATICS< 
184    OF  OUTCOME 

l«0  INSTRUMENTALITY 

.17 

TOTALS 

219    STANCE                • 1« 

220  ENGACEMENT 

.?0 

221  INITIATION 

22:  AIO/AOVICE 

223  SOLVER 

224  IMTLEMENTATION 

22^  mfTCOMF. 

.18 

EVAU'ATION  (F 

2?^  oirrcojo-   . 

2?:  ttiSl-Kt'WNTAI.lTV 

.21 

.18 

.21 

.15_ 

.20 

.16 

.25 

.14 

.18 

.20 

>I7 

.22 

JAPAM  TAHi.rs  nr  nir.NirirAtiT  cf>KKK?J^Ti irt",  •  STAT  E  ;ii 


HYJ»(/rnESI'?  A'if      The  Smtv  C'^ipli'tJon  mvanur*  u  <»f  r..plii^'  •^tyh-  dln-nHlun^  will  He 
p,.Hlllvily  r<inn*<  l«»  the  'Al  ^       t-».plnK  "H-ifun  •«  in  iUe  five 


VAKIABUrS: 


Stffv  Compltclon 
and  SAl 

Story  Cimplttlun  Anxiety 
CopffiK  Stylcf  %  SAI  Cuod 


'.AT 


AfCXlBlY 

STOKY  6 

191 

STANCE 

192 

ENrAf;EUCHT 

193 

IHITtATiai 

194 

AID/ADVICE 

195 

SOLVEI 

196 

I  MPLEMEN'^ATIOH 

197 

OJTCOME 

EVALUAI *0N 

196 

OF  OUTCOKE 

704 

nvSTP.UMENTALm 

TOTALS 

219 

STANCE 

220 

EKGACEfCNT 

221 

DtlTUTlON 

222 

AID/ADVICE 

223 

SOlVEIt 

224 

IHFLE»NTATI0N 

225 

OVTCOffi 

EVALUATION 

226 

OF  OUTCOIC 

232 

DiSTRUMDITALITt 

A!«XlKrY 


v> 

SCr«E 
H 

.21 

.14 

.18 

.21 

.1? 

.20 

.16 

.25 

.U 

.1$ 

.20 

.17 

.22 

RYFOIHESIS  45g:    The  Story  CooplcCion  neiiures  of  Coping  Style  dlaenilone  will  b€ 
poeltlvely  related  to  Che  SAI  Good  Coping  veaeuree  In  the  flvt 
different  behavior  areee. 


37 


42 


SAI 


SAI 


TASK  ACH.    TOT.  SCORE 


TASK  ACHIEVE. 
705  STANCE 

14 

?06  EKCACEMEMT 

207  INITUTtON 

208  AID/ADVICE 

209  SOLVCK 

210  iMFLEfCNTATION 

211  oim:oHE 

.16 

EVALUATION 

212  OF  oincofc 

.16 

218  INSTRUMENTALITY 

.14 

TOTALS 
219  STANCE 

.17  .18 

220  ENCACE^CNT 

.21 

221  INITIATION 

.45 

222  AID/ADVICI 

223  SOLVER 

.18 

.20 

:24  IWnjeMENTATtCW 

.If  .16 

.25 

225  OIOCOM^ 

.U 

.18 

EVALUATKV 
226    or  OUTCOME  -U 

.20 

.1? 

2  J?  IKMRITIENIALITY 

.i; 

INST:tU»CNTS:    Story  Cowplttloo 
end  SAI 

VARIAILES:       Story  Completion  No«- 

acadenlc  Tae..  Achlcvcwnt 
Coping  SCylea  x  SAI  Good 
Coping  neeauree 


SAI 
TASK 

37  ACHIRVKMENT 

38  AUTHOR  TTY 

39  ACCRESSIW 
INTERPKRSWAL 

40  PELATIONS 

41  ANXIETY 
TOTAL 

42  SAI  SCORE 


behavior  /irt«» 

 77   tiH   11?  

J-^  ,^ 


  'i'i 

J  ' 

(  0!' 

A'*<  f  ^* 

AS/J J  ^*V_ 

iV 

JO 

23 

.21 

'  19 

26 

.36 

2<» 

.30 

25 

.31 

19 

At 

.16 

.30 

.23 

.21 

.25 

.17 

.19 

.21 

.23 

.3t 

.32 

.24 

.17 

.2S 

.2<» 

.33 

.^.3 

.31 

.?« 

12 

.29  J 

.16 

.35 

.33 

.24 

.41 

.IB 

.72 

.4j 

.47 

HYPOTHESIS  47:    Ti.e  Story  Completion  fi>e«ur*.8  of  roping  ef f ectlvenesi  ^ 
positively  related  to  the  SAI  good  Coping  m^.auref  in  the 


lNSTHm:r<T^:    S. .  unce  Cin^^nton 

VARlAhLFS:        *;.ni.»H.   (  plnK  Effi-vllve. 

nihil  n  SAI  C.HW)  C'>plng 
■raaurea 


positively 
behavior  areaa. 


INSTRUMEirrSj    Story  Conpletioo 
and  SAI 

VARIABLES:       Story  Coping  Ef fectiveneM 
X  SAI  Good  Coping  aaaattrea 


157 


Siory  3 
ACC^ESSION 


SAI 
TASK 

37  ACHIEVEteiT 

38  AUTMRITY 

39  ACCRESSIOS 
INTER  PEHSONAL 

40  RELATIONS 

41  AHXim 
TOlAt 

42  SAI  SCORE 


10 

14 

14 

.20 

.22 

Id 

4V 

10  K 


Story  <t 
ANXIfcTY 
14 


199 


U3 


129 


Storv  6 


10  C 


A9 

.15 

tory  2 


10 


14 


.19 

HYPOTHESIS  4aa:    The  SAI  Good  Coping  icorea  *rill  be  positively  related  with 
the  Story  Cdnpletion  Poaitive  Affect  aexaorea. 


Storv  1 


10 


14 


.14 

.ifi 

713 

Stof.  7 

SA 

-  TA 

10 

14 

^1* 

227 


.14 

TOT*L 
COP.  EFT. 


10 


14 


.1) 

.14- 

.14 

.21,. 

.2Z 

.16.. 

.20 

WSTRWCirrSj    story  collation 
and  SAI 

VARIAILES:       Story  Completion  Positive 
Affect  Heaiurea  x  LAI 
Good  Coping  Scores 


131 


Storv  1 


SAI 
TASK 

37  ACHIEVEMENT 

38  AUTHORITY 

39  AGCRESSTON 
INTERPERSONAL 

40  RELATIONS 

41  AKXIETY 
TOTAL 

42  SAI  SCORE 


145 


159 


1 73 


Storv  2         ':tory  3_       Storv  4 


"POS.  AFF^      70S    .XFF.  AFT. 


.16 

.16 

POS.  ATF^ 
10  14 


  291  

Storv  5         Story  6__ 


187 


14 


215 


229 


POS.  AFF.  POS.  AFT^  J5 
10       14  10 


Story  7   


TOTAL 


fOS.  AFF« 

To  14_ 


POS.  AFf. 

10  _1A_ 


HYPOTHESIS  48b;    The  SAl  Good  Coping  icores  will  be  negatively  reUted  with 
ch«  Story  CompUtion  Negative  Affect  ••Jiuree. 


.17 


IKSTRlftCjTS : 
VARUBLES: 


SAl 

Strry  Coaipl^tion 
SAl  Good  Coping  % 
Story  Coaiplctioii 
ne(.*tivt  Affect 


SAI 
TAfK 
37    ACHIEVE  'HT 

3S    ftiniK  ITY 

3«  ACCRESSHm- 
1>iTVXnKR>  ,VAL 

40  RF.lJ*Tl(ll^ 

41  ANXl«=^rV 
TO^r.M 
SAl  SCOVh 


132 


Storv  1 


KJ'O.AVF. 
10  14 

.IS 

-.16 

-.14 

146 


St  .^ry  2 
SFC.XFr. 


l- 


160 


174 


St.>rv  3 
MT.AFF. 


.IH 


10 


IRR 


..M'K. 


202 


KH..AFF. 


316 


230 


St.-ryJ_ 
<F«..ArF. 


TOTAL 

yrx.AFF^ 


10 


14 


llYJ'MIHfSJS  Unn      Iht.  '.Al  Cix-'i  CipJiiK  »» orr*  will        pnslUvfly  r» 


VARIAhl  Kli- 


<;Ai  tnd 

S»  111  <  Hit 
SAJ  C.hhJ 
Scnicntr 


Compl  ( t  tun 

C<fip1  ctton 
Afffct 


SAI 

TASK 

37 

ACHlEVeMENT 

38 

AuTMOKITY 

39 

ACCReSSION 

r.TKRPKP.SOIJAL 

40 

RELATIONS 

4! 

ANXIETY 

TOTAL 

42 

SAt  SCORe 

72 


10 


-.14 

81 


JO 


14 


-.19 

90 


99 


107 


116 


If)  14 


jf»'  ..ArK.  _ 

10  14 


I'0'..Air.  _  TON. AFP. __ 
"lO  '  14 


to 


.16 

.15 

14 


HYPOTHESIS  49b-    The  SAI  Good  Coping  icorei  will  b«  negatively  related  with 
the  Sentence  Completion  Kottllt  end  Deprtttivt  ■eesurca. 


IKSTIlMIfTSt 
VARUILCS : 


SAI  end 

Sentence  Completion 
SAI  Cond  Coping  x 
Sentence  Completion 
Host  lie  end  Depreeeive 
■teniree 


37 


38 


39 


40 


TASK 

ACH. 

SENTENCE  COrff. 

10 

li 

TASK  ACHIEVE. 

69 

HOSTILE 

TASK  ACHIEVE. 

70 

DEPRESSIVE 

-.14 

IPH 

78 

HOSTILE 

-.14 

-.16 

IPR 

79 

DEPRESSIVE 

AITHORITY 

87 

HOSTILE 

-.14 

ALTHORiTY 

88 

KPRESSlVfi 

-.20 

AKXIETV 

96 

HOSTILE 

AKXIETr 

97 

DEPRESSIVE 

-.13 

AGGRESS IGM 

104 

HOSTILE 

ACCRESSION 

105 

DEPRESSIVE 

TCrAL 

113 

H'>STILE 

li/TAL 

114 

DEPRESSIVE 

-.14 

SAI 


SAI 


SAI 


SAI 


AITIIORITY  AGGRESSION 


IPR 


AjCXIETY     TOT.  SCOR^ 


-.17 

-.21 

-.16 

-.21 

-.15  -.30 

-.25  -.26 

-.19 

-.26  -.27 

-.31 

-.21 

-.28  -.2^ 

-.24  -.23 

-.16 

-.27 

-.23 

-.18 

-.18  -.18 

-.14 

-.15 

-.24 

-.21 

-.17 

-.21 

-.22 

-.1$ 

-.21 

-.26  -.37 

*.37  -.29 

-.27 

-.15  -.32 

-.36 

-.21 

-.22 

-.14  -.14 

-.21 

•I  Mm- 


y  If  vnf  ^ 


jfYPa.  IF.sis  ^.^j^,,,':^  a  with  tUr  %.nt.mc      <!  Siory  Tol.l 


C«.plnK  dJfflcnulfjn  m«iiorc«. 


VAPIABLFS 


Ofr  VAU 
10 


TOTAL 

108 

ATTITUDE 

TOTAL 

109 

STANCe 

TOTAL 

110 

ENCACEMENT 

TOTAL 

111 

AXI>//%WICE 

TCi'AL 

112 

copisc  Err. 

TOTAL 

319 

STANCE 

TOTAL 

220 

r:N3ACE>CNT 

TOTAL 

221 

IWITIATIOK 

TOTAL 

222 

AID/ADVICE 

TOTAL 

223 

SCLVEK 

TOTAL 

224 

IKPLEICSTAT 

TOTAL 

225 

OUTCOfC 

TOTAL  EVAL. 

226 

OF  OUTCOME 

TOTAL 

2;7 

COPniG  EFF. 

TOTAL 

.31 

.:9 

.25 

.23 

.33 

.23 

232  nJSTlMJHEKTALIYY, 


.24 

.24 

-17 

If 

.15 

15 


16 


17 


19 


70 


21 


?7 


S.  111.  nc»-,  tntf  Story 
I  iMt»i  ?i  •  *t  n 

Inl  rln'*ic  Mt  iHUT*  •  k 
Stniint-p  nnd  Story  Total 
CuptnK  dliAL'nslona 

29  _ 


P/.THi:f 
10  14 


ff(  .  VAL. 


14 


M^^Af^EMKNT 
VO  14 


10 


iir(^  VAl_    _(>f  i..  VAl  .      OCC.  VAt. 

rkj'Ai  Tv  irY      vakiety"  tctal 


10 


14 


-.18 

-.16 

-.15 

-.15 

-.14 

.14 

.14 

.14 

.19 

WMIHESIS  51  ■    Th«  Oecupatioiul  Vilue-  Intrlnilc  r*»nte*  will  be 


-.16 

-.14 

.14 

.14 

.17 

.14 

.22 

-.15 

W£T!lW«irrS:    Occupational  V«l#«i 
aiM  SAl 

VAAIAtLES:       Occupational  Vcluaa 

Xntrinaic  laeaaarct  x  SAI 
40od  Copirs  acaavraa 


14 


OCC.  VAU 
ALTIIUiS?! 
CAT                            10  14 

TASK 

37    ACHIEVEJCHT  -23 

.U 

38    AUTHORITY  .2r3 

.19 

39  Accrassion  .14 

.25 

IKTEIPERSOHAL 
40    RELATI9IS            •  19 

.It 

61  AtiXIETY 

TOTAL 

42    SAI  SCOUE  «24. 

.28 

15 


_OCC-  VAL. 
ESTHimCS 
10    .  14 


16 

17 

19 

OCC. 

VAL. 

OCC. 

VAL. 

OCC. 

VAL. 

IKDE?. 

MAMACE^CKT 

SELf-^AT"S 

10 

14 

10 

14 

10 

.4 

-.16 

.15 

-.16 

-.16 

.17 

-.16 

•19 

-.16 

J  

20 


OCC. 

VAL. 

IKTEl  .STIM 

-.15 

.15 

21 

OCC. 

VAL. 

CREATIVIIY 

10 

14 

.17 

.15 

27 


29 


OCC.  VAL. 
1' 


.16 

TOTAL 

iirmmsic 

14^ 


.14 

.17^ 

.16 

.22 

.21 

M/w.r.  TTI 


lfyr<ynirSlS  52:    Th/'  llttup«tlfnil  Vtlom  ItitrlriHlc  iiw«N«ri«wni  he 

mjollvily  related  wUIi  Vliw.  ..f  lift.  Active  ftiNponn-  fiiroi»ur««. 


1NSTKUW  NT'"» 
VAHIAHUCS: 


U 


16 


17 


vpi 

1  nrifC  n0 

At 

44 

LUCtJa  Ur   cm*  1 . 

ACTION  • 

45 

IMCDIATC  * 

4ft 

DKLAYCD 

RAfC  (V 

47 

ACTIGN 

XNTRIKSIC  - 

48 

CXTKIHSXC 

TASK  ACM.  - 

49 

IPH 

COMPETITICTI  ' 

So 

CO-OFERATIOH 

51 

XNieRDEPEKDENT 

CAR.SED  STATUS  • 

52 

BESTOUCD  STATUS 

coKFtorr- 

53 

AVOID 

SEtr-IKlTI. 

•54 

OTHER  nXTI. 

SELF  SOLVER- 

55 

OTHER  SOLVER 

SELF'JOIIIT 

56 

:mple)ciitatxoii 

DiSTRUMirr  - 

58 

faktasy 

COKT. /EXPRESS' 

59 

IVITY  4  ACCEFT. 

ACT  /PASS. 

«0 

UNDER  STRESS 

POS./HEC. 

61 

SELf-CCNTROL 

VI£W  OP 

67 

LIFE 

TOTAL 

63 

SCOtt 

ALIt<UlbH 
14 


(r  • .  VAi..     ijfr.  VAi.. 


14 


14 


Oi  nipsll  oiiaI  VslurC  iind 
VliWN  of  1  Ite 

Inlrfnrtlc  mCtfurc*  X 
Views  of  Life  Aei!v« 

79 


Jicr.  VAL, 
14  _ 


>.15 


.14 


>.21 


.14 


.14 


.14 


.15 


.U 


-.19 


.14 


.IS 


.21 


.29 


.15 


.17 


.17 


HYfOntESlS  53:    Th«  OccufaClonal  V«la««  Intrlnalc  «CMurM  will  be  po«lClv«lj 
r^Uccd  with  the  Story  Totel  Poelclve  Affect  weeeure  aad  tbe 


Sentence  ToCel  Positive  aeeeuree. 


nS^.lllffCKTS :       Occjpeclonel  Veluee  end 
««.ory  Coapledoii 

VARIAILES:  Occupetlonel  vduce 

Ifitrlnelc  Htee<iree  x  Totel 
Story  end  Totel  Sentence 
Poeltlve  Affect  weeettree 


229 


116 


TOTAL  STORY 
POS.  AFFECV 
TOTAL  SEHT. 
POii.  AFFECT 


14 

15 

le 

17 

19 

20 

21 

27 

29 

tlCC 

VAI.. 

VA' . 

ore. 

OCC. 

"AL. 

OCC. 

VA!.. 

OCC- 

VAL* 

OCC. 

\AL. 

OCC. 

VAI.. 

TOTAL 

AtTCITTSM 

IK  DEP. 

>«SAC£*^T 

SELF-SATIS 

IKTEL.STTH 

CREirn'ITY 

VARIETY 

tNTRIKSIC 

10 

14 

10 

li 

10 

14 

10 

14 

10 

U 

10 

14 

10 

i* 

10 

14 

10 

14 

.18 

-.15 

-.16 

.14 

.15 

.15_ 

1 

i 

.16 

Occupetlonel  Veluct  lnt/ln«lc  ««e»ur«f  w^U  be  negetlv^ly 
etcd  with  Sentence  Totel  Hi»»tlle  end  Dtpretslve  Affect  end 


HYPOnCSIS  54:  The 

reletcd 

with  the  Story  CoayUtlcn  total  llet«tlve  Affect. 


tNSTRUmTS:  Occupeticne!  Velues  e«d 
Sentence  Cocipletlofi  end 
Story  Completion 

VARlAiLES:       Occupetlonel  Veluee 
Intrinsic  mexftirc^  x 
Si-ntencc  T<«tel  ll«<etlle  end 
T«'tel  Dcprokpfvc  Affect 
An-!  T.'cel  St«ry  K<>8etlve 
Affect 


14 


SOtTEIICE 

TOTAL 
113  H(KT1IX 

TioAL 
U4  Pk-niE^SIVE 

niTAl.  STURV 
?M}    SI-ti  ATIVK  »T. 


OCC. 

VAI , 

A1.TK»|S)^ 

10 

u 

15 

Off. 

VA!. 

rs:Mi:T!/s 

10 

i^i 

16 


17 


If 


 ro  

<\7'.  VAI 


77 


1. 


J>rc\_VAJN 

VARin-v 


1 . 


10 


?9 

<xr. 

VAL. 

INrRlKSlC 

10 

14 

•ISiO- 


...LlVfl/  nJnt.d  wit»  th.-  ';.iitrrrr  •nd  Story  Tut«l 


I  in  I  r  < 


VAIIIAhUS: 


ScnUncr  »nd  Story 

Ociupitlonal  VjIul* 
i:Ktrtn%lc  ftH-«wre«  K 
Sent t net  and  Story  Tot^l 
Cuptng  aeaauret 


1« 


(If  (     VA!  . 


??  


?1 


?4 


76 


79 


30 


TOTAL 
219  STAMCe 

TOTAt 
220  f-rtX.AGeWNT 

ItJTAL 
221  INITIATION 

TOTAL 

222  AID/AOVICE  

TOTAL 

225    SOLVER  -^^ 

1  

TOTAL 

224    IMMXJOiTATtflN    •  I* 

TOTAL 
225  XTCa« 

TOTAL  CVAL. 
226    cr  OUTCOfC 

-.17 

TOTAL 
227    COPINC  EFF. 

TOTAL 
232  ISSTtlME3CTALITY 

SENT.  TOTAL 
IOC  ATTITUDE 

.19 

TOTAL 
109  STAMCC 

TOTAL 
110  EKCACEfOrr 

-.14 

TOTAL 
til  ATn/AOtflCE 

-.14 

TOTAL  I 
112   nwnc  EFT.             1  -16 

-.14 

i 

Of/..  VA! 
}0  14 

-.16 

-.19 

-.16 

-.15 

-.20 

-.18 

-.19 

-.19 

-.29 

10 


,19 

.20 

.14 

.15 

-.14 

-.22 

HTWtKESlS  56:    The  OccuratloMl  Values  ExtrlnElc  atcsure  will  bm 

ncg«cUely  related  with  the  SAI  good  coding  Beaeure. 


nsSTtUMOrrS:  Occupetlonel  Velnee 
Mtd  SAI 

VARIaELES:  OccupettoD«l  Veluee 
Extrinsic  MMure  x 
SAI  Good  CoplM 


SAI  GOOu  COP. 
fOSURES 
37   TASK  AQtim. 

36  AtTMRITT 

39  ACGHESSION 
INTCRPEKSONAL 

40  RELATIONS 

41  AiOCIETT 
TVTAl 

42  SAI 


18 


occ. 

VAL. 

SUCCESS 

10 

-.14 

24 


25 


26 


£. 

VAL. 

VAL. 

OCC. 

VAL. 

OCC. 

VAL. 

SECURTTt 

PRESTIGE 

ECON. 

RET. 

SCRROUNO.. 

13 

14 

10 

14 

10 

14 

10 

l4 

-.16 

-.19 

•.14 

-.19 

-.16 

-.16 

-.28 

-.17 

-.15 

-.24 

-.16 

-.29 

*.14 

-.27 

-.19 

ore.  VAL>,    ^OOC.  VM^ 


30 

occ.  VAL^ 
EXTRIKSIC 


10 


It 


14 


*^ 
-.14 

-.17 

-t16 

-.22 

-.21 

ERIC 


■4SH- 


jArAi._TAi I  KS_'  t-iJ ^IJVL'l^U^'^^  l/I I' !:::.^Ar.rjll 


rfltl»'«J  *Hh  •*.tlv«  «c»»t»r«t  >f  VU«»  of  Lift? 


Atciipnllinwl  Value*  fntf 

(ttpilt  fiuidl  Vtlurl 
E^trlti-lc  imiit.urii  «  Vl«w« 
pf  I  He  Active  Hi 


23 


25 


?6 


78 


10 


ujcos  or 

43 

COriTROL 

ACADEMIC 

44 

ijczvs  or  caiT. 

ACTION  - 

45 

ir.ACfioii 

IMDIATC  - 

46 

DELAYED 

RATE  OF 

47 

ACTION 

INTRINSIC  - 

48 

EXTRINSIC 

'lASK  ACH.  - 

49 

IFH 

COMPETITION  * 

SO 

CO-OPCKATION 

INI«PCNJENT  - 

51 

IKTfcROEPfiNDENT 

EARNED  STATJS  - 

52 

BESTOWED  STATVS 

CONFROMT  - 

53 

AVOID 

SEUF-nilTI. 

54 

OTMM  XWITI. 

sttF  sotvn  - 

55 

OTHER  SOLVER 

SELF-jonrr 

56 

IHPLEMirrATIOII 

iiiStitmoiT  • 

58 

FASTTAST 

COMT./EXFfESS- 

59 

IVITT  &  ACCEfT. 

ACT. /PASS. 

60 

****>E»  StUSS 

61 

SELF-CafCEFT 

VIEW  or 

62 

Lift 

TOTAL 

63 

SCOtE 

tX.^.  VAK 
14 


^yi!  MM  iif-i!;  EiEm  ^^j^a 


14 


14 


.14 


.14 


.20 


.15 


-.20, 


.26 


-  1* 


-.14 


'■20 


-.17 


-.17 


MtFCTtCSIS  5S:  Tht  OccupstiOMl  V.lu«.  Extrin.tc  ttttcurM  itill  b«  n^^^^F 
lUrwHMi  ^^^^^^  P^^^  ^^^^^  po.ttt^<  Af  :t  MMiirc  «a  Ck* 

S«n tenet  Total  Fosittvt  Affect 


18 


STOKY  TOTAL 
229    FOS.  AFFECT 

SQITEilCE  TOTAL 
116   FOS.  AFFECT 


ore. 

VAL. 

SUCCESS 

10 

14 

-.1* 

22 


25 


26 


INSTRUICIITS:    Occupotionol  V«lo««,  Story  m* 
S«tit«nc«  CoapUtion 

fARUnXS:  Occupotionol  VoUco  Extrlftslc 
meoouroo  it  Story  on^  $ofit«BC« 
Totol  Fooitlvo  Affocc 

28  M_ 


(yrc.  VAL.    _OCC^VAL^     QCC,  VAL^ 
SECUrV       ?*^5ST1C£_    ECqe.  RET. 
To  14_ 


.15 

10 

14 

10 

14 

-.14 

10 


DC 

VAL. 

OCC. 

VAL. 

OCC. 

VAL« 

AS.  - 
IG 

TES 

14 

FOL.fAT^Eil 
10  14 

EXTRINSIC 
10  u 

.15 

-.15 

WFOTtlCSlS  59:    Th«  Occult'""!  Voluoo  Extrintlc  ••••uroo  «rtU  W 
po«ltivtU  related  vlth  S«iteoce  Co^Uttoq  ^otel 
Hostile  end  Tctel  DepreeeUe  Affect  atMMree  uoi  tfct 
Strry  Co«p««tloci  Totel  Mefetive  Affect. 


18 


22 


OCC.  VAU 


OCC.  VAL. 


TOTAL 
113  ttOSTILC 

TOTAL 
V14  OEPRESSIVF 

TOTAL  STORY 
230   KKCATIVE  AFFECT. 


23 


JfC.  VAL. 
fKESTICE. 


-.15 

-.14 

OCC. 

VAL. 

ECPs.  Rtr. 
10       1  " 

.27 

25 


26 


HfSTRU^^NTS:    Occuftion^X  Veluee  ami 

S«'ntcoce  Coaplettoa 
VARU8LES:       Occupeti^el  VeSuee  ExtrUelc  m 

Sentence  Totel  Hoetlle  mi 

Totel  Depreeeive 

28  30   .  _ 


10 


fXV.  V.\Li     OCC.  \A1..  _<VC._VAjU 
.     -sgt^ 

14 


?rtt^t».  A^SiCiAftr  f0i..rA7irR  ESTntystc 


.16 

.IS 

10 


-.15 

.r.|2. 


i.1  I  i   I.I    I.,  v-i.  1  /I  ly  ».  h«J  '  1 


.!  <i.  <     At  1  •mill  A<kplratl«jn 
).,'  }>\„t  m  I  .111' I  A'-plr/U  l'<n 
tk..'  Mi«»/  Total 


VAN  1 A  HI  ^•• 


r^"i{tnll  I   KKp«'tnH'.,i  <ind 

K«J«j' «i  J  •  iMil   A'«plrrtM"n  m  Stury 


 lOfAl  „ 

OCC.  IHT. 

DCCITATHJNAL 

31* 

ASPIPIATICW 

.21 

(XCIIPATIONAL 

LypKCTATlOW 

FDUCATIOKAL 

36* 

ASPIRATION 

21 

.19 

 >7)  



.23 

.18 

.19 

_7/7  

10 


 7?  }  

 VH/  •  _ 

10  J'._ 


??4 


.20 

.19 

.21 

.15 

HYPOTHESIS  61:    The  atac^9  It/el  r««»ur«r»  of  Occupational  Aapiration, 
Orcupjtional  Exp4?ctation,  and  Educaclonal  Acplrat*on 
will  bp  negatively  related  vlth  the  Sentenca  Total 
Coping  D^menfclons  •aeasurea^ 


mTRUMENTS :    Occupational  Intereat  Inventory 
and  Story  Cotaplctioa 

VARIABLES:       occjpational  Aapiration,  Ex- 
pectation, and  Educational 
Aspiration  x  Sentence  Total 
Coping  Dlaanaion  ataaurea 


108 


lO'i 


OCCUPATIONAL 

31* 

ASriRATIOK 

OCCUPATIONAL 

-.15 

32* 

EXPECTATIOh 

EDUCATIOMAL 

36* 

ASPllUTION 

 uo  

TOTA!. 

r.r.Ac 

C  J^»T 

.20 

-.15 

11? 


TCTAL 


TOTAL 
COP.  EFF. 


.15 

-.19 

-.22 

♦Renewttr  that  theae  Variable*  are  reveraad.  iliua 
any  correl->tiona  Invol -^ng  these  Variablea,  If 
poaltive  are  actually  negative  corr«latlona  and.  If 
negative,  are  actuaUy  positive  correlationa .  Tliat 
ia,  the  lover  the  nu»b«r  tha  higher  tha  aa^lratlo« 
or  csyactatloD  level  and  vlc«  varaa. 


HYPOTHESIS  62:    The  atatus  level  oeaaurea  of  Occupatlonsl  Aapiration, 

Occupational  Expectation,  and  Educational  Aapiration  will 
be  negatively  related  with  the  SAI  Good  Coping  »ea8uraa. 


DBTVfMENTS : 


miABLES: 


Occupational  Intaraat  lamtorf 
and  SAI 

Occupational  Aa|»lratlon» 
Occupational  Expect a tlon^  ta4 
Educationl  Atplratlon  «  SAX 
Good  doping  r^Moraa 


37 


38 


39 


AO 


SAI 


SAI 


SAI 


SAI 


;k _ach. 


AlTrfORITY  ACCHESSICT. 
10       14  _     10  1& 


Asxirn 


42 


SAI 


TOT.  SCORE 
10 


OCCUPATIONAL 

31* 

ASPIIATION 

-.30 

OCCUPATIONAL 

32* 

EXPECTATION 

-.26 

EOUCATTONAL 

U* 

ASPmTION 

-.28 

-  33 

-.20 

-.31 

-.17 

-.IS 

-.29 

-.14 

-.14 

than  these  Variables  arc  ravcracd. 
Thua*  a.tv  correlationa  Involving  tlia&a 
Viriablea,  if  positive  arc  Actually 
negative  correlationa  and*  if  negctlva, 
arc  actually  positive  correlationa.  That 
Is.  the  lower  the  nunber  the  higher  the 
asairation  or  expectation  level  end  vice 
veraa. 


will  hi  n»'>:/iil.fc*ly  re1«»'d  wlih  1 1»  ffcttvi*  ri  npor.n» 
raetMurirt  of  Itie  View*  of  tli*. 


v4i 

43 

CCF'THOL 

44 

1  OTIlS  or  CANT 

ACTION  " 

45 

1NAV>1  lUPl 

*lD 

UCLAYED 

KATE  OF 

47 

ACTION 

48 

ATI! 

49 

IPX 

C0?1PETITI0N  - 

30 

CO-OPERATION 

n« DEPENDENT  - 

51 

ITITER  OEFC*  DENT 

EARNED  STATUS  - 

52 

BESTOWED  STATUS 

CONFRONT  ' 

53 

AVOID 

SELF-raiTI. 

54 

OTHER  miTI. 

SELF  SOLVFK  * 

55 

OTHEH  SOLVEl 

SELF'JOnn 

56 

iKPLEMDiTATION 

ikstkuhwt  - 

56 

FANTASY 

COKT./EXntTSS- 

59 

ivm  4  ACCEPT. 

ACT. /PASS. 

60 

UKDOk  STlkESS 

POS./KEC. 

61 

SELF-CONCEPT 

VIEW  OP 

62 

LIFE 

imi. 

63 

SCONE 

-.14 


.14 


-.14 


.20 


HYPOTHESIS  64:    Th«  iCatui         \  »e«tur*i  of  OccupatloiUl  AiplMtlon, 
Occupational  £xp«ccaClofi,  and  Educational  Aaplratloa 
will  be  negatively  related  with  the  Storv  Co^letloo 
Total  Pofitlve  Afftct  laeaaure  and  tVt«  Sentence  C<Mpl«tion 
Total  Poaltlve  Affect  neaaurei*. 


IhSlPrW  NFS  .    Or  <  iip/it  l"n«l   Intt  rokt  Inventory 

ai.ti  VK  wv  nf  1.1  fr 
VAiiJAIiLl'i:        U«  rupiil  l«  Aspiration, 

iH  citftiit  It'ii.il  fvpictatlun,  and 

EduLflt  lent]  Ai'plradon  « 

VI iw*  uf  Life 


*Rf«ncmbi*r  that  thfuf  Varlablea  are  reverv^d. 

'H,  iny  c»>rr<  latlonf  Involving  theaa 
VatlnhliK,  Jf  p^'&Ulv  are  actually  negative 
corrolatlona  and.  If  mtiative,  are  actually 
pn&Jtlvi-  4orrelatw>na     That  la,  the  lower 
Che  nUHit^er  the  hlj^her  the  aapi  ration  or 
expectation  level  and  vice  veraa. 


DISTRUKENTS : 


VARIABLES: 


Occupational  Intereata  Inventory, 
Story  and  Sentence  Conptetlon 
Occupational  Aspiration, 
Occupational  Expectation, 
Educatlcntf^  Aspiration  x  Total 
Story  and  Sentence  Poaltlve 
Affect  Maaurea 


31 


OCClfPATIONAl 
ASPIRATION 
OCCUPATIONAL 
32*  EXPECTATION 
CDl-CATIONAL 
36*  ASPIRATION 


229 


STORY  TOT. 
POS.AFF. 


10 


14 


116  _ 


SEKT.TOT. 
POS.AFF. 


10 


MYPOTDCSIS  65:    The  atatua  level  weaaurea  of  Occupational  A'piratirn, 

Occupati^al  Expettaticr,  and  EduCfltlon^l  A»plratic^n  will 
be  potfiCively  related  with  the  Si-nfcnc<?  Coatplcilon  Total 
K^atiU  and  Drp/eaaivc  Affect  arimurca,  and  the  Slcry 
CoayUtK^  Total  NeM'ive  AfCect  wcsaure. 


«Reaiembet  that  theae  VarlabUa  are  reversed,  ^a, 
any  correlationa  invivlvinf  theae  Variablea,  if 
positive  are  actuallv  negative  correlationa  and,  If 
negative,  ar«  actUflUy  positive  correlationa.  Thet 
ia,  the  lower  th^  numbrr  the  higher  the  aaplratlon 
or  expectatirn  level  and  vice  veraa. 


INSTRlflEKTS:  Occ«tp?Ctt^al  Interest  Inventory 
VARIABLES :       Ccc»»p.it lonal  Aapirdtion. 

Oci«p3ti*»nal  F  pec  tat  Ion,  and 
Educnt lonsl  Aspiration  x 
Senti'nci'  Ti*t a1  Hostile  and  Tctal 
Dcpro!i4i\e  Af  f.*ct  'nrasurfa  and 
Tntal  Sti<ry  Negative  Affect 


31 


(HXItrATlONAL 
A!!ri  RATION 
OrClTATltVAL 
3?*  ENrKCTATim 
KWVATIONAt 
AMM  ^TKfi 


111 


114 


210 


_  Tt^TA  .^  _ 


TtrTAl 

10  ._1^ 


 TttTAL_ 

jiTOKY^K.A. 
10 


-.16 

sRiwiflbrr  lh-»t  ih.'no  V^iri^blea  Arc  rcvPtsed.  Thua* 
any  Ci^rrcLu l»*nf«  involvlnf  U»«'<r  V.«rlrtbles,  if 
po^ltivi*  .in*  iUtM.illv  not:*tli<^  Kt*rrrlfltl»'ns  flnd,  if 
*«'>;af*vi',  .»rt*  Jiciuntlv  p»*f»lt  iv«*  t,Tlri*l«t4ons  That 
i«4,  Ww  l«»»*x  tlv  mirthrr  thr  hlctu't  tlw  s»»piratl*»ii 
i»r  csprctstii-n  U'vrl  anJ  vice  versa. 


,r^P(/nirMS  Vur<   wJ  1!  U   r^.-ItU-       1  «t  Jun.hl  p«  Hu-  l,urln.1c 

'KLupflU -rial   ;»ln4H  m..!  t  li    f  r  1 1 «  rl -n  «- n«iin'« 


Ifl'.mi'MI  WIS:    )kt»»t»iillfu«l  V«lu«'«, 
VAKlABIfi.        (H..iiprtt  l«'nrtl  lntrln«lc 


14. 


10  '"''i 


ACH1EVF.HCTT 

2  MATH 
ACHIEVEMENT 

3  READING 

ach;evf.ment 

U    CP. A. 
8i<5 

5  TASK  ACHIEVE. 

liVS 

6  AITHOHITY 
BFS 

7  ira 

BR5 

8  imX>t^TATICW 

9  SELF -ASSERTION   

BK5 

10  IMTIATION  

BR5 

11  SOLVER   

BRS 

12  ACCRESSIOK   

BRS 

13  W;XIETY 


.15 

(X  C.  VAL, 

i'mmV  

.20 

.14 

.17 

.20 

.14 

17 


iiTi  VAL^ 
MAI.At.lMI !  7 
"lO  14' 


 19^  

IK  (  V'j^ 


2? 

,?Q 

.24 

.13 

.25 

.15 

.23 

.28 

.17 

 ro   21 


 77  

"  van'!  l  rT 
10  '^u 


 ?o  

JOUV^AL^ 
INrKlNSYc 
l"0  14_ 






.16 

HYPCTTHESIS  67.    There  «U1  be  negetlve  reletionihip-  b«ween  the  Excr^nelc 
Occtipetionel  Veluee  end  the  criterion  neeeuree. 


.16 

,71 

.1^ 

.IB 

.21 

.17 

.12 

i 

.21 

.It 

.17 

.15 

.18 

.14 

INSTIIU>CNTS :    Occupetlonel  Veluee, 

Achieveiienc,  BRS 
VARIASLCS:       OccupeClonel  Extrlneic 

Valuea  x  Criterloo  aeAauree 


18 


22 


25 


26 


28 


30 


ACHIEVEMENT 

2  MATH 
ACH1EVE>CMT 

3  READING 
ACHIEVFI«NT 

4  C.P.A. 
BRS 

5  TASK  ACHIFV 
BRS 

6  AUTHORITY 
LRS 

7  IPR 

8  IMPLEMENTATION  -.27_ 
BRS 

9  SELF^ASSEFTTOH  -.33 
BRS 

10  INITIATION  --25 
BRS 

11  SOLVER  --SO 
BRS 

12  ACCRESSION   

BRS 

13  ANXIETY  1:11 


OCC.  VAL._ 
SUCCESS 

OCC.  VAL. 

StCUKiry 

10 

U 

10  ^ 

14 

! 

..14 

-.IS 

..16 

-.18 

-.2S 

-.23 

-.14 

-.19 

-.26 

-.17 

-.19 

-.14 


OCC.  VAL. 
PRESTIGE 
10  14_ 


-.15 

-.16 

-.t» 

-.22 

-.17 

-.18 

-.14 

OCC.  VAL. 
ECON.  RE*^ 
10  U 

-.15 

-.20 

-.16 

-.18 

-.17 

-.15 

-.15 

-.17 

-.21 

-.1* 

-.16 

-.14 

•.15 

Zee.  VAL.      OCC.  VAL.      OCC.  VAL.    ._OCC.  VAL. 


SURROl-So!  ASSOCIATES  FOL.FATHER  EXTRINSIC 
'^iF*  ^4"      10        14       10       14       10  14 


-.14 

.i4 

-.15 

•.1* 

-.14 

•  .20 

.18 

-.15 

-.18 

-.28 

-.29 

-.26 

-.25 

-.17 

-.17 

-.15 

-.19 

-n 

-  1» 

-.17 

-.15 

•.19 

:  1« 

<kt.M.«tl..f..il  A.pJratl'f.  (jm  ..prt»  I'mkiI  ^  ipi  t  i  «i ! '.»,  urn!  l..J'i<  atl  on«l 
A«p1r«(ln|i  and  H.p  clrtrrl'^n  mce^urc* . 


|ii/.ti(orv  And  At      vr>wM  nt 

MM* 

VAK1AB1  f.*^:  <  >ip"<  It  nol  Afpf  rat  Jon, 

Hi  •  ufutt  lt,nn\  tint  ion 

K  CrlltTiun  nH'^»iur«« 


31* 
f)fT.  A'. P. 


firr.  VAI,. 

(KC.  hXP. 


::d.  asp. 


ACHIRVEMKNT 
MATH 

ACHieVEMBa 
READING 
ACIilEVEMEliT 
G.F.A. 
BRS 

TASK  ACHlLVe. 
BRS 

AimiORITY 
BRS 

in 

BRS 

IMPLEMENTATION 
BRS 


2 
3 
4 
5 
$ 
7 
8 

9    SELF- ASSERT 
BRS 

10  INITIAIION 
BRS 

11  SOLVER 
BRS 

12  acx;ressiok 

BRS 

13  NMXIETY 


10       U        10       K       10  14 

-.31  -.20 

-.37  -.39 

-.47 

'  \0  -.27 

-.38  -.35 

-.45 

-.24 

-.32  -.30 

-.43 

-  14 

-.23 

-.27  -.21 

-.31 

-.22 

-,18  -.13 

-.25 

-.16 

-.21 

-.17  -.20 

-.16 

-.19 

-.20    -  16 

-.26 

-.18 

-.26 

-.25  -.26 

-.30 

-.17 

-.18 

-.18 

-.17  -.14 

-.29  -.27 

-.31 

-.14 

*.14 

-.23 

-.17 

-.29 

-.2$  -.28 

-.32 

♦Ri»memhfr  tl  ot  thtme  Variable*  ire  revcracd.  Thu«, 
any  cornlatlons  Invulvln^  iho^c  VarUb1«a»  it 
poMiilvr  an   actual      m.ntJvc  corrctatlona  and,  if 
negative,  are  actual Iv  po«Uive  corrclatlona.  That 
Is,  tht-  lower  the  numhcr  the  higher  the  aaplratlOA 
or  txpectatlon  level  end  vice  veraa. 


HYPOTHESIS  69:    Th^re  will  be  negatXv-  relationshlpa  between  the 
Occupational  Intereat  'llacrepcncy  acora  and  the 
Criterion  acaaurea. 


34 


35 


INSTRUtCNTS:    Occupational  lateraat 

Inventory,  Achleveaant  BRS 

VARIABLES:       Occupational  Interaat 
i  Diacrepancy  x  Criterion 

aaaauraa 


.OCC.  INT. 
EXP. /ASP. 
10  14 


ACHIEVEM^ 

2 

HAH! 

ACH1£V£»CKT 

3 

READINC 

ACHIEVEMENT 

4 

CP.  A. 

BRS 

5 

TASK  ACHIEVE. 

BRS 

6 

AmORITY 

BRS 

7 

in 

BRS 

8 

IMPUTMENTATIOH 

BRS 

9 

SELF-ASSERTION 

BRS 

10 

D^ITIATIW 

BRS 

11 

SOLVER 

BRS 

12 

AGGRESSION 

BRS 

13 

ANXIETY 

-.14 

OCC.  PIT. 
OCC. /ASP. 
10  14 


-.22 

-.30 

-.27 

-.30 

-.16 

-.28 

HYPOTHESIS  70:    There  will  b«  a  positive  relationship  between  the  SAI 
good  coping  oaaaurea  and  the  criterion  aeaaurea. 


IKSTRtJMENTS:    SAl  and  AchlmMtnt  -  BRS 
VARIABLES:       SAi  Good  Ccplng  meaaurea 
X  Criterion 


37 


38 


39 


40 


41 


SAI 


SAI 


-SAL. 


SAI 


SAT 


TASK  AOL      AITHCP^TY    AGGRESS  TON 


1PR_ 


ANXlETlf 
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TOTAL, 


ACHIEVEMENT 
2    MATH  .2? 

,24 

.14 

.17 

.20  .19 

ACHIEVEMENT 
3    REAHINC  .18 

19 

.32  .14 

ACHIEVEhCNT 
4    G.P.A.  '15 

.24 

.19 

tt 

.20  .22 

BRS 

5    TASK  ACHIEX-E. 

.16 

.23 

.18 

.18 

.24 

}«S 

6  AUTHORITY 

.U 

.15  .14 

nRS 

7  IPR 

.IS 

.18 

8  lMin.i:«l!NTATUlN  _JJ_ 
AKS 

9  SKlJ-ASSKRTttK 

.iH 

.17 

 ^7p_ 

.17 

.17 

,16  .21 

UK*; 

10    INlTlAThWi  ^}A^ 

n  noi.vrR 

  ^?\_ 



.;n 

|.»  Aii.KI^'.Mi* 



f  }t  '-ill:  3 


rnrf/'.  /fMuvK   ^' 


UJl'lS  OF 

43  CWfKOl. 
ACADEMIC 

44  LOCUS  OF  CONT. 
ACTION  - 

45  INACTION 
irtlEDIATe  - 

46  DELAYED 
RATE  OF 

47  ACTIOK 
INTRINSIC  - 

48  EXTRINSIC 
TASK  ACH.  • 

49  IPR 
CCMPeTITIOM  - 

5C  CO-OPEPJkTlOH 
iNKPfCT.DK.'T  - 

51  INTERDEPCDEKT 
EARNED  STATUS  - 

52  BESTOWED  STATUS 
COwFRONT  - 

52  AVOID 

SELF-mlTI. 

54  OTHER  I«m. 
SELF  SOLVE* 

55  OTHER  SOLVER 
SELF- JOINT 

56  IMPLEMENTATICd 
IKSTRITMEHT  - 

58  TAKTASY 

corrr. /EXPRESS - 

59  IVITY  f.  ACCEPT. 
ACT. /PASS. 

60  IJKDEK  STRESS 
POS./KEG. 

61  SELF-COKCEPT 
VIEW  OF 

67  LIFE 

VJTAL 
63  SCORE 


t    V  A 


»  1>« 

<  ft  tt*.  Vli 

Wrt 

II  t  ft 

^  



?  

14 

 1 '«  

14^ 

14 

If.'.  ,l*ltM<KT  Vl«wt»  iif  I 
VAMlAlJfK'.  VUun  ..f  I 


I'- 


 l_0  . 


If.    -  Aihl. 

 1,7  _ 

AM  11 


 n  _ 

14 


.16 


.14 


.18 


.16 


^YPOraESIS  72'    There  will  b«  •  poflcive  reI«lon*hlp  between  the 

HYPOraESIS  72.    Ther^^^  sentence  Co-pletxd«  coping  .cyle  v.rl.bles  in  the  different 

areas  of  beh<if  loi . 


mSTKlffCNTS:  Sentence  C^letlon-Achie*e«eot 
VARIABLES:       Stance  «  Criterion  MeMre* 


100 


83 


97 


74 


65 


109 


ACHIEVE^EST 
HATit 

ACH1EVE^^^T 

READING 
ACWlEVEHEKr 
C.?.A. 
BRS 

TASK  ACHIEVE. 
BRS 

AITHORITY 


10  14 


_JTANCE_ 
ACTFOkUX 

10 


STAHCE 
AKXIETV 
10 


STANCE_ 


S':anc£_ 

TASK  ACH. 


10 


14 


10 


14 


IFR 
BRS 

8  IMPUMENTATIOK 
BRS 

9  SELF-ASSEKTICfS 
BRS 

10  IKITIATICH 
BRS 

11  S<n.VER 
BRS 

17  AT^ESSIOK 

BRS 
13  AhXIKTY 


.14 

.24 

.15 

.20 

15 

.20 

.?0 

.18 

.16 

.11 

.16 

.17 

.15 

-.17 

.17 

.17 

.14 

.25 

.14 

.14 

.16 

.15 

STAHCE 

TOrlAL_ 
10  14 


.16 

.18 

.14 

.18 

llYJirniFSIS  73;    rtu'T*-  win        B  p'.iiUlvr  rrUHm.i.hlf»  lM't»*«M.  ih*-  trlt..rl*.n  «  Mur*» 


J'.'MHttMHiT*:     5m  nil  III  4  riiKpIct  luft, 

AcM.  V.  m.  nt.HKS 
VAIIIABIJS:        rp> 'it  n  CrUerlon 


101 


91 


7S 


110 


r/At.V^^  rHrpMi-KT  F.fj^  Af,hHEM  R^'/^'^i^T  L*i'^*'i*'^I  ^^-^o?^ 

— — -  —  -       —  "   ^^TT  T-   -JT      *"       v.^.  ^&<>/    Aril  T/^l  &I 


10  14^ 


Airri»»iTY 

10  16" 


10  14 


AatiEVMrrr 

2  HATH 

ACHICVEfCKT 

ACHJEVeiCNT 

4  cr.A. 

MS 

5  TASK  ACHIEVE. 
BUS 

t  AUTHORITY 

BRS 
7  IP« 

MS 

6  IMPLEMEMTATIOII 

ms 

9  SELF-ASSEHTIGN 
BUS 

IC  nUTIATION 
BUS 

11  SOLVCt 
BUS 

12  ACCtESSION 
BUS 

13  AMXim 


.18 

.15 

.15 

.20 

.21 

.26 

■  24 

.12 

10 


.14 

.U 

.17 

.18 

m     '  14" 


10 


14 


.14 

.22 

.14 

.15 

.17 

.14 

.If 

.17 

.20 

HTPOTHESIS  74'    Tlw«  will  b«  •  pocltlvc  rcl«tifl«>lilp  betw««»  ttie  criterion  wm^vmm 

And  the  Sentcnct  Coiiflction  copins  atyl*  miablee  In  th«  differcst  m— 
of  behavior. 


DiSTItimiTS: 
VARIABLES: 


Sentence  CoeiplctloBy 
Acfiievcaent^BltS 
Aid/Advice  X 
Criterion  «e«Mircs 


102  ».r  -   -  ► 

AID^APVICE    AIDTj^VICT    AIB/ABVICE    AIQ/AOVICE    AID/AIT'ICE  AIg/AlffI« 


85 


94 


76 


67 


111 


ACGRESSIOII 
14 


ACBIEVEMXT 

2 

KATH 

ACHlEyEfOMT 

3 

READIHS 

ACHicvEmrr 

4 

C.P.A, 

BBS 

ii 

TASK  ACHIEVE. 

BBS 

6 

Atrmoiim 

BBS 

7 

ini 

BBS 

8 

iMPLsmrrATiort 

BBS 

SELf-ASSEBTION 

BBS 

10 

DIITIATICII 

BBS 

11 

SOLVE! 

BBS 

12 

ACCBZSSION 

BBS 

13 

Ainczrnr 

10  14 


AKXIETY 


IPR 


.14 

.IB 

.  .12 

10 


14 


10 


14 


.1* 

.27 

.18 

TASK  ACR. 
10  14 

.11 

M 

.12 

.a 

TOttL 


10 


14 


.17 

■20 

.14 

.14 

.U 

.11 

.20 

.IS 

.14 

.?5 

ERIC 


irftHftur.i':  i'* 


JArWi  TAB!  >  S  OF  *.  [» **.  LI ILO Lt * ?' ""-V 1 . 
riH--.-  will  I'"  »  pM„lilv.    r*:#tJ  .nfchlp  H,  iw«<n  I'.    iT«i.»lM.  v^-«ii.ife»  %\u 


,Ar:e  Hi 


Att.li  *«  r.t-hKS 
Ac>i«iV4  tM-n( 


 [0^  

1 0  4 


ACHievncNT 

2 

MAT« 

ACIIlEVe>«HT 

3 

READING 

ACniEVEHQtT 

4 

C.P.A. 

BUS 

5 

TASK  ACH. 

US 

6 

AtrraoRiTY 

Bits 

7 

TPH 

BRS 

8 

IMPU^CKTATIOII 

SRS 

9 

SElT'ASSEBTtM 

Bg5 

10 

WITIATION 

BUS 

11 

SOLVER 

SRS 

i: 

ACCKSSIOI 

BftS 

13 

AMXIETY 

.17 

To  ')V 
 1  

^\  


.14 

.19 

.14 

.17 

.14 

.19 

.20 

.16 

.14 

.14 

.14 

.14 

.10 

-.11 

77 


OH'.  2  •  K 

10  14" 


*'io"  I'. 


.10 

.19 

.IS 

.w 

tV 

.14 

.13 

.10 



.  tv 

.23 

.31 

.24 

r}t 

.1? 

.26 

.27 

.27 

.22 

41 

.1} 

 11J  

7jffAI.'" 
10  14 


.  17 

n 

.24 

4? 

.20 

.u 

.21 

.23 

.19 

.17 

.Iff 

HYPOTHESIS  76'    There  will  b«  •  poiltlve  rcUtlonahlp  l»cCtt«cn  th«  Sciit«m 
Coippletion  attitude  acMare«        the  criUrlon 


mSHtUldfTS:    S«rt?«nce  Coapletlo*. 

AcliievMent-BltS 
VAUIABLKS:       Atvitudc  x  Criteria 


91 


73 


64 


IPS 


ATTirvD^       ATTITUDE.      ATTITUDE       ATTITUBC  ATTZTUPg 


10 


ACHIEVEMENT 

2 

MATH 

ACHlEVSiXKT 

3 

RCADHiG 

.tCMIEVQCirr 

4 

G«P.A. 

BRS 

5 

TASK  ACR. 

BUS 

6 

AlTHORITy 

7 

BtS 
IPR 

ms 

S 

IMPLEtCXTATIOM 

BRS 

9 

SEIF-ASSEmOM 

BtS 

10 

mrriATiOM 

BKS 

11 

SOLVER 

BRS 

12 

ACGRESSIOK 

13 

IRS 

AMxtmr 

.14 

10  14 

-.16 

10_ 


14 


10 

14 

.20 

.19 

.IS 

.16 

.23 

.25 
.21 

.IS 

10 


14 


.14 

?ArA!»  rAr.it cr  ^u.Mric/*»T  natfiti^TiitiS  «  mai>k  lit 


Arlit  «'V<  w  nt  '  flUi 
VAUIAMTS:       5itit«nc4'  P  «>Ulv«  Affect 
«  Crlttrlofi  iKrcMtres 


107 


*9 


81 


Vi  14 


10 


ACilteVDCltT 

2 

mTH 

ACHiEVDCVT 

3 

KEAOINC 

ACHIEVCHCNT 

4 

C.f.A, 

MS 

TASK  ACH. 

«» 

ttS 

AumomTr 

7 

MS 

Ifl 

MS 

8 

IWLEWIiTATlflR 

MS 

^ 

SCLF-ASSERTIOII 

10 

MS 

XBITUTtOII 

11 

soLvn 

MS 

12 

AOCBESSIGM 

8tS 

13 

iMXIRY 

10  14 


.If 

.15 

.IS 

10  14 
 1  


lAMf  Al 
HI  14 


"tllTAt 


10 


14 


-.18 

.15 

.13 

.21 

KYFOTHESIS  7a«:    There  will  W  •  fiefAtive  relationship  h«cv*«ii  the  Scfitensc  Co^lctlM 
lloetiU  mod  Stpreteive  Affect  verieblee  m4  the  criteria 


tKSnOMXlTS: 
VARUILES: 


Sentence  Conyletien, 
A^hievevenc 
Sentence  Hostile  mi 
DspreMive  Affecte  s 
Aehieire! 


AC-IIEVg. 


:atii 


ACHXEVt. 


ACaiCVE. 
C-F-A. 


10 


lA 


Bosmc 

104 

AGdtSSIGM 

DEfKESSIVE 

105 

ACGXESStOi 

MOiTtU 

87 

AUnOKTY 

88 

AVlMtTT 

Hosnu 

96 

ASIXIETY 

SeFRESStVE 

97 

AinCIETT 

HOCTILE 

78 

in 

SEPtESSIVE 

79 

Homu 

69 

TASK  ACHIEVE. 

DCPItCSSIVE 

70 

tasx  achieve. 

TOTAt 

113 

HOSTILE 

TOTAL 

114 

scmssm 

.20 

-.14 

10 


14 


-.17 

-.16 

10 


14 


-.18 

.22 

-.15 

.14 

-1520- 


Tm  r»  will        Mfi'i'tti/'  r« 


tfOSTIl£ 

104 

/UX1IESSI0M 

HOSTILE 

•7 

AtTMORlTY 

DcniESsm 

M 

AlTWHtTr 

HOSTILE 

96 

j£niEssive 

97 

/jntim 

HOSTIU 

7t 

in 

DeriESsive 

79 

IPR 

miSTILE 

ftV 

TASK  ACR. 

Dcmssivc 

70 

TASK  ACH. 

TOTAL 

113 

BOSTHE 

TOTAL 

tl4 

OEftrSSIVE 

]4 




10  14 


10  14_ 


i<~  u 


-.24 

.15 

-.14 

-.15 

-.21 

-.14 

-.14 

9 

:o  ' 

-.If 

)0 


lO  ""iV 


SI 


^*.oi  .1  «  _ 


12 


n 


|0  I4_ 


MS 
'  14 


-.14 

-.15 

-.17 

-.15 

-.22 

-.14 

-.15 

-.IS 

VTTOniESlS  79.    Tbre  -111  b.  .  p«Itl«  "J"*-"^^' ^^.'Jj^JCli^ 
■e«0um  moA  the  Sfjry  Coi^letioa  coyUt  »tyl« 


Scory  Cfliylfftloii* 
Achicvcamc-ltS 
VAKIAILCS.'       Stance  Jt  CfltcriM 


ACHIEVCMEST 

2  mtB 
ACHIEVEfCllT 

3  tEAiniiC 
ACHIEVESCKT 

4  C.F.A. 
MS 

5  TASK  Ad. 
MS 

4  Aimoftm 

MS 

7  Xft 
MS 

•  imKirTATxm: 

BUS 

9  seiF-ASscrnaM 

MS 

10  ixtriATidi 

MS 

11  soLvnt 

MS 

12  ACCttSSlO!! 
MS 

13  MOCICTY 


.17 

-.20 

-.14 

-.14 

-.14 

.19 

.1$ 

.15 

-.20 

-.22 

.14 

.20 

-.14 

-.14 

4 


19 


th&Mi  7AHi»:.  i«r 


ir/PCWHKSl*!  io. 


llit-rr  will  be  •  p'.»iltl¥i»  r«  Ut  bi»iv«'**n  thi  irH«rl'»n  m-^Mirt** 


;.  rAi  g  j  n 

Attf*  v«  wnfllKS 
VAItlAtUfCS:        f»»»'ii,t»'e<^t  m 


150 


17« 


7 

.72 

3 

IIEAOINC 

.70 

4 

c.r.A, 

MS 

TASK  ACII. 

6 

MIS 

7 

BUS 

ipt 

8 

BUS 

IHPLEfOTATKIi 

9 

BUS 

sEir-ASsernflv 

10 

■IS 

DUTUTICH 

n 

ms 

SOLVER 

-.14 

12 
13 

HIS 

AGCXESSIOH 
MS 

AMXIETT 

Af/  kV*/  Ifll  _AtfT1«'»*'ITY 
1»  14 


-.14 

-.14  . 

S«  -try  tt 


1« 


A-.xirrv   

I'l        i'.        I«>  K 


J?7     70>* 

hn«ry  1   *'t_«^ry  ? 

A  -  l/T  KA  -  1A 


77C 


-.14 

10 


-.15 

-|'^ 

-.18 

-.1*- 

-.U 

-r25 

-  u . 

-.17 

-.71 

-.m 

-.19 

-.17 

mrOTHZSIS  81:    runt  vlll  b€  «  poclcivc  rclstloiitliir  tetwrn  tlw  critcriw 


.»4 

10  14 


7^ 

.?? 

-.14 

21 

.IS  . 

.25 

.  2f  . 

VARUiLES: 


Story  CoaplctiMi* 
AchKvmnt-W 
IititUCioa  X 
Cric«rio« 


151 


t7f 


16$ 


193 


137 


123 


721 


Story  3        Story  5        Story  4 


Story  6        St<»ry  2        Story  1        Story  7 


10       14       10       14       10  14 

2    MATH  21 

ACMXeVEMDit 
3   EEAOIMC  '23 

ACStEVEMn 

4  c.r.A. 

BUS 

S   TASK  AOI.  ,U 

MS 

4  Ainwrnm  .i7 

MS 

7  m  1* 

l«S 

a  imzicarEATioii 

9  SeLF-ASSEXTXCH 

BUS 

10  tmriATXoii 

BUS 

11    SOLVER               ' 14 

BRS 

12  ACCttSSIOM 

BRS 
13  AUXIETY 

10 


14 


m_ 


A  -  TA 


RA  *  TA 


IRITIATIOII 
TOTAL 


-.17 

-.14 

*.19 

-.14 

-.19 

10 


16 


•1^22- 


-L21 


•31. 


17- 


4 

C.P.A. 

BUS 

c 

TAsr  ACH:r/E- 

EPS 

e 

ALTHOtlTY 

S?S 

7 

I?R 

b 

<i 

tElF-ASSEKTIOK 

10 

niTIATIOIfi 

11 

SOLVtll 

BUS 

12f 

ACfntESSTO! 

n 

ASXtETY 

.19 


.17 


ir.  \ik 


77 

-.If 

.16 

1 

.15 

-.17 

 1  

-.'.7 

.18  i 

.70 

1 

i 

-15 

.If 

.19 

--20 

•.15 

.1« 

trrP(/iH£SI3  63: 


There  will  be  «  pc«itlw«  Tei»tioo»h*p  b«ci#c«t  t  -«  crlttfloo 
ae«suf«»  »T«I  ch«  Story  ConpUtion  coping  »tylt  *i»en»4oo«- 


:53 


ISl 


!67 


195 


139 


1?5 


209 


msTKUMEirrs : 

VMttAUS: 
223 


Story  Co^Ucioti, 
Acbitvncfit'tKS 
Solver  X  Crlcerioo 


IC  14_ 


S;ory  5        Story  ^        Story  6 

TT^TTZTT^T    a^'vtf/*^ 


Story  2 


ACHIEVE>CNT 

ACHIEVt?C!IT 
fi£ADDiC 
ACHIEVEK34T 

ns 

TASK  aCH. 
BKS 

AUTHOItlTy 
Bits 

BRS 

IMTUMEKTATIOH 
Bits 

SEir-ASSEXTlOli 
BRS 

10  IKITlAnOH 
lifts 

u  sotm 

12  Au;Ressioii 

13  AMim 


.K 

.19 

.re 

.15 

10  u 


AKXlEYTf 


StpTY  1_  Seor?  7  SOtVEK 
A  -  lA 


_SA-_TA 


TOTAL 


10 


■r 


-.15 

-.u 

-.19 

-  15 

-.18 

-.21 

-.17 

-.19 

10 


14 


IC 


10 


-.15 

--15 

-.17 

--19 

--15 

-.26 

-.21 

--20 

-.18 

--18 

10 


-.15 

kl5 

10 


-.14 

-.19 

-.19 

-.17 

-.20 

-.18 

-.20 

VAKiAMf.f':'  : 


tf<-iamt  *  BUS 


 !  S4  Vi7   

I')        \r       Mi'  14 


ACHIEVW'T 

ACHii:vE>f3rr 

REAOINC 
ACIIICVETCNT 
C.P.A. 
BUS 

TASK  ACHieVE. 
MS 

AITTHORITY 
BUS 

in 

IKS 

SEI  J*  ASSERTION 
BftS 

10  IlflTIATlOK 

NtS 
:i  SOLVER 

BXS 

12  ACCItESSION 
US 

13  ANXIETY 


-16 

.17 

.16 

-.17 

-.20 

-  16 

-.20 

--20 

.14 

-.14 

-.14 

-.18 

-.1* 

-.?*. 

'.20 

A 


14 


-.15 

-.17 

IA_ 

To   "  u 




i^riAL 


.17 

-^14 

-.17 

KYfOTHESIS  85:    Th«r«  vill  be  •  positive  T«l«tloti»hlp  b«ti««fi  th*  crlC«rlo« 
■eutirct  «nd  the  Story  CospUtion  coping  atyle  di«en»loo«. 


IHSTtUICIITS: 
VARlAUfS: 


Scnry  Cmipletloii, 
Achi«vMitot-iltS 
OutcoBC  x  Crlt«tlo 


1S3 


183_ 


169 


197 


141 


127 


211 


225 


Story  _3_ 
ACCaESSIOK 
10   14 


Story  5        Story  4         Story  6        Story  2        Story  1        Story  7 


AUTHWm  AinCIETY 


AKXIETY 


IPH 


WA  '  TA 


OUTCOM 

TOTAt_ 


ACHIEVErOT 

2 

ACKITTMKT 

3 

REAOIKC 

ACHiEvcicirr 

4 

CP.  A. 

MS 

5 

TASK  ACHIEVE. 

US 

6 

AVniOKITT 

BUS 

7 

m 

BUS 

8 

IMPLDdTATIOH 

BftS 

9 

SELF-ASSEKTIOS 

BUS 

10 

IKITlATIOli 

ms 

11 

SOLVEK 

BUS 

17 

ACCRESSIOH 

13 

.14 

.15 

14 


.16 

.16 

.14 

10 


14 


-.15 

-.16 

-.15 

10 


-.15 

14 


10 


14 


.14 

-.19 

-*22 

-.16 

-.19 

10 


14 


10 


-.14 

-.17 

14 


-.14 

-.17 

JAfAK  7 AW*  !*•>  »r 


VARlARirS: 


Stifvy  (.-.iMpletl'HI. 
AclM<v<m*nl-MlS 
Cvaluailiif)  of  Outco 
m  CrlteriM 


IS*. 


no 


I9« 


??6 


10 


14 


 St.  ry  5 

IC  _14_ 


£VAi..<itm:^ 


ACHXEVEmrr 

2  MATH   

ACHIEVEHEKT 

3  READDIC 
ACHieVMIfT 

4  C.P.A. 
MS 

5  TASK  ACii. 

nt 

6  AUTNOItm 

ns 

7  IM 
MS 

8  iHrLonrATioH 

MtS  ' 

9  S£ir-ASSEItTIOII 
WS 

10  miTlATIGII 

ass 

SOLfCH 

ms 

12  ACCWCSSiai 
BtS 

AMXIETY 


11 


13 


.15 

.15 

.15 

-.15 

10 


.u 

14 


.13 

.U 

.17 

.16 

.23 

.16 

.16 

.1$ 

.16 

14 


10 


.19 


14 


TOTAL  _ 


10 


16 


imrHESIS  8?: 


V*ext  will  be  t  positive  rclstioMhip  bcMtn  the  crit«rioa 
MtoTCS  «iM»  tHe  Story  Ctm^Ution  coplnt  •tyl*  4im«iM». 


157 


185 


171 


199 


163 


Stcr-  3        Story  5        Story  4        Story  6  _      Storr  2 


ACHIEVETCKT 
2  HATH 

ACHIEVEMEPT 
HEAOXVC 
ACHIEVUCMT 


TASK  ACRieVE. 

AirmomTY 


m 

SKS 

8  IMFtXtCKTATIOII 
BUS 

9  S£IF<ASS£]tT10N 
BUS 

10  INITIATICH 
BUS 

11  SOLVED 
BIS 

12  AGGftESSIOH 
BUS 

13  ANXIETY 


10  16 

.25 

.» 

.16 

-.16 

.16 

.15 

AUTHOMTY 
16 


A3tXI£TY 


Anximr 


-.18 

10 


14 


10 


14 


10 


14 


-.15 

-.16 

-.14 

-.16 

-.21 

-.19 

-•17 

129 


Story  1 
A  -  TA 


10 


14 


.16 

-.1« 

-.14 

213 


727  _  _ 


Story  Co^l<tlo«. 
AchlcvMMt-HtS 
Coplfi«  EffcctlycoMS  M 
Crit«ri«R  acmrM 


Story  7  cor. 


KA  -  TA 


10 


16 


10 


-.IS 

-.16 

16 


-.14 

inrnmtESis  as: 


There  »#IU  !»••  a  pffl^tlv*.-  r*>Utl<tn«tilp  h.  twi»#»n  the  criti-rlon  »r*«ur«'« 
•till  tfi*  Story  OjafUtlon  coptng  style  dl».'nfl'«nf. 


iwsnmrMTS  • 


'Itiff*  C-«<>l<-t  Ion, 
Iri>4t  runu  lit  «I  f  ty  x 

Crlttrrlofi  M^Marcs 


1*2 


190 


■»ry  t 


;76 


20'. 


148 


10 

14 

2 

WTH 

.20 

3 

READtNC 

.17 

4 

ACNXcvDcirr 

CP.  A. 

5 

MS 

TASK  ACH. 

6 

MS 

AUIHOIITY 

.U 

7 

MS 

m 

8 

MS 

imZMtirTATKII 

f 

MS 

setF-ASSEimoii 

10 

MS 

miTunoM 

11 

MS 

SOLVE! 

1? 

MS 

ACCftSSSIOH 

13 

MS 

AMXIRT 

-.14 

10 


".tory  4 

ANXiirnr 


.16 

.16 

.16 

.13 

in    '  14 


-.20 

-.21 

-.20 

-.20 

-.16 

«.1S 

-.1* 

A  -  1 


10 


14 


-.20 

-.18 

-.15 

10  }4 


717 


i':sTn»>r;fT> 


-.14 

.15 

14 


-.17 

-.20 

-.17 

-.16 

BTPCTHESIS  89: 


There  vtll  be  a  ^icive  reletloMhip  bctvcen  Che  criterlob 
mtmm  mad  the  Story  Collet Imi  poeltlve  effect  4iaciieioM. 


IMSTKt9CIITS: 


VAMASUS: 


Story  CoaptctioB. 
AchievcaniC-MS 
Poiiclve  Affect  Hero 
n  Criterion 


139 


187 


173 


20t 


Ssonr  3        Story  S 


10  14 


ACHIEVDOIT 

2 

HATH 

ACHlIVEiailT 

3 

UADIXC 

AOiXEVEICirT 

4 

C.f.A. 

MS 

5 

TASK  ACfllEVE. 

BUS 

6 

AUTHOtlTT 

MS 

/ 

XFK 

MS 

8 

iMFLEMorrAnoi 

9 

MS 

SELF-ASSERTIGH 

MS 

10 

niTTiAncii 

MS 

11 

SOLVEt 

MS 

12 

ACCrSSIOM 

sits 

13 

AKXIEIY 

.15 

.15 

AimCTITY 
10    .  14 


Story  4 

Amcim, 


Story  fe 
AWIETY 


145_ 


131 


215_ 


Story  3        Story  1 


TA 


10 


14 


10 


14 


.19 

.17 

10 


S'.ory  7 
m  -  TA 


27f 


14 


.17 

.14 

.20 

.15 

.18 

10 


14 


.16 

10 


14 


TOTAt 


.18 

.15 

10 


14 


.14 

ifYIH THESIS  '#(1- 


it^Murm  anif  tl.e    lory  C.«i»UH  •«  f.<'K«itvi»  •fl*st  dt-n-ftnl^n.. 


A'  Ut,  VI » 

VAMIAHIKS'  l#i»«llv. 


W  III 

Affi   t  H*T«. 


l*>0 


707 


117 


A(/  t^LSM^H  jMjiM^nr 
10       14        10  »<> 


_7I>  

Mory  7 
! A  '  TA^ 
1*4 


 730  

M^\Ar.llB|0 

twaC 


ACHTEVEfCKT 

2  mTM 
ACMieVOCNT 

3  REAOZIfG 
AOIlCVEmT 

4  G.F.A. 
BXS 

5  TASK  ACH. 
Bits 

*  AimWtlTY 

m& 

BBS 

a  noumTATiOH . 

BUS  ' 
9  SEU-ASSEinOK 
BUS 

10  iKmATIOII 

BUS 
U  SOLVER 

US 

12  ACdkESSlOi 
BSS 

13  AMCIETT 


.14 


.17 

.17 

.18 

.20 

.20 

.\5 

.21 

.17 

.14 

.20 

.11 

.IB 

17 

.22 

-.IB 

-.15 

-.15 

.18 

.18 

.17 

.14 

.17 

.71 

.14 

RTrOTBESIS  92:    Th«r«  will  bt  •  posUtve  reUtlowhip  «««t  the  PartuC/ChiU 
InCeraccion  tt«»*       the  Sentence  CoapleCioB  Xnetnimt. 


mSniUtOITS:    Sentence  Couipletlo* 
VARIAKXS:       Perenc/Chiia  iBCercctioB 
Veriehlee 


117 


?£tF- 


CKILD  pgr. 


U9 


SELF- 
117  CCPCtfT 

PABZ3C7/CHIU> 

iiB  m^Acncn 

MOTHER 

119  nrroiACTiQi 

FATHEll 
12C  OnEIACTIOII 


10  14 

.71 

.7S 

.62 

.69 

10 

14 

.42 

.37 

.48 

.43 

120 


MDTHEt 

FATHCR 

IKIERACT. 

SfTClACT. 

10 

14 

10 

14 

.71 

.78 

.62 

.69 

.42 

.37 

.48 

.43 

.32_ 

.46 

,32 

.46 

HCTOniESIS  93:    There  will  be  •  positive  relatiorehip  between  the  Perent/ai-* 
Incerectioo  iteiM  of  the  Sent«nc«  Corslet  ion  end  the  Aacborltjr 
Attituae.  coping  Style,  Coping  Kffectivenrte,  end  Poeitiv* 
Affect  aeeeuree  of  the  Sentence  Coapletioa  instn»e»t. 


117 


118 


SELF- 


CWCKFT 


10 


AUIHORITY 
82  ATTlTtJOe 
AUnClITY 
STAKCE 
AVmORITY 
CMCACC?CtlT 
AUIriORlTY 
AID/AWICZ 
AUTWORm 
COFBCC  EFF. 

FOS.  AFF£CT 


83 
84 
83 
86 
90 


CH1LP_ 
10 


^  119_ 
MLTHEK 
IHTtR.\CT. 


120 


.19 

14 


10 


14 


FATHER 
niTERACf, 
10  14 


.18 

HVFOnCSlS  94:    There  vill  he  •  nepetlve  r^l«tl#»n»hlp  b«wee«  tlw  *'*re«t^Chll4 
InterJKilon  ite««       th«?  S»'ni»*nc«»  f.f^letii*n  enJ  K»lh  the 
Authority  m«»tile  jod  Dcprr«»tve  Affect  mfmtvtv*. 


1!7 


87 

BR 


AUmt^ITY 
liOSTItE  AFf . 
AtrPh^m 

nerRrj^sivK  atf.^ 


.ii< 


to  14 


i;o 

_FATt(f 
10  U 


tUSTKUmrS:  Sentence  Co9fl«tio« 
VAIIABLCS:       Sentence  Coo^lttioa 

Ferent/Chlld  Iftterection 
verteblefc  end  reiMioder  of 
the  Sentence  Cowpletioa 


lll$TRl'?»'NTS !    5»fitcnc«*  Ct-?*p^<****^ 
VARIARI^S:       Iflnnt^riiilJ  InKrectlon 

itrmtt  und  AMlh^-rltv  Rt^Pttle 
und  tVpreHPive  Affect 
inreewree 


HYPiJTHKSlS  95- 


Then  wll 
Inter*!  li 

117 


1  be  •  pDM 

tti.iirei  of 


TOTAL 
lOe  ATTJTUDC 
TOTAL 

109  STANCE 
TOTAL 

110  ENCAr.EfCNT 
TOTAL 

HI  AID/ADVICE 

TOTAL 
112    COPCJC  EFF. 

TOT/.L 
116    POS. AFFECT 


CO! 


1>> 


.17 

16 

.15 

.?0 

i  t  IVi 
f  tlU' 

ylc.  C 
ih<  S 

118 


piny, 
ntt  t; 


lunnhlp  brtw4«n  tin  purcnc /Child 
tn   (  .mph-i  1.  n  t1.«'  Ti'tal 

e  Cim.plctlorj  Inwtrii'-.ent. 


VAKlAhUS: 


Cmi  »  . 
If 


IP 

14 


10 


.18 

 [?0  

^  FA-niKR  


•17 

r.,r.  tir  /(  tttld 

(  (.plnK  Slyh- , 
h  f 1 1 ctt vrm  hi 
Punitive  Affc 


IntorAClton 
i1  Attttiide, 
Ci.ping 

and 
ct  meaiurea 


HYPOTHESIS  96:    There  will  be  a  negative  relatlonahlp  between  the  Parent/Child 
Inceractiop  tteas  of  the  Sentence  Coippletlon  anJ  both  the  Total 
Hoatile  and  T^f»l  Depreaslve  Affect  meaaurea  of  cne  Senttnca 
CoMoUtlon. 


ItJSTPUMENTS:    Sentence  Completion 
VARIABLES:        Parent /Child  Interaction 
Items  and  Total  Hoatllc 
and  Total  Depreaslve 
Affect  Matures 


117 


SELF- 
CQUCEPT 


10 


14 


TOIAL 
U3    HOSTILE  AFP. 

TOTAL 
114    0£FII£SSIVE  AFP.^ 


Jii- 


PARENT/ 
r-^TLD  IKT. 
'^10  14 


MOTHER 


10 


14 


120 


FATHER 


INTERACT,  INTERACT^ 


JO. 


14 


MYPOTHESIS  97:    There  will  be  a  poaltlva  relatlonahlp  between  the  ^""'^Chlld 
interaction  scorea  of  the  Sentence  Conpletlon  and  Coping  Stjls, 
Coping  Effactlvenesa,  and  Positive  Affect  Scale  Scorea  fro«  Story 
five  concerning  Authority  ralatlons. 


118 


SELF- 
CONCEPT. 


10 


STORY  FIVE 

177 

STANCE 

178 

EUCACBtcirr 

179 

nrruTioN 

180 

AID/ADVICE 

181 

SOLVER 

182 

IMPLEICHTATIOM 

183 

OUTCM 

EVALl'ATICN 

184 

OF  O'JTCOME 

C0PI3(G 

185 

EFFECTIVENESS 

RESPCVSE 

186 

LENGTH 

POSITIVE 

187 

AFFECT  HERO 

190 

INSTRUMENTALITY 

14 


PARENT/ 
CHILD  INT._ 
10  J4_ 


U2_ 


120 


-.15 

*.25 

MOTHER 
INTERACT. 
10  14 


FATHER  _ 
INTERACT^ 

U_ 


INSTRUICNTS:    Story  CoiipUtlon  and 
Sentence  Coisplellon 

VARIABLES:       Psrent  Child  Intersctlon 

of  Sentence  Conpletlon  snd 
Coping  Style*  Coping  Effec* 
tlveness,  snd  Positive 
Affect  Scale  Scorea  fro« 
Story  Five  concerning 
Authority  rslatlooa 


-.14 

-.19 

HYPOTHESIS  98! 


There  will  be  s  negative  reUtionahlp  between  the  Parcnt/ChUd 
Interaction  acorea  of  the  Sortonco  Cnraplct^on  rtnd  the  Ncpatlv* 
Affect  wpasurea  from  Story  Flvt«  concerning  Autnorlty  relatione. 


117_. 


118 


119 


STORN  FIVE 
NIXATIVR 
lt)8    AKFFaT  hero 


10 


CU11P  iKr. 


_2Hvi  iirK 
intVkTvi. 


1KSTR1'>CNTS:    S<nt€»nce  and  Story 
Coinplollol* 

VARlABLfS:        r.tirnt/Clilld  Interaction 
ficoros  <<i  Si'ntcncc  a^id 
Ki'Kfltlvc  Af(<>ct  fnoaxurea 
Iroffl  Stt>rv  Five  c*mcernlng 
Aut1ir>rltv  relations 


-IS/M. 


!/»PAN_TA5M  ■         V-'-'J^  'J-'J-.A'*"'  ^4JJJfi*L 
^low  ^-ir.  •Jnrr  r;»M..,»u  (LiH«l{l..J  i*t  ir./l.ty  M.ry),  It 


VTA*  r  HI 


 \\h  


16 


_  1  

10  '\u 


JM  ^  HA'  I . 


IK ('  (  i>t])l<«f(>n  -Oil 

I'Mfi  n'  /(  lil  1  -S  I  n»  •  f<it  t  Ion 
(It  ..fi  »<  t«{   '  •     •  • 

ljv>ii*-HH,  aitJ  rovlClvr 
Al  ft  ct  ncol.  He  'rci  frui» 
Story  Foor 


.in. 

163  STAHCE 

164  QiGACEMDlT 

165  INITIATIOH 

166  AID/ADVICE 

167  SOLVnt 
16»  IMFIEHENTATIOM 

169  oirrcoic 

EVALUATION 

170  or  OUTCOME 
CO?DIC 

171  EFFECTIVENESS 
RESPONSE 

17?  IJEKCTH 

POSITIVE 
17i    EFFECT  HERO 

176  INSnUMENTALlTY^ 


-.16 

.21 

-.?0 

.15 

WWMESIS  99b-    There  wUi  b«  a  po.lclv*  relitlr.n.Mp  btCirecn  th«  P«T«nt/Chlld 
IntcrflCtion  icor^t  n£  th«  hentencc  CompUtlon  and  Coping  St/1«, 
Coping  Effect ivtnecs,         Positive  Affect  ScaU  scor««  fro« 
Story  Six,  alnce  (though  cUfflficdflfl  «itxl«ty  itory).  It 
conetrnfl  parental  relatione. 


IKSTRUW9ITS : 
VARUIUS: 


117 
SE'F> 


_n8_ 

PARENT/ 


CCPJCfcPTL    CHILD  WT. 


STORY  SIX 
A^XIE7Y 

191  STANCE 

192  ENCACEMKT 

193  miTlATIOH 
19A  AID/AinflCE 

195  SOLVER 

196  IMFLEMENTATIOH 

197  mm^OME 
EVALUATia: 

196    OF  01TC(»G 
COPUT. 

199  EFFECTTVFNLSS 
RESPONSE 

200  1  ENcra 

POSITIVE 

201  AFFECT  HERO 

204  WmUMEHTALin^ 


-.23 

119 

MOTHER 
JNT£«ACTi 

10  14_ 


120 
TATHER  _ 
DCTERACT, 


Sentence  Completloo  Md 
Story  Coiapletlon 
Perenr./Chlld  InterMtlon 
eeorea  of  Sfitit-ence  end 
Coplrg  Style,  Cnplng  Effec- 
tWenr«9»  and  Poaltlve 
Affect  acale  acor««  fm 
Story  Six 


HYFCTHESIS  100:  Thcr*  will  be  a  negative  rvUtlonnhip  between  the  Parrnt/Chlld 
InteractliM)  aeotea  i^f  tlic  Sentence  CtMipletion  «nd  the  negative 
Affect  measures  froia  both  Stories  Fotir  and  Six. 


STOiY  ym« 

174    NKCATIVE  AFf. 

STOW*  SIX 
30?    NECATIVE  AFP.  iji 


117 

CIKCFPT , 

U 

130 


10 


10  14 


IKSTRl^^CKTSi    ?**nioncc  C.^lctlon 
and  Story  C^^tetion 

VARIASI£t»:       rarctu /rhlU  Interaction 
•Corel*  of  Sentence  aftd 
Nt^iitlye  Attcct  meeavrea 
from  K»th  Storlea  Four 
•fid  Six 


14 


lK*rRAx'T, 
10  lA, 


JAPAN  rhMA.\  or  srf:!nHf.v'«T  nmwu^TjiyS- 


S  f  A<  K  III 


iar  C'?iT^v  '■•tvlc,  ^-plnK  r  f  I .  c  1 1  v.  m-HH .  on.)  PnKitlvc  AfUct  fro. 
the  Story  r«.n.pK-tlon. 


INSlRfiMFNTS. 


117 


lift 


10 


14 


10 


 ^1J2  


1?0 


14 


10  14 


Sinf<fic<*  Ci<mfilitl')n  ind 
Mi»ry  C'-wp^* 

p«irt  "I  /t  Itlld  lnt«  r«ctli»n 
tli'H  itf  Stntin<.('  ond  Ti>tfll 
Scon  H  t^r  C  -pIng  Style, 
.  optn^  Lf i ( ctivc nvaa,  and 
Positive  AdfCt  frpii 
Stury  Completion 


STOXY  TOTALS 

219  STAHCE 

220  ENCACEMENT 

221  INITIATKW 

222  AID/AOVICZ 

223  SOLVER 

224  IMPIEMENTATIOW 

225  OOTCOfC 
FVALUATIOH 

226  OF  OUTCOHE 
COPING 

227  EFFECTIVENESS 
KESPONSE 

228  LENGTH 
POSITIVE 

229  AFFECT  HERO 
NEGATIVE 


.14 

-.20 

Y 

.14 

.20 

.21 

.18 

-.22 

.15 

.15 

-.18 

HYPOTHESIS  102:    There  will  be  .  negative  rel.tlon-hlp  between  'J.  P«ent/Chlld 

Interaction  Itens  of  the  Sentence  Completion  and  the  Total  Score 
for  Negative  Affect  froa  the  Story  Coppletlon. 


mSTRUHENTS: 


variables: 


117 


tie 


119 


120 


Sentence  Coapletlon 
and  Story  CoapleCioo 
Parent/Child  Interaction 
iCeaa  of  Sentence  end  Total 
Negative  Affect  froa  Story 


SELF' 
CONCEPT, 


PAREl.T/ 


MOTHER 


FATHER 


STORY  TOTAL 
NEGATIVE 
230   AFFECT  HERO 


10 


14 


CHILD  INT. 
10  14 


INTERACT  nrtERACT^ 
10       14       10  Ik 


HYPOTHESIS  103: 


Tliere  will  be  a  poaltlve  relatlonahlp  between  the  Parent /Chi Id  ^. 
Interaction  iteiia  of  the  Sentence  Cooplatlen  and  the  *Goo4  Copier, 
tcore  for  the  Authority  area  ea  well       the  total  "Good  Coping  score. 


117 


118 


119 


120 


SELF- 
CONCEPT 


10 


PARENT/ _ 
CHILD  im. 
10  14 


MOTHER 


FATHER 


IHTERACT,  INTERACT. 


tNSTRUMDITS ;    Sentence  Cc^tpl^tion  and 

Social  Attltjtf*'-  lT»ve«tory 

VARIABLES:       Parent /Chi Id  Interaction 
itec.a  of  Sentett"«  and  SAI 
Good  Coping  -  Authority 
area  -  aa  well  ea  Tot el 
SAI  Good  Coping 


10 


14 


10 


14 


SAI 

38  AirrH(«ITY 
SAI  TOTAL 
42  SCORE 


UVMYTIIFSIS  104'    There  will  be  a  poaltlve  relatlonahlp  'i.etween  the  Father  Child 
HYPCTTHESIS  104.  lt*«  from  the  Sentence  Completion  and  the  Occupetlooel 

Valoei    'follow  Father". 

120 


DiSTRU!CItTS: 


VARIABLES: 


OCC,  VALUE 
FOLLOW 
28  FATHER 


FATHER 

INTERACT^ 

10 

14 

.:6 

Sentence  Ccwpletlon  end 
Occupet  ioital  Valuea 

Inventory 

Father/Child  Inteiactlon 
fron  Sentence  and  Occapa* 
tlonal  Value  -  Follow  Father 


JAPAN  TAni  r: 


OF  r]<:;irirA'  i  rniittKi_.Ai 


lliJ.S  .  STArg  III 


interaction  lttn«  ..t  the  Stnuncc  C^pletlun  .f.d  the  Ir.trlniic 
Occupatlontl  Vfluet. 


117 


VAKUHLF.S- 


(Mtifr.PTL 
OnCUPATlONA*.  _lO^ 

14  AtTKUlsH   


*.«*ntcnci  Ciwplfiifm  •«<* 
(>ccu(>«t;«m«>  Vii>«<vi 
Tnvvn* 

Pinnl/Chlld  lnt»-r«cil«« 
I  • «  ml  4<f  Srntrno  flfi4 
Intrlr.aic  Occttp«tlo««l 


15  MTWmCS 

16  lllWPOlDENtC   


1  /  H'JiACCMENT 

19  SATISFACTIOfI 

nrzuECTUAL 

20  STIHVUTIW 

21  CHEATIVITT 

27  vARimr 

TOTAL 
29  IHTRINSIC 


-.12- 

HYPOTHESIS  106. 


Thure  in  be  a  nejetlve  .eUtlowhlp  between  the  Pereot/Chlld 
Interaction  it:m^  f  the  Sentence  Cc  ,»Utlon  end  the  EKtrloelc 
Occupational  Vfiluca. 


nSTKUMZNTS : 
VARIABUS: 


_.J1  


118 


119 


120 


Sercence  Conpl  stioa  acid 
Occupational  Valuta  Inv. 
Parent/Ch^U  Interaction 
IteiM  o(  Sentence  cmi 
Ext  finale  Occupation  I 
Valaea 


OCC.  VAL'JFS 

niV.  EXTRINSIC 

16 

SUCCESS 

22 

ssamiTY 

23 

PRESTIGE 

ECOKOmC 

24 

MCTUIQIS 

25 

suMotroiNc: 

26 

ASSOCIATES 

POfLLOU 

2£ 

PATHEK 

TOTAL 

30 

Emmsic 

10 


14 


CHILD  r:T., 

to  14 


jyTERACT._ 
10  14 


FATHER 
DiTERACi.' 


10 


14 


22 

.24 

.2^ 

.20 

.16 

.21 

.15 

.26 

.17 

HYPOTHESIS  107: 


Tnera  wi^l  be  a  negative  relationship  beU>en  the  Fether'Child 
Inceraction  itcn»  f.om  the  Sentence  CoiH»letion  and  ihe  diacrepancf 
.core  between  the  Father's  Occupational  and  tha  Child^a  Afpiratio.. 


120 


nSTRUh^nS:    Sentence  Coapletioo  and 

Occup;itional  tntaraat  Inv. 

VARIABLES:  FatHer  Child  l«ter«ctloo 
of  Sentence  and  F«ClMr*« 
OccupationiChMd  AflfiretiOft 


TYTSRACT. 


OCC.  INT.  n^v. 
FATHER'S  OCC. 
CHILD'S  ASP. 


10_ 


14 


.15 


STACE  III 


HYI'<rmH5l5  lOB-    Th<r.'  will  he  a  poaltlvr  iurf*-l«llon  l»<*twr*n  fli«  Parinl/Chlld 

Intcr<itll"n  ltt«*  fnim  iti**  '..ntintr  rtMpl.tlon  and  «I1  Vlcv«  of 
Life  tiibacfllea  plwn  tlic  T.^t/il  *;cor*?«. 


lNSrRlfMF%TS: 
VAklAUU:S: 


4) 


65 


66 


67 


48 


49 


50 


51 


52 


53 
54 


55 


56 


58 


59 


60 


61 


62 


63 


n?  _J_UL 


1 19 


170 


VI IT-';  or  LIFE 

Locis  or 

COHTHOL  _ 
ACAbKHIC 

LOC^JS  or  CrJHT.  _ 
ACTIOH  - 

INACriOM  _ 
IfffCDIATE  - 

DCtAYED  _ 

KATC  or 

ACTION 
INTPtlNSIC  - 
£XT?.INSIC 
TASX  ACH.  - 
IW 

COHPETITICIi  - 
CO-OmATION  _ 
INDEPENDEKT  - 
imtRDEPQiDEHT  _ 
EAR..ED  STATUS 
BESTOWED  STATW»_ 
CONFROHT  - 
AVOID 

SELF-IMITI. 

OTHEn  urn- 

SELF  SOLVER 
OTHER  SOLVER  _ 
SELF-JOXMT 
IMFLEMSHTATIOM  _ 
WSIRUMDIT  - 
FARTAST, 

cokt./eSpress- 

IVm  4  ACCEFT._ 
act. /PASS. 
UHDCR  STRESS  _ 
P05./HEC. 
SELF-CON^PT 

VIEW  or 

LIFE 

TOTAL 

SCORE 


PAKF-.f/ 
Ci'  I  Ui  II.T. 
14 


MTfl  Hrjl   FATtlKH  _ 


VlrWH  i*f  1  Ife 
PAri'nt/Uilld  Interaction 
Itiins    rriffli  Sint^rc«r  and 
Vlr^a  4>1  Life  i»ub»cah-a  pXv 
the  Total  acorca 


14 


JfL 


-.U 


MYPOniESIS  '09:    There  will  b«  a  poaltlve  relatlonsnlp  bsCveen  the  Parcnt/ChiU 
Interaction  itew  of  the  Sentence  Coapletlon  Intttuvent  and  the 
i^tltude  and  Achicveaent  «eaaur«a. 


117_ 


SELF' 


COKCEPr 


20 


1  XAVEH 

2  HATR 

3  READINC 
CKASe 

4  POINT  AVERAGE 


U8 


14 


ItiSTRUICin^:    Sentence  Collation  and 
Aptitude  aiid  ActilcvcMiit 

VARIABLES:       Parent /Chi U  Idter«CClOtt 
ItMa  of  SentMKe  and 
Aptitude  tnd  Achiiv— tnt 


119 


HOTHEK 


120 


INTERACT.  IKIERACT. 


10 


14 


10 


14 


-.16 

.15 

•  .18 

•.15 

HYPOTHESIS  110:  There  vlll  be  a  positive  relationship  between  the  Parent/Child 
Interaction  item^  of  the  Sentence  Completti^  and  the  Authority 
fcoro  of  the  Peer  BRS. 


PEER  BRS  TOTAL  , 
POS.  NOHINA. 
6  AUTHORm 


117 


118 


119 


1?0 


nSTRUMHTS:    Sentence  Cnpletlon 
and  BRS 

VARIABLES J       Parent /Child  Interaction 
IteiM  of  Sentence  and 
Authority  of  Peer  BRS 


rARfTCT' 

F-^niFR 

COHCEPT 

CHttn  IX  f. 

INTEKACT. 

IKTERACT. 

10 

u 

10  u 

14 

10 

u 

.16 

HYPOTHESIS  111:    Th<>re  vltl  br  a  |s'!imv<»  rclotli^tifililp  b**tw<en  the  Pi»r<'nt/'*hlld 
Interaction  itnw  of  thr  Sfiitvnce  C*niiflctli;*n  and  the  Ct^plny 
Style  I7l<ik*nfi»>n  #cortf»  inm  the  P«r  8RS. 


INSTRl'NanSi 


VARtABteS: 


^t'ncrnC^  Cc^letlOK 
and  BRS 

PArcnt/ChUd  Interaction 
lfom!«  4«f  Sratenr^  find  Cop* 
tng  St  vie  dlwnaion  act^rea 
frttM  r^fir  BRS 


117 


i«Fn»  r^H< 


i»«  "  I. 


 IH  

^  f*»r»F5      ^  M^Ji'k  Z 

Tk  I  \     r.  *i  h .  >  «At 
""111'  '         ~hr  "  I . 
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SECTION  III 
FINDINGS:     INTERCOUNTRY  COMPARISONS 


COPING  STYLES  AND  ACHIEVEMENT: 
A  CRC»S-NAIIONAL  STUDY  OF  SCHOOL  CHILDREN 

The  University  of  Texas  at  Aust'n 


1973 


FINDINGS:     INTERCOUNTY  COMPARISONS 


INTRODUCTION 

The  comparison  of  findings  from  the  different  countries  was  carried 
out  in  two  major  ways.    A  four-way  analysis  of  variance  was  performed 
on  each  of  the  measures  which  were    comparable  across  countries,  with 
the  few  exceptions  noted  below.    This  analysis  forms  the  basis  for  a 
descriptive  report  on  the  children  of  each  country,  compared  with  those 
in  otner  countries.    In  addition,  it  provides  a  test  of  the  accuracy 
and  universality  of  certain  relationships  which  were  projected  at  the 
outset  of  the  study.    Finally,  it  forms  the  basis  for  identifying  those 
characteristics  that  show  systematic  age,  status  or  sex  differences  in 
all  or  roost  countries:    an  empirical  approach  to  the  definition  of 
"universal"  characteristics  of  human  nature,  at  least  across  the  samples 
of  urban  youth  in  these  developed  nations. 

The  variables  omitted  from  these  comparisons  were  the  following:  the 
Aptitude  and  Achievement  measures  should  not  be  directly  compared,  it 
was  agreed  at  the  outset  of  the  study.    They  would  be  used  to  identify 
characteristics  which  correlate  wir.h  achievement  within  each  country; 
but  the  considerable  difference  in  educational  development  among  the 
countries  made  it  either  misleading  to  compare  scores  on  a  test  such  as 
the  Raven;  or  it  necessitated  different  tasts  in  the  achievement  area. 
It  is  possible  to  report  meaningfully  on  certain  differences  of  intra- 
country  patterns,  such  as  differences  in  the  relative  standings  of  the 
age  or  status  or  sex  groups,  from  one  country  to  another. 

The  other  instruments  were  identical  in  all  countries  and  permitted 
direct  comparison,  with  two  exceptions:     the  Coping  Effectiveness  scales 
based  on  the  Sentence  Completion  were  defined  a  little  differently  in 
certain  countries  than  in  others;  not  enough  to  fall  below  a  90%  level 
of  agreement,  but  enough  to  invalidate  simple  comparisons  of  mean  scores. 
Consequently  the  national  samplas  were  not  compared  on  these  scales.  The 
situation  with  the  Story  Completion  was  similar,  in  Stage  III.  There 
was  not  a  single,  universal  scale  for  defining  Coping  Effectiveness 
which  would  permit  an  exact  quantitative  comparison  of  national  mean 
scores,  although  the  national  differences  in  defining  the  Coping  Ef- 
fectiveness scales  were  quite  minor. 

As  in  the  Intra-Country  Analysis  of  Variance  reports,  above,  the 
mean  scores  of  the  eight  countries  on  each  variable  were  compared  using 
Tukey's  test  for  Honestly  Significant  Difference  (H.S.D.).    In  reading 
the  scores  given  in  Figures  4  and  5,  it  is  essential  to  keep  in  mind 
the  "absolute"  range  of  the  scale  for  each  variable.    A  country  might 
have  the  lowest  score,  relative  to  other  countries,  but  still  have  a 
mean  score    which  was  above  the  midpoint  of  the  original  scale.  Thus, 
the  lowest  score  on  Engagement  might  still  be  above  the  theoretical  mid- 
point defined  for  that  scale,  so  that  the  children  who  had  that  score 
were  portraying  themselves  as  showing  a  certain  degree  of  positive 
Engagement,  not  failing  entirely  to  take  any  steps  tu  resolve  the  prob- 
lems. -1533- 


Figure  2,  in  particular,  should  be  read  whenever  the  LnternatLonal 
comparison  of  Occupational  Values  scores  in  Figure  4  is  interpreted 
The  text  below  attempts  to  point  out  where  the  international  rank  that 
a  national  sample  scored  might  be  misleading,  because  the  rank  given 
that  value  in  comparison  with  the  other  fourteen  values,  wLthin  the 
national  sample,  might  be  considerably  higher  or  lower.    A  direct  com- 
parison of  the  two  figures  will  be  helpful,  at  such  points. 

The  mean  scores  or  correlations  in  Figures  4  and  5  have  all  been 
rounded  to  two  significant  figures.    Consequently,  when  two  rows  in  a 
column  in  Figure  4,  for  example,  appear  to  contain  identical  scores, 
but  the  table  indicates  that  the  scores  are  different,  this  means  that 
the  actual  scores  are  different  and  that  rounding  only  appeared  to 
make  them  identical.     In  Figure  4,  the  middle  rows  in  a  column  are 
shaded  when  the  HSD  test  shows  that  the  scores  in  the  two  extreme  cells 
within  the  shaded  area  are  not  far  enough  apart  to  meet  Tukey  s  test  for 
a  significant  difference.    The  cells  above  and  below  the  shaded  area 
are  significantly  distant  from  each  other.    Thus,  if  rows  (ranks)  four 
and  five  are  shaded,  this  means  that  the  country  scores  that  stood 
fourth  and  fifth  in  rank  are  not  far  enough  apart  to  be  significantly 
different;  but  the  third-  and  sixth-ranked  scores  are  significantly 
far  apart. 

On  some  variables,  even  two  of  the  groups  in  the  middle  are  signifi- 
cantly different.    This  is  shown  by  a  heavy  line  drawn  between  rows 
four  and  five  or  five  and  six. 

The  shaded  area  indicates  that  those  countries  with  scores  above 
the  mid-range  are  significantly  higher,  on  that  variable,  than  the 
countries  with  scores  below  the  shaded  mid-range.     It  has  not  been 
feasible  to  show  graphically  whether  the  HSD  between  adjacent  cells 
is  significantly  large,  so  only  the  above-below  average  comparison 
should  be  read  from  the  Figure. 

In  this  volume,  the  findings  from  the  new  Stage  III  sample  are  re- 
ported.   The  comparable  measures  in  Stage  I  are  then  compared,  showing 
where  similar  or  different  patterns  appeared  in  the  two  samples 
(allowing  for  differences  ia  instrumentation  between  the  two  stages). 
Finally,  those  patterns  are  summarized  which  appeared  in  both  Stage  I 
and  Stage  III,  characteristics  that  proved  to  be  stable  across  time 
in  the  two  different  samples  of  children  in  each  country. 

All  interpretive  comments  are  solely  the  responsibility  of  Robert 
Peck.    The  time  limits  for  filing  this  report  did  not  permit  the 
exhaustive  discussion  and  illumination  of  the  findings  by  all  members 
of  the  international  research  team  which  will  ultimately  be  carried  out. 
Consequently,  all  interpretive  comments  must  be  viewed  with  great 
caution  and  skepticism,  pending  much  more  extensive  review  of  the  find- 
ings by  those  in  the  best  position  to  explain  and  apply  them. 
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ANALYSIS  OF  VARIANCE  OF  MEANS:  INDIVIDUAL  COUNTRY  DESCRIPTIONS 


BRAZIL 

Occupational  Values 

The  children  of  Sao  Paulo  were  highest  of  all  national  samples  in  the 
value  they  gave  to  musical  or  artistic  careers*    This  was  verv  similar 
to  their  second  highest  ranking  of  this  value  in  Stage  I,  although  in 
both  stages  this  career  value  was  given  an  internal  ranking  well  below 
the  midpoint  of  the  "absolute"  scale  of  importance.    They  were  second 
highest  of  all  national  groups  in  valuing  careers  where  they  have  a 
chance  to  get  ahead  (Success)  and  where  they  have  Independence  of 
action.    This  was  very  similar  to  the  pattern  In  t *e  Stage  I  sample, 
where  their  high  ranking  of  Success  gave  them  top  i;tandlng  among  the 
countries  and  where  Independence  gave  them  the  seccmd  place,  inter- 
nationally. 

AS  in  Stage  T,  although  internally  they  gave  high  importance  to 
Intellectual  Stimulation,  internationally  the  ranks  they  assigned  to 
this  value  put  them  lowest  of  all  national  samples.    They  hcd  the  lowest 
international  standing     on  concern  for  Security,  and  the  second  lowest 
standing  on  concern  for  Altruism,    They  had  second  lowest  standing  of 
all  national  samples  in  their  concern  for  Variety.    The  only  notable 
difference  from  the  Stage  I  sample  was  the  below-average  standing  given 
to  Economic  Returns,  a  value  on  which  the  Stage  I  children  stood  second 
highest,  internationally. 

To  summarize,  the  value  pattern  of  the  children  of  Sao  Paulo  was  very 
similar  between  the  Stage  I  and  the  Stage  III  samples.  Internationally, 
they  gave  relatively  very  high  importance  to  Success  and  Independence. 
Even  though  they  did  not  really  select  artistic  careers  as  a  dominant 
choice,  as  compared  with  other  values,  their  interest  in  Esthetics  still 
put  them  very  high,  internationally.    They  gave  much  less  importance  to 
Altruism,  Intellectual  Stimulation  or  Security,  compared  with  the  chil- 
dren from  other  countries.    The  one  notable  discrepancy  between  the  two 
samples  was  the  decreased  emphasis  on  Economic  Returns  in  Stage  III,  as 
compared  with  Stage  I. 

Occupational  Interests 

These  children  stood  second  highest  among  all  national  samples  in 
their  Occupational  Aspiration  level  and  highest  in  their  Occupational 
Expectation  level.    They  expressed  the  greatest  desire  tor  mobility 
above  their  fathers*  occupational  status  and  they  stood  second  highest 
in  their  level  of  Educational  Aspiration.    These  findings  almost 
exactly  reproduced  the  pattern  in  Stage  I.    As  in  that  earlier  sample, 
the  very  high  absolute  status  level  of  their  aspirations  and  expecta- 
tions was  probably  somewhat  unrealistic,  at  least  for  the  half  of  the 
children  from  working-class  origins,  but  they  nonetheless  took  this  very 

-1535- 


optimistic  view  of  their  futures.    As  in  Stage  I,  this  sample  of  chil- 
dren also  stood  highest,  internationally,  in  the  level  of  Aspiration 
they  report  their  fathers  have  for  them„    The  continued,  rapid  economic 
growth  of  Sao  Paulo  between  1965  and  1969  appears  to  have  sustained 
the  high  degree  -jjf  optimism  these  young  people  have  as  they  look  for- 
ward to  opportunities  for  career  mobility. 

Social  Attitudes  Inventory 

Their  self  reports  on  this  instrument  put  them  slightly  below 
average  in  coping  with  problems  of  Task  Achievement,  and  lowest  of  all 
national  samples  in  coping  with  Interpersonal  Relations.    In  sharp 
contrast,  however,  they  stood  second  highest  of  all  national  samples 
in  their  self -described  ability  to  cope  with  problems  of  Aggression  and 
Anxiety,  and  they  were  somewhat  above  average  in  their  self-reported 
ability  to  cope  with  Authority.    Averaging  these  quite  discrepant  scores 
in  the  different  areas  of  behavior,  they  came  out  third  highest  of  the 
national  sample  in  the  total  score  they  gave  themselves  for  Coping 
Effectiveness  • 

Although  this  instrument  cannot  be  directly  compared  with  the  quite 
different  instrument  of  the  same  name  in  Stage  I,  their  relatively  high 
standing  in  self -attributed  ability  to  cope  with  problems  in  at  least 
three  areas  does  correspond  to  the  top  score  the  children  in  Stage  I 
gave  themselves  for  Active  Coping  and  for  Passive  Coping. 

It  should  be  noted,  in  comparing  all  of  the  national  samples  on  this 
instrument,  that  the  absolute  difference  in  mean  score  between  the 
highest  and  the  lowest  national  sample  was  very  small,  in  most  areas  of 
behavior.    The  range  was  only  from  0.9  to  1.0  in  Task  Achievement,  0.8 
to  0.9  in  Authority,  0.6  to  0.9  in  Aggression  (the  largest  range),  0.7 
to  0.8  in  Interpersonal  Relations  and  0.8  to  0.9  in  Anxiety.    The  range 
of  Total  Scores  was  between  0.8  and  0.9.     (All  mean  scores  were  rounded 
to  the  first  decimal  place,  and  can  be  read  as  percentages;  thus,  0.8  * 
80%,  etc.)    Thus,  the  children  in  all  countries  tended  strongly  to 
choose  "good  coping"  responses  to  describe  their  behavior.    This  was 
particularly  evident  on  the  Task  Achievement  items,  where  a  social 
desirability  eifect  could  naturally  be  expected  in  a  testing  program 
conducted  through  the  schools.    Relatively  the  least  positive  confidence 
was  expressed  in  dealing  with  Interpersonal  Relations  problems,  where 
the  proportion  of  "good  coping"  responses  ranged  from  70  to  80  percent, 
with  the  children  of  Brazil  standing  lowest  on  this  variable. 

Views  of  Life 

The  children  of  Sao  Paulo  fell  within  the  average  range  on  most 
factors  in  this  instrument,  with  the  exception  of  a  top  score,  inter- 
nat^dnally,  for  independence  in  Implementing  a  problem  solution;  the 
second  highest  score,  internationally  for  exercising  Emotional  Control; 

-1536- 


Che  third  highest  standing  for  Intrinsic  motivation  for  action;  an 
above  aver  -ge  score  for  positive  Self -Concept ;  and  the  lowest  score 
for  Immediacy  of  Action       or,  as  it  might  more  usefully  be  put, 
the  greatest  preference  for  taking  their  time  in  dealing  with  the 
problem.    Their  Total  Score,  across  all  the  factors,  was  slightly 
above  the  international  average. 

Thus,  these  children  portray  themselves  as  intrinsically  motivated, 
self-reliant  in  carrying  through  their  attempts  to  resolve  problems, 
self-assured,  and  all  of  this  in  a  style  of  action  that  is  highly 
practical  and  purposeful,  in  the  sense  that  emotions  are  not  allowed  to 
operate  in  any  uncontrolled  way.    Far  from  portraying  themselves  as 
happy-go-lucky,  "emotional"  Latins,  as  some  stereotypes  would  have  it, 
these  young  people  of  Sao  Paulo  portray  themselves  as  businesslike, 
enterprising  and  result-minded. 

Sentence  Completion 

As  was  true  of  the  children  in  Stage  I,  these  children  took  a 
positive  attitude  toward  Task  Achievement  and  reacted  to  such  issues  in 
a  relatively  unemotional  way.    Unlike  their  Stage  I  counterparts,  how- 
ever, they  ranked  lowest  in  Seance  and  third  lowest  in  Engagement,  of 
the  national  samples. 

Their  pattern  of  response  to  Interpersonal  items  was  very  similar  to 
that  of  the  Stage  I  sample.    They  scored  above  average  in  Attitude. 
Although  they  also  had  the  highest  score  for  Depressive  Affect,  they  had 
the  lowest  scotas  f or  Hostile  Affect  and  Neutral  Affect,  and  a  slightly 
below  average  score  for  Positive  Affect.    They  had  the  lowest  scores  of 
all  national  samples  on  Stance,  Engagement,  and  Aid/Advice. 

Their  reactions  to  Authority  items  gave  them  slightly  above  average 
scores  for  Attitude,  a  top  score  for  Depressive  Affect  and  below  average 
scores  for  either  Hostile  Affect  or  Positive  Affect.    Unlike  the  chil- 
dren in  Stage  I,  they  showed  a  below  average  score  on  Stance  and  an 
average  score  on  Engagement  and  the  use  of  Aid  and  Advice. 

In  dealing  with  Anxiety  items,  they  showed  the  third  highest  Attitude 
score,  the  second  highest  score  for  Neutral  Affect,  and  low  scores  for 
Hostile  Affect,  Depressive  Affect,  and  Positive  Affect.    This  contrasts 
with  the  Stage  I  pattern  where  the  Brazilian  children  showed  a  good 
deal  of  Negative  Affect  on  the  Anxiety  items.    As  in  Stage  I,  their 
coping  behavior  fell  within  the  average  range  except  for  a  high  score 
for  tackling  problems  without  Aid  or  Advice. 

They  had  the  highest  score  of  any  national  sample  for  expressing 
Depressive  Affect  in  response  to  Aggression  items,  with  the  lowest  score 
for  expressing  Hostile  Affect  and  a  somewhat  above  average  score  on 
Neutral  Affect.    They  fell  within  the  average  range  on  all  three 
elements  of  coping  behavior  in  this  area.    The  children  in  Stage  I  had 
been  average  in  both  affective  and  action  scores. 
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On  the  stems  describing  Interaction  with  Parents,  these  children 
scored  second  lowest  in  the  national  samples,  just  as  did  the  children 
in  Stage  I.    They  achieved  average  standing,  however,  on  the  items 
having  to  do  separately  with  the  attitudes  they  perceived  their 
mothers  and  fathers  to  hold  toward  them,  as  they  did  on  the  Self- 
Concept  items . 

Their  mean  scores,  summed  across  all  five  areas  of  behavior,  gave 
them  the  highest  score  for  Depressive  Affect  and  a  low  score  for 
Hostile  Affect.    The  Attitude  score  fell  within  the  average  range. 
Their  Stance,  Engagement,  and  independence  of  Aid/Advice  were  the  lowest 
of  any  national  sample. 

Considering  the  fact  that  the  Sentence  Completion  instrument  in  Stage 
I  did  not  prove  to  have  significant  relationships  to  the  achievement 
measures  in  Brazil,  at  either  age,  whereas  in  Stage  III  the  Sentence 
Completion  Coping  scores,  for  all  areas  except  Aggression,  proved  to 
correlate  significantly  with  the  achievement  criteria  at  both  ages,  it 
may  be  most  reasonable  to  assume  that  the  findings  from  the  Stage  III 
instrument  may  more  accurately  represent  the  true  characteristics  of 
the  children  of  Sao  Paulo.    In  this  case,  the  most  outstanding  features 
of  their  response  pattern  to  the  Sentence  Completion  instrument  were 
their  unconfident  self-portrayals  when  faced  with  problems  of  Inter- 
personal Relationships  or  Authority.    While  their  "absolute"  scores  fo^' 
coping  with  Task  Achievement  problems  were  mar  the  midpoint  on  the 
Stance,  Engagement,  and  Aid/ Advice  scales,  this  gave  them  a  low  ranking, 
internationally,  in  this  area  as  well.    They  saw  themselves  performing 
with  reasonable  adequacy  in  dealing  with  Anxiety  and  Aggression.  The 
other  outstanding  feature  was  the  fact  that  when  they  did  express 
Negative  Affect,  it  was  most  often  Depressive  in  nature,  rather  than 
Hostile.    At  the  same  time,  they  maintained  a  positive  Attitude,  even 
in  those  areas  where  they  did  not  feel  entirely  at  ease. 

Story  Completion 

The  comparisons  between  Stage  I  and  Stage  III  should  take  into 
account  that,  for  Brazil,  the  Stage  III  stories  tender  to  show  a 
slightly  greater  degree  of  significant  relationship  with  the  achieve- 
ment criteria  than  did  the  Stage  I  story  scores  (see  Volume  VI).  This 
generalization  does  not  apply  to  the  Academic  Task  Achievement  story 
which  was  Number  One  in  both  stages.    In  that  case,  the  validity  of  the 
scores  actually  decreased  to  the  zero  level  in  Stage  III.    There  was  a 
slight  but  significant  increase,  however,  in  the  validity  of  the  Inter- 
personal Relations  story,  vhich  was  Number  Four  in  the  Stage  I  and 
Number  Two  in  the  Stage  III;  the  Aggression  story,  which  was  Number 
Eight  in  Stage  I  and  Number  Three  in  Stage  III;  and  the  Nonacademic 
Task  Achievement  Story,  which  was  Number  Six  in  Stage  I  and  Number 
Seven  in  Stage  III  (the  increased  validity  occurred  at  age  ten,  only). 
The  remaining  stories  were  different  in  Stage  III  and  in  Stage  I;  but 
comparina  stories  in  the  same  behavior  areas,  the  Stage  III  Authority 
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story  (Number  Five)  showed  slightly  more  positive  r*-Lat  ionship  to  the 
criteria  at  age  ten,  and  somewhat  more  negative  relationship  at  age 
fourteen,  than  the  0-level  correlations  that  appeared  in  Stage  I  for 
Stories  Two  and  Ten.    The  Anxiety  Stories  Four  and  Six  in  Stage  III 
showed,  respectively,  the  same  or  slightly  greater  validity  than  Story 
Five  in  Stage  I.    Taking  account  of  this  small  but  reasonably 
systematic  difference  in  favor  of  the  Stage  III  instrument,  the  find- 
ings from  Stage  III  should  probably  be  considered  a  little  closer  to 
a  description  of  the  children's  actual  coping  behavior. 

The  Total  Scores,  across  all  stories,  showed  the  children  of  Sao 
Paulo,  in  Stage  III,  in  the  average  range  on  Stance  and  at  the  very  top 
of  the  international  array  on  Engagement,  Initiation,  and  Implementa- 
tion.    In  these  respects,  they  were  much  more  positive  in  their  self- 
descriptions  than  the  Stage  I  children  had  been.     In  both  Stage  I  and 
Stage  III,  the  children  of  Sao  Paulo  scored  in  the  average  range  on 
Persistence  (or  Implementation) . 

The  children  in  the  Stage  III  sample  showed  the  same*  slightly 
Negative  Affect  as  in  Stage  I,  in  the  sense  that  the  Stage  III  sample 
showed  a  below-mean  score  on  Positive  Affect  and  a  high-average  score 
on  Negative  Affect. 

On  the  first.  Academic  Task  Achievement,  Story,  they  portrayed  them- 
selves as  acting  with  low  confrontation  in  Stance  but  very  high  scores 
for  Engagement,  Initiation,  independence  of  Aid/Advice,  independent 
Solution  of  Problems,  and  independent  Iin>lementatlon  of  the  solution. 
Since  these  scores  turned  out  to  have  no  significant  relationship  to 
their  actual,  objectively  measured  achievement,  their  optimistic  self- 
portraits  on  this  story  would  seem  to  reflect  either  a  strong  social 
desirability  effect,  a  lack  of  realism  in  perceiving  their  own  academic 
work  habits,  or  both. 

On  the  Nonacademic  Task  Achievement  story  concerning  the  broken  toy, 
on  the  other  hand,  they  scored  either  in  the  average  range  or  a  little 
above,  in  the  case  of  Engagement  and  In5)lementation.    Since  the  scores 
on  this  story  showed  some  relationship  to  objective  achievement  in  Stage 
III,  particularly  at  age  ten,  this  story  may  have  reflected  the 
generalized  work  habits  of  the  children  of  Sao  Paulo  more  accurately 
than  the  more  obvious  school-related  problem  presented  in  Story  One.  On 
this  problem,  the  children's  self-portrayals  seemed  to  have  been  more 
realistic . 

The  mean  scores  for  all  stories  were  at  the  top  of  the  international 
array  for  Engagement,  Initiation,  independence  of  Aid/Advice,  indepen- 
dent Solution  and  independent  Iin>lementation.    These  Brazilian  children 
had  the  third  highest  score,  also,  in  the  positiveness  of  the  Outcome 
they  portrayed.    On  the  other  hand,  they  had  the  second  lowest  score  for 
their  average  length  of  story  of  all  national  samples. 
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Summary 


The  children  of  Sao  PauLo,  in  both  san^Les,  showed  a  strong  desire 
for  succassfuL  career  mobility  and  for  independence.    Moreover,  they 
very  optimistically  expect  to  be  successful  in  this  ambition. 

On  the  most  obvious  of  the  self -report  instruments,  the  two  forms 
of  the  Social  Attitudes  Inventory,  they  saw  themselves  as  effective 
copers  in  Stage  I,  in  general;  but  in  Stage  III,  they  reported  some 
noticeable  doubts  about  their  ability  to  cope  with  problems  of  Task 
Achievement,  and  particularly  with  problems  of  Interpersonal  Relations. 
In  the  other  obvious  self -report  qu2stionnaire,  the  Views  of  Life,  the 
children  portrayed  themselves  as  adequate  but  not  outstanding  in  their 
independent  coping  efforts.    They  did  see  themselves  as  self-reliant, 
quite  unemotional  and  quite  positive  in  their  general  self-regard. 

In  the  somewhat  less  obvious  data  generated  by  the  projective 
instruments,  in  particular  the  Sentence  Completion,  their  uneasiness 
about  Interpersonal  Relationships  and  Authority  came  out  most  strongly. 
Furthermore,  they  did  not  rank  very  high,  internationally,  in  their 
scores  for  coping  with  Task  Achievement  problems. 

They  tend  to  express  positive  attitudes  about  most  aspects  of  the 
world  about  them,  even  when  they  do    not  feel  entirely  comfortable  about 
their  ability  to  deal  with  that  world.    When  they  revealed  negative 
feelings,  these  were  most  often  depressive  in  nature  rather  than 
hostile  or  antagonistic. 

There  d  es  seem  to  be  an  overall  pattern,  evident  in  many  of  the 
instruments  in  both  stages  of  the  study.    These  young  people  of  Sao 
Paulo  have  good  feelings  about  life,  in  general.    They  are  extremely 
optimistic  about  their  chances  for  a  large  degree  of  career  mobility  in 
adulthood.    Two  or  three  other  characteristics  they  display,  however, 
raise  a  possibility  that  they  may  ultimately  experience  acute  disappoint- 
ment when  cheir  very  high  career  expectations  are  not  realized.    In  the 
first  place,  they  do  not  actually  demonstrate  a  high  level  of  initiative 
of  effective  self-reliance  in  dealing  with  tasks,  particularly  in  the 
academic  area.    The  public  view  they  give  of  their  own  effectiveness  is 
appreciably  higher  than  their  demonstrated  skill  and  persistence  in 
solving  problems,  when  they  are  less  conscious  of  the  impression  their 
behavior  is  making,  as  in  the  Sentence  Completion  data* 

While  the  community  of  Sao  Paulo  continues  to  demonstrate  a  remark- 
ably rapid  economic  growth,  thus  permitting  a  very  substantial  amount  of 
social  mobility  in  the  next  generation,  nonetheless  it  is  not  realistic 
for  the  total  body  of  children,  notably  those  from  the  skilled  working 
class,  to  expect  confidently  to  achieve  career  status  at  the  managerial 
or  professional  level.    The  majority  of  these  young  Brazilians  are  bound 
to  achieve  occupational  status  which  is  somewhere  below  this  very  high 
level.    Insofar  as  it  is  at  all  safe  to  infer  from  the  attitudinal 
evidence,  these  young  people  seem  much  less  likely  to  grow  angry  at 
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the  world  when  they  ultimately  discover  that  their  youthful  aspirations 
are  not  going  to  be  entirely  fulfilled.  Unlike  the  young  people  in 
some  of  the  other  countries,  they  do  not  show  the  negativistLc  antago- 
nism which  would  be  likely  to  fuel  such  a  reaction  in  adulthood.  They 
seem  more  likely  to  accommodate  to  "the  facts  of  life"  with  reasonably 
philosophic  acceptance,  and  with  a  continuing  capacity  to  see  the  good 
sides  of  life. 

The  one  area  of  adjustment  where  the  children  in  both  samples 
consistently  reported  and  demonstrated  an  unhappy  lack  of  skill  was 
in  their  relationships  with  agemates.    This  is  not  to  say  that  the 
majority  of  these  children  had  serious  problems  in  this  realm.  Rather, 
it  could  be  said  that  a  larger  minority  in  Sao  Paulo  than  in  any  other 
national  sample  both  reported  and  displayed  less-than-average  skill  or 
satisfaction  in  dealing  with  people  their  own  age.    The  exact  causes 
and  manifestations  of  this  problem  would  appear  to  deserve  serious 
study.    In  particular,  if  these  quite  persistent  patterns  were  to  con- 
tinue into  adulthood,  this  would  seem  to  foreshadow  interpersonal 
friction  in  the  u^rld  of  work,  or  at  least  a  lack  of  comfortable, 
practiced  skill  of  the  kind  that  is  important  to  the  efficient  function- 
ing of  all  institutions  in  a  developed  society. 

These  young  people  vouid  appear  to  be  quite  openly  receptive  to 
educational  and  social  efforts  to  resolve  problems  of  this  kind  for  they 
demonstrate  a  straightforward  openness  which  should  make  it  relatively 
easy  to  mobilize  their  interest  and  attention  to  resolve  such  problems. 
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MEXICO 


Occupational  Values 

The  Mexican  children  showed  an  extremely  stable  profile  of  values 
across  the  two  samples.     Indeed,  on  ten  of  the  fifteen  values  they 
ranked  exactly  the  same  in  Stage  III  as  they  did  in  Stage  I.    On  two 
more,  they  were  within  one  rank.    There  were  shifts  on  only  three 
values  and  these  were  quite  small,  except  for  the  increased  importance 
of  Altruism  among  the  children  in  the  Stage  III  sample. 

These  young  people  in  Mexico  City,  in  Stage  III,  stood  highest  of 
all  national  groups  in  the  values  they  assigned  to  getting  ahead  in 
their  careers  (Success),  having  Intellectually  Stimulating  work,  having 
an  opportunity  to  be  Creative  and  desiring  to  Follow  in  their  Fathers' 
careers*     (For  the  working-class  children,  there  would  seem  to  be  a 
certain  logical  contradiction  between  their  emphasis  on  getting  ahead 
and  their  desire  to  follow  father.) 

As  in  Stage  I,  they  stood  midway  among  the  countries  in  the  value 
they  assigned  co  Self-Satisfaction,  Security,  Prestige  and  pleasant 
Surroundings.    Their  international  rank  was  average  for  the  importance 
they  assigned  to  Management  (slightly  down  from  its  position  in  Stage  !)• 
Similarly,  they  stood  midway  among  the  countries  in  the  importance  they 
gave  to  Economic  Returns  (slightly  up  from  Stage  I). 

Exactly  as  in  Stage  I,  the  children  in  the  Stage  III  sample  had  the 
lowest  ranking  of  all  national  samples  on  Esthetics,  Independence,  the 
desire  for  pleasant  Associates  and  the  desire  for  Variety  in  their  work. 

Diaz-Guerrero's  interpretive  remarks  in  Volume  II  apply  equally  well 
to  the  findings  from  the  new  sample  of  children  in  Stage  III.  These 
children  appear  to  show  the  same  sense  of  the  importance  of  close  family 
ties  while,  at  the  same  time,  aspiring  to  considerable  career  mobility 
in  kinds  of  work  that  stress  the  chance  for  originality  and  intellectual 
stimulation.    Interestingly,  they  put  little  importance  on  being  inde- 
pendent.   This  may  reflect  a  sense  of  familiar  comfort  in  working  with- 
in a  hierarchy  of  authority,  just  as  in  the  Mexican  family.    As  Diaz- 
Guerrero  pointed  out,  in  Mexico  the  strongest  social  ties    arise  and 
are  maintained  within  the  family.    This  may  be  the  reason  for  the  low 
importance  placed  on  work  associates  by  these  children. 

Occupational  Interests 

The  children  of  Mexico  City  ranked  highest  of  all  national  samples 
in  Stage  III  in  their  Occupational  Aspiration.    They  also  ranked  second 
highest  in  the  level  of  their  career  Expectations  and  in  the  degree  to 
which  their  Aspirations  exceeded  the  status  level  of  their  Fathers' 
Occupations.    At  the  same  time,  they  stood  only  midway  among  the 
national  samples  in  their  Educational  Aspiration  level;  although  this 
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aspiration  level  was  so  high,  everywhere,  that  this  means  most  of  them 
aspired  at  least  to  high  school  graduation,  and  many  of  them  to  college 
training • 

This  pattern  is  extremely  similar  to  the  pattern  found  in  the  Stage 
I  sample  in  Mexico,  where  they  stood  second  highest,  internationally, 
in  Occupational  Aspiration  and  Expectation.     In  Stage  III,  their 
ambition  to  exceed  fathers*  occupational  level  rose  from  its  average 
level  in  Stage  I  to  an  even  higher  level.    The  Stage  I  sample  had  stood 
somewhat  below  average,  internationally,  in  Educational  Aspiration;  this 
rose  to  the  average  range  in  Stage  III. 

These  children  clearly  regard  their  world  as  one  where  there  are  many 
opportunities  to  advance  and  they  express  strong  ambition  for  upward 
mobility  in  their  careers. 

Social  Attitudes  Inventory 

These  Mexican  children  reported  great  success  in  dealing  with  all 
aspeccs  of  life,  on  this  self -report  inventory.    They  stood  at  fhe 
absolute  top  of  the  international  ranking  on  all  areas  of  behavior 
except  Interpersonal  Relationships;  and  even  there,  they  stood  second. 
All  of  them  claimed  to  react  to  tasks  with  effective  coping  behavior, 
all  of  the  time.    Ninety  percent  of  them  confidently  reported  coping 
with  the  other  kinds  of  problems,  except  for  eighty  percent  In  the  realm 
of  Interpersonal  Relationships. 

This  finding  in  Stage  III  was  somewhat  in  contrast  to  the  results  on 
the  analogous,  although  different,  instrument  in  Stage  I»    There,  the 
Mexican  children  had  scored  within  the  average  range,  internationally, 
in  describing  their  own  Coping  Effectiveness,  whether  that  be  Active  or 
Passive  Coping. 

Views  of  Life 

The  fourteen-year-old  children  of  Mexico  City  stood  highest  of  all 
national  samples  in  their  sense  of  being  able  to  ccitrol  their  own  fates 
and  second  highest  in  feeling  that  their  academic  fortunes  depended 
primarily  on  their  own  efforts.    They  also  scored  highest  for  confront- 
ing problems,  for  initiating  action,  for  resorting  to  instrumental  action 
rather  than  fantasy  to  deal  with  problems,  for  favoring  self-control  of 
emotions  and  for  their  confident,  positive  self-concept.    Their  decided 
preference  for  controlling  emotional  expressions  rather  than  simply 
accepting  their  own  feelings  certainly  belies  the  old  stereotype  of 
•'Latin  emotionality."    In  che  same  way,  these  young  people's  definite 
sense  that  the  Locus  of  Control  lies  vithin  their  own  hands  is  in  marked 
contrast  to  the  passive  resignation  •        has  characterized  the  folk 
Cultures  from  which  their  ancestors  canie. 
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They  ranked  Lowest  of  all  national  samples  on  the  Intrinsic  motiva- 
tion variables, on  the  desire  to  be  Independent  rather  than  Inter- 
dependent, and  in  their  willingness  to  earn  status  rather  than  have  it 
bestowed  upon  them.    They  stood  second  lowest  on  the  Competition/Cooper- 
ation variable.    Their  decided  preference  lor  cooperative,  mutually 
helpful  ways  of  attacking  problems  in  concert  with  the  people  around 
them  strongly  corroborates  Diaz-Guerrero's  hypothesis  about  this  aspect 
of  the  Mexican  culture. 

Their  overall  View  of  Life  being  somewhere  between  hard  and  easy, 
fell  within  the  average  range.    Their  Total  Score  for  active  choices 
among  all  the  variables  put  them  third  highest  among  the  national 
samples. 

Sentence  Completion 

They  ranked  highest  or  second  highest  cunong  the  national  samples  in 
most  aspects  of  both  attitude  a  .d  coping  behavior,  on  all  items  except 
those  dealing  with  anxiety  problems.    Their  mean  scores  across  all  items 
put  them  at  the  top  of  the  international  ranking  for  Attitude,  Stance, 
Engagement,  and  Independence  of  Aid/Advice.    This  was  almost  a  repeti- 
tion of  the  score  pattern  of  the  Mexican  children  in  the  Stage  I  sample. 
Affectively,  their  overall  pattern  put  them  below  average  for  expressing 
Hostile  Affect,  second  highest  for  expressing  Depressive  Affect  and 
third  highest  for  Neutral  Affect;  they  were  second  lowest  of  all  samples 
in  expressing  Positive  Affect.    These  mean  affective  scores  are  not  very 
representative,  however,  for  they  showed  a  great  deal  of  variation  in 
their  emotional  reactions  to  different  kinds  of  problems.    For  example, 
they  reacted  essentially  in  a  neutral  way  to  Task  Achievement  issues 
and  to  problems  of  interpersonal  Aggression;  although  in  the  latter  area 
they  stood  somewhat  above  average,  also,  on  expressing  Depressive  Affect. 
When  faced  with  problems  of  Interpersonal  Relationships  or  relations 
with  Authority,  on  the  other  hand,  they  were  no  more  than  average,  inter 
nationally,  for  expressing  Affective  Neutrality  and  they  stood  second 
highest  for  expressing  Depressive  Affect.     (These  rankings  must  be 
cautiously  interpreted,  of  course,  since  a  sample  may  rank  relatively 
higher  on  Depressive  Affect  than  on  Hostile  Affect,  internationally, 
while  at  the  same  time  its  absolute  frequency  of  affective  expressions 
could  be  higher  in  Hostile  Affect  than  in  Depressive  Affect.    This  is 
illustrated  specifically  by  the  scores  of  the  I^xican  children  on  these 
two  variables,  in  dealing  with  Aggression,) 

In  reacting  to  items  that  deal  with  Anxiety  these  children  stood 
above  average,  internationally,  for  expressing  both  Depressive  and 
Hos;:ile  Affect;  these  made  up  about  thirty  percent  of  their  responses. 
It  is  also  true,  however,  that  their  score  for  directly-solicited 
attitudinal  statements  put  them  highest  of  all  samples,  a  pattern  which 
has  some  internal  contradictions.    They  scored  only  within  the  average 
range  in  Stance,  Engagement,  and  Aid/Advice,  here,  in  contrast  to  their 
hich  international  standings  on  these  variables  in  the  other  areas  of 
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behavior.    It  would  appear  that  this  issue  o£  Anxiety  is  relatively 
the  Least  comfortable  for  these  children  to  confront,  although  they 
feel  quite  confident  of  their  ability  to  handle  the  other  kinds  of 
problems  in  life. 

Even  more  than  their  above -aver age  standing  in  Stage  I,  the  Stage 
III  children  ranked  highest  on  their  Self-Concept  scores  and  on  all 
three  variables  describing  interactions  with  parents. 

Story  Completion 

Except  for  having  the  lowest  rank  on  Stance,  across  all  stories 
combined,  the  Mexican  children  in  Stage  III  tended  to  have  above  average 
scores  in  most  aspects  of  coping  behavior:    Engagement,  Initiation, 
Soiver,  and  Implementation •    They  were    second  highest  in  their  tendency 
to  evaluate  the  Outcome  of  coping  efforts  positively  and  they  were  also 
second  highest  in  the  Response  Length  of  their  stories.  Affectively, 
they  fell  within  the  average  range,  internationally. 

As  in  Stage  I,  the  coping  efforts  they  showed  on  chis  instrument 
were  not  as  outstandingly  positive  and  confident  as  was  the  case  with 
the  Sentence  Completion  data. 

Insofar  as  there  was  a  considerable  increase  in  the  significant 
relationships  of  the  Story  Completion  to  the  achievement  criteria  in 
Stage  III  at  age  ten,  and  even  some  increase  at  age  fourteen  (although 
not  all  of  it  was  positive),  the  Stage  III  findings  can  probably  be 
taken  as  more  representative  of  Mexican  youth. 

Summary 

Taking  the  data  as  a  whole,  these  young  people  in  Mexico  quite  con- 
sistently have  presented  a  picture  of  highly  self-confident,  optimistic 
young  people  who  respond  to  problems  with  vigorous  initiative  and  self- 
reliance.    They  have  high  ambitions  for  career  mobility,  along  with  a 
strong  desire  for  intrinsically  satisfying  work  which  would  be  intellec- 
tually stimulating  and  give  them  a  chance  to  be  creatively  original. 
Their  response  to  various  kinds  of  challenges  tends  to  be  practical  and 
active.    In  the  Views  of  Life,  they  reported  their  belief  in  the  im- 
portance of  controlling  feelings  rather  than  simply  expressing  them. 
This  was  exactly  the  way  they  did  react  to  the  items  in  the  Sentence 
Completion,  as  well.    When  they  did  show  an  emotional  response,  it 
tended  more  often  to  be  negative  than  positive,  but  also  more  often 
depressive  than  hostile.    Perhaps  it  is  logical,  in  view  of  this  pattern, 
that  they  felt  least  comfortable  in  dealing  with  feelings  of  anxiety. 

This  pattern  was  consistent  across  both  samples  of  children  in  Stage  I 
and  Stage  III;  it  was  also  consistent  across  all  instruments  in  Stage  III, 
in  particular.    Whether  or  not  their  actual  futures  turn  out  to  be  as 
con5>letely  and  happily  fulfilling  as  these  children  now  anticipate,  they 


stand  out,  internationally,  for  their  optimistic,  confident,  active 
approach  to  life.    This  is  not  at  all  the  picture  of  passive  endurance 
or  resignation  to  an  unchangeable  fate  which  earlier  research  has 
found  typical  of  the  folk  cultures  from  which  these  children  have 
derived  at  least  a  major  part  of  cheir  heritage.     It  seems  likely,  as  in 
the  case  of  the  children  of  Sao  Paulo,  that  these  children  come  from 
families  who  actively  chose  to  seek  out  the  new  challenges  and 
opportunities  of  the  rapidly  developing  urban  society  in  their  capital 
city.    The  explosive,  continuous  growth  of  Mexico  City  for  more  than  a 
generation,  not  only  in  size  but  in  economic  productivity  and  well-being, 
truly  has  created  a  new  world  whose  opportunities  and  rewards  are  much 
greater  and  more  widely  available  than  was  true  in  the  more  static 
communities  of  the  earlier  society.    This  new  generation  cf  young 
Mexicans  see  themselves  as  aspiring  entrepreneurs  and  they  show  the 
active  coping  skills  which  historically  have  brought  success  to  people 
wherever  expanding  opportunities  existed  or  could  be  created. 
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Occupational  Values 

The  children  of  London  showed  a  highly  stable  pattern  of  values  from 
Stage  I  to  Stage  III.     In  Stage  111,  they  repeated  their  outstanding 
emphasis  on  Security,  the  importance  of  pleasant  Associates  and  Variety. 
In  all  three  of  these,  they  a-aiti  stood  first  among  the  national 
samples.    They  also  gave  thtde  cons iderat ions  greater  than  average 
importance  in  their  own,  internal  ranking.    They  also  stood  third 
highest,  internationally,  in  the  importance  they  gave  to  Independence 
in  the  conduct  of  work,  just  as  they  had  done  in  Stage  I. 

Their  interest  in  Prestige  put  tham  at  the  middle  o£  the  inter- 
national array,  as  did  their  interest  in  Following  Father,  although  their 
internal  ranking  of  the  latter  variable  put  this  low  on  the    scale,  as 
in  Stage  I.    While  internally  they  gave  top  importance  to  Intellectual 
Stimulation,  relative  to  the  other  values,  the  weight  they  gave  it  still 
put  them  at  the  bottom  of  the  average  range,  internationally,  at  r  level 
very  similar  to  that  in  Stage  I.    The  same  was  true  of  Altruism,  where 
they  gave  it  a  high  degree  of  importance,  internally,  but  not  so  high  as 
to  put  them  any  higher  than  the  bottom  of  the  average  range,  inter- 
nationally. 

Very  much  the  same  thing  was  true  of  Self-Satisfaction,  and  Creativity. 
While  internally  tbey  gave  the  fourth  highest  relative  value  to  Self- 
Satisfaction,  this  still  put  them  at  the  bottom  of  the  international 
ranking.    Although  they  gave  somewhat  above  average  Importance  to 
Creativity,  internally,  internationally  they  stood  third  lowest.    As  in 
Stage  I,  the  children  in  the  Stage  III  sample  stood  very  low,  inter- 
nationally, in  the  importance  they  gave  to  pleasant  Surroundings  at  work. 

There  were  very  slight  differences  between  the  two  stages  in  their 
ranking  of  Esthetic  careers  and  Managerial  Aspirations.    In  the  former 
case,  their  international  standing  rose  from  sixth  place  (which  was 
slightly  below  average  in  Stage  I)  to  fourth  place,  which  put  them  in 
the  average  range  in  Stage  III.    On  Management,  their  rank  in  both  stages 
was  identical  but  this  shifted  tbem  from  slightly  below  average  to  with- 
in the  middle  range  in  Stage  III. 

The  only  two  appreciable  differences  between  the  two  stages  occurred 
on  Success  and  Economic  Returns.    In  Stage  I  they  had  ranked  first, 
internationally,  in  the  importance  they  gave  to  Economic  Returns.  Their 
standing  fell  to  fifth  (in  the  average  range)  in  Stage  III.  Similarly, 
although  they  had  ranked  third  highest,  internationally,  in  the  weight 
they  gave  to  the  chance  to  get  ahead  in  a  career  (Success),  in  Stage  III 
this  fell  to  a  below  average,  seventh  rank.    This  decline  in  the  desire 
for  career  mobility  and  for  monetzary  rewards  frcir  1965  to  1968  could 
conceivably  be  due  to  the  relative  lack  of  economic  advance  in  England 
during  those  years,  with  a  consequent  discouragement  of  such  aspirations. 
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The  specific  reasons  behind  any  shift  like  this  would  have  to  be 
investigated  through  additional  research. 

Occupational  Interests 

The  children  in  Stage  III  showed  a  pattern  of  aspirations  and 
expectations  which  was  identical  with  that  shown  in  Stage  I.    They  were 
in  the  average  range,  internationally,  in  their  Occupational  Aspira- 
tions and  Expectations.    They  were  lowest  of  all  national  sanqples  in 
their  Educational  Aspiration  level,  although  the  absolute  value  of  their 
mean  score  was  a  little  above  the  theoretical  midpoint  of  the  educa- 
tional scale.    Just  as  in  Stage  I,  the  children  of  Stage  III  were  below 
average,  internationally,  in  the  degree  to  which  they  aspired  to  occu- 
pational levels  above  thot    of  their  fathers. 

The  interpretation  of  the  findings  in  Stage  I  appears  to  apply  with 
equal  force  to  the  identical  findings  in  Stage  III.    These  children  of 
London  do  not  seem  to  consider  academic  preparation  very  important  to 
their  vocational  futures;  at  least,  not  as  important  as  do  the  children 
in  the  other  countries.    Their  ambitions  for  career  mobility  are  modest, 
although  they  do  hope  to  achieve  a  little  higher  status  than  their 
fathers,  p«^rticularly  in  the  working  class  group.    Whether  they  should 
be  called  contented  or  resig-^ed,  they  look  forward  to  continuing  the 
style  of  life  they  have  knowu  up  to  now. 

Social  Attitudes  Inventory 

While,  like  children  everywhere,  the  majority  of  these  English  boys 
and  girls  claimed  to  cope  effectively  with  the  problems  described  in 
this  questionnaire,  that  majority  was  smaller  than  in  most  other  coun- 
tries.   They  stood  second  lowest,  internationally,  fr.  their  scores  on 
Task  Achievement;  third  lowest  in  the  areas  of  Authority  and  Aggression; 
below  average  in  dealing  with  Anxiety;  and  just  within  the  average  range 
in  dealing  with  Interpersonal  Relations.    Their  total  score  was  second 
lowest  of  all  national  samples.    Thus,  although  seventy  percent  or  more 
of  them  reported  dealing  effectively  with  this  range  ot  problems,  there 
were  more  children  in  England  than  in  most  other  countries  who  did  not 
feel  all  this  confident  and  effective,  particularly  in  dealing  with 
Tasks,  Authority,  and  Aggression. 

Views  of  Life 

The  fourteen-year-'olds  of  London  stood  highest  of  all  national 
samples  in  reporting  a  preference  for  reacting  actively  when  under 
stress.    They  also  stood  above  average  in  preferring  Independent  to 
Interdependent  efforts  toward  solving  problems. 
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They  had  the  lowest  scores  of  any  national  sample  for  general  Locus 
of  Concrol  and  for  Academic  Locus  of  Control.    They  also  had  the  most 
extreme  score,  internationally,  for  preferring  to  do  nothing  when 
problems  arose,  rather  than  take  Action.    They  ranked  second  lowest  for 
Confronting  problems,  rather  than  avoiding  them,  and  second  lowest  for 
taking  Instrumental  action  rather  than  daydreaming  about  problems. 
They  stood  third  lowest  in  reporting  self -Initiated  action  to  deal  with 
problems.    On  the  Self-Concept  scale,  a  little  less  than  half  of  the 
children  reported  feeling  adequate  self-assurance;  this  put  them  below 
average,  internationally.    Their  Total  Score  for  all  items  was  second 
lowest  of  the  national  samples. 

In  general,  these  children  of  London  explicitly  and  consciously 
indicated  quite  a  strong  sense  that  their  fates  are  not  in  their  own 
hands.    They  directly  reported  preferring  to  avoid  action  a  good  deal 
of  the  time  and  somewhat  more  than  half  of  them  frankly  expressed  doubt 
about  their  own  ability  to  manage  things  effectively.    When  they  do 
decide  to  act,  they  would  rather  act  on  their  own  than  in  concert  with 
others.     It  should  be  added  that  a  great  majority  of  them  favor  obtain- 
ing status  by  earning  it,  rather  than  having  it  simply  bestowed  on  them 
this  put  them  at  the  upper  end  of  the  average  range,  second  highest 
inter nat  ional ly . 

To  the  limited  extent  that  these  findings  can  be  compared  with  the 
findings  from  the  quite  different  instrument  of  that  name  in  Stage  I, 
the  results  look  quite  consonant.     In  Stage  I,  the  children  of  London 
scored  very  high  on  Passive  Coping  Behavior  and  Actively  Defensive 
Behavior.    In  general,  both  groups  of  children  quite  openly  expressed 
a  good  many  reservations  about  their  power  to  act  effectively. 

Sentence  Completion 

In  dealing  with  problems  of  Tafi^  Achievement  these  children  of 
London  difnlayed  an  average  level  of  coping  skill,  internationally,  in 
Stance,  Zrr.agement,  and  Aid/Advice.    Wnen  asked  to  express  their  Atti- 
tude Toward  Tasks,  their  responses  were  slightly  on  the  negative  side, 
which  put  then  second  lowest  of  all  national  samples.    However,  in  the 
course  of  responding  to  the  problem  items,  themselves,  they  almost 
always  did  it  unemotionally.    They  had  an  above  average  score  for 
Neutral  Affect.  .What  little  emotion  they  did  show  tended  to  be  of  a 
hostile  kind  (they  were  third  highest  on  this),  not  positive  (below 
average)  or  depressive  (second  lowest,  internationally).    This  entire 
pattern  is  almost  an  e^act  duplicate  of  the  pattern  found  in  the  Stage 
I  sample. 

On  the  Interpe*.sonal  Relations  items  the  children  of  London  stood 
second  lowest,  internationally,  on  Stance,  Engagement,  and  Aid/Advice. 
On  the  latter  two  scales,  their  mean  scores  were  distinctly  below  the 
midpoints  of  the  scales  so  that  they  projected  an  Image  of  non-engage- 
ment, or  of  dealing  with  ^»gemate  problems  only  with  the  help  or  advice 

-1557- 


of  someone  else.    Their  Attitude  score,  while  above  the  theoretical 
midpoint,  gave  them  third  lowest  rank,  internationally.  Their 
Affective  reactions  when  dealing  with  interpersonal  problems  consisted 
of  more  than  twenty  percent  Hostile  reactions,  third  highest  among  the 
countries;  more  than  ten  percent  Depressive  reactions,  which  put  them 
below  the  average,  internationally;  but  also  the  highest  frequency  of 
Positive  expressions  of  Affect,  internationally,  even  though  the 
absolute  incidence  was  not  much  more  than  five  percent.  ^ 

This  pattern  is  much  less  positive  than  the  score  pattern  observed 
in  the  Stage  I  saiiq>le  in  London.    Insofar  as  these  Interpersonal 
Relationship  scores  proved  to  be  considerably  more  closely  related  to 
the    criteria  in  Stage  III  than  in  Stage  I,  it  may  be  that  the  Stage 
III  findings  should  be  taken  as  a  more  accurate  representation  of 
London  children  (see  Volume  VI)  . 

These  children  got  slightly  higher  scores  on  Stance,  Engagement,  and 
Aid/Advice  in  dealing  with  Authority  problems.    Since  such  problems  were 
not  dealt  with  comfortably  by  children  in  most  countries,  this  actually 
gave  the  English  children  the  second  highest  score  in  Aid/Advice  and 
the  third  highest  score  on  Engagement,  Internationally.    They  fell 
below  average  on  Stance.    Their  Attitude  score,  however,  just  slightly 
above  the  theoretical  midpoint  of  the  scale,  made  them  third  lowest 
among  the  national  samples.    As  in  the  case  of  Interpersonal  Relations, 
they  showed  more  than  twenty  percent  Hostile  Affect  and  ten  percent 
Depressive  Affect  ia  reacting  to  the  problem  items.    This  ma*?^  them 
second  highest  for  Hostile  Affect  and  second  lowest  for  Depressive 
Affect,  internationally.    They  also  stood  second  highest  for  Positive 
Affect,  even  though  the  frequency  of  this  kind  of  response  was  less  than 
five  percent.    Their  coping  style  scores  in  Stage  III  were  not  very 
different  from  their  scores  in  Stage  I,  where  they  had  been  below 
average  on  Starve  and  high-average  on  Engagement.    As  in  Stage  I,  they 
had  a  much  less  positive  Attitude  than  the  children  of  most  other 
countries.    The  main  difference  was  a  change  from  preponderantly 
Neutral  Affect  in  Stage  I  to  a  situation  in  Stage  III  where  they  still 
reacted  neutrally  more  than  seventy  percent  of  the  time,  but  where  they 
also    showed  above-average  .   nk,  internationally,  in  the  expression  of 
Hostile  Affect.    All  in  all,  the  children  in  both  stages  made  it  clear 
that  they  don't  particularly  like  relating  to  people  in  Authority* 
Nevertheless,  they  handle  the  relationship  about  as  well  —  or  no  wotse 

than  the  children  in  the  other  national  8an5)le8. 

In  reacting  to  the  Anxiety  items,  these  children  stood  lowest  of  all 
national  samples  on  Attitude,  Engagement,  and  Aid/Advice;  second  lowest, 
on  Stance.    They  stood  second  highest  for  Hostile  Affect,  though  also 
third  highest  for  Positive  Affect,  and  second  lowest  on  Neutral  Affect. 
Twenty  percent  or  more  of  the  time  they  reacted  with  Depressive  Affect, 
which  put  them  at  the  top  of  the  middle  range,  internationally.  This 
Stage  III  saiiq>le  dealt  less  effectively  with  these  problems  than  the 
children  in  Stage  I,  who  had  scored  below  average  on  Engagement  but 


average  on  Stance  and  above  aveiage  for  Neutral  Alfect.     Again,  since 
the  Stage  III  Anxiety  scores  correlated  somewhat  more  consistencly  with 
the  independent  criteria  than  in  Stage  I,  particularly  for  the  ten-year- 
olds,  these  Stage  III  scores  may  be  a  more  accurate  representation  of 
their  real  characteristics.    Alternatively,  it  is  cerfainly  possible 
that  temporal  changes  between  1965  and  1968  increased  the  anxiety  (or 
the  disruption  of  anxiety-coping  skills)  of  children  in  London.    In  any 
case,  they  are  ill  at  ease  and  relatively  ineffective  in  dealing  with 
feelings  of  Anxiety, 

On  the  Aggression  items,  while  they  ranked  average  on  Stance,  inter- 
nationally, they  were  second  lowest  on  Engagement  and  Aid/Advice,  More- 
over, fifty  percenc  or  more  of  them  expressed  Hostile  Affect  in  the 
process  of  responding  to  the  problem  items.    This  put  them  second 
highest,  internationally.    Conversely,  they  stood  second  lowest,  inter- 
nationally, in  their  Neutral  Affect  score.    This  affective  pattern  was 
exactly  the  same  as  that  shown  by  the  children  in  Stage  I;  and  the  low 
score  on  Engagement  resembled  the  below-average  standing  of  the  Stage  I 
children  on  this  variable.    These  English  children  acutely  dislike  being 
treated  aggressively,  even  more  than  the  children  in  most  other  coun- 
tries, and  they  do  not  handle  it  very  effectively. 

Their  mean  scores,  across  all  behavior  areas,  put  them  second  from 
the  bottom,  internationally,  in  Attitude,  Stance,  Engagement,  and  Aid/ 
Advice.    While  their  mean  scores,  on  an  absolute  scale,  were  just 
slightly  above  average  for  the  first  two  variables,  on  the  last  two 
they  were  actually  appreciably  to\'ard  the  non-engaging  and  dependent 
ends  of  those  scales.    Their  Affective  response  pattern,  while  it  showed 
an  absw'.ute  frequency  of  seventy  percent  or  more  Neutral  Affect,  actual- 
ly put  them  below  average  on  this  variable;  and  they  were  third  highest 
in  expressing  Hostile  Affect,  with  something  over  twenty  percent  of  such 
reactions.    They  were  below  average  in  expressing  Depressive  Affect  and 
above  average  for  the  small  number  of  Positive  Affect  responses  they 
displayed.    This  pattern  is  closely  similar  to  the  Attitude  and  coping 
style  paf.ern  of  the  children  in  Ltage  I.    The  high  score  for  Neutrality 
of  Affect  shown  in  Stage  I,  however,  was  replaced  by  a  pattern  with  a 
good  deal  more  expressed  affect,  particularly  of  a  Hostile  nature  some 
twenty  percent  of  the  time.    The  traditional  emotional  reserve  which  was 
noted  in  the  Stage  I  sample  was  less  universal  among  the  Stage  III  chil- 
dren, although  still  a  dominant  pattern. 

These  children  of  London,  on  this  instrument,  showed  adequate  ability 
to  cope  with  Achievement  tasks  and  reasonable  ability  to  cope  with 
Authority.    In  other  respects,  it  appears  that  something  in  their  life 
experiences  rather  consistently  interferes  with  their  ability  to  cope 
effectively  with  interpersonal  relationships,  particularly  those  in- 
volving aggressive  interchanges.    In  addition,  they  neither  feel  confi- 
dent nor  act  effectively  to  resolve  experiences  of  strong  anxiety,  at 
least  in  comparison  with  the  children  in  the  other  countries.  This 
could  merely  represent  a  lack  of  self-confidence,  or  an  unduly  negative 
self-image.    The  scores  on  thic  instrument,  however,  particularly  in 
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Stage  III,  show  a  good  many  significant  relationships  with  the  perform- 
ance  and  behavior  rating  criteria,  independently  obtained.  Their 
difficulties,  therefore,  would  appear  to  be  real  ones,  not  just  a 
matter  of  over-critical  self -perceptions . 

Indeed,  from  another  piece  of  evidence,  it  would  also  seem  that 
this  is  not  just  a  matter  of  a  distorted  self-image.    On  the  Self- 
Concept  items,  these  children  stood  a  little  above  average,  interna- 
tionally.   Their  descriptions  of  their  relationships  with  parents  were 
toward  the  positive  side  of  the  absolute  scales,  too,  which  put  them 
in  or  near  the  average  range,  internationally,  in  Stage  III,    (This  was 
a  higher  rank  than  the  Stage  I  sample  obtained.) 

Story  Complet-.ion 

The  mean  scores  on  the  coping  style  dimensions  across  all  stories 
put  these  children  above  average  on  Stance  but  at  the  very  bottom  of  the 
international  rank  on  Engagement,  Initiative,  and  independent  Solution 
of  Problems.    They  were  second  lowest  in  the  ability  to  act  without 
Aid/Advice  or  to  Inqplement  a  plan  on  their  own  initiative.    They  were 
just  below  average  in  the  outcomes  of  their  stories  and  also  in  their 
own  evaluation  of  those  outcomes. 

As  Volume  VI  points  out  in  more  detail,  however,  these  scores  should 
not  be  taken  at  face  value.    The  English  children's  scores  on  this 
instrument  had  a  reasonable  degree  of  relationship  to  the  Achievement 
criteria  and  the  Behavior  Rating  Scales  in  Stage  I  among  the  ten-year- 
olds,  but  almost  none  among  the  fourteen-year -olds .    The  Stage  III 
version,  which  showed  itn>roved  validity  in  a  number  of  countries,  showed 
very  few  positive  relationships  to  the  criteria  at  age  ten  and  a  size- 
able number  of  negative  relationships  at  age  fourteen.    To  put  It  simply, 
the  overt  content  of  the  stories  among  the  fourteen-year-olds  in  Stage 
III  was  frequently  inversely  related  to  the  actual  conq)etence  the  chil- 
dren displayed  on  their  achievement  tests.    In  short,  many  high-achiev- 
ing children  seemed  deliberately  to  tell  **unsuccessf ul"  stories;  whereas 
the  "effective"  stories  tended  to  be  told  by  the  lower  achievers.  Con- 
sequently, in  the  case  of  these  children  in  London,  it  seems  unwise  to 
take  the  coping  style  scores  at  face  value  in  Stage  III. 

The  one  score  which  was  quite  positively  related  to  the  criteria  in 
Stage  III  was  the  Response  Length  of  the  stories.    On  this  variable,  the 
English  children  had  the  highest  score  of  all  national  samples.  Putting 
together  these  several  sets  cf  internal  evidence,  it  looks  as  though 
the  English  children  actually  cope  more  effectively  with  real  problems 
than  the  picture  they  portray  of  themselves  in  responding  to  the  Story 
Completion.    Particularly  at  age  fourteen,  they  seemed  to  be  deliber- 
ately negativistic,  making  themselves  look  a  good  deal  worse  than  is 
true.    On  the  other  hand,  they  may  not  have  been  conscious  of  the  fact 
that  the  amount  of  effort  they  invested  in  responding  to  the  instrument 
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(Response  Length)  could  be  construed  as  a  symptom  of  their  true  approach 
to  tasks.    In  this  one  respect,  they  seem  to  have  shown  their  real 
approach  to  problems  more  acci^rately. 

Summary 

The  career  aspirations  and  values  of  the  English  children  in  both 
samples  form  a  very  clear  pattern.    They  are  primarily  concerned  with 
having  pleasant  associates  at  work,  having  job  security,  and  experienc- 
ing some  diverting  variety  in  the  worko    These  are  extrinsic,  hedon- 
istic or  self-protective  concerns.    By  comparison  with  the  children  in 
the  other  countries,  they  give  much  less  importance  to  opportunities  for 
personal  creativity,  to  an  altruistic  opportunity  to  help  other  people, 
or  to  working  for  the  sense  of  self-satisfaction,  even  though  they 
give  all  of  these  more  than  average  importance  in  their  internal 
ranking • 

They  aspire  to  careers  which  are  just  a  little  higher  than  the  ones 
their  fathers  pursue.    This  gives  them  below  average  mobility  aspiration, 
internationally.    They  have  an  average  amount  of  ambition  for  occupa- 
tional status,  compared  with  the  children  of  other  countries  but  they 
have  the  lowest  educational  aspiration  of  all  national  samples.  In 
short,    they  seem  little  inclined  to  make  efforts  to  move  out  of  the 
familiar  occupational  worlds  in  which  they  have  grown  up,  or  the  life- 
styles associated  with  those  occupational  worlds.    They  would  rather 
settle  for  pleasart,  secure  jobs.    Many  of  them  do  have  intrinsic 
interests  in  getting    satisfaction  out  of  their  work,  but  not  as  much 
interest  as  the  children  of  other  countries.    Their  values  seem  to  re- 
flect very  powerfully  the  reported  attitudes  of  adult  English  workers. 
Whether  this  acceptance  of  the  status  quo  is  the  result  of  the  slowing 
of  economic  growth  in  Britain  in  recent  years,  or  whether  it  is  a  con- 
tributing factor  to  that  slowed  rate  of  growth,  it  seems  inevitable  that 
such  values  would  tend  to  perpetuate  a  circular  pattern  of  limited 
personal  ambition  or  effort. 

The  limited  motivation  found  in  the  values  data  is  matched  by  the 
limited  effort  found  in  the  Social  Attitudes  Inventory,  the  Views  of 
Life  Questionnaire  and  the  Sentence  Completion  data.    In  the  first  of 
these  instruments,  which  is  loaded  with  obvious  elements  of  social 
desirability,  although  the  English  children  report  doing  all  right  from 
seventy  to  ninety  percent  of  the  time,  this  puts  them  very  low  in  the 
international  ranking.    On  the  Views  of  Life,  they  reveal  even  more 
forcefully  and  frankly  that  they  feel  that  control  of  their  destinies 
is  often  out  of  their  hands,  that  they  avoid  confronting  many  problems, 
and  that  their  self-regard  and  self-confidence  are  less  than  they,  them- 
selves, consider  desirable.    They  do  report  i-'.oving  actively  when  under 
special  stress  and  they  prefer  to  take  individual  (solitary?)  action 
rather  than  work  cooperatively  with  others  to  resolve  problems.  Thus, 
when  faced  with  quite  transparent  questions  about  the  ways  they  prefer 
to  act,  they  do  not  express  a  very  high  opinion  of  their  own  effective- 


In  the  Sentence  Completion,  where  they  probably  are  somewhat  less 
self-conscious,  they  cope  at  an  average  level  with  problems  of  task 
achievement  and  authority  but  cope  quite  poorly,  both  in  a  relative 
and  an  absolute  sense,  with  problems  of  interpersonal  relations, 
aggression  and  anxiety.    While  their  response  to  specific  problems 
tends  to  be  action-oriented  and  affectively  neutral  a  majority  of  the 
time,  this  is  less  true  of  them  than  of  the  children  in  most  of  the 
other  national  samples.    They  are  more  likely  than  children  of  other 
countries  to  react  with  hostility,  some  twenty  percent  of  the  time; 
whereas  the  children  of  other  countries,  when  they  react  negatively, 
are  more  apt  to  do  it  in  a  depressive  style.    On  the  occasions  when 
they  do  show  positive  feelings,  however,  they  exceed  the  interna- 
tional average  in  this  respect* 

Their  low  coping  scores  on  the  Story  Completion  seem  almost 
certainly  due,  in  substantial  part,  to  the  very  negativistic  reaction 
the  fourteen-year -olds  showed  to  this  instrument.    The  more  able  the 
children,  the  worse  the  stories  they  told.    (This  actively  negativ- 
istic attitude  was  by  no  means  unique  among  the  fourteen-year-olds  in 
the  1968  national  samples,  although  it  had  not  occurred  anywhere  in  the 
1965  testing.)    The  one  finding  which  is  probably  valid  is  their  high 
standing  for  telling  quite  lengthy  stories.    Since  this  score  correlated 
substantially  with  the  independent  achievement  criteria,  this  suggests 
that  these  children  do  take  tasks  seriously,  even  when  they  resent  them. 

All  in  all,  these  children  show  a  limited  degree  of  enterprise  and 
a  good  many  different  signs  of  self-doubt  and  discontent  with  their  own 
coping  abilities.    It  would  appear  that  they  are  learning  to  deal 
adequately  with  academic  tasks.    They  do  not  seem  to  connect  this  very 
strongly  to  skills  which  might  help  them  advance  in  adult  careers, 
however.    What  is  more,  they  both  feel  and  act  somewhat  helpless  in^ 
interpersonal  situations,  particularly  those  which  bring  aggressive  en- 
counters or  which  otherwise  arouse  keen  anxiety.    A  serious  educational 
effort  might  well  be  focused  on  these  extra-academic  aspects  of  their 
development,  in  order  to  equip  them  to  function  more  cooperatively  and 
effectively  in  the  adult  world  of  work  —  indeed,  in  all  aspects  of 
their  personal  relationships,  marital  and  social  as  well  as  vocational. 
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Occupat ional  Values 

The  children  of  West  Germany  ranked  highest  of  all  national  samples 
in  the  importance  they  gave  to  Economic  Returns.    They  ranked  second 
highest  in  their  desire  for  Self -Satisfaction  in  their  work,  for  Job 
Security,  and  for  Variety  in  the  work. 

They  were  lowest  of  all  national  samples  in  cheir  desire  for 
Management  status,  their  desire  to  Follow  Father  and  in  their  concern 
for  pleasant  work  Surroundings.    They  were  also  third  lowest  in  the 
value  they  placed  upon  being  Independent  in  carrying  out  their  worko 

In  other  respects,  their  scores  fell  within  i      middle  range,  inter- 
nationally,    (Since  no  data  were  collected  in  Gem.xy  during  Stage  I, 
no  comparison  with  an  earlier  sample  is  possible  ; 

Occupational  Interests 

They  had  relatively  the  lowest  level  of  Occupatii.  ''I  \spiration  of 
any  national  sample  and  the  second  lowest  Level  of  CK  v  ipat-<onal 
Expectation.    Their  absolute  scores  were  only  a  littlt     *c  '  the  level 
of  their  Fathers'  Occupations.    This  gave  them  the  lowt  h  r^ink,  inter- 
nationally, for  Aspiration  above  the  level  of  Father's  Occupation,  They 
had  the  third  lowest  score,  internationally,  for  Educational  Aspiration, 
although  the  absolute  level  of  schooling  they  soughc  was  half  a  scale 
point  above  the  mean  level  they  might  be  expected  to  achieve. 

Social  Attitudes  Inventory 

As  in  all  countries,  the  majority  of  them  reporced  coping  effectively 
with  problems  in  all  areas.    They  stood  third  lowest  internationally, 
however,  in  the  effectiveness  they  reported  in  dealing  with  problems  of 
Task  Achievement.    They  stood  third  highest  in  dealing  with  Authority 
but  second  lowest  in  dealing  with  problems  of  interpersonal  Aggression. 
Their  score  for  Interpersonal  Relations  was  in  the  average  range  and 
their  score  for  dealing  with  Anxiety  was  just  slightly  above  average,  as 
was  their  Total  Score. 

Views  of  Life  (Not  administered  in  Germany) 
Sentence  Completion 

On  Task  Achievement  they  had  the  lowest  Attitude  score,  internation- 
ally; it  was  a  little  toward  the  negative  end  of  the  absolute  scale. 
They  ranked  slightly  below  average,  internationally,  in  Stance,  second 
lowest  in  Engagement  and  lowest  of  all  on  Aid/Advice.    Their  emotional 
reactions  to  problems  in  this  area  were  quite  marked.    They  had  the 
second  lowest  score,  internationally,  for  Neutral  Affect,  the  second 
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highest  score  for  Hostile  Affect,  the  third  highest  score  for  Depressive 
Affect  but  also  a  slightly  above  average  score  for  Positive  Affect • 
This  greater  degree  of  affective  reactivity  was  strictly  relative  to  the 
pattern  in  the  other  national  samples,  for  even  in  Germany  the  great 
majority  (eighty-nine  percent)  responded  neutrally  to  these  problems. 

On  the  Interpersonal  Relations  items  they  had  the  lowest  score,  inter- 
nationally, on  Attitude,  right  at  the  neutral  midpoint  of  the  scale. 
They  had  the  second  highest  score  for  taking  a  confronting  Stance  but 
average  scores  for  Engagement  and  Aid/Advice.    Their  pattern  of  emotion- 
al reactivity  was  markedly  different  from  the  children  in  other 
countries,  not  only  relatively  but  in  an  absolute  degree.  Twenty-five 
percent  of  the  German  children  responded  to  these  items  with  Hostile 
Affect,  which  gave  them  the  highest  score  of  any  national  sample.  In 
contrast,  less  than  three  percent  of  them  responded  with  Depressive 
Affect,  giving  them  the  lowest  rank    .i^er nationally.    Otherwise,  they 
were  within  the  average  range  in  the  proporcion  of  them  who  responded 
with  Neutral  Affect  (seventy-one  percent), and  a  little  above  average  in 
the  very  small  fraction  of  them  who  responded  with  Positive  Affect.  Un- 
like some  of  the  other  national  samples,  their  relatively  strong  nega- 
tive expressions  of  affect  when  responding  to  the  problem  items  matched 
their  frankly  negative  responses  on  the  attitudinal  items.    Thus,  they 
quite  consciously  acknowledged  the  fact  that  they  have  negative  feelings, 
significantly  more  often  than  the  children  in  the  other  countries,  and 
they  expressed  them  openly. 

In  responding  to  the  Authority  items  they  were  within  the  average 
range  on  Stance  and  Engagement  but  second  lowest  for  independence  of 
Aid/ Advice.    They  had  the  lowest  score  of  all  national  samples  on 
Attitude,  the  third  highest  score  for  Hostile  Affe::t  and  the  third 
lowest  score  for  Depressive  Affect.    They  were  within  the  average  range 
in  the  proportion  who  gave  Neutral  responses  and  just  above  average  in 
the  tiny  proportion  who  expressed  Positive  Affect. 

On  the  other  hand,  they  showed  a  good  deal  of  confident,  effective 
behavior  in  responding  to  the  Anxiety  items.    They  stood  seco'^d  highest 
on  Stance  and  Engagement;  third  highest,  at  the  top  of  the  middle  range, 
on  Aid/Advice.    They  still  had  the  third  lowest  rank  on  their  Attitude 
but  the  majority  of  them  were  above  average,  internationally,  in  re- 
acting in  a  Neutrally  Affective  way.    Moreover,  they  stood  second  highest 
in  the  proportion  of  them  who  responded  with  Positive  Affect  (ten  percent), 
second  lowest  for  Depressive  Affect  (ten  percent)  and  Just  average  on 
the  proportion  who  reacted  with  Hostile  Affect  (ten  percent).  Thus, 
these  German  youth  coped  with  anxious  feelings  more  comfortably  and  ef- 
fectively than  with  any  of  the  other  kinds  of  problems,  and  relatively 
better  than  the  children  in  most  other  countries. 

Perhaps  in  keeping  with  their  generally  greater  incidence  of  negative 
feelings  about  Interpersonal  Relations,  they  showed  a  particular  dislike 
and  inef fectuality  in  dealing  with  problems  of  interpersonal  Aggression. 
They  stood  lowest  of  all  countries  on  Engagement  and  Aid/ Advice;  third 
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lowest  (though  within  the  middle  range)  on  Stance.    Only  forty  percerit 
of  them  reacted  to  such  problems  with  Neutral  Affect,  which  put  them 
at  the  bottom  ot  the  international  array.    Sixty  percent  of  them  re- 
acted with  Hostile  Affect,  which  made  them  by  far  the  most  previominantly 
hostile  group  of  any  of  the  international  samples.    They  had  low  scores 
on  Depressive  Affect  (second  lowest,  internationally)  and  on  Positive 
Affect  (within  the  middle  ranjje ,  internationally).    In  short,  when  con- 
fronted with  Aggression  from  someone  else,  the  response  ot  the  majority 
of  these  German  children  was  to  take  a  counter-attacking  stance  rather 
than  to  become  worried  or  depressed.    What  is  more,  this  majority  simply 
erupted  with  hostila  feelings  of  their  own  rather  than  take  affective 
counter-measures  to  reduce  the  interpersonal  conflict.    Their  very  low 
score  on  Engagement,  for  example,  was  almost  at  the  bottom  of  the 
absolute  scale,  and  so  was  their  extremely  low  score  for  handling  such 
problems  without  calling  on  Aid  or  Advice  from  others. 

Their  mean  scores,  summed  across  all  five  behavior  areas,  put  them 
at  the  top  of  the  middle  range  on  Stance  but  below  average,  inter- 
nationally, on  Engagement  and  Aid/Advice.    They  came  out  lowest  of  all 
national  samples  cn  their  expressed  Attitudes;  second  highest  in  the 
proportion  who  expressed  Hostile  Affect  in  reaching  to  problems;  lowest 
of  all  samples  in  Depressive  Affect;  slightly  below  average  for  the  pro- 
portion who  reacted  with  Neutral  Affect;  but  also  second  highest  for  the 
small  percentage  who  reacted  with  Positive  Affect  (this  was  an  extremely 
small  frequency  in  all  countries). 

Their  mean  score  on  the  Self-Concept  items  put  them  at  the  bottom  of 
the  international  array,  actually  toward  the  negative  end  of  the  abso- 
lute scale.    The  negative  feeling?  so  many        them  expressed  toward 
other  people  appeared  zo  be  matched  by  nega.  _ve  feelings  about  them- 
selves, in  a  larger  percentage  of  the  children  than  was  true  in  any 
other  country* 

On  one  set  of  Parent  Interactic     -tems  they  "Tell  in  the  average 
range;  but,  on  the  items  concerning  interaction  with  Mother  and  with 
Father,  they  stood  second  lowe3t  of  all  national  samples,  just  sligh'ly 
above  the  midpoint  of  the  absolute  scales. 

Story  Completion 

As  is  described  in  Volume  VI,  the  coping  scores  on  the  stories  had 
almost  no  significant  relationships  to  the  independent  criteria  among 
the  ten-year-olds  in  Germany.    Among  the  fourteen-year-olds,  however, 
there  were  significant,  positive  relationships  of  modest  degree  between 
some  of  the  scores  on  the  two  Tack  Achievement  stories,  the  "broken 
vase"  Anxiety  story  and  the  mean  Coping  Effectiveness  score  for  all 
stories.    The  mean  Response  Length  correlated  with  several  of  the 
Achievement  test  criteria  at  c.ge  ten;  and  with  a  sm^ller  number  of  the 
criteria  at  age  fourteen.    This  evidencw  suggests  that  the  Stage  III 
Story  Completion  scores  may  have  a  modest  degree  of  validity  in  Germany, 
when  taken  at  face  value*  ^c^n 


The  profile  of  mean  scores  across  all  stories  put  these  German  chil- 
dren at  the  top,  internationally y  for  taking  a  confronting  Stance  but 
third  lowest  fo*  actually  carrying  through  effectively,  in  terms  of 
Engagement,  Aid/Advice,  problem  Solving  or  independent  Implementation. 
They  were  average  on  Initiation,    Yet,  despite  the  limited  capacity  to 
handle  problems  in  a  self-reliant  way  which  their  stories  portrayed, 
their  endings  turned  out  to  be  successful  a  higher  proportion  of  the 
time  than  was  true  in  the  stories  from  any  other  country  (Outcome). 
Similarly,  they  had  the  third  highest  score  for  Evaluating  the  Outcomes 
of  their  stories  in  a  positive  way.    The  coping  style  they  portrayed 
was  one  of  recognizing  problems  but  failing  to  engage  them,  or  doing  so 
only  after  some  delay.    Once  they  did  decide  to  act,  they  tended  to  seek 
the  support  and  cooperation  of  others  rather  than  solve  the  problems  by 
independent,  individual  effort.    The  happy  endings  they  reached  might 
be  viewed  either  as  a  confidence  that  cooperative  effort  does  bring 
success  or  as  wishful  thinking •     (The  latter  interpretation  seems  some- 
what more  likely,  in  view  of  the  consistently  negative  attitudes  and 
feelings  many  of  them  displayed  in  the  Sentence  Completion  data.) 

They  stood  third  lowest  of  the  national  samples  on  Response  Length. 
This  can  be  viewed  rather  simply  as  a  measure  of  the  amount  of  effort 
they  took  the  trouble  to  invest  in  responding  to  the  story  problems. 

It  must  be  said,  however,  that  they  had  the  second  highest  score  of 
all  national  samples  on  Instrumentality,  which  means  that  they  tended 
to  persist,  sometimes  trying  more  than  one  action  to  resolve  a  problem. 

Affectively,  they  stood  highest  of  all  samples  in  the  proportion  of 
expressions  of  Positive  Affect,  although  it  must  also  be  noted  that  they 
stood  third  highest  (at  the  top  of  the  middle  range)  for  expressions  of 
Negative  Affect.    Altogether,  they  were  second  highest  among  the 
national  samples  in  the  total  amount  of  Affect  expressed  in  their 
stories. 

All  in  all,  it  appears  that  they  tended  to  take  this  Story  Completion 
instrument  seriously  and  to  find  it  somewhat  satisfying,  insofar  as  tney 
projected  successful  outcomes  and  expressed  positive  feelings  more  often 
than  did  the  other  national  samples.    Nonetheless,  the  instrumental 
activity  they  portrayed  in  their  stories  was  not  ^f  a  quality  which 
would  logically  lead  to  the  successful  outcomes,  the  "happy  endings," 
that  they  portrayed. 

Summary 

The  German  youth  are  ^^phatic  in  wanting  careers  where  they  can  take 
an  Intrinsic  satisfaction  in  the  work;  but  they  are  even  more  emphatic 
about  wanting  as  much  money  as  possible,  as  much  job  security  as  possi- 
ble, and  some  diverting  variety  in  the  work.    They  show  very  little 
desire  either  to  follow  their  fathers'  careers  or  to  achieve  managerial 
power.    In  short,  in  comparison  with  the  children  of  other  countries, 
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they  put  their  greatest  emphasis  on  practical  rewards  and  personal  enjoy- 
ment of  their  future  work.    Internally,  they  give  highest  rank  of  all 
to  a  desire  for  Intellectual  Stimulation,  although  this  puts  them  Just 
within  the  average  range,  internationally.    They  also  give  above  average 
importance  to  being  helpful  to  other  people  (Altruism),  although  this, 
too,  puts  them  just  at  the  midpoint  of  the  international  array. 

They  neither  desire  nor  expect  anything  more  than  a  small  degree  of 
upward  mobility,  occupationally ,  from  the  status  their  families  row 
occupy.    They  have  slightly  higher  aspiration?,  educationally,  but  pot 
as  much  as  the  majority  of  che  children  in  other  countries.    Thus,  their 
lack  of  interest  in  following  in  their  lathers'  occupational  footsteps 
reflects  not  so  much  an  ambition  to  rise  to  much  higher  status  as  a 
desire  .0  seek  kinds  of  work  which  suit  their  particular,  individual 
interests.    Whether  through  contentment  with  their  present  status  in 
life,  or  through  a  belief  that  their  society  does  not  afford  a  great 
deal  of  opportunity  for  upward  mobility,  they  appear  to  settle  for  the 
status  quo.    Within  this  context,  however,  they  clearly  want  to  make  as 
much  money  as  possible  within  stable,  secure  jobs. 

They  are  less  confident  chan  the  children  in  most  countries  in  attrib- 
uting good  coping  skill  to  themselves,  particularly  in  dealing  with 
problems  of  Task  Achievement  and  Interpersonal  Aggression.    This  showed 
up  on  the  Social  Attitudes  Inventory  and  the  Sentence  Completion^ 
Indeed,  the  degree  of  coping  skill  they  showed  in  the  Story  Completion 
was  below  the  international  average,  as  was  also  true  in  the  Sentence 
Completion  data. 

Perhaps  the  most  distinctive  feature  of  their  reaction  pattern  is 
the  much  higher  frequency  w^th  which  these  young  people  feel  and  express 
hostility.    Their  consciously  expressed  attitudes  toward  various  aspects 
of  life  range  from  neutral  to  negative.    What  is  more,  they  display 
aggressively  hostile  feelings  much  more  often  than  the  young  people  in 
other  countries.    They  rarely  introject  responsibility  for  their  dif- 
ficulties and  become  depressed.    This  reaction  is  especially  marked 
when  they  encounter  interpersonal  aggression*     In  both  the  Sentence  and 
Story  Completion  data,  their  attituJinal  reactions  were  negative  and 
their  coping  skills  were  at  or  near  the  bottom  of  the  international 
array        indeed,  near  the  negative  end  on  the  absolute  scales. 

They  are  less  than  happy  or  content  with  their  own  natures,  as  shown 
in  the  Self-Concept  score  on  the  Sentence  Completion,  as  well  as  the 
implications  of  the  relatively  ineffective  picture  of  themselves  they 
portrayed  in  the  projective  instruments.    The  happy  endings  of  their 
Story  Completions  seemed  to  be  more  a  product  of  wishful  thinking  than 
a  realistic  working  through  of  solutions  to  problems. 

Overall,  these  young  people  seem  to  be  expressing  a  good  deal  of 
frustration  without  knowing  exactly  where  to  assign  it  or  what  to  do 
about  it.    To  a  greater  degree  than  the  children  of  most  other  countries, 
they  do  not  anticipate  mu^h  change  in  their  position  in  life.  They 
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would  settle  for  money  and  security  in  their  careers  but,  at  the  same 
time,  they  don't  feel  too  confident  even  in  dealing  with  practical 
tasks.    Indeed,  their  coping  performance  is  not  as  effective  as  that 
of  the  children  in  most  other  countries.    A  large  proportion  of  them 
experience  anger  more  often  than  happens  in  most  other  national 
samples  yet  many  of  them  have  not  learned  to  deal  with  such  feelings 
in  any  effectual  way.    They  do  not  know  how  to  resolve  interpersonal 
conflicts  end  they  often  anticipate  acutely  unhappy  experiences  when 
such  conflicts  arise.    Perhaps  their  greatest  strengths  are  their 
readiness  to  confront  problems  realistically,  recognizing  their 
existence,  and  their  sheer  persistence  in  atteiq)ting  to  work  out 
solutions  once  they  do  decide  to  act,  whether  or  not  their  efforts  are 
successful  in  their  own  eyes  or  by  objective  standards. 
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Occupational  Values 

Unlike  the  children  in  any  of  the  other  national  samples,  the 
children  studied  in  Stage  lil  in  Milan  showed  a  substantial  number 
of  differences  in  their  value  profile  from  the  children  in  Stage  I. 
Consequently,  it  appears  most  appropriate  to  describe  the  children  in 
Stage  III  by  themslves,  only  thereafter  discussing  their  similarities 
and  differences  from  the  children  in  Stage  I. 

While,  internally,  these  children  gave  highest  ranks  to  Intellectual 
Stimulation,  Self -Satisfaction,  Creativity,  Prestige,  and  Success,  in 
that  order,  they  gave  relatively  Ipss  weight  to  the  self -expressive 
values  than  did  the  children  in  most  other  countries  so  that  they  stood 
only  average,  internationally,  on  Self -Satisfaction,  Intellectual  Stimu- 
lation, and  Creativity,    They  gave  tne  greatest  emphasis  of  all  national 
samples  to  Prestige  and  second  greatest  emphasis  to  Economic  Returns 
and  the  desire  for  Managerial  power.    They  were  a  little  above  average, 
also,  in  their  desire  for  Success, 

They  gave  relatively  the  least  weight    of  any  national  sample  to  the 
importance  of  Altruism,  second  least  to  musical  or  artistic  careers,  and 
to  the  desire  for  pleasant  working  Associates.    They  were  below  average, 
also,  in  their  concern  about  job  Security.    All  told,  their  profile  put 
them  highest  of  all  national  samples  on  the  Extrinsic  orientation. 

This  pattern  was  not  entirely  different  from  that  of  the  children  in 
otage  I,    In  both  samples,  the  Italian  children  stood  high,  internation- 
ally, in  their  concern  for  Prestige;  they  were  average  in  their  concern 
for  Independence,  Creativity,  Surroundings  and  Following  Father;  and 
they  were  very  low  in  their  interest  in  Esthetics,  Associates,  and 
Variety.    The  major  differences  seemed  to  depict  a  change  toward  more 
emphasis  on  personal  mobility  .power  and  money,  accompanied  by  a  con- 
siderable decrease  of  interest  in  Altruistic  work.  Intellectual  Stimu- 
lation or  job  Security.    There  was  less  concern  in  the  Stage  III  sample, 
also,  for  Self -Sat isf action  through  effective  work  performance.    No  such 
dramatic  shift  in  values  appeared  in  any  of  the  other  countries.  This 
phenomenon  suggests  a  need  to  study  possible  changes  in  the  economic  and 
social  milieu  in  Milan  between  1965  and  1969  which  miglt  account  for  this 
fairly  sizeable  difference  in  the  value  profile  of  young  people  in  that 
community . 

It  must  be  noted,  though,  that  these  Italian  children  showed  very 
similar  ranking,  internationally,  on  nine  of  the  fifteen  values,  when 
the  Stage  I  and  the  Stage  III  samples  were  compared.    The  Italian  pro- 
file changed  more  than  that  of  other  countries  over  the  three  to  four 
years  that  intervened  between  the  two  samples  but  it  retained  a  good 
many  stable  properties,  as  well. 
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Occupat ional  Interests 


No  such  change  appeared  in  the  level  of  occupation  and  education 
these  children  hoped  to  attain.    In  Stage  III,  just  as  in  Stage  I,  they 
had  third  rank,  internationally,  in  both  their  Occupational  Aspirations 
and  their  Occupational  Expectations,    This  put  them  above  the  average 
range  of  all  countries.    They  occupied  a  closely  similar  position,  just 
above  the  international  midpoint,  in  their  level  of  Educational  Aspira- 
tion,   They  had  the  third  highest  discrepancy  score  representing 
ambition  to  rise  to  occupational  levels  considerably  above  that  of  their 
fathers'.    Most  of  this  discrepancy  was  contributed,  of  course,  b>  the 
children  of  the  skilled  working  class. 

Social  Attitudes  Inventory 

At  least  eighty  percent  of  them  reported  coping  effectively  with 
problems  in  all  of  the  five  behavior  areas.    They  stood  a  little  above 
the  international  midpoint  in  their  self-reported  effectiveness  in 
dealing  with  Achieveuient  Tasks  and  also  in  coping  with  Aggression. 
They  stood  lowest  of  all  sain>les,  however,  in  their  self -ascribed  coping 
with  Authority;  second  lowest  for  dealing  with  Anxiety;  and  third  lowest 
ju&t  below  average,  for  dealing  with  Interpersonal  Relations,    The  net 
effect  was  to  give  their  Total  Score  a  position  just  below  the  inter- 
national midpoint. 

Insofar  as  conqparisons  can  be  made  with  the  Social  Attitudes  Question 
naire  in  Stage  I,  a  certain  rough  similarity  does  appear.    In  Stage  I, 
the  children  of  Milan  stood  in  the  middle  range  for  both  kinds  of  Coping 
behavior  and  for  Actively  Defensive  behavior,  though  they  were  at  the 
top  of  the  mid-range  on  the  last  variable.    They  stood  second  highest  in 
reporting  Passive-Defensive  behavior.    Overall,  therefore,  their  self- 
described  coping  effectiveness  was  a  little  less  than  average,  inter- 
nationally, in  Stage  I.    This  seems  not  too  dissimilar  from  the  overall 
position  of  the  children  in  Stage  III,  on  the  new,  differently  scored 
questionnaire. 

Views  of  Life 

On  this  quite  transparent,  self-descriptive  questionnaire  the  four- 
teen-year-olds of  Milan  described  themselves  in  a  vigorously  active, 
self-confident  way.    They  had  the  highest  scores,  internationally,  on 
the  Rate  of  Action  scale  and  on  the  Self-Solver  scale.    They  stood 
second  highest  in  preferring  to  take  Action,  to  Confront  problems  and 
to  Initiate  efforts  to  resolve  them,  themselves.    They  stood  second 
highest  for  taking  Intrinsic  satisfaction  in  what  they  do  and  also  for 
proceeding  Conq>etit ively  rather  than  Cooperatively;  although  only  twenty 
nine  percent  of  them  chose  this  mode,  even  smaller  percentages  of  chil- 
dren in  other  countries  chose  it.    Finally,  they  held  the  second  highest 
rank  for  Positive  Self -Concept  and  for  their  Total  Score  across  all 
scales,  which  to  some  degree  represents  a  generalized  style  of  active 
coping, 
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They  stood  f econd  lowest  on  Emotional  Control,  signifying  that  they 
often  prefer  ^o  express  their  true  feelings  rather  than  contain  them„ 
They  s»:.ood  Ijwest  of  all  countries  on  the  t^eneral  Vievv  of  Life  scalr, 
indicating  :hat  more  of  them  than  in  any  other  country  saw  life  as 
something  that  is  hard,  something  that  has  to  be  endured  rather  than 
enjoyed;  but  this  still  was  only  twenty-one  percent  of  them. 

Sentence  Comple tion 

In  the  area  of  Task  Achievement  they  fell  in  the  average  range,  inter- 
nationally, on  Stance,  Engagement,  and  Aid/Advice.    This  put  them 
appreciably  higher  than  the  low  rank  of  the  Milanese  children  in  the 
Stage  1  sample.    They  were  more  positive  in  Attitude,  too,  ranking  first 
among  the  national  samples.    At  the  same  time,  their  expressions  of 
Affect  were  less  Neutral  than  the  international  average,  although 
somewhat  higher  than  had  been  the  case  in  Stage  I.    They  ranked  second 
highest  for  the  (small)  frequency  of  Depressive  Affect  they  expressed 
and  above  average,  too,  for  expressing  both  Positive  and  Hostile  Affect. 

In  dealing  with  Interpersonal  Relations,  they  were  average  on  Stance 
but  above  average  on  Engageweiit  and  Aid/Advice.    While  their  expressed 
Attitudes  were  in  the  average  range,  internationally,  they  were  far  less 
Neutral  in  expressing  Affect  than  their  counterparts  in  Stage  I,  who  had 
ranked  first.    These  children  ranked  third  lowest  in  Stage  III.  While 
the  very  small  amount  of  Positive  Affect  they  expressed  put  them  top 
among  all  countries,  twenty  percent  of  thern  expressed  Hostile  Affect  and 
another  ten  percent  expressed  Depressive  Affect,  putting  them  above  the 
international  average  on  both  of  these  characteristics. 

In  their  relationships  with  Authority,  they  stood  above  average  in 
Stance,  average  in  Engagement  and  Aid/Advice.    This  was  relatively  close 
to  the  profile  of  the  Stage  I  sample,  as  was  the  slightly  below  average 
Attitude  score  in  Stage  III.     Instead  of  the  highest  rank  for  Neutral 
Affect  which  had  been  observed  in  the  Stage  I  sample,  these  children 
stood  second  lowest,  only  some  sixty  percent  reacting  in  this  way.  Over 
twenty  percent  of  them  showed  Depressive  Affect,  putting  them  third, 
internationally.    They  were  a  little  below  average  in  expressing  either 
Hostile  or  Positive  Affect  in  this  area. 

Their  coping  style  in  reacting  to  Anxiety  was  within  the  average 
range,  down  a  little  from  the  level  of  the  Stage  I  sample.    While  their 
expressed  Attitude  toward  anxiety-arousing  problems  was  second  highest, 
internationally,  they  had  the  highest  rank  for  expressing  Hostile  Affect 
as  they  dealt  with  such  problems.    In  other  respects,  their  affective 
reactions  were  in  the  average  range.    This  contrasts  with  the  second 
lowest  rank  the  Italian  children  in  Stage  I  held  for  Negative  Affect  and 
the  second  highest  rank  for  Neutral  Affect* 
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They  stood  a  little  above  the  international  average  on  Engagement; 
within  the  average  range  on  Stance  (though  very  low)  and  on  Aid/Advice. 
Their  affective  reactions  were  in  the  average  range  except  for  their 
second  highest  rank  in  expressing  Depressive  Affect  when  confronted 
with  Aggression* 

Summing  across  all  of  the  behavior  areas,  their  mean  scores  put  them 
within  the  average  range  on  Stance,  Engagement  and  Aid/Advice.  They 
scored  second  highest  for  their  expressed  Attitude  but  third  lowest  for 
Affective  Neutrality  and  above  average  for  expressing  both  Depressive 
and  Hostile  Affect.    Together,  these  two  kinds  of  negative  feelings 
came  out  more  than  thirty  percent  of  the  time. 

In  Stage  I,  the  Sentence  Completion  Coping  Effectiveness  scores  were 
significantly  related  to  the  achievement  and  behavioral  criteria  only 
in  the  case  of  the  Attitude  and  Task  Achievement  items.    In  Stage  III, 
paradoxically,  the  Task  Achievement  Coping  Effectiveness  scores  did  not 
correlate  with  the  criteria  but  the  coping  scores  in  three  other  areas 
did,  and  the  mean  Coping  Effectiveness  scores  showed  substantially  more 
significant  relationships  with  the  performance  criteria  than  had  been 
the  case  in  Stage  I.    To  some  degree,  therefore,  the  Stage  III  profile 
on  this  instrument  may  represent  typical  Milanese  youth  somewhat  more 
accurately  than  the  profile  from  the  Stage  I  data. 

These  young  Italians  ranked  just  slightly  below  average  in  their 
Self -Concept  score;  within  the  average  range  in  the  quality  of  the 
relations  they  reported  with  their  fathers  and  their  mothers;  and  a 
little  above  average  in  the  items  dealing  with  the  two  parents  combined. 

Story  Completion 

The  first  t^log  to  be.^said  is  that  the  Italian  children  in  the  Stage 
III  sample  took  a  strongly  negativistic  approach  to  many  of  the  stories 
in  this  instrument,  particularly  the  fourteen-year -olds .    At  age  ten. 
the  children  who  did  best  in  school  told  the  least  effective  stories  in 
response  to  the  Academic  Task  Achievement  problem  (Story  One);  and  this 
was  repeated  among  the  fourteen-year -olds.    However,  while  the  ten-year- 
olds*  Nonacademic  Task  Achievement  story  scores  showed  some  significant 
relationships  to  the  performance  criteria,  as  did  their  scores  on  Story 
Four,  the  Anxiety  situation  involving  the  forgotten  coat,  the  fourteen- 
year-olds  took  a  frankly  hostile,  deliberately  inverted  approach  to 
almost  every  story.    That  is,  those  who  told  **successf ul"  stories  tended 
to  be  poor  achievers  in  school  while  good  achievers  apparently 
deliberately  told  "unsuccessful,**  non-coping  stories.    Only  Response 
Length  turned  out  to  be  positively  and  significantly  related  to  the 
independent  measures  of  achievement  and  adjustment,  at  both  ages,  in 
Stage  III. 
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In  the  light  of  these  facts,  it  seems  wise  to  take  with  a  great  deal 
of  salt  the  psychometric  scores  based  on  assumptions  that  the  stories 
these  children  told  had  perfect  face  validity.    Their  scores  put  them 
second  lowest,  internationally,  on  Stance  and  Engagement  and  third 
lowest  on  Initiation,  across  all  stories.    They  stood  about  average  on 
Solver,  Implementation,  and  Instrumentality,  but  at  the  bottom  on  Out- 
come and  second  lowest  on  Evaluation  of  Outcome- 

It  seems  most  unlikely  that  this  should  be  interpreted  to  mean  that 
these  Italian  children  are,  in  fact,  as  poor  copers  as  their  stories 
would  appear  to  indicate.    Their  real  coping  skills  can  probably  be 
estimated  appreciably  better  from  the  Sentence  Completion  and  the  other 
self-report  data. 

They  did  stand  at  the  middle  of  the  international  array  on  the 
Response  Length  of  their  stories.    To  the  modest  degree  that  this 
variable  correlated  with  actual  achievement,  this  might  be  taken  to  ap- 
proximate their  true  level  of  effort  and  effectiveness  in  dealing  with 
tasks . 

Probably,  the  set  of  findings  which  can  safely  be  taken  as  fact  con- 
cerns their  expressions  of  affect.    They  expressed  a  greater  total 
amount  of  affect  in  their  stories  than  the  children  of  any  other  country. 
They  ranked  highest  in  the  amount  of  Negative  Affect  expressed;  but, 
also,  second  highest  for  the  amount  of  Positive  Affect  expressed.  Even 
without  this  evidence,  the  ingenious  and  persistent  negativism  of  the 
fourteen-year-olds,  in  particular,  gave  ample  evidence  that  they  felt 
very  strongly  indeed.    This  picture  seems  consistent  with  what  emerged 
from  the  Sentence  Completion  data,  indicating  that  these  young  people 
meet  life  with  many  strong  feelings,  both  positive  and  negative,  and 
that  they  tend  to  express  them  quite  openly  and  directly. 

Summary 

Generalizing  about  "the  youth  of  Milan"  cannot  be  done  as  accurately 
as  for  the  double  samples  of  children  from  the  other  countries.  The 
values  that  appear  rather  stable  across  both  Stage  I  and  Stage  III 
samples  are  the  high  emphasis  on  Prestige  and  the  relatively  strong 
emphasis  cn  Economic  Returns,  Success  and  an  interest  in  Managerial 
status.    Similarly,  the  relatively  average  importance  given  to  inde- 
pendence, Self-Satisfaction,  Creativity,  Surroundings  and  Following 
Father  is  quite  similar  in  the  two  samples.    To  say  that  these  values 
have  average  importance,  of  course,  is  to  describe  the  rank  these 
Italian  children  hold  in  the  international  sample,  not  necessarily  the 
relative  degree  of  importance  they  give  these  values  internally. 

The  Italian  children  in  both  samples  gave  relatively  little  im- 
portance to  Esthetics,  Associates  or  Variety. 
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As  for  the  Internal  differences  In  Italy,  there  was  an  appreciable 
Increase  from  1965  to  1968  In  the  importance  of  Economic  Returns  and  a 
sizeable  decrease  In  the  relative  Importance  given  to  Intellectual 
Stimulation,  Altruism,  and  Security. 

In  view  of  the  rather  remarkable  stability  of  national  value  profiles 
in  all  of  the  other  countries  over  this  three  to  four  year  period,  It 
would  appear  either  that  Italian  children  are  much  more  variable  from 
one  sample  to  another  than  the  children  In  the  other  countries;  or  that 
there  was  a  genuine,  major  change  In  Milan  during  these  years  which 
strongly  altered  the  outlook  of  the  young  people  toward  a  more  material- 
istic, self-serving  eiiq>basl8,  with  a  good  deal  of  Implied  confidence 
that  they  will  find  It  possible  to  win  high  prestige  and  high  Income  In 
careers  which  offer  a  good  deal  of  opportunity  to  move  up«    While  they 
stress  these  alms  more  strongly  than  the  children  In  roost  other  countries. 
It  nonetheless  Is  expremely  Important  to  note  that  they  give  highest 
absolute  value.  Internally,  to  the  rewards  of  Intellectual  Stimulation, 
S' If-Satlsfactlon  and  Creativity*    Thus,  while  they  are  more  strongly 
motivated  by  extrinsic  considerations  than  the  children  In  the  other 
countries,  this  is  balanced  by  their  desire  to  combine  such  forms  of 
success  and  revard  with  the  lnti*lnslc  satisfactions  of  effective  achieve- 
ment* 

The  occupational  and  educational  hopes  of  these  children  are  quite 
similar  In  the  two  samples.    They  rank  third  highest  of  the  countries 
In  the  occupational  status  level  they  both  hope  and  expect  to  achieve. 
While  they  are  not  quite  that  high.  Internationally,  in  their  Educa- 
tional Aspiration,  in  an  absolute  sense  they  look  for  a  considerably 
higher  degree  of  educational  mobility  than  they  expect  or  seek  in  occu- 
pational mobility.    Nonetheless,  they  definitely  do  want  to  rise  above 
their  fathers'  occupational  status,  particularly  those  from  working 
class  origins. 

In  describing  their  own  coping  effectiveness,  they  were  quite  modest 
on  the  Social  Attitudes  Inventory,  giving  themselves  the  best  report  for 
dealing  with  Task  Achievement  and  Aggression,  but  the  worst  report  of 
all  national  samples  for  dealing  with  Authority.    On  the  Views  of  Life, 
they  expressed  a  good  deal  more  self-confidence,  preferring  a  very 
lively.  Independent,  fast-moving,  somewhat  conqietitive  style  of  action. 
Their  coping  skills  in  the  somewhat  more  concealed  challenges  of  the 
Sentence  Completion  put  them  in  or  near  the  average  range,  internation- 
ally. 

Unlike  the  very  serious-minded,  quite  self -controlled  behavior  of  the 
children  in  Stage  I,  the  children  of  the  1968-69  sample  from  Milan  were 
much  more  emotional.    They  expressed  quite  cheerfully  positive  attitudes 
toward  most  aspects  of  life;  but  when  it  came  time  actually  to  deal  with 
problems  they  showed  more  than  average  feeling,  both  positive  and 
negative, 
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A  number  of  clues  in  the  ccrrelation  data  to  be  discusbi'd  In  Voiumo 
VI  tend  to  bear  out  the  implications  from  the  Story  CompLet ion  data 
that  the  children  of  Stage  III,  particularly  the  iourtten-ycar-olds ,  had 
an  actively  disaffected  feeling  about  academic  demands,  in  general. 
This  was  particularly  obvious  in  the  case  of  the  Story  Completion  re- 
sponses.   They  seemed  to  take  most  of  the  other  instruments  as  not  un- 
reasonable procedures;  but  the  fourteen-year-olds  of  1969  appeared  both 
willing  and  able  to  rebel  against  academic  demands,  and  perhaps  against 
other  adult  demands  which  did  not  make  sense  to  them.    It  may  have  been 
this  almost-open  conflict  which  produced  their  relatively  low  selt- 
appraisai  for  dealing  with  Authority,  on  the  Social  Attitudes  Inventory. 

At  least,  the  later  sample  of  children,  particularly  by  age  fourteen, 
seem  to  be  in  a  highly  volatile  mood.    They  are  ambitious  for  practical 
success  and  social  mobility,  even  though  they  are  a  little  less  confi- 
dent than  the  children  in  most  countries  of  their  ability  to  cope  with 
the  various  problems  this  naturally  entails.    They  react  with  vigor,  by 
their  own  account,  and  with  strong,  openly  expressed  feelings. 
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YUGOSLAVIA 


Occupational  Values 

Internally,  the  children  of  Ljubljana  gave  highest  place  to 
Intellectual  Stimulation,  Creativity  and  Success,  followed  by  Altruism, 
Associates,  Self-Satisf action.  Prestige,  and  Surroundings.  Inter- 
m.:ionally,  this  gave  them  the  second  highest  rank  for  valuing  Creat- 
ivity and  Prestige,  with  the  third  highest  rank  for  Success  and  for 
pleasant  Surroundings. 

They  stood  lowest  of  all  countries  in  the  importance  they  gave  to 
Economic  Returns  and  second  lowest  for  concern  about  achieving  Manag- 
erial power.    They  also  scored  second  lowest  for  valuing  Self-Satis- 
f act  ion,  although  this  was  among  their  more  important  values,  inter- 
nally.   They  were  below  average  in  their  concern  for  job  Security.  In 
other  respects  they  were  within  the  average  range. 

Overall,  the  value  profile  of  the  Stage  III  children  quite  closely 
resembled  that  of  the  children  In  the  Stage  I.    A  few  differences  did 
appear.    Ir  Stage  I,  the  children  of  Ljubljana  had  ranked  at  the  top 
for  interest  in  artistic  careers  whereas  in  Stage  III  they  were  at  the 
bottom  of  the  average  range  on  their  Esthetics  scores.    They  had  been 
lowest  in  the  rank  they  gave  to  Intellectual  Stimulation;  this  rose  to 
the  top  of  the  mldrange  In  Stage  III.    An  /ibove-average  rank  for 
Interest  In  Variety  In  Stags  I  fell  to  within  the  average  range  in  Stage 
III.    The  bottom  rank  which  the  Stage  I  children  gave  to  Following 
Father  changed  to  a  rank  at  the  very  top  of  the  mldrange,  second  highest 
mternatic  ally,  in  Stage  III.    Otherwise,  however,  the  shape  of  the 
profile  remained  quite  stable  across  the  four  years  and  the  two  d li- 
ferent samples  of  children. 

Occupational  Interests 

The  Stage  III  sample  almost  exactly  reproduced  the  pattern  of  the 
Stage  I  sample  on  this  instrument.    These  children  ranked  second  lowest, 
internationally,  in  their  Occupational  and  Educational  Aspirations; 
slightly  higher  in  their  Occupational  Expectations.    This  still  dis- 
played a  definite  desire  for  mobility.    Since  the  average  status  of 
their  fathers'  occupations  was  relatively  lowest  of  all  national  samples, 
their  desire  to  rise  above  this  level  gave  them  an  average  standing, 
internationally,  for  the  degree  to  which  their  aspirations  exceeded 
their  fathers*  level  of  work. 


Social  Attitudes  Inventory 

They  gave  themselves  high  marks.  Internationally,  for  being  able  to 
deal  with  people  In  Authority.    They  occupied  second  rank,  here.  They 
also  stood  above  average,  internationally,  for  the  degree  of  effective- 
ness they  attributed  to  themselves  In  Interpersonal  Relations.  They 
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gave  themselves  about  an  average  standing  with  regard  to  Task  Achieve- 
ment.     In  dealing  with  Aggression,  however,  only  sixty  percent  of  them 
felt  that  they  could  handle  it,  which  put  them  at  the  bottom  of  the 
international  array.    To  a  lesser  degree,  they  reported  some  diffi- 
culties in  dealing  with  Anxiety  and  earned  a  below-average  rank  there. 
Overall,  this  quite  uneven  profile  averaged  out  to  put  them  slightly 
below  the  international  midpoint  for  Total  Coping  Effectiveness;  but 
it  would  be  better  to  look  at  the  different  behavior  areas  separately, 
in  the  case  of  these  Yugoslav  children. 

Views  of  Life 

This  was  the  one  country  which  administered  this  instrument  to  both 
ten-  and  fourteen-year-olds.    The  instrument  was  substantially  success- 
ful at  both  ages  in  the  sense  of  correlating  frequently  with  the  inde- 
pendent criteria  of  achievement  and  adjustment. 

The  fourteen-year-olds  earned  top  rank,  internationally,  for  prefer- 
ring to  pursue  Task  Achievement  rather  than  Interpersonal  Relations  if 
a  choice  had  to  be  made;  for  taking  Immediate  Action  rather  then  de- 
laying; and  for  preferring  to  work  Competitively  rather  than  coopera- 
tively, a  good  part  of  the  time«    They  stood  second  highest  for  resort- 
ing to  Instrumental  Action  rather  than  fantasy  when  problems  arise.  At 
the  same  time,  they  ranked  second  lowest  in  their  sense  of  being  able 
to  control  their  own  academic  fates;  and  on  the  Independent-Interde- 
pendent scale  they  stood  close  to  the  Interdependent  end  in  their  pref- 
erence . 

Th^r  Self -Concept  scoi3  was  just  above  the  international  midpoint. 
Their  Total  Score  (presumably  for  "active"  choices)  was  highest  of  any 
country.  Thus,  in  general,  they  portrayed  themselves  as  strongly  task 
oriented,  reasonably  self-reliant,  and  very  practical  minded. 

Sentence  Completion 

Since  the  Stage  III  scoring  system  proved  to  have  many  more  signifi- 
cant relationships  than  the  Stage  I  system  with  the  independent  measures 
of  achievement  and  adjustment  in  Ljubljana  (see  Volume  VI),  the  results 
from  the  Stage  III  sample  are  probably  a  more  accurate  index  to  the  true 
facts  about  children  in  Ljubljana. 

On  Task  Achievement  problems,  the  Stage  III  children  ranked  average 
on  Stance,  Engagement,  and  Aid/Advice.    This  was  a  more  even  profile 
than  in  Stage  I,  where  the^ children  had  ranked  low  on  Stance  and 
slightly  above  average  on  Engagement.    Attitude  did  not  change  much; 
it  was  just  below  average  in  Stage  III.    Similarly,  their  affective  re- 
actions tended  to  be  most  often  Neutral,  with  scores  around  average  for 
Hostile  and  Depressive  kinds  of  feelings  and  a  high  score  for  Positive 
Affecr  on  those  infrequent  occasions  when  they  did  express  it. 
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They  stood  below  average  on  Stance,  Engagement,  and  Aid/Advice  in 
dealing  with  Interpersonal  Relations.    This  was  rather  difterent  from 
Stage  I  where  the  children  scored  lowest  of  all  on  Stance  but  second 
highest  on  Engagements    Affectively,  the  Stage  III  children  scored  at 
the  top,  internationally,  for  Neutral  Affect  and  second  from  the  bottom 
in  both  kinds  of  Negative  Affect.    Tltis  was  very  similar  to  the  pro- 
file on  the  Stage  I,    The  later  sample  had  an  Attitude  score  in  the 
average  range  whereas  in  Stage  I  this  had  oeen  at  the  bottom  of  the 
international  array. 

In  dealing  with  Authority,  they  stood  high-average  on  Stance  and  top 
on  Engagement  in  Stage  III  whereas  both  scores  had  been  at  the  top  in 
Stage  I.    They  also  stood  above  average  in  Aid/Advice.    In  Attitude  they 
achieved  the  third  highest  rank  internationally,  up  from  a  below 
average  rank  in  Stage  I.    Affectively,  there  was  a  decided  change  from 
Stage  I,  which  had  looked  quite  average.    In  Stage  III,  the  •children 
stood  at  the  top  of  the  array  of  countries  for  Neutral  Affect,  bottom 
for  Hostile  Affect  and  average  for  Depressive  Affect*    They  also  stood 
somewhat  below  average  for  expressing  Positive  Affect. 

In  dealing  with  Anxiety,  the  contrast  between  the  two  san^les  was 
extremely  marked.    In  Stage  I  the  children  of  Ljubljana  had  ranked 
lowest  on  Stance  and  Engagement  whereas  in  Stage  III  they  ranked 
highest,  as  they  did  on  Aid/Advice.    They  also  reversed  their  profile 
of  Affective  expression  from  the  Stage  I  pattern  of  a  top  rank  for 
Negative  Affect  and  a  bottom  rank  for  Neutrdl  Affect  to  a  Stage  III  pro- 
file where  they  stood  at  the  top  on  Neutral  Affect  and  at  or  near  the 
bottom  on  the  two  kinds  of  Negative  Affect.    They  also  ranked  very  low 
for  expressions  of  Positive  Affect,  of  course. 

When  confronted  with  aggressive  behavior j  on  the  other  hand,  the 
Stage  III  children  ranked  lowest  of  all  national  samples  on  Stance  and 
they  were  low-average  on  Engagement  and  Aid/ Advice,    This  was  quite 
similar  to  their  lowest  or  next  to  lowest  standing  in  Stage  I.  Affec- 
tively, they  ranked  second  highest  in  Stage  III  for  Neutral  Affect, 
third  lowest  for  Hostile  Affect  and  slightly  above  average  for  Depres- 
sive Affect  and  Positive  Affect*    This  was  a  strong  reversal  from  Stage 
I  where  the  children  had  scored  at  the  top  on  Negative  and  at  the 
bottom  on  Neutral  Affect. 

The  Mean  Scores  across  all  five  behavior  areas  put  the  Stage  III 
children  in  the  average  range  on  Stance,  up  from  a  bottom  rank  in  Stage 
I,    They  scored  second  highest  on  Engagement,  up  from  an  average  rank 
in  Stage  I,    They  stood  third  highest  in  Aid/Advice.    In  expressed 
Attitude,  they  ranked  low-average,  as  before.    In  terms  of  Affective 
expression,  they  stood  at  the  top  of  all  countries  for  Neutral  Affect, 
at  the  bottom  for  Hostile  Affect  and  second  lowest  for  Depressive  Affect. 
They  also  stood  third  lowest  for  expressions  of  Positive  Affect.  This 
was  a  very  strong  reversal  froir;  Stage  I  where  the  children  had  stood 
third  hJ<;hest  for  Negative  Affect  and  third  lowest  for  Neutral  Affect. 
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Despite  the  relative  adequacy  the  Stage  III  children  displayed  in 
dealing  with  the  problem  items,  their  concept  of  the  way  their 
parents  see  them  and  the  quality  of  the  interactions  they  report  with 
their  parents  put  them  low  in  the  International  array.    They  stood 
second  lowest  on  Self-Concept  and  at  the  bottom  on  the  Parent  Inter- 
action scales.    This  contrast,  between  the  way  they  feel  their  parents 
evaluate  them  and  the  way  they  evaluate  themselves  in  the  various 
instruments,  may  point  to  a  rather  sharp  conflict  between  these  young 
people  and  their  parents.    They  respect  themselves,  on  the  whole,  and 
with  good  reason,  judging  by  their  relative  adequacy  in  coping  with 
many  kinds  of  problems.     However,  they  do  not  feel  that  their  parents 
share  this  confidence  in  them  and  they  do  not  anticipate  as  much 
positive  joy  in  their  family  relationships,  on  the  average,  as  the  chil- 
dren in  the  other  countries. 

Story  Completion 

In  Ljubljana,  the  stories  in  Stage  I  showed  extremely  few  correla- 
tions with  the  performance  criteria,  except  for  the  scores  on  Story 
One  among  the  ten-year-olds.    The  revised  stories  and  scoring  system  in 
Stage  III  showed  an  appreciably  larger  number  of  significant  relation- 
ships between  the  coping  scores  on  the  stories  and  the  performance  cri- 
teria at  age  ten*    At  age  fourteen,  on  the  other  hand,  most  of  the  Stage 
III  stories  bore  no  relationship  to  the  criteria  and  two  of  them 
actually  showed  a  number  of  significant  negative  correlations:  the 
Anxiety  story  about  the  missing  coat  and  the  Authority  story  about  the 
school  assignment.    Consequently,  it  appears  that  the  psychometric 
scores  in  Stage  I  should  not  be  taken  at  face  value  at  either  age;  and 
the  scores  for  Stage  III  can  only  be  taken  at  face  value  among  the  ten- 
year-olds.    This  makes  the  interpretation  of  even  the  Stage  III  mean 
scores  for  Ljubljana  something  to  be  read  with  considerable  caution, 
since  they  represent  the  averaging  of  the  scores  of  the  ten-year-olds 
and  the  fourteen-year-olds. 

For  what  it  is  worth,  there  was  a  great  deal  of  variation  from  one 
story  to  the  next  '.n  the  level  of  coping  skill  these  children  portrayed, 
as  a  group.    While  their  mean  scores  on  all  of  the  coping  style  scales 
were  second  from  the  top,  internationally,  story  by  story  they  varied 
from  som.^  very  low  scores  on  Engagement,  Initiative  and  Implementation 
on  Anxiety  Story  Six,  about  the  broken  vase  and  on  the  Achievement  Story 
Seven,  about  the  broken  toy,  to  top  scores,  internationally,  for  dealing 
with  Aggression  Story  Three  and  almost  as  high  scores  for  dealing  with 
Anxiety  Story  Four,  about  the  missing  coat.    Response  Length  had  a  sub- 
stantial number  of  correlations  with  the  performance  criteria  at  age 
ten,  and  some  with  the  Behavior  Ratings  at  age  fourteen.    It  is  there- 
fore conceivable  that  the  bottom  rank  the  children  of  Ljubljana  obtained 
internationally,  as  a  measure  of  invested  effort,  was  opposite  to  the 
very  optimistic  content  of  the  stories  they  made  up.    The  possibility 
is  worth  investigating  that  their  happy  endings  may  have  had  an  element 
of  wishful  tW.nking  in  them*    Nonetheless,  careful  note  must  be  given 
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to  the  many  instances  of  effective,  instrumental  activities  the  chil- 
dren depicted  as  they  raoved  from  confronting  the  problems  to  resolving 
them.    Their  higher  mean  standings  on  Stance,  Engagement  and  the  other 
coping  style  dimensions  illustrate  this.    Their  low  (bottom)  ranking 
on  Instrumentality  may  reflect  not  so  much  a  lack  of  persistence  as  a 
tendency  to  settle  on  one  decisive  course  of  action  and  carry  it 
through  to  a  successfully  visualized  coin)letion. 

Affectively,  they  stood  second  lowest  among  the  national  samples  in 
the  total  amount  of  emotion  they  displayed  in  their  stories.    They  stood 
lowest  of  all  in  the  amount  of  Negative  Affect  displayed  and  a  little 
above  average  in  their  expression  of  Positive  feelings. 

Summary 

The  career  rewards  they  seek,  notably  Creativity,  Prestige,  Success, 
and  Pleasant  Surroundings,  together  with  Intellectual  Stimulation, 
Altruism,  and  good  relations  with  Associates,  convey  three  things:  they 
v€ry  much  want  the  chance  to  earn  individual  recognition  and  advance- 
niant;  they  would  like  to  do  this  in  an  atmosphere  of  mutual  supportive- 
ness  among  the  people  in  their  place  of  work  and  their  society;  and  they 
consider  these  things  much  more  important  than  money,  managerial  power 
or  job  security.    They  appear  to  feel  that  their  world  offers  such 
opportunities  and  rewards.    Putting  this  value  profile  together  with 
their  occupational  and  educational  aspirations  indicates  that  they  are 
not  so  much  concerned  about  winning  a  high  degree  of  social  mobility  as 
they  are  to  gain  recognition  for  the  excellence  of  their  personal 
accomplishments . 

They  see  no  contradiction  between  their  strong  hope  for  individual 
success  and  recognition,  and  their  desire  to  be  helpful  to  and  helped 
by  their  fellow  citizens.    These  two  purposes  seem  to  them  quite  com- 
patible, even  mutually  reinforcing.    At  the  same  time,  their  Views  f 
Life  responses  show  that  most  of  them  put  Task  Achievement  ahead  of 
pleasant  Relationships  with  co-workers,  if  a  choice  has  to  be  made. 
Furthermore,  more  of  them  than  in  other  countries  (at  fourteen  years) 
feel  that  individual  competition  gets  more  work  accomplished  than  does 
cooperation.    Nevertheless,  on  the  Social  Attitudes  Inventory  they 
described  themselves  as  coping  well  with  Interpersonal  Relations, 
especially  well  with  people  in  Authority,  while  coping  adequately  with 
issues  of  Task  Achievement. 

Their  actual  performance  in  dealing  with  the  problems  posed  in  the 
Sentence  Completion  showed  them  quite  effective  in  dealing  with 
Authority.    They  dealt  quite  adequately,  too,  with  Task  Achievement 
issues.    Although  their  self -reports  on  the  Social  Attitudes  Inventory 
put  them  a  little  below  average  in  dealing  with  feelings  of  Anxiety, 
their  actual  coping  with  anxiety-arousipg  items  in  the  Sentence  Com- 
pletion was  excellent.    They  did  not  do  as  well  in  reacting  to  Inter- 
personal Relationship  problems  on  the  Sentence  Conqpletion  and  their 
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responses  on  the  Views  ot  Life  also  suggested  a  certain  degree  of 
ambivalence  there.    The  one  area  where  they  clearly  felt  quite  inade- 
quate in  the  Social  Attitudes  Inventory,  and  where  they  demonstrated  a 
relatively  low  degree  of  coping  skill  in  the  Sentence  Completion,  had 
to  do  with  problems  of  interpersonal  Aggression.    Even  here,  they  showed 
the  same  high  degree  of  Affective  Neutrality  that  they  did  on  all  of 
the  other  items.    In  all  other  respects,  their  generalized  level  of 
Coping  Effectiveness  was  above  the  international  average  on  both  the 
Views  of  Life  and  the  Sentence  Completion. 

The  other  irr^ortant  relationship  where  they  express  much  less 
positive  perceptions  and  feelings  than  the  children  in  other ^countries 
is  their  parental  relationship.    They  feel  their  parents  don't  think 
very  highly  of  them,  and  they  report  that  their  interactions  are  not 
very  happy,  or  satisfying.    It  would  seem  worth  further  study  to 
determine  whether  the  parents  of  these  children  tend  to  treat  them 
aggressively  to  a  degree  that  leaves  them  feeling  ^mable  to  counter 
aggressive  behavior  effectively.    Apart  from^ffis  prbblem  in  handling 
hostile  interchanges,  these  children  seem  to  have  had  relationships 
which  have  facilitated  a  positive  sense  of  personal  responsibility  and 
a  capacity  to  get  along  quite  well  with  people  in  authority  outside  of 
the  family.    It  is  in  intimate  interpersonal  relationships,  with  age- 
mates  and  in  their  families,  that  they  seem  to  have  their  primary  dif- 
ficulties, when  difficulties  do  arise. 
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Occupational  Values 

The  Occupational  Value  profile  in  the  two  samples  was  remarkably 
similar.    In  Stage  III  .  ..e  children  scored  highest,  internationally, 
for  Altruism,    This  was  true  not  only  relative  to  other  countries  but 
in  their  internal  ranking  of  the  fifteen  values.    They  also  stood  high- 
est of  all  national  samples  on  their  interest  in  achieving  Managerial 
power  although  they  ranked  this  slightly  below  average,  Internally. 
They  ranked  third  highest  among  the  national  samples  in  their  concern 
for  Security, 

They  were  also  third  highest  in  their  concern  with  Self -Satisfaction, 
Variety,  and  Esthetic  interests,  although  this  put  them  just  at  the  top 
of  the  international  midrange,  which  was  quite  wide  on  these  variables. 

They  ranked  lowest  on  Creativity,  second  lowest  on  Prestige  and  third 
lowest  on  Surroundings.    They  stood  below  average  in  a  concern  for 
Success.    They  also  were  below  average  on  Independence,  although  this 
was  within  the  international  midrange  and  was  one  of  the  two  variables 
on  which  there  was  a  shift  of  two  or  three  ranks  between  Stage  I  and 
Stage  III.    (The  other  one  was  Self -Satisfaction,  which  declined  from  a 
top  rank  to  third  rank.)    They  similarly  were  at  the  bottom  of  the 
international  midrange  on  the  desire  tc  Follow  Father;  this  actually 
made  them  second  lowest  of  all  samples. 

It  should  be  noted  that  their  second  highest  value,  internally,  was 
given  to  Intellectual  Stimulation,  even  though  this  put  them  just  in  the 
middle  of  the  internat iopdl  array.    Their  concern  for  pleasant  relations 
with  work  Associates  was  also  one  of  their  higher  values,  internally, 
while  putting  them  at  the  middle  of  the  International  distribution. 

The  Stage  III  findings  could  be  described  in  just  about  the  same  way 
as  the  results  from  the  Stage  I.    These  young  people  subscribe  strongly 
to  a  humanitarian  value  system  stressing  service  to  others,  intrinsic 
satisfaction  and  doing  things  well  and  having  a  secure  job.    They  are 
not  very  interested  in  being  individually  creative,  achieving  renown  or 
moving  up  the  occupational  status  level  very  fast  or  very  far.    In  short, 
this  pattern  is  almost  the  opposite  of  the  traditional  American  emphasis 
on  independence,  ambition,  and  the  willingness  to  risk  job  uncertainties 
for  the  chance  to  gain  greater  status.    It  seems  much  more  in  keeping 
with  the  non-materialistic,  socially  conscious  values  which  college 
students  and  other  youth  have  been  strongly  espousing  in  the  United 
States  during  the  period  of  this  study.    Indeed,  it  seems  to  resemble 
the  "passive"  pattern  Diaz-Ouerrero  has  described  for  .he  traditional 
cultures  of  Mexico  and  Latin-American,  much  more  than  the  vigorously 
active,  entrepreneurial,  pioneering  pattern  of  an  earlier  day  in  the 
United  States. 
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Occupational  Interests 
^      ^  -V 

The  chiWi^  in  the' Stage  111  s^apple^stood  one  rank  higher,  inter- 
nationally, than  the  Stage  I-children  in  the  level  of  their  Occupa- 
tional Aspiration  and  Expectation.    This  put  them  in  the  midrenge  on 
the  Aspiration  measure  and  slightly  above  average  on  the  Expectation 
scale/  They  ranked  third  highest  in  Stage  III,  as  compared  with  top 
rank  in  Stage  I,  for  their  level  of  Educational  Aspiration.    This  still 
put  them  distinctly  above  the  average  among  all  the  countries.    As  in 
Stage  I,  they  ranked  just  above  the  average  in  their  aspiration  to  rise 
above  their  Fathers'  Occupational  level.    Combining  the  findings  from 
Stage  I  and  Stage  III,  the  soundest  generalization  might  be  that  these 
children  possess  a  mod^jst  degree  of  ambition  to  rise  occupat ionally  and 
a  more  elevated  ambition,     undoubtedly  conforming  to  a  national 
expectation,  to  achieve  a  considerably  higher  level  of  education. 

Social  Attitudes  Inventory 

In  a  way  analogous  to  the  high  coping  scores  the  Stage  I  children 
hac*  :,lven  themselves,  the  children  in  Stage  III  confidently  rated 
themselves  highly  capable  in  dealing  with  problems  of  Task  Achievement, 
Authority,  Interpersonal  Relationships,  and  Anxiety.    They  stood  at  the 
top  rank,  internationally,  for  their  self -reported  effectiveness  in 
dealing  with  Interpersonal  Relations.    They  stood  third  highest  on  Task 
Achievement  and  Anxiety;  fourth  highest  on  Authority  and  on  Aggression 
(this  was  in  the  average  range).    Their  Total  Score  across  all  five 
areas  of  behavior  put  them  second  from  the  top,  internationally,  for 
self-ascribed  effectiveness  in  dealing  with  problems. 

Views  of  Life 

Contrary  to  their  high  self -appraisal  on  the  Social  Attitudes  Inven- 
tory, the  fourteen-year-oids  in  the  Chicago  area  had  only  one  score 
above  the  international  midrange  on  this  somewhat  less  obviously  self- 
descriptive  questionnaire.    On  the  View  of  Life  scale  more  than  ninety 
percent  of  them  said  that  life  is  hard  and  con?)lex.    They  were  below 
average  on  four  other  scales.    They  preferred  to  wait  and  see  rather 
than  act  directly  to  correct  a  problem.    They  felt  it  is  better  to  work 
slowly  rather  than  fast.    They  tended  to  feel  that  work  is  something 
that  has  to  be  done,  that  it  must  be  endured  rather  thin  enjoyed.  More 
than  forty  percent  of  them  would  rather  be  told  what  to  do  than  take 
action  on  their  own  initiative.    They  were  among  the  bottom  two  or  three 
countries  on  these  scales.    On  the  Self-Concept  scale,  they  were  also 
r^.cond  lowest  of  all  countries,  fifty-five  percent  of  them  saying  that 
they  don't  have  enough  self-confidence  and  are  not  satisfied  with  them- 
selves.   Their  Total  Score  was  third  lowest  of  the  national  samples. 
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Sentence  Completion 

The  Stage  I  version  of  this  instrument  had  only  a  few  significant 
correlations  with  performance  and  behavior  criteria  among  the  ten-year- 
old  Chicagoans,  but  a  much  greater  number  of  significant  correlations 
at  the  fourteen-year-old  level.    The  Stage  III  instrument  showed  a 
number  of  significant  correlations  at  age  ten  and  a  substantial  number 
at  age  fourte2n.    There  was  one  paradoxical  reversal  at  the  fourteen- 
year-old  level.    In  Stage  I,  the  Coping  Effectiveness  scores  on  the 
Task  Achievement  items  straightforwardly  correlated  in  a  positive 
direction  with  the  criteria.     In  the  Stage  III  sample,  there  were  some 
significant  correlations  but  they  were  negative,  suggesting  that  these 
academic  achievement  items  aroused  some  negativism  in  the  fourteen-year- 
olds.    Overall,  though,  the  validity  of  the  instrument  in  Chicago 
improved  from  a  modest  level  at  Stage  I  to  a  better  level  at  Stage  III. 
Consequently,  in  the  case  of  discrepancies  in  the  findings  from  Stage  I 
and  Stage  III,  the  Stage  III  findings  probably  should  be  given  somewhat 
more  credence  as  a  description  of  the  true  attitude'  and  behavior  o2 
the  youth  of  Chicago, 

On  the  Task  Achievement  items,  the  Stage  III  sample  stood  highest 
internationally  on  Engagement  and  Aid/Advice;  second  highest  on  Stance. 
This  was  similar  to,  but  even  higher  than,  the  standing  of  the  Stage  I 
sample.    They  ranked  second,  highest  internationally  on  Neutrality  of 
Affect  and  lowest  of  £^1  national  samples  on  both  Hostile  and  Depres- 
sive *Jfect,  just  as  was  the  case  in  Stage  I, 

In  Interpersonal  Relations,  they  stood  Just  above  average  on  Stance 
ar    at  the  lower  end  of  the  midrange  on  Engagement  and  Aid/Advice.  This 
was  almost  identical  with  the  average  standing  of  the  Stage  I  sample. 
Affectively,  they  reacted  most  of  the  time  in  a  Neutral  fashion,  ranking 
second  highest  for  thi;,  characteristic.    They  stood  about  average  on 
their  expression  of  Depressive  Affect  and  below  average  in  expressing 
either  Positive  or  Hostile  Affects 

In  dealing  with  Authority,  they  got  the  second  lowest  score  for 
Engagement  although  they  had  average  scores  on  Stance  and  Aid/Advice, 
They  ranked  second  highest  internationally  on  Neutral  Affect  and  Posi- 
tive Affect  with  an  average  standing  on  both  Hostile  and  Depressive 
Affect,    This  profile  more  or  less  resembled  that  of  the  Stage  I  sample, 
which  ranked  a  little  below  average  on  Stance,  average  on  Engagement 
and  above  average  on  Neutral  Affect, 


When  it  came  to  the  Anxiety  items,  however,  these  children  did  not 
manage  nearly  as  well.    They  ranked  at  che  bottom  of  all  countries  on 
Stance  and  second  lowest  on  Engagen^nt  and  Aid/ Advice.    The  unemotional 
practicality  they  displayed  in  dealing  with  the  first  three  btshavioral 
areas  deserted  them  here.    They  ranked  third  lowest  on  Neutral  Affect 
and  third  highest  on  Depressive  Affect,  although  ihey  also  had  slightly 
above  average  rank  on  Positive  Affect  and  slightlv  below  average  on 
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Hostile  Affect.    Their  Attitude  score,  also,  was  a  little  below  average, 

the  only  area  of  behavior  where  this  was  true.    This  pattern  Is  very 

similar  to  the  one  In  the  Stage  I  sample,  which  ranked  below  average 
on  both  Stance  and  Engagement. 

In  reacting  to  the  problems  of  Aggression  they  ranked  third  lowest 
on  Engagement  and  on  Aid/Advice  (at  the  bottom  of  the  international 
midrange);  this,  despite  the  fact  that  their  Stance  score  put  them  at 
the  very  top  of  the  international  midrange,  second  highest  of  all 
national  samples.    They  were  just  average  for  Neutral  Affect  and  Hostile 
Affect;  slightly  below  average  on  Depressive  Affect  and  the  lo^'^st  of 
all  national  samples  on  Positive  Affect.    Their  modest  level  of  adequacy 
in  dealing  with  Aggression  was  in  considerable  contrast  to  the  Stage  I 
sample  who  had  earned  first  or  second  rank  on  Engagement  and  Stance. 

Averaging  across  behavior  areab  put  this  Chicago  sample  right  in  the 
middle  of  the  international  array  on  Stance,  Engagement  and  Aid/Advice. 
They  stood  in  the  middle  on  Attitude  and  Positive  Affect,  slightly 
below  average  on  Hostile  ^nd  Depressive  Affect,  but  second  highest  of 
all  national  samples  on  heutral  Affect.    Thus,  except  for  their  notable 
lack  of  comfort  and  skill  in  dealing  with  feelings  of  Anxiety,  they 
coped  adequately  with  the  other  kinds  of  problems,  standing  at  or  near 
the  international  average.    They  were  much  more  neutral  than  most 
national  samples  in  their  response  to  problems,  tending  to  take  action 
rather  than  express  emotion. 

They  ranked  third  highest  in  the  way  they  felt  their  parents  viewed 
them  and  second  highest  on  the  three  variables  describing  Interactions 
with  Parents.    In  short,  they  report  pleasant,  constructive  relation- 
ships with  their  mothers  and  fathers  and  they  feel  that  their  parents 
view  them  in  a  favorable  light. 

Story  Completion 

In  Stage  I,  the  ten-year-olds  from  the  Chicago  area  showed  almost  no 
correlation  between  the  Coping  Effectiveness  scores  on  their  stories 
and  performance  criteria.    The  fourteen-year-olds,  however,  showed  an 
appreciable  number  of  such  correlations.    In  Stage  III,  the  revised 
Story  Completion  showed  a  consideraule  increase  in  correlations  with 
the  criteria  at  age  ten,  and  somewhat  stronger  correlations  at  age 
fourteen,  particularly  on  Stories  Three  (Aggression),  Five  (Teacher 
AK*t^oi^i.ty),  and  Six  (Anxiety).    On  Story  Two  (Interpersonal  Relations) 
and  Story  Seven  (Nonacademlc  Task  Achievement),  however,  the  correla- 
tions with  the  criteria,  where  they  were  significant,  were  negative, 
suggesting  that  the  adolescents  may  have  found  these  too  simple  or 
became  annoyed  at  them.    In  general,  the  Stage  III  findings,  when  both 
ages  are  combined,  appear  mot    '  ....      "o  represent  real  characteristics 
'^f  the  Chicagoland  youth. 
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Their  Mean  Scores  on  the  coping  style  variables  were  In  the  average 
range.  Internationally,  as  had  been  the  case  In  Stage  I.    The  only 
exception  was  their  below-average  rank  on  Stance.    Their  Response 
L.ength  was  at  the  bottom  of  the  mldMnge,  In  sixth  rank. 

They  had  the  lowest  rank  for  expressing  Positive  Affect  of  any 
national  sample,  an  average  rank  for  Negative  Affect  and  below-average 
rank  for  Total  Affect.    As  In  the  Sentence  Completion,  they  tended  to 
portray  actions  without  much  emotionality. 

There  was  wide  variation,  however,  among  their  reactions  to  the 
different  stories.    Their  "average"  rank,  overall,  was  the  product  of 
some  extremely  high  and  some  extremely  low  scores.    They  portrayed 
quite  Ineffectual  responses  to  the  Academic  Task  in  Story  One;  although 
they  dealt  with  the  misunderstood  school  assignment  in  Story  Five  in  a 
reasonably  effective  manner.    On  Story  Two,  about  making  friends  in  a 
new  neighborhood,  they  ranked  lowest  or  second-lowest  on  Stance,  Engage 
ment.  Initiative  and  Aid/Advice;  slightly  better  on  Solving;  and  just 
above  average  on  Implementation,    They  were  quite  unemotional  on 
Stories  One  and  Two:  but  definitely  not  posit'  ^  in  their  feelings. 

On  Story  Three,  about  the  boy  who  was  pushed,  they  showed  average 
to  below-average  coping  skills  but  a  great  deal  of  negative  feeling 
much  more  than  any  other  hatlonal  sample. 

On  Story  Seven,  about  repairing  the  broken  toy,  on  the  other  hand, 
they  ranked  highest, internationally,  on  Initiative,  Aid/Advice,  Solving 
and  Implementation;  average  on  Stance  and  Engagement «    They  dealt  quite 
unemotionally  with  this  problem. 

Thus,  their  attitudes  and  their  coping  skills  varied  quite  markedly 
from  one  problem  to  another. 

Summary 

These  young  people  from  the  Chicago  region  express  hopes  of  attain- 
ing a  high  level  of  education.    They  dealt  effectively  with  achievement 
problems  in  the  Sentence  Con^letlon  and  gave  themselves  a  high  rating 
on  this  score  in  the  Social  Attitudes  Inventory.    Their  handling  of 
achievement  problems  in  the  Story  Completion  was  less  effective,  howevei 
Their  Views  of  Life  profile,  however,  revealed  a  considerable  lack  of 
enthusiasm  for  work  rnd  a  les^  than  impressive  degree  of  ^'nitiatlve. 
They  felt  that  life  is  hard  and  complicated;  and  they  expressed  a 
relatively  low  degree  of  self-confidence. 

Their  career  values  showed  this  same  relative  ^ack  of  Independence 
and  a  lack  of  the  vigorous  self-assertion  that  is  Implied  in  the  desire 
for  Creativity  or  Prestige,    Rather,  they  want  secure  Jobs,  stressing 
human  service. 
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They  are  less  averse  to  managerial  power  than  the  children  of  other 
countries;  but  it  is  low  on  their  list.    They  want  work  they  can  enjoy, 
through  variety,  esthetic  outlet  or  self-satisfying  performance 
opportunities . 

Thus,  they  are  not  aspiring  entrepreneurs.    Their  moderate  hopes  for 
occupational  mobility  puts  them  just  above  the  international  average; 
but  they  seem  to  expect  to  achieve  this  modest  rise  by  being  nice  to 
people,  doing  what  they  are  told,  and  generally  acting  like  "organiza- 
tion men."    They  accept  the  fact  that  work  must  be  done  but  they  don  t 
find  it  very  enjoyable  (Views  of  Life).    Their  actual  coping  skill 
ranged  from  good  to  just  adequate,  on  the  several  measures  of  Task 
Achievement.    This  middle-of-the-road  performance  seems  likely  to  con- 
tinue in  their  future  careers:     not  bad,  but  not  strongly  motivated  or 
self-initiated  enough  to  achieve  many  outstanding  results. 

While  they  expressed  pleasure  about  their  relation  with  their 
parents  (Sentence  Con5)let:ion) ,  something  has  impaired  their  self-confi- 
dence (Views  of  Life).    In  particular,  they  lose  their  emotional  poise 
and  practicality  when  hit  by  experiences  that  arouse  even  fairly  strong 
anxiety  (Sentence  Completion),  although  consciously  they  think  they  can 
handle  it  (Social  Attitudes  Inventory).    They  reacted  a  little  better, 
in  seme  ways,  to  the  Anxiety  stimuli  in  the  Story  Completion,  but  still 
tended  to  rank  below  average  in  mos    aspects  of  coping  skills;  and 
their  anticipation  of  success  rangec  from  average  to  very  low. 

The  possibility  seems  more  than  slight  that  the  somewhat  passive, 
somewhat  uncertain,  limited  degree  of  enterprise  they  display  in  many 
aspects  of  the  data  may  be  limited  precisely  because  they  are  vulnerable 
to  anxiety  and  do  not  know  how  to  cope  with  it  too  well.    Taking  into 
account   -he  happy  home  lives  they  report  (as  a  group,  of  course)  it  is 
worth  asking  the  resj:archable  question,  whether  they  are  too  little 
experienced  in  dealing  with  the  extra-familial      world  to  give  them 
skill  and  reasonable  confidence  of  thrust  on  their  own  in  the  world  at 
large.    This  could  make  them  just  apprehensive  enough  to  restrict  their 
willingness  to  take  risks,  thus  keeping  the  realization  of  their  poten- 
tial down  to  the  respectable  but  modest  level  of  coping  skill  they 
demonstrate . 
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AUSTIN 


Occupational  Values 

The  Stage  III  sample  from  Austin,  Texas,  stocd  out  from  the  other 
countries  in  having  a  strongly  hedonistic  set  of  values-    They  ranked 
second  highest  in  their  concern  for  Pleasant  Associates,  Pleasant 
Surroundings  and  artistic  (Esthetic)  careers.    They  were  third  highest 
in  their  concern  for  Economic  Returns  and  above  average  in  their 
concern  for  job  Security.    They  ranked  second  lowest  of  all  national 
samples  in  their  concern  lor  Independence  (this  was  really  low,  even 
internally).  Success,  Intellectual  Stimulation,  and  Creativity.  Inter- 
nally, they  gave  first  and  second  rank,  respectively,  to  Intellectual 
Stimulation  and  Self-Satisf action  as  career  values  but  this  put  them 
only  at  the  midpoint  of  the  international  range  in  the  first  case,  and 
second  lowest  in  the  second  case. 

There  were  more  differences  from  the  Stage  I  profile  than  occurred 
in  any  other  national  sample  except  Italy.    There  was  a  marked  drop  in 
Altruism  from  second  highest  to  sixth  rank,  internationally.  Similarly, 
the  Stage  III  children  gave  less  in^ortance  to  Self-Satisfaction,  Intel- 
lectual Stimulation,  Management,  and  Follow  Father.    They  gave  some 
greater  iin>ortance  to  achieving  Prestige  (this  rose  from  second  lowest 
to  middle  rank)  and  to  Pleasant  Surroundings  (this  rose  from  the  middle 
range  to  the  second  highest  rank).    Thus,  by  1969  the  children  of 
Austin  were  showing  much  greater  preoccupation  with  personal  pleasures 
and  rewards;  much  less  concern  for  Altruistic  considerations  or  for 
Intrinsic  interests  in  their  work,  per  se.    It  is  almost  as  though  the 
Texas  youth  had  become  disillusioned  with  the  humanitarian  values.  If 
this  had  any  connection  with  the  acute  social  dissension  going  on  during 
those  years  over  the  Vietnam  war  and  issues  of  civil  rights,  the  impact 
was  much  greater  on  the  feelings  and  values  of  the  Austin  children  than 
was  true  in  the  Chicago  area.    The  differences  in  Austin  appear  too 
large  to  be  due  to  accidents  of  sampling,  as  far  as  is  known.  The 
evidence  of  rather  strong  stabilicy  in  almost  all  other  samples  indi- 
cates that  san5>ling  accidents  did  not  have  marked  effects  anywhere  else. 
Whereas  in  Stage  I  the  value  profiles  in  Austin  had  been  almost  a 
duplicate  of  the  profile  in  Chicago,  in  Stage  III  there  were  a  number  of 
large  differences. 

Nonetheless,  the  American  children  in  both  parts  of  the  country  show 
certain  value  emphases  in  common.    They  are  much  more  concerned  with 
Security  than  with  opportunities  to  achieve  strong  occupational  mobility, 
They  care  less  about  Independence  from  close  prescription  of  work 
procedures  than  the  children  in  most  other  countries.    They  are  much 
less  concerned  about  the  chance  to  be  creatively  original.  Although 
they  do  give  high  place,  internally,  to  such  intrinsic  ^ork  incentives 
as  Self-Satisfaction  and  Intellectual  Stimulation,  even  this  makes  them 
only  average  or  below  average,  internationally,  on  th*.se  values •  In 
short,  compared  with  the  children  in  most  other  countries,  the  American 
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children  in  both  Chicago  and  Austin  show  much  less  achievement  moti- 
vation than  the  children  in  most  other  countries.    This  is  particu- 
larly true  in  Austin. 

Occupational  Interests 

In  a  way  quite  similar  to  the  Stage  I  sample,  the  Stage  III  chil- 
dren of  Austin  ranked  third  lowest  in  their  Occupational  Aspirations 
(up  from  a  bottom  rank  in  Stage  I)  and  at  the  bottom  of  the  interna- 
tional array  in  their  Occupational  Expectations.    As  in  Stage  I,  how- 
ever, they  expressed  very  high  Educational  Aspirations,  rising  from  the 
third  rank  occupied  by  the  Stage  I  sample  to  top  rank  in  Stage  III, 
internationally.     Indeed,  their  score  was  so  high  that  it  indicated 
that  almost  all  of  the  children  aspired  to  at  least  some  college 
education  and  most  of  them  wanted  four  or  more  years  of  college.  They 
ranked  third  lowest,  just  as  in  Stage  I,  in  the  degree  of  ambition  they 
displayed  for  rising  above  their  Fathers'  Occupational  levels.  Since 
the  Occupational  Expectations  they  stated  were  only  slightly  higher  than 
the  actual,  present  level  of  their  fathers'  occupations,  this  indicates 
an  extremely  limited  expectation  of  occupational  mobility.    Indeed,  the 
means  of  the  two  social  class  groups,  shown  in  Figure  5  for  this 
Variable  32,  reveal  that  the  upper-middle  class  children  actually 
expect  an  occupational  level  which  is  slightly  lower  than  the  present 
level  of  their  fathers'  occupations.    The  skilled  working  class  youth 
aspire  to  some  upward  mobility,  but  still  less  than  the  international 
average  fcr  children  of  working  class  origin.    All  in  all,  the  Occupa- 
tional Interests  data  strongly  confirm  the  impression  from  the  Occupa- 
tional Values  data  that  the  children  of  Austin  are  strongly  inclined  to 
settle  for  the  status  quo,  occupationally.    They  are  much  less  interested 
in  possibilities  for  individual  advancement  and  recognition  than  in  the 
pay,  security,  and  fringe  benefits  of  future  jobs. 

Social  Attitudes  Inventory 

They  were  quite  optimistic,  nonetheless,  in  describing  their  compe- 
tence in  dealing  with  problems  of  Task  Achievement  when  directly  asked 
to  appraise  themselves  on  this.    They  also  reported  more  than  average 
effectiveness,  internationally,  in  dealing  with  anxiety-arousing  issues, 
although  they  ranked  at  or  slightly  below  average  in  the  other  three 
areas  of  behavior.    Overall,  their  total  score  placed  them  a  little 
above  the  international  average  for  self-ascribed  coping  effectiveness. 

This  pattern  resembles  the  Stage  I  findings  but  is  a  little  more  on 
the  positive  side. 
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Views  of  Life 


They  had  the  second  highest  rank,  at  the  very  top  of  the  interna- 
tional midrange,  for  viewing  life  as  hard  and  complex.    The  only  other 
scales  on  which  they  stood  out  distinctly  from  the  other  national 
samples  put  them  at  the  (bottom)  extreme        the  international  array  for 
preferring  good  personal  relationships  to  task  achievement,  if  forced 
to  the  choice;  much  inclined  to  let  others  initiate  problem  solutions: 
strongly  preferring  to  implement  problem-solving  actions  jointly  with 
others,  rather  than  on  their  own  initiative;  and  a  majority  of  them 
stated  a  greater  inclination  to  daydream  than  to  take  instrumental 
action  when  confronted  with  problems.    They  were  second  lowest  of  all 
national  samples  on  the  Intrinsic  motivation  scale,  definitely  seeiag 
vork  more  as  something  to  be  endured  than  to  be  enjoyed;  a  matter  of 
obligation,  not  voluntary  commitment.    While  just  within  the  interna- 
tional midrange,  they  also  ranked  second  lowesi:  in  their  generalized 
sense  of  being  able  to  control  their  fates;  for  preferred  rate  of 
action;  and  for  figuring  out  solutions  themselves,  as  compared  with 
looking  to  others  for  ideas*    Their  Self-Concept  score  was  slightly  on 
the  negative  side,  Just  below  the  international  average.    Their  Total 
Score  across  all  scales  was  lowest  of  all  national  samples,  definitely 
indicating  a  quite  passive,  other-dependent  style  of  behavior,  with  very 
little  interest  in  work  achievement  compared  to  the  children  of  the 
other  national  samples* 

Sentence  Completion 

When  faced  with  specific  challenges  o£  Task  Achievement  on  this 
instrument,  nonetheless,  the  children  of  Austin  ranked  above  average 
on  Stance,  Engagement,  and  Aid/Advice.    Close  to  ninety-six  percent  of 
the  time  they  did  this  in  a  totally  unemotional  way.    When  they  did 
express  any  affect,  it  was  much  less  than  the  international  avera  e. 
On  the  Attitude  items,  where  they  were  directly  asked  how  they  felt 
about  tasks,  their  responses  put  them  at  the  bottom  of  the  internation- 
al midrange,  very  close  to  the  neutral  midpoint  of  the  absolute  scale. 

This  pattern  was  not  very  different  from  the  pattern  of  the  ^^tage  I 
sample  which  had  ranked  at  or  slightly  above  the  middle  of  the  interna- 
tional range. 

Their  Attitude  toward  the  Interpersonal  Relations  items  was  quite 
positive  and  put  them  second  highest  of  all  national  samples.  Their 
actual  effectiveness  was  only  moderate,  however.    They  ranked  in  the 
middle  on  Stance,  Engagement,  and  Aid/Advice.    They  tended  to  be  more 
neutral,  affectively,  than  most  national  samples  and  somewhat  le<?s  given 
to  either  Hostile  or  Depressive  Affect.    This  was  exactly  the  same 
pattern  as  had  been  found  with  the  Stage  I  sample. 
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In  reacting  to  Authority,    however,     although  they  had  the  second 
highest  rank  for  expressed  Attitude,  their  standings  on  Stance, 
Engagement,  and  Aid/ Advice  were  at  the  bottom  of  the  international 
array  on  tv?o  of  the  three  variables  and  third  lowest  on  the  Engagement 
scale •    They  showed  much  more  affect  here  than  in  the  first  two  areas 
of  behavior,  most  of  it  Negative.    They  were  slightly  above    he  inter- 
national average  on  Hostile  Affect  and  Depressive  Affect;  toward  the 
lower  end  of  the  midrange  on  Neutral  Affect.    They  did  stand  highest  of 
all  on  expressions  of  Positive  Affect  but  these  amounted  to  no  more  than 
one  percent  of  their  responses.     (Positive  Affect  was  very  rarely  ex- 
pressed toward  Authority  problems  by  children  in  any  country.)  Thi; 
pattern  was  quite  similar  to  that  found  in  Stage  I,  just  a  little  bl 
lower  on  Stance  and  Engagement.    As  was  observed  in  the  report  on  Si. 
I,  while  the  children  of  Austin  appear  to  respect  Authority  (Attituie 
scale),  they  do  not  enjoy  their  encounters  with  people  in  authority  and 
they  do  not  show  as  much  coping  ability  as  the  children  in  almost  ail 
of  the  other  count-'-ies. 

4 

They  did  not  at  all  like  being  faced  with  anxiety -arousing  problems. 
They  ranked  second  lowest  of  all  national  samples  on  Attitude  and 
highest  on  Depressive  Affect.    They  ranked  lowest  of  all  on  Neutral 
Affect.    The  ten  percent  of  the  time  when  they  expressed  Positive  Affect 
put  them  at  the  top  of  the  international  array  and  the  even  smaller  per- 
centage of  expressions  of  Hostile  Affect  put  them  at  the  lowest  rank, 
internationally.    Clearly,  when  made  to  feel  anxious  they  rarely  react 
in  an  antagonistic  manner.    Rather,  they  feel  depressed  or  they  may 
attempt  to  placate  those  around  them  by  expressing  positive  feelings. 
Their  coping  scores  put  them  below  average  (third  lowest)  on  Engagement, 
at  the  bottom  of  the  midrange  (third  lowest)  on  Stance,  and  low-average 
on  Aid/Advice.    This  pattern  was  very  similar  to  the  one  found  in  Stage 
I.    Overall,  the  children  of  Austin  are  less  able  to  cope  with  anxiety 
than  the  children  of  most  other  countries,  both  in  their  feelings  and 
in  their  actions- 

In  dealing  with  Aggression,  on  che  other  hand,  their  coping  actions 
fell  within  the  average  range,  as  did  their  emotional  reactions.  This 
was  very  similar  to  the  standing  of  the  Stage  I  sample,  except  that  the 
Stage  III  children  less  often  showed  completely  Neutral  Affect.  Averag- 
ing across  all  five  area;  of  behavior,  their  rank  on  the  coping  skills 
of  Stance,  Engagement,  and  ^id/Advice  put  them  in  the  middle  of  the 
international  array,  though  at  the  bottom  end  of  that  midrange  in  the 
case  of  Stance  and  Aid/ Advice.    Their  Attitude  ranked  a  little  above 
the  international  average  as  did  their  scores  for  Neutral  Affect  and 
Depressive  Affect.    They  were  just  slightly  below  the  midpoint  on  the 
Hostile  Affect  scale  and  at  the  top  on  Positive  Affect  (a  category  with 
extremely  low  frequencies  in  all  the  countries).    This  middle  position 
among  the  national  samples  was  almost  exactly  the  same  as  in  the  Stage 
I  sample.    They  dealt  quite  well  with  Achievement  problems;  adequately 
with  Interpersonal  Relations  and  Aggression;  but  rather  poorly  with 
Authority  relations  and  experiences  of  Anxiety. 
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The  Sentence  Completion  Coping  Effectiveness  scores  correlated 
positively  with  the  performance  and  behavior  criteria  in  both  Stage  I 
and  Stage  III,    In  Stage  I,  the  smallest  number  of  such  significant 
relationships  was  observed  among  the  ten-year-olds.    The  fourteen-year- 
olds  showed  a  considerably  stronger  pattern  of  positive  correlations 
with  the  achievement  measures,  particularly  in  the  case  of  the  Attitude 
items,  the  Task  Achievement  items  and  the  Mean  Coping  Effectiveness 
scores  across  all  behavior  areas.    In  Stage  III  there  was  a  considerable 
increase  in  the  number  of  significant  relationships  at  age  ten  and  a 
consistent  pattern  of  positive  correlations  at  age  fourteen.    As  with 
many  of  the  other  countries,  these  correlation  data  (described  in  detail 
in  Volume  VI)  suggest  that  the  Stage  III  findings,  probably  are  the  best 
representation  of  the  real  characteristics  of  the  Austin  youth. 

Story  Completion 

The  Story  Completion  in  Stage  I  showed  a  general  pattern  of  positive 
correlations  with  performance  criteria  at  the  ten-year-old  level  but 
very  little  relationship  to  the  performance  measures  at  the  fourteen- 
year-old  level.    The  apparent  validity  of  this  instrument  was  actually 
reduced  in  Stage  III  in  Austin.    Although  there  were  still  a  number  of 
positive  correlations  between  the  Coping  Effectiveness  scores  and  the 
achievement  criteria  at  age  ten,  at  age  fourteen  these  positive  correla- 
tions almost  disappeared  and  there  were  even  some  significantly  negative 
correlations.    Response  Length  did  correlate  significantly  with  the 
performance  criteria  at  both  age  levels.    Taking  all  the  children  in  the 
Stage  III  sample  together,  it  would  appear  one  should  not  take  very 
seriously  the  psychometric  scores  on  this  instrument,  at  their  apparent 
meaning.    While  the  Austin  children  ranked  third  highest  in  Response 
Length  for  all  stories  taken  together,  they  had  very  low  rank  on  most  of 
the  coping  style  dimensions.    They  were  lowest  on  Aid/Advice  and  Imple- 
mentation; second  lowest  of  all  countries  on  Initiation,  Solving,  and 
Successful  Outcome.    They  were  just  below  average  on  Stance  and  Engage- 
ment.   They  ranked  highest  of  all  national  samples  on  Instrumentality. 
Putting  this  together  with  their  low  scores  on  the  other  aspects  of 
coping  behavior,  it  would  appear  that  they  not  only  told  longer  stories 
but  interposed  additional  problems,  or  tried  more  than  one  way  to  solve 
a  problem,  without  achieving  success  as  often  as  did  the  children  in 
most  of  the  other  countries.    They  were  above  average  in  the  expression 
of  Positive  Affect,  ^t  the  lower  end  of  the  midrange  in  expressing 
Negative  Affect  and  right  at  the  international  midpoint  for  the  total 
amount  of  emotion  they  expressed  in  their  stories 

This  pattern  was  extremely  similar  to  the  low  standing  of  the  chil- 
dren in  the  Stage  I  sanqile.    Both  from  the  weak  validity  of  the  Stage 
III  scores  anK>ng  the  fourteen-year -olds ,  and  also  from  many  observa- 
tions made  during  the  administr ration  and  the  scoring  of  the  stories,  it 
was  clear  that  many  of  the  fourLeen-year-olds  found  the  stories  annoy- 
ingly  "childish,"    or  expressed  a  more  general,  negative  attitude  toward 
school  and  adult  demands  by  telling  nonsensical  or  deliberately  inef- 
fectual stories.    The  instrument  can  be  taken  at  face  value  in  Austin 
only  for  the  ten-year-olds  in  Stage  I  and,  with  many  more  reservations, 
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for  the  ten-year-olds  in  Stage  III.    Thus,  Che  mean  scores  across  both 
age  groups  almost  certainly  make  the  Austin  children  look  wors**  than 
their  actual  coping  behavior  would  warrant.    In  one  sense,  though,  this 
very  display  of  regativ^sm  and  alienation  from  the  kind  of  adu^^t  demands 
this  instrument  represents,  reveals  a  negative  attitude  which  is  widely 
reported  among  fourteen-year-olds  in  the  United  States,  particularly  in 
the  school  setting. 

Summary 

The  hedonistic  career  values  displayed  by  the  children  of  Austin, 
particularly  in  Stagt   III,  ai.d  their  willingness  largely  to  settle  for 
the  status  quo  in  the  career  levels  they  hope  to  achieve,  might  be 
interpreted  simply  as  a  shift  to  a  new  set  of  less  materialistic  values 
which  might  be  equally  as  enriching  and  satisfying  as  the  more  tradi- 
tional, achievement-oriented  value  system.    Indeed,  in  their  most  con- 
scious self-reports  (in  the  Social  Attitudes  Inventory)  they  say  that 
they  do  well  at  assignee^  tasks. 

There  is  a  lot  of  evidence,  however,  that  such  an  interpretation 
simply  is  not  accurate.    Although,  in  the  Sentence  Con^>letion  data,  they 
coped  quite  well  when  confronted  with  achievement  casks,  thus  demon- 
strating that  they  have  the  capacity  to  do  so,  in  their  responses  to  the 
Views  of  Life  they  stood  cut  from  almost  all  of  the  other  national 
samples  on  a  number  of  attitudes  that  contradict  the  "acceptable 
alternative"  theory  about  their  career  values.    They  report  frankly 
that  they  don't  really  enjoy  work;  it's  a  chore,  not  something  to  be 
liked.    They  prefer  to  socialize  rather  than  work  for  achievement;  and 
if  they  do  achieve,  tfiey  prefer  to  do  it  in  company  with  others,  not  by 
their  own,  individual  efforts.    They  prefer  to  let  someone  else  start 
things  and  figure  out  how  to  handle  problems.    More  than  half  of  them 
feel  that  their  fates  are  out  of  their  own  hands.    Their  reaction  is 
often  to  daydream,  by  their  own  admission,  rather  than  try  to  solve 
problems. 

Adding  up  this  evidence,  it  looks  as  though  they  can  cope  effectively 
with  tasks  if  they  have  to  but  they  feel  relatively  little  positive, 
intrinsic  motivation  to  do  so.    Their  feelings  about  authority  are  un- 
doubtedly not  irrelevant  to  this  issue.    Even  their  own  self -ascribed 
ability  to  cope  with  people  in  authority  is  not  entirely  satisfactory 
(Social  Attitudes  Inventory)  and  they  are  demonstrably  less  than 
adequate  when  they  tackle  such  relationships  (Sentence  Con5)letion,  Story 
Completion) . 

Moreover,  their  less  than  average  ability  to  cope  with  Anxiety  ' 
(Sentence  and  Story  Completion)  belies  their  optimistic  self-report 
(Social  Attitudes  Inventory)  that  they  can  handle  it.    Rather  than 
counterattack  with  hostile  feelings  they  get  passively  depressed  when 
made  to  feel  anxious  (Sentence  Completion). 
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When  these  features  of  their  behavior  are  coupled  with  their  own 
statements  that  life  is  hard,  coin>licated  and  beyond  their  control 
(Views  of  Life),  this  lack  of  ability  to  cope  with  anxiety  suggests 
several  things:     (1)  Their  acceptance  of  the  status  quo,  occupational ly, 
is  not  a  matter  of  single  contentment.    Rather,  it  looks  like  a  passive 
way  of  avoiding  risky  challenges  in  a  larger  world  where  they  do  not 
know  how  to  cope  and  therefore  do  not  want  to  try  to  cope  on  their  own. 
(2)  They  have  not  just  been  sheltered,  although  they  report  happy 
parental  relations  and  positive  evaluations  from  their  parents 
(Sentence  Conq>letion) •    They  show  nore  emotion  (and  more  negative  feel- 
ings) about  their  relationships  with  people  in  authority  than  about 
almost  any  other  problems.    They  confront  or  deal  with  authority 
figures  in  a  self-reliant,  self-confident,  constructive  way  less  often 
than  do  the  children  of  almost  any  other  country  (Sentence  and  Story 
Cooqpletion) » 

Thus,  their  relatively  limited  coping  skill  is  something  they  quite 
frankly  do  not  like.    Its  origins  seem  likely  to  lie  in  relationships 
with  authority  figures  (parents?,  teachers?,  **the  establishment**?)  which 
makes  them  feel  anxious  and  unable  to  stand  on  their  own  feet.  This 
rather  sounds  like  the  effect  of  an  authoritarian  system  where  the 
authoritarianism  is  confusic^ly  disguised,    *'hidden**  or  couched  as  rule 
conformity  rather  as  the  open  exercise  of  personal,  individual  power 
which  is  much  easier  for  children  to  identify  and  combat  as  they  grow 
up.    The  logical  remedy  would  be  to  give  them  new,  better  relationships 
with  authority  figures  Which  gradually  give  them  practiced  skill  and 
Justified  self-confidence  in  their  power  to  deal  with  life  in  a  self- 
determined,  self-reliant  way.    As  this  increased  their  sense  that  they 
could  control  their  own  fates,  it  seems  likely  that  they  would  find  more 
incentive  to  work  closer  to  their  capacities,  and  to  want  to  achieve 
more  strongly  than  they  now  do. 

Educationally,  what  they  very  much  need  are  experiences  that  will 
help  them  discover  the  joys  c*.  con^etence  for  its  owr  sake  and  the  con- 
fidence  to  take  life  into  their  own  hands.    There  are  at  least  two 
inq>ortant  reasons  for  suggesting  a  serious,  concerted  educational  effort 
to  improve  the  coping  effectiveness  of  these  young  people.    First,  it 
seems  an  essential  step  in  correcting  the  sense  of  helplessness  they 
reveal  and  the  vulnerability  to  anxi^fy  they  display.    Second,  as  the 
next  generation  of  shapers  and  managers  of  the  Americari  economy,  they 
will  be  in  a  most  unfavorable  position  to  con^ete  effectively  with  the 
more  highly  motivated,  vigorously  productive  people  in  the  other 
countries  represented  in  this  study,  unless  they  get  their  own  main-* 
springs  wound  up. 
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Occupational  Values 

The  young  people  of  Tokyo  ranked  at  the  top  of  all  national  san^les 
in  their  concern  for  Independence,  Self -Satisfaction  and  Pleasant  Sur- 
roundings.   They  stood  second  highest  in  the  value  they  gave  to 
Intellectual  Stimulation  (this  was  the  highest  value,  internally).  They 
were  above  average  in  valuing  Creativity.    They  ranked  lowest  of  all 
national  sauries  in  their  concern  for  Success  or  Prestige;  second 
lowest  in  their  concern  for  Security  and  EconcMnic  Returns.    This  pro- 
file was  quite  similar  to  the  one  in  Stage  I  except  for  the  marked 
rise  in  importance  of  Self-Satisf action,  a  rise  from  sixth  to  fourth 
rank  for  Altruism,  a  rise  from  lowest  to  third  lowest  rank  for  Follow 
Father  and  a  slight  decline  from  sixth  to  last  rank  for  Prestige. 

Four  of  the  five  values  where  the  Japanese  were  outstanding  center 
around  a  strong  drive  for  self-realization  through  independent  thought 
and  the  development  of  satisfying  mastery.    They  showed  an  almost 
vehement  rejection  of  the  materialistic  concerns  of  money  and  security, 
with  equally  enqihatic  disinclination  to  pursi^  Prestige  or  high  job 
status.    The  strong,  traditional  sense  of  beauty  of  the  Japanese  was 
reflected  in  the  very  high  value  they  gave  to  having  attractive  sur- 
roundings in  lAich  to  work. 

Occupational  Interests 

They  stood  average  in  their  Occupational  Aspirations,  slightly  below 
the  international  midpoint  in  their  Occupational  Expectations.  Indeed, 
since  the  average  occupation  level  of  their  fathers  was  the  highest  of 
all  national  saii?)les,  this  meant  that  they  expect  to  occupy  almost  the 
same  levels  as  their  fathers.    They  ranked  second  lowest,  too,  in  the 
degree  to  whicn  their  Occupational  Aspiration  exceeded  their  fathers 
present  status*    Their  Educational  Aspiration,  while  col lege -oriented, 
ranked  just  below  the  international  midpoint. 

This  profile  was  aWst  exactly  the  same  as  that  of  the  children  in 
the  Stage  I  8ain>le.    These  children  of  Tokyo  appear  to  mean  %rtiat  they 
said  in  the  Occupational  Values  instrument*    They  value  the  pursuit  of 
the  individual's  intrinsic  interests  and  capabilities  far  more  than  they 
do  the  external  trappings  of  success.    The  relatively  low  importance 
they  gave  to  following  their  fathers*  occupations  clearly  did  not  refer 
to  a  desire  for  vertical  mobility  but  rather  to  a  freedom  to  choose 
kinds  of  work  irtiich  satisfy  the  individual,  regardless  of  family 
tradition* 
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Social  Attitudes  Inventory 


While  the  great  majority  of  them  reported  coping  effectively  with 
the  various  kinds  of  life  problems,  they  were  self-critical  or  modest 
enough  to  earn  either  ths  lowest  or  the  second  lowest  rank  in  four  of 
the  five  areas  of  behavior:    Task  Achievement,  Anxiety,  Authority,  and 
Interpersonal  Relations,    They  ranked  average  in  dealing  with  Aggres- 
sion,   Overall,  their  score  put  them  at  the  bottom  of  the  international 
array  in  this  self-descriptive  measure  of  coping  effectiveness.  This 
pattern  was  highly  analogous  to  the  relatively  low  rank  they  assigned 
themselves  for  coping  effectiveness  in  the  Stage  I  instrument^ 

Views  of  Life 

In  describing  their  preferences  and  attitudes  on  this  instrument 
they  showed  a  profile  oJE  extremely  high  scores  and  extremely  low  scores. 
They  ranked  at  tlie  top,  internationally,  in  their  sense  of  controlling 
their  own  academic  fortunes,  for  liking  to  take  direct  action  when 
problems  arise,  for  enjoying  work,  for  maintaining  judgment  that  is 
independent  of  adult  orders,  and  for  respecting  effort  and  earned 
status  rather  than  formal  position.    They  were  above  average,  also, 
in  preferring  to  do  things  on  their  own  initiative. 

On  the  other  hami,  ninety  percent  of  them  felt  that  problems  are 
solved  better  through  cooperation  than  by  conf>etitlon,  putting  them  at 
the  international  extreme  on  this  scale.    In  considerable  contradiction 
to  their  other  indications  of  liking  to  take  imnediate,  independent 
action  when  problems  arise,  they  had  the  lowest  score  of  all  countries 
on  Confrontation,    That  is,  more  of  them  than  in  any  other  country  felt 
that  there  often  are  problems  that  are  best  ignored  and  that  people 
should  not  worry  about  things  they  can  do  nothing  about.    This  may  be 
due  to  a  kind  of  pragmatism  which  seeks  to  avoid  the  waste  of  time;  but 
there  does  seem  to  be  some  element  of  unep.sy  avoidance  of  certain  kinds 
of  problems  in  their  experience.    Also,  in  apparent  contrast  of  their 
liking  for  taking  the  initiative,  they  had  the  lowest  rank  of  any 
national  sample  for  wanting  to  generate  or  use  their  own  ideas.  Con* 
verse ly,  they  more  often  said  that  chey  prefer  to  use  other  people's 
ideas  or  listen  to  their  advice. 

Decidedly  contrary  to  the  stereotype  of  the  "inscrutable  Oriental," 
the  majority  of  them  felt  that  a  person  should  accept  and  express  his 
feelings  rather  than  be  calm  and  emotionally  controlled.    On  the  other 
hand,  when  anxious  or  fearful,  more  of  them  than  In  any  other  national 
sample  expressed  a  preference  for  staying  still,  doing  nothing  or 
Ignoring  the  noxious  stimulus. 

Most  notable  of  all  the  findings  on  this  instrument  was  the  extremely 
low  self-regard  these  voung  people  of  Tokyo  expressed.    Three  quarters 
of  them  said  they  were  not  satisfied  with  themselves  and  did  not  have 
enough  self-confidence.    This  was  twenty  percent  more  negative  responses 
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than  giveii  by  the  children  of  any  other  country.    Some  of  the  apparent 
contradictions  in  their  profile  on  this  instrument  may,  indeed, 
represent  genuine  internal  conflicts  among  strongly  held  values v  In 
any  case,  here,  as  in  the  Social  Attitudes  Inventory,  these  young 
p«;ople  express  strong  misgivings  about  their  own  adequacy. 

Their  Total  Score  was  at  the  midpoint  of  the  international  array 
but  this  is  almost  meaningless  since  it  is  an  average  of  extremely 
high  and  extremely  low  scores. 

Sentence  Completion 

In  Stage  I,  the  Coping  Effectiveness  scores  of  the  ten-year-olds  in 
Tokyo  showed  positive  correlations  with  the  Achievement  criteria  only 
in  the  case  of  the  Authority  and  Interpersonal  Relations  items «  This 
led  to  some  positive  correlations  of  the  mean  Coping  score,  across  all 
areas,  with  both  Achievement  and  Behavior  Rating  scales;  but  there  were 
no  significant  relationships  with  the  criteria  in  the  case  of  the  Task 
Achievement  items,  the  Anxiety  items  or  the  Aggression  items.    In  the 
Stage  III  sanq>le,  the  Coping  Effectiveness  scores  of  the  ten-year-olds 
showed  a  substantial  increase  in  correlations  with  both  the  Achievement 
and  Behavior  Rating  scales  in  the  areas  of  Authority  and  Interpersonal 
Relations.    The  Task  Achievement  items  still  did  not  correlate  with  the 
criteria.    The  Anxiety  and  Aggression  items  actually  showed  some  signifi- 
cant negative  correlations  with  Achievement  or  Behavior  Ratings.  Thus, 
the  Stage  III  instrument  showed  stronger  relationships  with  the  cri- 
teria,  though  not  all  in  a  single  direction. 

The  fourteen-year-olds  in  Stage  I  showed  some  significant  correla- 
tions of  the  Task  Achievement  Coping  Effectiveness  score  with  the 
Achievement  and  Behavior  Rating  criteria.    The  only  other  significant 
relationships  appeared  between  the  Aggression  coping  score  and  one  or 
two  of  the  Achievement  scores;  and  between  the  mean  Coping  score  and 
one  of  the  Behavior  Ratings.    In  Stage  III  there  was  a  very  substantial 
increase  in  the  nun^er  of  significant,  positive  correlations  for  the 
fourteen-year-olds  in  every  behavior  area  except  for  Aggression.  The 
Coping  Effectiveness  scores  on  Task  Achievement  and  Authority  showed  a 
greater  number  of  significant  correlations  with  both  the  Achievement 
and  Behavior  Rating  measures.    The  Interpersonal  Relations  Coping  score 
rose  from  almost  no  significant  correlations,  to  seme  significant  cor- 
relations with  both  kinds  of  criteria.    The  same  was  true  of  the 
Anxiety  items.    Only  the  Aggression  items  failed  to  show  any  relation- 
ships to  the  criteria.    The  mean  Coping  Effectiveness  score  for  all 
areas  increased  to  a  substantially  larger  number  of  significant  correla- 
tions with  both  sets  of  criteria  in  Stage  III. 

As  in  many  of  the  other  countries,  the  score  patterns  in  Stage  III 
are  likely  to  come  closer  to  describing  the  actual  behavior  of  the 
children  than  the  scores  in  Stage  I,  particularly  at  the  fourteen-year 
level. 
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Just  as  in  Stage  I,  the  Japanese  children  in  the  Stage  III  sample 
varied  greatly  froip  area  to  area  of  behavior  in  the  level  of  Coping 
Effectiveness  they  demonstrated.    With  regard  to  Task  Achievement  they 
scored  lowest  of  all  national  samples  on  Engagement  and  second  lowest 
on  Stance  and  Aid/Advice,    They  had  the  lowest  rank  for  Neutral  Affect 
and  the  highest  rank  for  expressing  both  Hostile  Affect  and  Depressive 
Affect,    Their  expressed  Attitude  toward  tasks,  however,  was  in  the 
average  range.    This  pattern  was  very  similar  to  the  one  found  in  the 
Stage  I  san^le.    They  did  not  portray  themselves  as  absolutely  inept. 
Their  coping  style  scores  were  above  the  theoretical  midpoints.  None- 
theless, they  made  it  perfectly  clear  that  they  often  disliked  tasks 
and  had  no  more  than  a  lukewarm  attitude  toward  them. 

As  was  remarked  in  the  comments  in  the  Stage  I  data,  this  is  an 
extremely  puzzling  finding  in  view  of  the  marked  superiority  of  the 
Japanese  children  in  the  International  Study  of  Educational  Achieve- 
ment.   Moreoever,  these  are  children  of  one  of  the  most  effectively 
productive  societies  in  the  modern  world.    It  may  be  that  these  exces- 
sively modest  claims  for  competence  represent  either  a  rebellion 
against  the  strong,  universal  pressures  in  Japanese  society  for 
academic  achievement,  or  a  certain  sense  of  uneasiness  or  inadequacy 
in  the  face  of  the  extreme  demands  for  coiiq>etence .    Further  study,  in 
depth,  is  very  much  called  for  by  these  findings,  which  were  observed 
in  both  Stage  I  and  Stage  III. 

By  contrast,  in  the  area  of  Interpersonal  Relations  they  achieved 
top  rank  on  Stance,  Engagement,  and  Aid/Advice,  even  though  they  had 
the  second  lowest  Attitude  score,      Horeover,  they  scored  second  lowest 
for  Neutral  Affect,  a  little  below  average  on  Positive  Affect,  and 
second  and  third  highest,  respectively,  on  Hostile  and  Depressive 
Affect.    Thus,  they  portray  themselves  coping  skillfully  with  inter- 
personal issues  but,  at  the  same  time,  they  reveal  many  more  negative 
inner  feelings  than  their  outward  s^uccess  wc  ild  otherwise  tend  to  imply. 
This  pattern  was  quite  similar  to  that  found  in  the  Stage  I  san^Ie, 

In  reacting  to  people  in  Authority  they  showed  the  second  least 
Positive  attitude,  the  greatest  amount  of  Hostile  Affect,  the  least 
amount  of  Depressive  Affect  and  also  the  least  amount  of  Affective 
Neutrality.    They  got  top  rank  for  taking  a  confronting  Stance  toward 
the  person  in  authority  but  a  bottom  score  for  actually  Engaging  in 
actions  calculated  to  work  ott  a  satisfactory  relationship,  and  a  some- 
what below-average  score  on    heir  independence  of  Aid  or  Advice  in  this 
situation.    Their  Affective    rofile  was  quite  similar  to  that  found  in 
Stage  I  but  tt^re  was  a  subSi.antial  difference  on  the  coping  style 
variables.    In  Stage  I  they  had  been  in  the  average  range  on  both  Stance 
and  Engagement.    Clearly,  they  have  strongly  mixed  feelings  about  re- 
lating to  people  in  Authority  and,  on  the  whole,  they  deal  with  this 
problem  in  a  style  that  ranges  from  just  adequate  to  considerably  less 
than  adequate, 
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The  Anxiety  items  gave  them  much  less  trouble  or  conflict.  They 
scored  at  the  top  of  the  international  midrange  for  Neutral  Affect, 
and  average  for  both  Depressive  and  Hostile  Affect.    Their  attitude 
was  right  at  the  international  midpoint.    Their  Engagement  score  was 
a  little  above  the  international  midrange;  their  Stance  score  ranked 
third  highest,  at  the  top  of  the  midrange;  and  they  ranked  right  at  the 
midpoint  on  Aid/Advice.    This  was  quite  similar  in  many  ways  to  the 
pattern  in  the  Stage  I  data,  where  the  Japa^-p  children  had  scored  at 
the  top  on  Stance.  Engagement,  and  Ne-  •     •  -t  and  at  the  bottom  on 

Negative  Affecc.    The  Stage  III  sampU  more  emotional  and  expressed 

relatively  more  negative  feelings  but  only  to  a  degree  that  was  average 
within  the  international  array. 

When  confronted  with  interpersonal  Aggression,  they  ranked  at  the 
top  of  all  national  samples  on  Stance,  Engagement,  and  Aid/Advice. 
Their  emotional  reactions  were  just  about  as  vigorously  active  as  their 
choice  of  actions.    They  ranked  third  highest  in  expressing  Hostile 
Affect,  lowest  in  expressing  Depressive  Affect,  and  third  lowest  in 
Affective  Neutrality.    They  fell  within  the  upper  end  of  the  interna- 
tional midrange  on  expressions  of  Positive  Affect.    This  profile  was 
very  different  from  that  found  :.n  Stage  I.    In  the  earlier  sample  the 
children  had  very  low  scores  on  Engagement  and  Stance  yet  their  affec- 
tive expressions  were  within  the  avetage  range.    That  pattern  was  inter- 
preted as  suggesting  that  the  Japanese  children  were  ill  at  ease  when 
faced  with  direct  aggression  and  might  repress  many  of  their  feelings. 
Clearly,  thf  children  of  the  Stage  III  sample  feel  and  act  quite  dif- 
ferently.   Whether  this  is  a  secular  trend  over  the  years  from  1965  to 
1969  or  whether  some  other  reason  exists,  the  Stage  III  youth  took  an 
aggressi  <a  counterattack  when  confronted  with  aggression  from  someone 
^Ise  anc  '.hey  generally  carried  it  through  to  an  effective  resolution 
of  tne  conflict.    The>  did  not  just  explode  with  anger.    Rather,  they 
took  steps  to  reduce  oc  remove  the  cause  of  the  original  aggression  or 
they  worked  out  a  friendlier  relationship. 

The  profile  of  mean  scores  put  the  children  of  Tokyo  second  highest 
on  Aid/Advice  and  third  highest  on  Engagement.    This  was  quite  similar 
to  the  standing  of  the  Stage  I  sample,  though  even  somewhat  higher. 
Emotionally,  they  came  out  third  lowest  in  Attitude,  highest  of  all 
samples  in  the  amount  of  Hostile  Affect  expressed,  average  for  Depres- 
sive Affect, and  at  the  bottom  of  the  international  array  on  Neutral 
Affect  aid  Positive  Affect.    This  pattern  was  extremely  similar  to  that 
of  the  S^age  I  sample.    The  extreme  differences  in  their  coping  styles 
from  one  area  of  behavior  to  another  must  be  noted,  however.  They 
showed  relatively  poor  coping  skills  in  Task  Achievement  and  In  dealing 
with  people  in  Authority.    On  the  other  hand,  they  had  top  scores, 
internationally,  for  coping  effectively  with  Interpersonal  Relations 
and  with  Aggressive  encounters. 
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It  seems  almost  inevitable  that  these  youag  people  of  Tokyo  must 
fairly  often  feel  uncomfortable  with  themselves  and  be  somewhat  uncom- 
fortable for  other  people  ^o  deal  with.    They  have  strong  feelings  which 
they  do  not  really  conceal.    More  often  than  in  any  other  national 
sample,  these  can  be  hostile  feelings.    At  the  same  time,  they  show  a 
high  degree  of  practical  skill  in  dealing  with  other  people  of  their 
own  age,  although  not  with  people  in  authority  over  them.    They  manage 
experiences  of  anxiety  quite  adequately.    As  was  noted  in  the  observa- 
tions about  the  Stage  I  data,  there  is  often  a  distinct  contrast  between 
the  way  these  young  people  feel  about  things  and  che  way  they  act. 
Their  attitude  toward  life  in  general  is  not  very  positive  but  they  go 
at  it  with  determined  endeavor  and  considerable  skill.    Despite  a  good 
deal  of  discontent  or  resentment,  they  portray  themselves  acting  in  an 
effective,  socially  approved  manner*    The  one  notable  exception  to  this 
is  their  relatively  poor  performance  in  the  Task  Achievement  area.  This 
is  a  puzzle  which  requires  additional  research  to  explain. 

In  general,  though,  these  Japanese  youth  show  a  unique  pattern  among 
the  national  samples.    They  can  simultaneously  maintain  an  effective 
style  of  practical  action  and  a  complex  of  feelings  and  attitudes  which 
are  sometimes  distinctly  less  than  positive.    In  Western  societies  such 
compartmentalization  usually  generates  strong  internal  stresses  vhich 
lead  to  considerable  psychic  discomfort  for  the  individual  and,  ulti- 
mately, a  certain  unpredictability  or  irrationality  about  some  important 
aspects  of  his  behavior.    Whether  this  same  consequence  follows  in 
Japanese  society  is  something  that  would  have  to  be  examined  very  care- 
fully.   This  kind  of  internal  discontinuity,  though,  might  explain  some 
of  the  seemingly  sudden,  unexpected  reversals  in  overt  behavior  which 
have  been  observed  in  the  history  of  the  Japanese  people.    This  might 
help  to  explain,  too,  some  of  the  disparities  of  behavior  between  formal 
social  transactions  and  behavior  "after  hours,"  or  in  the  home,  which 
have  also  been  reported  by  observers  of  the  contemporary  Japanese  scene. 

Story  Completion^ 

In  Stage  I,  extremely  few  of  the  coping  scores  correlated  with  the 
independent  criteria  at  either  age  level*    A  Coping  Effectiveness  score 
on  the  Interpersonal  Aggression  story  (Story  Eight)  did  correlate  sig- 
nificantly with  several  of  the  achievement  measures  at  age  ten  and  with 
a  smaller  number  of  achievement  and  behavior  rating  measures  at  age 
fourteen.    The  only  other  positive  correlations  were  between  the  Story 
Four  scores  and  one  each  of  the  Achievement  and  Behavior  Rating  measures. 
None  of  the  coping  style  scores,  such  as  Engagemeryt »  Iftitiatlon,  etc., 
correlated  positively  with  the  criteria.  *  *  *  j^^^ 

In  Stage  III,  scores  on  the  revised  Instrument  correlated  much  more 
rften  with  the  achievement  and  behavior  criter iay- bu?l^ very  often  in  an 
inverted  direction*    At  ten,  one  or  more  of  the  cop^xji^  style  scores 
correlated  with  one  or  more  of  the  achievement  measures  on  every  story. 
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The  most  positive  relationship  was  on  the  Aggression  Story  Three.  How- 
ever, the  peer  reputation  ratings  correlated  in  a  rather  strongly 
negative  direction  with  the  coping  scores  on  the  stories.    It  is  almost 
as  though  children  who  conformed  to  adult  expectations  by  telling 
"successful"  stories  were  likely  to  be  either  unpopular  or  not  respec- 
ted among  peers.    At  fourteen,  while  this  negative  relationship  between 
coping  scores  and  peer  reputation  did  not  appear,  there  was  a  systematic 
pattern  of  negative  correlations  between  coping  scores  and  the  school 
achievement  measures.    Judging  from  observations  by  the  test  adminis- 
tractors,  it  appears  that  many  high  achieving  fourteen-year-olds 
resented  this  instrument  as  too  childish  for  t*^em  and  quite  deliberately 
and  negativistically  made  up  stories  which  did  not  portray  effective 
coping.    Children  whose  school  achievement  was  actually  lower  were  more 
apt  to  tell  "successful"  stories.    The  net  effect  of  these  correlational 
findings  is  to  suggest  strongly  that  the  scores  on  this  instrument  in 
Stage  I  should  not  be  taken  to  represent  the  true  behavior  of  the  chil- 
dren; and  in  Stage  III  the  scores  cannot  be  taken  to  represent  the  chil- 
dren's behavior  because  they  are  correlated  with  performance  in  opposite 
directions  at  the  two  age  levels.    In  short,  this  instrument  siit5)ly  was 
not  and  is  not  generally  usable  with  the  Japanese  children,  perhaps 
particularly  in  its  psyche  dtrically  scored  form.    The  Japanese  research 
teams  saw  much  useful  information  in  the  content  of  the  stories  when 
they  were  "clinically"  read;  but  the  scoring  system  often  ignored  or 
misrepresented  characteristics  which  could  be  quite  readily  and  reliably 
inferred  from  the  stories  by  expert  judges • 

In  the  end,  there  seems  little  point  to  discussing  the  score  profiles 
of  the  Japanese  children  except  to  note  that  they  were  high  average  in 
Response  Length,  a  measure  which  did  correlate  significantly  with  the 
performance  criteria  at  both  age  levels,  particularly  at  age  ten.  It 
may  also  be  worth  noting  that  the  Japanese  children  showed  extremely 
little  Affect  in  their  stories,  whether  of  a  Positive  or  Negative  kind. 
They  ranked  second  lowest  on  these  variables  and  lowest  of  all  for  Total 
amount  of  Affect  expressed  jy  all  characters  in  the  stories.    Thus,  even 
the  fourteen-year-olds,  who  by  their  actions  demonstrated  an  almost 
angry  contempt  for  the  instrument,  did  not  overtly  express  the  strong 
negative  feelings  which  the  characteristics  of  their  story  plots  very 
clearly  implied.    In  effect,  the  children  at  both  age  levels  wore  "poker 
faces"  in  responding  to  this  instrument. 


Summary 

What  these  young  people  of  Tokyo  want  most  is  the  chance  for  inde- 
pendent, individual  self-expression  and  self-satisfaction  (including 
the  ancient  Japanese  proclivity  for  beautiful  surroundings).    They  al- 
most actively  reject  Success,  Prestige,  money  or  Security  as  major 
considerations  in  choosing  a  career,  despite  the  fact  that  these  latter 
goals  have  strongly  dominated  the  national  picture  for  the  last  genera- 
tion in  Japan,  as -in  so  many  other  parts  of  the  rapidly  developing 


They  do  not  want  to  follow  their  fathers'  careers.    This  is  not 
through  a  desire  to  rise  above  them  so  much  as  a  desire  to  select 
personally  attractive  kinds  of  work  which  may  or  may  not  have  any  re- 
lationship to  paternal  occupation.    They  want  at  least  some  college, 
which  is  much  more  education  than  their  fathers  had,  but  they  do  not 
view  this  primarily  as  a  means  of  becoming  upward  mobile,  socially  or 
economically. 

In  both  the  Views  of  Life  and  the  Sentence  Completion  data,  as  well 
as  in  their  relatively  low  scores  in  the  Social  Attitudes  Inventory, 
they  show  many  different  signs  of  stressfully  contradictory  internal 
value  systems  and  seemingly  compartmentalized  patterns  of  feeling  and 
behavior.    They  show  strong,  independent  coping  skills,  particularly  in 
dealing  \^ith  interpersonal  relations  and  aggression.    They  enjoy  work, 
feel  in  control  of  their  own  fates  and  strongly  prefer  to  express  their 
true  feelings  rather  than  hide  or  control  them.    At  the  same  time,  they 
show  somt-what  contradictory  desires  to  be  both  independent  and  to  work 
cooperatively  and  closely  with  others;  to  get  otters'  advice  and  ideas 
yet  initiate  their  own  actions,  quite  independently.    The  outward  skill 
they  both  report  and  demonstrate  is  in5>ressive;  yet  it  is  accompanied  by 
a  very  marked  lack  of  inner  self-confidence  and  self-satisfaction. 

They  cope  effectively  with  other  people  but  they  really  do  not  like 
them.    They  show  a  relatively  high  degree  of  ge  -jralized  hostility. 
This  is  not,  however,  allowed  to  interfere  with  working  out  interper- 
sonal problems  in  a  rational,  practically  effective  way,  at  least  on  the 
surface. 

They  particularly  resent  people  in  authority  and  do  not  deal  with 
them  too  effectively^    This  may  be  part  of  the  reason  that  they  do  not 
display  as  effective  initiative  or  self ^reliance  in  dealing  with  achieve- 
ment tasks  as  most  of  the  other  national  sanf)les  of  children.    They  are 
least  neutral  and  most  negative  of  all  national  samples  in  their 
expressed  feelings  in  general,  and  particularly  in  their  relations  with 
authority  figures. 

Their  relatively  low  level  of  coping  skill  in  dealing  with  achieve- 
ment tasks  is  extremely  puzzling  in  view  of  the  great  superiority  they 
showed  in  academic  achievement  in  the  International  Study  of  Educational 
Achievement.    It  is  almost  as  if  the  excellent  academic  skills  shown  by 
the  Japanese  children  were  the  product  of  conformity,  by  rote,  to 
externally  applied  educational  pressures,  rather  than  the  product  of  in* 
trinsically  motivated,  self-directed  study  and  thought.    Some  Japanese 
scholars  have  expressed  this  view;  but  it  would  need  very  careful  check- 
ing before  assuming  it  to  be  a  correct  description. 
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Perhaps  some  of  these  contradictions  stem  from  the  rise  of  a  new 
generation  who  see  quite  differen.  reasons  for  living  and  working  than 
the  traditional  values  held  by  the  older  generation.    These  young 
people  are  not  jus»-  critics  of  the  previous  society,  though.    They  are 
severely  self -questioning  and  self-doubting,  even  as  they  move 
vigorously  to  carry  out  decisions  through  independent  thought.  Their 
anti-materialistic  values  are  in  distinct  opposition  to  the  present 
national  emphasis  on  economic  growth  and  success.    This  may  fore- 
shadow an  explosive  confrontation  between  these  two  value  systems 
within  the  next  ten  to  fifteen  years,  as  this  generation  of  young 
people  reaches  maturity. 

In  any  event,  these  Japanese  youth  stand  out  as  effective  doers. 
They  have  intense  enough  emotional  dissatisfactions  -^nd  conflicts  to 
suggest  a  definite  need  for  organized  educational  and  societal 
attention  to  the  stressful  contradictions  that  seem  to  pull  at  them. 
They  do  not  need  more  specific  skill  training  than  they  already  get,  it 
would  appear.    What  they  could  use  is  systematic  help  in  achieving 
happier,  more  acceptant  feelings,  both  toward  other  people  and  toward 
themselves. 

They  most  closely  resemble  the  young  people  of  West  Germany,  in  many 
ways.    The  youth  in  both  of  these  countries  share  a  common  sense  of 
acute  self-doubt  and  a  similar  pattern  of  very  cool  attitudes  and  a 
good  deal  of  hostile  feeling  toward  the  world  around  them.    In  Japan, 
this  does  not  prevent  them  from  taking  effective  practical  action  to 
resolve  problems,  even  where  they  actively  dislike  having  to  do  it. 
How  long  this  internal  contradiction  can  go  on  without  some  kind  of 
breaking-loose  of  these  powerful  emotions  or,  alternatively,  some 
ein)hatic  turning  away  from  economic  productivity  as  the  main  societal 
goal,  is  a  question  that  would  seem  to  warrant  very  alert,  studious 
attention. 
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AN  INTERNATIONAL  COMPARISON  OF  AGE  TRENDS, 
SOCIOECONOMIC  DIFFERENCES  hAD  SEX  DIFFERENCES 


Given  the  stratified  sample  of  children  from  nine  locations  in 
eight  countries,  it  is  possible  to  test  the  universality  of  any  given 
characteristic.    While  one  could  scarci^ly  generalize  about  "human 
nature"  solely  from  these  sanq>les  of  urban  populations,  in  highly 
developed  or  rapidly  developing  countries,  at  least  it  is  possible  to 
apply  an  enqpirical  test  to  any  given  characteristic,    if  the  charac- 
teristic is  distributed  in  all  sai^iles  in  the  same  way,  it  can  be 
called,  for  the  purposes  of  this  study,  a  "universal"  pattern.    If  it 
appears  in  six  or  seven  out  of  the  eight  samples,  in  the  same  way, 
it  may  be  called  a  "dominant"  pattern,  for  the  purposes  of  this  dis- 
cussion. 

If  the  characteristic  shows  one  pattern  in  some  countries  and  a 
different  pattern  in  other  countries,  this  would  definitely  refute 
any  contention  that  this  was  an  inherent,  universal  characteristic  of 
human  nature.    Indeed,  if  the  pattern  is  different  in  even  one  country, 
this  would  suggest  that  cultural  conditioning  plays  a  major,  if  not 
exclusive,  role  in  producing  that  characteristic. 

In  the  preceding  section,  national  profiles  were  identified  and 
described.    In  the  sections  which  follow,  each  measure,  in  each  in- 
strument, is  examined  to  see  if  there  are  age,  status,  or  sex  patterns 
which  occur  uniformly,  or  almost  uniformly,  in  all  national  samples. 
The  data  for  these  coinparisons  are  contained  in  Figure  5. 

The  top  line  of  each  table  in  Figure  5  gives  the  item  variable 
number  (e.g.,  21)  and  the  item  description  (e.g..  Occupational  Values 
Frequency  Item  1  -  Altruism).    Any  two  country  mean  scores  can  be 
compared  by  the  Tukey  test  of  Honestly  Significant  Differences.  The 
Tukey  HSD  (which  is  given  at  the  top  right  of  the  table)  is  found  by 
the  formula  y  Ywithln  mean  square|  with  ^  for  eight  groups  of  more 
than  one  hundred  and  twenty  subjects  per  group  being  .151.  This 
number  represents  the  smallest  difference  between  two  country  means 
necessary  for  the  two  means  to  be  considered  different  from  each 
other  at  the  .65  significance  level.  The  means  for  variable  number 
21  can  be  compared  as  follows:    Brazil  is  significantly  lower  than 
all  other  countries.    England  is  significantly  higher  than  Brazil, 
significantly  lower  than  Mexico,  Chicago,  Austin,  and  Yugoslavia,  but 
not  significantly  different  from  either  Italy  or  Japan.    Italy  and 
Japan  are  both  significantly  higher  than  Brazil,  lower  than  Chicago, 
Austin,  and  Yugoslavia  but  no  different  from  England,  Mexico,  or  each 
other.    Mexico  is  significantly  higher  than  Brazil  and  England,  lower 
than  Chicago  and  Austin,  but  not  significantly  different  from  the 
oiher  stations*    Chicago  and  Austin  are  significantly  higher  than 
Brazil,  England,  Italy,  Japan,  and  Mexico,  but  not  significantly  dif- 
ferent from  each  other  or  from  Yugoslavia.    Yugoslavia  is  signifi- 
cantly higher  than  Brazil,  England,  Italy,  and  Japan,  but  not  signifi- 
cantly different  from  any  other  station* 
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The  two  rows  of  numbers  beside  the  label  "Country**  give  the  means 
for  all  eight  country  samples,  presented  beneath  their  relative  rank- 
ings.   The  figures  located  in  the  first  column  are  for  Brazil,  indi- 
cating that  the  country  mean  is  7,34  (rounded  to  two  places)  for  the 
Btazilian  subjects  and  that  this  mean  ranks  eighth  (last)  among  the 
country  means.    The  last  column  represents  Japan  and  indicates  that 
Japan's  mean  score  for  this  variable  of  8.4  ranks  sixth  among  country 
means.     (If  these  two  rows  were  blank,  it  would  indicate  that  there 
are  no  country  main  effect  differences  significant  at  the  .05  level.) 
The  next  set  of  rows  represents  the  Country  x  Age  interaction.  The 
column  under  Brazil  indicates  that  the  mean  score  for  ten-year-olds 
of  7.143  is  lower  than  the  mean  score  of  7.537  for  four^aen-year-olds . 
The  presence  of  this  row  indicates  that  this  interaction,  over  all- 
countries,  is  significant  at  .05;  it  does  not  mean  that  age  is  a 
significant  differentiation  within  every  country.    The  intra-country 
analyses  discussed  earlier  must  be  consulted  to  determine  whether 
age  differences  within  individual  countries  arc  significant.  The 
omission  of  means  from  the  row  labeled  "Country  x  SES"  indicates  that 
this  interaction  is  not  significant  at  the  .05  level.    The  Country  x 
Sex  rows  should  be  interpreted  analogously  to  the  Country  x  Age  rows. 

The  rows  representing  Age  main  and  interaction  effects  indicate 
that  the  Age  main  effect  is  not  significant  at  the  .05  level.  There 
were,  however,  significant  Age  x  SES  and  Age  x  Sex  differences.  In 
this  example,  ten-year-old  upper-lower  class  subjects  scored  lower 
than  ten-year-old  upper-middle  class  subjects,  while  fourteen-year- 
old  upper-lower  class  subjects  also  scored  lower  than  did  fourteen- 
year  -old  upper-middle  class  subjects,  but  not  to  as  great  an  extent 
as  among  the  ten-year-olds. 

The  remainder  of  the  table  is  similar;  however,  it  should  be  noted 
that  interaction  effects  are  listed  only  under  the  first  mentioned 
effect       that  is,  all  country  interaction  effects  are  listed  under 
Country,  all  Age  interactions  (except  Country  x  Age)  effects  are 
listed  under  Age,  and  so  on. 

The  presence  of  means  and  directional  signs  or  ranks  indicate  that 
the  effect  of  interactions  are  significant  at  the  .05  level.  The 
omission  indicates  that  either  these  effects  and  interactions  are 
non- significant  or  that,  in  the  case  of  specific  variables,  these 
effects  and  interactions  are  meaningless.    For  example,  country  rank- 
ings on  the  standardized  achievement  tests  would  be  meaningless, 
since  these  scores  were  standardized  separately  within  each  country. 

After  the  Stage  III  findings  for  each  variable  are  described,  these 
results  are  compared  with  the  findings  from  the  Stage  I  sample.  Taking 
a  conservative  view  of  the  data,  only  those  characteristics  which  show 
a  "universal"  pattern  in  both  samples  of  children  will  be  given  that 
designation,  finally. 
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AGE  TRENDS 


Aptitude  and  Achievement 

Since  the  Raven  scores  were  standardized  within  each  country  and 
within  each  age  group,  no  comparison  for  general  age  trends  was 
legitimate.    It  was  possible,  however,  for  social  class  differences 
in  Aptitude  to  occur  differently  in  the  two  age  groups.    No  such 
Age  X  Class  differences  were  found,  however,  in  Stage  III.    This  re- 
produced exactly  the  same  finding  as  in  Stage  I,    This  finding  has 
great  practical  impcrtance  since  it  appears  to  confirm  the  repre- 
sentativeness of  the  population  samples  at  the  two  age  levels.  It 
would  have  been  quite  possible,  due  to  differential  drop-out  rates, 
for  the  fourteen-year-old  sample  to  have  been  more  capable  than  the 
ten-year -old  saiqile,  on  the  average,  especially  at  the  upper-lower  class 
level.     Indeed,  it  is  known  that  there  is  a  far  higher  drop-out  rate  at 
the  working-class  level  in  Brazil,  for  example,  than  at  the  upper- 
middle  class  level.    Consequently,  it  is  important  to  note  that  no 
such  bias  affected  the  representativeness  of  the  two  age  san5)les.  Even 
in  Sao  Paulo,  the  fourteen-year-old  upper-lower  children  were  not 
higher  on  their  Raven  scores  than  the  fourteen-year-old  upper-middle 
class  children;  instead,  they  tended  to  have  lower  Raven  scores,  just 
as  did  the  ten-year-old  working  class  children.    This  same  lack  of 
difference  between  the  two  age  groups  was  observed  in  the  Mathematics 
Achieven^nt  scores.    In  Reading  Achievement  the  status  difference  in 
favor  of  the  upper-middle  class  was  even  greater  at  the  fourteen-year- 
old  level  than  at  the  ten-year-old  level,  despite  the  logical  proba- 
bility that  more  low  achieving  children  would  drop  out  of  school  at  the 
working-class  level  than  at  the  upper-middle  class  level.  Conceivably, 
the  potential  effects  of  such  differential  dropping-out  may  be  offset  by 
a  progressively  greater  discrepancy  In  rate  of  academic  learning  between 
the  two  social  class  groups,  with  increasing  age.    This  is  just  one  of 
the  many  phenomena  revealed  by  this  study  that  pose  specific,  important 
questions  which  will  require  further  research  to  establish  the  real 
explanations  of  the  observable  facts.    Like  the  dog  that  did  not  bark 
in  the  night,  the  absence  of  an  Age  x  SES  interaction  effect  in  aptitude 
and  achievement  is  a  striking    and  important  fact. 

In  Stage  III,  there  were  not  the  reversals  of  Sex  between  the  two 
age  groups  that  were  observed  in  the  Stage  I  samples.    The  increase  in 
the  status  difference  in  Reading  Achievement  with  increasing  age  in 
Stage  III  was  a  reversal  of  the  decrease  in  status  difference  observed 
in  Stage  I, 

In  Stage  I,  girls  had  excelled  boys  in  Grade  Point  Average  and  this 
same  pattern  was  repeated  in  Stage  III.    However,  in  Stage  I  this  dif- 
ference decreased  at  fourteen  whereas  in  the  Stage  III  che  difference 
was  the  same  at  the  two  age  levels. 
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In  general,  age  did  not  appear  to  make  much  difference  in  the 
Aptiti^e  or  Achievement  scores  attained  by  the  two  serial  class  groups 
or  by  the  two  sex  groups. 

Behavior  Rating  Scales 

Because  the  reference  groups  on  which  these  ratings  were  based  were 
almost  totally  different  in  che  two  age  groups  within  each  country,  and 
because  the  reference  groups  were  entirely  different  from  nation  to 
nation,  the  only  legitimate  comparisons  are  those  involving  the  Age  x 
SES  and  the  Age  x  Sex  interaction  effects.    On  Academic  Task  Achieve- 
ment, there  was  such  an  age  difference:    the  ten-year-olds  showed  a 
greater  difference  between  the  two  social  class  groups  than  was  true  at 
the  four teen-year -old  level.    No  such  difference    occurred  on  the 
Authority  scale;  but  a  similar,  greater  status  difference  was  observed 
at  age  ten  in  the  case  of  Interpersonal  Relations,  Implementation,  Self- 
Assertion,  Solver,  and  Self -Control  of  Aggression.    The  Anxiety  coping 
scale  actually  showed  a  reversal  of  the  status  difference  from  ten  to 
fourteen.    At  ten,  the  middle-class  children  exceeded  the  lower-class 
children  in  their  capacity  to  cope  with  Anxiety,  according  to  peers; 
but  at  fourteen  this  difference  favored  the  working-class  children.  The 
size  of  the  reversal  was  quite  small,  however.    Thus,  in  most  aspects 
of  coping,  the  children  at  fourteen  saw  fewer  differences  between  the 
two  social  class  levels  than  they  did  at  age  ten.    What  differences 
there  were  still  favored  the  upper-middle  class  children,  except  in  the 
handling  of  Anxiety. 

Although  there  could  just  as  easily  have  been  disparate  Sex  differ- 
entials in  the  peer  ratings  of  coping  effectivess  at  the  two  age  levels, 
no  such  Age  x  Sex  difference  was  observed  on  any  of  the  Behavior  Rating 
scales. 

Occupational  Values 

The  evidence  strongly  indicates  that  values  are  a  learned  phenomenon 
and  therefore  are  culturally  determined  to  a  major  degree.    Only  three 
of  the  values  showed  a  universal  Age  trend,  overall.    The  importance  of 
Independence  increased  from  ten  to  fourteen  in  all  countries,  in  both 
Stage  I  and  Stage  III.    The  importance  of  Prestige  decreased  from  ten  to 
fourteen  everywhere,  in  both  stages.    So  did  the  importance  given  to 
Follow  Father.    It  is  not  at  all  surprising  that  a  "developmental'*  trend 
should  show  itself  on  these  variables.    It  is  generally  expected  that 
adolescence  will  bring  a  greater  capacity  and  a  greater  desire  for 
independence  of  adult  control.    The  declining  importance  of  prestige 
could  be  taken  to  reflect  increasing  realism,  and  decreasing  attraction 
to  glamorous  occupations  with  increasing  age.    The  decrease  to  a  very 
low  level  in  the  desire  to  follow  the  fathers'  occupation  could  be 
viewed  as  a  combination  of  growing  realism  and  also  growing  individual 
divergence  from  a  simple  identification  with  the  father. 
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There  were  four  interaction  effects  whic**  also  showed  a  univesrsal 
pattern  related  to  age.    The  greater  emphasis  that  girls  put  on  Altruism, 
as  compared  with  boys  at  age  ten,  increased  significantly  at  age  four- 
teen.   Boys  gave  greater  emphasis  to  the  inq>crtance  of  Prestige  at  age 
fourteen  than  they  had  at  ten,  compared  with  the  girls.    The  greater 
iiiq>ortance  of  Economic  Returns  to  boys  than  to  girls  was  also  greater 
at  fourteen  than  at  ten  years  of  age.    The  social  class  difference  in 
the  importance  of  Economic  Returns  decreased  with  age.    The  working- 
class  children  gave  this  more  importance  than  the  middle-class  children 
at  both  ages,  but  the  difference  was  greater  at  ten  than  at  fourteen. 

Thus,  out  of  forty-five  score  patterns  which  might  have  been  uni- 
versally affected  by  age,  only  seven  turned  out  to  show  a  universal  age 
trend.    There  were  dominant,  almost  universal  patterns  on  another  six 
value  dimensions.    The  attractiveness  of  artistic  careers  declined 
everywhere  except  England  in  Stage  I,  and  everywhere  in  Stage  III. 
desire  to  get  ahead  in  one's  work  (Success)  increased  in  all  countries 
except  Italy  and  Japan  in  Stage  I  and  in  all  countries  except  Germany, 
Yugoslavia,  and  Japan  in  Stage  III.    Self-Satisfaction  became  more 
important  with  increasing  age  everywhere  except  England  in  Stage  I,  and 
everywhere  except  Italy  in  Stage  III.    The  importance  of  being  cre- 
atively original  declined  everywhere  except  in  Mexico  in  Stage  I,  and 
similarly  declined  everywhere  excepc  in  Mexico,  Brazil,  and  Yugoslavia 
in  Stagj  III.    Security  became  more  important  with  increasing  age  in 
every  country  in  Stage  I,  and  in  all  countries  but  Mexico  and  Japan  in 
Stage  III.    The  in^ortance  of  having  pleasant  relations  with  Associates 
at  work  increased  with  age  everywhere  except  in  Mexico  In  both  Stage  I 
and  Stage  III.    Although  the  clustering  of  values  that  were  originally 
called  "Intrinsic**  differed  too  much  from  country  co  country  to  put  much 
weight  on  this  classification,  it  was  observed  that  the  total  Intrinsic 
score  increased  from  age  ten  to  age  fourteen  in  all  cities  except  London 
and  Chicago  in  Stage  I,  and  everywhere  except  in  Milan  and  Austin  in 
Stage  III. 

The  fact  that  an  age  trend  was  re/ersed  in  even  one  country,  however, 
demonstrates  that  these  values  simpL/  cannot  be  uncritically  assumed 
to  represent  the  unfolding  of  innate  potentialities  or  characteristics 
of  '*human  nature*'  which  inevitably  emerge  with  increasing  age.  Indeed, 
the  fact  that  the  greatest  number  of  age  coiq>arisons  on  these  values 
showed  significant  differences  from  country  to  country  seems  quite 
clearly  to  indicate  that  the  very  stable  pattern  of  values  which  was 
observed  in  most  of  the  countries  is  laid  down  early  in  life  and  does 
not  vary  because  of  **developmental'*  chaises  between  age  ten  and  age 
fourtean.    Plenty  of  age  differenc<*s  were  observed  in  each  country  but 
there  was  no  systematic  pattern  across  all  countries,  with  the  excep- 
tions noted  above,  which  could  juptify  the  assumption  that  there  are 
developmental  changes  in  young  people  which  will  cause  the  inevitable 
rise  of  a  predictable  age -determined  value  pattern,  regardless  of  the 
influence  of  the  child's  particular  culture. 
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For  example,  there  has  been  quite  a  lot  written  about  the  course 
of  development  of  social  attitudes  which  assumed  that  teenagers  must 
inevitably  be  more  concerned  about  their  interpersonal  relationships 
with  agemates  than  are  pre -pubescent  children.    In  eight  of  the  nine 
countries  precisely  this  kind  of  age  trend  was  observed  in  the  relative 
importance  that  the  children  gave  to  Associates.    In  Mexico,  however, 
this  age  trend  was  reversed  in  both  Stage  I  and  Stage  III*    The  ten-year- 
olds  in  Mexico  City  gave  more  importance  to  this  aspect  of  life  than 
did  the  fourteen-year-olds.    It  is  certainly  true  that  this  particular 
career-related  item,  on  this  particular  questionnaire,  does  not  assess 
all  of  the  ways  in  which  peer  associations  are  important  to  young 
people.    Nonetheless,  as  an  operational  test  of  the  proposition  of  a 
universal  "developmental"  trend  in  this  aspect  of  life,  the  Mexican 
data  firmly  contradict  the  proposition.    This  example,  and  numerous 
others  in  the  data  from  the  Occupational  Values  instrument,  vividly 
illustrate  the  absolute  necessity  of  obtaining  a  culturally  varied, 
reasonably  representative  sample  of  the  human  race  before  venturing  to 
assert  that  there  are  universal  "developmental  trends"  which  must  in- 
evitably show  themselves  as  a  consequence  of  the  unfolding  of  biolog- 
ically inherited  properties  of  all  hunan  organisms.    There  may,  indeed, 
be  such  regularities  and  developmental  inevitabilities;  but  they  remain 
to  be  demonstrated  from  far  more  representative  sampling  of  the  human 
race  than  has  usually  been  possible  up  to  now  in  the  behavioral  sciences, 
let  alone  in  the  speculative  writings  of  impressionistic  reporters. 

Nonetheless,  it  is  entirely  appropriate  and  justifiable,  for  very 
practical  reasons,  to  take  careful  note  of  observable  age  crends  (or 
any  other  kind  of  stable  regularities)  which  obtain  in  a  large  m.-^ber  of 
societies.    The  "dominant"  age  trends  recounted  above  may  indeed  suggest 
that  highly  urbanized  living  has  a  tendency  to  generate  similar  patterns 
of  value  deve  lopment  in  most  societies,  except  where  extremely  powerful 
influences  in  the  local  cultures  alter  these  patterns.    This  is  purely 
a  hypothesis,  of  course.    The  possible  role  of  urbanization  as  an 
explanation  of  such  transcultural  similarities  remains  to  be  tested. 

Occupational  Interests 

In  all  but  one  country  (Italy  in  Stage  I  and  Yugoslavia  in  Stage  III) 
the  absolute  level  of  Occupational  Aspiration  increased  from  age  ten  to 
age  fourteen.    This  trend  is  somewhat  contrary  to  the  results  of  some 
earlier  studies  which  showed  that  the  children  they  studied  tended  to 
grow  more  realistic  in  their  Occupational  Aspirations  as  they  moved 
from  childhood  into  adolescence,  with  the  effect  of  lowering  somewhat 
the  level  they  hoped  to  ^ichieve.    Except  in  the  two  countries  noted, 
the  children  in  both  stages  of  this  study  showed  increasing  occupational 
ambition  with  increasing  age. 

No  such  firm  generalization  can  be  made,  however,  about  their  stated 
Occupational  Expectations.    In  Stage  I,  everywhere  except  in  Milan, 
there  was  a  rise  in  expectation  from  age  ten  to  age  fourteen,  parallel 
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to  the  rise  in  aspiration.    In  the  Stage  III  sample,  however,  while 
there  was  an  increased  level  of  expectation  in  five  of  the  national 
samples  (Brazil,  Mexico,  England,  Chicago^  and  Austin)  there  was 
actually  a  decrease  in  level  of  expectation  in  the  other  four  countries 
(Germany,  ItPly,  Yugoslavia,  and  Japan),    Lcgically,  children's  expec- 
tations may  be  strongly  affected  by  the  economic  status  of  their 
communities  at  the  time  of  the  measurement.    Variations  over  time  in 
the  state  of  prosperity  might  be  expected  to  cause  considerable  vari- 
ation in  the  career  levels  the  children  believe  they  are  likely  to 
attain.    At  any  rate,  this  measure  of  expectation  seems  to  be  a  good 
deal  more  subject  to  variation  than  the  aspiration  measure, 

A  partially  different  measure  of  aspiration,  that  which  conqpared 
the  child's  hoped-for  career  level  with  the  level  of  his  father's 
present  occupation,  also  showed  a  stable  age  trend  in  both  stages  of 
this  study.    The  fourteen-year-olds  showed  a  greater  positive  dis- 
crepancy between  their  aspiration  level  and  their  fathers'  occupations 
in  all  places  except  Chicago,  in  Stage  I,    In  Stage  III,  the  same 
increase  in  degree  of  azhbition  was  observed  in  all  centers  except 
Yugoslavia  and  Chicago. 

In  S' age  I,  the  children  in  all  locations  except  Milan  and  Austin 
showed  greater  Educational  Aspiration  at  age  fourteen  than  at  age  ten. 
In  Stage  III,  however,  the  children  in  five  places  showed  a  lesser 
degree  of  Educational  Aspiration  at  age  fourteen  (Germany,  Italy, 
Chicago,  Austin,  and  Japan);  in  only  four  countries  did  the  fourteen- 
year-olds  show  higher  aspirations  for  schooling  (Brazil,  Mexico,  England 
and  Yugoslavia),    Thus,  in  the  years  between  1965  and  1969,  something 
may  have  happened  in  five  of  the  countries  to  reverse  the  tendency 
toward  higher  Educational  Aspiration  with  increasing  age.  Combining 
this  finding  with  the  finding  that  the  age  trend  toward  increased  Occu- 
pational Aspiration  held  up  from  Stage  I  to  Stage  III,  the  possibility 
seems  worth  inv.^stigating  that  the  children  in  these  five  countries 
ttiLy  have  lost  a  little  of  their  confidence  in  the  efficacy  or  practical 
value  of  education,  even  though  they  maintain  their  desire  for  occupa- 
tional mobility.    Some  other  factors  may  have  produced  this  difference, 
of  course. 

Social  Attitudes  Inventory 

There  were  no  uniform  age  trends  in  these  Self-descriptions  of  coping 
effectiveness,  across  the  iight  countries,  in  any  of  the  five  areas  of 
behavior.    This  lack  of  any  age  trend  differed  considerably  from  the 
findings  on  the  comparable,  although  different  Stage  I  Instrument,  In 
that  earlier  sample,  there  was  a  universal  trend  for  fourteen-year-olds 
to  give  themselves  higher  scores  for  Active  Coping  than  ten-year*oids. 
In  seven  of  the  eight  countries,  except  for  Chicago,  there  was  a  de- 
creasing inclination  with  age  to  report  Passively  De^.nsive  behavior. 
Passive  Coping  was  described  less  often  by  fourteen-year-olds  in  five 
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of  the  eight  countries,  except  for  Brazil,  Mexico,  and  Italy,  whereas 
Active  Defensive  behavior  was  reported  more  frequently  by  fourteen- 
year-olds  in  five  of  the  eight  countries,  excepting  only  Brazil,  Italy, 
and  Japan. 

The  two  different  instruments  asked  related  but  somewhat  different 
questions.    Whether  the  trend  toward  increasingly  active  behavior, 
particularly  active  coping,  is  truly  characteristic  of  children  as  they 
grow  older,  may  best  be  tested  by  looking  at  the  results  from  the 
Sentence  Completion  instrument  in  Stage  III,  where  a  number  of  the 
variables  measure  aspects  of  active  coping  behavior  that  are  more 
closely  related  to  the  Stage  I  scores  on  the  Social  Attitudes  Inventory. 
Insofar  as  the  Active  Coping  and  Passive  Coping  scores  in  the  Stage  I 
instrument  canceled  each  other  out  in  the  age  trends  they  showed,  this 
could  be  taken  to  demonstrate  a  lack  of  change  in  overall  coping  effec- 
tiveness with  Increasing  age,  comparable  to  the  lack  of  age  change  shown 
in  the  Stage  III  Social  Attitudes  Inventory. 

Views  of  Life 

Since  this  instrument  was  given  only  to  fourteen-year-olds,  except 
in  Yugoslavia,  no  age  comparisons  can  be  made. 

Sentence  Completion 

It  must  be  remembered  that  the  Stage  I  Sentence  Completion  Coping 
Effectiveness  scores  showed  only  a  small  number  of  significant  correla- 
tions with  the  achievement  and  behavior  rating  criteria,  and  only  in 
England,  Austin,  and  Japan,  at  the  ten-year-old  level.    There  were  more 
correlations  in  Mexico  and  Chicago  at  fourteen;  but  the  relationships 
were  less  positive  at  fourteen  in  Japan  than  they  had  been  at  age  ten. 
All  in  all,  to  the  restricted  degree  that  these  correlation  data  imply 
validity  for  the  other  scores  on  the  Sentence  Completion,  they  suggest 
a  great  deal  of  caution  in  generalizing  from  the  Stage  I  data. 

On  the  other  hand,  there  were  many  more  significant,  positive  corre- 
lations between  the  Coping  Effectiveness  scores  and  the  behavioral 
criteria  in  the  Stage  III  Sentence  Completion  data,  in  all  countries. 
The  one  exception  was  that  Coping  Effectiveness  scores  on  the  Aggres- 
sion items  showed  relatively  few  significant  correlations  in  a  positive 
direction,  except  among  the  fourteen-year-olds  in  Chicago,  and  these 
scores  showed  some  significant  negative  correlations  with  performance 
in  several  countries.    Insofar  as  these  Coping  Effectiveness  scores, 
and  the  Mean  Coping  score  across  all  areas,  might  reflect  on  the 
probable  validity  of  the  other  coping  style  scores,  it  would  appear 
that  the  Stage  III  scores  can  more  properly  be  taken  at  face  value  than 
was  the  case  in  Stage  I. 
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In  the  area  of  Task  Achievement,  tie  fourteen-year-olds  in  seven 
of  tht  nine  cities  in  Stage  III  showed  more  positive  Attitudes,  coped 
without  needing  to  call  on  Aid  and  displayed  more  Neutral  Affect. 
There  was  one  contradiction  to  the  Stage  I  data,  where  the  attitudes 
of  ten-year-olds  had  been  more  positive  in  that  sample,  except  in 
Mexico,    Two  ottier  variables  showed  a  strong,  similar  trend  in  both 
Stage  I  and  Stage  III,  however,  in  all  countries  in  Stage  I  the  ten- 
year-olds  expressed  more  Negative  Affect;  in  Stage  III,  ten-year-olds 
in  all  countries  expressed  more  Depressed  Affect,  and  in  six  of  the 
nine  cities  they  expressed  more  Hostile  Affect.    In  keeping  with  this 
pattern,  the  fourteen-year-olds  in  Stage  I  expressed  more  Positive 
Afiect  in  all  countries  and  the  same  was  true  in  the  Stage  III,  every- 
where except  in  Mexico.    However,  although  in  Stage  I  the  fourteen-year- 
olds  had  shown  greater  Coping  Effectiveness  in  all  countries  except 
England,  there  was  no  such  dominant  trend  in  Stage  III.    The  data  from 
both  stages  suggest  that  fourteen-year-olds  are  likely  to  react  with 
fewer  feelings  of  depression  and,  in  most  countries,  with  more  positive 
attitudinal  expressions  when  achievement  challenges  arise.  In 
addition  to  the  greater  self-confidence  that  their  greater  experience 
might  cause,  their  more  positive  feelings  might  be  related  to  their 
stronger  aspirations  for  occupational  mobility.    Judging  by  the 
increased  enqphasls  that  they  put  on  the  Inportance  of  Independence,  in 
Occupational  Values  data,  their  approach  to  tasks  does  not  necessarily 
represent  a  greater  alliance  with  adult  authority.    Rather,  it  expresses 
some  greater  degree  of  motivation  they  have  found  Inherent  in  achieve- 
ment, itself.    This  would  cend  to  be  substantiated  by  the  greater  value 
given  to  Self-Satisfaction,  too,  in  most  of  the  countries,  at  fourteen. 

Indeed,  the  Authority  items  on  the  Sentence  Completion  showed  several 
strong  age  trends.    The  fourceen-year-olds  expressed  less  positive 
Attitudes  in  both  Stage  I  and  Stage  III  than  did  the  ten-year-olds. 
Nonetheless,  in  Stage  III  they  took  a  more  confronting  Stance  in  all 
countries.    This  seems  reasonably  comparable  to  the  superiority  of  the 
fourteen-year-olds  in  those  countries  in  Stage  I  (where  the  Authority 
items  did  have  some  evidence  of  validity).    For  some  reason,  ten-year- 
olds  were  more  likely  to  engage  themselves  actively  with  authorities  in 
all  countries  except  Yugoslavia  and  Japan  in  Stage  I,  and  in  all 
countries  in  Stage  III,    On  the  other  hand,  the  ten-year-olds  were  much 
mere  likely  to  express  Negative  Affect  in  Stage  I,  everywhere  except  in 
lualy,  and  they  expressed  more  Depressive  feelings  in  all  countries  in 
Stage  III,    The  fourteen-year-olds  showed  more  affective  neutrality  in 
Stage  I  in  all  countries,  end  in  eight  of  the  nine  countries  (except  in 
Chicago)  in  Stage  III,    Ten-year-olds  may  find  authority  figures  more 
approachable.  In  a  childlike  way,  but  they  find  it  a  depressing  en- 
counter more  often  than  do  the  older  youth.    Fourteen-year-olds  deal 
more  unemotionally  and  effectively  with  adult  authority,  even  though, 
when  openly  asked,  they  express  less  positive  attitudes. 
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There  were  a  number  of  dominant,  almost  universal  age  trends  but 
only  one  totally  universal  one  in  the  area  o£  Interpersonal  Relations. 
The  ten-year -olds  expressed  more  positive  attitudes,  when  directly 
asked  about  interactions  with  agemates,  except  for  Japan  in  Stage  I 
and  Germany  and  Austin  in  Stage  III.    On  the  other  hand,  the 
spontaneous  expressions  of  Affect  on  the  Coping  items  in  this  area 
showed  the  ten-year-olds  expressing  more  hostility  than  the  fourteen- 
year  -olds  everywhere  in  Stage  I,  and  everywhere  except  in  Mexico, 
Chicago,  and  Austin  in  Stage  III.    There  was  no  particular  age  trend  in 
the  expression  of  Depressed  feelings  in  Stage  III.    The  fourteen-year- 
olds,  on  the  otliev  hand,  showed  more  Neutral  Affect  everywhere  except 
in  Chicago  in  Stage  I,  and  even  there  the  difference  was  reduced  to 
equality,  not  reversed  for  the  two  age  groups.    In  Stage  III,  the  four- 
teen-year-olds showed  more  Neutral  Affect  in  five  countries  but  less 
Neutral  Affect  in  the  other  four  countries.    There  were  no  significant 
age  trends  in  the  expression  of  Positive  feelings. 

In  the  various  aspects  of  Coping  Style,  however,  the  fourteen-year- 
olds  showed  definite  superiority  to  the  ten-yf ar-olds  in  many  respects, 
almost  everywhere.    They  showed  a  more  confronting  Stance  in  all 
countries  in  Stage  I,  and  everywhere  except  Japan  in  Stage  III.  They 
showed  more  active  Engagement  in  problem-solving  activity  everywhere 
except  Italy  in  Stage  I,  and  everywhere  in  Stage  III.    In  acting  inde- 
pendert  of  Aid/Advice  (which  was  not  measured  in  Stage  I)  the  fourteen- 
year-olds  excelled  the  ten*year-olds  in  all  countries  in  Stage  III. 
Finally,  they  showed  greater  Coping  Effectiveness  in  all  countries  in 
Stage  I, and  everywhere  except  Chicago  in  Stage  III.    In  Chicago,  the 
two  age  groups  were  just  about  equal  in  their  Coping  Effectiveness 
scores.    Overall,  therefore,  while  ten-year-olds  talk  more  positively 
about  interpersonal  relationships  when  directly  asked  to  express  their 
attitudes,  in  most  countries  they  actually  feel  a  good  deal  more 
Hostile  and  do  not  deal  as  effectively  with  such  relationships  as  the 
fourteen-year-olds.    The  fourteen-year-olds  seem  to  gain  appreciably  in 
their  ability  to  handle  personal  relationships  with  agemates. 

There  were  almost  no  systematic  age  differences  in  dealing  with 
Anxiety  which  held  up  over  both  of  the  Stage  I  and  Stage  III  sauries. 
However,  if  the  Stage  III  data  be  given  more  weight,  some  dominant 
trends  can  be  seen.    In  Stage  III  the  fourteen-year-olds  were  superior 
to  the  ten-year-olds  in  taking  a  confronting  Stance  toward  anxiety- 
arousir^  situations  in  all  countries  except  Japan.    There  had  been  no 
significant  age  difference  in  the  Stage  I  data.    Similarly,  the  fourtee 
year-olds  in  S'-age  III  had  higher  Coping  Effectiveness  scores  than  the 
ten-year-olds  everywhere  except  in  Austin  and  Japan.    In  Stage  I  this 
same  trend  had  appeared;  fourteen-year-olds  coped  better  than  ten-year - 
olds  except  in  England,  Italy,  and  Chicago.    Fourteen-year-olds  in  Stag 
III  showed  significantly  less  Hostile  feelings  everywhere  except  in 
Chicago  and  Japan,  and  fewer  Depressive  feelings  in  five  of  the  nine 
countries.    They  expressed  Positive  feelings  more  frequently  than  did 
ten-year-olds  everywhere  except  in  Japan.    This  pattern  was  roughly 
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similar  to  the  Stage  I  finding  that  fourteen-year-olds  showed  few-r 
Negative  feelings  than  ten-year-olds  except  In  Italy,  England,  and 
Chicago.    (Positive  Affect  had  not  been  measured  in  Stage  I  in  this 
area.)    Thus,  while  there  were  no  completely  universal  age  trends  in 
all  countries,  in  the  majority  of  countries,  with  a  notable  exception 
of  Japan,  increasing  age  seems  co  bring  increasing  ability  to  cope  with 
anxiety  and  fewer  hostile  or  depressed  feelings  as  a  consequence  of  the 
anxiety. 

The  Aggression  items  aroused  quite  different  reactions  in  Stage  I 
and  in  Stage  III.    In  Stage  I,  the  small  number  of  correlations  of  these 
items  with  performance  criteria  were  positive,  where  they  occurred.  In 
Stage  III,  some  countries  show*»J  positive  correlations  with  the  perform- 
ance criteria  of  Coping  scoros  on  the  Aggression  items,  but  other 
countries  showed  some  negative  correlations.    Consequently,  coir^aring 
the  different  countries  on  the  Aggression  items  In  Stage  III  does  not 
appear  to  be  a  valid  procedure  since  the  items  clearly  were  seen,  or 
responded  to,  in  sotoewhat  opposite  ways  in  several  of  the  countries. 
This  response  also  differed  according  to  the  age  level  within  the 
country.    For  example,  fourteen-year-olds  in  Chicago  who  got  high  Coping 
Effectiveness  scores  in  dealing  with  the  Aggression  items  tended  to  get 
higher  Achievement  scores  and  Behavior  Ratings.    In  Austin,  the  reverse 
was  true,  for  fourteen-year-olds  who  got  high  Coping  Effectiveness 
scores  in  reacting  to  the  Aggression  items  tended  to  get  lower  Achieve- 
ment scores.    In  Mexico,  the  correlations  of  Coping  Effectiveness  with 
the  performance  measures  showed  some  positive  correlations  at  age  ten 
but  some  negative  correlations  at  age  fourt^:;n.    Consequently,  a  pattern 
of  age  trends  in  the  Stage  I  data  was  reversed  In  the  Stage  III  data. 
In  £>tage  I,  fourteen-year-olds  had  higher  scores  on  Stance  in  all 
countries;  on  Engagement,  everywhere  except  in  Yugoslavia;  on  Coping 
Effectiveness,  everywhere  except  in  Chicago  and  Japan;  and  on  Neucral 
Affect,  everywhere  except  in  Italy  and  Chicago,  where  they  also  tended 
to  have  fewer  feelings  of  Hostility  and  Depression.    In  the  Stage  III 
data,  however,  fourteen-year-olds  were  inferior  to  ten-year-olds  in 
Stance  everywhere  except  in  Chicago.    They  were  universally  lower  on 
Engagement,  lower  on  Aid/Advice  everywhere  except  in  Japan,  and  lower 
on  Coping  Effectiveness  everywhere  except  In  Japan,  Germany,  and 
Yugoslavia.    Undoubtedly,  it  is  safest  simply  to  make  no  generalizations 
from  international  comparisons  of  the  children's  reactions  to  the 
Aggression  items,  since  these  items  appeared  to  have  quite  different 
significance  and  emotional  impact  on  the  childi'en  in  the  different 
countries,  particularly  in  Stage  III.    It  is  quite  possible  to  inter- 
pret the  findings  intelligibly  within  any  given  country,  but  not  to  make 
con^arisons  across  countries. 

There  were  two  universal  age  trends  in  the  Mean  scores  across  all 
five  areas  of  behavior.    The  ten-year-olds  expressed  more  positive 
Attitudes  than  fourteen-year-olds  everywhere,  in  both  stages.    On  the 
otner  hand,  the  f ourtoen-year-olds  spontaneously  expressed  more  Positive 
Affect  than  did  the  ten-year-olds  in  the  process  of  reacting  to  the 
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items  calling  for  coping  actions.    The  fourteen-year-olds  also  showed 
strong,  dominant  trends  in  the  direction  of  more  Effective  Coping. 
They  scored  higher  on  Stance  everywhere  except  in  Italy,  in  Stage  I, 
and  in  St^e  III  they  were  superior  to  the  ten-year-olds  everywhere. 
Furthermore,  the  same  Age  x  Sex  effect  was  evident  in  Stage  III  as  in 
Stage  I:    the  difference  in  favor  of  the  boys  at  age  ten  increased  even 
further  at  age  fourteen.    In  Stage  III,  fourteen-year-olds  exceeded  ten- 
year-olds  on  independence  of  Aid/Advice  everywhere  except  in  Italy, 
(This  variable  had  not  been  measured  in  Stage  I.)    The  fourteen-year- 
olds  excelled  in  Coping  Effectiveness  everywhere  in  Stage  I  and  every- 
where except  in  Chicago  in  Stage  III.    They  showed  fewer  Negative  feel- 
ings everywhere  except  in  Chicago  in  Stage  I;  and,  everywhere  except 
in  Japan,  they  expressed  fewer  Depressive  feelings  in  Stage  III.  There 
was  no  dominant  trend  in  Stage  III  in  the  expression  of  Hostile  feelings. 
In  S  ige  I,  fourteen-year-olds  were  more  Neutral  in  their  expressions 
of  Affect  everywhere  except  in  Italy  and  Chicago,  and  in  Stage  III  the 
same  pattern  appeared,  with  fourteen-year-olds  exceeding  ten-year-ol'lj 
in  Neutrality  everywhere  except  in  Chicago  and  Austin. 

Sunming  up  the  evidence  from  the  Sentence  Completion  data,  it  seems 
rather  definite  that  increasing  age  brings  increasing  coping  effective- 
ness and  increasing  ability  to  deal  with  problems  in  a  practical,  un- 
emotional manner,  perhaps  everywhere  except  in  Milan  and  Chicago.  The 
very  fact  that  fourteen-year-olds  do  not  excel  ten-year-olds  in  every 
society  suggests,  however,  that  a  given  culture  can  prevent,  or  even 
reverse,  what  would  otherwise  be  a  natural  trend  toward  increased  coping 
effectiveness  with  increasing  experience.    The  near -universality  of  this 
age  trend  toward  greater  coping  effectiveness  does  seem  to  indicate  that 
additional  years  of  living  normally  tend  to  bring  increased  skill  and 
wisdom  to  the  majority  of  children.    Nonetheless,  particularly  when  the 
age  trends  in  the  different  areas  of  behavior  are  examined,  different 
national  patterns  become  evident.    Different  societies  train  their  chil- 
dren with  different  emphases  and  with  different  resultant  coping  skills 
in  the  separate  areas  of  behavior.    With  culturally  different  rules  and 
expectations  for  dealing  with  authority,  for  example,  as  children  grow 
older  they  learn  to  deal  more  effectively  with  authority  figures  in 
some  countries,  but  not  £n  others.    Task  Achievement,  on  the  other  hand, 
shows  improved  coping  skills  with  regard  to  the  use  oz  advice,  except 
for  the  fourteen-year-olds  in  Italy  and  Austin.    The  fourteen-year-olds 
in  most  countries  express  fewer  hostile  feelings;  but  the  opposite  is 
true  in  Brazil,  Mexico,  and  Chicago.    The  Japanese  children  tend  to  lose 
ground  with  increasing  age  in  their  ability  to  handle  Anxiety,  which  is 
opposite  to  the  age  trecKl  in  all  other  countries  in  the  study.  Thus, 
a  detailed  examination  must  be  made  of  particular  aspects  of  coping  and 
particular  areas  of  behavior  in  each  country. 
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Story  Completion 


As  as  ts  described  in  detail  in  Volume  VI,  while  the  Coping  Effective- 
ness and  Coping  Style  scores  on  this  instrument  in  Stage  III  correlated 
significantly  more  often  with  the  performance  criteria  than  in  Stage  I, 
the  positive  and  negative  pattern  of  correlations  varied  so  much  from 
country  tc  country,  and  between  age  groups  within  different  countries, 
that  no  cross-national  comparison  of  Mean  scores  on  this  instrument 
would  be  warranted,  with  the  Stage  III  data.    It  is  quite  clear  that 
the  fourteen-year -olds  in  Chicago,  for  instance,  took  the  story  problems 
seriously  since  their  Coping  scores  on  most  of  the  storiec  correlated 
positively  with  the  performance  criteria.    On  the  other  hand,  the  four- 
teen-year-olds in  Tokyo  just  as  clearly  took  a  negativistic  attitude 
toward  the  task,  such  that  their  Coping  scores  on  the  stories  system- 
atically correlated  inversely  with  their  actual  performance  in  school. 
This  same  negative  correlation  (and  negative  attitude)  was  observable 
aim>ng  the  fourteen-year-olds  in  Italy,  although  it  was  not  true  of  the 
ten -year -olds.    While  these  ir*-ernational  differences  can  be  discussed 
meaningfully  when  the  correlations  are  reviewed,  the  same  meaning  cannot 
be  assigned  to  a  given  story  score  in  different  countries,  for  different 
age  levels.    Therefore,  no  interpretation  of  the  Story  Completion 
results  is  made  here. 

SOCIOECONOMIC  DIFFERENCES 

Aptitude  and  Achievement 

By  far  the  most  universal  and  most  pronounced  differences  in  any 
aspect  of  this  study  were  the  large  differences  in  i^titude  and  Achieve- 
ment between  the  two  socioeconomic  groups.    In  all  countries,  on  the 
Raven,  the  upper-middle  class  children  exceeded  the  skilled  working- 
class  children.    The  difference  ranged  from  an  extremely  sm^ll  ,2 
Standard  Deviations  in  Yugoslavia  to  1,0  SD's  in  Chicago, 

On  Mathematics  Achievement,  there  was  a  similar,  universal  socio- 
economic difference  in  favor  of  the  upper-middle  class  group.    This  dif- 
ference ranged  from  .2  SD*s  in  Brazil  and  Germany  to  ,9  in  Japan  and  1,0 
in  Mexico. 

The  difference  in  Reading  Achievement  scores  was  even  greater,  par- 
ticularly in  Stage  III.    The  size  of  the  difference  ranged  from  a  low 
of  ,4  SD's  in  Yugoslavia,  Brazil,  and  Italy  to  a  high  of  ,9  to  1,0  in 
Japan,  in  Stage  I  and  Stage  III, 

Grade  Point  Average,  as  assigned  by  teachers,  universally  favored 
the  upper-middle  class  children  in  Stage  I.    The  same  pattern  was 
evident  in  Stage  III  except  in  Brazil,  where  the  working-class  children 
actually  received  slightly  higher  grades  than  the  upper-middle  class 
children.    The  differences  ranged  from  a  low  of  -,2  in  Brazil  to  .6  to 
,8  in  Japan,    Yugoslavia  was  highest  or  second  highest  in  the  size  of 
the  socioeconomic  difference  in  GPA  in  Stage  I  and  Stage  III  (,6,  ,7) 
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A  comparison  of  the  relative  socioeconomic  differences  in  these  four 
measures  in  the  different  countries  Is  instructive.    A  brief  summary 
of  each  research  station's  pattern  follows. 

Brazil:     A  very  small  socioeconomic  difference  in  Aptitude  (.2,  .4) 
was  matched  by  small  differences  in  Mathematics  Achievement  (.2,  .2)  and 
in  Reading  Achievement  in  Stage  I  (.4),  although  there  was  a  large 
difference  in  Stage  III  in  Reading  (.8).    Bra:^ll  had  the  lowest  dif- 
ference of  all  countries  in  GPA.    This  even  amounted  to  a  small  reversal 
of  the  two  social  class  groups  in  Stage  III  (-.2). 

Something  about  the  society  in  Sao  Paulo  gives  these  two  socioeco- 
nomic groups  almost  an  even  start  in  terms  of  Aptitude.    Moreover,  they 
stay  nearly  equal  in  the  sense  that  there  is  no  increase  in  difference 
with  Increasing  age.    The  small  differences  In  Achievement  match  the 
small  initial  differences  in  Aptitude,  so  it  might  be  said  that  the 
schools  of  Sao  Paulo  maintain  close  to  equal  opportunity  for  children 
from  these  two  socioeconomic  levels.    Teacher  grades  are  proportionate 
to  the  small  difference  in  performance.    In  fact,  in  Stage  III,  the 
teachers  appear  to  have  been  more  generous  to  the  working-class  children 
than  to  the  upper-middle  class  children  in  assigning  grades,  despite  a 
slight  superiority  in  performance  among  the  upper-middle  class  children. 

Mexico:     A  very  large  difference  In  Raven  Aptitude  scores  (.8,  .8) 
was  matched  by  a  very  large  difference  In  Mathematics  Achievement 
(.6,  1.0),  the  second  highest  difference  in  Reading  Achievement  (.8,-8) 
and*a  difference  in  Grade  Point  Average  that  ranges  from  a  rather  small 
size  (.4)  In  Stage  I  to  the  very  highest  difference  (.8)  in  Stage  III. 
Thus,  the  children  of  Mexico  City  start  out  with  a  very  large  socio- 
economic difference  in  Aptitude  and  the  schools  maintain  this  difference 
in  their  performance  on  Achievement  tests.    The  GPA  assigned  by 
teachers  appears  to  be  proportionate  to  the  large  difference  in  Aptitude 
and  Achievement.    Nonetheless,  the  educational  system  does  nothing  to 
reduce  the  extremely  large  difference  in  either  aptitude  or  performance 
of  the  children  in  these  two  different  socioeconomic  levels. 

England:    A  moderate  difference  in  Aptitude  (.5,  .5)  was  matched  by 
a  slightly  larger  difference  in  Mathematics  Achievement  (.6,  .6),  Read- 
ing (.6,  .7)  and  GPA  (.6,  .5).  The  achievement  differences  were  what 
might  be  expected  from  the  Aptitude  difference.    The  GPA  assigned  by 
teachers  corresponded,  in  socioeconomic  difference,  to  the  size  of  the 
differences  :n  i^titude  and  Achievement.    In  this  regard,  teacher 
grades  seem  to  be  unbiased  by  nonacademic  considerations.    However,  as 
in  the  case  of  the  first  two  countries,  it  is  evident  that  the  schools 
in  London  do  not  reduce  the  differences  in  performance  that  the  initial 
aptitude  differences  are  likely  to  produce.    They  do  not  equalize  the 
performance  of  children  from  the  two  socioeconomic  levels. 
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Germany:    A  moderate  difference  in  Aptitude  (.5)  was  matched  by  one 
of  the  internationally  smallest  differe  nces  in  Reading  Achievement  (.S)* 
The  difference  in  Mathematics  Achievement  was  even  smaller  (.2)  and 
there  was  almost  no  difference  in  GPA.    These  schools  reduce  the 
socioeconomic  differences  in  Achievement,  especially  in  Mathematics  and 
in  GPA,  considerably  below  the  size  that  would  be  expected  from 
aptitude,  if  it  were  allowed  to  operate  uncorrected.    The  teachers 
appear  to  be  leaning  over  backwards  to  equalize  the  effects  of  schooling 
for  the  two  different  social  levels.     (This  effect  is  not  so  evident  in 
the  area  of  Reading;  but  the  evidence  in  Volume  VI  suggests  that  there 
is  a  curious  lack  of  correspondence  between  Reading  Achievement  and 
other  aspects  of  academic  life  which  is  quite  unique  to  West  Germany.) 

Italy:    A  moderate  difference  in  Raven  i^titude  scores  (.4,  A) 
wa&    matched  by  a  similarly  moderate  difference  in  Mathematics  Achieve- 
ment (.4,  .4),  a  moderate  to  large  difference  in  Reading  >^hievement 
(•4,   .8)  and  a  moderate  GPA  difference  (.4,  «6).    The  achievement  levels 
of  the  two  social  class  groups  in  Milan  differed  about  as  much  as  one 
would  expect  from  the  i^titude  difference.    The  GPA  difference  was 
about  of  the  same  order,  indicating  that  teachers  are  not  biased  in 
assigning  grades.    As  in  most  of  the  countries,  it  is  clear  that  the 
schools  do  not  equalize  the  performance  skills  of  the  two  socioeconomic 
levels. 

Yugoslavia:    Yugoslavia  was  tied  vi^ith  Brazil  for  having  the  smallest 
socioeconomic  difference  in  ^titude  (.2,  .4).    The  differences  in  the 
actual  achievement  scores  were  somewhat  larger  but  still  among  the 
lower  differences,  internationally.    The  difference  in  Mathematics 
Achievement  was  a  .4  SD's  and  in  Reading  from  .4  to  .5  SD's.    There  was, 
however,  a  large  social  class  difference  in  Grade  Point  Average.  Some-* 
thing  in  the  functioning  of  the  society  of  Ljubljana  helps  the  two 
socioeconomic  groups  start  out  nearly  equal  in  aptitude  and  stay  reason- 
ably close  in  acadenic  achievement.    The  large  difference  in  the  average 
GPA  of  the  two  groups,    however,  is  considerably  greater  than  the  dif- 
ferences in  either  Aptitude  or  Achievement  could  explain.    It  appears 
that  the  teachers  tend  to  grade  working-class  children  more  severely 
than  middle-class  children,  on  some  grounds  which  are  different  from 
academic  achievement,  alone. 

Chicago:    By  far  the  largest  socioeconomic  difference  in  Aptitude 
scores  occurred  here  (1.0,  .S).    Achievement  test  data  were  available 
only  in  Stage  I,    They  showed  a  more  moderate  difference  in  both  Math- 
ematics and  Reading  (#6,   .6).    The  smallest  difference  of  all  was  in 
Grade  Point  Average,  which  was  .5  in  Stage  I  and  only  .1  In  Stage  III. 
In  the  Chicago  area,  the  two  socioeconomic  groups  start  out  far  apart 
in  Aptitude  scores,  somewhat  closer  together  in  Achievement,  and  tend 
to  be  given  quite  similar  grades  by  teachers*    Since  the  two  groups 
were  from  two  separate  coirimunities ,  the  relative  similarity  in  GPA  may 
partially  be  due  to  different  levels  of  expectation.    Nonetheless,  the 
schooling  of  these  children  does  appear  to  equalize  their  achievement 
somewhat,  considering  the  very  large  differences  in  their  Aptitude 
scores.  .iaaa. 


Austin:    There  was  a  fairly  large  difference  in  Aptitude  between  the 
two  socioeconomic  groups  (.6,   .6),  a  variable  difference  in  the  two 
stages  in  Mathematics  Achievement  (.8,   .4),  an  even  larger  difference 
in  Reading  Achievement  (.8,   .7)  and  a  fairly  large  difference  (.6,  .6) 
in  GPA.    Thus,  the  two  socioeconomic  groups  start  off  quite  far  apart 
in  Aptitude  and  stay  that  way  in  their  academic  achievement,  particu- 
larly in  Reading.    Teachers  appear  to  grade  fairly  in  the  sense  that 
the  SES  difference  in  GPA  is  the  same  or  slightly  less  than  the  dif- 
ference in  Achievement  or  Aptitude.    Nevertheless,  it  is  clear  that 
schooling  in  Austin  not  only  does  not  equalize  the  performance  skills 
of  the  children  of  the  two  socioeconomic  levels,  it  actually  tends  to 
mangnify  the  difference  a  little  beyond  what  would  be  expected  from  the 
initial  difference  in  Aptitude. 

Japan:    The  two  social  class  groups  in  Tokyo  showed  a  moderate  dif- 
ference in  Aptitude  (.6,  .5),  an  even  larger  difference  in  Mathematics 
Achievement  (.6,   .9),  and  the  largest  international  difference  of  all 
in  Reading  Achievement  (1.0,   .9)  and  in  GPA  (.6,   .8).    While  the  two 
social  class  groups  have  moderately  different  aptitude  levels  their 
differences  in  achievement  are  even  more  pronounced,  especially  in 
Reading,    The  teachers  appear  to  grade  fairly  in  the  sense  that  the 
social  class  discrepancy  in  GPA  is  of  the  same  or  less  magnitude  than 
the  difference  in  standardized  achievement  scores.    At  the  same  time, 
it  appears  that  the  schools  of  Tokyo  tend  to  accentuate  the  social 
class  differences  considerably  beyond  what  the  initial  differences  of 
aptitude  would  tend  to  produce. 

Behavior  Rating  Scales 

There  was  a  predominant  trend  for  the  middle-class  children  to  have 
higher  reputation  scores  on  all  scales,  in  most  countries,  in  both 
stages.    This  SES  difference  was  greatest  in  Italy,  Yugoslavia,  and 
Japan  in  Stage  III.    The  trend  was  opposite  to  this,  however,  in  Brazil 
and  England  in  Stage  I;  again  in  Brazil,  and  especially  in  Mexico  in 
Stage  III.    In  these  three  countries,  the  working-class  children 
excelled  the  middle-class  children  on  many  or  all  scales. 

Several  interaction  effects  involving  socioeconomic  status  and  age 
have  already  been  discussed  in  the  section  on  Age  Differences,  No 
significant  interactions  of  SES  x  Sex  were  observed,  with  one  exception. 
The  scale  on  Self-Asser tion  showed  the  boys  even  higher  than  the  girls 
at  the  working-class  level  than  was  true  at  the  middle-class  level. 

These  findings  in  Stage  III  quite  closely  paralleled  the  findings  in 
Stage  I,  where  the  reputation  of  the  upper-middle  class  children  ex- 
ceeded that  of  the  working-class  children  on  all  items  except  the  one 
for  coping  with  Anxiety  and  the  one  for  dealing  with  Aggression,  where 
no  systematic  differences  were  observed.    There  were  no  Behavior  Rating 
Scales  in  Stage  I  which  showed  interaction  effects  for  SES  x  Sex. 
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Occupational  Values 


Of  the  fifteen  values,  three  showed  a  universal  social  class  dif- 
ference in  the  same  direction  in  both  Stage  I  and  Stage  III.  Another 
four  showed  a  universal  difference  in  one  stage  and  an  almost  universal 
difference  in  the  other  stage,  in  the  same  direction.    Three  additional 
values  showed  a  dominant  trend  in  the  same  direction  in  both  stages. 
Only  on  four  of  the  values  were  there  no  significant  class  differences; 
the  differences  were  opposite  in  direction  in  the  two  samples  for  one 
other  value. 

The  upper-middle  class  children  gave  a  higher  value  to  Altruism  in 
all  countries  in  Stage  I,  and  in  six  of  the  nine  countries  in  Stage  III, 
excepting  Brazil,  Austin,  and  Japan,    They  gave  more  inqportance  to  the 
value  of  Independence  in  all  countries,  in  both  stages*,    In  most  of  the 
countries  they  gave  greater  weight  to  Intellectial  Stimulation,  except 
for  Chicago  and  Austin  in  Stage  I  and  Mexico,  England,  and  Austin  in 
Stage  III.    As  one  might  expect,  they  also  were  significantly  more  in- 
clined to  favor  Following  Father's  occupation  in  all  countries,  in  both 
stages. 

The  skilled  working-class  children  found  artistic  careers  (Esthetics) 
more  attractive  in  both  stages,  except  for  England  and  Japan  in  Stage  I 
and  England,  Germany,  and  Japan  in  Stage  III,    There  was  a  systematic 
trend  in  both  stages,  also,  for  girls  at  the  upper-middle  class  level  to 
show  a  greater  preference  for  artistic  careers  than  boys,  to  even  a 
greater  degree  than  was  true  at  the  working-class  level.    Despite  the 
fact  that  many  of  the  upper-middle  class  children  came  from  managerial 
families,  it  was  the  working-class  children  in  most  countries  who  placed 
more  inqportance  on  achieving  managerial  power.    In  Stage  I,  this  was 
true  everywhere  except  in  England  and  Austin;  in  Stage  III,  everywhere 
except  in  Austin  and  Japan.    There  was  a  significant  SES  x  Sex  effect, 
also.    The  boys  chose  this  as  an  important  value  more  often  than  girls 
at  both  socioeconomic  levels,  but  particularly  at  the  upper-middle  class 
level.    Probably  for  entirely  realistic  reasons  of  family  economics,  it 
was  the  working-class  children  in  all  countries,  in  both  stages,  who 
gave  the  greater  importance  to  job  security.    They  gave  greater  impor- 
tance to  Prestige  in  all  countries  in  Stage  I,  and  most  countries  in 
Stage  III,  except  for  Mexico,  Germany,  and  Yugoslavia.    Probably  another 
reflection  of  the  economic  circumstances  of  the  children  at  the  two 
levels  was  the  universal  trend  in  Stage  I,  and  the  almost  universal 
trend  in  Stage  Hi,  except  for  Austin,  for  the  working-class  children 
to  favor  Economic  Returns  as  an  important  career  desideratum.    In  all 
countries  but  Italy  in  Stage  I,  and  in  all  countries  without  exception 
in  Stage  III,  the  working-class  children  put  greater  emphasis  on  having 
pleasant  Surroundings  and  working  conditions  for  their  jobs.    This,  too, 
seems  quite  realistic  insofar  as  jobs  at  the  working-class  level  are 
much  less  likely  to  have  highly  attractive  surroundings  than  job 
settings  at  the  upper-middle  class  level. 
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The  working-class  children  thus  showed  themselves  to  be  more  con- 
cerned with  practical  aspects  of  income  and  .security,  but  also  with  the 
more  sensuous  pleasures  of  artistic  careers  and  pleasant  surroundings 
at  work.     At  the  same  time,  they  showed  a  relatively  greater  degree  of 
interest  in  achieving  both  fame  and  the  managerial  power  to  shape 
events • 

The  upper-middle  class  children,  perhaps  because  they  can  afford  to 
take  such  things  as  economic  security,  income,  and  pleasant  surroundings 
for  granted,  put  a  greater  stress  on  Altruism,  personal  Independence, 
and  Intellectual  Stimulation.     Logically  enough,  they  would  be  more 
content  to  follow  the  occupations  of  their  fathers'. 

These  were  the  dominant  or  universal  differences  the  data  displayed. 
There  remained  a  number  of  interesting  deviations  from  these  patterns, 
however,  in  the  case  of  individual  countries.     In  Austin,  for  exanqple, 
in  both  stages  the  working-class  children  showed  a  greater  degree  of 
interest  in  Intellectual  Stimulation  and  less  interest  in  achieving 
Managerial  power  than  their  upper-middle  class  schoolmates,  contrary  to 
the  general  pattern  in  most  other  cultures.    Every  country  showed  at 
least  one  such  deviation  from  the  general  pattern. 

Occupational  Interests 

As  might  be  expected  from  the  large  difference  in  the  familial  status 
of  the  two  samples  of  children,  their  occupational  aspirations  showed  a 
universal  class  difference  in  both  stages.    The  upper-middle  class  chil- 
dren  aspired  to  higher  level  occupations  than  did  the  working-class  chil 
dren.    Two  interesting  qualifications  need  co  be  stated,  however.  As 
will  be  seen  in  some  of  the  variables  disryssed  below,  the  working-class 
children  wanted  to  rise  almost  to  the  upper-middle  class  level,  whereas 
the  upper-middle  class  children  were  content  to  stay  just  about  where 
they  were.    There  v/as  a  universal  trend,  moreoever,  for  the  small  Sex 
difference  in  career  aspiration    which  was  visible  at  the  working-class 
level  to  become  a  much  larger  discrepancy  between  boys  and  girls  at  the 
upper-middle  class  level.    At  that  higher  social  level,  the  girls 
actually  aspired  to  occupational  levels  which  were  somewhat  lower  than 
the  present  level  of  their  fathers*  occupations  while  the  upper-middle 
class  boys  hoped  to  rise  very  slightly  above  the  level  of  their  fathers. 
Working-class  boys  exceeded  working-class  girls  in  their  ambition,  but 
not  by  a  great  deal. 

As  might  also  be  expected,  there  was  a  universal  pattern  whereby  the 
upper-middle  class  children  expected  higher  status  occupations  than  did 
the  working-class  children.    Here,  too,  the  same  SES  x  Sex  interaction 
effect  was  noted  as  in  the  case  of  Occupational  Aspiration.     At  the 
working-class  level,  boys  slightly  exceeded  girls  in  their  expectation 
but  at  the  upper-middle  class  level  girls  were  substantially  lower  than 
boys  in  the  occupational  levels  they  expected  to  obtain.    This  was  true 
in  all  countries  in  both  stages. 
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The  absolute  difference  between  aspiration  level  and  expectation 
level  was  quite  small  in  all  countries,  but  in  all  councries  the  dif* 
ferencp  was  greater  for  the  working-class  children  than  for  the  upper- 
middle  class  children.    The  difference  was  so  small,  however,  and  the 
desire  of  the  working-class  children  for  a  great  degree  of  upward 
mobility  was  so  marked,  that  these  data  almost  certainly  foreshadow 
rather  marked  disappointment  cf  the  hopes  of  working-class  children  in 
all  these  countries,  as  they  find  their  final  occupational  level  in  the 
next  five  to  ten  years. 

When  the  distance  between  father's  occupational  level  and  the  child's 
aspiration  was  measured,  in  all  couitries  the  working-class  children 
showed  a  greater  desire  for  occupational  mobility  than  did  the  upper- 
middle  class  children.    This  was  expectable  and  it  appears  entirely 
realistic,  since  there  is  not  much  further  up  the  occupational  scale 
that  upper-middle  class  children  could  move;  but  there  is  a  great  deal 
of  room,  in  theory  at  least,  for  the  working-class  children  to  rise  a 
considerable  distance  above  their  fathers'  occupational  status.  There 
was  an  almost  universal  Sex  difference  on  this  point.    Everywhere  except 
England  and  Yugoslavia  in  Stage  I,  and  Yugoslavia  in  Stage  III,  the 
upper-middle  class  girls  actually  aspired  to  lower  occupational  levels 
than  the  ones  already  occupied  by  their  fathers.    This  meant  that  the 
Sex  difference  in  ambition  for  upward  mobility  was  much  greater  at  the 
upper-middle  class  level  chan  at  the  working-class  level,  where  boys 
only  slightly  exceeded  girls  in  their  desire  for  occupational  mobility. 
In  considering  this  interesting  phenomenon,  it  should  be  noted  than 
when  girls  named  "housewife"  or  a  similar  domestic  career,  this  was  not 
counted  in  calculating  the  occupational  aspiration  level  of  their  group. 
Consequently,  this  acquiescence  of  the  upper-middle  class  girls  in  a 
certain  degree  of  downward  mobility  in  occupational  status  is  a  very 
real  thing. ^  Considering  the  limited  opportunities  for  girls  to  occupy 
professional  or  managerial  jobs  in  almost  all  of  these  countries,  they 
probably  are  realistic  in  accepting  this  prospect.    The  spokeswomen  for 
Wom-^ns  Lib  have  another  piece  of  evidence,  if  it  were  needed,  that  girls 
In  most  of  these  countries  resign  themselves  to  substantially  lower- 
status  career  prospects  than  do  their  male  counterparts  from  the  same 
social  levels,  particularly  at  the  upper-middle  class  level.    It  is  all 
the  more  interesting,  therefore,  to  note  that  this  pattern  definitely 
did  not  obtain  in  Yugoslavia  (nor  in  London  In  Stage  I),    There,  the 
girls  actually  exceeded  the  boys  to  a  small  degree  in  their  aspiration 
for  occupational  mobility.    They  apparently  do  not  see  the  same  dis- 
criminatory restrictions  on  career  advancement  that  the  girls  in  all 
the  other  countries  anticipate. 

There  was  a  universal  difference  in  level  of  Educational  Aspiration, 
with  the  upper-middle  class  youth  seeking  even  higher  levels  of  educa- 
tion than  did  the  working-class  youth.    The  latter  showed  very  high 
aspirations,  howaver,  seeking  high  school  graduation  at  the  very  least 
and,  in  a  number  of  countries,  seeking  college  education.    Since  the 
opportunities  for  college  education  for  tha  extremely  large  numbers  of 
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children  who  want  it  simply  do  not  exist  in  many  of  these  countries, 
this  is  another  place  where  high  expectations  and  hopc^  seemed  doomed 
to  frustrating  failure  for  a  large  number  of  working-class  children. 
The  intense  anxiety  and  the  social  tensions  this  problem  creates  is 
all  too  familiar,  already,  in  many  parts  of  the  world.    The  present 
data  suggest  that  it  may  be  even  more  of  a  problem  in  the  next  decade 
than  in  the  past. 

Social  Attitudes  Inventor^ 

The  Stage  III  instrument  showed  only  a  few  s^wial  class  differences 
in  self -reported  Coping  Effectiveness.    The  working-class  children  gave 
themselves  higher  scores  for  coping  with  Aggression  than  did  the  middle- 
class  children,  except  in  Germany  and  Italy.    There  was  a  consistent 
but  nonsignificant  trend  in  seven  of  the  nine  centers  for  the  upper- 
middle  class  children  to  see  themselves  handling  Interpersonal  Relations 
better.    This  was  true  except  in  Germany  and  Austin.    There  was  a  sig- 
nificant but  quite  small  difference  favoring  the  upper-middle  class 
in  seven  of  the  centers,  except  for  Italy  and  Austin,  in  reported 
ability  to  cope  with  Anxiety.    There  were  no  significant  dif faiences  on 
the  Task  Achievement  or  Authority  items.    The  opposite  trends  in  the 
areas  of  Aggression  and  Anxiety  had  the  effect  of  canceling  each  other 
out,  so  that  there  was  no  social  class  difference  in  Total  Score, 

In  Stage  I,  although  there  were  no  social  class  differences  which 
were  similar  in  all  countries  in  the  Active  Coping  or  Passive  Coping 
scores,  there  were  status  differences  on  the  Active  Defensive  and 
Passive  Defensive  scores.    Working-class  children  in  all  countries 
reported  resorting  to  Defensive  behavior  more  frequently  than  did  middle 
class  children.    There  was  also  a  universal  pattern  in  which  girls  at 
the  working-class  level  were  even  more  Passively  Defensive  than  boys, 
than  at  the  upper-middle  class  level.    At  both  social  cl^ss  levels  girls 
exceeded  boys  in  reporting  Passive  Defensive  behavior. 

Views  of  Life  (Fourteen-year-olds  only;  not  administered  in  Germany) 

In  all  countries,  the  middle-class  children  expressed  a  greater  sense 
of  control  over  life,  in  general,  than  did  the  working-class  children. 
Boys  felt  more  confident  of  this  than  girls,  to  a  small  but  significant 
degree,  at  both  social  levels* but  the  difference  was  slightly  greater  at 
the  working-class  level.    As  for  feeling  able  to  control  their  own 
academic  fortunes,  on  the  other  hand,  working-class  children  expressed 
somewhat  more  confidence  than  upper-middle  class  children,  everywhere 
except  in  Japan.    The  higher  status  children  were  slightly  more  prone  to 
blame  poor  grades  on  someone  or  something  other  than  their  own  efforts. 

Everywhere  except  in  Mexico,  the  working-class  children  tended  to 
prefer  to  take  vigorous  action  if  problems  aro5?e  rather  than  sit  still 
or  wait  to  see  what  might  be  done„    On  the  othe;  hand,  everywhere  except 
in  Chicago  and  Austin  the  middle-class  children  were  slightly  more  prone 
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to  act  at  once,  when  they  did  decide  to  act,  rathei  than  to  delay 
making  a  move.    Neither  of  these  status  differences  was  very  appre- 
ciable, even  though  statistically  significant.    There  was  no  status 
difference  in  preference  for  Rate  of  Action.    There  was  no  systematic, 
universal  difference,  either,  in  the  degree  to  which  children  of  one 
social  group  expressed  an  Intrinsic  interest  in  work.    The  upper-middle 
class  children  scored  higher  in  this  respect  in  Brazil,  Mexico,  England, 
and  Chicago  but  the  reverse  was  true  in  Italy,  Yugoslavia,  Austin,  and 
Japan.    The  difference  favoring  the  upper-middle  class  children  was 
quite  substantial  in  Mexico  and  England.    The  differences  in  all  the 
other  countries  were  considerably  smaller. 

There  was  Xio  universal  status  difference  in  preference  for  Task 
Achievement  over  pleasan    Interpersonal  Relations  with  co-workers. 
Interpersonal  Relations  were  slightly  favored  in  Mexico,  Austin,  and 
Japan,  while  the  reverse  was  true  in  the  other  countries.    In  six  of 
the  eight  centers,  however,  excepting  only  Mexico  and  Japan,  the  working- 
class  youth  preferred  Competition  over  Cooperation  as  a  way  of  getting 
things  accomplished,  more  frequently  than  did  the  upper-middle  class 
youth. 

On  the  other  hand,  the  upper-middle  class  children  universally  felt 
more  free  to  question  the  orders  or  assertions  of  parents  and  teachers 
(Independence).    This  was  e  pecially  marked  in  Brazil,  Mexico,  and 
Yugoslavia,    In  Mexico,  however,  only  thiity  percent  of  the  children 
at  the  working-class  level  felt  free  to  take  an  independent  stand  in 
this  way., 

Except  in  London  and  Tokyo,  middle-class  children  were  more  likely 
to  feel  that  status  should  be  Earned,  not  just  Bestowed  or  won  by  good 
luck.    The  difference  was  particularly  marked  in  Mexico,  where  ninety 
percent  of  the  middle-class  children  felt  this  way  as  contrasted  with 
sixty  percent  of  the  lower-class  children.    The  "reversal"  of  this  trend 
in  England  and  Japan  actually  was  no  more  than  an  equalizing  of  the  two 
status  levels  in  their  scores  on  this  dimension. 

Middle-class  children  showed  a  preference  for  Confronting  problems 
rather  than  avoiding  them,  more  often  than  working-class  children,  in 
all  cities  except  Ljubljana  and  Chicago.    Similarily,  the  middle-class 
children  gave  greater  weight  to  Self -Initiated  coping  behavior  every- 
where except  in  Ljubljana  and  Austin. 

Working-class  children  preferred  to  use  their  own  ideas,  more  than 
did  middle-class  children,  everywhere  except  in  Yugoslavia  and  in 
Austin.    There  was  no  particular  pattern,  internationally,  concerning 
the  desirability  of  Independent  or  Cooperative  effort  to  get  jobs  done. 
Nor  was  there  any  general  tendency,  across  countries,  for  either  class 
to  excel  the  other  in  preferring  Instrumental  Action  to  Fantasy. 
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There  was  almost  a  universal  tendency,  however,  for  working-class 
children  to  exceed  middle-class  children  in  preferring  Emotional  Self- 
Control  to  the  direct  acceptance  and  expression  of  feelings.    The  only 
slight  exception  was  in  Yugoslavia. 

As  in  their  preference  for  waiting  to  see  what  happens,  described 
above,  the  middle-class  children  in  all  countries  preferred  to  stay 
still  when  nervous  or  frightened,  more  often  than  working-class  chil- 
dren, who  preferred  to  do  something  active  in  these  circumstances « 

Despite  the  many  ways  in  which  the  middle -class  children  have  more 
favorable  life  circumstances,  probably  including  less  exposure  to 
acutely  stressful  experiences  of  deprivation,  anxiety  or  family  dis- 
ruption, they  expressed  the  greacer  degree  of  Self-Conf idence  and  Self- 
Sat  is  faction  only  in  Mexico  and  Japan,  and  the  difference  was  very  small 
there.     In  all  of  the  other  countries  the  working-class  children  either 
equalled  or  exceeded  the  middle-class  children  in  their  reported  Con- 
fidence and  Satisfaction  with  themselves.    Boys  were  more  positive  than 
girls  about  this,  at  both  social  levels,  but  even  more  so  at  the  upper- 
middle  class  level.    The  countries  were  about  evenly  divided  as  to 
whether  the  working-class  or  the  middle-class  children  were  more  likely 
to  see  life  as  hard  and  complex.    The  middle-class  children  showed  a 
very  slight  tendency  to  take  this  view  more  often  in  Mexico,  Yugoslavia, 
Chicago,  and  Austin,  whereas  the  reverse  was  true  in  the  other  four 
centers . 

Because  the  social  class  differences  were  in  opposite  directions  on 
different  dimensions  within  countries  and  between  countries,  there  was 
no  universal  pattern  shown  in  the  Total  Score  on  this  instrument.  If 
this  Total  Score  be  interpreted  as  a  composite  of  psychologically 
"active**  tendencies  at  the  high  end  and  "passive"  tendencies  at  the  low 
end  of  the  scale  --  a  summarization  which  should  definitely  be  made  only 
to  a  limited  degree,  this  instrument  did  not  find  that  the  samples  of 
urban  children  in  the  differenc  countries  showed  any  sizable,  overall 
differences  in  psychological  activity  or  passivity  according  to  nation- 
ality. 

Sentence  Completion 

As  was  described  earlier,  and  in  Volume  VI,  the  Sentence  Completion 
Coping  scores  in  Stage  III  correlated  much  more  systematically  with  the 
independent  criteria  of  achievement  and  behavior  ratings  than  did  the 
scores  in  Stage  I.    Consequently,  the  Stage  III  results  probably  should 
be  taken  with  greater  weight. 

In  the  area  of  Task  Achievement  there  were  no  significant  SES  dif- 
ferences in  Attitude,  Stance  or  Engagement,  in  either  stage.    In  Stage 
III,  however,  the  upper-middle  class  children  showed  a  greater  inde- 
pendence of  Aid/Advice  in  all  centers  except  Italy  and  Austin.  They 
also  had  higher  Coping  Effectiveness  scores  in  all  centers  except 
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Germany  and  Austin,    Thus,  with  the  exception  of  the  results  in  Austin, 
these  findings  completely  duplicated  the  Stage  I  finding  of  a  universal 
SES  difference  in  Coping  Effectiveness,  in  favor  of  the  upper-middle 
class  children.    In  Stage  III,  this  difference  was  particularly  marked 
in  Japan,  and  quite  marked  in  Mexico,  England,  and  Yugoslavia,  There 
were  no  significant  differences  in  emotional  expressions  in  Stage  III, 
although  there  had  been  a  universally  greater  incidence  of  Negative 
feeling  at  the  lower-class  level  in  Stage  I  and  a  universal  pattern  oZ 
more  frequent  Positive  Affect  among  the  upper-middle  class  children. 

In  the  area  of  Interpersonal  Relations  there  were  significant  trends 
in  six  of  tlie  nine  centers  whereby  the  upper-middle  class  children  ex- 
ceeded the  working-class  children  in  Stance  and  in  Engagement,  This 
had  been  a  universal  tendency  in  all  countries  in  the  Stage  I  data, 
although  the  absolute  differences  were  quite  small.    The  working-class 
children  exceeded  the  middle-class  children  on  Stance,  however,  in 
Germany,  Chicago,  and  Austin  in  Stage  III;  and  on  Engagement,  in  Brazil, 
Germany,  and  Austin.    An  exactly  similar  pattern  appeared  in  the  Stage 
III  results  on  Aid/Advice  where  all  centers  except  Brazil,  Germany,  and 
Austin  showed  superior  independence  among  the  middle-class  children. 
There  was  a  dominant  trend  for  Coping  Effectiveness  to  be  greater  at 
the  upper-middle  cla&s  level  in  all  but  one  center  in  Stage  I  (Brazil) 
and  in  all  but  one  center  in  Stage  III  (Austin) «    This  difference  was 
especially  marked  in  Mexico  and  Japan  in  both  stages.    In  Austin,  how- 
ever, the  Stage  III  finding  reversed  the  Stage  I  finding  that  the  upper- 
middle  class  children  substantially  exceeded  working-class  children  in 
coping  skill  in  this  area.    There  had  been  no  universal  or  dominant 
patterns  in  Affective  expression  in  Stage  I,    In  dtage  III,  working- 
class  children  expressed  more  Hostility  than  middle-class  children  every 
where  except  in  Germany  and  Austin.    There  was  a  marked  tendency  for 
the  social  class  pattern  of  affective  differences  to  be  in  favor  of  the 
upper-middle  class  group  in  most  countries* 

As  concerns  relationships  with  Authority,  in  Stage  I  there  had  been 
a  wide-*spread  trend  for  Stance  to  be  higher  at  the  middle-class  level 
in  all  countries  except  Italy  and  Yugoslavia,  and  for  Coping  Effective- 
ness to  be  hlgaer  everywhere  except  in  Brazil  and  Yugoslavia*    The  Stage 
III  findings  showed  a  similar  general  trend  in  favor  of  the  middle-class 
group  except  for  a  systematic  reversal  of  trend  in  Germany  and  Chicago, 
and  a  reversal  on  three  scales  in  Brazil.    In  Stage  III,  all  centers 
except  Germany  and  Chicago  showed  higher  Stance  scores  in  the  upper- 
middle  class.    The  same  was  true  of  Engagement  everywhere  except  In 
Germany,  Chicago,  and  Brazil*    Aid/ Advice  was  also  higher  in  the  middle- 
class  group  except  for  the  children  of  Brazil  and  Germany*    There  was 
not  a  significant  class  difference  across  all  countries  in  Coping  Ef- 
fectiveness because  in  six  centers  the  middle-class  children  exceeded 
the  working-class  children,  but  in  Brazil,  Germany,  and  Chicago  the 
reverse  was  true*    There  was  a  significant  trend  for  middle-class  chil- 
dren, everywhere  except  in  Italy  and  Yugoslavia,  to  express  more  Hostile 
feeling  toward  authority  than  the  working-class  children.    On  the  other 
hand,  children  in  six  of  the  nine  centers  expressed  more  Depressive 
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feelings  than  did  middle-class  children,  except  in  Germany,  Italy,  and 
Chicago.    There  had  been  no  significant,  generalized  SES  differences 
in  the  Affective  dimensions  in  Stage  I.    Thus,  in  relating  to  Authority 
the  working-class  children  excelled  the  middle-class  children  in 
Brazil,  Germany,  and  Chicago  while  in  all  of  the  other  centers  the 
upper-middle  class  children  excelled  the  working-class  children. 

In  dealing  with  Anxiety  the  working-class  children  showed  a  more 
positive  attitude  in  six  centers,  except  for  Italy,  Yugoslavia,  and 
Austin.    This  scale  had  not  been  measured  in  Stage  I«    There  were  no 
systematic  SES  differences  on  Stance  in  either  stage.    On  Engagement, 
except  for  England  and  Chicago,  the  working-class  children  got  higher 
scores  than  middle-class  children  in  Stage  III,  although  there  had  been 
no  systematic  SES  differences  in  Stage  I.    On  Aid/Advice  exactly  the 
same  pattern  obtained,  with  working-class  children  scoring  higher 
except  in  England  and  Chicago.    As  for  overall  Coping  Effectiveness, 
which  had  universally  been  higher  at  the  middle-class  level  in  Stage  I, 
the  same  middle-class  superiority  was  evident  in  Stage  III  except  for  a 
reversal  in  Italy  and  Japan.    In  a  quite  parallel  way,  Negative  feelings 
were  universally  expressed  more  often  at  the  working-class  level  in 
Stage  I;  and  in  Stage  III  this  was  true,  also,  except  in  Italy  and 
Japan,  when  Hostile  feelings  were  measured,  and  everywhere  except  in 
Germany,  Chicago,  and  Japan  when  Depressive  feelings  were  measured.  In 
Stage  I,  Neutral  Affective  responses  were  universally  more  frequent  at 
the  middle-class  level.    This  was  true  in  Stage  III  in  all  countries 
except  Germany,  Italy,  and  Japan,    Positive  Affect,  which  had  not  been 
measured  in  the  Stage  I,  was  more  frequent  at  the  middle-class  level 
in  Stage  III  in  all  places  except  Italy,  Chicago,  and  Japan.  Overall, 
there  w  ''e  two  opposite  patterns  of  coping  skill  and  attitude  in  two 
sets  of  countries.    In  Brazil,  Mexico,  England  (for  the  most  part), 
Germany,  Yugoslavia,  and  Austin  the  middle-class  children  dealt  with 
Anxiety  more  effectively,  more  unemotionally  (except  for  Germany)  and 
with  fewer  negative  feelings.    In  Italy,  Chicago,  and  Japan,  on  the 
other  hand,  it  was  the  working-class  children  who  excelled  the  middle- 
class  children  in  both  Coping  Effectiveness  and  emotional  equanimity. 

In  reacting  to  Aggressive  encounters,  the  children  in  Stage  I  had 
shown  a  quite  systematic,  universal  pattern.    The  upper-middle  class 
children  were  superior  in  their  Stance,  Coping  Effectiveness,  and 
Neutral  Affect  scores.    They  were  also  universally  lower  in  the  inci- 
dence of  Negative  Affect. 

There  were  no  such  universal  patterns  in  the  Stage  III  data,  and 
only  two  which  approached  universality.    Everywhere  except  in  Yugoslavia 
and  Chicago  the  working-class  children  had  higher  Engagement  scores  than 
the  middle-class  children  and  they  also  had  higher  scores  for  Depressive 
Affect.    On  the  other  variables,  the  countries  were  divided  six  and 
three,  or  five  and  four.    In  most  cases,  Yugoslavia  showed  the  minority 
pattern,  such  as  a    SES  difference  favoring  the  upper-middle  class  on 
Stance,  Engagement,  and  (low)  Depressive  Affect. 
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Considering  both  the  lack  of  similarity  of  patterns  in  the  two  stages, 
and  the  very  low  incidence  of  significant  relationships  of  the  Aggres* 
sion  coping  scores  to  performance  criteria  in  most  countries,  undoubt- 
edly the  safest  generalization  is  to  say  that  there  are  no  universally 
different  social  class  patterns  in  the  management  of  aggressive  en- 
counters.   Not  only  does  each  country  have  its  own  pattern,  but  reac- 
tions to  Aggression  were  unusually  susceptible  to  change  during  1965  - 
1969,  compared  with  the  other  areas  of  behavior. 

Summing  across  all  five  behavior  areas,  the  Mean  scores  showed  three 
universal  SES  differences  in  the  Stage  I  data.    The  upper-middle  class 
had  higher  Mean  scores  on  Coping  Effectiveness,  lower  scores  on  Negativ- 
Affect  and  higher  scores  on  Positive  Affect.    They  also  had  higher 
scores  on  Stance  in  all  places  except  Italy  and  Yugoslavia.    In  Stage 
III,  no  such  universal  SES  differences  were  found  although  there  were 
several  dominant  izrends  that  closely  resembled  the  pattern  of  the  Stage 
I  findings.    The  upper-middle  class  children  exceeded  the  working-class 
children  on  Stance  in  every  center  except  Germany  and  Chicago.  They 
also  were  significantly  higher  on  independence  of  Aid/Advice  everywhere 
except  Germany  and  Brazil  (this  had  not  been  measured  in  Stage  I).  They 
had  higher  scores  on  Coping  Effectiveness  in  six  of  the  nine  research 
stations,  except  for  Germany,  Brazil,  and  Austin. 

On  the  Attitudinal  and  Affect  dimensions,  Brazil  and  Germany  showed 
a  systematic  difference  from  most  of  the  other  countries.    In  these  two 
national  samples,  the  working-class  children  showed  a  more  positive 
Attitude  than  the  middle-class  children,  fewer  Hostile  feelings  and,  in 
the  case  of  Germany,  also  fewer  Depressive  feelings. 

Overall,  taking  into  account  the  findings  from  the  samples  in  both 
stages,  it  can  be  said  that  in  most  countries  there  is  a  tendency  for 
the  upper-middle  class  to  show  a  somewhat  greater  degree  of  coping 
skill,  in  several  respects.  This  pattern  was  systematically  reversed, 
however,  in  Brazil  and  Germany,  in  the  Stage  III  sample.  Most  of  the 
other  countries  also  departed  from  this  general  trend  on  at  least  one 
of  the  aspects  of  coping  skill  or  affect  tone. 

There  was  one  other  finding  from  the  Sentence  Completion  which 
showed  a  marked  SES  difference  in  the  same  direction,  and  of  almost  the 
same  magnitude,  as  the  differences  in  Aptitude  and  Achievement  scores. 
This  was  the  Reality/Fantasy  Discrepancy  score.    Upper-middle  class 
children  everywhere  were  superior  on  this  measure.    The  size  of  the  SES 
difference  ranged  from  .4  SD's  in  England  and  Yugoslavia  to  .8  SD's  in 
Brazil,  Mexico,  and  Germany.    In  all  of  these  countries,  the  upper- 
middle  class  children  were  substantially  less  self-congratulatory  in 
describing  their  own  ability  to  deal  with  academic  tasks  than  their 
actual  academic  performance  would  warrant.    On  the  other  hand,  working- 
class  children  systematically  tended  to  portray  themselves  as  dealing 
with  academic  tasks  more  effectively  than  their  actual  performance 
justified.    This  phenomenon  has  been  discussed  in  each  of  the  intra- 
country  reports.    It  indicates  a  rather  strong  degree  of  wishful 
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thinking,  or  pleasantly  self -deceptive  evaluation  of  one's  own  academic 
performance,  among  the  working-class  children.    To  the  degree  that  such 
a  lack  of  realism  could  prevent  them  from  exerting  themselves  more 
strenuously  in  order  to  Improve  their  actual  performance,  this  over- 
optimism  would  seem  likely  to  perpetuate  and  reinforce  the  large  socio- 
economic difference  in  academic  performance. 

In  the  Sentence  Completion  items  dealing  with  family  relationships, 
there  were  no  universal  SES  differences  in  Stage  III,  although  in  Stage 
I  the  working-class  children  everywhere  had  reported  more  favorable 
Interaction  with  the  two  parents  combined,  and  with  the  father.  In 
Stage  III,  the  working-class  children  showed  the  same  more -favorable 
report  in  six  of  the  nine    centers,    with  the  exception  of  England, 
Italy,  and  Japan. 

SEX  DIFFERENCES 

Aptitude  and  Achievement 

There  were  no  significant,  generalized  Sex  differences  in  ^titude, 
as  shown  in  the  Raven  scores,  in  either  Stage  I  or  Stage  III.  There 
was  no  generalized  Sex  difference  across  countries  in  Mathematics  Achieve- 
ment in  Stage  I  although  in  Stage  III,  in  all  countries  except  Brazil 
and  Italy,  the  girls  outperformed  the  boys.    Neither  in  Stage  I  nor  in 
Stage  III  was  there  any  systematic  Sex  difference  in  Reading  Achievement. 
There  were  quite  consistent  national  patterns  of  Sex  differences  although 
the  differences  were  relatively  small.    In  both  Stage  I  and  Stage  III, 
boys  outperformed  girls  on  the  standardized  Reading  test  in  Brazil, 
Mexico,  and  Yugoslavia,  whereas  girls  outperformed  boys  in  England, 
Austin,  and  Japan.    The  Sex  differences  in  Italy  were  tiny  in  both 
stages.    (The  sample  in  one  of  the  two  stages  was  missing  for  Chicago 
and  Germany.)    It  might  be  noted  that  the  trend  of  the  Sex  differences 
in  these  various  countries  did  not  systematically  parallel  the  Sex  dif- 
ference in  Raven  Aptitude  scores,  except  in  a  few  cases. 

Thus,  schooling  in  all  of  these  countries  tends  to  produce  a  good 
approximation  of  sexual  equality  in  the  knowledge  and  skills  acquired 
by  the  boys  and  girls.    The  boys  are  served  slightly  better  in  Brazil, 
Mexico,  and  Yugoslavia  while  girls  achieve  a  little  greater  competence 
in  Au??tin  and  Japan,  particularly  where  reading  is  concerned. 

It  is  all  the  more  interesting,  therefore,  to  find  that  in  Stage  III 
the  teachers  gave  girls  higher  Grade  Point  Averages  than  boys  in  every 
country,  with  an  average  Sex  difference  of  .2  SD's.    The  Sex  difference 
was  least  in  the  case  of  Italy  and  Yugoslavia,  greatest  in  the  two 
American  stations,  Chicago  and  Austin.    This  confirmed  or  even  strength- 
ened the  pattern  demonstrated  in  the  Stage  I  data,  where  six  of  the 
eight  centers,  except  for  Mexico  and  Italy,  showed  the  same  superiority 
of  girls  over  boys  in  Grade  Point  Average.    Research  in  America  and 
Western  Europe  haF  shown  that  teachers  tend  to  favor  girls  over  boys, 
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not  because  the  girls  necessarily  outperform  the  boys  intellectually 
and  academically,  but  because  girls  tend  to  act  in  more  quiet,  compliant 
ways  that  teachers  find  easier  to  live  with.    Boys  are  somewhat  more 
apt  to  be  physically  restless  and  to  act  or  speak  impulsively,  even 
though  it  may  be  only  a  slight  deviation  from  the  teachers'  preference. 
Perhaps  these  same  reasons  produce  the  Sex  difference  in  GPA  in  all  of 
the  countries.    The  size  of  the  discrepancy  is  so  small,  however, 
(from  0  to  .3  SD*s  in  Stage  III)  that  boys  probably  are  not  severely 
upset  by  this  preferential  treatment  the  teachers  give  to  girls.  The 
implied  pressure  for  both  boys  and  girls  to  conform  to  an  essentially 
feminine  pattern  of  behavior  appears  relatively  greatest  in  the  United 
States  and  either  minor  or  non-existent  in  Mexico,  England,  Italy,  and 
Yugoslavia* 

Behavior  Rating  Scales 

There  are  systematic  sex-typed  patterns  of  expected  behavior  within 
particular  countries,  as  the  young  people,  themselves,  see  it.    In  Stage 
III,  for  exan^le,  boys  had  higher  reputations  than  girls  on  every  scale 
in  Mexico.    In  Italy,  the  same  pattern  of  superior  reputation  for  boys 
was  observed  on  all  but  two  scales:    controlling  Aggressive  impulse  and 
getting  their  own  way  (Self -Assertion) * 

In  contrast,  girls  tended  to  score  higher  than  boys  on  most  aspects 
of  coping  behavior  in  Germany,  Yugoslavia,  Chicago,  and  Austin.  In 
Japan,  girls  scored  highest  on  working  hard  in  school,  persisting  at 
tasks  (Implementation)  and  showing  Initiative;  but  they  scored  lower 
than  boys  on  the  other  scales. 

Only  one  scale  unequivocally  showed  a  universal  pattern.    This  was 
the  one  that  asked  '"Who  has  the  best  ideas?"  (Solver).  Everywhere 
except  in  Italy  the  boys  had  higher  reputations  than  girls  for  this 
characteristic;  and  in  Italy  the  sexes  were  equal. 

The  Anxiety  item  in  Stage  III,  *'Who  never  seems  to  worry  about  any- 
thing?", found  the  boys  scoring  higher  in  every  country  except  Germany, 
where  there  was  no  Sex  difference.    There  was  a  strong  trend  in  Stage 
III  for  girls  to  score  higher  than  boys  on  getting  along  with  teachers. 
This  was  true  everywhere  except  in  Mexico  and  Italy. 

A  direct  con5)arison  with  the  Stage  I  findings  is  difficult  for  two 
reasons.    Many  of  the  items  were  reworded  enough  so  that  differences  in 
phrasing  between  the  two  versions  of  the  instrument  might  well  explain 
differences  in  the  findings.    For  example,  the  item  that  represented 
coping  with  Anxiety  in  Stage  I  read,  "Who  does  not  get  upset  easily 
when  things  to  wrong?".    In  Stage  III  this  was  changed  to,  "Who  never 
worries?".    This  change  was  made  because  the  observations  gathered  in 
the  course  of  the  Stage  I  testing  suggested  that  the  early  wording  of 
the  item  was  interpreted  by  some  children,  in  some  countries,  in  such  ^ 
way  that  they  thought  "upset"  meant  getting  angry,  although  the  great 
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majority  of  children  everywhere  did  interpret  it  as  getting  anxious „ 
In  any  case,  there  is  enough  uncertainty  about  the  exact  equivalence 
of  the  wording  in  the  two  stages  to  make  direct  comparison  of  the 
findings  on  this  item  rather  uncertain. 

A  similar  problem  existed  with  the  Interpersonal  Relations  item.  In 
Stage  I,  this  was  phrased,  "Who  works  best  with  others?".     In  Stage  III 
it  read,  "Who  gets  along  best  with  students  in  your  class?".  The 
emphasis  on  "work"  in  Stage  I,  and  its  absence  in  Stage  III,  could 
easily  make  it  seem  a  substantially  different  item  to  the  children  in 
the  two  different  samples.     In  Stage  I,  girls  had  exceeded  boys  on  this 
item  everywhere  except  in  Mexico,  whereas  in  Stage  III  the  countries 
were  split  almost  evenly  on  the  direction  of  the  sex  difference  that 
was  observed* 

Another  difference  between  the  two  stages  was  the  effort  to  reduce 
the  halo  effect  that  had  been  found  in  the  Stage  I  instrument  by  first 
giving  a  popularity  item,  which  was  not  used  in  the  analyses,  and  then 
asking  the  children  to  nominate  classmates  on  the  remaining  scales  with- 
out regard  to  their  personal  feelings  of  liking  or  disliking.  This 
worked  quite  well  to  reduce  the  halo  effect  in  Stage  III  but  it  may 
also  have  modified  the  use  of  itsms  even  when  they  were  identically 
worded  in  Stag^  I  and  Stage  III«    An  exanqile  is  the  Academic  Task 
Achievement  item,  phrased  in  Stage  I  as,  "Who  works  hardest  at  their 
lessons?"  and  in  Stage  III,  "Who  works  hardest  in  school?".    In  Stage  I, 
girls  had  exceeded  boys  everywhere  except  in  Mexico  but  in  Stage  III 
the  Sex  difference  was  in  the  other  direction  in  four  of  the  original 
countries,  plus  Germany. 

The  superior  reputation  of  boys  in  Mexico  was  just  as  evident  in 
Stage  I  as  in  Stage  III.    There  was  also  almost  a  duplication  of  pattern 
on  the  Self-Assertion  item  in  the  two  samples.    Whether  the  item  read 
"fighting  hardest  to  get  one's  own  way,"  as  in  Stage  I,  or  "usually 
getting  one's  own  way,"  as  in  Stage  III,  boys  exceeded  girls  in  Mexico, 
England,  Yugoslavia,  Chicago,  and  Austin  both  times.    Girls  exceeded 
boys  in  Brazil  and  Italy  both  tiroes,  with  the  addition  of  Germany  in 
Stage  III.    The  only  slight  shift  between  the  two  stages  was  in  the 
case  of  Japan,  where  there  was  a  very  small  reversal  of  the  Sex 
difference . 

Clearly,  children  in  all  countries,  of  both  sexes,  think  that  boys 
have  "the  best  ideas"  somewhat  more  often  than  do  girls.    Beyond  this, 
there  simply  is  no  universal  agreement  on  the  superiority  of  either  aex,^ 
across  all  cultures.    There  are,  however,  quite  definite  patterns  of 
attributed  superiority,  albeit  not  of  any  great  degree,  which  system- 
atically vary  from  country  to  country.    Thus,  as  has  long  been  thought, 
sex  roles  and  sex-typed  behavior  definitely  appear  to  he  culturally 
induced,  insofar  as  this  quite  solid  ev  lence  from  peer  ratinf^s  bears  on 
the  question.    In  particular,  neither  b  ys  nor  girls  are  universally 
seen  as  demonstrating  superior  coping  skills.    In  some  countries  one 
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sex  is  viewed  as  more  effective,  while  In  other  countries  the  reverse 
is  true.    Actually,  the  only  country  where  male  supremacy  is  given 
serious  weight  by  children  of  these  ages  is  Mexico.    The  fact  that  the 
next-closest  approximations  to  this  pattern  occur  in  Brazil  and  Italy 
is  not  surprising.    The  Latin  tradition  of  male  supremacy  does  appear 
to  be  reflected  in  these  data.    Even  in  Brazil  and  Italy,  however, 
agemates  view  girls  more  favorably  than  boys  in  a  number  of  important 
aspects  of  coping  behavior. 

Occupational  Values 

While  the  peer  reputation  data  showed  that  young  people  in  most 
countries  saw  boys  and  girls  coping  about  equally  well  with  life,  if 
all  kinds  of  problems  were  averaged  out,  the  data  from  the  Occupational 
Values  instrument  make  it  emphatically  clear  that  males  and  females 
universally  stress  quite  different  values  and  quite  different  ways  of 
dealing  with  life.    Since  these  are  the  stated  preferences  of  the  young 
people,  themselves,  if  they  are  to  be  viewed  as  scereotypes  of  male  aad 
female  sex  roles  they  must  certainly  be  recognized  as  thoroughly  inter- 
nalized role  patterns,  established  quite  firmly  and  universally  by  the 
age  of  ten. 

Girls  everywhere,  in  both  the  Stage  I  and  the  Stage  III  sain)les5 
expressed  greater  interest  in  following  artistic  or  musical  careers 
(Esthetics),  Self-Satisf action.  Pleasant  Surroundings  and  agreeable 
Associates  at  work.    Everywhere  in  Stage  I,  and  everywhere  except  Italy 
in  Stage  III,  the  girls  expressed  a  greater  concern  for  work  where  they 
could  help  other  people  (Altruism);  this  was  especially  marked  In  Austin 
and  Chicago.    Everywhere  except  in  Yugoslavia  in  Stage  I,  and  everywhere 
in  Stage  III«  the  girls  gave  greater  inf>ortance  to  work  which  would  be 
Intellectually  Stimulating.    Everywhere  except  Yugoslavia  and  Japan  in 
Stage  I,  and  Yugoslavia  in  Stage  III,  girls  put  more  importance  on 
Variety  in  their  work.    Considering  this  constellation  of  values,  it 
seems  qu^'te  accurate  to  say  that  their  Higher  score  on  the  composite  of 
Intrinsic  values  really  represents  what  that  term  usually  connotes. 

In  contrast,  the  boys  everywhere,  in  both  stages,  put  greater 
emphasis  on  the  opportunity  to  be  Creative,  to  gain  Prestige  and  to  make 
money  (Economic  Returns).    Everywhere  except  Brazil  in  Stage  I,  and 
Austin  in  Stage  III,  the  boys  expressed  a  greater  interest  in  Attaining 
Managerial  power.    Everywhere  except  in  Mexico  and  Yugoslavia  in  Stage 
I,  and  Mexico,  Yugoslavia  and  Brazil  in  Stage  III,  boys  expressed  a 
greater  concern  for  the  chance  Co  get  ahead  in  their  careers  (Success). 
While  the  pattern  on  this  variable  was  not  universal  it  was  substan- 
tially stable  in  every  country,  except  for  the  shift  in  Brazil.  For 
obvious  reasons,  boys  universally  expressed  a  greater  Interest  in 
following  their  fathers*  careers,  in  both  stages. 
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Only  two  of  the  value  dimensions  failed  to  show  a  predominant  Sex 
difference.    These  were  Independence  and  Security.    The  weight  given 
to  these  two  career  values  shifted  appreciably  from  Stage  I  to  Stage 
III.    The  latter  consideration,  in  particular,  may  be  particularly 
susceptible  to  influence  from  immediate  economic  circumstances  at  the 
time  of  testing. 

Thus,  of  the  fifteen  values,  eight  showed  a  universal  Sex  difference 
in  both  stages;  two  more  showed  a  universal  Sex  difference  with  the 
exception  of  one  country  in  one  of  the  stages;  two  more  showed  dominant 
Sex  trends  in  all  but  one  or  two  countries,  in  both  stages;  and  one 
more  value  showed  a  dominant  Sex  trend  in  six  countries,  with  a  stable 
trend  in  the  opposite  direction  in  two  or  three  other  countries,  both 
of  which  patterns  were  stable  across  the  two  stages.    In  short,  these 
data  show  that  boys  and  girls  are  distinctly  different  in  much  more 
than  their  biology.    They  have  two  different  sets  of  dominant  values. 
These  sex-typed  value  systems  occur  universally  in  all  of  the  national 
samples  studied,  and  in  both  the  Stage  I  and  the  Stage  III  research 
samples.    Beyond  that,  there  are  several  other  widespread,  sex-typed 
patterns;  and,  where  one  or  two  countries  show  the  opposite  pattern, 
they  also  do  so  quite  stably.    In  other  words,  there  are  predictable 
cultural  variations  in  the  sex-typing  of  values  which  hold  stable 
across  a  period  of  several  years,  at  least.    Indeed,  this  large  pro- 
portion of  stable  Sex  differences  is  the  largest  systematic  difference 
that  has  been  found  on  any  of  the  instruments,  considering  country,  sex, 
ag^?,  and  socioeconomic  status  as  possible  sources  of  variance.  The 
differences  between  boys  and  girls  in  the  things  they  value  in  life 
appear  to  be  more  marked  and  more  enduring  than  national  differences, 
socioeconomic  differences,  or  age  differences  from  ten  to  fourteen 
years. 

Occupational  Interests 

Considering  both  the  central  necessity  of  an  occupational  career  for 
boys  and  the  greater  career  opportunities  for  boys  that  exist  in  all  of 
these  cultures,  it  is  not  surprising  that  there  was  a  universal  pattern 
for  boys  to  exceed  girls  in  the  level  of  their  Occupational  Aspirations 
and  their  Occupational  Expectations,  in  Stage  III.    This  Sex  difference 
was  greatest  in  Mexico,  Japan,  Brazil,  and  Italy-    The  only  surprise 
was  the  fact  that  this  Sex  difference  was  actually  reversed  in  England 
and  Yugoslavia  in  Stage  I  and  became  only  a  very  small  difference  in 
favor  of  the  boys  in  England  and  Yugoslavia  in  Stage  III.    The  Sex  dif- 
ference in  Germany  was  also  very  small. 

On  the  other  hand,  there  was  extremely  little  or  no  difference 
between  boys  and  girls  in  the  degree  of  discrepancy  between  their  level 
of  Aspiration  and  their  level  of  Expectation,    There  was  a  significant 
but  extremely  tiny,  universal  difference  favoring  the  boys  in  Stage  I; 
no  systematic  difference  at  all,  in  Stage  III,    The  degree  of  ambition 
to  exceed  the  occupational  level  of  the  father  was  quite  parallel  to 
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the  patterns  on  the  absolute  measures  of  Aspiration.    In  Stage  I,  boys 
showed  greater  ambition  than  girls  for  occupational  mobility  except  in 
England  and  Yugoslavia.    In  Stage  III,  this  same  Sex  difference 
appeared  everywhere  except  in  Yugoslavia,    Especially  in  Yugoslavia, 
and  also  in  England  in  the  first  sample,  girls  appear  to  believe  that 
they  have  just  as  good  a  chance  as  boys  to  achieve  upward  mobility  in 
adult  careers, 

A  most  interesting  finding  concerns  the  level  of  Educational  Aspira- 
tion.   Girls  in  every  country,  in  both  stages,  sought  more  education 
than  did  boys.    This  difference  was  small  in  Stage  I  but  increased  in 
Stage  III«    This  pattern  may  relate  to  the  girls*  greater  interest  in 
Intellectual  Stimulation,  as  shown  in  the  Occupational  Values  data« 
Furthermore,  the  girls  in  most  countries  appear  to  differentiate  the 
functions  of  education  and  occupational  training  somewhat  more  than  do 
the  boys.    Even  though  they  do  not  expect  education  to  bring  them  as 
much  career  mobility  as  the  boys  anticipate,  girls  seek  such  education 
for  other,  self-fulfilling  purposes  (see  their  high  Intrinsic  score  in 
the  Occupational  Values) « 

Social  Attitudes  Inventory 

In  the  Stage  III  version  of  this  self-report  inventory  there  were  no 
significant  Sex  differences  in  the  reported  ability  to  cope  with 
problems  of  Task  Achievement,  Authority  or  Anxiety.    In  handling  Inter- 
personal Aggression,  however,  about  ten  percent  more  girls  reported 
coping  well,  ever3where  except  in  Italy.    There  was  a  similar  pattern, 
though  with  an  even  smaller  difference,  in  the  area  of  Iiitsrpersonal 
Relations.    Here,  girls  outscored  boys  in  their  self-reported  Coping  Ef- 
fectiveness everywhere  except  iu  Mexico,    The  difference  was  less  than 
ten  percent,  though.    Primarily  because  of  these  Sex  differences  in 
favor  of  the  girls  in  dealing  with  Aggression  and  Interpersonal  Rela  - 
tions,  the  Total  Score  for  Coping  Effectiveness  favored  the  girls  in  all 
countries  except  Italy  and  Mexico;  but  by  less  than  ten  percent* 

The  quite  different  instrument  which  had  been  administered  in  Stage  I 
showed  that  boys  more  often  described  themselves  as  using  Active  Coping 
measures;  but  they  also  more  often  reported  using  Active  Defensive 
measures.    Girls  more  often  reported  using  Passive  Defensive  measures, 
everywhere  except  in  Japan,    Girls  did  not,  however,  have  the  higher 
scores  for  Passive  Coping  behavior  in  Brazil,  Mexico,  Yugoslavia  or 
Japan,  although  they  did  outscore  the  boys  on  this  kind  of  coping 
behavior  in  England,  Italy,  Chicago,  and  Austin^ 

Combining  the  findings  from  the  essentially  two  different  instruments, 
boys  report  themselves  more  Active  than  girls  in  all  of  the  countries. 
Neither  they  nor  the  girls,  however,  mistake  this  for  a  generalized 
superiority  in  overall  coping  effectiveness.  In  Stage  I,  the  boys  re- 
ported reacting  in  an  Actively  Defensive  way  more  often  than  did  the 
girls;  and,  in  Stage  III,  the  boys  rated  themselves  a  little  less 
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effective  in  dealing  with  Aggression  or  Interpersonal  Relations  than 
did  the  girls.    In  summary,  the  data  quite  clearly  conform  to  the 
commonplace  observation  that  boys  tend  to  respond  actively,  girls 
passively,  as  concerns  style  of  coping.    Nonetheless,  by  the  account 
of  the  children  themselves,  the  feminine  coping  style  works  at  least  as 
well  as  the  male  coping  style  and  sometimes  a  little  better,  partic- 
ularly in  dealings  with  other  people.    Active  methods  and  passive 
methods  are  two  different  ways  to  deal  with  life,  neither  of  which  is 
necessarily  or  systematically  superior  to  the  other,  particularly  if  it 
is  sex-appropriate  for  the  individual  child. 

Views  of  Life 

Of  the  twenty  scales  in  this  instrument  only  two  showed  a  Sex  dif- 
ference  which  went  the  same  way  in  all  countries,      3oys  more  often  than 
girls  chose  to  initiate  problem-solving  activity  r'-^tmselves,  rather  than 
wait  for  others  to  suggest  a  course  of  action,  ir  e\}  countries.  The 
differences  were  very  small  in  Chicago  and  in  Au         .yut  as  much  as 
twenty  percent  in  ^fexico.    The  only  other  univeri  .   Sex  difference  was 
on  the  Self-Concept  scale.    Boys  reported  feeling   \     ident  and  self- 
satisfied  at  least  ten  percent  more  often  than  girlt,  on  the  average, 
and  twenty  percent  more  often  at  the  upper-middle  clcs  le^el. 

There  were  opposite  Sex  trends  on  the  other  scales,   '.^:^ring  by 
country.    Boys  scored  higher  on  Locus  of  Control  in  Braz.i,  Mexico, 
England,  Yugoslavia,  and  Chicago;  but  girls  scored  higher  on  this  in 
Italy,  Austin,  and  Japan.    On  Academic  Locus  of  Control  the  pattern  was 
quite  similar,  except  that  girls  scored  about  the  same  as  boys  in 
Yugoslavia  and  lower  in  Austin  than  they  had  on  the  generalized  Locus 
of  Control  scale.    Boys  outscored  girls  for  preferring  to  take  Action 
rather  than  wait  and  see,  in  Brazil,  Mexico,  England,  Chicago,  and 
Austin;  the  girls  scored  a  little  higher  in  Italy,  Yugoslavia  and  Japan. 
Girls  scored  higher  in  England  and  Japan  for  preferring  Immediate  to 
Delayed  Action  whereas  the  boys  scored  higher  in  all  of  the  other 
centers.    Boys  preferred  a  faster  Rate  of  Action  everywhere  except  in 
Yugoslavia  and  Japan. 

One  of  the  most  general  Sex  differences  was  the  definite  tendency 
for  girls  to  express  a  greater  Intrinsic  interest  in  work  than  boys, 
everywhere  except  in  Mexico.    This  corresponds  with  their  substantially 
higher  Intrinsic  score  in  the  Occupational  Values  data. 

Yugoslavia  and  Japan  were,  again,  the  only  exceptions  to  a  sex-typed 
pattern  whereby    boys  everywhere  else  put  Task  Achievement  ahead  of 
friendship.    Everywhere  except  in  Brazil,  boys  also  chose  Competition 
over  Cooperation  a  little  more  often  than  girls  although  both  sexes 
strongly  leaned  toward  Cooperation,  except  in  Yugoslavia,  where  they 
divided  their  choices  about  evenly. 
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Although  the  differences  were  small  in  either  direction,  Lt  is 
particularly  interesting  to  note  that  girls  more  often  felt  free  to 
question  the  word  or  orders  of  parents  and  teachers  (Independence)  than 
did  buys  in  Brazil,  Italy,  Chicago,  Austin,  and  Japan.    In  Mexico, 
England  and  Yugoslavia,  the  balance  tipped  a  little  in  favor  of  the 
boys. 

As  on  so  many  other  items,  the  direction  of  Sex  differences  on 
Earned  versus  Bestowed  Status  went  one  way  in  Yugoslavia  and  Japan  (and 
also  Mexico)  in  favor  of  the  boys,  whereas  the  girls  scored  higher  on 
this  in  the  other  countries.    Again,  this  seems  to  reflect  the  rather 
general  tendency  for  girls  to  value  the  Intrinsic  quality  '^f  work  more 
than  the  external  rewards  —  except  for  the  three  countries  noted, 
Yugoslavia  and  Japan  were  again  the  only  places  where  boys  slightly 
outscored  girls  in  preferring  to  Confmnt  problems  rather  than  ignore 
them.    The  differences  elsewhere  were  Suiall  but  they  favored  the  girls. 

Everywhere  except  In  Yugoslavia  and  Au5tin  boys  more  often  preferred 
Instrumental  action  to  fantasy.    Boys  also  preferred  Coutrolling  their 
feelings  to  expressing  them  in  Brazil,  Mexico,  England,  Chicago,  and 
Austin,  while,  as  on  many  of  the  other  scales,  a  reverse  Sex  pattern 
appeared  in  Italy,  Yugoslavia,  and  Japan. 

It  is  of  some  interest  that  there  was  no  uniform  reaction  of  girls 
and  boys  to  the  scale  that  measured  Actively/Passivity  under  Stress. 
Boys  did  show  a  slight  preference  for  activity  in  Mexico,  Yugoslavia, 
Austin,  and  Japan,  but  the  reverse  was  true  in  the  other  four  centers. 
In  this  respect,  at  least,  there  was  no  universal  display  of  feminine 
passivity. 

To  the  degree  that  the  Total  score  on  this  instrument,  however,  may 
very  cautiously  be  taken  to  represent  degree  of  psychological  activity, 
it  did  show  boys  scoring  higher  than  girls  everywhere  except  in  Japan. 
The  girls  in  most  countries  showed  a  slight  but  rather  systematic 
tendency  to  respond  in  a  somewhat  less  self-assertive,  psychologically 
active  way  than  the  boys.    In  Yugoslavia  and  Japan,  however,  t* e  girls 
did  not  follow  this  traditional  pattern.    They  even  outdid  the  boys  to 
a  slight  degree  in  a  good  many  of  the  dimensions  measured  by  this  instru- 
ment.   Whether  they  are  culturally  encouraged  in  these  two  societies  to 
act  this  way  overtly,  it  is  clec.r  that  they  certainly  prefer  this  more 
self-assertive  style  of  coping  behavior. 

Sentence  Completion 

Relativel^^  few  of  the  aspects  of  coping  behavior  measured  by  this 
instrument  showed  systematic  Sex  differences  which  were  stable  across 
the  two  saddles.    Even  where  they  did  occur,  the  differences  tended  to 
be  quite  small. 
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In  the  area  of  Task  Achievement  there  were  no  dimensions  on  which 
either  sex  scored  systematically  higher  in  both  stages*    Girls  tended 
to  express  a  somewhat  more  positive  Attitude  than  boys  in  Stage  I, 
everywhere  except  in  Brazil.    Boys  were  more  Affectively  Neutral  in 
Stage  I  except  in  Yugoslavia  and  Japan.    In  Stage  III,  however,  there 
were  no  significant  Sex  differences  on  these  or  any  other  dimensions. 

In  Interpersonal  Relations  girls  had  universally  shown  a  more 
positive  Attitude  than  boys  in  Stage  I.     In  Stage  III,  although  there 
was  a  numerically  significant  treud  in  this  same  direction,  in  fact  the 
countries  were  evenly  divided,  with  only  the  girls  in  Mexico,  England, 
Chicago,  and  vTapan  showing  this  more  positive  Attitude «    There  were  no 
other  universal  or  even  dominant  trends  in  Stage  I  which  showed  signifi- 
cant Sex  differences.    There  was,  however,  a  systematic  tendency  for 
boys  to  score  higher  on  several  dimensions  in  one  set  of  countries  and 
for  girls  to  score  higher  on  the  same  dimensions  in  another  set  of 
countries.    The  boyr  in  Brazil  and  Italy  scored  higher  on  Engagement, 
Coping  Effectiveness  and  Affective  Neutrality.    The  boys  in  Mexico  and 
Yugoslavia  also  scored  higher  on  Coping  Effectiveness  and  Affective 
Neutrality,    Conversely,  the  girls  scored  higher  than  the  boys  on  Coping 
Effectiveness  and  Affective  Neutrality  in  England,  Chicago,  Austin,  and 
Japan.    In  Stage  III  the  pattern  shifted  to  a  dominant  trend  favoring 
girls,  everywhere  except  in  Mexico,  on  Engagement,  Aid/Advice,  and 
Coping  Effectiveness.    Girls  universally  showed  less  Hostile  Affect  and 
more  Depressive  Affect  (especially  at  fourteen)  than  boys»  The 
absolute  differences  were  small  in  both  stages,  however,  so  the  sound- 
est generalization  is  to  say  that  there  were  no  uniform  teridencies  for 
either  sex  to  excel  the  other  in  their  coping  skills  or  attitudes  in 
this  area  of  Interpersonal  Relations. 

Much  the  same  was  true  in  the  real^ .  of  relationships  with  Authority. 
There  was  a  very  small  though  universal  Sex  difference  in  favor  of  the 
boys  on  Engagement  in  Stage  I.    They  tended  to  express  fewer  negative 
feelings  everywhere  except  in  Chicago,  ^ewer  positive  feelings  except 
in  Mexico,  and  greater  Affective  Neutrnj.  cy  everywhere  except  in  Chicago 
in  Stage  I*     In  Stage  III,  this  same  pattern  of  greater  Affective 
Neutrality  held  true  among  the  boys,  except  in  England.    The  lesser 
amount  of  Negative  Affect  rlso  held  true,  except  In  Chicago.  Otherwise, 
though,  there  was  a  different  pattern  in  Stage  III  whereby  girls  scored 
higher  than  boys  on  Attitude  and  Aid/Advice  in  seven  of  the  nine  centers 
Boys,  on  the  other  hand,  scored  higher  on  Stance.    They  also  expressed 
more  Hostile  Affect  except  in  Brazil,  Italy,  and  Japan.    Overall,  the 
one  generalization  which  appears  warranted  is  the  tendency  of  boys  In 
most  countries  to  react  with  less  emotion  in  their  relations  with 
Authority  and,  possibly,  to  experience  a  smaller  Incidence  of  Depressive 
Affect. 

Anxiety  was  the  one  area  of  behavior  which  showed  systematic  Sex  dif- 
ferences, across  both  stages.    Boys  scored  higher  than  girls  on  Stance 
in  all  countries,  in  both  stages.    They  also  scored  higher  on  Engage  - 
ment  in  all  countries  In  Stage  I,  and  In  all  countries  except  England 
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In  Stage  III.    They  had  higher  Coping  Effectiveness  scores  in  all 
countries  except  Japan  in  Stage  I,  and  except  in  Japan,  Yugoslavia  and 
Germany  in  Stage  III.    Girls  showed  less  Hostile  Affect  than  boys 
everywhere  except  Mexico  in  Stage  III  and  they  universally  showed  more 
Depressive  Affect.    It  might  be  the  Depressive  element  which  accounted 
for  their  universally  higher  scores  on  Negative  feeling  in  Stage  I, 
although  that  cannot  be  directly  determined ♦    Boys  were  more  Affec- 
tively Neutral  than  girls  in  all  countries  in  Stage  I  and  in  all 
countries  except  Yugoslavia  and  Japan  in  Stage  III.    Thus,  it  can  be 
fairly  said  that  boys  excel  girls  in  coping  with  Anxiety  in  most 
countries,  both  in  their  emotional  reactions  and  in  the  effectiveness 
of  their  coping  behavior.    The  exceptions  occur  mainly  in  Japan  and 
Yugoslavia. 

In  the  area  of  Aggression,  girls  scored  higher  than  boys  on  Stance 
in  Stage  I  in  all  countries  except  Brazil  and  Italy.    They  scored 
higher  everywhere  on  Engagement.    Otherwise^  there  were  no  systematic 
Sex  differences  in  Stage  I,     In  Stage  III  the  Sex  difference  on  Stance 
was  actually  reversed,  with  boys  scoring  higher  everywhere  except 
Germany  and  Japan.    The  one  repetition  ol  a  Stage  I  pattern  found  the 
girls  scoring  higher  on  Engagement  in  all  countries  except  Italy. 
Thereafter  in  Stage  III  the  girls  tended  to  outscore  the  boys  in  most 
countries.    They  had  higher  scores  on  Aid/Advice  in  six  of  the  nine 
centers.    They  had  somewhat  higher  scores  on  Coping  Effectiveness  every- 
where, with  the  difference  most  marked  in  England  and  Chicago,  They 
expressed  fewer  Hostile  feelings,  except  in  Brazil  and  Germany,  al- 
though they  expressed  more  Depressive  Affect  than  boys  in  all  countries. 
They  reacted  in  a  more  Neutral  way,  though,  everywhere  except  in  Brazil 
and  Germany*    It  is  of  considerable  interest  to  note  that  while  common- 
sense  reasoning  might  lead  one  to  expect  boys  to  have  more  experience, 
and  therefore  a  greater  skill,  in  coping  with  evert  aggression,  in  fact, 
wherever  Sex  differences  appeared  in  these  data  they  tended  to  favor 
the  girls,  in  most  countries.    In  Stage  III.  certainly,  it  was  apparent 
that  the  girls  were  less  prone  to  counterattack  with  Hostile  feelings. 
Rather,  they  tended  to  reduce  or  resolve  the  conflict  in  a  less  emotion- 
al way  than  the  boys. 

Although  there  is  undoubtedly  a  much  higher  incidence  of  overt 
aggression  among  boys  at  these  two  social  levels,  in  all  of  the  coun- 
tries studied,  they  appear  simply  to  repeat  aggressive  experiences  with^ 
out  improving  their  skills  in  conflict  resolution,  as  compared  with 
girls.    For  whatever  reasons,  to  the  degree  that  any  Sex  differences 
were  observed  —  and  they  were  not  very  large  —  the  girls  managed  to 
contain  or  resolve  aggression  more  effectively. 

The  pattern  of  Mean  scores  in  Stage  I  showed  a  universal  tendency  for 
girls  to  express  a  more  positive  Attitude  and  also  to  express  slightly 
more  Positive  Affect  m  thr  course  of  dealing  with  the  problem  items. 
Boys  scored  higher  on  Engagement  and  Neutral  Affect,  and  lower  on 
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Negative  Affect,  everywhere  except  in  Chicago.    They  scored  higher  on 
Coping  Effectiveness  in  five  countries  but  the  girls  scored  higher  in 
England,  Chicago,  and  Japan.    The  differences  were  quite  small,  in  any 
case  • 

In  Stage  III,  tht?  only  universal  (and  small)  differences  had  the 
girls  showing  less  Host ile  Affect  and  more  Depressive  Affect  in  all 
countries.    The  girls  also  scored  a  TJttle  higher  than  the  boys  on 
Engagement  and  Aid/Advice  in  seven  or  eight  of  the  countries.    The  most 
marked  pattern,  however,  was  one  of  rather  systematic  sex  patterns 
according  to  countries.    In  Brazil  and  Mexico,  for  example,  the  boys 
outscored  the  girls  on  Attitude,  Aid/Advice,  Coping  Effectiveness, 
Affective  Neutrality  and  Positive  Affe-t.    The  Brazilian  boys  outscored 
the  girls  on  Engagement,  as  well,     fh?  boys  in  Italy  outscored  the  girls 
on  Attitude,  Coping  Effectiveness,  and  Affective  Neutrality.    In  most  of 
the  other  countries    and  especially  in  England  and  Yugoslavia,  the  girls 
outscored  the  boys  on  most  of  these  dimensions. 

Overall,  as  was  found  in  the  data  from  the  earlier  instruments,  there 
appear  to  be  few  large,  universal  Sex  differences  in  coping  ability v 
Just  as  was  found  in  the  Behavior  Rating  data,  however,  the  observable 
Sex  differences  in  the  Sentence  Completion  data  tend  to  favor  the  boys 
in  Brazil  and  Mexico,  especially,  and  to  a  lesser  degree  in  Italy.  The 
girls  outperformed  the  boys,  on  the  other  hand,  in  England,  Yugoslavia, 
and  Japan  and,  to  a  lesser  degree,  in  Germany,  Chicago,  and  Austin* 

An  important  Sex  difference  did  appear  in  the  style  of  emotional 
reaction  to  problems.    When  circumstances  create  negati\e  feelings  in 
girls,  it  is  uore  likely  to  take  the  form  of  Depressive  cauher  than 
Hostile  feelings,  while  the  reverse  is  true  with  boys.    The  differences 
in  these  data  were  quite  small,  however,  so  even  this  difference  between 
the  sexes  is  likely  to  be  unrealistically  exaggerated  if  much  emphasis 
is  given  to  it. 

The  Reality/Fantasy  Discrepancy  score  did  not  show  a  universal  Sex 
difference.    On  the  contrary,  it  showed  very  stable  national  patterns 
which  were  opposite  in  two  sets  of  countries*    I«^  Brazil  and  Yugoslavia 
the  boys  showed  a  greater  degree  of  Realism  than  the  girls,  in  both 
stages.    The  girls  in  England,  Austin,  and  Japan,  on  the  other  hand, 
showed  greater  Realism  than  the  boys  in  both  stages,  particularly  in 
Austin  in  Stage  I.    The  two  sexes  in  Italy  showed  practically  no  sig- 
nificant difference  in  Realism  in  either  stage.    The  boys  exceeded  the 
girls  in  Chicago  in  Stage  I;  no  achievement  test  data  were  available 
there  in  Stage  III  to  allow  this  comparison  to  be  made.    Germany,  join- 
ing the  study  in  Stage  III,  showed  the  girls  excelling  the  boys  in 
Realism  of  self -assessment  of  achievement.    The  only  reversal  between 
Stage  I  and  Stage  III  occurred  in  Mexico  where  the  girls  scored  higher 
in  Stage  I  but  the  boys  scored  higher  in  Stage  III* 
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The  sets  of  iteraa  dealing  with  family  relationships  had  shown  no 
significant  Sex  differences  in  Stage  I.    Approximately  the  same  was 
true  in  Stage  III,  except  that  girls  reported  more  favorable  inter- 
actions with  the  two  parents  combined,  in  all  countries  excepc  Italy 
in  Stage  III.    Again,  there  was  a  rather  systematic  difference  between 
countries.    Boys  more  often  reported  feeling  that  their  parents  had 
positive  perceptions  of  them  in  Brazil,  Mexico,  Germany,  and  Japan; 
whereas  more  girls  reported  favorable  parental  perceptions  in  England, 
Yugoslavia,  and  Chicago.    The  same  pattern  appeared  on  the  pair  of 
items  dealing  with  maternal  attitudes  and  interaction.    The  boys  in 
Italy  particularly  outscored  the  girls  in  reporting  favorable  inter- 
actions with  father,  as  well  as  with  father  and  luother  combined. 

Story  Completion 

For  reasons  cited  earlier,  only  a  few  of  the  measures  from  this 
instrument  can  support  simple  interpretation.    It  does  seem  of  interest 
to  observe  that  the  Mean  scores  on  Coping  Effectiveness,  across  all 
stories,  did  not  vary  by  sex  in  any  systematic  way  in  Stage  III. 
Neither  boys  nor  girls  universally  portrayed  themselves  as  coping  more 
effectively  with  life  than  did  members  of  the  opposite  sex.    In  Stage  I, 
everywhere  except  in  Italy,  girls  showed  a  slight  superiority  to  the 
boys  in  their  Total  Coping  Effectiveness  score. 

Girls  universally,  however,  wrote  longer  stories  in  response  to  the 
stimuli.    Considering  the  lack  of  any  systematic  superiority  of  girls 
on  the  Reading  Achievement  tests,  their  tendency  to  tell  longer  stories 
might  reflect  a  greater  willingness  to  comply  with  the  requests  of 
adults  and  school  authorities. 

There  were  marked  Sex  differences,  too,  in  the  amount  of  emotion 
spontaneously  expressed  in  the  course  of  telling  the  stories.  Girls 
universally  had  the  heroes  or  heroines  in  their  stories  express  Positive 
Affect  more  often  than  did  boys.    On  the  other  hand,  girls  also  had 
their  heroes  express  more  Negative  Affect  than  did  boys,  in  all  centers 
except  Chicago  and  Japan.    In  short,  girls  tended  to  express  wore  affect, 
in  general,  in  the  process  of  responding  to  the  problems.    This  was  con- 
firmed by  the  universally  greater  amount  of  Total  Affect  expressed  in 
the  girls'  atories,  not  only  by  the  hero  but  by  anyone  else  who  happened 
to  be  described.    Thus,  as  has  long  been  observed,  girls  are  "more 
emotional"  than  boys,  in  the  sense  that  they  more  freely  express  emotion. 

At  the  same  time,  it  is  not  at  all  true  that  such  emotional  expres- 
siveness is  a  substitute  for  rationality.    Boys  have  nowhere  in  these 
data  shown  any  universal  superiority  to  girls  in  their  actual  ability  to 
cope  with  problems.    Thus,  the  two  sexes  do  show  an  important  stylistic 
difference  but  this  does  not  mean  that  either  sex-typed  pattern  is 
superior  or  inferior  to  the  other  as  a  way  of  solving  problems  in  life 
It  may  be  recalled  that  in  the  Views  of  Life  the  boys  in  most  countries 
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preferred  to  control  feelings  rather  than  express  them.    The  girls  also 
preferred  control  to  expression,  but  to  a  less  marked  degree.  This 
pattern  held  true  everywhere  except  in  Japan,  where  both  boys  and  girls, 
to  an  equal  degree,  preferred  expressing  their  feelings  to  holding  them 
in  or  otherwise  restraining  them. 
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INITIAL  HYPOTHESES  ABOUT  SEX  AND  STATUS  DIFFERENCES  AND  HOW  THEY 
FARED 

Socioeconomic  Status  Differences 

At  the  outset  of  the  study,  the  following  eight  hypotheses  were 
proposed: 

1.    Upper-middle  class  children  will  have  higher  achievement 
scores  than  will  upper-lcvor  class  children. 

This  hypothesis  was  strongly  confirmed  in  all  countries  for  the 
Raven  Aptitude  measure,  the  Mathematics  Achievement  scores  and  Reading 
Achievement  scores.    The  upper-middle  class  children  also  were  given 
higher  Grad^  Point  Averages  by  teachers  universally  in  Stage  I,  and 
everywhere  except  Brazil  in  Stage  III.    There  was  a  decided  difference, 
however,  in  the  size  of  the  SES  difference  from  country  to  country.  On 
the  Raven,  for  example,  this  ranged  from  .2  SD's  in  Yugoslavia  to  a 
full  1.0  SD  in  Chicago.    In  Mathematics,  the  range  was  from  .2  SD's  in 
Brazil  and  Germany  to  .9  SD's  in  Japan  and  1.0  SD's  in  Mexico.  In 
Reading,  the  range  was  from  .4  SD's  in  Yugoslavia,  Brazil  and  Italy  to 
1.0  in  Japan.    As  for  GPA,  the  range  'Tas  from  a  difference  in  favor  of 
the  working-class  children  to  .2  SD's  in  Brazil,  to  a  difference  of  .8 
SD's  in  favor  of  the  upper-middle  class  children  in  Japan  and  Mexico. 

While  this  result  was  expected,  this  is  the  first  time  that  the 
hypothesis  could  be  tested  on  large,  carefully  stratified  samples  in 
this  wany  countries.    Considering  the  fact  that  the  children  of  the 
very  poor,  unskilled  working  classes  were  not  included  in  the  sample, 
the  large  differences  in  many  countries  between  the  rhildren  of  the 
skilled  working  class  and  the  upper-middle  class  are  greater  than  might 
have  been  anticipated.    The  international  differences  are  equally  sig- 
nificant.   Yugoslavia  and  Germany,  for  exan^le,  achieve  almost  equal 
effects  in  their  schooling  of  children  from  these  two  social  levels 
whereas  schooling  in  Japan  and  Mexico,  by  contrast,  produces  much  more 
effective  results  for  upper-middle  class  children  than  for  skilled 
working  class  children. 

While  the  socioeconomic  differences  in  achievement  could,  theoret- 
ically, be  accounted  for  by  the  closely  parallel  differences  in  the 
Raven  Aptitude  measure,  in  each  country,  the  much  smaller  socioeconomic 
differences  in  nonacademic  coping  effectiveness  (see  below)  strongly 
suggest  a  different  explanation:    both  the  i^titude  and  the  Achievement 
scores  may  be  correlated  effects  of  prior  influences  which  make  academic 
learning  in  the  upper-middle  class  more  meaningful,  better  motivated  or 
more  effectively  supported  by  home  example  than  in  the  working  class. 
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2.  Upper-middle  class  children  will  have  higher  Educational 
Aspirations  than  will  upper-lower  class  children. 

This  hypothesis  was  universally  verified  in  all  countries  but  with  an 
important  qualif ication^    The  difference  was  not  nearly  as  large  as  the 
differences  in  education  of  the  fathers  at  the  two  social  levels.  Most 
of  the  skilled  working  class  children  wanted  to  graduate  from  high 
school  and,  in  most  countries,  most  of  them  hoped  to  secure  some 
college  training.    This  is  far  more  education  than  their  fathers 
obtained  in  their  youth. 

Since  higher  education  is  not  as  easily  available  to  working  class 
children  as  to  upper-middle  class  children,  especially  in  some  of  the 
more  recently  developed  societies,  this  strong  aspiration  for  higher 
education  creates  a  focal  point  for  strong  dissatisfaction  with  existing 
eaucational  opportunities.    Such  dissatisfaction  has  been  evident  for 
many  years  among  university  students  who  have  been  admitted  to  higher 
education.    The  present  data  suggest  that  there  is  a  much  larger  po- 
tential for  dissatisfaction  in  the  great  pool  of  working  class  youth 
who  will  not  be  admitted  to  college  training. 

3.  Upper-middle  class  children  will  have  higher  Occupational 
Aspirations  and  higher  Occupational  Expectations  than  will 
upper-lower  class  children 

This  hypothesis  was  verified  in  all  countries.    As  in  the  case  of 
Educational  Aspiration,  however,  the  difference  was  much  smaller  than 
the  occupational  difference  between  the  fathers  of  the  children  at 
these  two  social  levels.    The  upper-lower  class  children  hoped  to  rise 
almost  to  the  upper-middle  class  level,  whereas  the  upper-middle  class 
children  were  largely  content  if  they  could  stay  where  they  were.  Thus, 
the  desire  for  upward  mobility  is  much  greater  at  the  working-class 
level  than  at  the  upper-middle  class  level.    This  is  entirely  under- 
standable but,  again,  it  represents  a  potential  source  of  strong  social 
discontent,  not  just  at  the  unskilled  worker    level  but  at  the  skilled 
worker  level,  in  all  of  these  societies. 

4.  Upper-middle  class  children  will  have  different  discrepancy 
scores  between  Occupational  Aspiration  and  Expectation  than 
will  the  upper-lower  class  children. 

This  hypothesis  was  verified  in  all  countries.    The  discrepancies 
were  very  small,  however,  at  both  social  levels.    The  working-class  chil 
dren  had  a  slightly  higher  excess  of  aspiration  over  expectation  than 
the  upper-middle  class  children  but  the  difference  was  scarcely  large 
enough  to  talk  about.    Since  the  upper-middle  class  children  could  much 
more  easily  achieve  the  occupational  levels  they  desire  than  could  the 
working  class  children,  the  fact  that  the  working  class  children  have 
expectations  almost  as  high  as  their  aspirations  seems  certain  to  lead 
to  disappointment  for  them.    True,  many  studies  have  shown  that  children 
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lower  their  aspirations  after  fourteen;  but  this  realism  is  not  the 
same  as  a  satisfied  acceptance  of  the  status  quo. 

5.  Upper-middle  class  children  will  prefer  different 
occupational  values  than  will  upper-lower  class  children. 

This  hypothesis  was  substantially  verified.    Of  the  fifteen  values, 
three  showed  universal  SES  differences  in  both  stages,  four  more  showed 
a  universal  SES  difference  in  one  stage,  along  with  a  dominant  SES  dif- 
ference in  the  same  direction  in  the  other  stage.    An  additional  three 
values  showed  dominant  SES  differences  in  three-fourths  or  more  of  the 
countries,  in  both  stages.    Thus,  tea  of  the  fifteen  values  did  show 
systematic  socioeconomic  differences,  although  there  were  different 
patterns  in  one,  two  or  three  of  the  countries,  even  on  these  values. 

Upper-middle  class  children  everywhere  gave  greater  importance  to 
Independence  and  to  Following  their  Fathers'  occupations.    In  most  of 
the  countries  they  also  gave  greater  weight  to  Altruism  and  to  Intel* 
iectual  Stimulation. 

On  the  other  hand,  the  working  class  children  everywhere  gave  more 
importance  to  Security  of  employment.    Except  for  Austin  in  Stage  III, 
they  everywhere  gave  greater  importance  to  Economic  Returns;  and,  except 
for  Italy  in  Stage  I,  they  everywhere  gave  greater  importance  to 
pleasant  Surroundings  at  work.    In  most  countries ,  they  had  a  greater 
desire  to  achieve  Prestige  and  Managerial  power.    They  also  viewed 
Esthetic  careers  more  favorably  in  most  countries. 

6,  Upper-lower  class  children  will  show  a  greater  preference 
for  "Extrinsic"  occupational  values  than  will  upper-middle 
class  children. 

Largely  because  the  "Extrinsic"  total  score  grouped  together  items 
which  were  not  always  similarly  grouped  by  the  children  in  different 
countries  when  they  made  their  rankings,  this  hypothesis  was  only 
partially  verified.    In  Stage  I,  the  countries  were  split  five  to  three 
in  favor  of  the  hypothesis  while  in  Stage  III  the  upper-lower  class 
children  scored  higher  on  the  "Extrinsic"  sub-total  in  seven  of  the  nine 
centers.    There  was  a  more  systematic  trend  for  upper-middle  class  chil- 
dren to  have  higher  "Intrinsic"  scores  than  the  upper-lower  class  chil- 
dren.   This  difference  from  the  "Extrinsic"  pattern  was  possible  since 
the  two  sub-scores  are  not  automatically  reciprocals  of  each  other  when 
large  groups  of  children  are  averaged  together. 

On  the  whole,  therefore,  the  general  idea  represented  by  the  initial 
hypothesis  has  been  appreciably  confirmed.    It  is  scarcely  surprising, 
of  course,  that  working  class  children  should  put  greater  stress  on 
extrinsic  rewards,  since  they  and  their  families  have  experienced  far 
fewer  such  rewards  than  the  upper-middle  class  children  can  quite 
comfortably  take  for  granted,    A  pragmatic  explanation  such  as  this 
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seems  more  reasonable  and  appropriate  than  the  older,  moralistic  expla- 
nation by  proponents  of  the  Puritan  ethic  who  attributed  superior 
motives  to  the  upper-middle  class.    The  practical  effect,  however,  may 
be  that  working  class  children  have  a  harder  time  learning  to  seek  and 
to  successfully  enjoy  the  intrinsic  pleasures  that  good  work  and  person- 
al mastery  can  bring.     In  most  of  these  societies,  educators  have  not 
yet  found  a  way  to  overcome  this  discrepancy  and  the  difficulties  it 
creates.    Traditional  education  does  not  equalize  the  chances  of  chil- 
dren from  these  different  social  levels  to  achieve  potent  self -realizing 
powers,  and  therefore  to  achieve  equal  effectiveness  and  satisfaction  in 
some  very  important  aspects  of  living.    This  appears  to  be  a  place  where 
creative  invention  is  badly  needed  in  all  of  these  societies  --  the 
invention  of  educational  practices  which  would  teach  children  of  the 
working  class  to  value  the  realization  of  their  ottffPpsWers  to  a  greater 
degree  than  their  past  circumstances  have  permitted. 

7.    Upper-middle  class  children  will  demonstrate  a  different 
style  of  coping  than  will  upper-lower  class  children. 

On  the  whole,  there  was  considerable  evidence  to  support  this  hypo- 
thesis, at  many  points  in  the  data  derived  from  five  instruments:  the 
Stage  I  Social  Attitudes  Inventory,  the  Stage  III  Social  Attitudes 
Inventory,  the  Stage  III  Views  of  Life,  the  Sentence  Completion  and  the 
Behavior  Rating  Scales. 

The  Stage  I  Social  Attitudes  Inventory  was  the  only  instrument  that 
did  not  show  a  difference  of  the  predicted  kirni  •    The  one  such  difference 
v/hich  it  could  have  demonstrated  was  a  greater  tendency  toward  activity 
or  passivity  in  one  or  the  other  social  group.    No  such  systematic  dif- 
ference was  observed.    The  Stage  III  Social  Attitudes  Inventory  measured 
only  Coping  Effectiveness,  not  style  of  coping.    Consequently,  it  did 
not  bear  on  this  hypothesis. 

The  Stage  III  Views  of  Life  questionnaire  showed  a  considerable 
number  of  characteristics  on  which  the  children  of  the  two  different 
social  levels  differed  in  most  or  all  countries.    The  upper-middle  class 
children  scored  higher  in  their  general  Locus  of  Control  (the  capacity 
to  control  life  events);  in  their  preference  for  immediate  action 
rather  than  delayed  once  they  decide  to  deal  with  a  problem;  in  their 
freedom  to  differ  with  or  criticize  parents  and  teachers;  in  their 
desire  to  earn  status  rather  than  have  it  bestowed  upon  them;  in  their 
readiness  to  confront  problems;  and  in  their  readiness  to  initiate 
action  by  themselves. 

The  upper-lower  class  children,  curiously,  everywhere  took  more 
responsibility  for  their  own  academic  fates  (Academic  Locus  of  Control); 
they  preferred  acting  to  staying  still  when  crises  arose,  to  a  slightly 
greater  degree;  they  were  somewhat  more  likely  to  prefer  cooperation  to 
competitive  methods  of  achievement;  they  were  more  likely  to  prefer  to 
use  their  own  ideas;  they  put  more  emphasis  on  emotional  control;  and, 
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despite  much  evidence  in  the  total  body  of  data  that  the  upper-middle 
class  children  have  somewhat  superior  coping  skills,  the  working  class 
children  actually  felt  more  self-confident  and  self-satisfied,  every- 
where except  in  Mexico  and  Japan.    The  exceptions  to  these  patterns 
occurred  chiefly  in  Yugoslavia,  Mexico,  Japan  and  the  United  States, 
on  one  or  another  of  the  variables* 

If  the  Total  Score  on  this  instrument  be  taken  as  a  measure  of 
"psychological  activity,''  there  was  no  systematic  SES  difference.  This 
finding  parallels  that  from  the  Stage  I  Social  Attitudes  Inventory. 

In  the  Sentence  Completion  data  the  upper -middle  class  children  out- 
scored  the  working  class  children  on  Starxe  and  Independence  of  Aid  or 
Advice,  except  in  Germany  and  one  other  country*.    None  of  the  other 
coping  style  dimensions  showed  systematic  SES  differences  which  were 
similar  across  all  five  areas  of  behavior.    In  Task  Achievement,  for 
example,  the  upper-middle  class  children  had  higher  scores  on  Aid/ 
Advice  but  this  was  the  only  SES  difference.    In  Interpersonal  Rela- 
tions, the  middle-class  children  scored  higher  on  Stance,  Engagement 
and  Aid/Advice  while  the  lower-class  children  scored  higher  on  Hostile 
Affect,  except  in  Germany  and  Austin.    In  dealing  with  Authority, the 
middle-class  children  scored  higher  on  Stance,  Aid/ Advice  and  Hostile 
Affect  while  the  working  class  children  scored  higher  on  Depressive 
Affect.    In  dealing  with  Anxiety, the  working  class  children  scored 
higher  on  Engagement,  Aid/ Advice,  Hostile  Affect  and  Depressive  Affect 
in  five  of  the  nine  centers,  while  the  middle-class  children  scored 
higher  on  Neutral  Affect  and  Positive  Affect  in  six  of  the  nine  centers. 
The  major  exceptions  were  in  Italy,  Japan  and  Chicago.    In  dealing  with 
Aggression,  there  simply  were  no  stable  patterns  across  the  two  stages. 
There  had  been  a  universal  difference  on  a  number  of  dimensions  in 
favor  of  the  middle-class  children  in  Stage  I;  but  this  was  reversed  in 
the  Stage  III  sample. 

The  coping  style  dimensions  measured  in  the  Stage  ITI  Behavior  Rating 
Scales  all  showed  a  consistent  SES  difference,  with  some  exceptions  in 
Mexico,  Brazil,  and  England.    Everywhere  else,  the  upper-middle  class 
children  were  Judged  more  effectively  Assertive,  more  persistent  (Imple- 
mentation)   more  Self -Initiating  in  attacking  problems  and  more  re- 
sourceful in  devising  solutions  to  problems  by  their  own  thinking 
(Solver).    This  pattern  was  reversed  on  all  four  variables  in  Mexico, 
however.    The  working  class  children  were  judged  more  Assertive  and 
better  Solvers  in  Brazil;  and  more  Assertive  and  better  Initiators  in 
England, 

Thus,  while  the  predominant  weight  of  the  evidence  tended  to  favor 
the  upper-middle  class  children  in  most  countries,  as  to  effective 
styles  of  coping  behavior,  it  is  equally  important  to  note  that  peer 
judgments  reversed  this  direction  of  superiority  in  Mexico,  Brazil,  and 
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England.    The  differences  in  coping  style  observed  in  the  Sentence  Com- 
pletion were  small  enough,  moreover,  to  make  it  important  not  to  ex- 
aggerate the  magnitude  of  this  superiority  of  upper-middle  class  chil- 
dren, even  in  these  countries  where  it  is  an  observable  fact. 

Those  variables  from  the  Story  Completion  tnat  lend  themselves  to 
international  conq)arison  showed  the  middle-class  children  telling 
longer  stories,  everywhere  except  Brazil  and  Austin.    The  most  likely 
interpretation  of  this  is  the  greater  willingness  of  the  upper-middle 
class  children  to  accede  to  the  requests  of  school  authorities  even 
when  they  don't  particularly  identify  with  the  task.     (The  exception  in 
Austin  reflected  an  open,  almost  angrily  negative  attitude  on  the  part 
of  many  of  the  upper-middle  class  children  toward  this  instrument,  at 
the  fourteen-year-old  level.) 

There  was  a  slight  tendency  for  middle-class  children  to  show  their 
heroes  expressing  Negative  Affect  more  often  than  in  the  stories  of 
the  lower-class  children,  everywhere  except  in  Brazil  and  Yugoslavia, 
where  the  two  social  groups  were  about  equal.    Also,  except  in  Brazil, 
Mexico,  and  Yugoslavia,  the  middle-class  children  told  stories  in  which 
more  Total  Affect  was  expressed. 

8.    Upper-middle  class  children  will  exhibit  more  effective 

overall  coping  behavior  than  will  upper-lower  class  children. 

The  Stage  I  Social  Attitudes  Inventory  showed  that  the  working  class 
children  more  frequently  reported  defensive  behavior,  whether  active  or 
passive  in  nature,  than  did  the  upper-middle  class  children.    This  con- 
firmed the  hypothesis.      The  different.  Stage  III,  Social  Attitudes 
Inventory,  on  the  other  hand,  showed  no  overall  superiority  of  either 
social  group.    The  upper-middle  class  children  more  often  reported 
coping  effectively  with  Anxiety  but  the  difference  was  quite  small;  and 
the  upper-lower  class  children  more  often  reported  coping  effectively 
with  Aggression,  except  in  Germany  and  Italy.    The  hypothesis  was  there- 
fore not  confirmed  by  the  Stage  III  version  of  this  self-report  instru- 
ment . 

The  evidence  from  the  Sentence  Completion  data  generally  tended  to 
confirm  the  hypothesis.    Thus,  ?n  the  area  of  Task  Achievement,  the 
upper-middle  class  scored  higher  on  Coping  Effectiveness  in  every  country 
in  Stage  I  and  everywhere  except  Germany  and  Austin  in  Stage  III.  In 
Interpersonal  Relations  this  same  superiority  of  the  upper-middle  class 
appeared  in  all  countries  but  Brazil  in  Stage  I  and  in  all  centers  but 
Austin  in  Stage  III.    The  SES  difference  was  particularly  marked  in 
Mexico,  England,  and  Japan.     In  dealing  with  Authority,  the  hypothesized 
difference  was  confirmed  in  six  countries  in  each  stage  but  it  was 
reversed  in  Brazil  and  Yugoslavia  in  Stage  I  and  in  Brazil,  Chicago,  and 
Germany  in  Stage  III.    In  dealing  with  Anxiety,  the  upper-middle  class 
children  scored  higher  in  all  countries  in  Stage  I  and  everywhere  except 
Italy  and  Japan  in  Stage  III,    Only  in  dealing  with  Aggression  was  there 
no  systematic  SES  difference  which  was  stable  across  both  samples.  The 
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upper -middle  class  children  had  scored  higher  on  Coping  Effectiveness 
in  this  area,  In  all  countries  in  Stage  I,  but  this  pattern  was 
reversed  everywhere  except  for  Yugoslavia  and  Chicago  In  Stage  III. 
When  Coping  Effectiveness  across  all  five  areas  of  behavior  was 
averaged,  the  upper-middle  class  children  scored  higher  everywhere  in 
Stage  I.    In  Stage  III  this  pattern  continued  to  hold,  except  that  the 
children  in  Brazil  and  Austin  scored  almost  the  same  at  the  two  social 
levels  and  the  new  sample  from  Germany  showed  a  slight  superiority  of 
the  working  class  children.      Thus,  the  hypothesis  was  largely  con- 
firmed but  it  Is  extremely  important  to  note  the  rather  systematic 
exceptions  to  this  pattern  in  Germany,  Austin,  and  Brazil.    What  Is 
more,  although  the  differences  tended  to  be  in  favor  of  the  hypothesis 
in  most  countries,  in  most  areas  of  behavior,  they  were  not  nearly  as 
large  as  the  SES  differences  In  the  academic  achievement  measures. 

The  Behavior  Rating  Scale  data  also  confirmed  the  hypothesis  in 
Stage  I,  everywhere  except  for  Brazil  and  England.    In  Stage  III,  the 
differences  were  in  the  predicted  direction  in  all  countries  as  con- 
cerned coping  with  Authority;  everywhere  except  Mexico  in  Task  Achieve- 
ment and  Interpersonal  Relations;  and  everywhere  except  Brazil  and 
Mexico  In  dealing  with  Anxiety.    The  upper-middle  class  children  were 
more  effectively  Self-Assertive  everywhere  except  Brazil  and  England  in 
Stage  I  and  everywhere  except  Brazil  and  Mexico  in  Stage  III,    The  SES 
difference  was  particularly  marked  in  Italy  and  Japan.    Coping  with 
/iggression  was  handled  more  effectively  by  upper-middle  class  children, 
according  to  their  agemates,  in  all  countries  except  Brazil  and  England 
in  Stage  I.     (This  variable  was  not  measured  in  the  same  manner  in  Stage 
III.)    The  one  aspect  of  behavior  which  did  not  show  a  systematic  SES 
diffeiance  was  the  control  of  one's  own  Aggressive  feelings,  measured  in 
the  Stage  III  instrument.    In  this  respect,  working  class  children  scored 
higher  in  Brazil,  Mexico,  England,  and  Germany  while  upper-middle  class 
children  scored  higher  in  Italy,  Yugoslavia,  Chicago,  Austin,  and  Japan. 

One  of  the  largest,  universal  socioeconomic  differences  was  found  on 
the  Reality/Fantasy  Discrepancy  score,  derived  from  a  comparison  of  self- 
described  effectiveness  in  dealing  with  tasks  (on  the  Sentence  Comple- 
tion), with  actual  effectiveness  on  the  Reading  test.    All  countries,  in 
both  stages,  showed  a  substantia]  difference  in  favor  of  the  upper-middle 
class  children.    These  children  tended  to  be  more  modest  in  their  self- 
assessments  than  their  actual  performance  warranted.    The  working  class 
children,  on  the  other  hand,  tended  to  paint  a  rosier  picture  of  their 
coping  effectiveness  on  the  Sentence  Completion  achievement  items  than 
their  relative  standing  on  the  Reading  tests  would  warrant.    If  this 
measure  be  taken  as  an  estimate  of  the  degree  of  raalism  the  children 
exercise  in  pssessing  their  own  academic  performance,  the  working  class 
children  are  strikingly  less  realistic.    Insofar  as  their  own  percep- 
tions tend  to  make  them  more  self -satisfied  than  their  performance  would 
justify,  this  subjective  readjustment  of  the  facts  may  considerably 
reduce  their  incentive  to  exert  themselves  to  Improve  their  academic 
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skills.    Upper -middle  class  children,  on  the  other  hand,  are  less  satis- 
fied with  their  own  performance  and  thus  may  feel  a  greater  incentive  to 
exert  themselves  in  school.    This  would  appear  to  be  a  major  problem  in 
all  of  these  countries.    Considerable  educational  inventiveness  may  be 
required  to  counteract  the  too-easily  satisfied  expectations  which 
working  class  children  seem  to  hold  for  themselves,  everywhere. 

The  relative  dissatisfaction  of  the  upper-middle  class  children  does 
not  present  the  same  kind  of  problem,  except  in  those  cases  where  it 
becomes  so  extreme  as  to  engender  excessive  anxiety.    Among  upper-middle 
class  children  as  a  whole,  it  seems  likely  to  motivate  them  to  keep 
working  hard  in  School. 

The  data  from  the  several  instruments  tended  to  confirm  the  original 
hypothesis  that  upper-middle  class  children  would  show  a  greater  degree 
of  coping  effectiveness  than  their  working  class  agemates.    There  were 
important,  systematic  exceptions,  however,  in  several  countries,  as  has 
been  noted.    In  these  countries,  the  hypothesis  was  contradicted  in  a 
nunber  of  areas  of  behavior.    The  influence  of  socioeconomic  status  on 
the  development  of  coping  behavior  must  be  differently  described  in 
these  countries. 

The  working  class  children  in  all  countries,  however,  seem  almost 
certain  to  experience  a  good  deal  more  disappointment  in  their  future 
lives  than  the  children  from  the  upper-middle  class  level.    Even  if  the 
working  class  children  are  not  much  less  effective  in  coping  with  live 
problems,  they  want  so  much  more  than  they  have,  that  they  can  scarcely 
avoid  continuing  to  experience  frustration  as  they  go  through  school, 
enter  the  world  of  work  and  achieve  their  ultimate  levels  of  socio- 
economic status  and  prestige  in  their  societies.    They  want  more  than  do 
the  upper-middle  class  children,  compared  with  their  present  state,  and 
yet,  in  most  countries,  they  are  somewhat  less  able  to  accomplish  tneir 
hopes,  whether  this  be  measured  by  the  Coping  Effectiveness  instruments 
or  by  the  Acardemtcr  Achievement  measures.    The  most  likely  consequence  of 
this  discrepancy  would  seem  to  be  at  least  a  degree  of  chronic  dis- 
content among  young  people  at  the  skilled  working  class  level  (not  to 
mention  those  at  lower,  even  more  disadvantaged  levels).    This  frustra- 
tion would  seem  to  foreshadow  continuing  social  tension  in  all  of  these 
societies. 

The  youth  at  the  upper -middle  class  level  may  have  a  hard  time 
empathizing    with  such  discontent,  or  understanding  it,  out  of  first- 
hand experience  of  their  own.    On  the  whole,  they  demonstrate  sufficient 
coping  skills  to  be  likely  to  achieve  what  they  want.    Moreover,  they  do 
not  want  much  more  than  to  maintain  their  present  style  of  life.  Thus, 
neither  through  the  experience  of  suffering  strong,  unfulfilled  hungers 
nor  through  the  experience  of  trying  and  failing  to  cope  with  dally 
problems  are  most  upper-middle  class  children  prepared  to  understand  the 
frustrations  or  the  discontents  of  even  the  relatively  advantaged  members 
of  the  skilled  working  class. 
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Such  a  disparity  of  experience  and  outlook  at  these  two  social  levels 
seems  likely  to  add  one  more  frustration  and  one  more  barrier  to  the 
resolution  of  the  social  discontent  that  exists  to  some  degree  in  all  of 
these  countries.    The  disparity  is  no  more  than  a  matter  of  degree  and 
it  certainly  should  be  susceptible  to  resolution  by  appropriate  social 
and  educational  strategies.    The  reduction  of  tension  and  conflict 
between  the  socioeconomic  levels  in  all  these  countries  over  the  past 
century  clearly  demonstrates  that  solutions  are  possible.    The  evidence 
from  the  present  study  simply  indicates  that  the  problem  still  remains 
to  be  solved.    Effective  solutions  will  require  a  more  understanding 
convergence  of  perceptions,  between  the  socioeconomic  groups,  than 
traditional  education  has  yet  brought  about* 

Sex  Differences 

At  the  outset  of  the  study,  six  hypotheses  concerning  Sex  difference 
were  proposed: 

1.    Girls  will  have  higher  achievement  scores  than  will  boys. 

This  hypothesis  originated  xn  the  frequent  observation,  in  a  good 
many  countries,  that  girls  respond  to  schools  and  teachers  in  a  more 
acquiescent  way  than  boys,  on  the  whole*    Morecever,  American  educa- 
tional data  led  some  students  of  child  development  in  the  1920' s  and  30* 
to  postulate  that  the  superior  school  performance  of  girls,  observed  at 
chat  time>  might  be  due  to  the  girl's  greater  physiological  maturity,  at 
any  given  age. 

In  fact,  the  evidence  from  the  present  study  completely  failed  to 
confirm  this  hypothesis.    There  was  no  significant  difference  between 
the  sexes  on  the  Raven  Aptitude  measure  in  any  country.    There  was  no 
difference  in  Mathematics  Achievement  anywhere  in  Stage  I.    In  Stage 
III,  girls  did  outscore  boys  on  the  l^dthematics  Achievement  tests  every- 
where except  in  Brazil  and  Italy.    On  Reading  Achievement,  however, 
where  differences  favoring  girls  had  oeen  observed  three  or  four  decades 
earlier,  no  such  systematic  sex  differences  were  found  in  either  stage* 
What  was  found  was  a  rather  systematic,  though  quite  small, trend  in 
favor  of  boys*  reading  skill  in  Brazil,  Mexico,  and  Yugoslavia  while 
girls  scored  higher  in  both  stages  in  England,  Austin,  and  Japan.  The 
sexes  were  just  about  equal  in  Chicago  and  Germany.    Thus,  whatever 
small  differences  were  found  (the  only  sizable  one  was  in  Mexico  in 
Stage  III,  where  the  boys  scored  .6  SD's  higher  than  the  girls),  the  dif 
ference  was  clearly  cultural,  not  biological.  In  origin. 

The  one  respect  in  which  the  girls  came  out  ahead  of  the  boys  in  all 
but  two  countries  in  Stage  I,  and  in  all  countries  in  Stage  III,  was  in 
Grade  Point  Average.    Teachers  sligutly  but  systematically  favored  girls 
in  the  grades  they  assigned.    The  data  simply  do  not  permit  one  to  tell 
whether  this  is  a  purely  subjective  bias  on  the  teachers'  part,  or 
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whether  it  reflects  a  genuine  difference  in  aspects  of  school  per- 
formance other  than  those  measured  by  standardized  achievement  tests. 
It  may  well  be  that  girls,  everywhere,  tend  to  do  what  the  teacher 
assigns  in  a  somewhat  more  thorough,  responsible  or  uncomplaining  way. 
If  that  were  the  case,  the  sex  difference  in  grading  would  be  entirely 
fair.    If  such  objective  differences  in  the  performance  of  teacher- 
assigned  tasks  are  not  in  evidence,  than  the  difference  in  GPA  assigned 
to  the  two  sexes  would  not  seem  to  be  fair  and  would  call  for  equaliza- 
tion.   Only  further  research,  specifically  addressed  to  this  issue,  in 
each  country,  could  answer  the  question.     In  any  case,  the  discrepancy 
is  so  small,  except  possibly  in  Mexico  City,  that  it  seems  unlikely  to 
pose  serious,  prav,tical  or  emotional  problems  for  the  great  majority  of 
children. 

2.  Boys  will  have  higher  Occupational  Aspiration  and  Expectation 
levels  than  will  girls. 

The  evidence  confirmed  the  hypothesis  in  Stage  I,  everywhere  except 
for  England  and  Yugoslavia.    The  Sex  difference  was  greatest  in  Mexico 
and  Japan.    In  Stage  III,  the  hypothesis  was  confirmed  in  all  countries, 
though  still  with  the  smallest  Sex  difference  in  England,  Yugoslavia, 
and  Gc  ..'any.    Again,  the  largest  Sex  differences  were  in  Mexico  and 
Japan,  with  Brazil  and  Italy  also  showing  large  Sex  differences.  Thus, 
the  tradition  that  makes  occupation.il  career  a  central  concern  for  boys, 
and  success  in  that  career  more  important  to  them  than  to  girls,  is 
still  evident  in  the  three  Latin  countries  and  in  Japan.    The  discrepancy 
in  the  expected  sex  roles  has  been  greatly  reduced  in  Austin;  and  in 
England,  Yugoslavia,  and  Germany  it  either  almost  disappears  or  is  even 
reversed.    In  the  latter  countries,  girls  appear  to  feel  just  as  sure 
as  boys  that  they  can  set  career  goals  and  achieve  them. 

What  is  more,  girls  in  all  countries.  In  both  samples,  somewhat 
exceeded  the  boys  in  their  level  of  Educational  Aspiration.    To  the 
degree  that  this  ambition  runo  counter  to  their  comparative  degree  of 
career  ambition,  it  would  appear  Lhat  girls  look  to  education  for  non- 
vocational  benefits  to  a  greater  degree  than  do  boys. 

3.  Boys  will  prefer  different  occupational  values  than  will  girls. 

This  hypothesis  was  overwhelmingly  confirmed.    Of  the  fifteen  values 
where  Sex  differences  could  have  occurred,  universal  differences  occurred 
on  eight  values,  in  both  stages.    On  two  more  values,  the  Sex  differences 
were  universally  uniform  in  one  stage  and  observed  in  all  but  one 
country  in  the  other  stage.    Two  more  values  showed  a  near-universal 
pattern,  except  for  one  or  two  countries,  in  both  stages.    One  value 
(Success)  showed  a  sex- typed  pattern  which  was  not  universal  but  which 
was  stable  by  country  in  both  stages.    Only  two  values  (Independence  and 
Security)  showed  no  stable  Sex  difference  across  the  two  samples. 
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The  girls  scored  higher  on  a  preference  for  Esthetic  (artistic) 
careers y  Self ^Satlsf action,  a  desire  for  pleasant  Surroundings  at  work, 
and  a  desire  for  pleasant  Associates,  everywhere ,  In  both  stages.  The 
girls  gave  greater  weight  almost  everywhere  to  Altruism,  Intellectual 
Stimulation  and  Variety  in  their  work. 

The  boys  everywhere  gave  greater  weight  to  Creativity,  Prestige, 
Economic  Returns,  and  Following  the  Father's  Occupation,    They  gave 
greater  importance  to  achieving  Managerial  power  in  all  but  one 
country,  in  both  stages.    They  gave  greater  weight  to  Success,  or  the 
chance  to  get  ahead  in  their  careers,  in  all  countries  except  Mexico 
and  Yugoslavia  in  both  stages,  and  Brazil  in  Stage  III. 

4,  Girls  will  more    requently  choose  Intrinsic  Occupational 
Values  than  will  boys. 

This  hypothesis  was  completely  confirmed  in  both  stages,  in  all 
countries.    The  girls  consistently  gave  more  importance  to  the  Intrinsic 
values  than  did  the  boys,  overall. 

5.  Boys  v/ill  demonstrate  a  different  style  of  coping  than  will 
girls. 

The  Stage  I  Social  Attitudes  Inventory  found  the  boys  more  often 
describing  themselves  as  using  Active  Coping  measures;  however,  they 
also  more  often  reported  using  Active  Defensive  measures.    Girls  more 
often  reported  using  Passive  Defensive  measures,  everywhere  except  in 
Japan.    Girls  also  outscored  boys  in  reporting  Passive  Coping  behavior 
in  England,  Italy,  Chicago,  and  Austin;  but  boys  scored  higher  than 
girls  on  this  dimension  in  Brazil,  Mexico,  Yugoslavia,  and  Japan. 

In  the  Stage  III  Social  Attitudes  Inventory  there  were  no  signifi- 
cant Sex  differences  in  the  repo/'ted  ability  to  cope  with  problems  of 
Task  Achievement,  Authority  or  Anxiety.    In  handling  Interpersonal  Re- 
lations and  Aggression,  however,  girls  outscored  boys  in  all  but  one 
country. 

Combining  the  findings  from  the  two  different  instruments,  boys 
reported  themselves  as  behaving  more  actively  than  girls  in  all  of  the 
countries.    Neither  they  nor  the  girls,  however,  took  this  tor  a 
generalized  superiority  in  Coping  Effectiveness.    In  Stage  I,  the  boys 
reported  acting  in  an  Actively  Defensive  way  more  often  than  did  the 
girls;  and,  in  Stage  XII,  the  boys  rated  themselves  a  little  less 
effective  in  dealing  with  Aggression  or  Interpersonal  Relations  than 
did  the  girls.    In  summary,  the  data  conformed  to  the  commonplace  ob- 
servation that  boys  tend  to  respond  actively,  girls  passively,  as 
concerns  style  of  coping.    As  the  children  themselves  see  it,  neither 
style  Is  necessarily  superior  to  the  other  in  terms  of  its  effective- 
ness.   The  somewhat  more  passive  feminine  coping  style  works  as  well 
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for  girls,  as  tho  more  active  male  style  works  for  boys-    This,  at 
least,   is  the  way  the  children  themselves  see  things. 

On  the  Views  of  Life  instrument,  only  two  of  the  twenty  scales  showed 
a  universal  Sex  difference.     In  all  countries,  boys  more  often  chose  to 
initiate  problem-solving  activity  themselves,  rather  than  wait  for  others 
to  suggest  a  course  of  action;  and  boys  reported  feeling  confident  and 
self-satisfied  more  often  than  girls,  particularly  at  the  upper-middle 
class  level.    Boys  in  most  countries  preferred  a  fast  Rate  of  Action 
and  preferred  Immediate  to  Delayed  Action,  as  compared  with  girls. 
Except  in  one  or  two  countries,  boys  put  Task  Achievement  further  ahead 
of  Friendship  than  did  girls;  and  they  chose  Competition  over  Coopera- 
tion a  little  more  often  than  girls  did.    They  more  often  preferred 
Instrumental  action  to  Fantasy,  in  all  but  two  countries. 

Everywhere  except  in  Mexico,  girls  scored  higher  for  Intrinsic 
interest  in  work«    This  corresponds  with  their  substantially  higher 
Intrinsic  score  on  the  Occupational  Values  instrument.    Boys  scored 
lower  than  girls  in  favoring  Earned  over  Bestowed  Status,  in  most  of 
the  centers.    They  scored  slightly  lower  than  girls  for  Confronting 
problems  in  most  countries . 

The  Total  Score,  to  the  degree  that  it  may  represent  "psychological 
activity,"  showed  the  boys  scoring  higher  than  girls  everywhere  except 
in  Japan.    Thus,  in  this  instrument,  as  in  the  Social  Attitudes  instru- 
ments, the  girls  in  most  countries  showed  a  slight  but  systematic 
tendency  to  respond  in  a  somewhat  less  self -as;>ertive ,  less  psycholog- 
ically active  way  than  the  boys.     In  Yugoslavia  and  Japan,  however, the 
girls  did  not  follow  this  traditional  pattern.    They  even  outdid  the 
boys  to  a  slight  degree  on  many  of  the  dimensions  measured  by  this 
instrument . 

Overall,  this  self -report  instrument  demonstrated  many  significant 
Sex  differences  in  coping  style;  but  these  differences  tended  strongly 
to  be  influenced  by  the  particular  society  in  which  the  childre.;  have 
grown  up* 

The  coping  style  dimensions  in  Khe  Sentence  Completion  instrument,  on 
the  other  hand,  showed  relatively  few  systematic  Sex  differences  which 
were  stable  across  the  two  samples.    Even  where  they  did  occur,  the  dif- 
ferences tended  to  be  quite  small.    These  elements  of  coping  style  have 
rather  strongly  evaluative  components,  as  was  true  of  the  counterpart 
dimensions  in  the  Behavior  Rating  Scales.    The  lack  of  large,  systematic 
Sex  differences  therefore  may  mean  that  where  Sex  differences  in  values 
or  behavior  style  occur,  such  differences  do  not  systematically  lead  to 
better  or  worse  results. 


•1681- 


An  important  Sex  difference  did  appear  in  the  style  of  emotional 
reaction  to  problems*    When  circumstances  created  negative  feelings  in 
girls,  it  was  more  likely  to  take  the  form  of  Depressive  rather  than 
Hostile  feelings,  while  the  reverse  was  true  with  boys.    Even  this 
difference  was  quite  small,  however. 

There  were  quite  systematic  patterns  of  Sex  differences  within 
particular  countries.    The  sex-typing  of  coping  behavior  definitely 
appears  to  be  influenced  more  profoundly  by  cultural  expectations  and 
cultural  training  than  by  the  biological  sex  of  the  child. 

On  the  Story  Con^letion,  girls  universally  wrote  longer  stories. 
This  may  reflect  a  greater  willingness  to  comply  with  the  requests  of 
adults.    There  were  marked  Sex  differences,  too,  in  the  amount  of 
emotion  spontaneously  expressed  in  the  course  of  telling  the  stories. 
Girls  universally  had  the  people  in  their  stories  express  Positive 
Affect  more  often  than  did  boys.    They  also  had  their  heroes  express 
more  Negative  Affect  than  did  boys,  everywhere  except  Chicago  and  Japan. 
In  short,  girls  tend  to  express  more  Affect,  in  general,  in  the  process 
of  responding  to  problems.    Girls  are  thus  "more  emotional"  than  boys, 
in  the  sense  that  they  more  freely  express  emotion. 

At  the  same  time,  it  is  not  true  that  such  emotional  expressiveness 
contra-indicates  rationality.    Nowhere  in  the  total  pool  of  data  have 
boys  shown  any  universal  or  systematic  superiority  to  girls  in  their 
ability  to  cope  with  problems.    The  two  sexes  do  show  Important 
stylistic  differences  but  neither  sex-typed  pattern  in  any  culture  is 
seen  as  superior  or  inferior,  either  by  the  children  themselves  or  by 
expert  assessors  of  their  behavior. 

6.    The  difference  in  the  style  of  coping  between  boys  and 
girls  will  be  consistent  across  all  five  behavior  areas. 

This  hypothesis  was  very  definitely  contradicted  by  the  evidence. 
As  has  been  described  in  detail,  there  were  major  differences  in  the 
sex-typed  patterns  from  area  to  area  of  behavior.    Moreover,  the  dif- 
ferences between  boys  and  girls  in  different  areas  of  behavior  varied 
from  country  to  country  in  quite  stable  ways,  at  a  number  of  points. 
Different  cultures  teach  boys  and  girls  to  react  differently,  but  these 
sex-role  differences  are  not  identical  from  one  area  of  behavior  to 
another,  or  fron  one  culture  to  another. 

It  is  possible  that  the  general  tendency  for  boys  to  behave  more 
actively  than  glr?s  might  hold  true  across  all  five  areas  of  behavior 
but  It  was  not  possible, in  the  present  study,  to  bring  all  these 
variables  together  in  one  Instrument  in  order  to  test  this  particular 
possibility.    It  remains  to  be  investigated  by  future  research.    All  of 
the  dimensions  of  coping  style  and  coping  effectiveness  which  were 
studied,  however,  showed  a  good  many  disparities  in  the  sex-typed  dif- 
ferences from  one^^earT^f^eliavior  to  another, 
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.8  1.0 


BRS  ^4  —  Iatgrp#fonal  ReUtloiiy- 


Caraany 

Italy 

Yugoalavla 

Chicago 

Auatln 

2 

6 

3 

4 

1 

1.0 

.9 

1.0 

1.0 

1.0 

10>14 

10<14 

10  >14 

10>14 

10<14 

1.0  1.0 

.9  1.0 

1.1  .9 

1.2  .9 

1.0  l.l 

L<M 

KH 

KM 

KM 

L<M 

1.0  1.1 

.6  1.2 

.S  l.S 

.9  l.l 

1.0  1.1 

M<r 

M>r 

M<f 

M<F 

M<f 

1.0  1.1 

1.0  .9 

.9  1.2 

.8  1.2 

.9  1.2 

SES 

aL<UM 

*6*  Tukeya  HSD  •  .345 


Japan 

9 
.8 

10>14 
1.1  .6 

L<M 
.6  1.1 

M<f 
.6  1.0 


SES  X  Sax 


Sax 

England 

Cctaany 

Italy 

3 

6 

S 

1.0 

.9 

1.0 

10>14 

10<  14 

10<14 

1.1  .9 

.9  1.0 

.9  1.0 

KM 

Km 

Km 

1.0  1.0 

.9  1.0 

.6  1.3 

M>F 

M<r 

M>F 

1.0  1.0 

.9  1.0 

1.0  .9 

•8  1.1 


ll<f 
•9  1.1 


SES 

SES  X  Sax 


Yugoalavla 

4 

1.0 

10>14 
l.l  .9 

KM 
.8  1.2 

M<*^ 
.9  1.0 

UL<U{ 
.9  1.0 


*7* 

Chicago 

1 

1.1 

10>14 
1.2  1.0 

L<K 
1.1  1.1 

M>f 

1.1  l.l 


Tukaya  RSO  -  .248 


Auatin 

2 

1.0 

10<  14 
.9  l.l 

L<M 
1.0  1.0 

M<f 

1.0  1.1 


Japan 
9 

.9 

10>14 
1.0  .7 

Km 
.8  .9 

M>r 

.9  .8 


BKS  5  *-  iMpjglMnf 


Country; 
Rank Si 
aans: 


Country  x 
A8« 

Country  x 

ses 

Country  x 
Sax 

Aga 

Age  X  its 
Ag«  X  Sex 


Brazil 

1 
1.1 

10>U 
l.l  1.1 

1.1  l.l 

M*F 
l.l  1.1 

10>14 
1.0  .9 

lOL<tOH 
.9  1.2 


Mexico 
5 
1.0 

10>U 
1.2  .7 

t>ll 
1.0  .9 

M>f 
1*0  .9 


.9  1.0 


England 

7 

.9 

10>U 
1.0  .8 

L<M 
.9  .9 

M<f 
.9  1.0 


Cemany 

ZtAly 

8 

6 

.9 

1.0 

10>14 

.9  .9 

.9  1.0 

L>M 

Km 

1.0  .9 

.7  1.2 

M>f 

M>f 

.9  .9 

1.0  1.0 

SES 

Yugoalavla 

2 

l.l 

10<14 
1.1  1.1 

L<M 
.7  1.5 

M<F 

1.0  l.l 

yL<UM 
.9  l.l 


ses  X  Sex 


*8* 

Chicago 

4 

1.0 

10>14 
1.2  .9 

Km 

.9  1.2 

M<f 
.9  1.2 


Tukaya  HSD  •  .320 


Au«t  In 
3 

1.1 

10<  14 
1.0  l.l 

KM 
1.0  1.1 

M<f 
.9  1.2 


Japan 
9 

.9 

10>  14 
i.O  .8 

KM 
.7  1.1 

M<f 
.8  .9 


It  As  ..Tt  i.Mi: 

•V* 

Tukoya  ILSO 

-  .267 

Count i^: 
Kink**; 
H«  a us; 

Brazil 
.9 

Mexico 
9 
.7 

Fn^Jontl 
3 

.9 

Ccrnutny 
4 
.9 

Italy 
6 
.8 

Y<it;oalavU 
7 

.7 

chiiaKO 

2 

1.0 

Auat  in 
I 

1.0 

Japen 
8 
.7 

Country  x 
Age 

10  >U 
1.0  .A 

10>14 
.S  .7 

10>U 
.9  .9 

lOvU 
.8  1.0 

10">14 
.8  .8 

10<14 
.7  .8 

10>14 
1.1  .8 

10<14 
.9  1.1 

i0>14 
.9  .6 

Country  x 
8CS 

L>M 
t.O  .6 

L>M 
.8  .7 

L<M 
.8  1.0 

L<M 
.8  1.1 

L<M 
.6    1  1 

K  M 
.7  .8 

.9  1.0 

L<^M 
.9  1.1 

KM 
.4  1.1 

Country  x 
Sex 

M<r 

.9  .9 

M  T 
•  •  .7 

M^F 
1.0  .9 

MvF 
.9  .9 

MvF 
.8  .8 

M^'F 
1.0  .4 

M>F 
1.1  .9 

M>f 
1.1  .9 

M>F 
.8  .8 

A8« 

SES 

\3L<  m 

.«  .9 

Ase  X  SES 

lOL^lOM 
.7  1.0 

14  L<  14M 
.8  .9 

SES  X  Sex 

m>*LF 

.9  .7 

MM>MF 
1.0  .9 

Age  X  Sex 

Sex 

M>F 
.9  .8 

BRS  7  —  Initiation: 

*10* 

Tukeya  KSO 

-  .313 

Country; 

tanks: 

Means: 

Brazil 

3 

1.0 

Mexico 
6 
.9 

EngUnd 
8 
.8 

Ceroany 
7 

.9 

Italy 

5 

1.0 

Yugoalavia 

4 

1.0 

Chicago 

2 

1.0 

Auatin 
1 

1.1 

Japan 

9 

.7 

Country  x 
Age 

10  <u 
1.0  1.0 

10>14 
1.1  .7 

10  >U 
.9  .8 

10  <U 
.8  .9 

10<14 
1.0  1.0 

10>14 
1.1  1.0 

10  ^*14 
1.2  .9 

10<  14 
1.0  1.1 

10  >14 
.8  .8 

Country  x 
SES 

L<M 
1.0  1.0 

C>M 
1.0  .9 

L>M 
.9  .8 

L<M 
.8  .9 

L<M 

.7  1.3 

L<M 
.7  1.4 

L<M 
1.0  1.1 

L<M 
1.0  1.1 

L<M 

.5  .9 

Country  x 
Sex 

«>P 
1.0  1.0 

M>r 

1.1  .8 

M<F 
.7  .9 

M^'F 
.8  .9 

M'^F 
1.0  1.0 

M<'  F 

.9  1.1 

n  \r 
.8  1.3 

M^F 
.8  1.3 

n  V.  I 
.8  .9 

A«« 

Age  X  SES 

10>W 
1.0  .9 

• 

SES 

SES  X  Sex 

UL<UM 
.8  1.1 

Age  X  Sex 

Sex 

M<P 
.9  1.0 

BKS  8  Solver: 

*11* 

Tukeya  KSD 

•  .298 

Country: 

Ranks: 

Iteans: 

Brazil 
5 
.9 

Mexico 
8 
.9 

England 

3 

1.0 

Ccraany 

7 

.9 

I  =)ly 
6 
.9 

Yugoa  lavl« 

4 

1.0 

Chicago 

2 

1.0 

Auatin 
1 

1.0 

Japan 

9  - 
.8 

Country  x 
Age 

10>U 

1.1  .a 

10  >U 
1.1  .7 

10>U 
1.0  .9 

10<14 
.9  1.0 

10<14 
.9  1.0 

10>14 
1.1  .8 

10>14 
1.2  .9 

10<14 
1.0  1.1 

10>14 
.9  .6 

Country  x 
SES 

L>M 
1.0  .9 

L>M 
1.0  .9 

L<M 
.9  1.1 

L<M 
.8  1.0 

L<M 
.5  1.3 

L<M 
.6  1.3 

L<M 
1.0  1.0 

Km 

.9    1. 1 

L<M 

.4  1.1 

Country  x 
Sex 

M>P 
1.0  .9 

M>P 
l.O  .8 

M>F 
11  ft 

M>F 
.9  .9 

M=^P 
•  9  .9 

M>P 
1.1  .9 

M>F 
1.1  .9 

M>P 

1.1  1.0 

M>P 

.9  .6 

Ase 

10>U 
1.0  .9 

SES 

UL<UM 
.8  1.1 

Age  X  SES 

10L<10K 
.S  1.2 

UL<14M 
.8  1.0 

SES  X  Sex 

Age  K  Sex 

Sex 

M>P 

1.0  .9 

BKS  9  "  Aa«r**sloni 

*12* 

Tukeya  USD 

-  .215 

Country: 
Mnks: 

Brazil 
6 
.9 

Mexico 
3 
1*0 

EngUnd 
7 
.9 

Ccmany 
8 

.8 

Italy 
5 
.9 

Yugoa la via 

4 

1.0 

Chicago 
1 
1.0 

Auatin 
2 

1.0 

Japttn  * 

•  9 
.7 

Country  x 
As* 

10  <U 
.9  1.0 

10  >llt 
1.0  .9 

10>1A 
.9  .9 

10<14 
.8  .8 

10<'  14 
.8  1.0 

10>14 
1.0  .9 

10>14 
1.2  .9 

10<14 
.9  1.1 

10  >l4 
.8  .6 

Country  x 
SES 

L>M 
.9  .9 

L>M 
1.0  1.0 

l'^m 

.9  .9 

L>M 
.8  .8 

L<M 
.8  1.0 

L<M 
.8  1.1 

.9  1.2 

KM 
1.0  1.0 

L<H 
.6  .8 

Country  x 
Sex 

M>F 
1.0  .1 

M>r 

1.0  1.0 

M<F 
.8  1.0 

M<'P 
.8  .8 

M<P 
.9  .9 

M<F 
.9  1.0 

M<F 
.9  1.1 

M<P 

.9  1.1 

H>P 
.8  .7 

Age 

SES 

.9  1.0 

Age  X  SES 

lOL'v  lOH 

ULV.MM 

SES  X  Sex 

Age  «  S(*ii 


Sex 


ftHS   10  — 

Anxl.'tj;: 

*13« 

Tukcye  HSO  » 

.215 

Brnxll 
1 

1.0 

Mexico 
7 

.7 

LngtAnJ 
.9 

(;«'rftwiny 
6 
.8 

luly 
6 
.7 

YUKOtUvlA 

5 
.8 

2 

1.0 

AuAtln 
4 
.9 

Japen 
9 

.7 

Country  x 
Aft 

10  >u 
1.0  1.0 

10<14 
.7  .g 

10<14 
.8  1.0 

10*' 14 
.7  .8 

10<14 
.7  .8 

I0>1/. 
.9  .7 

10  >K 
l.l  .8 

10<  14 
.8  .9 

10  M4 
.8  .5 

Country  x 
SES 

1.0  1.0 

.8  .7 

L<M 
.8  1.0 

.8  .8 

L<  M 
.6  .8 

IX",  M 
.8  '  .8 

l<  M 
1.0  l.O 

.8  *  .9 

L<H 
.5  .g 

Country  x 
tcx 

M^f 
1.0  1.0 

M>r 

.8  .7 

M>r 

1.0  .8 

M<r 

.7  .8 

.8  .7 

M">F 
.9  .t 

M>F 
1.3  .6 

M^F 

1.0  .7 

M>F 
.g  .5 

Age 

SES 

OL<lW 
.8  .9 

Age  X  SES 

10L<  lOK 
.8  .9 

14L>  14H 
.8  .8 

SES  X  Sex 

Age  X  Sex 

Sex 

M>F 
.9  .7 

OccupatloMl  Cjltiee  — 

Altrulsti; 

♦14* 

Tukcye  HSD 

■  .727 

Country: 
Banks; 
Means : 

arazll 
8 

7.2 

Mexico 
2 
8.4 

England 
7 
7.8 

Cernany 
5 
8.0 

Italy 
9 

7.1 

Yugoelavia 
3 
8.2 

Ch  lea  go 
1 

9.0 

Auftln 
6 

7.9 

Jap«  ' 

4 
8.1 

Coimtry  x 
Age 

10<1A 
6.9  7.5 

10>14 
8.6  8.3 

IC<14 
7.6  7.9 

10  >U 
8.8  7.2 

10>14 
7.2  6.9 

10>14 
8.5  7.9 

10<14 
8.4  9.6 

10>14 
g.5  7.3 

10>14 
8.5  /.7 

Country  x 
SES 

L>M 
7.3  7.0 

L<M 
8.1  8.8 

L<M 
7.4  8.2 

L<H 
7.8  8.2 

L<H 

7.0  7.2 

L<H 
8.1  8.4 

L<M 
8.8  9.2 

L>M 
7.9  7.? 

I.>M 
8.2  CO 

Country  x 
gex 

M<F 

6.5  7.''> 

M<F 
8.2  8.7 

M<F 
6.9  8.7 

M<F 
7.2  8.8 

M>r 
7.2  7.0 

M<F 
7.6  8.8 

M<F 
7.8  10.1 

M<F 
6.7  9.1 

M<F 
8.1  8.1 

Age 

10>1A 
8.1  7.8 

SES 

JKUM 
7.8  8.1 

Age  X  SES 

SES  X  Sex 

Age  X  Sex 

10M<lOF 
7  ft   It  A 

14M<14F 
7  1  g.6 

Sex 

KF 
7.4  8.6 

Occ^jpatiofyLl  Valuea  — 

Eathetlci: 

«15* 

Tukeyt  HSD 

•  .882 

Country! 
yanks ! 
ffe*"*' 

Srazil 

1 

4.8 

Mexuo 
9 

3.1 

Eoglaod 
4 
4.6 

Cemany 

5 

4.4 

Italy 
8 

3.6 

Yugoalavla 

7 
4.1 

Chicago 
3 

4.7 

Auftlii 
2 
4.g 

Japan 
6 

4.3 

Country  x 
Age 

10>1A 
5.4  4.2 

10>14 
3.9  2.3 

10>U 
4.9  4.2 

10>14 
4.7  4.0 

10>14 
3.7  3.5 

10  >i4 
4.4  3.9 

10>14 
5  0  4.3 

10>14 
5.3  4.2 

10>14 
4.5    4.1  ' 

Country  x 

its 

L>M 
5.2  4.4 

L>M 
3.2  3.0 

L<H 
4*4  4.8 

Km 

4.3  4.5 

t>M 
3.9  3.2 

L>M 
4.4  3.9 

L>M 
4.7  4.6 

L>H 
4.g  4.7 

L<H 
4.3  4.3 

Country  x 
iex 

M<F 
4.6  4*9 

M<F 
2.8  3.6 

M<F 
3.8  5.4 

M<F 
3.6  5.1 

H<F 
3.3  3.9 

M<F 
3.6  4.6 

M<F 

4.2  5.1 

M<F 
3*9  5.7 

M<F 
2.9  5.7 

Age 

10>IA 
4.6  3,9 

SES 

Age  X  SES 

SES  X  Sax 

IM<LF 
4.0  4.7 

»tt<MF 
3.2  5.1 

Age  X  Sex 

Sex 

M<F 

Oc^mxtlonal  Valuea  **  Independence i 


grazll 

Mexico 

England 

Cernany 

Mnkt: 

2 

7 

3 

7 

fteana: 

8.0 

5.0 

6.9 

6.1 

Country  x 

10<14 

10<U 

10<14 

10  <'  14 

Agt 

6.8  9.2 

4.2  5.9 

6.0  7.g 

5.4  6.8 

Country  x 

L<M 

L<M 

KH 

L<M 

SES 

7.7  8.2 

4.5  5.6 

6.6  7.2 

5.9  6.3 

Country  x 

H<F 

M>F 

M>F 

M>F 

Sex 

7.8  8.1 

5.2  4.9 

7.0  6.g 

6.3  5.9 

Age 

10<14 

5.7  7.5 

Agt  X  SES 


Age  X  Sex 


♦16* 

Tukeyt  HSD 

-  .636 

Italy 

Yugoslavia 

Chicago 

Auftl.n 

Ja^n  ' 

4 

5 

6 

8 

•  1 

6.7 

6.3 

6.2 

5.9 

'8.2 

10<  14 

10<'14 

10<14 

10  <U 

10<U 

5.9  7.4 

5.'.  7.i 

5.3  7.0 

5.1  6.8 

7.4  9.0 

KM 

KM 

L<M 

L<M 

L<M 

6.5  6.9 

6.2  6.4 

5.7  6.6 

5.6  6.2 

7.7  8.7 

M<F 

M>F 

MxF 

M^F 

M<F 

6.k  7.2 

6.6  6.1 

6.2  6.2 

5.9  6.0 

8.2  6.2 

SES 

UL<OH 

6.3  6.9 

SF.S  X  Sex 


Sex 


I-  U 


I  iH  MU\  ,  At  1 

I  1  \  .'., 

i  1  -  ^[M\ 

111 

\  i  lu.  * 

M  in.iK,  !iu  lit: 

*17* 

Tukvy»  USD 

AuKt In 
4 

5.4 

-  f.'«7 

Cotin  t_rj; 
HtMit'i; 

brjizll 
7 
5.0 

5 
5.3 

hmltinJ 

0 

5.2 

Ci  rm.»ny 
9 
4.4 

Italy 
2 
5.8 

YktK«^^  Uv  Itt 
8 
4.4 

( hi capo 
1 

h.O 

3 

5.6 

( uunt  ry  x 

10>14 
5.4  U.b 

10<IA 
4.9    5 . H 

10  ^  14 
5.3  5.0 

10  *^ \U 
4.tl  4.0 

10  ^*  |/i 
6.0  ',.7 

10'*^ 

5.5  6.5 

10  '14 
5.3  5.6 

10>14 
6.6  5.7 

( tfitfitf  y  X 

sr.s 

5.7  4.8 

5.6  5.1 

1 

5.3  5.1 

4.7  4.1 

I.  M 
fo.l 

i.  M 

4./  4.1 

L>M 
'..1  5.9 

1<M 
5.4  5.4 

L<M 
5.5  5.7 

Country  x 
Six 

H>F 
5.3  4.7 

5.5  5.1 

H.*  i 
5.3  5.1 

H  >^ 
4.9    J. 9 

6.2  5.5 

4 . ;  4.1 

M  >F 
'•.2  5.8 

M<  t 
5.3  5.5 

M>F 
6.2  5.0 

Age 

SCS 

UL>UM 
5.4  5.1 

Age  X  SES 

SES  X  Sex 

UI>LF 
5.5  5.5 

mm'^mf 

5.3  4.7 

Age  X  Sex 

Sex 

M>F 
5.5  5.0 

Occupational  Value*  -- 

Success: 

*18* 

Tukeys  HSD 

Austin 
8 
6.3 

-  .644 

Country: 

Ranksk: 

Means: 

Brazil 
2 

9.0 

Mexico 
1 

9 . 5 

Cng  land 

7 

6.9 

Cennany 
5 
7.7 

Italy 
4 
7.9 

Yugos  lav  ia 
3 
8  4 

Ctiicago 
6 

7.0 

Japan 
9 

5.9 

Country  x 
Age 

10<14 
8.3  9.8 

10<14 
8.5  10.4 

10  ^14 
6.1  7.8 

10  ^14 
7.9  7.6 

10*^  14 
7.8  8.0 

10^*14 
8.6  8.1 

10<  14 
6.3  7.7 

10  <14 
5.4  7.1 

10>14 
6.0  5.7 

Country  x 
SCS 

L>M 
9.0  9.0 

L<M 
9.4  9.5 

L>M 
7.4  6.4 

L>M 
7.9  7.5 

L>M 
8.1  7.6 

L<M 
8.3  8.4 

L>M 
7.2  6.9 

L<M 
6.1  6.4 

L>M 
5.9  5.9 

Country  x 
Sex 

M<F 
9.0  9.1 

M<r 

9.2  9.8 

M>F 
7.3  6.6 

M>F 
8.0  7.5 

M>F 
8,2  7.5 

M'^F 
8.2  8.5 

M>F 
7  5  6.6 

M>F 
6.9  5.7 

M>F 
6.2  5.6 

Age 

10<16 
7.2  8.0 

SCS 

Age  X  SCS 

SCS  X  Sex 

Age  X  Sex 

Sex 

M>F 
7.8  7.4 

OccuP«tlonal 

Values 

Self-Satlsfactlon: 

*19* 

Tukeya  HSD 

Austin 
5 
8.4 

-  .608 

Itanks: 

Brazil 
7 
8.1 

Mexico 
4 
8.5 

England 
9 

7.8 

Ccnuny 
2 
8.6 

Italy 

6 
8.2 

Yugoslavia 

8 

8.0 

Chicago 
3 
8.6 

Japan 

I 

8.8 

Country  x 
Age 

10  <1A 
8.1  t.l 

1&<]4 
8.2  8.8 

10<^14 
7.7  7.9 

10<14 
8.0  9.2 

10>14 
3  8.2 

10<14 
7.4  8.5 

10<14 
8.3  8.9 

10<14 
8.4  8.4 

10<14 
7.9  9.6 

Country  x 
SCS 

L>M 
8.1  8.1 

8.7  8.3 

L>M 
7.9  7.6 

L>M 
8.6  8.6 

L<« 
8.2  8.3 

L>M 
8.2  7.D 

L<M 
8.1  9.1 

L>M 
8.6  8.2 

L<h 
8.6    9  C 

Country  x 
Sex 

M<F 
7.8  8.4 

M<F 
8.5  8.5 

M<F 
7.6  8.0 

M<r 

8.1  9.2 

M<r 

8.0  8.5 

M<' 
7.6  8.4 

M<F 

7.8  9.4 

M<F 
7.9  8.9 

M<F 
8.3  9.2 

Age  X  SCS 
Age  X  Sex 


I0<I4 
8.0  8.6 

10L<iaM 
7.9  0.2 


14L>1^ 
8.8  8.5 


SCS  X  Sex 


Sex 


M<r 

7.9  8.7 


pccuDStlonfl  Values 

tntelleccual  Stlnjlatlon: 

♦20* 

Tukeys  HSD 

-  .562 

Country; 

Sratll 

Mexico 

Cng land 

Gamany 

Italy 

Yugoslavia 

Chicago 

Austin 

Jap<n  , 

JUnks: 

9 

I 

7 

4 

6 

3 

S 

8 

2 

Means; 

8.3 

9.6 

8.7 

9.0 

8.7 

9.1 

8.8 

8.5 

'  9.1 

Country  x 

10>14 

10<14 

10>14 

10<14 

10>14 

10<14 

10^14 

10>14 

10<14 

Age 

8.3  8.3 

9.3  9.9 

8.8  8.6 

8.7  9.3 

8.9  8.6 

9.0  9.3 

8.7  8.9 

8.9  8.2 

9.0  9.3 

Country  x 

L<M 

t>M 

L>M 

L^M 

L<M 

L<M 

L<M 

L>M 

KM 

ses 

8.1  8.S 

9.7  9.4 

8.7  8.7 

8.7  9.3 

8.6  8.9 

9.0  9.2 

8.6  8.9 

8.6  8.9 

9.0  9.2 

Country  X 

M<r 

M<F 

M<F 

M<F 

M'^F 

M<F 

M-^f 

M<F 

M<F 

Sex 

7.7  8.6 

9.2  IQ.O 

8.2  9.2 

8.9  9.1 

8.7  8.8 

9.0  9.3 

8.4  9.1 

8.3  8.8 

8.9  9.4 

Age 

ses 

UL<UM 

8.8  9,0 

Age  n  ses 

>CS  X  Sex 

Age  k  Sex 

Sex 

6.6  9.2 


rittvit  Unui  I 

V.I  1  it.  n  •  • 

i'rvtttivliv; 

*?!* 

Tukryi  HSI) 

.738 

6 
7.6 

I 

9.1 

CnK  Idnd 
7 
7.5 

5 
7.8 

Italy 

4 
8.0 

Yuitoiil.tvta 
2 
8.8 

CtiliaKtt 
9 
6.7 

AuaCln 
8 

7.1 

Japan 

3 
8.5 

Country  x 
Age 

10  <U 
7.6  7.7 

10<14 
9.0  9.3 

10  >U 
7.7  7.3 

J0>  14 
7.9  7.7 

10  ^»I4 
8.3  7.7 

10  u 
8.6  8.9 

10  ^»I4 
7.3  6.0 

10  ^14 
7.7  6.6 

10  14 
8.9  8.0 

Cciuncry  x 
SES 

I.<H 
7.3  7.9 

L<M 
9.0  9.3 

L<H 
7.5  7.6 

L<M 
7.7  8.0 

KM 
7.9  8.1 

L<.M 
8.7  8.8 

L>M 
6.9  6.5 

L>M 
7.3  6.9 

l.<M 
8.4    8  5 

Country  X 
Sex 

M>F 
7.9  7.3 

M>F 
9.8  8.3 

m;>f 
8.3  6.7 

8.8  6.8 

8.4  7.6 

H^F 
8.9  8.7 

M>F 

7.7  5.f 

M>F 
8.3  6.0 

M>F 
9.3  7.7 

Age 

10>14 
8.1  7.7 

SES 

Ag*  X  SES 

SES  X  Sex 

Agfl  X  Sex 

Sex 

M>F 
8.6  7.2 

Occupatioaal 

Valuea  — 

Security; 

Tukeya  HSD 

-  .702 

Countr/: 
Kanka; 
Mejoa ; 

Brazil 

9 
6.3 

Haxlco 
5 
7.1 

England 
1 

8.1 

Germany 

2 

7.9 

Italy 
7 
6.5 

Yugoa  la  via 
6 
6.9 

Chicago 

3 

7.8 

Auatln 

4 

7.6 

Japan 
8 
6.4 

Country  x 
Age 

10<14 
6.1  6.S 

10>14 
7.2  7.0 

10<  14 
7.7  8.5 

10<14 
7.6  8.2 

10<14 
6.0  7.1 

10<14 
6.3  7.4 

10  ^14 
7.8  7.9 

10^  14 
7.2  8.0 

10  ^14 
6.5  6.4 

Country  x 
SES 

L>M 
6.6  6.0 

1>M 
7.8  6.5 

L>M 
8.5  7.7 

L>M 
8.3  7.4 

L>M 
7.1  6.0 

L>M 
7.0  6.8 

L>M 
8.0  7.7 

L>M 
8.0  7.3 

L>M 
7.1  5.7 

Country  x 
Sex 

M>r 

6.S  6.1 

M<F 
6.9  7.4 

M>F 
8.3  7.9 

M>F 
8.3  7.5 

HV  r 
6.5  6.6 

6.7  7.1 

M<F 
7.6  8.1 

M<r 

7.4  7.8 

M<F 

6.3  6.5 

Age 

10<14 
6.9  7.S 

— 

SES 

UL>UH 
7^  6.8 

• 

Age  X  SES 

SES  X  Sex 

Age  X  Sex 

lOK  >10F 
7.1  6.7 

14M^14F 
8.1  6.8 

Sex 

OccuDatlOMl  Values  — 

7reati|fc: 

*2I* 

Tukeya  RSD 

-  .795 

Countrj;: 

Banks: 

Meanat 

Brazil 

4 
7.1 

Mexico 
3 
7.4 

England 
7 
6.8 

Ce«'fluiny 
6 
6.9 

Italy 

1  * 
7.9 

Tugoalavla 

2 
7.5 

Chicago 
8 
6.5 

Auatln 
5 
6.9 

Japan 

9 
6.0 

Country  x 
Age 

10  >U 
7.8  6.4 

10  >U 
7.4  7.3 

10>14 
7.6  6.1 

10>14 
7.4  6.5 

10>14 
8.2  7.7 

10>14 
7.6  7.3 

10>14 
7.8  5.2 

10>14 
7.1  6.8 

10>14 
6.2  5.8 

Country  x 
SES 

L>M 
7.4  6.9 

L<M 
7.2  7.5 

L>M 
6.9  6.7 

L<M 
6.9  7.0 

L>M 
3.1  7.8 

L<M 
7.3  7.6 

L>M 
7.0  6.0 

L>M 
7.0  7.0 

U>M 
6.0  5.9 

Country  x 
Sex 

M>F 
7.7  6.5 

M>F 
7.8  6.9 

M>F 
7.1  6.5 

M>F 
7.4  6.5 

M>F 
8.3  7.5 

M>F 
7.7  7.2 

M>F 
7.2  5.8 

M>F 
7.8  6.1 

M>F 
6.1  5.9 

Age 

10>W 
7.4  6.6 

SES 

Age  X  SES 

SES  X  Sex 

Age  X  Sex 

IOH>10F 
7.7  7.1 

14M  >UF 

'/.2  5.9 

Sex 

M>F 
7.5  6.5 

Occupet tonal  Values       Ecooowlc  icturna: 


*24*        Tukeya  HSD  •  .712 


(pountry; 
ianka: 


Country  x 
Age 

Country  x 
SES 

Count ty  X  . 
Sex 

Age 

Age  X  SES 
Age  X  Sex 


Brazil 

Mexico 

England 

Cemany 

Italy 

Yugoa  la  via 

Chicago 

Auatln 

Japan 

7 

6 

5 

1 

2 

9 

4 

3 

'  8 

6.7 

6.9 

7.3 

8.1 

7.6 

5.6 

7.4 

7.6 

6.0 

10>14 

10<14 

10<14 

10<14 

10<14 

I0>t4 

10>14 

tO<14 

•  10<14 

6.9  *.5 

6.6  7.2 

7.2  7.4 

8.0  8.2 

7.5  7.7 

6.2  5.0 

7.6  7.2 

7.2  7.9 

6.0  6.1 

C>M 

L>M 

L>M 

1>M 

L>M 

L>M 

L>H 

KM 

L>H 

6.8  6.6 

7.1  6.7 

7.4  7.2 

8.5  7.7 

7.9  7.3 

5.6  5.6 

7.9  6.8 

7.5  7.6 

6.2  5.9 

M>F 

M>F 

M>F 

M^'F 

M^F 

M^F 

H>F 

M>F 

M>F 

7.3  6.1 

7.1  6.7 

7.9  6.8 

8.4  7.8 

8.2  7.0 

6.2  5.0 

7.6  7.1 

8.2  6.9 

6.3  5.8 

lOL^IOM 

7.3  6.7 

[m>m 

7.4  6.7 


14L  >l/*M 
7.1  6.9 

14M>'14I' 
7.6  6.4 


SES 


SES  X  Svx 


Sex 


UL>IM 
7.2  6.8 


M>F 
7.5  6.6 


I  1>  k  Kl  't 


1  1  A.^s,  «\M> 

..I  X  nil  I  !  Kl  NU  S   *  ^\f^A 

til 

<Ki  ui^dt  tona  t 

V  till**!* 

Tukoyi  USD 

-  .^90 

CfHint  ry : 
R  inks. 

7.3 

Mexico 
6 
6.8 

t^ntttaml 
8 

5.6 

Ccrnuitiy 
9 
6.3 

Italy 
4 

7.3 

Yugodl.ivla 
3 

7.5 

Ctilcago 
7 

6.8 

Auit in 

2 
7.7 

Japan 
1 

8.7 

Country  x 
H^ 

10  <U 
7.0  7.6 

I0>I4 
7.0  6.6 

10  ^  V* 
6.8  6.3 

lOvIA 
6.2  6.4 

10>.  i/» 
6.9  7.7 

10<  14 
6.7  fl.2 

10>14 
7.0  6.6 

10  M4 
7  8  7.6 

I0>I4 
9.2    8  3 

Country  x 
SKS 

7.7  6.9 

7.1  h.S 

L>M 
6.7  6.4 

L>M 
6.6  6.0 

7.4  7.2 

7.6    7  3 

1  >f4 
7.1  6.4 

L>M 
7  9  7.5 

l;-h 

9.3  8.2 

Country  x 
Sex 

M<f 
7.0  7.6 

M<F 
6.5  7.2 

M<F 
6.4  6.7 

M<F 
5.9  6.7 

M<  F 
6.5  8.0 

M-  F 
7.4  7.6 

M'-F 
6.3  7.2 

M<r 

7.4  8.1 

M''F 
8.2  9.3 

SES 

UL^UM 
7.5  6.9 

Age  X  SES 

SES  X  Sex 

Age  X  Sex 

10M<10F 
-.9  7.4 

14H<:i4F 
6.8  7.7 

Sex 

M<F 
6.8  7.6 

Occupational  Valuea 

Aasoc  iates : 

*26* 

Tukeya  HSD 

-  .634 

Country: 

Ranks: 

Means: 

Brazil 
4 
8.1 

Hexico 
9 
5.8 

England 
1 

6.5 

Ceraiany 
7 

7.8 

Italy 
8 

7.5 

YugoaUvla 
3 

8.2 

Chicago 
5 
8.0 

Auatin 

2 
8.4 

Japan 

6 
7.9 

Country  x 
Age 

10<14 
7.6  8.7 

10>14 
6.2  5.4 

10<14 
7.7  9.4 

10<  14 
7.3  8.4 

10<14 
6.8  8.3 

10<14 
7.7  8.7 

10<14 
7.6  8.3 

10<14 
7.8  9.0 

10<14 
7.5  8.3 

Country  X 

CPC 
9St9 

L<M 

/  O.I* 

l<Cm 

5.6  6.0 

L<M 
8.4  8.7 

L>M 
7.8  7.8 

L>M 
7.6  7.5 

M 

8.5  7.9 

L<K 
7.9  8.0 

KM 
8.1  8.7 

C>M 
8.3  7.5 

Country  x 
Sex 

M<F 
7.7  8.5 

M<F 
5.8  5.8 

M<F 
8.0  9.1 

M<F 
7.2  8.4 

M<F 
6.8  8.3 

M<r 
7.8  8.6 

M<r 

7.4  8.5 

M<F 
8.0  8.8 

M<f 
7.3  8.S 

Age 

10<U 
7.3  S.3 

SES 

Age  X  SES 

• 

SES  X  Sex 

Age  X  Sex 

Sex 

M<F 
7.3  8.3 

OccuMtiooal 

Values  — 

Variety: 

*27* 

Tukeya  HSD 

-  .574 

Country: 

Ranks: 

Heans: 

Brazil 
8 
6.7 

Mexico 
9 
6.3 

Eng  land 

1 
7.5 

Gcraany 

2 

7.5 

Italy 

7 

6.8 

Yugoalavla 
6 
6.8 

Chicago 
3 
7.1 

Auatin 

7.0 

Japan 

5 
6.8 

Country  x 
Age 

10<  14 
6.6  6.3 

10>14 
6.6  6.1 

10<14 
7.4  7.6 

10<14 
7.0  8.0 

10>14 
6.8  6.7 

10>14 
6.8  6.7 

10>14 
7.1  7.1 

10>14 
7.2  6.8 

10<14 
6.3  7.3 

Country  x 
SES 

L<« 
6.5  6.9 

L>M 
6.9  5.8 

L>M 
7.7  7.2 

L<H 
7.3  7.6 

L>M 
6.9  6.7 

i.>M 
7.2  6.4 

L<M 
7.1  7.2 

L>M 
7.6  6.5 

L<M 
6.5  7.0 

Country  x 
S«x 

M<r 

6.5  7.0 

M<F 
6.2  6.5 

M<F 
7.0  8.0 

M<F 
7.0  8.0 

M<F 
6.4  7.1 

M>F 
7.0  6.5 

M<f 
6.9  7.4 

M<f 

6.7  7.4 

M<r 

6.5  7.0 

Age 

SES 

7.1  6.8 

Age  X  SES 

SES  x  Sex 

IH<LF 
6.9  7.3 

6.5  7.2 

Age  X  Sex 

Sex 

M<f 
6.7  7.2 

Occunatlonal  V.ilitea.  — 

Follow  Father: 

*28* 

Tukeya  HSD 

.  .8a; 

Country: 

ganka: 

tlcana: 

Sraxll 
5 
4.9 

Hexico 
1 

6.1 

England 
6 
4.8 

CCrMAAy 
9 
4.5 

tta  If 

3 

5.3 

Yugoa  Uvia 
2 

5.4 

Chicago 
8 

4.5 

Auatin 
A 

5.3 

Jap«Q  ' 

•  7 
4.7 

Country  x 
Age 

10>14 
6.4  3.3 

10>14 
7.5  7 

10>14 
6.5  3.2 

10^14 
5.6  3.4 

10>14 
6.7  4.0 

10>14 
7.2  3.5 

10>14 
5.4  3.7 

10>14 
6  i  4.6 

10>14 
5.7  3.7 

Count ^y  X 
SES 

KM 
4.2  5.5 

KM 
5.1  7.1 

4.2  5.5 

L<M 
4.0  5.0 

L<H 
3.7  7.0 

L<M 
4.4  6.3 

L<M 
3.8  5.3 

L<M 
4.5  6.1 

L<K 
3.9  5.5 

COuAtty  X 

i«x 

M>f 
5.6  A.t 

M>f 
7.0  5.4 

M>f 
6.t  3.6 

H>P 
5.1  3.9 

M-^F 
6.3  4.4 

6.1  4.6 

M>f 

6.1  3.0 

M>f 

6.3  4.3 

M>F 
6.1  3.3 

Age 

10>14 
6.3  3.8 

SES 

UL<tM 
4.2  5.9 

Age  X  SfvS 

SES  X  Sen 

tii>Lr 

5.4  3.0 

m  'KF 

6.7  5.2 

Alltf  X  Sfx 

1/»m"M4F 

Set 

M.'f 

5.2       4.t»  2.'! 


V  tt.l'KI.  S 

iHrtM'Mntm  iomiwkison.  iouniky,  aii,  (IwXns.  \nu  s^x  ul^^M{KNl^s  -  sr/viK  ill 


Oil  uiiatUiti.ll  Valut* 

tntrlnKit  Tot 

*29* 

Tukrys  USD 

-  .206 

Cmintry: 

Brezll 
4 

7.0 

Hcxico 
7 
6.9 

EttKlend 
3 
7.0 

C^  f  iKiny 
4 

7.0 

Icely 
9 

6.9 

Yugos levte 
5 
7.0 

ChtcsKo 
2 
7.1 

Aust  in 
8 

6.9 

Jttpen 

I 

7.4 

Age 

10^14 
6.9  7.0 

io<;i4 

6.8  7.0 

10  <U 
6.9  7.0 

10<K 
6.9  7.0 

10>14 
6.9  6.8 

10<14 
6.8  7.1 

10<14 
6.9  7.3 

10  >K 
7.0  6.7 

10<14 
7.3  7.6 

Country  x 
SES 

L<H 

L>M 
7.0  6.9 

L<M 
6.9  7.0 

L<M 
6.9  7.1 

L^M 
6.9  6.9 

L>M 
7.1  6.9 

L<M 
7.0  7.2 

L>M 
7.0  6.8 

L<M 
7.3  7.6 

Country  x 
Sex 

M<F 
6.8  7.1 

M<F 
6.9  7.0 

M<F 
6.8  7.2 

M<F 
6.6  7.1 

M<F 
6.8  7.0 

W<F 
6.9  7.1 

M<F 
6.9  7.3 

M<F 
6.6  7.2 

M<F 

7.3  7.5 

At* 

10<14 
6.9  7.1 

SES 

Age  X  SES 

SES  X  Sex 

Age  X  Sex 

Caw 

nex 

nx^  r 

6.9  7.2 

OccuMtlonal  Values 

Extrlnilc  Totel: 

*30* 

Tukeys  HSD 

-  .236 

Country: 

Ranks; 

Mesne: 

Bros 11 
4 

7.1 

Hexico 
3 
7.1 

Cnglsnd 

7 
7.0 

rjeny 
7.0 

Itely 

1 

7.2 

Yugos  lev  le 

5 
7.0 

Chic ego 
8 
6.9 

Austin 
2 
7.1 

Jepen 
9 

6.5 

Country  x 
Age 

10>14 
7.2  7.0 

10>14 
7.2  7.0 

10>14 
7.1  6.9 

10>14 
7.1  7.0 

10<14 
7.1  7.2 

10>14 
7.2  6.9 

10>  14 
'7.1  6.7 

10<14 
7.0  7.3 

10>14 
6.7  6.3 

Country  x 
SES 

L>M 
7.1  7.0 

I<H 
7.0  7.1 

L>M 
7.1  7.0 

L>M 
7.1  6.9 

7.1  7.2 

L<N 

3.9  7.1 

L>M 
7.0  6.7 

L<M 
7.0  7.2 

L>M 
6.7  6.4 

Country  x 
Sex 

K>F 
7.3  6.9 

H>F 

7.1  7.0 

M>F 

7.3  6.7 

M>F 
7.2  6.9 

M>F 

7.3  7.0 

M>F 
7.2  6.9 

K>F 
7.1  6.6 

M>F 
7.4  6.8 

M>F 
6.7  6.4 

10  >U 
7.1  6.9 

SES 

Age  X  SES 

SES  X  Sex 

Age  X  Sex 

Sex 

M>r 

7.2  6.8 

Occunetlofuil  Interest  Inventory  —  Child's  Asfilrttlon: 

*31* 

tukeys  HSD 

-  .196 

Country: 

tenkgt 

Heensi 

Bret 11 

2 

1.8 

ttoxlco 

1 

1.8 

EsgUiid 

6 
2.) 

Gerseny 
9 

2.7 

iceiy 

3 
2.2 

Tuj|o  s  le  V  ie 
8 

2.7 

wn ice go 
4 

2.3 

Auetln 

7 
2.7 

.lepen 

5 
2.4 

Country  x 
Age 

10  <U 
2.0  1.6 

10  <U 
2.1  l.S 

10  <14 
2.6  2.3 

10  <  14 
2.7  2.7 

10<14 
2.2  2.1 

10)14 
2.6  2.8 

10<  14 
2.5  2.2 

10<  14 
2.8  2.6 

10<  14 
2.6  2.3 

Country  x 
SES 

L<M 
2.0  1.6 

2.0  1.6 

L<H 
2.8  2.2 

L<H 
3.1  2.3 

L<M 
2.6  1.8 

L<H 
2.9  2.4 

L<M 
2.7    2.0  ' 

L<M 
2.9  2.4 

L<M 
2.8  2.1 

Country  x 
Sex 

M>F 
1.4  2.1 

H>r 

1.4  2.2 

N>F 
2.4  2.6 

M>F 
2.6  2.8 

M>  F 
1.9  2.4 

h)  F 
2.7  2.7 

M)F 
2.1  2.5 

M>F 
2.5  2.8 

M>  r 
2.1  2.8 

Ago 

10  <14 
2.4  2.2 

SES 

(7L  <UM 
2.6  2.0 

Age  X  SES 

SES  X  Sex 

Ul>  LF 
2.3  2.8 

m^MF 

1.8  2.3 

Age  X  Sex 

10M>  lOP 
2.2  2.7 

14M>14F 
2.1  2.4 

Sex 

N>F 
2.1  2.5 

OccuDetloDxl  Interest  Inventory  — 

Child'*  Expectation: 

*32* 

Tukeys  RSD 

-  .201 

Country: 
Fenkg ; 
Meane; 

Sresil 

1 

1.9 

Hex  Ice 

2 
2.0 

EagUod 
5 
2.6 

Comany 
8 

2.8 

Italy 

3 
2.2 

Yugos lavla 
7 
2.8 

Chicago 
4 
2.5 

Austin 
9 
2.8 

JapOB  ' 
•  6 
2.7 

Country  x 
Age 

10<U 
2.0  1.8 

10  <14 
2.2  1.8 

I0<14 
2.8  2.5 

10  >  14 
2.7  2.8 

10  >  14 
2.2  2.3 

10>  14 
2.7  2.8 

10<14 
2.6  2.4 

10  <U 
2.9  2.7 

10>  14 

1.7  in 

Country  x 
8ES 

L  <H 
2.1  1.6 

t<M 
2.3  1.6 

3.1  2.2 

L<M 
3.2  2.4 

L<M 
2.7  1.7 

3  0  2.5 

L<ll 
2.9  2.1 

L<M 
3.1  2.5 

L<M 
3.2  2.2 

Country  x 
Sex 

M>F 
1.6  2.2 

H>F 

1.7  2.3 

H>  F 
2.6  2.7 

M/  F 
2.7  2.9 

M>F 
1.9  2.5 

M>F 
2.7  2.8 

M>F 
2.2  2.7 

M>F 
2.6  2.9 

M>F 
2.4  3.0 

Ago 

10  <14 
2.5  2.4 

SES 

tlt<lM 
2.8  2.1 

Age  X  SES 

SES  X  Sex 

LM>  LF 
2.8  2.9 

m>MF 
1.8  2.4 

A^e  X  Sex 

lflM>  lOF 
2.3  2.8 

14K>  I4F 
2.3  2.6 

Sex 

-mo- 

M>F 
2.3  2.7 

I  H  ItlU  ) 

lNIUt'4H!MI(V  r4»Mi',ytlM»S    UH'NIKV,  <V  t  .  (I.V.*.,  .\Mt  MX  nil  M  I  I  NU  S  •  MA*H  tU 


[nliTi'Nt 

lUV.  Ml.'IY  " 

Coutit  ry; 

i.i*rniany 

Itnly 

8 

4 

2 

3 

b 

Mt  : 

3.2 

3.1 

2.9 

3.0 

3.1 

Country  X 

10  >  U 

10  <!4 

10  >  14 

10  >  14 

10  >  14 

Arc 

3.2  3.2 

3.1  J.O 

2.9  3.0 

3.0  3.0 

3.1  3.2 

Country  x 

L<  M 

L  <M 

L<M 

L<M 

L<M 

SES 

4.7  1.8 

4.2  2.0 

4.2  1.6 

4.0  2.0 

4.4  1.8 

Country  X 

M<F 

m;f 

M>  F 

M<F 

M>  F 

Sex 

3.3  3.2 

3.1  3.1 

2.9  3.0 

3.0  3.0 

3.1    J. 2 

SES 


9 
3.3 

10  >  14 
3.3  3.4 

L<N 

4.2  2.4 

M>F 

3.3  3.3 

UL<UM 
4.3  1.9 


*33* 

i 

3.1 

10  ^  14 
3.2  3.0 

t<M 
4.4  1.8 

M<F 
3.1  3.1 


TukryH  USD  -  .  116 


Aunt  In 
7 
3.1 

10  <14 
3.2  3.1 

L  <M 
4.2  2.0 

M>F 
3.1  3.2 


Japan 
1 

2.8 

10  <14 
2.8  2.8 

L  <M 
4.1  1.6 

M>  F 
2.8  2.8 


Age  X  SES 


SES  X  Sex 


Age  X  Sex  10L«lCH 
4.3  1.9 


14L  <  14M 
4.2  1.9 


Occupatloojl  Intereit  Inventory:    Child's  Expectation  -  Child's  A:>piratlon  b: 


Country: 

Brazil 

Mexico 

EngUnd 

Germany 

Ita  ly 

Yugoslavia 

Hjnkt; 

8 

4 

2 

6 

9 

7 

Means; 

6.1 

6.2 

6.2 

6.1 

6.0 

6.1 

Country  x 

10<  14 

10<14 

10<14 

10<14 

10<  14 

10*^14 

Age 

6.0  6.2 

6.1  6.3 

6.2  6.2 

6.1  6.1 

6.0  6.1 

6.1  6.1 

Country  x 

L>M 

L>M 

L>M 

L>M 

L>M 

L>M 

SES 

6.1  6.0 

6.3  6.0 

6.3  6.1 

6.1  6.1 

6.2  5.9 

6.1  6.1 

Country  x 

M<F 

M>F 

M>F 

M>F 

M<F 

M<F 

Stx 

6.1  6.1 

6.2  6.1 

6.3  6.1 

6.1  6.1 

6.0  6.1 

6.1  6.1 

Age 

10<14 

SES 

UL  >UM 

6.1  6.2 

6.2  6.1 

Age  X  SES 

SES  X  Sex 

LM>LF 

6.3  6.2 

Age  X  Sex  Sex 

prcupat tonal  Intereit  Inventory t    Father's  Occupation  -  Chlld'a  Aaplratton  >  6i 


C^untri: 
Ranks : 
Means: 

Brazil 
1 

7.4 

Mexico 
2 
7.3 

Eaglaad 
6 

6.5 

Ceroany 

Italy 

3 
7.0 

Yugoslavia 

5 
6.6 

Councry  x 
Age 

10<14 
7.2  7.7 

10<14 
7.1  7.5 

10<14 
6.3  6.7 

10<14 
6.3  6.3 

10<14 
6.9  7.0 

10>14 
6.7  6.6 

Country  x 
SES 

1>M 
8.7  6.1 

I>M 
8.2  6.3 

L>M 
7.5  5.5 

L>M 
6.9  6.0 

L>M 
7.9  6.0 

L>M 
7.3  6.0 

Country  x 

M>F 
7.7  7.1 

M>F 
7.6  6.9 

M>F 
6.6  6.4 

M>F 
6.4  6.2 

M>F 

7.2  6.7 

M<F 
6.6  6.7 

Age 

10<14 
6.6  6.8 

SES 

UL>  OM 
7.6  5.8 

Aga  X  SES 

SES  X  Sex 

Ui>lF 
7.7  7.5 

Ag«  %  Sex 

Sex 

M>F 
6.9  6.5 

*34* 

Chicago 

3 
6.2 

10<14 
6.2  6.2 

L<M 
6.2  6.2 

M<F 
6.1  6.2 


W<MF 
6.1  6.1 


Tukeys  HSO  «  . 176 


lfl>MF 
6.1  5.6 


Auatln 
5 

6.1 

10>14 
6.2  6.1 

L>M 
6.2  6.1 

M>F 
6.2  6.1 


Japao 

1 

6.3 

10<14 

6.2  6.4 

L>M 
6.4  6.2 

M>F 

6.3  6.3 


*35* 

Tukeya  HSD 

-  .228 

Chicago 

Austin 

Japan 

4 

7 

8 

6.8 

6.5 

6.4 

10>  14 

10<14 

10<14 

6.8  6.7 

6.4  6.5 

6.3  6.5 

L>M 

L>M 

L>M 

7.7  5.8 

7.3  5.7 

7.2  5.5 

M>F 

M>F 

M>F 

7.0  6.5 

6.6  6.3 

6.7  6.0 

OccuPStlgniLlntcrest  Inventory  —  Child's  Aspiration; 


Country: 

|(anks: 

|1cans: 

Srazll 

2 

1.3 

Mexico 
5 

1.6 

Cng  land 
9 

2.8 

Cernany 

7 

2.4 

Italy 

4 

1.5 

Yugoslavia 
8 

2.5 

Country  x 
Age 

10<14 
1.5  1.1 

10  <  14 
1.8  1.5 

10  <14 
3.1  2.5 

10)  14 
2.4  2.5 

10  ;  14 
1.5  1.6 

10<  14 
2.5  2.4 

Country  x 
SES 

L<M 
1.5  1.1 

L<M 
1.9  1.4 

L<M 
3.4  2.2 

KH 
3.3  1.6 

l(H 
2.0  1.1 

L<M 
3.0  2.0 

Country  x 
S«x 

M>F 
1.2  1.4 

M>r 

1.3  2.0 

M>F 
2.8  2.9 

M>  F 
2.4  2.5 

M>F 
1.5  1.6 

M>  F 
2.4  2.5 

Age 

1G<  14 
1.9  1.8 

ses 

UDUH 
2.3  t.4 

Age  X  SES 

SCS  X  Srx 

♦36* 

Tukeys  HSD 

-  .191  ' 

Chicago 

Auatln 

Japan 

3 

1 

6 

1.3 

1.3 

1.7 

10  >  14 

10  >  14 

to)  14 

1.3  1.3 

1.3  1.4 

1.7  1.7 

L<M 

L<M 

1.6  1.0 

1.5  1.1 

2.2  1.3 

M>  F 

M>F 

M>F 

1.3  1.4 

1.3  1.4 

1.4  2.0 

n  Sen 


M>f 


IrilhRtOtWIKV  <HMr\KIM»N    Li»lMK\,  iV  *  .  I  I  ASft ,  j\M»  MX  UllHhlM^S  -  St^W.t  III 


5oclil  AttU 

i.U  S    flUt  lit 

A<  'i  u*v<  N  lit ; 

Tiiki-ya  tISO  • 

.000 

Cmii  t  ry; 

Brar I I 

Hex  Ico 

Knulond 

Gi'rmany 

Italy 

Yuc^^ttlavia 

ChU  UKU 

AuKt  in 

Jdpun 

1 

6 

7 

4 

3 

2 

9 

ilLilil- 

.9 

1.0 

.9 

.9 

9 

.9 

.9 

.9 

.9 

Country  x 

to<u 

10<  u. 

10>14 

10  >i/* 

10<  14 

10<  14 

10>14 

10>14 

10>14 

Aftfl 

.9  .9 

l.O  t.o 

.9  .9 

.9  .y 

.9  .9 

.9  .V 

1.0  .9 

1.0  .9 

.9 

Country  k 

l.>M 

L<H 

L>H 

L>M 

L<M 

L<M 

L>M 

L<M 

$ES 

.9  .9 

1.0  1.0 

.9  .9 

.9  .9 

.9  .9 

.9  .9 

.9  .9 

.9  .9 

.9 

Country  x 

M<r 

K>F 

M<F 

M>F 

M>r 

M<  F 

M<F 

m<:f 

M>r 

.9  .9 

1.0  1.0 

.9  .9 

.9  .9 

.9  .9 

.9  .9 

.9  1.0 

.9  .9 

.9 

Ag« 

10>14 
.9  .9 

SES 

Age  X  SES 

10L<  lOH 

14L>14M 

S£S  X  Sex 

.9 


.9 


Age  X  Sex 


Sex 


Social  Attitudes  Inventory  —  Authority: 

*38* 

Tukeya  HSO 

•  .000 

Country: 

Brazil 

Mexico 

England 

Ccmany 

Italy 

Yugoalavla 

Chicago 

Auatln 

Japan 

lUnks; 

4 

1 

7 

3 

9 

2 

3 

6 

8 

Meene; 

.f 

.9 

.S 

.9 

.a 

.9 

.9 

.9 

.8 

Country  x 

10>U 

10<14 

10>14 

10<  14 

I0>i4 

10<14 

10>14 

10  >14 

10>14 

Age 

.9  .9 

.9  .9 

.9  .S 

.9  .9 

.s  .s 

.9  .9 

.9  .8 

.9  .8 

.9  .8 

Country  x 

L>ll 

L<H 

L>M 

L<M 

L>M 

L>M 

KM 

L>M 

t>M 

SES 

.9  .8 

.9  .9 

.9  .S 

.9  .9 

.8  .8 

.9  .9 

.9  .9 

.9  .8 

.8  .8 

Country  x 

H<r 

H<r 

M<r 

M>F 

K>F 

M<  F 

M<r 

M<r 

M<r 

Sex 

.9  .9 

.9  .9 

.S  .9 

.9  .9 

.9  .8 

.9  .9 

.8  .9 

.8  .9 

.8  .8 

Age 

10  >U 

SES 

.9  .9 

Age  X  SES 

10L<iCH 

14L>141 

SU  X  Sex 

.9  .9 

.9  .a 

Age  %  Sex 

S«. 

SocUl  Attitudes  Inventory  Aftcreielofl: 

•39* 

Tukeya  HSD 

-  .044 

Country: 

Braxil 

Hexlco 

England 

Gernany ' 

Italy 

Yugoalavla 

Chicago 

Auatin 

Japan 

geokt: 

2 

1 

7 

S 

3 

9 

4 

6 

5 

mnr- 

.S 

.7 

.7 

.8 

.7 

.7 

.7 

Country  x 

10  >u 

10<14 

10>14 

10<14 

10<14 

10<14 

10>14 

10  >14 

10>14 

Age 

.s  .s 

.9  .9 

.7  .6 

.6  .« 

.8  .8 

.6  .7 

.8  .7 

.8  .7 

.8  .7 

Country  x 

L>ll 

h>H 

KM 

L<M 

L>M 

L>M 

I>M 

t>M 

SES 

.s  .s 

.9  .9 

.7  .7 

.7  .7 

.8  .8 

.7  .6 

.8  .7 

.8  .7 

.7  .7 

Country  x 

M<r 

M<r 

M<r 

M<r 

M>r 

M<r 

M<r 

M<r 

M<r 

Sex 

.7  .S 

.f  .9 

.«  .7 

.7  .7 

.8  .7 

.i  .7 

.7  .8 

.7  .8 

.7  .8 

AS« 

SES 

UL>ttt 

.8  .7 

Age  X  SES 

SES  X  Sex 

Age  X  Sex 

10K<lOF 

i4HCur 

S«x 

M<r 

.7  .S 

.7  .S 

.7  .8 

Social  Attitude*  Inventory       Intctperaonal  Kelatlona-  ♦40*         Tukeya  HSD  -  .04r4 


Country: 

Brazil 

Mexico 

Ens  land 

Ceraany 

Italy 

tugoaiavia 

Chicago 

Auatin 

Japnn 

Unka: 

9 

2 

4 

7 

3 

1 

8 

|!e£na: 

.7 

.8 

.8 

.8 

.8 

.8 

.8 

.8 

.8 

Country  « 
Age 

10<14 

10>14 

10>14 

10<14 

10<  14 

10<14 

10>14 

10>i4 

10>14 

.7  .8 

.t 

.8  .8 

.7  .9 

.7  .8 

.8  .8 

.9  .8 

.8  .8 

.8  .7 

Country  x 

L<M 

KM 

Km 

L>M 

L<M 

L<M 

L<M 

KM 

SES 

.7  .8 

.8  .8 

.8  .8 

.8  .8 

.8  .8 

.8  .8 

.8  .8 

.8  .8 

.7  .8 

Country  x 

M<r 

N>r 

M<r 

M<r 

M<r 

M<r 

M<r 

M<r 

M<r 

Sex 

Age 

SES 

Age  X  SES  SES  x  Sex 


Age  a  Sex  ««»  M<  f 


1  ll  PHI 


*4t*  Tukvys  llbO  •  .000 


Country  x  10>Wt 
An*  .9  .9 


Count  r**  X 
SES 

Country  x 
Sex 

Ate 

Ate  X  SES 
Ate  X  Sex 


L<M 
.9  .9 


.9  .9 


Hc*xtco 
1 

.9 

I0<I4 
.9  1.0 

KM 
.9  .9 

H<F 
.9  .9 


Engtand  Corni.my 
8  5 


.8  .8 

L<M 
.8  .8 

.8  .8 


10>14 
.8  .8 

KM 
.8  .9 

M<F 
.8  .9 


It.nty  YugonUvtd 
7  6 


10<  U  tO<  14 

.8      .8         .8  .8 


9  8 

.8  .8 

SES 

SES  X  Sex 
Sex 


.«  .8 

M  F 
.8  .8 

UL<UM 
.8  .8 


Chtc^iRO  /utittn 
3  4 


.9 


10  M4 
.9  .8 


H 

.9  .9 


M<F 
.8  .9 


.9 


10-14 
.9  .9 


M<  F 
.8  «9 


Japan 
9 
.8 

10>14 
.8  «8 

Km 
.7  .8 

.8  .7 


Social  /.ttltudes  Inventory       Total  Score: 


Country: 

Ranks: 

Means: 

Brazil 
3 
.8 

Mexico 
1 

.9 

Engiand 
8 
.8 

Germany 
5 
.8 

Italy 

7 
.8 

Yugos  fvia 
6 
.8 

Country  x 
Age 

10<14 
.8  .8 

I0<14 
.9  .9 

10>14 
.8  .8 

10<  14 
.8  .9 

10<  14 
.8  .8 

10<  14 
.8  .8 

Country  x 
SFS 

I>M 
.8  .8 

L>M 
.9  .9 

L>M 
.8  .8 

L<M 
.8  .8 

L>M 
.8  .8 

L>M 
.8  .8 

Country  x 
Sex 

M<r 

.8  .9 

M-r 

•  9  .9 

M<F 
.8  .8 

.8  .8 

M>F 
.8  .8 

M<P 
.8  .8 

SES 

Afe  X  SES 

SES 

*42* 

Tukeys  hsd 

*  .000 

Chicago 

Austin 

Japan 

2 

4 

9 

.8 

.8 

.8 

10>  14 

10>  14 

10>14 

.9  .8 

.9  .8 

.8  .8 

L<M 

L>M 

L<M 

.8  .9 

.9  .8 

.8  .8 

M<F 

M<F 

M<F 

.8  .9 

.8  .9 

.8  .8 

Age  X  Sex 

Vleva  of  Life  --  yicua  of  Control? 


Country: 

Ranks: 

Means: 


Brazil 

4 
.6 


Itaxico 

1 
.7 


Sex 


M<r 

.S  .8 


EngUnd        GerMny*        I'aly  Yugoalavla 
8  ^  6 

•*  .6  .5 


*43* 

Chicago 

3 
.6 


Tukeya  HSD  •  .159 


Auatin 
7 
.3 


Japsn 

2 
.6 


ERLC 


Country  x 

L<M 

L<M 

L<M 

Si.S 

.5  .6 

.6  .7 

.4 

Country  x 

M>r 

M>P 

M>  " 

Sex 

.6  .6 

.7  .6 

.5 

♦♦This  Instrunent  was  adftinistered  to  the 
fourteen-year-old  sample  only.    Thus,  thvre 
vere  no  age  differences. 


Mlews  of  Life 

—  A<-ademic  Locua  o 

f  Contfol: 

Country: 

Braatll 

Mexico 

England 

Ranka: 

4 

2 

8 

Mean a: 

.7 

.8 

.6 

Country  x 

L>M 

I.>M 

L>M 

SES 

.7  .6 

.9  .8 

.6  .6 

Country  x 

M>r 

M>P 

M>r 

Sex 

.7  .6 

.8  .8 

.6  .5 

♦♦Thla  tniitrumtnt  yun  a'tnitfitatrffd  to  thr 
fuyrt<H*n-y4*iir«r>i«j  «ampU«  only,    lliua,  ttiere 
M* r«  no        d  1 1  f «.  r«*ni  «•• . 


L<M 
,j  .6 

L<M 
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».9  2.0 

1.9  2.0 

2.2  2.3 

KH 

L>H 

KH 

1.9  2.1 

t.8  t.8 

1.9  2.0 

2.0  1.9 

2.2  2.3 

H<  f 

H<r 

H<r 

t.<  2.1 

1.8  1.8 

t  8  2.0 

1.9  2.1 

2.2  2.3 

SIS 

SKS  %  Sex 

Sex 

•17*11- 


WL<UH 
1,9  1.9 


1.8  2.0 


*76*  Tuk*>yt  MSn  •  .OSt 


C.Mtotry; 


Country  x 
Country  x 

scs 

Country  x 
Sex 

Asc 

Aftc  X  S£S 
4ge  X  Sex 


Braiii 

9 
.3 

10<14 
.2  .4 

L>M 
.3  .3 

M<r 

.3  .3 

10<14 
.S  .6 


IWxtco 
2 

*7 

10<14 
.6  .7 

L<M 
.6  .R 

M>r 

.7  .7 


Eng  Un4 

e 

10<IA 
.4  .S 

L<M 
.4  .S 

M<r 

.4  .S 


CoriHAuy 
4 
.6 

10<14 
.5  .6 

L>M 
.6  .6 

M<r 

.6  .7 


10<  14 
.6  .7 

KM 
.6  ./ 

M<f 
.6  .7 

SES 

SES  K  Sex 
Sex 


10<14 
.4  .7 

L  ,H 
.5  .6 

M<F 
.5  .6 

UL<IW 
.6  .6 


.6  .6 


Chtc/i^to 
6 
.6 

10<14 
.6  .6 

L<M 
.6  .6 

M<r 

.5  .7 


Auftt in 
5 

.6 

10<14 
.6  .6 

.6  .6 

M<r 

.6  .7 


Jep«rt 

1 

9 

U  .  14 

6  .a 

L<M 

.8  .a 
.8  .9 


Oor.nc.>  Co,nlet»^->«  Tnr«Der.on>i  »>l^tloni       Copin.  Effect Ivene.^: 

EnsUnd        Cerwny  lt«ly  Yu«o»UvU 


Coi«n."ry; 
Mnk»:  ' 
ton*; 

Country  x 
AM 

Country  X 
SES 

Coiiotxy  « 


Age  X  SES 
Af«  X  S«x 


Brezll 


HcxUo 


*77* 
Chlcego 


Tukeyf  HSD 
Auetio 


I0<t4 
2.4  2.8 

10<14 
3.4  3.S 

10<U 
2.9  3.0 

10<14 
2.8  3.3 

10<  14 
2.8  3.0 

10<14 
2.9  3.3 

10>14 
3.4  3.4 

10<14 
3.3  3.4 

Km 

2.6  2.6 

t<M 
3.3  3.C 

L<M 
2.9  3.1 

LsM 
3.1  3.1 

KM 
2.8  3.0 

L<M 
3.1  3.1 

Km 

3.4  3.4 

I>M 
3.4  3.3 

M<r 

2.6  2.6 

M>r 

3.S  3.4 

M<r 

2.9  3.1 

M<r 

3.0  3.2 

K<r 

2.8  3.0 

M<r 

3.1  3.2 

H<r 

3.3  3.4 

H<r 

3.2  3.5 

10<!4 
3.0  3.2 

SCS 

UL<l»t 
3.1  3.2 

.1S2 
Jep«n 


10<  14 
3.1  3.2 

KM 
3.1  3.3 

M<r 

3.1  3.3 


SES  X  Sex 
Sex 


M<r 

3.0  3.2 


y^ntence  Co.pi>^i«»  lnt#roe>^«-^t  fceUtloa*  --  Ho«ttlg  Affect; 


*78*         tukmy^  USD  •  .000 


JanU. 
eenit 


Couotry  « 
AM 

Country  x 


Country  x 
Sox 


Age  X  SES 
AfO  X  Sox 


Eras 11 
9 

.1 

10>14 
.2  .1 

L>M 
.1  .1 

M>r 
.1  .1 

10>1A 
.2  .1 


MosUo 
6 

.1 

10<14 
.1  .1 

t>M 
.2  .1 

M>r 

.2  .1 


EagUDd 

3 
.2 

10>14 
.2  .? 

t>M 
.2  .2 

M>r 

.2  .2 


Ceraooy 
1 

.3 

10  >U 
.3  .2 

KM 
.3  .3 

M>r 

.3  .2 


Itoly      YufwUvU        -^Icofo  AuatU 


.2 
10>14 


L^M 
.2  .2 

M>r 

.2  .2 
SES 


SES  X  Sox 
Sex 


10>14 
.1  .1 

1>M 
.1  .1 

M>r 

.2  .1 

UL>UH 
.2  .2 


M>r 

.2  .1 


7 

.1 

10<14 
.1  .1 

1>M 
.1  .1 

M>r 

.2  .1 


S 
.1 

I0<14 
.1  .2 

KM 
.1  .2 

M>r 

.2  .1 


2 
.2 

10>14 
.2  .2 

L>M 
.2  .2 

n>r 

.2  .2 


jenteoce 

Country: 
Eaoke; 

Country  x 


CouAtty  X 
SES 

Couotry  ^ 
Stfx 


Ci— Utton  Ipt^raeraonal  K*latt^na  -  IV^feeetve  Affect; 


079* 


TOkeye  USD  •  000 


Srazil 

t 

.2 

10>I4 
.2  .2 

1>M 
.2  .2 

M<r 

.2  .3 


tIexUo 
2 
.i 

to<u 

.1  .1 

l>M 
.1  .1 

M<r 

.1  .2 


Age  X  SES       l0L>lflM  l4L<t4l* 
.1      .1         .1  •I 

Age  I  Sen       lOM^lOf  l4M*^14r 


EogUnJ 
6 

.1 

10<U 
.1  .1 

L>M 
.1  .1 

M<r 

.1  .1 


Cenmny 
9 
.0 

tO>14 
.0  .9 

Km 

.0  .0 

M<r 

.0  .0 


Xta'y      YugeaUvU        ChtcoM  AuetU 


4 
.1 

10<k4 
.1  .1 

Km 
.1  .1 

M<r 
.1  .2 

SEE 

SES  X  Sea 
Sex 


.0 
U)>14 


t<ll 
.0  .1 

M<r 

.0  .1 


s 
.1 

10<a4 
.1  .1 

Km 
.1  .1 

M<r 
.1  .1 


.1 

10>I4 

.1  .1 

Km 
.1  .1 

M<r 

.1  .1 


Japoo 

3 

.1 

10<U 
.1  .2 

Km 


M<r 

1  .2 


M<r 


INri-  xi  (HWIKY 

M^X  tttHI  K!  NLl 

lit 

>M<'.i«t«  t  !i 

Ni-iitr  it  Atf« 

•ct : 

♦80* 

Tukryf  USD  • 

Country; 

9 
.7 

U 
.7 

.7 

6 

.7 

Italy 
7 

.7 

Yu^tostsvis 
1 

.8 

2 

.8 

ALtolln 
3 

.8 

Jspsn 
8 

.7 

Cmintry  x 
Age 

10  V.U 
.6  .7 

10^14 
.7  .7 

10<14 
.7  .7 

10<14 
.6  .8 

10<I4 
.7  7 

10<I4 
.8  .8 

I0>I4 
.8  .8 

10>14 
8  .8 

10>14 
.7 

Country  « 
SES 

L<M 
.6  .7 

L<M 
7  .8 

KM 

.7  .7 

t>M 

.7  7 

lJ>M 
.7  .7 

L<M 
.8  .8 

.8  .8 

L>M 
.•  .7 

L<M 
.7 

Country  x 
Sex 

M>r 

.7  .* 

K>r 

.7  .7 

M<r 

.7  .7 

M<r 

.7  .7 

M>r 

.7  7 

M<r 

.8  .8 

M<r 

.8  .8 

M<r 

.7  .8 

M>r 

.7 

Age 

10<U 
.7  .7 

ses 

WL<UH 
.7  .7 

Afc  X  S£S 

10L<  1(M 
.7  .7 

14L>1AM 
.7  .7 

SCS  x  Sex 

7 
7 
7 


AfC  X  S«x 


Sentence  Coipletlon  Interrtf r«enj  1  KeUtton*  *-  Po<ltive  Affect: 


Country: 

{feans: 

Country  x 
Age 

Country  x 
SCS 

Country  x 
As* 

Ag«  X  SES 
Age  X  S«x 


Brazil 
7 

.0 

10<14 
.0  .0 

1<N 
.0  .0 

M>r 

.0  .0 


Hexlco 
8 
.0 

10>14 
0  .0 

t>M 
.0  .0 

.0  .c 


England 
2 
.0 

10<14 
.0  .0 

L>M 
.0  .0 

M>r 

.0  .0 


Ceraany 

4 
.0 

10>14 
.0  .0 

L>M 
.0  .0 

M>r 

.0  .0 


Italy 
1 

.0 

10<14 
.0  .0 

L<M 
.0  .0 

M=r 

.0  .0 
SES 


Yugoslavia 

5 
.0 

10>14 
.0  .0 

C>M 
.0  .0 

M<r 

.0  .0 


SES  X  S«x 


Chicago 
.0 

10>1A 
.0  .0 

L>M 
.0  .0 

M>F 
.0  .0 


Tukeya  KSO  •  .000 


Au»t  in 
3 

.0 

10>14 
.0  .0 

1>M 
.0  .0 

M<r 

.0  .0 


Japan 
6 
.0 

10  <  1ft 
.0  .0 

L>M 
.0  .0 

M*r 

.0  .0 


Softf  net  Cowoletton  AMthoritv  Attttuda; 


Countrjf: 

yiaana; 

Country  x 
Age 


Srazll 
5 
2.3 

10>14 
2.6  2.0 


Ilcxico 

1 

2.S 

10>14 
2.4  2.3 


EngUnd 

7 

2.1 

10>14 
2.2  2.0 


Camany 
9 

2.1 

lO''  A 
2.2  1.9 


Italy 
2.2 

10>1A 
2.4  2.0 


Yif^alavla 
3 
2.4 

10>14 
2.5  2.3 


*i2* 

Chicagn 
4 

2.4 

10>14 
2.6  2.2 


tt*«ya  HSO  -  .098 


Auatin 
2 

2.4 

10>14 
2.6  2.3 


a 

2.1 

10  >W 
2.2  2.0 


Country  x 

jrs 

L>M 
2.4  2.1 

L<M 
2.S  2.S 

L>M 
2.1  2.1 

L>M 
2.1  2.0 

L>M 
2.3  2.2 

L<M 
2.4  2.4 

KM 
2.4  2.4 

L>M 
2.4  2.4 

t<h 
2.1  2.1 

Country  x 
Sax 

Aft 

M>F 

2.3  2-2 

10>14 

2.4  2.1 

K<r 

2.5  2-5 

M<f 
2.1  1.2 

M<r 

2.0  2.1 

H>F 
2.3  2.2 

2.4 

tlL>(M 
2.3  2.3 

M<r 

2.3  2.4 

M<r 

2.4  2.4 

M<r 

2.1  2.1 

AS«  X  SES 

SES  X  Sex 

Aga  X  Sax 

Sex 

M<r 

2.3  2.3 

Sentence  (^pl<-tion  Author  Uv  —  Stance: 

♦83* 

Tukeya  USD 

•  .210 

jpowntry; 

lank.: 

eSSna: 

Srasil 
• 

2.7 

Hexieo 

2 

3.2 

CngUnd 

7 
2.8 

Cemany 
6  ' 
2.9 

Italy 
3 
3.1 

Yugoalavia 
4 

2.9 

Chlrsgo 
5 
2.9 

Auatin 
9 

2.7 

Japan 

1 
3.3 

Country  x 
Age 

10<U 
2.S  3.0 

10<I4 
i.O  3.3 

10<U 
2.6  3.0 

10<14 
2.7  3.1 

10<14 
2.9  3.2 

10<14 
2.7  3.2 

10<U 
2.8  3.0 

'U)<14 
2.5  2.9 

10<U 
3.2  3.4 

Country  x 
SCS 

L<M 
2.7  2.8 

UN 
2.9  3.4 

t<M 
2.7  3.0 

L>M 
3.0  2.8 

L<M 
3.1  3.1 

L<M 
2.8  3.1 

I>« 
2.9  2.9 

t<M 
2.6  2.8 

L<M 
3.2  3.3 

Cauotry  x 
Sex 

n>f 

2,8  2.6 

ti>r 

3.2  3.1 

M<r 

2.8  2.9 

M>r 

3,0  2.8 

M>r 

3.2  3.0 

ii<r 

2.9  3.9 

M>r 

3.0  2.9 

M>r 

2.8  2.7 

M>r 

3.3  3.2 

Ag* 

10<I4 
2.8  3.1 

SCS 

OL<UH 
2.9  3.0 

Age  X  S£S 

SES  X  Sea 

Aiie  a  Sex 

ni«<ior 

2.11  2.8 

14M>l4r 
3.2  3.0 

Sex 
.1/0  »• 

«>r 

3.0  2.9 

itiit>r<ly  -*  » 

i>^t*m«<nt : 

(  tMiMt  t  y : 

Mt'xlco 

EnBlctiJ 

i 

2 

J 

6 

1.7 

1.8 

1.8 

1.7 

Count  ty  It 

10>14 

10>l/» 

10>:4 

1.7  1.7 

t.9  1.8 

1.8  1.8 

1.0  I./ 

Country  x 

L>M 

Km 

L<M 

ses 

1.8  t.7 

1.7  2.0 

1.7  U8 

i.a  1.7 

Country  x 

M>r 

M<r 

M<F 

M<F 

Sex 

1.7  1.7 

1.8  1.9 

1.7  1.8 

1.7  1.7 

As« 

10>  lA 

1.8  1.7 

Age  X  SES 

lOKlOH 

14L<  14M 

1.7  1.8 

1.7  1.7 

As«  X  S«x       I(»i<lOF       14M<  lUf 
1.7    1.8        1.7  1.7 


*«».'»* 

-  107 

ttflly 

CM  ti  itgu 

Au«ti 1 

Jiip«n 

1 

8 

7 

9 

1.8 

1.9 

1  fi 

1.6 

1.6 

10  >  U 

10  M  '. 

\o  >  \u 

10^  14 

10>14 

.V  1.6 

l.V 

1.7  1.5 

1.6  1.6 

1.6  1.5 

L<M 

L<^^• 

1>M 

f.<M 

L<M 

.7  t.« 

1  9 

l.U  1.6 

1.6  1.7 

1.5  l.f 

M<F 

F 

M<F 

M>F 

M>r 

.6  1.8 

l.S  i.9 

1.6  1.6 

1.6  1.6 

1.6  1.5 

SES  UL<UM 
1.7  1.7 


SES  X  Sex 
Sex 


Se* .tence  CotnpletLon  Authority       Atd/Advicf : 


*8S* 


Tukeys  KSD  *  .062 


Country ; 
links: 


ir«zll 
6 


Mexico 
1 


EnsUnd 
2 


Ccrnaiqr 
8 


Italy 

4 


YusosIavU 
3 


Chicago 
S 


Austin 
9 


Japan 

7 


Means: 

.6 

.7 

.6 

.5 

.6 

.6 

.6 

.5 

.3 

Country  s 
A«e 

10<I4 
.5  . 

I0<14 
.6  .7 

10<14 
.6  .7 

10>14 
.5  .5 

10^  14 
.7  .6 

10^  14 
.6  .6 

in  'N,  lA 
1'*  ^  im 

.6  .3 

1/ 

lUSfc  14 
.3  .3 

.3  .6 

CoMiCry  X 
SES 

L>M 
.6  .5 

L<M 
.6  .7 

L<M 

.6  .7 

1>M 
.6  .3 

KM 

.6  .6 

KM 

.6  .7 

KM 
.6  .6 

L<M 
.3  .3 

KM 
.3  A 

Cofintry  s 

M>r 

.6  .6 

M<r 

.6  .7 

M<r 

.6  .7 

M<F 
.3  .6 

M<F 
.6  .6 

M<F 
.6  .6 

M<F 
.3  .6 

fKf 
.3  .3 

M>F 

.6  .3 

^< 

SES 

UKW 
.6  .6 

As*  s  SES 

lOlxJClOH 
.5  .6 

14L<UM 
.«  .6 

SES  X  Sox 

Ate  s  Sex 

lOH<10r 
.5  .6 

i4M<  ur 

,6  .6 

Sex 

M<r 

Seatepce  Completion  Authoritjr       Copin^^  Effective*- -ss: 

*86* 

Tuke/a  HSO 

-  .139 

Country; 

lankt; 

tfSSSE- 

Sraztl 

MmUo 

Encland 

Gcrcttny 

Italy 

Yuto'Uvia 

Chicago 

Auatitt 

Japan 

Couotry  x 

10>14 
3.2  3.2 

10<1A 
3.1  3.3 

10<U 
2.9  2.9 

10<1A 
2.9  3.2 

I0<14 
3.0  3.0 

10<14 
3.2  3.4 

10>|4 
3.1  2.9 

10<14 
2.9  2.9 

10<14 
2.7  2.7 

Country  x 
SES 

L>M 
3.3  3.1 

L<M 
3.1  3.4 

KM 
2.9  2.9 

L>M 
3.2  2.' 

KM 
3.0  3.1 

KM 
3.3  3.3 

L>M 
3.0  3.0 

L<M 
2.9  2.9 

KM 
2.6  2.8 

Couotry  x 
Um 

M>r 

3.4  3.1 

M>F 

3.2  3.2 

M<r 

2.8  3.0 

K>r 

3.1  3.1 

M>r 

3.1  3.0 

M<r 

2.3  3.3 

M>r 

3.0  3.0 

M>r 

2.9  2.9 

M>r 

2.7  2.« 

Am 

M<F 
3.0  3.1 

SES 

Ago  X  SE5 

SEi  X  Sox 

Af •  X  S«x 

iOH<ior 

3.0  3.0 

14M>Ur 
3.1  3.0 

Sox 

fontence  Copplettoff  Authority       Hoattle  Affect; 


tonka: 


Country  x 
Age 

Country  x 
SES 

Couotry  x 


iroxll 

7 

.1 

10<U 
.1  .2 

t<n 

.1  .2 

M<r 
.1  .1 

10<U 
.2  .2 


Moxi«o 

a 

.1 

10<14 
.1  .1 

L<N 
.1  .1 

.1  .1 


2 
.2 

10  <U 
.2  .2 

L<N 
.1  .2 

M>r 

.3  .2 


GcriMny 
3 
.2 

10<14 
.2  .2 

Kn 

.2  .2 

H<f 
.2  .2 


Italy 
6 
.1 

10<14 
.1  .2 

L>M 
.2  .1 

M<r 

.1  .2 
SES 


YugoaUvia 
9 

.1 

1C<U 
.1  .1 

l>M 
.1  .1 

M>r 

.1  .1 

.2  .2 


♦87* 

Chicago 
3 

.2 

10<  14 
.1  .2 

KM 
.1  .2 

M>r 

.2  .1 


Tukoya  HSD  •  .044 


Auatin 
4 
.2 

10<14 
.2  .2 

KM 
.2  .2 

H>r 

.2  .2 


Japan 

I 

.3 

10>U 
.3  .1 

.3  .3 

M<r 

.3  .3 


Ago  »  SES 


SES  i  Sox 


^go  X  Sox 


Sox 


M>r 

.2  .2 


iMKMCOtNtKY  (4)ftr.\KIM)N. 

CtM'NiHY,  Af  i. 

«  ( 1  .V^S ,  Kill 

'>i-X  IMt  1 1  Kt  Ut  1 

Ul 

Sfntt'm  t* 

l\  ri»'»5(  V.'  Af  rci't: 

Chic Ago 
6 
.1 

Tukryt  IfSO 

AuaCln 
4 

.1 

•  .000 

Japan 

9 
.1 

Count  ry : 
Ht><in  ji ! 

Brazil 
I 

.2 

Hvxlco 
.  2 
.2 

Fn*  f  nnH 

dnil »  BUB 

• 

.1 

CcYMkiny 

7 

.1 

J 
.2 

YugosUvU 
S 
.1 

Country  jc 
A|« 

10  >U 
.3  .2 

10  >U 
.3  .2 

10>U 

.1  .1 

10>14 
.2  .1 

10>U 
.3  .2 

10  >14 
.2  .1 

10>14 
.2  .1 

I0>14 
.2  .1 

10>14 
.1 

Country  x 
SES 

L>M 
.3  .2 

L>H 
.3  .2 

L>M 
.1  .1 

L<K 
.1  .1 

L<M 
.2  .2 

L>H 
.1  .» 

L<H 
.1  .1 

L>K 
.1  .1 

Oh 
.1 

Cotmtry  x 
Un 

H<r 

.2  .3 

H<r 

.2  .3 

Kr 
.1  .1 

H<;r 

.1  .1 

M<F 
.2  .3 

H<F 
.1  .2 

H>F 
.1 

M<F 
.1  .2 

H<r 

.1 

Alt 

10>14 
.2  .1 

SBS 

UL>UM 
.2  .1 

A|a  X  SU 
Age  X  Sex 


SES  X  Svx 


.1  .2 


Saot»nca  CowPlaLton  Authority       Nautral  Affect; 


Country; 

lUnka; 

Maana; 

Country  x 
A|a 

Country  x 
SES 

Country  x 
Sax 


Aga  X  SES 


Aga  X  Sex 


Brazil 
7 
.6 

10<]A 
.6  .7 

L<H 
.6  .7 

M>r 

.7  .( 

10<]A 
.7  .7 


HaxUo 
4 

.7 

10<14 
.6  .7 

.(  .7 

M>r 

.7  .6 


England 

3 
.7 

10<14 
.7  .7 

L>H 
.7  .7 

H<r 

.7  .7 


Gcriaany 
5 
.7 

10<14 
.6  .7 

L>M 
.7  .6 

H>r 

.7  .6 


Italy 
6 
.6 

10<14 
.6  .7 

L>H 
.7  .6 

M>F 
.7  .6 

as 

SES  x  Sex 
lav 


Yugoslavia 
1 

.1 

10<14 
.7  .1 

L<M 
.8  .8 

M>F 
.8  .8 


•19* 

Chicago 

2 
.7 

10>14 
,7  .7 

L>H 
.7  .7 

M>r 

.7  .7 


Tukeya  HSD  «  .044 


Austin 
6 
.7 

10<  14 
.7  .7 

.7  .6 

H>F 
.7  .6 


Japan 

9 
.6 

10<  14 
.«  .7 

L>H 
.6  .6 

M>F 
.7  .6 


.7  .7 


Santa nca  Cwlatloa  Authority  «-  foiLtive  Affa^y; 


Count  ry! 

fanlu; 

iiaana; 

Country  x 
A|a 

Country  x 
SES 

Country  x 
tax 

Aft 

Aga  X  SES 
A|a  X  Sax 


Brazil 
8 
.0 

10>U 
.0  .0 

.0  .0 

.0  .0 


Hcxico 
9 
.0 

10  s  14 
.0  .0 

.0  .0 

.0  .0 


EaiUnd 

2 

.0 

10<14 
.0  .0 

.0  .0 

M>r 

.0  .0 


Camaay 
4 
.0 

10>14 
.0  .0 

.0  .0 

H>r 

.0  .0 


Italy 
4 
.0 

10-14 
.0  .0 

L»H 

.0  .0 

.0  .0 


SES  X  Sax 
Sax 


Yu|oaUvla 

7 
.0 

10«14 
.0  .0 

L*M 

.0  .0 


.0  .0 


♦90* 

Chica|o 
3 
.0 

10<14 
.0  .0 

L>M 
.0  .0 

H>f 
.0  .0 


Tukcya  HSD  «  .000 


Auat in 

1 

.0 

10<14 
.0  .0 

L>H 
.0  .0 

M*r 

.0  .0 


Japan 

5 
.0 

10«14 
.0  .0 

L>H 

.0  .0 

M*f 
.0  .0 


Stat^ncc 

Cmlatlon  Anxiety  —  Attitud** 

tukaya  KID 

•  .139  , 

♦91* 

Country: 

Sank*: 

paana: 

Irazll 
3 
2.0 

Max lea 

I 

2.3 

CAg land 
9 

1.3 

Garway 

7 

1.6 

Italy 
2 

2.1 

Yt^oa  lavia 
4 

1.9 

Chicago 
6 

1.4 

AuaLln 
1 

1.5 

Japan 
5 
1.6 

Country  x 
A|a 

10>I4 
2.1  1.9 

10<M 
2«3  2.4 

10  >14 
1.3  1.3 

I0<14 
1.4  1.7 

10>U 
2.2  2.1 

10>U 
2.0  1.1 

10<U 
1.5  1.4 

10<U 
1.5  1.5 

10>14 
1.7  1.5 

Country  x 
SES 

L>H 
7.2  1.1 

:.4  2.3 

t>H 
1.3  1.3 

L>M 
1.4  1.5 

2.1  2.2 

L<H 
1.1  1.9 

l>M 
1.4  1.^ 

KH 
1.5  1.5 

L>H 
1.4  1.4 

Country  x 
Sax 

M>r 

2.1  2.0 

M>t 
2.4  2.3 

M<r 

1.3  1.3 

H<r 

l.S  1.4 

H<f 
2.1  2.2 

M<r 
1.8  1.9 

H«'r 

1.5  1.4 

M<r 

1.5  1.5 

H>r 

1.4  1.4 

Aga 

Its 

UL>UM 
1.8  1.1 

Aga  x  S^S 

SES  a  Sax 

m>nr 

t  U  t'Kt 

itrttRcmmiKv  cuMrAKibON.  cuuniky.  i 


lASs.  AND  SIX  l>nni,lMhS  -  STAt^b  III 


Sciitf»cc  riwwnl.'t       An<tt  tv  St/incc; 


Count rv: 

Broxll 

Mexico 

EntlUnd 

Ccriuny 

Italy 
5 

|t.>nks; 

6 
3.3 

4 

3.5 

8 

3.2 

2 
3.6 

3.4 

Country  x 
Ar« 

10<I4 
3.1  3.5 

10<14 
3.4  3.6 

10  <W* 
3.1  3.3 

10<14 
3.5  3.8 

IC<  14 
J. 3  3.6 

Country  X 
8CS 

L<M 
3.3  3.3 

L<M 
3.4  3.5 

L>H 
3.2  3.2 

L<M 
3.6  ?.6 

3.5  3.4 

Country  x 
Sex 

M>r 

3.5  3.1 

M>F 
3.5  3.5 

M>F 
3.3  3.1 

3.6  3.6 

3.5  3.4 

At« 

10<1A 

EES 

3.3  3.5 

At«  X  SCS 
As«  X  Sex 


10L<10M 
3.3  3.3 


14L>14M 
3.5  3.5 


YugualOvU 
1 

3.7 

I0<  14 
3.5  3.9 

L>M 
3.7  3.7 

M>F 
3.7  3.6 


SES  X  Sex 


Sex 


M>F 
3.5  3.3 


*92* 

Tukvyj  USD 

•  ,221 

Cnlc4)(o 

Auttln 

Jspan 

9 

7 

3 

3.2 

3.3 

3.5 

I0<|4 

10<  14 

It  *14 

3.1  1,3 

3.2  3,3 

3.6  3.^ 

L<M 

L<M 

Om 

3.1  3.2 

3.2  3.3 

3.6  3. 

M>F 

M>F 

M>F 

3.3  3.0 

3.4  3.2 

3.5  3. 

y«ntgnce  Ctmi^i^ciou  Anxt^tv  —  EngJgeient: 


Country: 

Unk>; 

Meant; 

t^rexil 
4 
2.2 

Mexico 
6 

2.1 

EnsUnd 
9 

2.0 

Gc  rMny 
2 

2.3 

Italy 

5 
2.2 

Councry  x 
Ase 

10<14 
2.1  2.3 

10<  14 
2.0  2.1 

10>14 
2.1  1.9 

10<14 
2.3  2.3 

10>14 
1.2  1.2 

Country  x 
SES 

L>M 
2.2  2.2 

L>M 
2.2  2.0 

L<M 
2.0  2.0 

L>M 
2.4  2.2 

OK 
2.2  2.1 

Country  x 
Sex 

M>f 

2.3  2.1 

M>P 
2.1  2.0 

M<P 

1.9  2.0 

M>P 

2.4  2.3 

K<F 
2.1  2.2 

A8« 

SES 

Age  X  SES 


10L<U)M 
2.2  2.2 


Age  X  S«x  10H<10r 
2.1  2.2 


UL<14M 
2.2  2.1 

lAM>14r 
2.2  2.2 


YufOsUvU 
1 

2.4 

10<14 

2.4  2.5 

L>M 

2.5  2.4 

M<P 

2.4  2.5 

UL>UM 
2.2  2.1 


SES  X  9#x 


*93* 

Tukcye  HSD 

-  .158 

ChlcSfO 

Auat  m 

Japen 

8 

7 

3 

2.0 

2.0 

2.3 

10>14 

10>14 

10<14 

2.1  2.0 

2.1  2.0 

2.3  2.3 

L<11 

L>M 

L>M 

2.0  2.0 

2.1  2.0 

2.3  2.3 

M<F 

M>r 

M<r 

2.0  2.1 

2.1  2.0 

2.2  2.4 

Sentence  CoBpletloo  Aniff^tv  —  Ald/Advlge: 


^ou.itrY: 
Country  » 

Am 

Country  x 
SES 

Country  % 
Sex 

Age 

Age  X  SES 
Age  X  Sex 


Srexll 
2 
.8 

10<U 
.7  .8 

L>M 
.8  .8 

M>f 

.8  .7 


10L>1CH 
.7  .7 


Hexico 

7 

.7 

io<u 

.6  .7 

L>M 
.7  .6 

M>r 

.7  .6 


14L>14»: 
.8  .7 


England 
9 
.6 

10>14 
.«  .5 

KM 
.6  .6 

M<F 
.6  .6 


Cemeny 

3 
.7 

10<14 
.7  .7 

I>M 
.8  .7 

M>r 

.8  .7 


10H<lOF  14M>14F 
,7      .7         .7  .7 


Italy 
4 
.7 

1C<14 
.7  .7 

L>M 
.8  .7 

M>r 

.7  .7 
SES 

SES  X  Sex 
Sex 


YugoalavU 

I 

.9 

10<  14 
.9  1.0 

L>M 
*9  .E 


.9  .9 

OL>UM 
.7  .7 


*94* 

Chicago 
8 
.6 

10>14 
.7  .6 

KM 
.6  .7 

H<F 
.6  .7 


Tukeya  HSD  «  •098 


Aua<^ln 
6 

J 

10>14 
.7  .6 

t>M 
.7  .6 

M>F 
.7  .6 


Japan 

5 
.7 

10<14 
.7  .7 

L>M 
.7  .7 

K<f 
.7  .8 


fent^mr*  Coppietlon  Anx>^tv  -  Cooing  EHectlvenea>: 

Sraxll         Kexlco         Englair!  Cerwany 


Italy  Yugottavia 


*9S*  Tukeyt  HSD  •  .158 
Chicago       Auatlr.  J«P«n 


Country  x 
Age 

10  <U 
3.3  3.6 

10<U 
3.4  3.5 

10  <14 
"'.8  3.0 

I0<14 
2.8  3.2 

10<14 
3.1  3.3 

10<14 
3.5  3.8 

Country  x 
SES 

Km 

3.4  3.5 

KM 
3.4  3.5 

L<M 
2.8  2.9 

KM 
3.0  3.0 

L>M 
3.2  3.2 

L<M 
3.6  3.7 

Country  x 
Sex 

H>F 
3.5  3.3 

M>F 
3.6  3.4 

M>F 
2.9  2.9 

M<F 

2.9  3.0 

M>F 
3.2  3.2 

M<F 
3.6  3.7 

Age 

10<  14 
3.1  3.3 

SES 

UL<UM 
3.2  3.2 

A«e  X  SES 

SES  X  Sex 

Age  X  Sex 

iOM<ior 

3.1  3.1 

14MVI4F 
}.4  3.2 

SrX 

M  F 
3.2  3.2 

10^14 

10>14 

10>14 

3.0  3.0 

3.1  3.0 

3.3  3.2 

L<M 

L<M 

L>M 

2.9  3.1 

3.0  3.1 

3.3  3.2 

M>F 

M>F 

M<F 

3.1  2.9 

3.1  3.0 

3.2  3.3 

I  li.iKi  *i 


111 


Sentftui'  C 

I'wiOt  t  Ion  Aitxl 

ilty  lln 

Hi  Ut'  Afffi  ti 

*96» 

Tuktyi  MSD 

-  .0(>0 

Country: 

Or«zll 
7 
.1 

HtfX  ico 
3 
.1 

2 
.1 

(>cr«uiHy 
.1 

Italy 
i 

.1 

Yugos  Idv  Is 
8 
.1 

.1 

Auflt  in 

9 
.1 

Japan 

4 
.1 

Country  x 
Ase 

10>U 
.1  .1 

10>14 
.1  .1 

10>14 
.1  .1 

10>14 
.1  .1 

10>14 
.1  .1 

10>14 
.1  .1 

10<14 
.1  .1 

10>14 
.1  .1 

10<14 
.1  .1 

Country  x 
SUS 

.1  .1 

L>M 
.1  .1 

L>M 
.1  .1 

.1  .1 

L<M 
.1  .1 

L  H 

A  .1 

L>M 
.1  .1 

.1  .1 

L<M 
.1  .1 

Country  x 
Sex 

M>r 

.1  .1 

M<r 
.1  .1 

M>r 
.1  1 

M>r 
.1  .1 

M>F 
.1  .1 

.1  .0 

M>F 
.1  .0 

M>F 
.1  .0 

M>F 
.1  .0 

Age 

10>14 
.1  .1 

ses 

UL>UM 
.1  .1 

Age  X  SES 
Age  X  Sex 


SES  X  Sex 


Sex 


.1  .1 


Sentence  Completion  Anxiety  —  Poprcsttve  Affect; 

Country:         Brazil  Mexico  England 

Sanka;  7  2  4 

Means;  .2  .2  .2 


Ce  rtae  ny  Zt«  ly       Yugoa  la  v  la 

9  3  9 

.1  .2  .1 


♦97* 

Chicago 
3 
.2 


Tukeyi  HSD 

Austin 

1 

.3 


Age  X  SES 
Age  X  Sex 


lOK<10r  t4M<|4F 
.2      .2         .1  .2 


SES  X  Sex 


M<r 

.2  .2 


Japan 

5 
.2 


Country  x 
Ag« 

10>U 
.2  .1 

10>14 
.2  .2 

10<  14 
.2  .2 

10>14 
.2  .1 

10>14 
.2  .2 

10>14 
.2  .1 

10<14 
.2  .2 

10<14 
.2  .3 

10<14 
.2  .2 

Country  x 
SES 

L^M 
.2'  .1 

L>M 
.2  .2 

L>M 
.2  .2 

L<M 
.1  .2 

L>M 
.2  .f 

L>M 

.2  .1 

Km 

.2  .2 

L>M 
.3  .2 

L<M 
.2  .2 

Country  x 
Stx 

M<r 
.1  .2 

M<r 

.2  .2 

M<r 

.2  .2 

M<F 
.1  .2 

M<P 

.2  .2 

M<F 

.1  .2 

M<r 

.2  .3 

M<F 
.2  .3 

M<r 

.2  .2 

Agt 

10  >u 

.2  u 

SES 

VL>ttl 
.2  .2 

Sentence  CoaDletlflo  Anx 

ietr  --Neutral  Affect: 

*98* 

TUkeya  HSD 

Country: 
tonka  i 

Brazil 

2 

.7 

MtxUo 
6 
.7 

England 
8 

GorMay 

3 
.7 

Italy 

5 
.7 

Yugoa la vi« 

1 

.8 

Chicago 
7 
.6 

Auatin 
9 
.( 

Country  x 
Age 

10<U 
.7  .8 

10<14 
.6  .7 

10>14 
.6  .5 

10<14 
.7  .7 

10<14 
.6  .7 

10<14 
.8 

10>U 
.7  .6 

10>14 
.6  .5 

Country  x 
SES 

Km 

.7  .6 

t<M 

.7 

L<M 
.6  .6 

t>M 
.7  .7 

t>M 
.7  .7 

KM 
.8  .8 

L<M 
.6  .6 

L<M 
.6  .6 

Country  x 
Sex 

M>F 
.8  ,7 

M>F 

.7  .6 

M>F 
.6  .6 

M>P 

.7  .6 

M>F 
.7  .7 

M<r 

.8  .8 

M>f 

.6  .6 

M>f 

.6  .6 

Agt 

Agt  X  SES 


.044 

Japan 

4 
.7 

10  >14 
.7  .7 

L>M 
.7  .7 

M<F 
.7  .7 


SES 

SES  X  Sex 


X  Sex       IOK>IOF  14M>14F 
.7      .7         .7  .6 


Stx 


.7  .7 


ERiC 


Stntenca  Cowpletion  Anxiety       Foaitivc  Aff*cti 


Country: 

Milks: 

Htins; 


Country  x 
Agt 

Country  x 
SES 

Country  x 
Stx 

Agt 

Age  X  SES 
Aga  X  Stx 


Brazil 
7 

.0 

10<14 
.0  .0 

L<M 
.0  .0 

M<f 

.0  ,0 

10<t4 
.0  .1 

10L<inH 
.0  .0 

WM  '40F 
.0  .0 


Hex  Ico 

.0 

10<14 
.0  .0 

KM 

.0  .0 

M>F 

.0  .0 


.1  .1 

I4H  44F 
.1  .1 


England 
3 

.1 

10<14 
.0  .1 

i<M 
.1  .1 

M<F 

.1  .1 


Cemany 
2 

.1 

10<  14 
.0  .1 

KM 
.1  ,1 

M<F 

.1  .1 


Ita  ly 

S 
.0 

10<  14 
.0  .0 

L>M 
.0  ,0 

M<F 

.0  .0 

ies 

ses  X  Sfx 

Stx 


Yugoa la via 
8 

.0 

10<14 
.0  .0 

L<H 
.0  .0 

M>F 

.0  .0 

UL<UH 
.0  .1 


*99* 

Chicago 
4 

.1 

10<14 
.0  .1 

Om 
.1  .1 

M>f 
.1  .1 


fukeya  HSD  •  .000 


Auatin 
1 

.1 

10<  14 
.1  .1 

L<M 
.1  .1 

M>F 
.1  .1 


Japan 

9 

.0 

10>14 
.0  .0 

L>M 
.0  .0 

M>F 

.0  .0 


Slancc; 

*100* 

Tuki>ya  USD 

•  .294 

4 

2.9 

Hcxicu 
3 

3  0 

£tti;la«td 
5 
2.9 

7 

2.8 

Udly 
8 

2.7 

Yiigoa  Uvta 
9 
2. A 

3  0 

Austin 
6 
2.8 

J«P«n 

I 

3.1 

Country  » 
Ag« 

10^14 
3.t  2.6 

I0>t4 
3.2  2.8 

f  14 
3!o  2.8 

10^  lA 
2.8  2.8 

2  9    2  6 

ioi>iA 

;.6  2.6 

10<I4 
l.J  3.0 

10>U 
3.0  2.7 

lu>U 
3.1  3.1 

SES 

L>M 
3.0  2.7 

L<M 
2.9  3.1 

t>M 
2.9  2.8 

L>M 
2.8  2.8 

L<M 
2.7  2.tt 

KM 
2.6  2.6 

J.I      •  .  7 

2.9  2.$ 

L>M 
3.2  3.0 

Country  > 

M>r 

3.0  2.8 

M>F 
3.2  2.8 

3.1  2.7 

2.7  3.0 

H>F 
3.0  2.5 

M>F 
2.6  2.5 

M>F 
3.2  2.9 

M>P 

3.1  2.6 

M<F 
3.1  3.1 

Age 

10>14 
3.0  2.8 

SES 

Ag«  X  SES 

SES  X  Sex 

Age  X  S«x 

lOM  >10F 
3.0  2.9 

14H>14F 
2.9  2.6 

Sex 

M>r 

2.0  2.8 

S#flt#nf#  CflnDletlon  AJUireaaloa 

EnM«««ent : 

♦  10 1* 

Tuk«y«  HSD 

-  .176 

Councrr: 

Kinka: 

l^eana: 

Brazil 
4 

Hextco 
2 

1.7 

EngUnd 
8 

1.4 

Geraany 
9 

1.3 

Italy 

3 
1.7 

Yugoa lavla 
6 

1.5 

Chicago 

7 

1.5 

Auatln 
5 

1.6 

Jap«n 

I 

1.8 

Country  n 
Aft 

10>14 
1.9  1.3 

iO>l4 
2.1  1.4 

10^14 
1.6  1.3 

10^  14 
1.4  1.3 

10  ^14 
2.0  1.4 

10^14 
1.6  l.<* 

10>  14 
1.6  1.3 

10>  14 
1.7  1.5 

10>14 
1.8  1.7 

Country  « 

tes 

L>M 
1.7  1.4 

L>M 
l.S  1.6 

L<H 
1.4  1.4 

L>M 
1.4  1.2 

L>M 
1.7  1.6 

L<M 
1.5  1.5 

L>M 
1.5  1.4 

L>M 
1.6  1.5 

L>M 

1    o  17 

1.9  i./ 

(^untry  x 

H<r 

1.6  1.6 

N<r 

1.6  1.$ 

M<r 

1.4  1.5 

M<r 

1.5  1.6 

M>r 

1.7  1.6 

M<P 

1.5  1.5 

M<f 
1.4  1.5 

M<P 
1.5  1.6 

M<f 
1.8  l.S 

Aft 

10>U 
1.7  1.4 

SES 

OL>(M 
1.6  1.5 

m 

At«  X  SES 

SES  X  S«x 

Ag*  X  $•% 

iQH<ior 

1.7  l.S 

l4H<14r 
1.4  1.4 

S«x 

M<f 

1.5  1.6 

Sentence  CowUtlon  Aaxreaalofl      Aid /Advice; 


*102*        Tukcya  M£D  «  .068 


Countgjrs 
Woe: 

Couotry  x 
As* 

Country  x 
SES 

Cojotry  X 
Sex 

AS« 

Age  X  SES 
Agf  X  Sex 


Brazil 

5 
.2 

10>14 
.3  .1 

L>M 
.3  .2 

M>f 

.3  .2 

10>14 
.3  .2 


Mexico 
2 
.3 

10>14 
.4  .2 

L>M 
.3  .3 

M<r 

.3  .3 


EngUcHl 
8 

.2 

10>14 
.2  .1 

L<M 
.2  .2 

K<f 
.2  .2 


Genaany 

9 
.1 

10  >U 
.2  .1 

L>M 
.2  .1 

M<r 

.1  .2 


Italy 

3 
.3 

10>U 
.4  .2 

L<M 
.3  .3 

M>r 

.3  .3 
SES 

SES  X  Sex 
Sex 


YugoaUvU 
6 

.2 


Chicago 

7 
.2 


Auatift 
4 
.2 


JafMo 

1 

.4 


10>U 

10  >14 

10>14 

10<14 

.3  .2 

.2  .2 

.3  .2 

.4  .4 

L<M 

KM 

L>M 

t>M 

.2  .3 

.2  .2 

.3  .2 

.5  .4 

M<f 

M<f 

M<f 

M>f 

.2  .3 

.2  .2 

.2  .3 

.4  .4 

UL>UM 
.3  .2 


M<P 
.2  .3 


^•nface  Completion  Aggreaaiow  *-  Cooinx  Ef fectiveneaa; 


•  103*        Tkikeya  HSO  •  .201 


gountrv: 

Brazil 

Mexico 

EngUnd 

GcrMny 

Italy 

Yugoa  lav  la 

Chicago 

Auatin 

Japea 

tonka; 
Meana: 

Country  x 
Age 

10>14 
2.6  2.4 

I0>14 
^.4  3.1 

10>14 
2.2  2.1 

10<14 
2.2 

10>14 
2.7  2.4 

10<14 
2.6  2.6 

10>14 
2.6  2.5 

10>14 
2.5  2.4 

10<14 
2.2  2.4 

Country  x 
SES 

L>M 
2.6  2.4 

L>M 
3.2  3.2 

L>M 
2.2  2.1 

L>M 
2.3  2.1 

L>M 
2.6  2.6 

t<M 
2.6  2.7 

KM 
2.4  2.6 

OK 
2.5  2.4 

L>M 
2.4  2.3 

Country  x 
Sex 

M<r 

2.4  2.5 

M<f 

3.1  3.3 

M<f 
2.0  2.3 

M<:f 

2.1  2.3 

M<r 

2.5  2.6 

M<r 

2.6  2.7 

M<r 

2.4  2.7 

M^f 
2.4  2.6 

M<r 

2.3  2.4 

Age 

10>14 
2.6  2.5 

US 

Age  X  SES 

10L>10M 
2.6  2.5 

14L<  1414 
2.4  2.5 

SU  a  Sex 

Ag#  a  SeK 


Sex 


M^'f 


UM%iK\.    V.  I- . 

C  1  /V.  .  Ai.h 

SI  \  Mil  n  ..1 

Ml      -   SI  M.i. 

lit 

SdiKi'iMf  Ciwiplt  t  hMi  A) 

•1  «  hM  t  «<•!     -  - 

Ttiki-ys  lIsP  • 

.0/6 

Civ«.lrj£! 

Uia/I 1 
if 

.1 

6 

.  } 

.5 

I 

.6 

ttitly 
/« 

4 

YiiKitfi  Siv  In 

; 

1 

fi 

Auat  tn 
.4 

Jufan 

i 

Count ty  X 

I0<  V* 
.3  .3 

10  <  r« 

.3  .J 

10  ^  14 

.i  .5 

10  >i/* 

.6  6 

in  W* 

.4  .5 

10' 

.3      .  I 

.1  .s 

10*  14 
.4  .4 

10  14 
.5  .5 

Country  x 
SES 

L<M 
.3  .3 

L<M 
.3  .3 

•  i  .5 

.5  .6 

.4 

U  M 
.  J  .3 

.4  .3 

1.  H 
J*  .4 

.5  .5 

Country  x 
Sex 

M<r 

.3  .3 

M>F 
.4  .3 

M>F 
.6  .5 

M<F 
.6  .6 

M>F 
.5  .4 

.4  .3 

.4  .3 

M>F 
.4  .4 

M>F 
.5  .5 

Age 

10<U 
.4  .4 

SES 

▲ge  X  SES 

SES  X  Sex 

Age  X  Sex 

Sex 

M>F 
.4  .4 

105*         Tukeys  HSD  -  .000 


Country: 
Meant; 

Brazil 
I 

.1 

Mexico 
3 
.1 

England 

7 

.0 

Germany 
S 
.0 

Italy 
2 
.1 

lugoaiavia 
4 
.1 

Chicago 
% 
.0 

Auat In 
3 
.1 

r 

.0 

Country  x 
Ag« 

10>14 
.2  .1 

10>14 
.1  .0 

10>14 
.0  .0 

10>14 
.0  .0 

10<14 
.0  .1 

10<14 
.0  .1 

10>  14 
.1  .0 

10<14 
.0  .1 

10>I4 
.0  .0 

Country  x 
SES 

L>M 
.1  .1 

L>M 
.1  .0 

t>M 
.0  .0 

.0  .0 

L>M 
.1  .0 

L<M 
.0  .1 

KM 

.0  .1 

L^M 
.1  .0 

.0  .0 

Country  x 
Sen 

M<r 

.1  .1 

M<r 

.0  .1 

M<r 

.0  .0 

M<r 

.0  .0 

M<P 
.0  .1 

M<F 
.0  .1 

M^F 
-0  .1 

M<P 

.0  .1 

M<F 
.0  .0 

Ag« 

10>14 
.1  .0 

SES 

UL>UM 
.1  .0 

- 

Age  X  SES 

SES  X  Sex 

Age  X  Sex 

Sex 

M<P 

.0  .1 

Sentence  Co 

■pletlMi  Axxreaaion 

Neutral  Affect: 

*ie6* 

Tukcya  HSD 

■  ,076 

Unke; 
Me4nt; 

Brezil 

3 

ItexUo 

1 

A 

EngUnd 
8 
.5 

CeraMny 
9 
.4 

Italy 
6 
.3 

Ti^oalnvia 

2 
.6 

Ch  ice go 
4 
.6 

Auat  in 
3 
.3 

Japsn 

7 

.3 

Couotry  v 
Age 

10<14 
.C  .6 

10>14 
.7  .6 

10<14 
.4  .5 

10<14 
.4  .4 

10>  14 
.6  .5 

10^14 
.6  .6 

10  >U 
.6  .3 

10  >U 
.6  .3 

10<14 
.3  .3 

Country  x 
SES 

L<N 
.6  .6 

I>M 
.7  .6 

L>H 
.5  *5 

L>M 
.4  .4 

.5  .5 

1>M 
.6  .6 

L<M 
.3  .6 

L<M 
.3  A 

L>M 
.3  .5 

Country  x 
Sex 

M>r 

.6  .6 

M<P 
.6  .7 

M<P 
.4  .5 

H>r 

.4  .4 

M<P 

.5  .5 

M<P 

.6  .7 

M<P 
.5  .4 

H<P 

.3  .6 

M<P 

.3  .S 

Ag« 

SE5 

Age  X  SES 

SES  X  Sex 

Age  X  Sex 

Sex 

M<P 

*5  .6 

Sentence  Completion  A£Kref«ion 

Positive  Affect: 

♦107* 

Tukeya  HSD 

-  .000 

Country: 
ftenke: 

Brezil 

7 

.0 

Mexico 
g 

.0 

England 

.0 

Ccraany 

2 
.0 

Italy 
4 
.0 

YugoaUvin 
5 

.0 

Ch  icago 

9 
.0 

Austin 
1 

.0 

Jnpdn 

3 
.0 

Cnuittry  X 
Ag« 

10s  U 
.0  .0 

IO*U 
.0  .0 

10*14 
.0  .0 

10  «14 
.0  *0 

10^14 
.0  .0 

10  =14 
.0  .0 

10«14 
.0  .0 

10<U 
.0  .0 

10  «14 
.0  *0 

Country  x 
SU 

L-N 

.0  *0 

.0  .0 

.0  .0 

.0  .0 

.0  .0 

t-M 

.0  .0 

t»M 
.0  .0 

L<H 
.0  *0 

.0  .0 

Country  X 
Stx 

n^f 

*0  .0 

M«f 

.0  .0 

M'P 

.0  .0 

M<^P 
.0  .0 

M*P 

.0  .G 

M  '-P 
.0  .0 

M-P 

.0  .0 

M<P 
.0  .0 

M  -P 

.0  .0 

Ag« 

SES 

Age  X  SES 

lES  X  Sex 

Age  X  Sex 

lOH  >IOF 
.0  .0 

14M<14P 
.0  .0 

Sex 

♦  170/- 

i !  I 

rU  III  Attltfic 

*  Km* 

Tukiya  hsD 

•  .0*2 

4 
2.1 

Hexiro 
1 

2.> 

Knjittittil 
8 

2.1 

9 
2.0 

Italy 
? 

2.3 

2.3 

2.3 

AuaC  in 

2.3 

.Upan 

7 
2.1 

Country  x 
Age 

tA  2.1 

10>14 
2.^  2.4 

I0>14 
2.1  2.0 

10  M* 
2.0  i.« 

10  >14 
2.4  2.2 

IQ>V» 
2.3  2.2 

10^^14 
2.4  2.2 

10>14 
2  A  2.2 

10>14 
2.2  2.1 

Country  x 
US 

2.4  2.2 

L<M 
2.5  2.5 

L<M 
2.1  2.1 

L^M 
2.0  i.9 

L>M 
2.3  2.3 

L>M 
2.3  2.3 

LvM 
2.3  2.3 

2. J  2.3 

L<H 
2.1  2.1 

Count ty  X 

H>r 

2.3  2.3 

10>14 
2.3  2.2 

M<r 

2.5  2.5 

M<F 
2.0  2.1 

M<r 

1.9  2.0 

M>P 
2.3  2.3 

SLS 

M>F 
2.3  2.3 

OL>UM 
2.2  2.2 

M<F 
2.2  2.3 

M<F 
2.3  2.3 

M<F 

2.1  2.1 

Aft  X  ses 

SES  X  Sex 

Age  X  Sex 

Sex 

M<F 
2.2  2.2 

Sentence  CooiDletioa  — 

Mean  Stance: 

♦109* 

Tufeeya  HSD 

-  .116 

Count ry: 
Heine: 

Irazil 
9 
2.9 

Mexico 
2 
3.4 

England 
8 

3.1 

Ccmuiiqr 
3 

3.3 

Italy 

5 

3.2 

Yu^alavia 
6 

3.2 

Chicago 

4 

3.2 

Auatin 

7 
3.2 

Japan 

1 
3.4 

Couoery  x 
Age 

10<14 
2.9  3.0 

10<14 
3.3  3.4 

10<14 
3.0  3.2 

10<14 
3.1  3.4 

10<14 
3.2  3.3 

10<14 
3.0  3.4 

10<14 
3.2  3.3 

10<14 
3.1  3.2 

10<14 
3.4  3.4 

Country  x 
SES 

L<M 
2.9  3.0 

L<M 
3.2  3.5 

L<M 
3.0  3.1 

L>M 
3.3  3.2 

L<M 
3.2  3.2 

L<M 
3.2  3.2 

L>M 
3.2  3.2 

L<H 
3.1  3.2 

L<M 
3.4  3.4 

Country  x 
Sex 

M>F 
3.0  2.9 

M>F 
3.4  3.3 

M>F 
3.1  3.0 

H>F 
3.2  3.1 

H>F 

3.3  3.2 

«<F 
3.2  3.2 

H>F 
3.3  3.2 

H>F 

3.2  3.1 

H>F 

3.4  3.4 

Age 

10<14 
3.1  3.3 

• 

SES 

UL<UI 
3.2  3.2 

- 

Ag*  X  SES 

SES  X  Sex 

Age  X  Sex 

10H>lOP 
3.1  3.1 

14fJ>14F 
3.3  3.2 

8m 

M>F 

3.2  3.2 

Sentc.ice  Covletioii  — 

Hcan  Euaftment: 

♦110* 

Tukeya  BSD 

-  ,07^ 

Country: 

Benke; 

Heeng; 

Iras 11 
9 

2.0 

Mexico 
1 

2.2 

England 
8 

2.0 

7 
2.1 

Italy 

4 

2.1 

Yugoalavia 

2 
2.2 

Chicago 
6 

2.1 

AuaC In 

5 
2.1 

Japan 
3 
2.1 

Ceu0try  x 
Age 

10<14 
2.0  2.0 

10>14 
2.3  2.2 

10>14 
2.1  2.0 

10<14 
2.0  2.1 

10>14 
2.2  2.1 

10<14 
2.1  2.3 

10>14 
2.1  2.0 

10>14 
2.1  2.1 

10<  u 
2.0  2.1 

Couotty  X 
SIS 

L>M 
2.0  1.9 

L<M 
2.2  2.3 

KM 
2.C  2.1 

L>M 
2.1  2.0 

L<M 
2.1  2.2 

L<H 
2.2  2.2 

KM 
2.1  2.1 

L>H 
2.1  2.1 

L<M 
2.1  2.2 

Couotry  x 
lex 

Ag- 

M>r 

2.0  2.0 

N»r 

2.2  2.2 

M<F 
2.0  2.1 

M<F 
2.0  2.1 

M<F 

2.1  2.2 

SES 

H<F 
2.1  2.2 

H<F 
2.0  2.1 

H<F 

2.1  2.1 

M<F 

2.1  2.2 

Age  X  SES 

SES  X  Sex 

Age  X  Sejc 

lGH<10r 
2.1  2.2 

14H<14F 
2.1  2.1 

Itx 

H<f 

2.1  2.1 

Stfttenc^  Covi^Ut  loo 

M4^ar  Ald/Advlce: 

♦111* 

Tukeya  HSD 

-  .044 

^oufltry: 

Srasil 

Mexico 

England 

CerMny 

Italy 

Yugoalavla 

Chicago 

Auatin 

Japan 

Eanka: 

9 

1 

8 

7 

4 

3 

5 

8 

2 

Meani: 

.8 

.8 

.6 

.8 

.7 

.7 

.7 

.7 

.7 

Country  x 

10<U 

10<14 

10<14 

10<14 

10>14 

10<  14 

10<  14 

10<U 

10<14 

Sex 

.6  .7 

.7  .8 

.8  .8 

.8  .7 

.7  .7 

.7  .8 

.7  .7 

.7  .7 

.7 

Couotry  x 

L>M 

t<M 

KM 

L>M 

KM 

KM 

L^M 

L<M 

SES 

.8  .8 

.7  .8 

.8  .7 

.7  .6 

.7  .7 

.7  .7 

.7  .7 

.7  .7 

.7  .1 

Country  x 

M>F 

H>F 

M<F 

M<F 

M<F 

M<'F 

M'-f 

M<F 

M<F 

.8  .8 

.8  .8 

.8  .7 

.8  .7 

.7  .7 

.7  .8 

.7  .7 

.7  .7 

.7  A 

Age 

10<1A 

SES  ' 

tiKUM 

.7  .7 

.7  .7 

Aga  X  SES 

SES  K  Sex 

Age  X  iex 

lOM'Tior 

14H*  f 

Sex 

M<F 

.8      .7  . 

.7  .7 

•  !  /m. 

.7  .7 

¥  IM'UI 


• » \  iiii  1 1  ui !.. 

ni 

<(«*iti  f  III  t«  1 

•MI* 

Tttkt-ya  U^b 

•  .fi'iS 

lirMiill 

Hi-xUo 

Fittt  iMmi 

C**rn*ny 

Italy 

Yuitoot«vU 

hunt  III 

Ja|icn 

Country  x 
Age 

10  <U 
3.1  3.2 

10<14 
3.5  3.* 

10<  U 
2.9  3.0 

10<14 
2.9  3.2 

10<14 
3.1  3.2 

10<  14 
3.1  3.2 

10>I4 
3.3  3.2 

10<  14 
3.2  3.2 

I0<t4 
3.0  1.1 

Country  x 
SCS 

L>H 
3.1  3.1 

t<H 
3.4  3.6 

t<M 
2.9  3.0 

L>H 
3.1  3.0 

J.I    J . ft 

11  11 
J.J  J.J 

L<H 
3.2  3.3 

3.2  3.2 

L<H 
3.0  3.1 

Country  x 
Sex 

H>r 

3.2  3.1 

'•>F 
3.5  3.5 

H<r 

2.9  3.0 

H<f 

3.0  3.1 

H>r 

3.1  3.1 

H<r 

3.3  3.4 

H<r 

3.2  3.3 

H<F 
3.2  3.3 

H<r 

3.0  3.1 

10<14 
3.1  3.2 

SES 

UL<  UH 
3.2  3.2 

Ag«  X  SCS 

SES  X  Sex 

Age  X  Sex 

10M<lOF 
3.1  3.2 

14H<14F 
3.2  3.2 

Sex 

H<r 

3.2  3.2 

Sentence  CenDletlo* 

Hcan  Hostile 

Affect: 

♦113* 

Tukeya  fiSO 

•  .000 

Country; 

Mnka; 

Meana; 

Country  x 
AS« 

Country  x 
SCS 

Country  x 


Brazil 

7 

.1 

10<U 
.1  .1 

L<H 
.1  .1 

H>r 
.1  .1 


Mexico 
S 

.1 

UK  14 

.1  .1 

1>II 

.1  .1 

H>r 

.1  .1 


England 

3 
.2 

10  >U 
.2  .2 

L>H 
.2  .2 

H>r 

.2  .2 


Genany 

2 

.2 

10>I4 
.2  .2 

L<H 
.2  .2 

M>r 

.2  .2 


Italy 

4 
.2 

10<14 
.2  .2 

KH 
.2  .2 

H>r 

.2  .2 


YttgoalavU 

9 
.1 

10>14 
.1  .1 

L>M 
.1  .1 

n>f 
.1  .1 


Chicago 
6 
.1 

10<U 
.1  .2 

L>H 
.1  .1 

">r 

.2  .1 


Auatln 
3 
.2 

10<14 
.1  .2 

L<H 
.1  .2 

M>r 

.2  .1 


Jafctt 

1 

.2 

10>14 
.2  .2 

L<H 
.2  .2 

K>r 

.2  .2 


Age  X  SCS 
Age  X  Sex 


SES  X  Sex 
Sex 


.2  .1 


Sentence  CCKpl«tioo  •— 

Mean  Deoresalve  Affect: 

*11A* 

Tukcya  iiSD 

-  .000 

Country: 

Brazil 

HcxUo 

EAgUad 

CerAaay 

Italy 

Yugoalav  La 

Chicago 

Auatlr 

Japan 

Sanka: 

1 

2 

7 

9 

3 

8 

3 

Meana: 

,2 

.1 

.1 

*1 

.1 

.1 

.1 

.1 

.1 

Country  x 

10  >14 

10>14 

10>U 

10>1A 

10>U 

10>U 

10>U 

10>IA 

10<U 

Age 

.2  .1 

.2  .1 

.1  .1 

.1  .0 

.1  .1 

.1  .1 

.1  .1 

.1  .1 

.1 

Country  x 

L>M 

L>H 

L<H 

L<H 

t>M 

KH 

L>N 

KM 

SCS 

.2  A 

.2  .1 

.1  .1 

.1  .1 

.1  .1 

.1  .1 

.1  *1 

.1  .1 

.1 

Country  x 

H<r 

H<r 

H<r 

M<F 

"<r 

H<r 

M<r 

H<r 

M<r 

Sex 

.1  .2 

.1  .2 

.1  .1 

«1  .1 

.1  .2 

.1  .1 

.1  .1 

.1  .1 

.1  . 

Age  X  SES 
Aga  X  Sax 


10>U 
.1  .1 


1(H<10F 
.1  .1 


14H<i4r 
.1  .1 


SES 


SES  X  Sex 


Sex 


UL>UH 
.1  .1 


.1  .1 


Sentence  Completion  —  Mean  Weutral  Affect; 


Country; 

Rank*: 

tJedna: 


Age 

Aee  X  SFS 


Brazil 

4 
.7 


Mexico 
3 
.7 


England 
S 

.7 


Ceraaay 

.7 


Italy 
7 

.7 


Yugoalav  La 

1 

.B 


*115* 

Chicago 
2 
.7 


Tukeya  ttSD  •  .000 


Auatio 
3 
.7 


lO^'U 
♦  7  .7 


1  .7 


SCS 


vm  >i4f 
.7  .7 


Sex 


H>r 

.7  .7 


Japan 
9 
.7 


Country  x 

10<14 

10  <K 

10<14 

10<14 

10<14 

10<14 

10>14 

:o>i4 

10<14 

Age 

.7  .7 

•  7  .7 

.7  .7 

.7  .7 

.7  .7 

.s  .s 

.S  .7 

.7  .7 

.7  .7 

Country  x 

KM 

t<H 

KM 

1>H 

t>H 

KM 

L>H 

t>H 

t>M 

SCS 

.7  .7 

.7  .B 

.7  .7 

.7  .7 

.7  .7 

.S  .B 

.7  .7 

•  7  .7 

.7  .7 

Country  x 

M>r 

M>r 

n<f 

M>r 

M>r 

H<r 

Har 

M<r 

H>r 

Sex 

•7  .7 

•  7  7 

.7  .7 

.7  .7 

.7  .7 

.s  .s 

.7  .7 

.7  .7 

.7  .7 

1  1        .   A*.  > 

M  \  hit  *  1  «1  M  » 

.  '-IMA 

til 

AiitH  ( : 

#116* 

Tukcv*  HSD  - 

.000  * 

Bras  11 
.0 

Mexico 
8 
.0 

England 

y 

.0 

r^roMny 
2 

.0 

U«ly 
.0 

7 

.0 

ChicdKO 
4 

.0 

Auetiu 
1 

.0 

Japan 

H 
tO 

Country  x 
Age 

10<I4 
.0  .0 

10<  14 
.0  .0 

iO<U 
.0  .0 

10<U 
.0  .0 

10<  14 
•0  .0 

I0<  14 

I0<  14 
.0  .0 

10<14 
.0  .0 

10<;14 
.0  .0 

Country  ii 

%ts 

L>M 
.0  .0 

L<M 

.0  .0 

.0  .0 

L<M 
.0  .0 

L<M 

.0  •(! 

G  .0 

L>M 
.0  .0 

L<M 
.0  .0 

L-rM 
.0  .0 

Country  x 
tex 

.0  .0 

H>F 
.0  .0 

M<F 
.0  .0 

«<F 
n  n 

M<F 
.0  .0 

M<r 

.0  .0 

M  ^F 
.0  .0 

M«r 

.0  .0 

M>r 

.0  .0 

Alt 

10  <u 
.0  .0 

scs 

UL<UH 
.0  .0 

k%r  X  SES 

10L>10H 
.0  .0 

14L<14H 
.0  .0 

SCS  X  Sex 

A|c  X  S«x 

iOM  >  lOF 
.0  .0 

14H<  14F 
.0  .0 

Sex 

Sentence  Coarletloo  -- 

Self>Co(Kept: 

♦117* 

Tukeya  HSD  - 

.143 

Country: 

Eanka; 

Heans: 

Brazil 
3 
2.4 

Hcxico 
1 

2.6 

England 

4 

2.4 

Ceraany 
9 

1.9 

Italy 
6 

2.2 

Yugoalavia 
8 

2.0 

Chicago 

3 

2.4 

Auatin 

2 
2.4 

Japan 

7 

2.1 

Country  x 

10>14 
2.4  2.3 

10>14 
2.7  2.5 

10>14 
2.6  2.2 

10>K 
2.0  1.8 

10>14 
..3  2.1 

10>14 
2.1  2.0 

10  >14 
2.6  2.3 

10>14 
2.6  2.3 

10>14 
2.2  2.0 

Country  x 

ses 

Om 

2.4  2.3 

KM 
2.6  2.6 

L>M 
2.4  2.3 

t>M 
1.9  1.9 

L<M 
2.2  2.3 

L<M 
2.0  2.1 

L<M 
2.4  2.5 

L<ll 
2.4  2.5 

L>M 
2.2  2.0 

Country  x 
8*x 

H>F 
2.4  2.3 

M>F 
2.6  2.6 

n<f 

2.4  2.4 

M>F 
2.0  1.9 

M>f 

2.3  2.1 

M<F 
1.9  2.1 

h<¥ 
2.4  2.4 

M>r 

2.5  2.4 

M>r 

2.2  2.0 

Ag« 

10>14 
2.4  2.2 

SES 

Aft  X  SES 

10L<1CH 
2.3  2.4 

14L>14M 
2.2  2.1 

SES  X  Sex 

At«  «  99% 

8«x 

K>f 

2.3  2.2 

<Mt#ae«  CO«oletlOfl  — 

parent/Child  Interact lOQ* 

•118* 

Tukeya  RSD 

-  .088 

Country; 
Uoka: 

Brazil 
8 
2.2 

ItoxUo 
^.6 

laiUnd 

7 

1.2 

G«niany 

5 

2.3 

luly 
3 
2.3 

TufoaUvlA 
9 

2.1 

Chicago 

2 

2.5 

Auatio 
4 

2.3 

Japan 
6 

2.3 

Country  x 
AM 

10>14 
2.2  2.1 

10>U 
2.7  2.4 

10<14 
2.1  2.2 

10>14 
2.4  2.2 

10  >U 
2.4  2.2 

10>14 
2.1  2.1 

10<14 
2.5  2.5 

10>14 
2.3  2.2 

10  >U 
2.4  2.2 

Country  x 
SES 

L>M 
2.2  2.1 

L>K 
2.6  2.3 

L<M 
2.1  2.2 

L>M 
2.3  2.2 

L<M 
2.3  2.4 

L>M 
2.1  2.1 

L>M 
2.S  2.5 

Oh 

2.3  2.3 

L<H 
2.2  2.3 

Couatry  x 
Sax 

M<F 

2.1  2.2 

M<F 
2.3  2.6 

M<f 
2.1  2.2 

K<r 

2.2  2.3 

M>r 

2.4  2.3 

M<r 

2.1  2.1 

n<f 

2.4  2.5 

M<f 

2.3  2.3 

M<f 

2.2  2.3 

AM 

10>14 
2.3  2.2 

sts 

Age  X  SES 
Age  X  Sex 


SES  X  Sex 


2.3  2.3 


pant«nce  CowPlerioo 

Brazil 
4 

2.3 


Hother  Interaction; 


*119*        Tukeya  HSD 


Country  I 
Eanka: 
tfeana; 


ERIC 


Country  x 
AM 

Country  x 
SES 

Count r/  X 


At«  X  ses 

Age  X  SiiX 


10>14 
2.3  2.2 

L>M 
2.3  2.3 

M>f 

2.3  2.3 

10^14 

2.4  2.2 


Mexico 

EogUnd 

Gem  ly 

Italy 

1 

S 

8 

6 

2.6 

2.2 

2.1 

2.2 

I0>t4 

10>14 

10>14 

10>14 

2.7  2.5 

2  3  2.2 

2.2  2.0 

2.4  2.1 

t>n 

L<M 

L>H 

KH 

2.6  2.6 

2.2  2.3 

2.1  2.0 

2.2  2.3 

H>f 

n<f 

H>r 

M>r 

2.6  2.6 

2.2  2.3 

2.1  2.0 

2.3  2.1 

YugoaUvla 
9 

2.1 

10>14 
2.1  2.0 

t<M 
2.0  2.1 

M<r 

2.0  2.1 


fCS  X  Sex 

Sex 

.i7t2^ 


Chicago 

2 
2.5 

I0>14 
2.5  2.4 

L<M 
2.4  2.S 

M<r 

2.4  2.5 


Auat  in 

3 

2.3 

10>14 
2.4  2.2 

L<M 
2.3  2.4 

Mjif 
2.3  2.3 


-  .167 

Jap«B 

7 

2.2 

10>U 
2.3  2.1 

1>H 
2.2  2.2 

M>r 

2.2  2.2 


CtHint ) 

ses 

Count  I 
Sex 

Age 

As*  X  SES 
Age  X  Sex 


'ai\  t>ii  M  H  • 

«  ^  *»  •    I  ,v  *■ 

t  i  i 

f 

tm^i*  f  lt*n  -  • 

.tt  ti«  1    1  >t|  t 

•  I/O* 

-  .107 

}ff4/l  1 

1  itxififtti 

It4ty 

Ctth  .»|t« 

Atlht  In 

J«p«n 

1 

4 

2 

3 

7 

I  2 

2.3 

2.1 

/.I 

7.1 

2.4 

2.4 

2.2 

a 

I0>1« 

10  >u 

10>14 

10>I4 

lOr. 

10  14 

10^- 14 

10>I4 

10  >  14 

2.)  2.2 

2.7 

2.)  /.2 

2.2  2.0 

2.4  2.2 

2.1  7.0 

2.)  2.4 

2.5  2.3 

2.3  2.C 

X 

Oh 

L>M 

L>M 

KM 

L<M 

L<M 

L<M 

L>M 

2.3  2.2 

2.4  2.5 

2.1  2.3 

2.1  2.1 

2.3  2.4 

2.0  2.1 

2.4  2.4 

2.4  2.4 

2.2  2.2 

X 

M<r 

M<r 

M<r 

M<r 

M>r 

M<  r 

M<r 

M>r 

M<r 

2.2  2.2 

2.S  2.4 

2.2  2.a 

2.1  2.1 

2.4  2.2 

2.0  2.1 

2.4  2.5 

2.4  2.4 

2.1  2.1 

10>14 
2.4  2.2 


SES 


SES  X  Sex 


Sex 


teelltY-Fenfty  Discrepancy  Score: 


Country; 

Mnkf: 

Means; 

Country  x 
At* 

country  x 
SES 

Country  x 
Sex 


At*  X  SES 


Srazil 
4 

.0 

10<14 
.0  .0 

L<M 
-.4  .4 

M>r 

.0  -.0 


10L<  lOH 
-.2  .2 


MexUo 
t 

-.0 

10=  14 
-.0  '.0 

L<M 
-.4  .4 

K>r 

.3  -.3 


UL<14H 
-.4  .4 


EngUod 
7 
-.0 

10=14 
-.0  -.0 

Km 

-.2  .2 

M<r 

-.1  .1 


CerMny 
2 

.0 

10<14 
-.0  .0 

i<M 
-.4  .4 

K<r 

-.0  .1 


Italy 
3 
-.0 

10>14 
-.0  -.0 

Km 

-.3  .3 

M<r 

•.0  .0 
SES 


Yugoclavia 

1 

-.0 

10>14 

-.0  -.0 

L<M 
-.2  .2 

M>r 

.2  -.2 

OKtM 

-.3  .3 


SES  X  Sex 


♦233* 
Chlcato 


Tukeyt  hso  ■  270 


Auat In 
5 
.0 

10>14 
.0  -.0 

KM 
-.3  .3 

M<r 

-.1  .1 


Jepeo 
6 

-.0 

10=14 
-.0  -.0 

Km 

-.3  .3 

M<F 

-.1  .1 


Age  X  Sex 

Sex 

^torv  One  -- 

Stance: 

♦121* 

tukeyt  ItSO 

•  .124 

Country: 

Brazil 

HexUe 

Gerattny 

Zt«ly 

Yat<»l*vU 

Ch lento 

Auatln 

Japan 

Unki: 

S 

6 

2 

3 

4 

7 

9 

5 

1 

Means? 

1.6 

1.7 

l.t 

l.S 

1.7 

1.6 

1.4 

1.7 

1.9 

Country  x 

10>14 

10>14 

10>14 

10<U 

10>14 

10  >U 

10>14 

10>14 

10<14 

At« 

1.7  1.5 

1.7  1.7 

1.8  l.i 

l.S  1.9 

l.S  1.7 

1.7  1.6 

1.5  1.3 

1.7  1.7 

l.S  1.9 

Country  x 

L<M 

l>m 

L>M 

L<M 

L>M 

L>M 

L>M 

L<M 

SES 

1.6  1.7 

l.S  1.6 

l.i  l.t 

1.S  l.S 

1.7  1.7 

1.7  1.6 

1.4  1.3 

l.S  1.6 

l.S  1.9 

Country  x 

M>r 

M>F 

M<F 

M<r 

M>r 

M<r 

K<r 

M>F 

M<F 

Sex 

1.7  1.6 

1.7  1.7 

l.S  1.9 

l.S  l.S 

1.7  1.7 

1.6  1.7 

1.3  1.5 

1.7  1.7 

l.S  1.9 

10>U 

SES 

UL>UH 

1.7  1.7 

1.7  1.7 

At*  X  SES 
Ate  X  Sex 


SES  X  Sex 
U% 


Story  One 

EnftaceMnt: 

♦122* 

Tukeya  HSO 

-  .170 

Country: 

Sankt: 

IJeans: 

Brazil 
2 

1.5 

MexUo 

1 

1.6 

EntUnd 
f 

1.2 

6tnuin> 
3 
1.4 

Italy 
5 

1.4 

YutotUvin 
6 

1.4 

Chicoto 

4 

1.4 

Auat  in 
t 

1.2 

Japan  ^ 

7 

1.3 

Coui.try  X 
Ate 

10>U 
1.7  1.3 

10>  14 
1.7  1.5 

10  >14 
1.3  1.0 

10>i4 
1.5  1.3 

10<14 
1.3  1.4 

10>14 
1.4  1.3 

10>14 
1.4  1.4 

10>  14 
1.4  l.O 

10<14 
t.3  1.3 

Country  x 
SES 

t>M 
1.5  1.4 

L>K 
l.t  1.5 

Om 

1.3  1.1 

L>M 
1.5  1.3 

t.<M 
1.4  1.4 

On 
1.4  1.3 

L>M 
1.4  1.4 

t<M 
1.2  1.2 

1>M 

t.4  1.2 

Country  x 
Son 

M>r 

1.5  1.5 

K>r 

1.7  1.6 

Kr 

1.1  1.2 

M>F 
1.5  1.3 

M>F 
1.5  1.2 

M<F 
1.3  1.4 

M<r 

1.3  1.4 

M>F 
1.2  1.2 

M>f 
1.3  1.3 

Ate 

10>14 
1.5  1.3 

SES 

1.4  1.3 

Ate  X  SES 

10t>lQH 
1.5  1.4 

14L>14H 
1.4  1.2 

SES  X  Sex 

1.4  1.4 

1.4  1.3 

Ate  X  Sex 


Sex 


iNff  K4*M'NjHY  CUMI'AMl-.**:  (iHSfKY.  U^,  tl.V.^.  A.\U  '.tX  tMMmJM's  -  MAI  U! 


Story  0<tr       liiU  Utl*»w: 


C<«wtttrtf : 

lr«ll 

Ennl«nd 

CV-faaiiy 

-» 

1 

7 

3 

Mfana ; 

2^5 

2.6 

2.1 

2.3 

Country  n 

10  >14 

to>u 

10  M4 

10>14 

2.6  2.3 

2.6  2.5 

2.3  2.0 

2.4  2.2 

Country  n 

L<H 

t>H 

L>M 

L>h 

ns 

2.5  2.S 

2.7  2.4 

2.1  2.1 

2.4  2.3 

Country  % 

M>F 

M>F 

K<r 

M>r 

Sex 

2.3  2.4 

2.7  2.5 

2.0  2.3 

2.5  2.2 

Age  x 
Age  X  $€% 


•123* 

TtiVi-ytf  {ISO 

•  .270 

ICAly 

Clilr«|to 

AufCln 

.lan«n 

5 

4 

S 

9 

6 

2.3 

2.3 

2.1 

2.0 

2.3 

10<14 

10<  14 

10<  14 

10>  14 

10<I4 

2.2  2.5 

2.3  2.3 

2.0  2.1 

2.2  1.9 

2.2  2.4 

I.<M 

L<M 

L<M 

L>M 

r.3  2.4 

2.3  2.A 

2.1  2.1 

1.9  2.1 

2.4  2.3 

M>F 

H<r 

H<F 

H>F 

M<F 

2.4  2.3 

2.3  2.4 

2.0  2.1 

2.1  2.0 

2.3  2.H 

SCS 

SES  «  S*x 

U1<LF 

m>Hf 

2.3  2.3 

2.3  2.2 

Sen 


StoTv  One 

♦  124* 

Tukeys  HSC 

-  .176 

Country; 
JUoka; 

Irnsll 

2 

1.6 

MexUo 
1 

1.7 

EngUnd 
7 

1.4 

Germany 
5 

1.5 

Itely 
6 

t.4 

YugoeUvin 

3 

1.5 

Chlcego 
S 

1.4 

Auetln 
9 

1.2 

Jepeo 

4 

1.5 

Country  x 
Age 

10>I4 
1.7  1.5 

10>14 
1.7  1.6 

10>i4 
1.5  1.3 

10>U 
1.6  1.4 

10  <U 
1.3  1.5 

10>14 
l.S  1.5 

10<14 
1.4  1.4 

10>14 
1.3  1.2 

10<  if- 
1.4  1.6 

Cowotry  % 
SES 

L<M 
1.6  1.6 

L>H 
1.8  1.6 

t>n 

1.4  1.3 

1>H 
1.5  t.4 

L<H 
1.4  1.4 

L<H 
1.5  1.6 

t>n 

1.4  1.4 

1.2  1.3 

L>H 

l.S  L5 

Country  % 

n>f 

1.7  1.6 

M>r 

1.7  1.6 

M<r 

1.3  1.4 

H>F 
1.6  1.4 

H>P 

1.5  1.3 

H<r 

1.5  1.5 

H<r 

1.3  1.4 

H>F 
1.3  1.2 

M<r 

1.5  1-5 

Am 

SES 

Age  X  SES 

SES  X  Sex 

Ui<U 
1.5  1.5 

ltf>tlF 
1.5  1.4 

Agt  x  S*ii 

Sex 

Storv  One 

Solver: 

*125* 

Tukeye  HSD 

-  .274 

Couatrr: 
Keeoe; 

Irntil 

2 
2.5 

Mexico 
1 

2.5 

EngUod 
• 

2.0 

Conxny 

S 

2.2 

ttnly 
6 

2.2 

tugoe  Uvln 

4 
2.3 

ChUego 

7 
2.1 

Auetln 
6 

l.S 

Jepea 

3 
2.3 

Country  ir 
At* 

10>14 
2.6  2.3 

10>14 
2.5  2.5 

10>14 
2.1  1.9 

I0>14 
2.4  2.1 

10<14 
2.1  2.3 

10  >U 
2.3  2.3 

10<14 
2.1  2.2 

10>14 
1.9  1.7 

10<14 
2.2  2.4 

Country  % 

ns 

L<H 
2.4  2.5 

t>H 
2.6  2.4 

L>H 
2.1  1.9 

L>M 
2.3  2.1 

L<H 
2.2  2.2 

L<H 
2.2  2.4 

L>H 
2.2  2.1 

L<« 
i.7  1.9 

L>H 
2.3  2.3 

Country  x 

ii>r 

2.5  2.4 

M>r 

2.5  2.5 

M<r 

1.9  2.i 

H>r 

2.4  2.1 

H>r 

2.2  2.1 

H<r 

2.2  2.4 

M<r 

2.1  2.2 

H>P 
1.9  1.7 

H<r 

2.2  2.4 

Aft 

SES 

Ag«  X  SCS 

SES  X  Sex 

ui<Lr 

2.2  2.3 

m>MF 

Z.3  2.2 

Agt  X  Sex  C«x 


Story  One  Impleaentetian; 


Count  r_y: 

Srezit 

Mexico 

Cng  lend 

Cernany 

Kenki; 

1 

2 

S 

3 

2.5 

2.4 

2.1 

2.3 

Country  x 

10>14 

10>14 

10>14 

10x14 

AS« 

2.6  2.3 

2.4  2.4 

2.2  1.9 

2.4  2.2 

Countty  X 

t<H 

L>M 

t>M 

L>M 

SES 

2.4  2.5 

2.5  2.3 

2.2  2.0 

2.4  2.3 

Country  x 

M>F 

«<r 

M<F 

M>F 

2.6  2.4 

2.4  tf.4 

t.9  2.2 

2.5  2.2 

A|« 


Agf  X  SES 


*126* 

Tukeye  HSD 

-  .774 

Itely 

Yugoe  Uvln 

Chicago 

Auetln 

Jepen 

6 

5 

7 

9 

4  ' 

2.2 

2.3 

2.1 

l.S 

2.3 

10<14 

10  >U 

10<14 

10>14 

10<14 

2.0  2.3 

2.3  2.3 

2.1  2.1 

1.9  1.7 

2.2  2.4 

L>M 

t<n 

L>M 

Km 

t>M 

2.2  2.1 

2.2  2.4 

2.1  2.1 

1.7  1.9 

2.3  2.3 

M>F 

M<F 

H<r 

M>F 

M<F 

2.2  2.1 

2.2  2.4 

2.C  2.2 

1.9  l.S 

2.3  2.4 

SES 


SES  K  Sf>K 


Ag«  X  Sex 


Sex 

-1714- 


*I27* 

1  likcy V  iiSII 

■>  ,1/1^ 

it  ii>: 

i}r«/  1  f 
it 
2.4 

1 
2.S 

1  niiUfid 
7 
2.3 

u*i  nuny 
1 

2.) 

iCiity 
S 

2.4 

2 
2.S 

2.4 

2.1 

Jtfren 
6 

2.4 

Country  « 

10>14 
2.S  2.J 

10  M  /. 
2.5' 

10>I4 
2.4  2.2 

10  MA 
2.6 

10  vl4 
2.3  2.5 

10  V  14 
2.4  2.S 

10''  14 
2.2  2.3 

10^  14 
2.2  2.0 

10^  14 
2.3  2.4 

Country  x 

ses 

L>H 
2.5  2.4 

L>M 

2.4  2.2 

2.^  2.5 

l.>M 
2.4  2.4 

t<M 
2.5  2.3 

2,3  2.2 

2.0  2.1 

L>M 
2.4  2.3 

Country  x 
Sex 

M>P 

2.4  2.4 

M>P 
2.S    2  4 

M<P 

2.2  2.4 

2.6  2.5 

2.4  2.3 

H<F 
2.4  2.6 

N<F 
2.2  2.3 

N  F 

2.1  2.0 

2.3  2.4 

SES 

VL>UH 
2.4  2.3 

Age  X  SES 

SES  X  Sex 

IM<  LF 
2.4  2.4 

>fl>MF 
2.4  2.3 

Ag«  X  Sex 

10M>lOP 
2.4  2.4 

UM<UF 
2.3  2.A 

Sex 

Story  One  ** 

Evaluation 

of  Outcome: 

*  128* 

lUKrya  H5D 

*  .132 

Country; 

lUnks; 

Heans: 

Brazil 
2 

l.f 

Hexlco 
1 
2.1 

Eagtaod 
4 

1.9 

Ccraaoy 

i 

1.9 

Italy 

9 

1.9 

Yugoa  la  via 

3 
1.9 

Ch  icago 
7 

1.9 

Auat  in 
8 

1.9 

Japan 
6 

1.9 

Country  x 
Age 

10<U 
1.9  2.0 

I0>14 
2.2  2.1 

10>14 
2.0  1.9 

10>14 
1.9  1.9 

10>14 
1.9  1.8 

10>14 
2.0  1.9 

10>14 
1.9  1.8 

10>14 
1.9  1.8 

10<14 
1.9  1.9 

Country  x 
SES 

L>M 
2.0  l.f 

L>M 
2.2  2.0 

L>M 
1.9  1.9 

L>M 
2.0  1.9 

1.9  1.8 

L>M 
2.0  1.9 

L>M 
1.9  1.8 

L>M 
1.9  1.8 

L<M 
1.9  1.9 

Country  x 
Sex 

M<P 
1.9  2.0 

M<P 

2.1  2.1 

M<F 
l.«  2.0 

M>r 
1.9  1.9 

M>r 
1.9  l.S 

M<F 
1.9  2.0 

M<F 

1.8  1.9 

M>F 

1.9  1.9 

W^F 

1.9  1.9 

Age 

SES 

UL>aH 

Age  X  SES       10L>  lOH  14L>14M 
1.9    1.9       2.0  1.9 


Age  X  Sex 


SES  X  Sex 


Sex 


2.0  1.9 


M<F 
1.9  1.9 


Story  One  —  Coolne  Effect Iveneas: 

Country:        Brazil  Mexico 
tanks: 


England 


Ceniany 


Italy  Yugoslavia 


*129*  Tukeya  HSD  -  1,53'* 
Chicago       Austin  Japan 


Country  x 
Age 

10>14 
22.8  20.8 

10>14 
22.8  22.2 

10>14 
16.2  16.4 

10>14 
19.7  18.6 

10<14 
16.0  19.9 

10>i4 
21.4  20.9 

10>  14 
19.7  19.6 

10>  14 
19.6  17.7 

10<14 
9.6  10.1 

Country  x 
SES 

L>M 
21.9  21.8 

L>M 
23.5  21.5 

L>H 
17.7  16.9 

L>M 
19.7  18.9 

1>H 
19.0  19.0 

Km 
20.9  21.4 

L>H 
19.9  19.4 

L<M 
18.3  19.0 

L>M 
9.9  9.8 

Country  x 
Sex 

Age 

H>F 
22.2  21.5 

10>I4 
19.1  18.5 

M>F 
22.9  22.2 

M<F 
16.6  18.0 

M>F 
19.9  18.6 

M>F 
19.4  18.5 

SES 

M<r 
20.6  21.7 

M<F 
19.0  20.3 

M>F 
19.0  18.3 

M<r 

9.7  10.0 

Age  X  SES 
Age  X  Sex 


SES  X  Sex     iii<LP  m>nr 

18.8  19.2       18.9  18.4 

Sex 


Story  One       Keioonae  L^peth- 


Cottfftry: 
janks: 
kanis 


Country  x 


Country  x 
S£S 

Country  x 
Sex 


Age  X  SLS 

A|/i»  n  Srx 


Srasil 

7 

50.4 

I0<14 
43.0  57.9 

L^M 
51.2  49.7 

M<f 
44.2  56.6 

10<14 
53.4  66.8 

51.2  5'i.7 


inn 


"  lor 
V1.7 


Mexico 

Ingland 

CcfMtty 

Italy 

3 

I 

5 

6 

•4.6 

79.8 

61.9 

59.1 

10<14 

10<14 

I0<t4 

I0<'t4 

59.5  69.6 

62.0  97.6 

55.0  6».8 

53.5  64.6 

L<M 

L<M 

L<M 

KM 

56.1  73.0 

75.1  84.5 

59.7  64.1 

)4.7  63.4 

H<F 

M<F 

M'^f 

63.5  65.7 

72.3  87.3 

59.4  64.4 

52.2  66.0 

62.0  71. ft 

t'»M  u.r 

hi.H  71. « 


*130* 

Ttikeya  HSD 

-  U,f79 

Yugoslavia 

Ch  icago 

Austin 

Japan 

9 

4 

2 

8 

47.7 

63.0 

65.8 

48.6 

10<14 

10<  14 

10<14 

I0<14 

42.4  53.0 

59.6  66.4 

57.4  74.2 

48.4  48.9 

L<M 

L<M 

L<M 

45.1  50.4 

59.5  66.5 

65. S  66.2 

42.3  55,0 

M-'F 

M^'F 

H<r 

M<f 

44.8  50.6 

59.5  66.4 

61.1  70.6 

46.9  50.3 

S£S  Ji  S«>x 
Sex 


UL<UM 
56.6  63.6 


)6.0  64.2 


St  my  *^if 


lliillfi  iN%i''i 


Hi  «irt<  ; 
Cmintry  k 

Am 

Country  x 
SCS 

Country  x 
Sex 

A|e 

Age  X  SES 

Afe  X  Sex 


4 
.1 

.1  .2 

L>M 
.2  .1 

M>r 

.2  .1 

10  <u 
.1  .2 


Hifxiio 
3 
.2 


Eii|i!«n4l 
2 
.2 


.1 


Kilty 
1 

.2 


Yiiit.itUvii 
.1 


♦131* 

H 

.1 


Tuht  >fl  li:.f}  •  ,076 


Aust  in 

7 
.1 


.1 


10  M4 

10<14 

10<14 

10  <  14 

10<14 

10  >U 

10>14 

10<14 

.2  .2 

.1  *2 

.1  .2 

.2  .3 

.1  .1 

.1  .1 

.1  .1 

.1 

L>M 

L<M 

L<LM 

L>M 

L>M 

L<M 

,2  .1 

.2  .2 

.1  .2 

.2  .3 

.1  .1 

.1  .1 

.1  .1 

.1 

M<F 

M<F 

M<r 

M<r 

M<F 

M>r 

M>r 

M<F 

.1  .2 

.1  .2 

.1  .1 

.2  .3 

.1  .1 

.1  .1 

.1  .1 

.1  . 

SES 


SES  X  Sex 


.1  .2 


Story  One  --  K^cattvr  Affest  Hero: 


C'MinCrv; 

lUake: 

Meeoy 

Country  x 
At* 

Country  x 
SES 

Country  x 
Sex 


Age  X  SCS 
A|c  X  Sex 


trezll 
6 

.2 

10>14 
.2  .2 

L<H 
.2  .3 

M<r 

.2  .3 


lOKUM 
.2  .3 


HexUo 

.1 

10<14 
.1  .2 

KM 
.1  .2 

H<F 

.1  .1 


UKMH 
.2  .3 


Englend 
1 

.4 

10<U 
.4  .4 

L<M 
.4  .5 

M<F 

.3  .5 


Cemnny 

4 
.3 

10<14 
.2  .3 

KM 

.2  .3 

M<F 
.3  .3 


Italy 
3 
.3 

10<14 
.3  .4 

KM 
.3  .4 

M<F 

.3  .4 

SES 


YufoeUvie 
9 

.1 

10>14 
.1  .1 

L>M 
.1  .1 

n<f 

A  .1 

UL<UH 
.2  .3 


*I32* 

Chic ego 
7 
.2 

10<14 
.2  .2 

KM 
.2  .2 

M<F 
.2  .2 


Tukcyi  HSD  »  .107 


Auitln 
S 
.2 

t0>14 
.2  .2 

KM 
.2  .3 

K<F 

.2  .2 


Jepen 

2 
.4 

iO>14 
.4  .4 

Km 

.3  .4 

M>F 
.4  .4 


S£S  X  Sex 


Sex 


M<F 
.2  .3 


8torx_0ne_Ietil  Affect 

-*  Hero  end  Ochere: 

*133* 

Tukeyi  HSD  • 

.164 

Country: 

Brezll 

Mexico 

CPgUnd 

Cerwny 

Itely 

Tugoe  Uvie 

Chlcego 

AuetiO 

Jep<o 

tonke; 

7 

4 

1 

4 

2 

9 

8 

5 

3 

Meeoe: 

.4 

.3 

.6 

.6 

.3 

.3 

.5 

.4 

Country  x 

10<  14 

IO<U 

10<U 

I0<14 

10<14 

10)14 

10>14 

10>i4 

10<14 

Age 

.3  .4 

.4  .5 

.6  .9 

.5  .6 

.5  .7 

.3  .3 

.4  .i 

5  .4 

.4  .4 

Country  % 

Dm 

;.<M 

L<M 

L<H 

L<M 

L>M 

L<M 

L<M 

L<M 

tE5 

.4  .4 

.4  .S 

.7 

.4  .7 

.5  .7 

.3  .3 

.3  .4 

.4  .5 

.4  .t 

Country  x 

H<F 

M<F 

K<F 

M>F 

M<F 

M<F 

M<F 

M<F 

M<F 

lex 

.4  .4 

.4  .S 

.4  .9 

.4  .5 

.5  .7 

.3  .3 

.3  .4 

.4  .5 

.4  .4 

Age 

10<14 

SES 

UL<  UM 

.S  .S 

.4  .6 

Age  X  SCS 

SCS  X  Sex 

Age  X  Sex 

Sex 

M<F 

.4  .5 

irory  One  »-  Inetrfencelttyi 


•134*        Tukeye  HSD  •  . 107 


Country: 
Xenke: 
Meeni : 

Country  x 
Age 

Country  x 
SES 

Country  x 
Sex 


ire<ll 

4 
.8 

10^14 
.9  .8 

L>M 
.8  .8 

M>F 
.9  .8 


Mexico 

1 

.9 

10>14 
.9  .9 

t>M 
1.0  .9 

M>F 
l.O  .9 


EagUod 
8 
.8 

10)  14 
.8  .7 

L>  M 
.8  .8 

M<F 
.7  .8 


Ceriuoy 
3 
.8 

10  >  14 
.9  .8 

L<M 
.8  .8 

M>F 
.9  .8 


Ite  ly 
2 
.9 

10<  14 
.8  .9 

L<H 
.8  .9 

M>F 
.9  .9 

SES 


Yugoi  Uvii 

7 
.8 

10>  14 
.8  .8 

L<M 
.8  .8 

H<F 
.8  .8 


Chlcego 
9 
.8 

10>  14 
.8  .8 

t<M 
.8  .8 

M<F 
.7  .8 


Auetin 
S 
.8 

10)  14 
.9  .8 

L<M 
.8  .9 

M>F 
.9  .8 


Jepen 
6 
.8 

10<14 
.8  .9 

L>M 
.8  .8 

M<F 
.8  .9 


ERIC 


Age  X  SIS 
Age  X  Sex 


I0ri>  lOF 

.9  .8 


.«  .8 


SES  K  Sox 


Srx 


LH<  LF 
.8  .8 


.9  .8 


i  ii  t  K» 


ERIC 


it! 

M'titt «  : 

Tttti«ys  IU;f) 

-  .062 

Hr«Uo 
4 

1.9 

£tiHleit<t 
3 
2.0 

Ct>rM«iiy 
2 
2.0 

tlely 
4 

1.9 

YuKtiMlavie 
1 

2.0 

9 

1.9 

Atiatln 
9 

1.9 

JafMn 

7 

1.9 

CfHinCry  it 

lo>14 
2.0  1.9 

io  >  in 

2.0  1.9 

10  <  14 
2.0  2.0 

10  ^  u 

2.0  2.0 

10^  14 
1.9  1.9 

I0<  14 
2.0  2.0 

10  ^  14 
1.9  1.8 

10  ^  14 
2.0  1.9 

I0>  14 
2.0  1.9 

Country  x 
SES 

L>H 
2.0  1.9 

L<M 
1.9  2.0 

L<  H 
2.0  2.0 

L>  M 
2.0  2.0 

L>  H 
1.9  1.9 

H 

2.0  2.0 

M 

1.9  1.9 

1.9  1.9 

1.9  1.9 

Country  x 
Sex 

H>f 
t  •    1  e 

10>1A 
2.0  1.9 

M>r 

9  A    1  e 

A.U       ft. 7 

M>r 

2.0  2.0 

9  A     9  A 

t  a  to 
1.9  ft.V 

H>r 

A.O  2.0 

H>P 
1  o    1  a 

M>F 
1  o  to 

1.7  1.7 

H>F 
to    1  o 

ft.7  1.7 

Aft  X  ses 

SES  X  Sex 

Age  X  Sex 

Sex 

M>r 

1.9  1.9 

StorY^TWo  — 

Cn}:aKe«ent : 

♦134* 

Tokeya  HSO 

-  .098 

Country: 
Uoks; 

Brazil 

1 

1.9 

Hexlco 
2 

1.9 

Eoglend 
4 

l.t 

Cerainy 

S 

l.t 

Italy 

7 

1.7 

Yttgoalavte 

6 

l.t 

Chicago 
t 

1.7 

Austin 

3 

1.8 

Japan 

9 

1.4 

Couot./  X 

10>1A 
2.0  1.9 

10)  14 
1.9  1.9 

10>  14 
l.t  1.7 

10>  14 
1.9  1.7 

10>  14 
l.t  1.6 

10>  14 
l.t  1.7 

10>  14 
1.7  1.7 

10>  14 
1.9  1.7 

10>  14 
1.7  1.5 

Couatry  % 
SES 

L>M 
2.0  1.9 

L<M 
1.9  1.9 

L>  H 
1.9  1.7 

L>M 
l«t  l.t 

L>  M 
l.t  1.7 

L>M 
l.t  l.t 

L<H 
1.4  1.7 

L^M 
1.8  1.8 

L>M 
1.7  1.5 

Country  x 
Sex 

M>r 

1.9  1.9 

M>r 

1.9  1.9 

M>r 

1.9  1.7 

N<r 
l.t  l.t 

M<r 

1.7  1.7 

M<r 
l.t  i.t 

H<r 

1.7  1.7 

M>r 
1.9  1.8 

M<F 

1.4  1.6 

10>U 
1.0  1.7 

SES 

UL>  m 

l.t  1.8 

Ate  X  SES 

lOL<U»f 
l.S  1.9 

14L>  14M 
l.t  1.7 

- 

SES  X  Sex 

Age  X  Sex 

Sex 

Start  IWo  IfiitUtioa: 

•137* 

Tukeya  HSO 

-  .170 

CountTjf: 
JonksS 

Sresil 
1 
2.9 

Mexico 

5 

2.4 

EngUnd 
3 
2,7 

Cemeny 
6 

2.4 

ItAly 
2 

2.7 

Yogoalevia 
4 

2.7 

Chicago 
9 

2.4 

Auatla 
8 

2.5 

Japen 

7 
2.4 

Country  x 
At* 

10>I4 
2.9  2.8 

10>  14 
2.4  2.4 

10>  14 
2.t  3.4 

10>  14 
2.7  2.S 

10>  14 
2.9  2.6 

10>  14 
2.7  2.4 

10<  U 
2.3  2.5 

10>  14 
2.7  2.4 

10>  14 
2.7  2.5 

Country  x 
SES 

L>  H 
2.9  2.S 

t<M 
2.S  2.t 

L>M 
2.t  2.4 

L>  M 
2.6  2.6 

2.7  2.7 

L<M 
2.7  2.7 

L<M 
3.3  2.5 

L>M 
2.4  2.3 

L>M 
2.7  .24 

Couotry  x 
Sex 

M>F 
2.9  2.9 

M>r 

M>r 

Z.e  2.0 

M>r 

9  A  9 
<•«     <  .O 

M<r 

9  7     7  A 

M>r 

2.7  2.7 

M<r 

2.4  2.4 

M>r 

2.4  2.4 

M<F 
3.4  2.6 

At* 

10>  lA 
2.7  2.4 

SES 

Age  X  SES 

SES  X  Sex 

Age  x  Sex 

Sex 

H>F 
2.7  2.4 

ftorv  Trfo  — 

4U/A4vlcc: 

♦lit* 

Tuiieye  USD 

-  .098 

Country: 
Meene: 

Brest 1 

3 

1.9 

Mexico 

1 

1.9 

finglend 
t 

l.t 

GeraiRy 

2 

1.9 

Italy 
4 

1.9 

YugoalavU 
4 

l.t 

ChicAge 
9 

1.8 

Avettii 

7 

1.8 

Japa* 

5 

1.8 

Country  x 
Age 

10>14 
1.9  l.t 

10/  14 
1.9  1.9 

10>  14 
l.t  1.7 

10>14 
1.9  1.9 

10<  U 
1.8  1.9 

10  >14 
l.t  l.t 

10<14 
1.7  1.8 

10>  14 
1.8  1.7 

10  >  14 
1.9  1.8 

Country  x 
SES 

L>H 
1.9  1.9 

L<M 
1.9  1.9 

L>  M 
l.t  1.7 

L<M 
1.9  1.9 

L>  M 
1.9  l.t 

L<M 
l.t  l.t 

L<M 
1.7  1.8 

L<M 
1.8  1.8 

L>M 
1.9  1.8 

Country  x 
Sex 

M>r 

1.9  l.t 

M>r 

1.9  1.9 

M>P 
l.t  1.7 

n>f 

1*9  1.9 

n<r 

l.t  1.9 

M>F 
l.t  l.t 

M<r 

1.7  1.8 

M-F 
1.8  1.8 

H>r 
t.t  t.i 

Age 

to  >14 
l.t  l.t 

tES 

Age  X  Sr.S 

U)i,<  inM 
1,11  1,9 

14L/  I4M 
l.t  l.t 

SES  X  Stfx 

Age  X  Sex 

lew  < 

l.lt  l.t 

I4H>  14r 
1.8  1.8 

Sfx 

•  in;- 

♦139* 

Tukcys  llhO 

-  .206 

1 

2.3 

5 
2.3 

8 

1.9 

6 

2.3 

Itily 

3 
2.5 

2 
2.6 

7 
2.2 

Auat  In 

9 
2.9 

4 

2,4 

Count rx  X 
An-- 

10  >  14 
2.9  2.7 

lO''  14 
2.4  2.3 

10  >  u 
2.1  1.8 

10>  14 
2.5  2.1 

10^  14 
2.7  2.3 

10  >  14 
2  7  2.5 

10<  14 
l.t  2.4 

10  <  14 
1.8  1.9 

lo^  14 

2.6  2.3 

Country  k 
S£S 

t<M 
2.0  2.t 

L<M 
2.2  2.5 

2.0 

2.3  2.3 

L>M 
2.0  2.4 

2.6  2.6 

L<M 
2.1  2.3 

l.v  1.8 

L>M 
2.5  2.4 

Country  x 
Sex 

M<r 

2.8  2.8 

2.4  2.3 

M<F 
1.9  2.0 

M>F 
2.3  2.3 

M  <F 
2.5  2.5 

M>F 
2.7  2.6 

M>F 
2.2  2.2 

M>F 
1.9  1.9 

M>F 
2.4  2.4 

Age 

10  >14 
2.4  2.3 

SES 

Ate  X  SES 
Age  X  Sex 


SES  X  Sex 


S^x 


Story  T^c  "  Iwpl— ^ntat  too: 


tukryi  HSD  -  . 132 


Country: 
Heans: 

Srozll 
1 

2.8 

Hrxico 
3 
2.1 

Cnglood 
9 

1.6 

Geraony 

6 

1.8 

Italy 

7 

1.8 

Yutoslavia 
5 

2.0 

Chlcato 

4 

2.0 

Auat In 
8 

1.7 

Japan 

2 
2.3 

Couocry  x 
Ate 

10  >U 
2.8  2.8 

10<14 
2.1  2.1 

10>14 
t.6  1.6 

10  >14 

1.9  :.8 

10>14 
1.9  1.8 

10<  14 
2.0  2.0 

10<14 
1.8  2.3 

10  <  U 
1.6  1.7 

10>  14 
2.4  2.1 

Country  x 
SES 

L<M 
2.S  2.8 

L<M 
2.0  2.1 

L>M 
1.6  1.5 

L<M 
1.8  1.9 

L>M 
1.9  1.8 

L>M 
2.0  2.0 

L<M 
1.9  2.1 

L>M 
1.7  1.7 

L>M 
2.4  2.2 

Country  x 
Sex 

At* 

M>F 
2.8  2.8 

H}f 
2.1  2.0 

M<r 

1.5  1.6 

M<F 
1.8  1.9 

M<F 
1.8  1.9 

SES 

M>F 
2.0  2.0 

M«  ? 
2.0  2.0 

M<F 
1.6  1.7 

M>F 
2.3  2.2 

Age  X  SES 

lOL  <  lOH 
2.0  2.0 

14L>14M 
2.0  2.0 

SES  X  Sex 

At*  X  SeiK 

Sex 

Story  TW> 

"  OutcoM: 

*ttl* 

tttkcya  HSD 

•  .152 

Country; 
fifftii*: 

Brazil 
3 
2.7 

Mexico 
4 

2.6 

CotUod 
7 
2.5 

2 
2.8 

Italy 
9 

2.5 

Y'JtoslavU 
1 
2.t 

Chlcato 
6 

2.5 

Auat  in 
5 

2.6 

Japan 
8 

2*5 

Country  x 
At* 

10>U 
2.8  2.7 

10<1A 
2.6  2.6 

10>14 
2.5  2.4 

10>14 
2.8  2.-' 

10<14 
2.4  2.5 

10  >  14 
2,8  2.7 

10<  14 
2.5  2.5 

10  <14 
2.3  2.6 

10>  14 
2.5  2.4 

Country  x 
SES 

On 

2.8  2.7 

L^M 
2.6  2.6 

L>M 
2.5  2.4 

L<M 
2.7  2.8 

L>l( 
2.5  2.4 

L>M 
2.8  2,7 

2.5  2.6 

L<M 
2.5  2.6 

L>M 
2.5  2.4 

Country  x 
Sen 

M<f 
2.7  2.8 

M<r 

2.6  2.6 

M<F 
2.4  2.5 

M<F 
2.7  2.8 

M<F 
2.6  2.5 

M<f 
2.7  2.8 

M<F 

2.5  2.6 

M<F 
2.5  2.6 

M<F 

2.4  2.5 

SCS 


At*  X  SES 
At*  X  Sex 


lOH  <10F 
2.6  2.6 


14M«14F 
2.5  2.6 


Story  Eviuattoo  of  Outcome: 


tanka; 
Meant: 

Country  x 
At* 

Country  x 
SCS 

Country  x 
Sex 


Ate  X  SES 

Aiie  X  Sex 


trazll 

3 
2.5 

10  <U 
2.5  2.5 

L<n 
2.5  2.5 

M<F 
2.5  2.6 

10<t4 
2.4  2.4 

10L<  lOH 
2.4  2.4 

\m  V  lOF 

2.4  2.4 


Haxico 
4 

2.4 

10  <I4 
2.4  2.5 

L<M 
2.4  2.5 

M/F 

2.4  2.5 


14L>  t4M 

2.5  2.4 

I4M<'  14r 

2.4  2.'> 


SES  X  Sex 


Sax 


M<F 

2.6  2.6 


*142* 

tukeya  HSD 

-  .124 

Cntlaod 

Cat  «ny 

Italy 

Yutoalavta 

Chicago 

Auat  in 

Japan 

8 

4 

5 

2 

6 

7 

9 

2.1 

2.7 

2.4 

2.7 

2.4 

2.4 

2.1 

i0<14 

10  <U 

10<  14 

10  <\u 

10>  14 

10/  U 

10<14 

2.1  2.1 

2.7  2.7 

2.3  2.6 

1.1  2.7 

2.4  2.4 

2.4  2.3 

2.1  2.1 

L>M 

L<M 

t>M 

L<M 

t>M 

L<M 

L>M 

2.2  2.1 

2.7  2.7 

2.4  2.4 

2.7  2.7 

2.5  2.3 

2.3  2.4 

2.1  2.1 

if<F 

M<F 

H<f 

M<  F 

M<F 

fi<f 

M<F 

2.1  2.2 

2.7  2.7 

2.4  2.5 

2.7  2.7 

2.3  2.5 

2.3  2.4 

2.1  2.2 

SKS 

SSS  X  Sex 
Sex 

•  ins* 


M<F 

2.4  2.5 


M«'r^  Two 

i'f|»tltl!L  Hit 

*143* 

1ukiy«  HSD 

-  .»0h  * 

Kcxico 

Entthitut 

CcriMiw 

ItAly 

Yu|(<iiilavfa 

ChliAgo 

AttHlin 

Jupmi 

Country  x 
Age 

10  >  14 
25.3  23.1 

10>  U 
2J.7  23.7 

10>  14 
19.1  18.3 

10>  U 
22.9  22.1 

10^  14 
21.8  21.3 

10^  14 
24.5  24.0 

10  <14 
21.9  23.1 

10^  14 
22.7  22.1 

10^  14 
10.9  10.2 

Country  x 
SLS 

L>  M 
25.5  23.1 

L<l} 
23.2  24.2 

L>M 
19.1  18.3 

L 

22.5  22.7 

21.9  21.2 

2^.3  24.3 

L<M 
22.1  22.9 

L>  M 
22.5  22.4 

L>K 
10.9  10.3 

Country  x 
Sex 

M<r 

25.3  25.3 

10>14 

21.4  21.1 

M>F 
23. S  23.6 

M>r 

18.8  14.6 

M>F 
22.6  22.6 

M<;  F 

21.2  21.9 
SES 

24.3  24.3 

M<F 
22.3  22.7 

M^F 
22.3  22.3 

10.6  10.6 

Age  X  SES 

lOL  < lOM 
21.3  21.6 

UL  >  14H 
21.3  20.9 

SES  X  Sex 

Age  X  Sex  S«x 


StorjL_IWo 

Rcsponae  LetiAth: 

•144* 

Tukeya  HSD 

-  4.240 

Country; 

Mnkat 

Meana; 

Brazil 
8 

51.9 

Mexico 
2 

71,4 

England 

1 

79.0 

Ca rainy 

6 

57.9 

Italy 

4 

59.6 

Yugoalavla 

9 

45.5 

Chicago 

5 

59.4 

Auatln 
3 

65.5 

Japan 

7 

54.4 

Country  x 
Am 

10  <14 
42.4  61.4 

10  <  14 
68.2  74.5 

10  <14 
62.0  95.9 

10  <14 
51.5  64.3 

10  <14 
55.7  63.5 

10<14 
39.4  51.7 

10<14 
54.5  64.3 

10<14 
59.0  72.1 

10  >  14 
54.7  54.0 

Country  x 
SCS 

L<M 
50.4  53.3 

L<M 
66.0  76.7 

L<M 
75.5  82.5 

L<M 
55.4  60.4 

L<M 
54.4  64.8 

L<K 
44.2  46.9 

56.2  62.6 

Oh 

66.9  64.2 

L<K 
50.0  58.7 

Country  x 
Sex 

H<P 
47.3  S6.5 

K<F 
71.1  71.7 

72.3  85.7 

M<F 
54.7  61.1 

M<F 
S4.7  64.3 

M<F 

42.0  49.1 

M<F 
55.3  63.4 

H<F 
61.0  70.1 

M<F 
51.1  57.6 

Aft 

10^14 
54.2  «6.9 

SES 

UL<UM 
57.7  63.4 

Agt  X  SES 

10L<  IGH 
52.3  S6.1 

14L«14M 
63.1  70.7 

SES  x  S<x 

Age  X  Sex 

lOM  <  lOF 
51.5  56.8 

14M<14F 
61.7  72.0 

S«« 

56.6  64.4 

Storv  IWo  — 

Posltivt.  Afitct  Herot 

♦145* 

Tuktya  HSD 

-  .107 

Country: 

Ranks; 

tijans; 

Brazil 

3 

.3 

Mexico 
2 
.3 

England 

7 

.2 

Germany 
6 
.7 

Italy 
1 

.4 

YugoalavU 
8 

.2 

Chicago 
9 
.1 

Auatln 

4 
.3 

Japan 

5 
.2 

Country  x 
Age 

10>14 
.4  .2 

10  >  14 
.3  .3 

10<14 
.2  .3 

10<14 
.2  .3 

10  <14 
.3  .4 

10<14 
.2  .2 

10<14 
A  .2 

10  <14 
.2  .3 

10  at  14 
.2  .2 

Country  x 
SES 

L>M 
.4  .2 

L  <M 
.3  .3 

L>M 
.2  .2 

t<M 
.2  .2 

.4  .4 

L>M 
.2  .1 

h<n 
.1  .1 

L<K 
.3  .3 

L<K 

.3 

Country  x 
Sex 

M<F 
.2  .4 

M<F 
.3  .4 

M<F 
.1  .3 

M<F 
.2  .3 

M<F 
.3  .4 

M<F 
.2  .2 

M<F 
.1  .2 

M<F 
.2  .3 

M<F 
2  .3 

Agt 

SES 

Age  X  SES 

SES  X  Sex 

Age  X  Sex 

10M<  lOF 
.2  .3 

14M«14F 
.2  .3 

S«x 

M<P 
.2  3 

Story  TWO 

Ncpattve  Affect  Hero; 

♦146* 

Tuke/a  HSD 

-  .124 

Country; 

Brazil 

Mexico 

England 

Cemany 

Italy 

Yugoa lav la 

Chicago 

Austin 

Japan 

Ranks; 

5 

8 

6 

7 

2 

9 

4 

3 

i 

.3 

.2 

.3 

.3 

.4 

.1 

.3 

.3 

.5 

Country  x 

10  <U 

10^14 

10  <14 

10  ''U 

10  ^'14 

10<14 

10<14 

10<14 

10  >14 

Aga 

.3  .4 

.a  .3 

.2  .$ 

.2  .3 

.4  '  .4 

.1  .1 

.3  .4 

.3  .4 

.5  .4 

Country  x 

L<M 

L<M 

L<M 

1>M 

t<M 

L<M 

L<M 

L<M 

SES 

.3  .4 

.2  .3 

.3  .4 

.3  .3 

.4  .5 

.1  .1 

.3  .4 

.3  .4 

A  .6 

Country  x 

M<F 

M<F 

M<F 

M<r 

M  ^F 

M<r 

M<F 

M<F 

M>F 

Stx 

.3  .4 

.2  .3 

.3  .4 

.2  .3 

.4  .5 

.1  .1 

.3  .4 

.3  .4 

.5  A 

Ag« 

10  <U 

SES 

in.<(iH 

.3  .4 

.3  .4 

Age  X  SES 
kn%*  X  Si'x 


SES  »  Sen 


S4*X 


M<r 

.3  .3 


Country  » 

Country  x 
SES 

Country  x 
tfex 

Ag« 

Ate  X  SES 
Age  X  Sex 


Brazil 
4 

l.O 

10  <  U 
.9    1. 1 

L>H 
1. 1  .V 

M<F 
.8  1.1 

10  <14 
.8  .9 


ICW  <  lOF 
.7  .8 


6 
.8 

10  <)U 
.8  .9 

L<H 
.7  .9 

M  <F 
.7  1.0 


5 

.9 

10  <  14 
.6    1. 1 

L<H 
.8  .9 

H<F 
.7  1.0 


Ci>rmauy 
7 

.8 

10  <  14 
.6  .9 

L<M 
.7  .8 

M<F 
.6  .9 


Italy  Yiigo«li»vU 


14M<14F 
.8  1.1 


I 

1.0 

10  <  i/» 

1.0  \A 

1.0  1.0 

M  <F 
1.0  1.0 

SES 


SES  X  Sex 
Sex 


10  <14 
.4  .4 

L>  M 
.4  .4 

M>F 
.4  4 

UL  ^UM 
.8  .9 

Ut<LF 
.8  .8 

M<F 
.7  .9 


Story  Tvo  --  Instruwt*ntaltty: 


Country: 
Rani  a  t 
Means: 

Country  x 
At* 

Country  x 
SES 

Country  % 
3«x 

Aft 

At«  X  SES 
At*  ^ 


Brjzil 
6 

1.2 

10<14 

1.1  1.2 

L<  H 

1.2  1.2 

H>F 

1.2  1.1 

10>IA 
1.2  1.2 


ttexlco 
3 

1.2 

10  <14 
1.2  1.2 

L<M 

1.1  1.3 

M?P 

1.2  1.2 


Story  Thr*«  Stance; 


Count  rjg: 
Mnk<; 
Meene : 

Country  x 
Att 

Country  % 
SES 

Country  x 
Sex 

Ate 

Age  X  SES 
Age  X  Sex 


Brrtil 
3 

1.8 

10<14 

1.8  1.9 

L>  M 

1.9  1.8 

M<F 

1.8  1.9 

10<  14 
1.8  1.8 


Hcxlco 
4 

1.8 

10  <14 
1.8  1.9 

L<M 

1.8  1.9 

M>F 

1.9  1.8 


^ery  Thrge  Engatewent! 


Country; 

Ranks; 

tfe^ns; 

Country  x 


rjuntry  x 
SES 

Country  x 
Sex 

At* 

Age  X  SES 
Age  X  Sex 


SrazLl 

1 

1.9 

10  <14 
1.8  1.9 

L>M 
2.0  1.8 

M<F 

U9  1.9 


10L<  lOl 
1.3  1.3 


Mexico 
4 

1.2 

10>14 
1.3  1.2 

L<M 
1.2  1.3 

M<F 

1.2  1.3 


14L  ^  14M 
1.4  1.3 


England 

Germany 

Italy 

4 

2 

5 

1.2 

1.3 

1.2 

10<14 

10  <  14 

10>14 

1.2  1.2 

1.3  1.4 

1.2  1.2 

L  >M 

L>  M 

L<M 

1.2  1.2 

1.3  1.3 

1.2  1.2 

M>F 

M>F 

M<F 

1.3  l.l 

1.4  1.3 

1.2  1.2 

Yugoa  lav  la 

7 

1.1 

10  )14 
1.1  1.1 

L>M 
1.1  1.1 

M<F 

1.1  1.1 


SES 


SES  X  Sex 


Stx 


England 

Gcnnany 

Italy 

S 

8 

7 

1.8 

1.8 

1.8 

10<14 

10  <  14 

10  <14 

1.8  1.8 

1.7  1.8 

1.8  i.8 

L>M 

L>M 

L>  M 

1.8  1.8 

1.8  1.7 

1.8  1.8 

M>F 

M  <F 

M<F 

1.8  1.8 

1.7  1.8 

1.8  1.8 

Yugoa  la  via 

1 

1.9 

10  <,14 
1.9  1.9 

L>  M 
1.9  1.8 

M  <F 
1.9  1.9 


SES 

SES  X  Sex 
Sex 


*147* 

'fukeyi  USD 

•  .-i23  • 

Aunt  In 

Jupan 

8 

2 

3 

,7 

1.0 

1.0 

10  <  W. 

10  <  14 

10>14 

.5  1.0 

.9  l.l 

l.l  .9 

L^'M 

l.<M 

M 

.7  .8 

.9  l.l 

.8  1.2 

M<F 

H  <F 

M<F 

.7  .8 

.9  l.l 

.9  l.l 

Wi^MF 
.7  1.1 


♦148* 

Chlcato 
8 

1.1 

10  >  14 
l.l  1.1 

L<M 

1.0  1.1 

M<F 

1.1  l.l 


Tukeya  HSD  •  .107 


Auatin 

1 

1.4 

10  >  14 
1.4  1.3 

L>  M 
1.4  1.3 

M- r 

1.4  1.4 


Japan 

9 

1.0 

10>  14 
1.1  1.0 

L>  M 
1.1  l.C 

M>  F 

1.1  1.0 


*149*        Tukeya  HSD  -  .098 


Ch lea to 

6 

1.8 

10  >  14 
1.8  1.8 

L  <M 
1.8  1.8 

M>F 
1.8  1.8 


Auatin 
9 

1.8 

10  >14 
1.8  1.8 

L>  M 
1.8  1.7 

M>F 

1.8  1.7 


Japan 

2 

1.9 

10<14 
1.9  l.f 

L<M 
1.9  1.9 

M>F 

1.9  1.9 


*150*        Tukeyf  HSD  -  .176 


Eat  land 

7 

1.1 

10  >  14 
1.1  1.0 

L  <M 
1.1  1.1 

M<F 

l.l  1.1 


GervMny 
8 
.9 

10>14 
1.0  .9 

L>M 
1.0  9 

M<F 
.8  1.1 


lUly 
9 
.9 

10  ^14 
.7  1.0 

L>M 
.9  .8 


M<r 

.8  .9 

SES 

SFS  X  Sex 


Sex 

-1720- 


Yugcalavia 

2 

1.9 

10>14 
1.9  1.9 

L>  M 
1.9  1.8 

M<F 
1.9  1.9 


Ch  icago 

Auatin 

Japan  , 

5 

6 

3 

1.2 

1.1 

1.4 

10  >  14 

10  <14 

10  <14 

1.3  1.1 

l.l  l.l 

1.3  1.6 

t<M 

L<M 

L>M 

1.2  1.3 

1.1  1.1 

1.5  1.4 

M<F 

M<F 

M<F 

1.0  1.5 

1.1  1.1 

1.3  1.6 

t.2  i.4 

M<F 

1.2  1.4 


m  <HP 

1.2  1.3 


INTkKCiHiKrKV 

SKX  hlll-l  KtNCI^S  •  stM'.r. 

111 

liiltl  tti-tn: 

*151* 

Tukvyi  MSO 

-  .270 

C>MMit  ry  I 

Hmztl 
2 
2.7 

Hi-xtco 
4 

2.0 

EnKluiitl 
6 

1.7 

1.5 

Itit  ly 
9 

1.4 

YujioitdvlA 
1 

2.9 

Chit  ngo 
) 

1.9 

Auflt  in 

; 

1.6 

3 
2.2 

Country  x 
Ago 

10  <  U 
2.7  2.7 

10  >U 
2.0  2.0 

10  >  14 
1.7  1.7 

10  >  1/* 
l.S  1.4 

10<14 
1.1  1.7 

i.l  2.9 

10  ^  14 
2.1  1.6 

to  <,t4 
1.6  1.7 

10  <14 
2.0  2.4 

Country  x 
SES 

L>M 
2.9  2.6 

L<M 
1.9  2.1 

L>M 
1.7  1.7 

L>M 
1.6  1.3 

K 

1.4  1.4 

L>M 
3.0  2.9 

L<M 
1.8  1.9 

1.<M 
1.6  1.6 

2.2  2.2 

Country  x 
Sex 

M>  F 
2.S  2.7 

M<r 

2.0  2.0 

M  <F 
1.6  1.6 

K<  r 
1.3  1.7 

M  <F 
1.3  1.5 

M>  F 
2.9  2.9 

M<F 
l.S  2.3 

M^K 
1.7  1.6 

M<r 

2.1  2.4 

ASe 

SES 

Age  X  SES 

SES  X  Sex 

IH<LF 
1.9  2.2 

NH<HF 
1.9  2.0 

Agt  X  Sex 

Sex 

M<F 

Story  Three  --  Aid/Advice: 


Country: 

Brixil 

Mexico 

EngUnd 

Geniany 

Rankg; 

2 

4 

6 

7 

1.6 

1.2 

1.1 

1.0 

Country  x 

10  <U 

10  >14 

10  >  14 

10>14 

At* 

l.S  1.7 

1.2  1.2 

1.1  1.1 

1.1  1.0 

Country  x 

L>M 

L<M 

L>M 

L>« 

SES 

1.6  l.S 

1.2  1.3 

1.1  1.0 

1.1  1.0 

Country  x 

M>r 

M<F 

H  <F 

H<P 

Sex 

1.6  1.6 

1.2  1.2 

1.0  1.1 

.9  1.2 

At* 

10  <U 

1.2  1.3 

Age  X  SES 

luL  <10H 

14L>14H 

1.2  1.2 

1.3  1.2 

Age  X  Sex       lOH  <  lOF       14M^  I4F 
1.2    1.2       1.2  1.4 


*1S2* 

Tukey*  HSD 

-  .ISl 

It«ly 

Yugoa l«vl« 

Chicago 

Auetln 

Japan 

6 

1 

S 

9 

3 

1.0 

1.7 

1.2 

1.0 

l.S 

10  <14 

10  <14 

10  >  14 

10  <  14 

10  <  14 

.8  1.2 

1.7  1.7 

1.2  1.1 

1.0  1.0 

1.4  1.6 

L>M 

L>M 

L<H 

L>  H 

L>M 

1.1  1.0 

1.7  1.7 

1.1  1.2 

1.0  .9 

l.S  1.4 

M<F 

M>r 

H  <F 

M>  F 

M<F 

1.0  1.0 

1.7  1.7 

.9  1.4 

1.0  1.0 

1.4  1.6 

SES 

SES  X  Sex 

Uf4tLF 

m<H? 

1.2  1.4 

1.2  1.3 

Sax  H  <F 

1.2  1.3 


Stoty  Three 

--  Solver: 

*1S3* 

Tukeya  USD 

-  .2S2 

Country: 

Braxil 

KexUo 

England 

Geraany 

Italy 

Yugoalavie 

Chicago 

Auatlti 

Ja«MO 

Rankg; 

2 

3 

6 

9 

4 

1 

6 

7 

S 

Means; 

2.3 

1.6 

1.0 

.6 

1.2 

2.7 

.ft 

.9 

1.1 

Country  x 

10  <14 

10  <I4 

10>  14 

10>  14 

10  <U 

10  <14 

10  >14 

10>  14 

10  <14 

Age 

2.2  2.4 

1.6  1.8 

1.1  1.0 

.6  .S 

1.1  1.4 

2.6  2.7 

.8  .S 

1.0  .9 

1.0  1.3 

Country  x 

L>M 

L<H 

L<M 

L>M 

L>M 

L>M 

L<H 

L>H 

L<M 

SES 

2.4  2.3 

1.6  1.9 

1.0  1. 

.6  .S 

1.3  1.2 

2.6  2.6 

.6  .6 

.9  .9 

1.1  1.2 

Country  x 

M>F 

M<F 

M<F 

M>  F 

M  <F 

H>F 

H<F 

M  <F 

M  <r 

Sex 

2.3  2.3 

1.6  1.6 

1.0  1.1 

.6  .6 

1.1  1.4 

2.7  2.7 

.S  .6 

.9  1.0 

1.0  1.3 

Age 

SES 

Age  X  SES 

SES  X  Sex 

Aga  X  Sex 

Sex 

H<F 

1.3  1.4 

Story  ^ree 

Implementations 

♦154* 

Tukeya  HSD 

-  .232  , 

Country: 

Sraxil 

HexUo 

tflgUnd 

Cernany 

Italy 

Yugoa  lavia 

Chicato 

Auatln 

Japan 

Kankn : 

2 

3 

6 

9 

4 

1 

6 

7 

S 

tjeini: 

2.4 

1.7 

1.0 

.5 

1.2 

2.6 

.$ 

.6 

1.1 

Country  x 

10  <  14 

10<U 

10)  14 

10  >  14 

10<14 

10<14 

10  >14 

10  >  14 

10  <14 

Age 

2.3  2.S 

1.7  1.7 

1.0  1.0 

.S  .4 

1.1  1.4 

2.S  2.7 

.7  .4 

.8  .8 

1.0  1.2 

Country  x 

L>  M 

L<H 

L<M 

L>H 

L<H 

L>M 

L>M 

L>H 

L  <K 

SCS 

2.S  2.3 

l.S  1.9 

1.0  1.0 

.S  .4 

1.2  1.3 

2.7  2.6 

.6  .S 

.9  .8 

1.1  t.l 

Country  x 

M>  F 

M^F 

M<F 

M<F 

M''F 

H>F 

H<F 

M<F 

M<F 

Sex 

2  4  2.3 

1.7  1.7 

1.0  1.0 

.5  .S 

1.1  1.4 

2.7  2.6 

.4  .7 

.8  .9 

1.0  1.2 

Age 

Age  x  SES 


SES 


SeS  X  Hex 


«  1  .V.S  .  ANi> 

M  X  iMI  M  Kf  NUS   -  Si  \,f 

111 

Ihilrcvtu.j 

Tukvye  USD 

* 

-  .152 

^tHint  ry: 

2 

2.6 

Mexico 
4 

2.4 

LnRland 

9 

1.9 

Crri^winy 
5 
2.3 

Utily 

8 
2.0 

Yii|<of<  lav  la 
1 

2.6 

6 

2.3 

Aiiwr  In 

7 

2.1 

Japan 

3 
2.4 

Country  x 
Age 

10  >  U 
2>  2.5 

10<14 
2.3  2.5 

10  <14. 
1.9  1.9 

10"^  14 
2.3  2.3 

10  <\U 
2.0  2.1 

10  <  14 
2.5  2.7 

10  >  14 
2.4  2.2 

lo"^  14 
2.2  2.0 

10  <14 
2.4  2.4 

CounCry  ii 
SES 

L>  M 
2.6  2.3 

L<M 
2.4  2.5 

L>  M 
2.0  1.9 

L  <M 
2.3  2.3 

L  <M 
2.0  2.1 

I.>H 
2.0  2.f» 

2.3  2.2 

L^M 
2.2  2.0 

L>  M 
2.4  2.4 

Country  x 
Sex 

M<F 
2.5  2.6 

mN  F 
2.4  2.4 

M>F 
1.9  1.9 

M<F 
2.3  2.3 

M  <F 
1.9  2.2 

H  <F 
2.6  2.6 

M  <F 
2.2  2.3 

M<F 
2.1  2.2 

M  <F 
2.4  2.5 

At* 

SES 

Age  X  SES 

SES  X  Sex 

Age  X  Sex 

Sex 

M  <K 
2.3  2.3 

Storv  Three 

Evaluation  of  Outcome 

t 

*156* 

Tukeya  HSD 

-  .124 

Country: 

Benke; 

Means; 

Brazil 

3 
2.2 

Mexico 
2 
2.2 

England 
9 

2.0 

CeroMny 
7 
2.0 

Italy 
6 

2.0 

Yugoalavla 

1 

2.3 

Chicago 
4 

2.0 

Auktln 
8 

2.0 

Japan 

5 
2.0 

Country  x 
Age 

10  <U 
2.1  2.3 

10>  14 
2.3  2.1 

10  >  14 
2.0  1.9 

10  >  14 
2.1  1.9 

10  <14 
2.0  2.1 

10  <14 
2.2  2.4 

10  >  14 
2.1  2.0 

10  >  14 
2.1  1.9 

10  <14 
2.0  2.1 

Country  x 
SES 

L>M 

2.3  2.1 

L  \M 
2.2  2.3 

L>  M 
2.0  1.9 

t<M 
2.0  2.0 

L  <M 
2.0  2.1 

L<M 

2.3  2.4 

L>  M 
2.1  2.0 

L>  M 
2.0  2.0 

L>  M 
2.1  2.0 

Coun^'ry  x 
Sex 

«<F 
2.2  2,2 

M>P 
2.2  2.2 

M<F 
1.9  2.0 

M<f 
2.0  2.0 

M  <F 
2.0  2.1 

M<P 
2.3  2.4 

M<P 
2.0  2.1 

M>P 
2.0  2.0 

M<r 

2.C  2.1 

Agt 

SES 

- 

Age  x  SES 

SES  X  Sex 

Age  X  Sex 

S«x 

2.1  2.1 

Story  Three 

fectiveness: 

*157* 

Tukeya  HSD 

-  1.339 

Country: 

fUnks; 

Meane; 

Brazil 

HiixUo 

England 

Cennany 

Italy 

Yugoalavla 

Chicago 

Auatin 

Japin 

Country  x 
Age 

10  <U 
22.1  22.8 

10  <14 
19.1  19.1 

10  >  14 
12.9  12.6 

10>  14 
14. S  13.6 

10  <14 
11.9  IS.l 

10  <14 
22.3  23.4 

10>U 
17.0  14.8 

10>  14 
15.6  15.3 

10  <14 
8.2  9.3 

Country  x 
SES 

L>  H 
23.3  21.W 

L^M 
18.4  19.8 

L>  M 
12.8  12.7 

L>M 
14.3  13.8 

t>  M 
13.7  13.3 

L>  M 
23.1  22.6 

L<M 
15.7  16.1 

L>  M 
15.7  15.2 

t  <M 
8.7  8.8 

Country  x 
Sex 

M<F 

2? A  22.5 

M<r 

19.0  19.2 

M<r 

12.5  13.0 

M<r 

13.4  14.7 

M  <r 

12.6  14.3 

M<P 
22.7  23.0 

M<P 
14.1  17.6 

M<P 
15.3  15.6 

K<P 
8.4  9.1 

Age 

SES 

Agt  X  SES 

SES  X  Sex 

Age  X  Sex 

Sex 

M<F 
15.6  16.6 

Story  Three 

Keaooote  Lentth: 

*I58* 

Tukeya  HSD 

«  4.247 

Counrry; 
Means: 


Srattl 

7 

54.0 


Mexico 
2 

74.6 


England 

1 

74.7 


Ceraiany 
6 

56.2 


Italy 

5 

60.5 


Yugoalavla 

9 

47.0 


Chicago 
8 

52.4 


Auatin 
4 

62.2 


Japan 

3 

63.3 


Country  x 

10  ^14 

10  <14 

10<  14 

10  <14 

10  <'l4 

10  <  14 

10<  14 

10<14 

10  <i4 

Age 

41.7  M.4 

70.1  79.2 

55.7  93.6 

49.0  63.5 

54.4  66.7 

38.6  55.4 

48.5  56.4 

55.4  69.0 

61.2  65.5 

Country  x 

Dm 

L<M 

L<M 

t  <M 

t  <M 

L<M 

L<N 

t>M 

L  <M 

SES 

54.6  53.5 

70.5  78.8 

69.9  79.4 

54.9  57.5 

57.0  64.1 

45.5  48.6 

50.2  54.6 

64.1  60. 3 

56.1  68.6 

Country  x 

M<r 

M<r 

M^r 

N  ^F 

N<P 

M  <F 

M<F 

M<P 

M<r 

Sex 

48.5  59.6 

73.9  75.4 

67.5  81.8 

53.0  59.4 

53.1  68.0 

43.7  50.4 

48.3  56  6 

57.2  67.2 

56.6  70.0 

Age 

10  VU 

SES 

UL<Uh 

52.7  68.4 

58.3  62.8 

Age  X  SeS 

SES  X  Sex 

Age  X  Sex 

:oM  •'lor 

l/»M^*'l4r 

Sfx 

M<r 

49.)  'i«.t 

62.2  /4.6 

55.8  6^'. 

INilHfiU'hrHY 

til 

*  1^9* 

iMkfytf  USD 

* 

-  .0.'»4 

CtntHt  ry : 

1 

Htxlco 
5 
.1 

Eii^lanJ 
6 
.0 

Ci*rM<ttiy 
7 

.0 

Hilly 
2 

.1 

YuK'^iility  (d 
4 
.1 

C'li  U<4  u 
9 
.0 

Aii<it  In 
3 
.1 

Jii}Min 
B 
.0 

Country  it 
Ate 

.1  .1 

10>  14 
.1  .0 

10  >  14 
.1  .0 

10  <i4 
.0  .1 

10 14 
.1  .1 

10  <14 
.!  .1 

10  ^  14 
.0  .0 

10  >  14 

A  A 

10  >  14 
.1  .0 

Country  x 
SES 

L>H 
1  1 

L>M 
.1  .0 

L<M 
.0  .1 

L<H 

.0  A 

L  <M 
.1  .1 

L>  M 
.1  .0 

L  <M 
.0  .0 

L^H 

.1  A 

L<H 
.0  .1 

Country  x 
Sex 

.0  .1 

H<F 
.0  .1 

M  <F 

.0  .1 

M<P 

.0  .1 

H<F 
.0  .1 

H<F 
.1  .1 

n  \  r 
.0  .0 

H<F 
.1  .1 

H>F 
.0  .0 

Age 

10  >u 

.1  .0 

SES 

Age  X  SES 

lOL  <i(Jn 
.1  .1 

14L  >  14M 
.1  .0 

SES  X  Sex 

Age  X  Sex 

Sex 

H<F 
.0      . 1 

5tory  Three 

--  Neeatlv 

e  Affect  Hero: 

■lev" 

Tukeyi  HSD 

•  .145 

Country : 

IUok»; 

Hcans: 

Brazil 

2 
,7 

Mexico 
\ 

Ens  lend 
8 

.3 

GenMny 
S 
.3 

Italy 
4 
.3 

Yugoalavia 

9 

.3 

Chicago 

1 

.9 

Auat la 
6 

Japan 

7 

Country  x 
Age 

10  <U 
.7  .7 

10  <14 
.5  .6 

10<14 
.3  .4 

10  <14 
.4  .5 

10>  14 
.6  .S 

10>14 
.4  .2 

10<14 
.8  1.1 

10>14 
.4  .4 

10  >  14 
.4  .3 

Country  x 
SES 

L<H 
.7 

L<H 
.6  .6 

L<M 
.3  .4 

L<H 

.4  .5 

L>H 
.6  .3 

L>  H 
.4  .3 

L>  H 
1.0  .9 

L<H 
.3  .4 

L<H 
.3  .4 

Country  x 
Sex 

M>  P 

.a  .7 

M>P 
.6  .6 

H<P 

.3  .4 

H  <P 
.e  .3 

H>P 

.5  .5 

H<F 
.3  .4 

H>P 

1.2  .7 

H<P 
.3  .4 

H>P 
.4  .4 

Age 

Age  X  SES 

SES  X  Sex 

Age  X  Sex 

Sex 

Story  Thrmm 

—  Tot*l  Affect  Hero  «nd  Oth*.r«- 

*181* 

Tukeya  H8D 

-  .236 

Country: 
lenki: 

Srezil 
3 

Hexlco 
2 

England 

7 

Geraeny 
4 

Italy 
S 

YugoalavU 
9 

Chicago 
1 

1.7 

Auat  In 

Japan 

Keensi 

1.4 

1.4 

.8 

.9 

.9 

.8 

8 

.o 

a 

•  7 

Country  x 
Age 

10<14 
1.3  1.4 

10  <14 
1.3  1.4 

10  <14 
.7  .8 

10  <  14 
.8  1.0 

10  >  U 
1.0  .8 

10>  14 
.8  .6 

10<14 
1.6  1.9 

10>  14 

e  a 

.  T  .e 

10>  14 

.7  .9 

Country  x 
SES 

Oh 

1.4  1.3 

L>H 
1.4  1.4 

L<H 
.8  .8 

L<H 
.8  1.0 

L>H 
1.0  .8 

L>H 
.6  .6 

L>  H 
1.8  1.7 

L<H 
.8  .9 

L<H 
.6  .8 

Country  x 
Sex 

Ag« 

M<P 

1.3  1.4 

H>P 
1.4  1.3 

.6  .9 

H<P 
.8  1.1 

H>F 
.9  .9 

SES 

K<P 
.6  .7 

M%  9 

n/  r 
2.1  1.4 

H<f 

.7  .9 

H<P 

.7  .7 

Age  X  SES 

SES  X  Sex 

Age  X  Sex 

ICH  >  lOF 
1.0  1.0 

14M  <UP 
1.0  1.1 

Sex 

Story  Three 

--  Inetruiientelltv: 

♦182* 

Tukeya  HSD  •  .132 

Country; 

yenk«»: 

Meeni; 

Bret  11 

1 

1.2 

Hexlco 
4 
.9 

England 
6 
.8 

Cenuny 
9 
.8 

Italy 
8 
.8 

Ifugoalavla 

2 

1.1 

Ch leaf o 

7 

.7 

Austin 
S 
.8 

Japan 

3 

1.0 

Country  x 
Age 

10  <u 
1.2  1.2 

10>U 
.9  .8 

10  <14 
.8  .8 

10  >  14 
.8  .6 

10  <I4 
.3  .8 

10  <14 
1.1  1.2 

10>  14 
.9  .8 

10  <14 
.7  .8 

10<  14 
.9  l.l 

Country  x 
SES 

L>  H 
1.3  1.1 

t<H 
.8  .9 

Oh 

.8  .7 

L>H 
.8  .8 

L>H 
.6  .8 

t>K 
1.1  1.1 

L<H 
.7  .7 

Oh 

.8  .7 

Oh 

1.0  1.0 

Country  x 
8e> 

Age 

H>P 

1.3  1*2 

10  <14 
.8  .9 

H  <f 
.9  .9 

H<P 
.8  .8 

H<P 

.5  .7 

H<r 

.8  .8 
SES 

H«P 

l«l  1.1 

H<P 
.6  .9 

H<P 
.7  .8 

H<P 
.9  1.1 

Akc  k  SKS 

lOI.  <  lOM 
.8  .8 

t4f.>  14H 
.9  .8 

SES  1  S<*x 

Age  X  S<*x 


Sex 

•17^}- 


M  <P 
.8  .9 


*  163* 

*  .062 

Hr^ril 

Mexico 

t'.i>rRiany 

Uity 

Yittti>Mljvlii 

Au  nl In 

Jap«n 

HuiKh : 

H 

9 

2 

I 

6 

3 

4 

7 

Mf  juh; 

1.9 

1.7 

2.0 

2.0 

1.9 

2.0 

1.9 

1.9 

1.9 

Ctnintry  x 

tO>  14 

10  >  U 

ID  <  U 

10  >  U 

10  >  14 

10>  14 

loN  14 

1C>  14 

10  <14 

Age 

1.9  1.9 

1.8  1.7 

1.9  2.0 

2.0  2.0 

1.9  1.9 

2.0  2.0 

1.9  1.9 

2.0  1.9 

1.9  2.0 

Country  k 

L>M 

L<M 

I.>M 

L  <M 

L<M 

L<K 

L>M 

srs 

1.9  1.9 

1.7  1.7 

2.0  1.9 

2.0  2.0 

1.9  1.9 

2.0  2.0 

1.9  1.9 

t.9  2.0 

1.9  1.9 

Country  x 

M>  F 

M>  F 

M>r 

M  <K 

M  <r 

M<F 

M<  F 

M<F 

M>F 

Sex 

1.9  L.9 

1.8  1.7 

2.0  2.0 

2.0  2.0 

1.9  1.9 

1.9  2.0 

1.9  1.9 

1.9  2.0 

1.9  1.9 

A8e 

Age  X  SES 
Agt  X  Sex 


SES 


SES  X  Sex 


S«"orv  Four 

—  Ensa  cement 

♦164* 

Tukeya  HSD 

•  .088 

Country: 
Unki; 
Mean<  t 

SrislL 

3 

1.9 

Mexico 
9 

1.7 

England 
7 
1.8 

Germany 
4 

1.9 

Italy 
6 

1.9 

Yugoa lavla 

t 

1.9 

Chicago 
5 

1.9 

Auatln 

2 

1.9 

Japan 

8 

1.8 

Country  x 
Ate 

10  >  L4 
2.0  1.9 

10>t4 
1.8  1.5 

10)  14 
1.8  1.8 

10>  14 
1.9  t.9 

10  <14 
1.8  1.9 

10  >  14 
2.0  1.9 

10  >  14 
1.9  t.9 

10)  14 
1.9  1.9 

10  <14 
t.7  1.9 

Country  x 

:;es 

1.9  L.9 

L>  M 
1.7  1.6 

L>  M 
1.9  1.6 

L>  M 
1.9  1.9 

L<M 
1.8  1.9 

L>  M 
1.9  1.9 

L<M 
1.9  1.9 

t<M 
1.9  t.9 

L>  M 
1.8  1.8 

Country  x 
Sex 

M>r 

1.9  L.9 

M>F 
1.7  1.6 

M>r 

1.9  1.8 

M>  r 

t.9  t.9 

M>F 
1.9  1.8 

M  <F 
1.9  2.0 

M>F 
t.9  t.9 

M<r 

t.9  1.9 

M>F 
1.8  t.8 

Age 

10>  14 
1.9  1.6 

SES 

Age  X  SES 

SES  X  Sex 

Age  X  Sex 

Sex 

M>F 
1.9  1.8 

5tQiy_EDur 

--  InitUtlon 

♦165* 

Tukeya  HSD 

-  .039 

Country. 

jUnki*. 

Meang; 

Brizil 
7 
2.8 

Hexlco 
9 

2.6 

England 

4 

2.9 

G  'rttany 

t 

3.0 

Italy 
6 

2.9 

Yugoa  UvU 

2 
2.9 

Chicago 
3 
2.9 

Auatln 
5 
2.9 

Japao 
8 

2.8 

Country  x 
Age 

10>  lA 
2.9  2.8 

10  >  14 
2.8  2.S 

10  <14 
2.8  2.9 

10  <14 
2.9  3.0 

10  <i4 
2.8  2.9 

10>  14 
2.9  2.8 

10  <t4 
2.9  2.9 

10<  14 
2.8  2.9 

10  <14 
2.7  2.8 

Country  x 
SES 

t>« 
2.9  2.8 

t>M 
2.6  2.6 

L>  M 
2.9  2.8 

L>  M 
3.0  2.9 

L<M 
2.8  2.9 

L>M 
2.9  2.9 

L<M 
2.8  2.9 

L<M 
2.8  2.9 

L>M 
2.8  2.8 

Country  x 
Sex 

M>F 
2.9  2.8 

M>F 
2.7  2.6 

M>F 
2.9  2.8 

M>F 
3.0  2.9 

M>  F 
2.9  2.8 

M<F 
2.9  2.9 

M<F 
2.9  2.9 

M<F 
7.9  2.9 

M>F 
2.8  2.8 

Age 

Age  X  SES 
Age  X  Sex 


SES 


SES  X  Sex 


M>F 
2.9  2.8 


Stotjr  Four 

•  -  Aid/Advice: 

♦166* 

Tukeya  HSD 

-  .IM 

Country; 

Bras  LI 

McxUo 

England 

Gcrnany 

Italy 

Yugoa lavla 

Chicago 

Auatln 

Japan 

ganks; 

2 

S 

9 

8 

4 

3 

1 

7 

6 

l.S 

1.4 

1.3 

t.3 

1.5 

1.5 

1.5 

1.3 

1.3 

Country  x 

10>  14 

10>  14 

10  <14 

tO>  14 

to)  14 

to  >  u 

10  >  14 

tO>  14 

10<t4 

Age 

1.5  L.S 

1.6  1.3 

t.3  1.3 

1.3  1.3 

1.5  1.4 

1.6  1.4 

1.5  1.5 

1.4  1.3 

1.3  1.4 

Country  x 

t<M 

L>  M 

L>  M 

L>  M 

1<M 

L>M 

L>  M 

L<M 

t>  M 

$tf 

1.5  L.6 

L.5  1.4 

1.3  1.2 

1.4  1.3 

1.5  1.5 

1.5  1.5 

1.5  1.5 

1.3  1.3 

1.4  1.3 

Country  x 

M<F 

M>F 

K>r 

M>  F 

M>F 

M<F 

M>  F 

M>F 

M<F 

Sex 

1.5  L.5 

L.4  1.4 

t.3  1.2 

1.3  1.3 

1.5  1.4 

1.5  1.5 

1.6  1.5 

».3  1.3 

1.1  1.4 

Age 

tO>  14 

SKS 

1.4 


Age  X  SES 

Age  %  $0K 


SES  X  Sex 


i  1  .Vs>  , 

111 

SCory  ^iHir 

.St»lv«'r: 

♦167* 

Tilkryf  HSD 

•  .232 

M«rtt»» : 

iirazll 
2 
2.2 

Mexico 
5 

2.2 

t:ngUnd 
( 

2.0 

C«nuiiy 

2.3 

U«ty 

3 
2.4 

1 

2.7 

7 

1.9 

Ail  It  in 
8 

1.7 

Japan 

9 

1.6 

Cuuntry  X 
Ap.. 

10  ^  14 
7.h  2.^ 

1  A\  lA 
I"/  i*» 

7. A  2.0 

10^  14 
2.1  2.0 

io  0/» 

2.1  .'.4 

10  >  l/i 
2.7  /.I 

10  >  K 
2.7  2.C 

I0>  1/i 

2.0  I.a 

I0>  14 
1.0  1.6 

10>  14 
1.6  t.5 

Country  x 
SES 

I.<H 
2.S  2.6 

1.<M 
2.2  2.3 

t/  M 
2.1  1.9 

1.VM 
2.3  2.4 

L<H 
2.2  2.5 

L>  M 
2.7  2.6 

L<M 
1.9 

L<  H 

1.6  I.a 

t>  M 
1.7  1.5 

Country  » 
Sex 

M>  F 
2.6  2.S 

r 

2.3  2.2 

M<F 
2.0  2.0 

M>F 
2.4  2.2 

M>  F 
2.4  2.^ 

M  <F 
2.6  2.7 

H<F 
1.9  1.9 

M>  r 

1.7  1.6 

M>F 
1.6  1.6 

A|e 

10>14 
2.2  2.0 

SES 

Age  X  SES 

SES  X  Sex 

I>l>  LF 

»f  <Mr 

2.2  2.1 


2.1  2.2 


Age  X  Sex 


Sex 


Storv  Four 

TrnDlewe 

nt«t Ion: 

♦168* 

Tukeyi  HSD 

•  .228 

Country: 

Ranks; 

Heint: 

Brazil 
1 

2.6 

Mexico 
S 
2.3 

England 
6 

2.0 

Germany 
3 

2.3 

It  fly 

4 

2.3 

Yugoilavla 

2 
2.4 

Chicago 
7 

1.9 

Auitln 
8 

1.7 

Japan 
9 

1.5 

Country  x 
Aft 

10)14 
2.6  2.5 

10)  14 
2.S  2.0 

10)  14 
2.1  2.0 

10  <14 
2.3  2.4 

10  )  14 
2.6  1.9 

lO)  14 
2.6  2.3 

10>14 
2.0  1.7 

10)  14 
1.8  1.5 

10 )  14 
1.6  1.4 

Country  x 
SES 

L<H 
2.S  2.6 

L<H 
2,2  2.3 

L)M 
2.1  1.9 

L<M 
2.3  2.3 

L<M 
2.1  2.4 

L)  M 
2.S  2.4 

Dm 

1.9  1.9 

L  <M 
1.6  1.8 

L>M 
1.7  1.4 

Country  x 
Sex 

M>F 
2.6  2.6 

M>F 
2.3  2.2 

M<F 
2.0  2.1 

M)F 
2.4  2.2 

M<F 
2.2  2.3 

M<F 
2.3  2.6 

M<F 
1.8  1.9 

M)P 
1.7  1.6 

M<r 

1.4  1.6 

10)14 
2.2  2.0 

SES 

Age  X  SES 

SES  X  Sex 

IM)  LF 
2.2  2.0 

»1<MP 

2.0  2.2 

Age  X  Sex 

Sex 

Storv  Fom 

Outcoae: 

♦169* 

TUkayi  HSD 

-  .170 

Country: 
tonks: 

Hum- 

Brazil 
8 

2.3 

Mexico 
9 
2.1 

England 
2 
2.7 

Cartnany 
I 
2.8 

Italy 

7 
2.4 

Yugoilavla 
5 

2.4 

Chicago 
4 
2.5 

Auatln 
6 
2.4 

Japan 

3 
2.5 

Country  x 
Age 

10)  14 
2.4  2.2 

10)  14 
2.2  2.1 

10>14 
2.7  2.7 

10  <14 
2.8  2.8 

10*14 
2.4  2.4 

10<1A 
2.3  2.5 

10>  14 
A. 5  2.4 

10>  14 
2.5  2.3 

10>  14 
2.5  2.5 

Country  x 
SES 

L<H 
2.3  2.3 

L<M 
2.1  2.2 

L>M 
2.8  2.6 

L  <M 
2.8  2.8 

Dm 

2.4  2.3 

L<M 
2.4  2.5 

L  <M 
2.4  2.5 

L<M 
2.4  2.4 

L)  M 
2.5  2.4 

Country  x 

M)P 
2.4  2.2 

M)  r 

2.3  2.0 

M>  F 
2.7  2.7 

M<F 
2.8  2.8 

M)P 
2.4  2.3 

M)  F 
2.5  2.4 

M<F 
2.4  2.5 

M<P 

2.4  2.4 

M<F 
2.5  2.5 

Age 

Age  X  SES 
Age  X  Sex 


SES 

SES  X  Sex 
Sex 


M>r 

2.5  2.4 


l£firJf_Four 

"  Evaluation  of  Outcof>« 

♦  170* 

Tukeyf  HSD 

-  .124 

Countryt 

iitnkt; 

Meana: 

Braxll 

7 

1.8 

Mexico 
8 

1.8 

England 

2 

1.9 

Gartway 

5 

1.9 

Italy 
6 

1.9 

Yugoa  If  via 

I 

2.1 

Chicago 
4 

1.9 

Auatln 
3 

1.9 

Jf  pan 
9 

1.7 

Country  x 
Age 

10  <U 
1.8  1.9 

10>14 
1.8  1.7 

10  >  14 
2.0  1.9 

10)14 
2.0  1.9 

10<14 
l.«  1.9 

10  <14 
2.0  2.2 

10>14 
2.0  1.8 

10>  14 
1.9  1.9 

10)  14 
l.«  1.7 

Country  x 
SES 

L<M 
1.8  1.9 

L>  M 
1.8  1.7 

L<M 
1.9  2.0 

L<M 
1.9  1.9 

L<M 
1.8  1.9 

Km 

2.1  2.1 

L<M 
1.9  1.9 

DM 
2.0  1.9 

L<M 
1.7  1.8 

Country  x 
Sex 

M<P 
1.8  1.9 

M>P 
1.8  1.8 

M>P 
2.0  1.9 

M<P 
1.9  1.9 

M>r 

1.9  1.8 

M)r 

2.1  2.0 

M<r 

1.9  2.0 

M<P 
1.8  2.0 

M>P 
1.8  1.7 

Age  X  SES 


SES 


SES  n  Srx 


Agf  X  SfX 


S<*x 


M71* 


Brnztl 

Italy 

ClUcaKn 

Austin 

Japan 

Country  x 

10>  U 
23.2  22.6 

10  >  i/» 
22.3  :o.o 

10  >  14 
19.5  19.3 

10  <  V. 
21.6  21.6 

10  >  U 
21.9  20.5 

10  >  U 
23.6  2J.6 

10"^  14 
22.5  21.5 

10^  14 
22 .4  21.6 

10  <14 
10 . 1  10 « 5 

Cciintry  x 
S£S 

L<M 
22.8  23.0 

21.2  21.1 

ln  M 

19.9  18.9 

L  <H 
21.5  71.7 

L<M 
20.8  21.5 

L>  M 
23.6  23.6 

L<M 
21.7  22.3 

L<M 
21.6  22.4 

L>H 
10  4  10.2 

Country  x 
StfX 

M>r 

23.3  22.6 

M>F 
21.8  20.5 

M>  F 
19.5  19.3 

m")  F 

21.8  21.4 

F 

21.6  20.8 

H<F 
23.4  23.8 

M  <F 
21.8  22.2 

21.8  22 . 1 

M>  F 
10.''-  10.3 

Age 

10  >  U 
20.8  20.1 

SES 

Age  X  SES 

SES  X  SoK 

IH>  LF 
20.7  20.1 

<MF 
20.5  20.6 

Age  X  Sex 

Sex 

M>  F 
20.6  20.3 

Story  Four 

—  Rt^sponac  LcnfiCh: 

*172* 

Tukeyi  USD 

-  4.549 

Country: 
tanks: 

Brazil 

7 

Mexico 
1 

England 

2 

Cernany 
8 

Italy 

5 

Yugoilavia 

Ch lea go 

Auat  in 

Japan 

Mean*: 

60.0 

83.3 

80.2 

59.3 

62.8 

9 

50.6 

6 

o£  .u 

3 

69 .7 

** 
6'4.6 

Country  X  * 
Age 

10  <14 
47.1  72.8 

10  <14 
79.5  87.2 

1C<14 
59.9  100.4 

10  ^14 
52.9  65.6 

10<i4 
58.9  66.7 

10  <14 
40.2  61.0 

10  <14 
55.4  68.6 

10  <14 
62.1  77.3 

10  <14 
62.0  67.2 

Ctxintry  x 
SES 

L>M 
61.4  ».6 

L<M 
79.9  86.8 

L  <M 
75. 3  85.0 

L<M 
56.5  62  0 

L<M 
58.8  66.8 

L<M 
50.1  51.1 

L<M 
58.2  65.8 

L<M 
70.6  68.8 

L<M 
61.8  67.4 

Sax 

M<r 

53.7  M.2 

M<r 

81.6  85.1 

71.9  38.4 

M  <P 
55.7  62.8 

M  <  F 
54.5  71.2 

M<F 
47.1  54.0 

M<F 
57.  1  67.0 

M<F 
63.4  76.0 

M<F 
60.8  68.4 

Age 

10  <U 
57.«  74.1 

SES 

UL  <m 

63.6  68.0 

Age  X  SES 

10L<10N 
56.4  99.7 

14L^  1^ 
70.8  77.4 

SES  X  Sex 

Age  X  Sex 

lOH  <  lOF 
53.5  61.6 

14H4^14r 
67.8  80.4 

Sfex 

M<F 
60.6  71.0 

Story  Four 

-*  Poaltive  Affect  H«ro: 

*173* 

Tukaya  HSD 

-  .088 

Countrjf; 
Eanka; 
tatana » 

Brazil 

7 

.2 

Mexico 
4 
.2 

England 
S 

.2 

Gcraiatty 
1 

.5 

Italy 

3 
.2 

fugOilavla 

2 
.4 

Chicago 
9 
.1 

Auat in 
6 

.2 

Japtn 
8 

.2 

Country  x 
Age 

10>  u 
.2  .1 

10>  14 
.2  .2 

10  <14 
.1  .2 

10>14 
.5  .5 

10<14 
.2  .2 

10  <K 
.3  .4 

10  >  14 
.2  .1 

10  >  14 
.2  .1 

10^  14 
.2  .2 

Country  x 
SSS 

L>M 
.2  .1 

L>  M 
.2  .2 

L>  M 
.2  .2 

L>  M 
.5  .5 

L<M 
.2  .3 

L>  M 
.4  .4 

L—M 
.1  .1 

Dm 

.2  .2 

L>  M 
.2  .2 

Country  x 
Sex 

K<r 

.2  .2 

M>F 

.2  .2 

M<r 

.2  .2 

M<F 

.4  .5 

M<F 
2  .2 

M<r 

.3  .4 

M<P 
.  1  .2 

M<r 

.  1  .2 

M<P 

.i      • « 

Age 

SES 

Age  X  SES 

SES  X  Sex 

Age  X  Sex 

lOK  <10F 
.2  .2 

14H<:  14  F 
.2  .3 

Sex 

M<r 

.2  .3 

Story  Four  - 

-  N/^^atlve  Affect  H^r^j 

♦174* 

Tukeya  HSD  ' 

-  .158 

Country: 
fenki*: 
Mean a; 

Brazil 
3 
.6 

Mexico 

2 

.7 

England 
6 
.5 

Cerwny 
.6 

Italy  Yugoalavia 
1  9 
.7  .5 

ChUego 
8 

.4 

Auttin 

7 

.9 

Jcpan  , 

9 
.4 

Country  x 
Age 

10  <14 
.5  .8 

10  <|4 
.*  .7 

10  <14 
.3  .7 

10  <  14 
.4  .7 

10<  14 
.6  .9 

10<  U 
.4  .6 

10  <  14 
.3  .5 

10  <14 
.4  .9 

10)14 
.4  .4 

Country  x 

ses 

Dm 

.8  .4 

L>M 
.7  .6 

L<  M 
.5  .5 

L>  H 
.6  .5 

L<M 
.7  .8 

L>  M 
.5  .5 

L<M 
.3  .5 

L>M 
.9  .4 

L<  M 
.3  .9 

Country  x 
Sax 

H  <P 

.5  .7 

M<P 
.6  ,7 

M<F 
.5  .5 

M<P 

.4  .7 

M<P 
.6  .9 

M<F 
.9  .6 

M>P 
.4  .4 

M^P 

.4  .5 

M<P 

.3  .4 

10  <14 
.4  .4 


Aga  X  ses 
Age  X  Sex 


SES 


SES  X  Sex 


Srx 

•im- 


M  <P 
.9  .6 


Ul 

Strry  YiMit 

T»'t<il  AffiHt  Hfr*»  niul  Ot)u'r«: 

*175* 

Cti  Irai^o 
8 
.7 

T«kvy«  USD 

Austin 
7 

.9 

Cnuntry: 
K£iik»: 

Rcizll 
4 

1.0 

Mexito 
3 

1.0 

England 
6 

1.0 

fA*rmitny 
1 

1.3 

Italy 

2 

1.2 

A  W|^VS  Alt  V 

5 

1.0 

-  .;2J 

Jnj»an 
9 
.7 

Country  x 
Age 

10  \  14 
.9  1.0 

10>  14 
1.1  .9 

10  <  14 
.6  1.3 

10<  14 
1.1  1.5 

10  <  14 
1.1  1.3 

10  <  14 
.8  1.1 

10  <14 
.6  .8 

10  <14 
.8  1.0 

10  >14 
.7  .6 

Country  x 
SES 

L>M 
1.3  .7 

O  M 
1.1  .9 

.9    1 .0 

1.3  1.3 

1  N  M 

i»  ?  n 
1.2  1.2 

M 

1.0  .9 

.6  .7 

L<M 
.9  .9 

L<M 
.6  .7 

Country  x 
Sex 

M<r 

.8  1.1 

M<F 
.9  1.1 

M<F 
.9  1.1 

M<F 
1.2  1.4 

M<r 

1.1  1.3 

M<F 
.9  1.1 

M<F 

.6  .7 

M<F 
.7  1.0 

M  <F 
.6  .7 

As« 

10^14 
.9  1.1 

SES 

Age  X  SES 

SES  X  Sex 

Ag«  X  Sex 

Sex 

M<F 
.8  1.1 

Story  Four 

—  Instrunertalltv: 

*176« 

Tukeya  HSD 

-  .139 

Country: 
lUnkj: 

Brazil 

7 

1.2 

Mexico 
8 

1.1 

England 
4 

1.5 

Gernany 

3 

1.6 

Italy 

5 

1.4 

Yugoslavia 

6 

1.2 

Chicago 
9 

1.1 

Auatln 

1 

1.8 

J«pan 

2 

1.6 

Country  x 
Age 

10>  14 
1.2  1.2 

10>  lA 
1.3  1.0 

10<14 
1.5  1.6 

10=  14 
1.6  1.6 

10>14 
1.5  1.4 

10  <14 
1.2  1.3 

10>  14 
1.2  l.l 

10<14 
1.8  1.9 

10  <14 
1.6  1.7 

Country  x 
SES 

L>M 
1.3  l.l 

1.1  1.1 

L>M 
1.5  1.5 

L<M 
1.6  1.7 

L<M 
1.4  1.5 

L<M 
1.2  1.3 

L<M 
l.l  1.2 

L<M 
1.7  2.0 

L>M 
1.7  1.6 

Country  x 

M>r 

1.3  1.2 

M>F 
1.2  1.1 

M<F 
1.5  1.5 

M>F 
1.7  1.6 

M>F 
1.5  1.3 

M>F 
1.3  1.2 

M<F 
l.l  1.2 

M<F 
1.8  1.9 

M>F 
1.7  1.6 

Age  X  SB8 
Age  X  Sex 


SES 

SES  X  Sex 
Sax 


Story  Five 

--  Stance: 

*177* 

Tukeya  HSD 

•  .088 

C^ntry^: 
Rank£: 

Brazil 

3 

Mexico 
9 

tngUod 

4 

Geraany 

1 

2.0 

Italy 

YugOi  lavla 

Chicago 

Auatln 

Japaa 

Means: 

1.9 

1.8 

1.9 

7 

1.8 

2 
2.0 

S 

1.9 

8 

1.8 

6 

1.9 

Country  X 
Ag« 

10^  14 
1.9  1.9 

10>  14 
1.8  1.8 

10  <  14 
1.9  1.9 

10<  14 
2.0  2.0 

10>  14 
1.9  1.8 

10<14 
1.9  2.0 

10>U 
1.9  1.8 

10  <  14 
1.8  1.8 

10  <  14 
1.9  1.9 

Country  x 
SES 

L>M 
2.0  1.9 

L<M 
1.8  1.8 

L<M 
1.9  1.9 

L>M 
2.0  2.0 

L>  M 
1.9  1.8 

L<M 
1.9  2.0 

L<M 
1.9  ].9 

L>M 
1.8  1.8 

L>M 
1.9  1.9 

Country  x 
Sax 

M>F 
1.9  1.9 

M>F 
1.8  1.7 

M  <F 
1.9  1.9 

M>F 
2.0  2.0 

M>F 
1.9  1.8 

M>F 
2.0  1.9 

M<F 
1.8  2.0 

M<F 
1.7  1.9 

M<F 
1.8  1.9 

Aga 

SES 

Age  X  SES 
Age  X  Sex 


SES  X  Sex 
Sex 


Story  Five 

—  Enseai^«Mnt 

*178* 

«  .116 

Tukeya  HSD 

Country: 

Kankat 

Mcanat 

Brazil 
1 

1.9 

Mexico 
8 

1.7 

England 
9 

1.7 

Gernany 

3 

1.8 

Italy 
6 

1.7 

Yugoa lavla 
4 

1.8 

Chicago 

2 

1.8 

Auatln 

7 

1.7 

Japan 

S 

1.8 

Country  x 
Agt 

10  >  14 
1.9  1.9 

10>  14 
1.8  1.7 

10>  14 
1.7  1.6 

t0>  14 
1.8  1.8 

10  <  14 
1.7  1.8 

10<14 
1.8  1.9 

10>  14 
1.9  1.8 

10  <  14 
1.7  1.8 

10<14 
1.7  1.8 

Country  x 
SES 

L>M 
2.0  1.9 

L<M 
1.7  1.8 

Om 

1.7  1.6 

L>M 
1.8  1.8 

L>M 
1.8  1.7 

L<M 
1.8  1.8 

L<M 
1.8  1.9 

L<M 
1.7  1.8 

L>M 
1.8  1.8 

Country  x 
Sex 

M)F 
1.9  1.9 

M)F 
1.8  1./ 

M)F 
1.7  1.6 

M>  F 
1.8  1.8 

M>P 
1.8  1.7 

M>F 
1.8  1.8 

M<F 
l.S  1.9 

H<r 

1.7  1.8 

M<F 
1.7  1.8 

Age 

SES 

Age  X  SKS 

Agv  X  Sfji 


lOH  >  lOf 

1.8  1.; 


14N  <i4r 
1.8  l.D 


SES  X  8<.'k 

8i>K 

•172/- 


IKn.KlOUIViHY 

1 1  A.SS,  iVin 

^«  X  lUi  n  Kl  NCI  S  .  M  V  ^ 

Ml 

Story  KIv«» 

Uni: 

Aiiit  In 

7 

2.6 

-  .181 

Japon 
9 

2 
2.9 

Mexico 
5 
2.7 

England 
8 

2.6 

1 

2.9 

It«iy 
6 

2.7 

4 
2. A 

3 
2.8 

Country  x 

10>  14 
2.9  2.9 

10  <  lA 
2.7  2.7 

10  <  14 
2.6  2.6 

10  <  V, 
2.9  2.9 

10  <  14 
2.6  2.7 

10  <  14 
2.7  2.9 

I0>  t4 
2.9  2.7 

10  <  14 
2  6  2.7 

10  >  14 
1.9  1.8 

Country  x 
SE5 

L>  M 
2.9  2.t 

L<M 
2.7  2.8 

L>M 
2.6  2.6 

M 

2.9  2.9 

L>  M 
2.7  2.7 

L<M 
2.8  2.8 

I.<M 
2.7  2,9 

L<  M 
2.6    2  6 

L>M 
2.0  1.8 

Country  x 

H>F 
2.9  2.9 

H>  F 
2.8  2.6 

M>  F 
2.6  2.6 

M<F 
2.9  2.9 

M}F 
2.8  2.6 

H/  F 
2.8  2.8 

M  <F 
2.7  2.9 

M<vF 
2.6  2.7 

m<'f 

2.8  1.9 

Age 

SES 

Age  X  5E5 

SES  X  Sex 

Age  X  Sex 

10M>  lOF 
2.7  2.6 

14H  <  14F 
2.6  2.7 

Sex 

Story  Five  --  A i<» /Advice: 


♦180* 


Tukeya  HSD 


Country: 

8r«zll 

MexUo 

England 

Germany 

Italy 

Yugoalavla 

Chicago 

Auatln 

1 

6 

9 

5 

3 

2 

4 

8 

Means: 

1.4 

1.2 

1.0 

1.3 

].4 

1.4 

1.3 

1.1 

Country  x 

10  <  14 

10  <  14 

10  >14 

10  >  14 

10  >14 

10<  14 

10  >  14 

io>  u 

Age 

1.4  l.S 

1.2  1.3 

1.0  1.0 

1.3  1.2 

1.4  1.3 

1.4  1.4 

1.4  1.3 

1.1  1.1 

Country  x 

L<M 

L>  M 

L>M 

L<  H 

L<H 

L>M 

L>  H 

L>H 

SES 

1.4  1.4 

1.3  1.2 

1.1  1.0 

^2  1.3 

1.3  1.4 

1.4  1.4 

1.4  1.3 

1.1  1.0 

Country  x 

M  <F 

M>P 

M  >F 

M<F 

M>F 

M>F 

M>  F 

M>F 

Sex 

1.4  1.4 

1.4  1.1 

1.1  1.0 

1.3  1.3 

1.5  1.3 

1.4  1.4 

1.4  1.3 

1.1  l.O 

.124 

Japan 

7 

1.2 

10  <14 
1.2  1.2 

L<H 
1.2  1.2 

H<P 

1.2  1.3 


Age 

Age  X  SES 
Age  X  Sex 


IOm'^  lOF 
1.3  1.2 


14H  >t4P 
1.3  1.3 


SES 

SES  X  Sex 
Sex 


M>F 
1.3  1.2 


Story  Five  Solver; 


Country: 

Brazil 

Hexlco 

England 

Geriaany 

Banks: 

1 

3 

9 

7 

Heanj; 

2.4 

2.2 

2.2 

l.S 

Country  x 

IC<14 

10  <U 

10  >  14 

tO>  14 

Aga 

2.4  2.4 

2.1  2.3 

1.4  1.2 

1.8  1.7 

Country  x 

L<M 

L<M 

L>M 

L<M 

SES 

2.3  2.5 

2.1  2.3 

1.3  1.2 

1.7  l.« 

Country  x 

M<r 

H>P 

H>F 

H>F 

S3X 

2.4  2.5 

2.4  2.0 

1.3  1.2 

1.8  1.7 

*1«1* 

Tukeya  HSD 

-  .228 

Italy 

YugoalavLa 

Chicago 

Auatln 

Ja|i«n 

5 

6 

4 

8 

2 

2.1 

1.9 

2.1 

1.6 

2.3 

10  >  14 

10  >  14 

10  >  14 

10  <14 

10  <  14 

2.2  2.0 

1.9  1.9 

2.2  2.1 

1.6  1.7 

2.3  2.A 

t<H 

t>  M 

L<H 

L>M 

L>M 

2.1  2.2 

1.9  1.9 

2.1  2.2 

1.7  1.6 

2.4  2.3 

M>  r 

M>r 

M<F 

M>  r 

H<r 

2.3  1.9 

2.0  1.8 

2.1  2.2 

1.7  1.6 

2.3  2.4 

Age  X  SES 
Age  X  Sex 


IGH>  lOF 
2.1  1.8 


14M  <14F 
1.9  2.0 


SES 

SES  X  Sex 
Sex 


2.0  1.9 


Story  Five  laiplemeutatlon: 


Country; 
ganka; 


Brazil 

1 


Mexico 
4 


England 

6 


Geraany 

7 


Italy 

5 


Yugoalavla 

2 


^eana: 

2.8 

2.6 

2.4 

2.5 

2.6 

2.8 

Country  x 

10<  14 

10<  14 

10  >  14 

10<14 

10  >14 

10  <14 

Age 

2.8  2.6 

2.6  2.6 

2.4  2.3 

2.4  2.6 

2.6  2.6 

2.7  2.9 

Country  x 

L>M 

L<M 

L<H 

L>M 

Dm 

SES 

2.8  2.8 

2.6  2.7 

2.5  2.2 

2.5  2.6 

2.6  2.5 

2.8  2.6 

Country  x 

H=r 

M  >r 

H<f 

'  H<F 

M;r 

M>F 

Sex 

2.8  2.8 

2.7  2.S 

2.3  2.4 

2.4  2.6 

2.7  2.5 

2.8  2.8 

*182* 

Chicago 
6 
2.5 

10  >14 
2.6  2.5 

L<M 
2.4  2.7 

H<F 
2.4  2.7 


Tukeya  HSD  -  .215 


Auatln 
9 
2.1 

10  >  14 
2.2  2.1 

L<M 
2.1  2.1 

M<r 

2.0  2.2 


Jap«n 
3 
2.8 

10<  14 
2.7  2.8 

DM 

2.6  2.7 

H<  r 

2.7  2.8 


Age 

Age  k  iKS 


SES 


SES  X  Sex 


A«^  x  Stfx       lOH  >  lOF       i4M  <  {4P 
2.6    2.5       2.5  2.7 


Sex 


iMtnut/iiKi  i 

,  1  1  A     .  ,\.S 

)    J  V   Ifll  •  1  ' 

t  NM  .       '  1  .W  f 

i  1 1 

-  -  «h.t> 

Tiik*  y«  HM) 

-  nn 

Bt  it  *  1 1 
1 

l.b 

tU  H  tCQ 

2.4 

III  Hi) 
2.!i 

(.iMiiwiiiy 
I 

2.7 

Italy 
9 
2.4 

i 
2.7 

6 

2.5 

7 

2.4 

Jitpmi 
5 
2.5 

Country  x 

10  <U 
2.5  2.7 

10  <14 
2.3  2.5 

to  <  14 
2.5  2.6 

10  <  14 
2.7  2.7 

iO<  14 
2.3  2.4 

10  <  14 
2.6  2.8 

10  >  14 
2.6  2.4 

10  >  14 
2.5  2.4 

10  <  14 
2.4  2.7 

Country  m 
SES 

L>M 
2.6  2.6 

L<  M 
2.}  2.5 

L>M 
2.6  2.5 

M 

2.7  2.7 

I.>  M 
2.7  2.6 

!.<M 
2.4  2.6 

L>H 
2.4  2.4 

L<M 
2.5  2.6 

Country  x 
Sek 

2.6  2.6 

M>  F 
2.4  2.4 

H<F 
2.5  2.6 

M<  F 
2.6  2.8 

M>r 

2.4  2.3 

H  <r 

2.7  2.7 

M<  r 
2.5  2.6 

M<F 
2.3  2.5 

M<r 

2.5  2.6 

10  <  U 
2.5  2.6 

SES 

Age  X  SES 

SES  X  Sex 

t0M>  lOF 
2.5  2.5 

14H  <14F 
2.5  2.6 

Sex 

Story  Five 

—  Ev.iluaCion  of  Out^nw; 

Tukeya  HSO 

-  .139 

♦  184* 

Meanw: 

Brazil 

7 
2.1 

Mexico 
8 

2.1 

Eng  land 

3 
2.2 

Gcnuny 
1 

2.3 

Ita  ly 
6 

2.1 

Yugoslavia 
5 
2.2 

Chicago 

4 

2.2 

Austin 
2 
2.2 

Japan 

9 
2.0 

Country  x 
A«e 

10<  14 
2.0  2.2 

10  <14 
2.0  2.1 

10  >14 
2.3  2.2 

10  <  14 
2.3  2.3 

10<14 
2.1  2.1 

10  <u 
2.1  2.2 

10  >14 
2.3  2.1 

10  >  14 
2.3  2.2 

10  >  14 
2.0  2.0 

Country  x 
SES 

2.1  2.1 

L<H 
2.1  2.1 

L>H 
2.3  2.2 

L>H 
7.3  2.3 

L<H 
2.1  2.2 

9    9      9  1 

L-M 
2.2  2.2 

L<H 
2.2  2.3 

L<  H 
2.0  2.0 

Country  x 
Sex 

M<  F 
2.1  2.1 

M  <F 

2.1  2.2 

M>F 
2.3  2.2 

M<F 
2.2  2.4 

M>F 

9    1      9  1 

M<F 
2.1  2.2 

H  <F 
2.1  2.2 

H<  F 
2.1  2.3 

M<  F 
2.0  2.0 

Afe 

SES 

Age  X  SES 

SES  X  Sex 

- 

Agfl  X  Sex 

Sex 

Story  Five 

CopUuk  EffeccivencM: 

*185* 

Tukeya  USD 

-  1.033 

Country! 
Unka: 

Brat 11 

Hcxlco 

England 

Gcnaoy 

Xtaly 

YufoalavU 

Chicago 

Auatin 

Japan 

Meana: 

Countty  X 
Age 

10  <14 
23.3  23.9 

10  <14 
22.1  22.9 

10<14 
17.9  17.9 

10<  14 
21.3  21.7 

10>  14 
20.2  20.0 

10<14 
22.5  23.6 

10>  14 
23.6  22.0 

10  <14 
21.6  21.7 

10<  14 
9.7  9.8 

Country  x 
SES 

L>  K 
23.7  23.5 

L<  H 
22.1  22.9 

L>M 
18.2  17.6 

L<M 
21.5  21.5 

L>M 
20.1  20.1 

L>  H 
23.1  23.0 

L>  H 
22.3  23.3 

L>  H 
21.8  21.5 

L>  H 
9.7  9.8 

Country  x 
Stx 

M>  F 
23.6  23.6 

M>F 
23.4  21.7 

H>F 
If.O  17.9 

H  <F 
21.2  21.8 

H>  F 
20.9  19.2 

M>F 
23.2  23.0 

M<  F 
22.2  23.4 

M<F 
21.1  22.2 

M  <F 
9.6  9.9 

Ag« 

Age  X  SES 


SES 

SES  X  Sax 


ERIC- 


▲ga  X  Sex 

10M>  lOF 
20.6  19.9 

14W  <14F 
20.0  20.7 

Stx 

££oty  Five 

*-  ResDOnae  Leitxth: 

*186* 

Tukeya  KSD 

•  4.372 

Country: 

>anka; 

Heanai 

Btacll 
8 

49.9 

Mexico 
1 

76.1 

England 

2 

71,0 

Cemany 

7 

50.2 

Italy 
5 

53.0 

Yugoa lavia 
9 

43.3 

Chicago 
6 

50.6 

Auatin 

3 

58.6 

Ja|£an 

4  . 
55.6 

Country  x 
Aga 

10  <14 
40.0  59.7 

10<I4 
72.4  79.8 

10<14 
50.2  91.8 

10<14 
44.4  56.0 

10  >14 
53.9  52.2 

10  <14 
37.6  49.0 

10<14 
44.4  56.9 

10  <  14 
54.1  62.7 

10  >14 
55.7  55.5 

Country  x 
SES 

L5M 
51.6  48.1 

L<H 
73.8  78.4 

L<H 
65.2  76.8 

L<H 
48.3  52.1 

50.5  55.5 

42.2  44.4 

L<H 
47.0  54.2 

L>  H 
60.0  56.8 

51.5  59.8 

Country  x 
Sex 

H<F 
43.0  56.8 

H<F 
73.7  78.6 

M<F 
63.1  78.9 

M<F 
45.8  54.6 

M<F 
48.4  57.6 

M<F 
41.2  45.4 

M<F 
46.4  54.9 

M<F 
53.3  63.5 

M<F 
52.5  38.8 

Age 

10<  14 
50.3  62.6 

SES 

UL<UM 
54.5  58.5 

amv  X  ses 

lOL  <  UlM 
49.6  51.1 

14L«  14M 
5*i.4  65.9 

S£S  X  S(x 

Age  X  Sfx 

IflM  '  lOf 
46.5  54.1 

14M'<  14  r 
57.3  67,9 

Sex 
•172V» 

M<F 
51.9  61.0 

IKil  KUUfNfHY  L'OMf.Mdr.fN 

tni  MKV,  Mi 

0  -  M/W.h 

1 1 1 

Stoiv  Hvt' 

rt»Hitiv» 

'  A  (ft  it  lU'ro; 

•18?* 

Tukcya  HSD 

-  .076  * 

C<HHi(  : 
Mt'aiiN ; 

BrMC 1 1 
8 
.1 

HiKlro 
9 
.1 

linr.lanJ 
3 
.1 

Oi'Tnutfty 
I 

.3 

Ita  ly 

U 

I 

Yut(Oi  i  1  via 
6 
.1 

th  icago 
.1 

Aoat In 

2 
.2 

Jap^a 

7 

.1 

Country  x 
Age 

10  <  14 
.1  .1 

10  <  14 
.1  .1 

10  <  14 
.1  .2 

10  >  14 
.1  .3 

10  '  14 
.2  .1 

10"*  14 
.1  .1 

10  >  14 
.1  .1 

lO  14 
.2  .2 

10  >  14 
.1  .1 

Country  x 
SIS 

L>  M 
.L  .L 

L<M 
.1  .1 

L>M 
.2  .1 

L>  M 
.3  .2 

.1  .1 

L<M 
.1  .1 

L  >M 
.1  .1 

I.<M 
.2  ,2 

L  >M 
.1  .1 

Country  x 
Sex 

M<r 

.1  .L 

M<F 
.1  .1 

M<  F 
.1  .2 

M<F 
.3  .3 

M<f 

.1  .1 

M  <F 
.1  .1 

M  <F 
.1  .1 

M  <F 
.1 

M<  P 
.1  .1 

Age 

SES 

Age  X  SES 

SES  x  Sex 

Age  X  Sex 

Sex 

M^  F 
.1  .2 

Story  Fiw 

--  NcftAtive  Affect  Hero: 

♦188* 

Tukeya  HSD 

-  .124 

Country; 
Meana ; 

Brazil 
6 

.3 

Mexico 
7 
.3 

England 
.5 

Germny 
4 
.4 

Ita  ly 

2 
.5 

YugoaUvla 

9 
.2 

Chirago 

5 
.3 

Auatln 
3 
.4 

Japan 
8 

.2 

Country  x 
Age 

10  <U 
.3  .3 

10  <14 
.2  .3 

10  <  14 
.4  .7 

10  <14 
.3  .4 

10  <  14 
.4  .5 

10>  14 
.2  .1 

10  <14 
.3  .4 

10  <  14 
.3  .4 

10  >14 
.2  .2 

Country  X 
SES 

L<M 
.2  .4 

L<M 
.2  .3 

L<  M 
.4  .6 

L<M 
.3  .4 

L<M 
.4  .5 

L<M 
.1  .2 

L<M 
.3  .4 

L<M 
.4  .4 

L<M 
.2  .2 

Country  x 
Sex 

M<f 

.3  .3 

M<F 
.2  .3 

PI  ^  r 
.4  .6 

M<F 
.2  .5 

M<sF 
.3  .6 

M<  F 

.1  .2 

M<F 
.3  .3 

M>F 

.4  .3 

M>F 

.2  .2 

Age 

10  <U 
.3  .4 

SES 

UL<UM 
.3  .4 

* 

Age  X  SES 

• 

SES  y  Sex 

Aga  X  Sex 

Sex 

.3  .4 

Story  VLvt 

"  Total  Affect  Hero  and  Other a; 

*189* 

Tukeya  HSD 

Auatln 

4 
.7 

-  .186 

Country! 

Ranks; 

Means: 

Brazil 

5 
.5 

Mexico 
7 
.4 

England 

I 

.9 

Germany 

2 
.9 

Italy 
4 
.8 

Yugoa  la  via 

9 
.3 

Chicago 
6 
.5 

Japan 
8 

.3 

Country  x 
Age 

10  <14 
.5  .5 

10<  L4 
.3  .4 

10<  14 
.7  1.2 

1&<14 
.8  .9 

10>14 
.8  .8 

10  >  14 
.4  .3 

10  <14 
.4  .5 

10  <  14 
.7  .8 

10>  14 
.4  .3 

Country  x 
SES 

L>M 
.5  .5 

L<M 
.3  .4 

L<M 
.9  l.O 

L<M 
.8  .9 

L<M 
.6  .9 

L<M 
.3  .3 

L<M 
.5  .5 

L<M 
.7  .8 

L>M 
.4  .3 

Country  x 
Sex 

M<r 

.4  .6 

M<F 
.3  .4 

M<F 
.8    1. 1 

M<F 
.8  .9 

M<r 
.7  .8 

M<F 

.2  .4 

M<F 
.4  .5 

M<P 
.7  .8 

M<F 
.3  .3 

Age 

10<1A 
A  A 

SES 

UL  <UM 
.5  .6 

Age  X  SES 

SES  X  Sex 

Aga  X  Sex 

Sex 

M<F 

.6 


<tory  Five       £natru<ientJ  IttJ! 


Country: 

Brazil 

Mexico 

England 

Gernii  y 

Ranks: 

5 

3 

8 

1 

Mcana ; 

1.0 

1.3 

1.0 

1.7 

Country  x 

10<14 

10  >  14 

10>  14 

10<14 

Age 

1.0    1. 1 

1.3  1.3 

1.0  1.0 

1.6  1.8 

Country  x 

L<M 

L<M 

L>H 

L>M 

SES 

1.0  1.0 

1.3  1.4 

1.0  1.0 

1.7  1.7 

Country  x 

M>f 

M>F 

M<P 

M<F 

Sex 

Ul  1.0 

1.4  1.3 

1.0  1.0 

1.7  1.7 

Agn  10<14 
1.2  1.2 


Age  X  8KS 


Agv  It  S^t       t0H>  lOr       14M<  Kf 
1.2    l.l       i.2  1.2 
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Italy 

YugOiilavla 

Chicago 

Auatln 

Japan 

4 

9 

7 

2 

6 

t.O 

1.0 

1.0 

1.6 

1.0 

10  <  14 

10  <  14 

10  >  14 

10  <14 

10  <14 

1.0  l.t 

.9  1.0 

t.O  .9 

l.S  1.7 

1.0  1.0 

DM 

L<M 

L<M 

L<M 

L>M 

1.1  1.0 

.9  1.0 

.9  1.0 

1.6  1.6 

1.0  1.0 

M>F 

H>F 

M<f 

M<F 

M<F 

1.1  1.0 

1.0  1.0 

1.0  1.0 

1.5  1.7 

1.0  l.l 

SES 

SrS  X  Sex 

M1>  MF 

1.2  1.2 

1.2  1.2 

Sex 
17JU. 


Ml  t  K(  > 


INlMUlMfNlHi   CIIHI'AKIM»:»    unMK\.  j  I  A  .s,  MA)  ',J  X  htl  I  I  iU  fH  J  til 


•191* 

l(ikfy«  list) 

•  .12*. 

Bra/il 
3 

1.8 

Ni'x  t(.  o 
8 

1.6 

En);lan»{ 
4 

1.8 

1 

2.0 

Itjiy 
*} 

1.5 

2 

1.9 

6 

1.7 

AitHt  in 
7 

1.6 

5 

1.7 

CiTuntry  x 

\ 

10/  U 
1.8  1.7 

10  <IA 
1.4  1.7 

10  <U 
1.7  t.8 

10<14 
1.9  2.0 

10  <  14 
1.4  1.5 

10  >14 
2.0  1.9 

10  <14 
1.7  1.8 

10  >  14 
1.7  1.6 

10  <14 
1.7  1.7 

Country  x 
SES 

L>  H 
1.9  1.7 

L>M 
1.7  i.4 

L<N 
1.7  1.8 

L<,M 
1.9  2.0 

L<M 
1.4  t.6 

L<M 
1.9  2.0 

L>  M 
1.8  1.7 

1.6    1  6 

L  >M 
1.8  1.7 

Country  x 
Sex 

M  >F 
1.8  t.8 

M  >r 

1.6  1.5 

H  ^  F 
1.8  1,7 

H  ^  F 
2.0  2.0 

M  \  t. 
1.6  1.4 

H  <  ¥ 
1.9  2.0 

M>F 
1.8  1.7 

M>F 
1.7  1.6 

M>F 
1.7  1.7 

Ag€ 

SES 

UL>  UM 
1.7  1.7 

Age  X  SES 

SCS  X  Sex 

Age  X  Sex 

Sex 

M>F 
1.7  1.7 

Story  Six  SngaRCnvnt 


Country: 

Ranks: 

Means: 

Brazil 
1 
1.8 

Hexico 
5 
1.5 

England 

8 

1.3 

Gemany 
7 
1.5 

Italy 
6 

1.5 

Country  x 
Age 

10>  14 
1.9  1.7 

10  <  14 
1.4  1.6 

10>  14 
1.4  1.2 

10<  14 
1.4  1.5 

10  <  14 
1.3  1.6 

Country  x 
SES 

L>M 
1.9  1.7 

L>  M 
1.6  1.4 

L>  H 
1.5  1.2 

L>  H 
1.5  1.8 

L>  H 
1.5  1.5 

Country  x 
Sex 

Age 

M  >F 
1.6  1.8 

M  >F 
1.5  1.5 

M  >F 
1.4  1.3 

M  >F 
1.5  1.4 

H  >F 
1.5  1.5 

SES 

Age  X  S£S 

SES  X  Sex 

Age  X  Sex 

lOM  >  lor 
1.6  l.S 

14M  <  I4F 
1.5  1.6 

Sex 

Story  Six 

"  Initiation: 

Country: 
jtanky : 
Means; 

Brazil 

2 
2.6 

Hexico 
6 

2.4 

Eng land 
8 

2.1 

Geruiany 
3 

2.6 

Italy 

7 
2.3 

Country  x 
Age 

10  >14 
2.7  2.5 

10<14 
2.3  2.6 

10>  14 
2.1  2.0 

10<  14 
2.4  2.7 

10  <  14 
2.1  2.6 

Country  X 
SES 

L>M 
2.7  2.4 

L>M 
2.6  2.3 

L>  H 
2.2  2.0 

L>M 
2.6  2.6 

L<M 
2.3  2.4 

Country  X 
Sex 

M>F 
2.6  2.6 

M>F 
2.5  2.3 

M  <F 
2.1  2.1 

M>F 
2.6  2.5 

M>F 
2.4  2.3 

Yugoslavia 

9 

1.3 

10>  14 
1.4  1.2 

t<M 
1.3  1.4 

M-  F 
1.3  1.3 

0L>  UM 
1.6  1.5 


SES 


Yugoalavla 

9 

1.8 

10>I4 
1.9  1.7 

L<M 
1.7  1.9 

M>  F 
1.9  1.7 

UL  >UN 
2.4  2.4 


*192* 

Chicago 

2 

1.8 

10>  14 
l.S  1.7 

L>  H 
1.8  1.7 

M<  F 
1.7  1.8 
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Austin 

3 

1.7 

10  >  14 
1.8  1.7 

L>M 
1.7  1.7 

M>  F 
1.6  1.4 


Japan 

1.6 

10<  14 

1.6  1.7 

L>M 

1.7  1.6 

H>f 
1.6  1.6 


*193* 

Ch  Icago 

4 

2.6 

10>  14 
2.6  2.5 

L>  H 
2.6  2.5 

M<F 
2.5  2.6 


tukeya  HSD  «  .240 


Auatln 

5 
2.5 

10>  14 
2.5  2.5 

L>  H 
2.5  2.5 

M>F 
2.5  2.4 


Japan 

1 

2.8 

10>  14 
2.8  2.8 

L>  H 
2.8  2.7 

M  <F 
2.7  2.8 


Age  X  SES 


SES  X  Sex 


Age  X  Sex       lOM  >  lOF       14M  <,14F 
2.5    2.3       2.4  2.5 


Story  Six 

"  Aid/Advice: 

*I94* 

Tukeya  HSD 

-  .152 

Country: 
Mtans: 

Brazil 
2 

1.4 

Hcxlco 
9 

1.1 

England 
4 

1.3 

Germany 
6 

1.2 

Italy 

3 

1.4 

Yugoa  lavia 

7 

1.2 

Ch  icago 
8 

1.2 

Auat  in 
5 

1.2 

Japan  ' 

1 

1.5 

Country  X 
Age 

10>I4 
1.4  1.4 

10  >  14 
l.l  1.0 

10  >  14 
1.3  1.2 

10>  14 
1.3  1.2 

10  <  14 
1.3  1.5 

10>  14 
1.2  1.1 

10>  14 
1.2  1.; 

10  >  14 
1.3  1.1 

10<14 
1.3  1.6 

Country  x 
SES 

L>  H 
1.5  1.4 

t.)  H 
1.2  1.0 

L>M 
1.3  1.2 

L>M 
i.2  1.2 

L<M 
1.4  1.5 

L  <H 
1.1  1.2 

1.2  l.l 

L>  H 
1.2  1.2 

L<M 
1.4  1.5 

Country  x 
Sex 

M  >f 
1.5  1.4 

M>r 

1.1  1.0 

M>F 
1.3  1.2 

M>  F 
1.3  1.1 

M>f 

1.5  1.4 

M>f 
1.2  l.l 

M>f 

1.2  l.l 

H>r 

1.3  1.1 

M<F 
1.4  1.5 

Age 

SES 

Age  X  SES 

Ak*  X  S<'x 


ioM>>  lor 

1.}  1.2 


l'»M  >14F 
1.3  1.2 


8KS  H  Stx 


Svx 
■i71i- 


M>F 
1.1  1.2 


«  t  K  1  ,    (>t  1 

tLA.ss ,  'VNt) 

fit 

St»>rv  Six 

Si»iv«'r: 

■  .2fc7 

f  .Mintrv: 

bruzti 
1 

2.1 

Hcxlc«> 
4 

1.9 

FnKlsnd 
1.5 

7 
1.7 

Italy 

3 

2.1 

5 

l.f 

Cltl<  mko 
8 

1.5 

Aust  (n 
1.8 

2 

2.1 

Country  x 
*•* 

10  >  14 
2.2  2.1 

10<14 
1.9  2.0 

10  >  14 
1.6  1.) 

10  <  iu 

\.7  1.8 

10  <  14 
2.a  ^.2 

10  >  14 
1.9  1.8 

10  >  14 
l.A  1.4 

10  >  U 
1.8  1.7 

10)  14 

2.1  2.0 

Coi»ntry  X 

$ts 

L<N 
2.1  2.1 

L>  N 
2  1  1.7 

Dm 

1.6  1.3 

L<M 
1.7  1.7 

LsH 
1.9  2.2 

L<H 
1.7  1.9 

L>M 
1.6  1.5 

L<H 
1.8  1.8 

L>M 
2.1  2.0 

Country  x 
$<x 

M>r 

2.1  2.1 

M>F 
2.0  1.9 

M>  F 
1.5  1.4 

M>  F 
1.7  1.7 

M>F 
2.1  2.0 

H>  F 
1.9  1.7 

H>r 

1.6  1.^ 

M>r 

1.8  1.7 

M<  r 
2.0  2.2 

SES 

Age  X  SES 
Age  X  S*x 


lOH  > lOF 
2.0  1.8 


14H<14F 
1.8  1.8 


SES  X  Sex 


S«x 


Story  Six 

If"nlMMFntdelon: 

*196* 

Tukcya  HSO 
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Cp._  rj^: 

Brazil 

1 

2.2 

Hoxtco 
5 

1-9 

EngUnd 
9 

1.6 

GeriMny 
3 

2.0 

Italy 
1.9 

YufoaUvla 
8 

1.7 

Chicago 
7 
1.8 

Auat  in 

4 

1.9 

Japan 

2 
2.1 

Country  x 
Af* 

10>  14 
2.2  2.2 

10  <  14 
1.8  1.9 

10>  14 
1.8  1.5 

10  <14 
1.9  2.0 

10  <  14 
1.8  1.9 

10)14 
1.8  1.7 

10  >  14 
1.9  1.6 

10)  14 
2.0  1.8 

10>14 
2.1  2.0 

Covatry  x 
SES 

t<H 
2.1  2.3 

L>N 
2.0  1.7 

L>M 
1.7  1.6 

L<M 
2.0  2.0 

t<M 
1.7  2.0 

t<M 
1.7  1.8 

L>N 
1.9  1.7 

L  <M 
1.8  2.0 

DM 
2.1  2.0 

Country  x 
Sox 

M>  r 

2.2  2.2 

M>r 

2.0  1.8 

M>r 

1.7  1.6 

M>r 

2.C  2.0 

M>F 

1.9  1.8 

M>F 

1.8  1.7 

M>F 

1.8  1.8 

M>F 

2.0  1.9 

M<F 

2.0  2.1 

Ait 

10>U 
1.9  1.9 

8ES 

AfO  X  f £S 

StS  X  Sex 

Aft  X  Sex 

lOM  >  lOr 
2.0  1.8 

14M<14F 
1.8  1.9 

Sex 

M>F 
1.9  l.« 

Story  Six 

*-  Outcqgio; 

♦197* 

Tukcya  HSD 
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Countrjf: 
fanks; 

Brazil 
2 
2.6 

Moxlco 
8 

2.3 

5 
2.4 

Ccnwny 
1 

2.7 

Italy 

7 
2.4 

YufoaUvU 

4 

2.4 

Chicago 
9 

2.3 

Auat in 
6 

2.4 

Japan 

3 
2.5 

Country  x 
A8« 

10>U 
2.7  2.5 

10  <14 
2.3  2.4 

10>14 
2.4  2.3 

10  <i4 
2.7  2.8 

10  <  14 
2.3  2.4 

10>  14 
2.5  2.4 

10>  14 
2.4  2.2 

10>14 
.2.5  2.3 

10<14 
2.5  2.5 

Country  x 

t>  N 
2.8  2.5 

L>M 
2.4  2.3 

L>M 
2.4  2.3 

L<M 
2.7  2.8 

L<M 
2.3  2.4 

L<M 
2.4  2.4 

DM 
2.3  2.3 

L>M 
2.4  2.3 

L>M 
2.6  2.5 

Country  x 
S«x 

M<F 
2.6  2.7 

M>r 

2.4  2.3 

M>F 
2.4  2.3 

N<F 
2.7  2.8 

M>F 

2.4  2.4 

N>r 

2.4  2.4 

M>r 

2.3  2.2 

M<F 
2.3  2.4 

M<r 

2.5  2.6 

Am 

10  >U 
2.5  2.4 

SES 

UL>UH 
2.5  2.4 

Ako  X  SES 

lot  > IGH 
2.5  2.5 

14L>14H 
2.5  2.4 

8CS  X  8«t 

Age  X  Sex 


Sex 


ERIC 


Story  Six 

Evaluation  of  Otitcow; 

*198* 

T'jkeya  USD 

•  .116 

CouatTjft 

ftank*: 

Meana! 

Brazil 

4 

2.0 

Mexico 
7 
2.0 

England 

5 
2.0 

Ceraaoy 

6 
2.0 

Italy 
9 

1.9 

Yugoalavia 

2 
2.0 

Ch  ica^ 

3 
2.0 

Auat  in 

1 

2.1 

Japan 
8 

1.9 

Country  x 
Age 

10<14 
1.9  2.2 

10  ^^14 
1.9  2.0 

10<14 
2.0  2.0 

10<14 
1.9  2.1 

10  <14 
1.8  2.0 

10<  14 
2.0  2.1 

10<14 
2.0  2.0 

10  >u 
2.1  2.1 

10<14 
1.9  1.9 

Country  x 
its 

L>K 
2.0  2.0 

L>M 
2.0  1.9 

Dm 

2.1  2.0 

L>M 
2.0  2.0 

L<M 
1.9  1.9 

L<M 
2.0  2.1 

L>M 
2.0  2.0 

L>M 
2.1  2.0 

L>M 
2.0  1.9 

Country  x 
Sex 

M<F 

1.9  2.1 

M<F 

1.9  2.0 

M<F 

2.0  2.0 

M<  F 

1.9  2.0 

M<F 

1.9  2.0 

M>F 

2.0  1.8 

M<F 
2.0  2.1 

M<F 
2.0  2.1 

M<F 
1.9  2.0 

Age 

10<14 
1.9  2.0 

SES 

Age  x  ses 


Age  a  Sex 


SES  X  S<  x 
Sex 

t  »  n . 


2,0  2.0 


IM.i.-ll  m»)tU-o  EnnUitU 


Himuh; 
Country  k 

Country  x 
SES 

Country  x 
Sex 

As- 

Afie  X  SES 
Age  X  Sex 


10  >  U 


10  <U 


10  >  U 


to  <  U 


tttf  ly  VuK.oiUvt4i 


lukcy*  MSI)  -  1.29^ 


10  <  \U 


10^  H 


22.6  22.0      19.6  :0.0      16, Q  1^.3      19.6  20.8      17.9  V).7      19.9  18.9 


L>M 


10<I4  10>  U  10>14 

2J.0  ^l.l     21.9  :o,6      10.2  10.2 


DM 


M 


LS  m 


2i.y  21.7      21.3  19.3      16.9  "l5.8      7Qj  ku      Ib!?"'^.?  IsV'l'y.^ 


I    M  DM 
*'i,0  20  2      ^1.3  .'1.2 


DM 
10.4  10.0 


H  <  K 


M  K 


M>  F 


M>  \ 


22.2  22.3      20.7  i9.8      U*.6  16.1      20.2  20.1      V).2  18./. 

SES 


19.6  J'J..' 
19.0  18.6 


M  H  >  K  M  <  F 

20.7  20.5      21.4  21.1      10. I  10.3 


l0^t>lOF  14M<14F 
19.3  18.4      18.6  18.9 


SES  X  Sex 
Sex 


Story  Six       Response  Lent'thi 


Country: 

Ranks: 

Means: 

Brazil 
6 

55.4 

Mexico 
I 

81.2 

England 
2 

75.8 

Germany 
8 

51.2 

Ita  ly 
4 

59.3 

Country  x 
Age 

10  <  14 
39.8  71.1 

10  <  14 
74.4  88 

.0 

10  <  14 
55.2  96.3 

10  <14 
43.9  58.5 

10  <14 
57.6  61  0 

Country  x 
SES 

L<M 
54.6  56.3 

L<M 
78.4  84 

.0 

L<M 
71.1  80.5 

L<M 
51.1  51.3 

L<M 
56.3  62.3 

Country  x 
Stx 

M  <P 
51.7  59.2 

M<r 

79.1  83 

3 

M<F 
67.3  64.2 

«  <F 
44.3  58.1 

M<P 
52.6  66.0 

Ate 

Ate  X  SES 
Ate  X  Sex 


10<  14 

51.4  46.2 

10L<1GM  14L4C14M 

50.5  52.3     64.6  71.7 


10M<  lOP 
47.6  55.2 


14M4C14P 
62.2  74.1 


SES 

SES  X  Sex 


Yugoslavia 

9 

42.0 

10  <  14 
33.3  50.7 

L<M 


M<F 


UL  <UM 
57.6  62,0 


M<F 
54.9  64.7 


$torv  Stx       Po«ltiv#  Affect  Hero: 

Brazil 
8 
.1 


Country 
Meani; 


Mexico 
5 
.1 


Country  x 
At* 

Country  x 
SES 

Country  x 
Sax 

At« 

Ate  X  SES 
Afc  X  Sex 


10  <  14 
.0  .1 

L>M 
.X  .1 

M<F 
.0  .1 


10  >u 
.1  .0 

L>M 
.1  .1 

M>r 
.1  .1 


England 
7 

.1 

10>14 
.1  .0 

L>M 
.1  .0 

«<P 
.0  .1 


Genoany 
2 
.1 

10  <14 
.1  .2 

L-M 

.1  .1 

M<F 
.1  .2 


IGH  <  lOF 
.1  A 


ICM«14F 
.1  A 


Italy 
6 

.1 

10>  14 
.1  .0 

L>« 
.1  .0 

M>P 
.1  .0 

SES 

SES  X  Sex 

8«K 


Yutoalavla 
9 

.0 

10<14 
.0  .1 

L>M 
.0  .0 

M<P 
.0  .0 


M<P 
.1  .1 


Story  Six 

—  Necatlv^  Aff#rt:  lf*-o. 

Country: 

Hanks: 

Usans: 

Sra<ll 

7 

.5 

Mexico 
4 
.6 

Eng  land 

5 

.6 

Garnany 
1 

.8 

Italy 
2 

.7 

Country  x 
Ate 

10  <  14 
.4  .5 

10  <14 
.4  .7 

10  <  14 
.4  .7 

10  <  14 
.8  .8 

10  <  14 
.6  .7 

Country  x 
SES 

L>M 
.6  .3 

L<M 
.6  .6 

L>M 
.6  .5 

L<M 
.8  .8 

L<M 
.6  .8 

Country  x 
Sax 

M<P 

.4  .5 

M<P 

.5  .7 

M<P 
.4  .7 

M<P 

.7  .9 

.5  .9 

Att 

10<14 
•5  .6 

SES 

Age  K  SES 

SES  X  Sex 

Age  X  Sex 

l«JM<  lOf 
.4  .5 

i^H^<  14  P 
.5  .7 

Srx 

Yugoa  lavia 

3 

.« 

10  <  14 
.5  .7 

L>M 
.6  .6 

M<r 

.5  .7 


•173). 


M<f 
.4  .6 


*200* 

Tukeys  K5D 

-  5.613 

Chicago 

Austin 

Japan 

7 

5 

3 

52.8 

58.5 

61.8 

10  <  14 

10  <  u 

10  <  14 

46.8  58.7 

53.0  6<«.l 

58.6  65 

0 

L<M 

Dm 

L<  M 

49.7  55.9 

58.9  58.1 

56.9  66 

8 

M<P 

M  <F 

M<F 

49.1  56.4 

y*.6  62.5 

57.1  66 

5 

*201* 

Chicago 

4 
.1 


Tukeys  RSO  -  .062 
Jat.- 


Austin 
1 
.2 


.1 


10  <14 

10  >14 

10>14 

.0  .1 

.2  .1 

.1 

L  <M 

L>M 

L>M 

.1  .1 

.2  .2 

.1 

M  <F 

M<F 

M>F 

.0  .1 

.1  .2 

.1 

♦202*        Tukeys  KSO 


Ch  icago 
8 

.4 

10  >14 
.4  .4 

L<  M 
.3  .5 

M<F 

.3  .4 


Austin 
6 
.5 

10  <  14 
.4  .6 

L>M 
.5  .4 

M<F 
.4  ,5 


.145 

Japan 

9 
.2 

10  <14 
.2  .3 

L<M 
.2  .3 

M>F 

.3  .2 


St  fry  SU        l.'t.ti  Att4'tt   llii.>  .in.MUh.  iw . 


Cotiniry  x 
Age 

Country  n 
SES 

Country  x 
Sex 

Age 

Age  x  SES 


7 

.8 

10  <14 
.7  .9 

L>M 
t.O  .6 

H<  F 
.6  t.O 

10  <IU 
.8  1.0 


6 
.9 

10  <  U 
.<»  .9 

L>M 
.9  .8 

M<  F 
.7    I. I 


J 

l.O 

10  <  lU 
.7  1.3 

1.0  1.0 

M<F 

.7  1.3 


SI  X  iJii .  1  M  ^ 

.V  i  s   -  M  ^.1 

i  I  i 

Tuki'y*  n*;t) 

-  .i28 

Cornwtnv 

It  •  ly 

^  ti^ofe  1  ti  y  t  A 

AuMt  i  n 

Jit  pAn 

1 

2 

8 

4 

9 

1.4 

1.1 

.9 

.6 

1.0 

.5 

10  <1A 

10  <  14 

10  <  U 

to  <1A 

10  <  14 

10>  t4 

1.3  1.5 

1.0  1.3 

.8  1.0 

.6  .7 

.8    1. 1 

.5  .5 

1  <M 

L<  M 

L  <M 

L>  M 

L<  M 

1.4  1.5 

1.0  1.3 

.9  .9 

.5  .8 

1.0  .9 

.5  .6 

M<  F 

M<  r 

M<F 

M<F 

M  >  F 

1.2    1  6 

9  1.4 

.8  1.0 

.5  .8 

8  l.l 

.5  .5 

Age  X  Sex       lOM  <  lOF 
.7  .9 


14H«C  14P 
.8  1.3 


SIS 

SES  X  Sex 
S«x 


H  <  F 
.7  l.l 


Story  Six  "  Instruitentalitv: 

Mexico 
1.3 


Country: 

K*nkt; 

Means; 


Brazil 

7 

l.l 


Country  x 
As« 

Country  x 
SES 

Country  x 
S«x 

Age 


10  <  14 

1.0  1.2 

L>M 
1.2  1.0 

M<r 

1.1  l.l 

10<  14 

1.2  1.3 


10  <  14 

1.2  1.4 

L>  M 

1.3  1.2 

M>F 

1.4  1.2 


Eng land 
8 

1.0 

10  >  14 
1.0  1.0 

L>  M 
1.0  .9 

M>F 
1.0  .9 


Cer.T\any 
4 

1.5 

10  <14 

1.3  1.6 

L<M 

1.4  1.5 

M  <F 
1.4  1.5 


Italy 
6 

1.2 

10  <14 

1.1  1.3 

L<H 

1.2  1.2 

m;f 

1.3  l.l 


Yugoalavia 

9 

.7 

10  >14 
.8  .7 


L<M 
.7  .7 

M<K 
.7  .9 


♦204* 

Chicago 
3 

1.5 

10  >  14 
1.6  l.S 

L>M 
1.6  1.4 

M<1 
1.5  1.6 


Tukey«  HSD  •  .164 


Austin 
I 

1.7 

10  >  14 
1.7  1.6 

L<M 

1.6  1.7 

M>F 

1.7  1.6 


Japan 

2 

1.6 

10  <14 

1.5  1.7 

L  <M 

1.6  1.6 

M<P 
1.5  1.7 


Age  X  SES 

10L<  lOM 
1.2  1.3 

14L  >  14M 
1.3  1.3 

SES  X  Sex 

Age  X  Sex 

IQM  >  ior 
1.3  1.3 

14M  <  14F 
1.2  1.3 

Sex 

8torv  Seven 

Stance: 

*205* 

Tukeya  HSD 

*  .088 

Country: 
ganka; 
Mean a: 

Brazil 
8 

1.9 

Mexico 

4 

1.9 

EngUnd 
5 

1.9 

Germany 
1 

2.0 

Italy 

9 

1.8 

Yugoa lav  la 
2 

1.9 

Chicago 

3 

1.9 

Auatln 
6 

1.9 

Japan 

7 

1.9 

Country  x 
AS« 

10  <  U 
1.8  1.9 

10>14 
1.9  1.9 

10  >14 
1.9  1.9 

10  >  14 
2.0  2.0 

10  >  14 
1.8  1.7 

10  <  14 
1.8  2.0 

10  >  14 
1.9  1.9 

10>  14 
1.9  1.9 

10  <14 
1.8  1.9 

Country  x 
SES 

L<M 
1.8  1.9 

L<  M 
1.9  1.9 

L>  H 
1.9  1.9 

L>H 
2.G  2.0 

L>  M 
1.8  1.8 

L>  M 
1.9  1.9 

L>  M 
1.9  1.9 

L  <M 
1.9  1.9 

L>  M 
1.9  1.8 

Country  x 
Sex 

M>F 
1.9  1.8 

M>F 
1.9  1.9 

M>F 
1.9  1.8 

M>F 
2.0  2.0 

M>  F 
1.9  1.7 

M>F 
1.9  1.9 

M>P 
1.9  1.9 

M<F 
1.8  1.9 

M<P 

1.8  1.$ 

Age 

SES 

Age  X  SES 

lOL  <  IQM 
1.9  1.9 

14L>  14M 
i.9  1.9 

SES  X  £ex 

Age  X  Sex 

Sex 

M>F 
1.9  1.9 

Story  Seven 

EnMScm 

Fnt: 

♦206* 

Tukeya  HSD 

•  .116 

pountrjf : 

lanH: 

IJeana: 

Brazil 

2 

1.9 

Mexlce 
I 
1.9 

England 
8 

1.7 

Germany 
7 

1.8 

Italy 
6 

1.8 

Yugoalavia 

9 

1.7 

Chicago 
5 

1.8 

Auatln 

4 

1.8 

Japan  ^ 

3 

1.8 

Country  x 
Age 

10<  14 
1.8  1.9 

10)  14 
1.5  1.8 

10>14 
1.8  1.6 

10>  14 
1.8  1.7 

10  >  14 
1.9  1.7 

10  >  14 
1.7  1.7 

10  >  14 
1.9  1.8 

10  >  14 
1.8  1.8 

10<  14 
1.8  1.9 

Country  x 
SES 

L  <M 
1.8  1.9 

L<M 
1.9  1.9 

L>M 
1.8  1.6 

L>  M 
1.8  1.7 

M 

1.8  1.8 

L>  M 
1.7  1.7 

L>  M 
1.8  1.8 

L>M 
1.8  1.8 

L  >M 
1.8  1.8 

Country  x 
lex 

M>  F 
1.9  1.8 

M>P 
1.9  1.8 

M>  P 
1.8  1.7 

M>r 

1.8  1.7 

M>  P 
1.9  1.8 

M>P 
1.7  1.6 

M>r 
1.8  1.8 

M<P 
1.8  1.8 

M<P 
1.8  1.8 

Age 

10  >  U 
1.8  1.8 

SES 

UL>  UM 
1.8  1.8 

Age  X  SbS 

t01.<  tOH 
1.8  U8 

14  L>  14M 
1.8  1.7 

SES  X  Sex 

Ui>lf 
1.8  1.8 

»1/*MF 
1.8  1.7 

Age  X  Sex 

Si-x 
-I7J4- 

M>P 
1.8  1.8 

ERIC 


!Vtl  HCOIIMUY 

M  X  i»n  ^Mn  wis  -  sr^^  p 

Hi 

- 

ItUtdilti 

'It: 

♦.'07* 

Tilkry  tlHD 

■  .176 

I  oiint  ry : 

Hr<j/ll 
2.7 

2 
2.8 

KnKlxtd 
6 
2.7 

Ccrnviity 
6 

2.7 

Italy 
7 

2.7 

YuKoalavta 

9 
2.6 

2.8 

Aiifli  In 

A 
H 

2.8 

Japan 

•» 
J 

2.6 

Country  x 
Age 

10  <u* 
2.6  2.9 

I0>li 
2.8  2.8 

10  >  14 
2.7  2.7 

10  >  14 
2.7  2.7 

10>  14 
2.8  2.6 

10  >  U. 
2.7  2.5 

10  >  14 
2.8  2.8 

10  <14 
2.7  2.8 

10<  14 
2.8  2.8 

Country  x 
S£S 

L<  H 
2.7  2.8 

L<H 
2.8  2.8 

L>M 
2.7  2.6 

L>M 
2.8  2.6 

L>  M 
2.7  2.7 

L>  H 
2.6  2.5 

2.8  2.8 

L  '  M 

2.8  2.7 

1  ^  M 

L  '  n 
2.8  2.8 

Country  x 
Sex 

M>F 
2.8  2.7 

M)F 
2.8  2.7 

F 

2.7  2.7 

M  )  F 
*2.8  2.7 

n  /  r 
2.3  2.6 

H>F 

2.7  2.5 

2.8  2.8 

H<  F 
2.7  2.8 

H<F 
2.8  2.8 

Age 

SES 

Age  X  SES 

10L<  lOd 
2.7  2.8 

14L  >  UH 
2.8  2.7 

SES  X  Sex 

Age  X  Sex 

10M>'*  lOF 
2.8  2.7 

14H>  14F 
2.7  2.7 

Sex 

M>  F 
2.8  2.7 

Story  Seven 

Aid/Advice: 

«208* 

Tukeya  HSD 

-  .107 

Country! 

Konka: 

Meana: 

Brazil 

1.2 

Hcxlco 
5 

1.1 

England 

2 

1.3 

Ccrnany 
8 

1.1 

Italy 
6 

1.1 

YugoalavCa 

9 

1.1 

Chicago 
1 

1.3 

Auatin 

3 

1.2 

Japan 

7 

1.1 

Country  x 
Age 

10  <  u 
1. 1  1.2 

10  <14 
1.1  1.2 

10  <  14 
1.2  1.2 

10>  14 

1. 1  uo 

10>  14 
1.1  1.1 

10>  14 
1.2  1.0 

10<14 
1.3  1.3 

10  >  14 
1.2  1.2 

10>  14 
1.1  1.1 

Country  x 
SES 

L<H 
1. 1  1.3 

L<H 
1.1  1.2 

L>H 
1.3  1.2 

L>  H 
1.1  1.1 

L  <H 
1.1  1.1 

L>  H 
1.1  1.1 

L<H 
1.3  1.3 

L<H 
1.2  1.2 

L<M 
1.1  1.1 

Country  x 
Sex 

M>F 
1.2  1.1 

M>F 
1.2  1.1 

M>r 

1.3  1.2 

M>F 
l.l  1.0 

H>F 
1.2  1.0 

H>F 
1.1  1.0 

M>F 
1.4  1.2 

H>  F 
1.2  1.2 

M>F 
1.2  1.0 

Age 

Age  X  SES 
Age  X  S«x 


SES 


SES  X  Sex 


Sex 


M>F 
1.2  1.1 


Story  Seven  «-  Solvr; 


*209*        tukeya  HSD  -  .210 


Country: 
genkt; 
ieena; 


Country  x 
Age 

Country  x 

ses 

Country  x 
Sex 

Aga 

Age  X  SES 
Age  X  Sex 


BraxLl 

6 
2.4 

10  <14 
2.3  2.6 

L<H 
2.3  2.6 

M>F 
2.6  2.3 


Hexlco 

EngUnd 

Geniiny 

Italy 

YugoaUvU 

Chicago 

1 

9 

8 

5 

4 

2 

2.7 

2.1 

2.2 

2.S 

2.S 

2.7 

10>14 

10>  14 

10  >  14 

10  >  14 

10>  14 

10  <  14 

2.8  2.7 

2.2  2.1 

2.3  2.2 

2.7  2.3 

2.6  2.4 

2.7  2.7 

L<H 

DM 

L>H 

L>  M 

L>  H 

L>H 

2.7  2.7 

2.3  2.0 

2.3  2.1 

2.6  2.4 

2.6  2.5 

2.7  2.7 

M>  F 

M>F 

M>F 

M>  F 

M>  F 

M>F 

2.8  2.7 

2.3  2.0 

2.4  2.1 

2.6  2.4 

2.7  2.4 

2.8  2.7 

SES 

SES  X  Sex 

Sex 

M>  F 

2.6  2.4 

Auatin 

7 
2.3 

10)14 
2.3  2.3 

L<H 

2.2  2.4 

M<F 

2.3  2.3 


Japen 

3 
2.6 

10<14 

2.5  2.7 

L>  H 

2.6  2.6 

M>F 

2.7  2.S 


^torv  Seven 

•  -  InDleaienta  t  loo : 

♦210* 

tukeya  HSD 

-  .186 

Country: 

lanka; 

Meina: 

Brazil 

2 
2.6 

Mexico 
4 

2.2 

England 

3 

2.2 

GenMny 
8 

1.9 

Italy 
S 
2.1 

Yugoalavla 
9 

1.8 

Chicago 
1 

2.8 

Auatin 
6 
2.1 

Japan 

7 
2.1 

Country  x 
Age 

10  <  14 
2.S  2.8 

10<14 
2.2  2.2 

10  >14 
2.3  2.2 

10>  14 
1.9  1.8 

10>  14 
2.2  2.0 

10>  14 
1.9  1.7 

10  >14 
2.8  2.8 

10>  14 
2.1  2.0 

10<  14 
1.9  2.2 

Country  x 
SES 

L<H 
2.6  2.7 

L<H 
2.1  2.2 

L>M 
2.3  2.2 

L>M 
1.9  1.8 

L  <H 

2.1  :.i 

L<H 
1.8  1.9 

2.8  2.8 

L  <H 
2.1  2.1 

L<H 
2.0  2.2 

Country  x 
iex 

H  >f 
2.7  2.6 

M>  F 

2.2  2.1 

M^F 
2.3  2.2 

M>F 
1.9  1.9 

M>F 
2.2  2.0 

M>F 

2.0  1.7 

M?  F 
2.8  2.8 

M<F 

2.0  2.1 

H>F 
2.2  1.9 

Age 

Age  X  S£S 
Ag«  I  Sex 


SES 

SES  X  Sex 


S«x 

-i7r>. 


2.3  2.1 


Rfin)  « : 

Coui.Cfy  K 
Afc 

Country  k 
SUS 

Country  k 
Sex 

Age  X  SES 


2.7 

10  <  I. 
2  6    2. A 

I  <M 
2.6  2.9 

M>F 
2.8  2.6 


Mexico 
1 

2.8 

10  >  14 
2.8  2.8 

L>M 
2.8  2.8 

M  >r 

2.8  2.8 


tngUnd 

Crrnuny 

Italy 

7 

3 

9 

2.7 

2.7 

2.6 

10  >  14 

10  <  lA 

10  >  if* 

2.7  2.6 

2.7  2.7 

2.U  2.^ 

l.>M 

L>  M 

L<M 

2.7  2.6 

2.7  2.7 

2.b  2.6 

M>F 

M>F 

M>  F 

2.7  2.6 

2.7  2.7 

2.6  2.5 

Ytt^oi«l<*vla 
6 
2.7 

10  >  w. 

2.7    i  7 

l.>  M 
2.7  ^.6 

M>F 
2.7  2.7 


SES 

SLS  X  Sex 


CliUngo 
2 
2.7 

10  >  l'» 
2.8  2.6 

I.  <H 
2.7  2.7 

M<  F 
2.7  2.8 


Tak«>>e  HSO  •  .  139 


Auetin 

4 

2.7 

10  >  14 
2.7  2.7 

2.7  2.7 

M<F 
2.7  2.8 


Japiin 
0 
2.6 

10  >  U 
2.6  2.6 

L<M 
2.6  2.7 

M>F 
2.6  2.6 


Age  X  Sex 

lOM  >  lOF 
2.7  2.7 

14M  <14F 
2.6  2.7 

Sex 

^torv  Se  en 

--  E\AlLjtion  of  Outcome: 

*212* 

Tukeye  HSO  > 

*  .124 

Counf  r^: 

tanks; 

fie^ns: 

Brazil 
5 
2.5 

Mexico 
I 

2.7 

England 
2 
2.6 

Gerraany 
8 

2.3 

Italy 

6 

2.5 

Yugoelavla 

7 

2.4 

Chicago 
4 
2.6 

Auetin 

3 
2.6 

Ja^n 
9 

2.2 

Country  x 
Age 

Country  x 
SES 

10  <  14 

2.5  2.6 

L>  K 

2.6  2,b 

10  >14 
2.7  2.6 

L>  M 
2.7  2.6 

10  >  14 
2.7  2.6 

L>  M 
2.7  2.6 

10  >14 
2.4  2.3 

L<  M 
2.3  2.4 

10  >  14 
2.5  2.4 

L<M 
2.4  2.5 

10  <14 

2.3  2.5 

2.4  7.5 

10>  14 
2.7  2.5 

2.7  2.5 

10>  14 
2.7  2.6 

L<M 
2.6  2.6 

10>  I" 
2.3  2.1 

L<M 
2.1  2.2 

Country  x 
•ex 

M>F 
2.6  2.5 

K>f 
2.7  2.6 

M<F 
2.6  2.7 

M>F 

2.4  2.3 

M<F 
2.5  2.5 

M<F 

2.4  2.4 

M<F 

2.5  2.7 

M  <P 
2.6  2.6 

M>  F 

2.2  2.2 

Age 

10  >14 
2.5  2.5 

SES 

Age  X  SES 

lOL  <  lOH 
2.5  2.5 

14L>  14M 
2.5  2.4 

SES  X  Sex 

Age  X  Sex 

lOM  >  lOF 
2.6  2.5 

14M  <  14F 
2.'*  2.5 

S«x 

Story  Seven 

—  Cosine  Effectiveness: 

*213* 

Tukeye  HSO 

-  1.011 

Countryf 

Brazil 

H«xico 

England 

Cermaay 

Italy 

Yugoslav la 

Chicago 

Austin 

JafMn 

tanks: 
Means; 

Country  x 
Age 

Country  x 
SES 

Country  x 
Sex 

Age 

A£S  X  SES 
Age  X  3feX 


10  <  14  10  >  14 

23.1  24.7     24.3  24.2 


L<M 


L<M 


23.4  24.4     24.1  24.4 


M>  F 


M>  F 


24.4  23.3     24.6  24.0 


lOL  <  IQM  I4L  >  14M 

21.1  21.5  21.4  20.9 

10M:^10F  14M>  14F 

21.8  20.8  21.2  21.1 


10  >  14 
19.4  19.1 


L>  M 
19.7  18.8 


M>  F 
19.7  18.9 


10>14 
21.5  21.3 

L>M 
21."  21.1 

M>  F 
21  7  21.1 


10  >  14 

21.0  19.8 

L>  H 
20.4  20.3 

M>  F 

21.1  19.7 

SES 


SES  X  Sex 
Sex 


10  >  14 
22.6  22.1 

L>  M 
22.5  22.2 

M>F 
22.9  21.8 


10  >  14 
24.9  24.3 

L<M 
24.6  24.7 

M<F 
24.6  24.6 


10>  14 
24.0  23.8 

L<M 
23.8  24.0 

M<F 
23.6  24.1 


10  <14 

10.8  11.1 

L>  M 
11.1  10.8 

M<F 

10.9  11.0 


M>F 

21.5  21.0 


gtoTV  Seven  --  Keepcnse  Lenath: 


*214*        Tukeye  HSn  -  i.613  ^ 


Country: 

RenM: 

Hcan<: 

Country  x 
Age 

Country  x 
SES 

Country  x 
lex 

Age 

Age  X  S£S 
Aitr  X  Sex 


Brazil 
7 

46.3 

Mexico 
1 

77.3 

England 
2 

72.8 

Cetsiany 
8 

44.9 

Italy 
5 

52.4 

Yugoe lav  la 

9 

39.9 

Chicago 
6 

50.1 

Auetin 

3 

59.2 

Japcn 

4 

58.4 

10  <14 
36.9  55.7 

10<  14 
70.5  84.0 

10  <  14 
52.2  93.5 

10  <  14 
39.9  49.8 

10  <  14 
49.9  54.9 

10<  14 
32.4  47.4 

10  <  14 
45.5  54.7 

»0<  14 
54.1  64.'* 

10  <  14 
58.3  58.5 

DM 
47.3  45.3 

L<H 
74.9  79.6 

L  <M 
68.6  77.1 

L<M 
43.9  45.8 

L<M 
49.9  54.9 

L<M 
39.6  40.3 

L<M 
47.6  32.6 

L<H 
59.1  59.4 

t<M 
53.7  63.1 

M<F 
40.1  52.5 

M<F 
72.0  82.6 

M<F 
65.1  80.5 

M<F 
41.7  48.1 

M<  r 

45.;  59.1 

M<f 
.18.0  41.8 

M  ^  F 
47.1  52.9 

M  <F 
54.7  63.8 

M<F 
55.5  61.3 

10<14 
48.8  62.5 

SES 

UL<UM 
53.8  57.6 

10L< 

48.0  4*^.7 

14t<  14M 
59.7  65.4 

SES  X  Si  K 

im  f  tor 

14M<  V*f 
5b. *»  f»6.6 

Sex 

.  1  Mr  . 

M<P 

51.1  60.) 

Age 

Coun 
SES 

Coun 
Sex 

Age 
Age  X  SES 
Age  X  Sex 


All.H  t  M<  to: 

i  n>;  land 

7 

3 

6 

.  2 

.2 

.2 

X         '0  <  U 

10  <14 

10  <u 

.2  .2 

.2  .2 

.1  .2 

«  L>M 

L>H 

L.>  H 

.3  .1 

.2  .2 

.2  .2 

X         M<  r 

M<r 

M  <F 

.2  .2 

.2  .3 

.1  .3 

.2  .2 

t  I  ttiu  iy 
4 

2 

10  <  I.'. 


L  <M 
.2  .2 

.1  .3 


\  .  ASK 

St  X  otn  1  i{i  M 

1     -  AMI 

ti  i 

*  2  1 5* 

Tuki>y«  USD 

•  .mn 

Italy 
5 

.2 

Yugo^  lav  111 
.3 

iUii  ago 
8 
.2 

AiiHt  In 
!3 

.KpAn 
9 
.1 

10  <  1 » 
.2  .2 

10  <14 
.3  .3 

10<14 
.2  .2 

10  >  U 
.3  .2 

10  <14 
.1 

L>  M 
2  .2 

M 

.3  .3 

L<M 
,2  .2 

L>M 
.3  .3 

L<M 
.1 

H(V 
.1  .1 

M<  F 
.2  3 

M<r 

.1  .2 

M<F 
.3  .3 

H>  F 
I 

Sex 


M<F 

.2  .3 


Story  Seven  --  Nc^jfivc  Affect  Hrro: 


Counts  y: 
Banks ; 
Meant; 


Country  x 
Age 

Country  x 
SES 

Country  x 
Sex 

Age 

Age  X  SES 
Age  X  Sex 


Bras 11 

6 

.2 

10  >  14 
.3  .1 

L>H 

.2  .2 

M<F 
.1  .3 

10<  14 
.2  .3 


Mexico 
8 
.2 


England 
1 

.4 


Germany 
5 
.2 


Italy  Yugoalavla 

2  3 
.4  .2 


10  <  14 

10  <  14 

10<14 

.1  .2 

.3  .5 

.2  .2 

L>  H 

L<H 

L<H 

.2  .2 

.4  .4 

.1  .3 

M<F 

M<F 

M<f 

.1  .3 

.3  .5 

.2  .3 

10  <14 
.3  .5 

.4  .4 

M<F 
.3  .5 

SES 


SES  X  Sex 
Sex 


10  <  14 
.2  .2 

L>M 
.3  .2 

M<F 
.2  .3 


♦216* 

Chicago 
7 

.2 

IC  <14 
.1  .3 

L<M 
.2  .2 

M<F 
.2  .2 


Tukcya  HSD  •  . 107 


Auatln 
4 
.2 

10<14 
.2  .3 

L<H 
.2  .2 

M<F 
.2  .2 


Japan 
9 

.1 

10  <  14 
.1  .1 

L<M 
.1  .1 

M>  F 
.1  .1 


M<F 
.2  .3 


Itpry  Seven  Total  Affect  --  tiero  and  Othera: 

*217* 

Tukeya  HSD 

-  .181 

Country: 

lUnks; 

llsana; 

Brazil 
6 
.5 

HexUo 
5 

England 

2 

.7 

Cernany 

7 

.5 

Ita  ly 
1 

.7 

Yugoa  lav  la 

3 
.6 

Chicago 
8 
.4 

Auatin 
4 
.6 

Jepan 

9 

.3 

Country  x 
Age 

10  >14 
.6  .4 

10  <m 

.5  .6 

10  <14 
.5  .9 

10<14 
.4  .6 

10<  14 
.5  .9 

10<14 
.6  .6 

10  <14 
.3  .5 

10<14 
.6  .6 

10<14 
.2  .3 

Country  x 
SES 

L>  H 
.6  .4 

L>  H 
.6  .5 

L<H 
.7  .7 

L<H 
.4  .6 

L<H 
.7  .7 

L>H 
.7  .5 

L<H 
.4  .4 

L<M 
.6  .6 

L/  H 
.2  .3 

Cotmtry  x 
Sex 

M<r 

.3  .8 

M<P 
.4  .7 

M<F 
.5  .9 

M<F 
.4  .6 

M<F 
.5  .9 

H<f 

.5  .7 

M<F 
.3  .5 

M<r 

.5  .6 

M>r 

.3  .2 

Age 

iO  <14 
.5  .6 

SES 

Age  X  SES 

lOL  >  IGK 
.5  .4 

14L  <  1411 
.6  .6 

SES  X  Sex 

Age  X  Sex 

gttX 

M<f 

.4  .7 

iLory  Seven 

Inatrunenea lifv: 

♦218* 

Tukeya  ksD 

•  .164 

Country; 

JUnki: 

Iteani; 

Brazil 

7 

1.2 

Mexico 
6 

1.4 

EngUfid 
S 

l.S 

Cernany 

3 

l.g 

Italy 

4 

1.5 

Yugoalavla 
9 

.9 

Ch  Icago 
g 

1.2 

Auatln 
2 

1.8 

Jepen  , 

1 

1.9 

Country  x 
Age 

10<U 
1.1  1.3 

to  <14 
1.3  1.4 

10  >  14 
1.5  1.4 

10<14 
1.7  L9 

10  >14 
1.5  L5 

tO<14 
.9  .9 

10  >  14 
1.2  1.2 

10<14 
1.8  1.9 

10>  u 
2.0  1.9 

Country  x 
US 

L<H 
1.2  1.3 

L<H 
1.3  t.4 

L<M 
1.4  1.5 

L>H 
1.9  1.7 

L>M 
1.6  1.4 

L<H 
.9  .9 

L<M 
1.1  1.2 

L>H 
1.8  1.8 

L>H 
1.9  1.9 

Country  x 
Sex 

M>r 

1.2  1.2 

M>P 
1.4  1.4 

M<r 

1.4  1.5 

M>f 
l.«  l.g 

M>f 

1.6  1.4 

M>r 

i.O  .9 

M>  r 

t.2  1.1 

M>r 

1.8  1.8 

H>r 

1.9  1.9 

Age  k  SES 
Age  X  Sex 


lOL  <  ION 
1.4  1.5 

191  >  lOf 
i.)  1.4 


t4L  >  14N 
1.6  1.4 

im  <  14F 
t.5  1.5 


SES  %  Sex 
Sex 


*219* 

Tukt-yti  USD 

•  .0^4  . 

C«HMil  ry : 

UrActl 
5 

i.e 

9 

1 .8 

3 
1.9 

Cvrminy 
1 

1  Q 
*  .7 

U.ily 
8 

Yu(;oa  iavla 
2 

1 . 9 

7 

1  .B 

AuiiCln 
6 

1 .0 

4 

1 .9 

Country  X 
Agr 

10  >u 
1.9  1.8 

10)14 
1.8  1.8 

10  <  W 
1.9  1.9 

10  <.14 

1  «  V  1.7 

10  >  u 

1ft  IB 

lU  <14 
1  a     1  fi 

I  1.7 

10  >  l/« 
1.8  1.7 

10 >  i; 

1.8  1.8 

10  <  14 
1.8  1.9 

Country  x 
SES 

L>« 
1.9  t.8 

L>H 
1.8  1.8 

L  <M 
1.9  1.9 

DM 
1.9  1.9 

L<M 
1.8  1.8 

!.>  H 
1.9  1.9 

L>M 
1.8  1.8 

L>M 

1.8  1.8 

1.>M 
1.9  1.8 

CiHintry  x 
Sex 

M>f 
1.8  1.8 

M>F 
1.8  1.7 

M>P 
1.9  1.9 

M  <F 
1.9  1.9 

M>F 
1.8  1.8 

M  <  F 
1.9  1.9 

M<F 
1.8  1.8 

M<F 
1.8  1.8 

M<F 

1.9  1.9 

Age 

10  >U 
1.8  1.8 

SC5 

UL>  'JM 
1.8  1.8 

Age  X  SES 

lOL  >  lOH 
1.8  1.8 

14L:^  lAH 
1.8  1.8 

SES  X  Sex 

Age  X  Sex  Stx 


ntmn  —  Engagement;  ♦220*        Tukeya  HSD  -  .062 


Country: 

Ranks; 

Meant; 

Brazil 
1 
1.8 

Mexico 
3 

1.6 

England 

9 

1.5 

Cemany 
7 

1.6 

It4ly 
8 

1.5 

YugoalavU 
2 

1.7 

Ch  Lea  go 
4 

1.6 

Auatln 
6 

1 

l.O 

Japan 

5 

1 

1  .o 

Country  x 
«ge 

10  >  14 
lb    1  a 

10  >14 
1.7  16 

10  >  U 

1    &      1  A 

10>  14 
1.6  1.5 

10  <14 
1.5  1.6 

10>14 
1.7  1.6 

10)14 
1.7  1.6 

10)  14 
1.6  1.6 

10  <14 
1.6  1.7 

Country  x 
SES 

L>H 
1.9  1.8 

L>M 
1.7  1.6 

t>M 
1.6  1.4 

L>  M 
1.6  1.5 

L>  M 
1.6  1.5 

L>  M 
1.7  1.7 

4.<  M 

1.6  1.7 

L<M 
1.6  1.6 

L>M 
1.7  1.6 

Country  x 
Sex 

1.8  1.8 

M>f 
1.7  1.6 

M>  F 

1.5  1.5 

M>F 
1.6  1.6 

M>F 

1.6  1.5 

H<P 
1.7  1.7 

M<F 

1.6  1.7 

M)F 
1.6  1.6 

M<F 

1.6  1.6 

Age 

10>  14 
1.7  1.6 

SES 

0L>  UK 
1.7  1.6 

Age  X  SES 

10L>  lOM 
1.7  1.7 

14L^  14H 
1.6  1.6 

SES  X  Sex 

LM<LF 
1.6  1.7 

tf1>  MF 
1.6  1.6 

Age  X  Sex 

l(H>  UX 
1.7  t.6 

14M<  14F 
1.6  1.6 

8«x 

Itlatton; 

*221* 

Tukeya  HSD 

•  .088 

Country: 

Ranks: 

Meana; 

Bras 11 

1 

2.7 

Mexico 
3 
2.3 

England 

9 

2.4 

Ceraany 

4 

2.5 

Italy 

7 

2.4 

Yugoa  Iavla 

2 
2.6 

Chicago 
5 

2.5 

Auatln 
8 

2.4 

Japan 

6 
2.5 

Country  x 
Age 

10>14 
2.8  2.7 

10>  14 
2.3  2.3 

10  >  14 
2.4  2.4 

10>  14 
2.5  2.5 

10  <14 
2.4  2.5 

10>  14 
2.6  2.5 

10>14 
2.5  2.4 

10>  14 
2.4  2.4 

10  <14 
2.4  2.5 

Country  x 
SES 

L>  M 
2.8  2.7 

L<M 
2.5  2.5 

L>M 
2.4  2.3 

L>  M 
2.5  2.5 

L<M 
2.4  2.4 

L<M 
2.6  2.6 

L<M 
2.4  2.5 

L<H 
2.4  2.4 

L>M 
2.5  2.4 

Countvy  x 
Sex 

M>r 

2.8  2.7 

M>F 
2.6  2.5 

M<F 
2.4  2.4 

M>F 
2.5  2.5 

M>F 
2.5  2.4 

M>F 
2.6  2.6 

M  <F 
2.4  2.6 

2.4  2.4 

M<F 
2.4  2.5 

Age 

SES 

UL>  UK 
2.5  2.5 

Age  X  SES 

10L<  lOH 
2.S  2.S 

14L>14M 
2.3  2.5 

SES  X  Sex 

Age  X  Sex 

lOM  >  lOF 
2.S  2.3 

14M<14F 
2.5  2.5 

Sex 

Mean  *-  Ald/Advlce: 

*222* 

Tukeya  M80 

•  .0^ 

Country: 

Ranks: 

tkrsna: 

Brszll 
1 
1.5 

Mexico 
5 

1.4 

Cnglsnd 
• 

1.3 

Ceraany 

7 

1.3 

Usly 
6 

1.4 

Yugoslsvls 

2 

1.5 

Chicago 
4 

1.4 

Auatln 
9 

1.3 

Japan  ' 

3 

1.4 

Country  x 
Age 

10<  14 
1.5  1.5 

10)14 
1.4  1.4 

10  )14 
1.3  1.3 

10>  14 
1.4  1.3 

10<  14 
1.3  1.4 

10  >  14 
1.5  1.4 

10>  14 
1.4  1.4 

10)  14 
1.3  1.2 

13<14 
1.4  1.5 

Country  x 
SES 

L<N 
1.5  1.5 

L)M 
1.4  1.4 

L>M 
1.3  1.3 

t>M 
1.3  1.3 

L<M 
1.4  1.4 

L<M 
1.4  1.5 

L<M 
1.4  1.4 

L<M 
1.3  1.3 

L>N 
1.4  1.4 

Country  x 
Six 

M>r 

1.5  1.5 

M>r 

1.4  l.A 

M>F 
1.3  1.3 

M>F 

1.3  1.3 

m;  f 

1.4  1.3 

M  >  F 
1.5  1.4 

M<F 
1.4  1.4 

M)F 

1.  1.2 

M<F 
1.4  1.4 

As* 

10  >U 
1.4  1.4 

SES 

Age  jt  SES 

10I.<  1(M 
1.4  1.4 

UL>  14K 
1.4  1.4 

SES  X  Sex 

LP 

1.4  1.4 

1.4  1.3 

Age  X  Sex 

lOM  >  lOf 
1.4  1.4 

14M<14r 
1.4  1.4 

Sex 

M>F 
1.4  1.4 

IMl  1U\M1NU<\ 

t  I  .us  . .  i\Nll 

SI  X  l»in  t  Ui  Ni  I  s  - 

111 

Mfdii  SnlvtTJ 

♦223* 

Tukcyt  HSD 

-  .107  * 

rmint  ry : 
K.tiik«: 

Brtf/ll 
1 

2.4 

J 
2.2 

Ktig  luttti 
9 

2.7 

Gi'rttuity 
7 

1.9 

Italy 
4 
2.1 

Ytt^ttfl  lavta 
2 
2.4 

Ch  ii  Mgti 
6 

1.9 

Ai'at  In 
8 

1.7 

Japan 
5 
2.1 

Country  jc 
Ago 

10  >  14 
2.5  2.4 

10  >  14 
2.3  2.2 

10  >u 
l.n  1.6 

10^  14 
1.9  1.8 

ION  1'. 
2.2  2A 

10  >  l/i 
2.4  2.3 

10)  14 
1.9  1.9 

10  M4 
1.7  1.7 

10<  14 
2.0  2.1 

Country  x 
SES 

1.<M 
2.4  2.S 

M 

2.2  2.3 

1.8  1.6 

1.9  1.9 

L<H 
2.1  2.2 

L  ^  M 
2  4  2.4 

L  <H 

1.9  1.9 

1.  <M 
I  7  1.7 

L>H 

2.1  2.0 

Country  n 

M>  F 
2.3  2.4 

M>  F 
2.3  2.2 

M<r 

1.7  1.7 

M  ^F 
1.9  1.8 

M>  F 
2.2  2.1 

M>  F 
2.4  2.3 

M<  F 
1  a    1  o 

1 .0  1.7 

M>  F 
1.7  1.7 

H<  F 
2.0  2.1 

kgt 

10  >  14 
2.1  2.0 

SES 

Age  x  SES 

SES  X  Sex 

Age  K  Sex 

lOM  >  lOF 
2.1  2.0 

I4M<  14F 
2.0  2.0 

Sex 

M;r 

2.1  2.0 

Hcflo  Implementation: 

•224* 

TuWeys  HSD 

-  .098 

Country: 

Kankj: 

Mejoj; 

Brazil 

1 

2.6 

Mexico 
3 

2.2 

CneUnd 
8 

1.8 

Germany 

7 

1.9 

Italy 
S 
2.0 

Yugoalavla 

2 
2.2 

Chicago 
6 

1.9 

Austin 
9 

1.7 

Japan 

4 

2.0 

Country  x 

10>14 
2.6  2.3 

10  >  14 
2.2  2.1 

10>  14 
1.9  1.8 

10  >  14 
1.9  1.9 

10  >  14 
2.0  2.0 

10>  14 
2.3  2.2 

10>  14 
2.0  1.9 

10>14 
1.8  1.7 

10  <14 
2.0  ^.0 

Country  x 
SES 

L<M 
2.S  2.6 

L<H 
2.1  2.2 

L>M 
1.9  1.8 

l;m 

1.9  1.9 

L<M 
2.0  2.0 

L<H 
2.2  2.3 

L<H 
1.9  2.0 

L<H 
1.7  1.8 

L>H 
2.1  2.0 

Country  x 

M>r 

2.6  2.3 

M>F 

2.2  2.1 

M<F 
1.8  1.9 

M>F 
1.9  1.9 

M<F 
2.0  2.0 

K>r 

2.3  2.2 

M<r 

1.9  2.0 

M<r 

1.7  1.7 

M^r 

2.0  2.0 

As* 

Age  X  SES 


10  >  u 
2.1  2.0 


SES  X  Sex 


Age  X  Sex 

10N>  lOF 
2.1  2.0 

14M  <  14F 
2.0  2.0 

Sex 

Heao  Outcome: 

*225* 

Tukeya  HSD 

-  .076 

Country: 

Brazil 

Mexico 

England 

Genwny 

Italy 

Tugealavl* 

Chicago 

Auatin 

Japan 

ianka; 

3 

S 

7 

1 

9 

2 

6 

8 

4 

Means t 

2.6 

2.5 

2.4 

2.6 

2.4 

2.6 

2.4 

2.4 

2.3 

Country  x 

10>  14 

10<14 

10  >14 

10<  14 

10  <K 

10<14 

10>14 

10>14 

10<14 

Age 

2.6  2.S 

2.4  2.S 

2.4  2.4 

2.6  2.6 

2.3  2.4 

2.S  2.6 

2.3  2.4 

2.4  2.3 

2.3  2.3 

Country  x 

L>M 

L>M 

L>H 

L<M 

L>M 

L>M 

L<M 

L>M 

L>  M 

SES 

2.6  2.S 

2.S  2.4 

2.S  2.3 

2.6  2.7 

2.4  2.3 

2.6  2.6 

2.4  2.4 

2.4  2.4 

2.3  2.3 

Country  x 

M>r 

M>  r 

H<F 

M<F 

M>r 

M<r 

M<F 

M<r 

M<r 

Sex 

2.6  2.S 

2.S  2.4 

2.4  2.4 

2.6  2.7 

2.4  2.4 

2.6  2.6 

2.4  2.3 

2.3  2.4 

2.4  2.3 

Ait 

8BS 

UL>  UM 

2.S  2.3 

Age  X  SES 

lOL  >  lOH 

14L^14M 

SES  X  Sex 

2.S  2.S 

2.S  2.4 

Age  K  Sex 

ICH  >  lOF 

14H  <  14F 

Stx 

2.S  2.3 

2.4  2.S 

Mean      Evaluation  of  Outcoae: 
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Tukeya  HSD 

-  .044 

Country: 

Brazil 

Mexico 

England 

Geraany 

Italy 

Yugoa lav la 

Chicago 

Auatlo 

Japan  ' 

Banka: 

4 

2 

7 

3 

8 

I 

6 

3 

9 

2.2 

2.2 

2.1 

2.2 

2.1 

2.2 

2.1 

2.1 

2.0 

Country  x 

10  <  M 

10>  14 

10)14 

10>14 

10<14 

10<14 

10>  14 

10>14 

10  <  U 

Ag« 

2.1  2.2 

2.2  2.2 

2.1  2.1 

2.2  2.2 

2.1  2A 

2.2  2.3 

2.2  2.1 

2.2  2.1 

2.0  2.0 

Country  x 

L>M 

L>M 

L>M 

L<M 

L<M 

L<M 

L>M 

t>N 

Dm 

SES 

2.2  2.1 

2.2  2.2 

2.1  2.1 

2.2  2.2 

2.1  2.1 

2.2  2.2 

2.2  2.1 

2.1  2.1 

2.0  2.0 

Country  x 

N<P 

N<P 

M<  r 

M>r 

M<F 

M<r 

M<r 

M<r 

Sex 

2.1  2.2 

2.2  2.2 

2.1  2.1 

2.1  2.2 

2.1  2.1 

2.2  2.3 

2.1  2.2 

2.1  2.2 

2.0  2.0 

Age 

SES 

A«e  X  Sf:s 

ioL<  im 

14L  >  14M 

SES  k  Svn 

2.1  2.1 

2.2  2.1 

AKe  ft  Sett 

lOH  <  lOF 

14M<  14F 

S<>x 

n<f 

2.1  2.1 

2,1  2.2 

•  17W- 

2.1  2.2 

ERIC 


lITii  KUH'NtUY 

(  1  A  S  ,  Atili 

X  liif  H  Hi  \\  1 

1 1 1 

*227* 

Tukt<yit  Its') 

•  557 

Mru/ 11 

EnKl<i»«i 

Ceritkiny 

Italy 

YuKQi*lavla 

Auatln 

Jjpan 

WUn  V  ^ 

Age 

Ill  ' 
23.3  23.1 

10>  14 
22  0  21.9 

10  >  14 
17.7  17.0 

10  >  14 
20.1  20.0 

10  <  14 
19  0  19.4 

10  ^  14 
22.4  22.3 

10  ^  14 
21  S  20.6 

10  ^  14 
21.0  20.3 

tn  ^  iL 

lU  N  l*l 

9.9  10.2 

S£S 

L>H 
23.4  23.0 

L>  H 
21.9  21,9 

L>  M 
17.7  17.0 

L>  H 
20.2  20.0 

L  ^  M 
19.2  19.2 

L  <M 
22.3  22.4 

L<  M 
20  9  21.3 

20.6  20.7 

10.2  9.9 

Country  x 
Sex 

M>r 

23.3  23.0 

M>F 
22.3  21.6 

M<  F 
17.3  17.4 

M  )  F 
20.1  20.1 

M>  F 
19.4  19.0 

M  >  F 
22.4  22.4 

M  <F 
20. S  21.6 

M<F 
20.6  20.7 

M<  F 
10.0  10.2 

Age 

10>1A 
19.7  W.4 

ses 

Aga  X  SCS 

iOL<  lOH 
19.6  19.7 

14L  >  14M 
19.6  19.3 

$eS  X  Sex 

Age  X  Sex 

lOH  >  iOF 
19.9  19.4 

14N  <14F 
19.2  19.6 

Sex 

Mean       Beaponae  Length: 
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■  3.500 

Country: 

Ranks: 

Haana: 

Brazil 
8 

52.5 

Mexico 
2 

75.5 

England 
1 

76.4 

Germany 

7 

54.5 

Italy 

5 

58.1 

YugoalavU 

9 

45.2 

Chicago 
6 

55.6 

Auatlo 

3 

62.8 

Japan 

4 

58.2 

CouDtry  X 
Aga 

10<14 
41.6  63.3 

10<14 
70.7  80.3 

10<14 
56.9  95.9 

10  <  14 
48.1  60.8 

10  <  14 
54.9  61.4 

10  <  14 
37.8  52.6 

10  <  14 
50.6  60.6 

10  <  14 
56.3  69.3 

10  ^  14 
57.0  59.3 

Country  x 
SES 

L>M 
53.0  52.0 

t<H 
71.3  79.6 

L<  M 
71.8  81.1 

L<M 
52.8  56.2 

L<  M 
54.5  61.7 

L<  M 
44.0  46.3 

M 

52.3  58.9 

L>M 
63.6  62.0 

f  /  M 

i#y  n 
53.6  62.8 

Country  x 
Sex 

H<r 

46.6  58.3 

H<F 
73.5  77.4 

H<r 

68.7  84.2 

M<  F 
50.7  5S.3 

M<F 
51.6  64.6 

M<  r 

42.2  48.1 

M<  F 
51.8  59.4 

M  '  F 
58. o' 67.6 

a  /  w 

n\r 

54.5  61.9 

Age 

10<14 
52.7  67.1 

ses 

UL<tM 
57.4  62.3 

- 

Age  X  S£S 

10L<ia( 
51.2  54.1 

14L<  14M 
63.6  70.5 

SES  X  Sex 

Age  X  Sex 

10M<10F 
49.2  56.1 

14MCl4r 
61.3  72.8 

Sex 

M<F 
55.3  64.4 

Itean       Poaitlve  Aff«ct  H»ros 

*229* 

Tukeya  KSD 

•  ,000 

Country: 

lUnka; 

Hcana; 

8r«2ll 
6 
.2 

Mexico 
5 
.2 

England 

7 

.1 

CemanT 
1 

.2 

Italy 

2 
.2 

YugoaUvla 

4 
.2 

Chicago 
9 

.1 

Auatln 

.2 

Japan 
n 

.1 

Country  x 
Age 

10>14 
.2  .1 

tO>  14 
.2  .1 

10  ^14 
.1  .2 

10  <  14 
.2  .2 

10  <  14 

.2 

10  <t4 
.1  .2 

10*14 
.1  .1 

10)14 
.2  .2 

10>  14 
.1  .1 

Country  x 

ses 

L>ll 
.2  .1 

L>M 
.2  .1 

L>  H 
.2  .1 

L<  M 
.2  .2 

.2  .2 

L>H 
.2  .1 

L<  M 
.1  .1 

L<M 
.2  .2 

t<M 
.1  .1 

Country  x 
Ux 

«<r 

.1  .2 

M<r 

.1  .2 

M<r 

.1  .2 

M<F 
.2  .2 

M<F 
.2  .2 

M<F 
.  1  .2 

M<r 

.1    .  i 

M<  F 
•  1  .2 

M<F 

.1  .1 

Age 

ses 

Age  X  ses 

SES  X  Sex 

Age  X  Sax 

10H<10F 
.1  .2 

14M<C14F 
.1  .2 

Sex 

M<r 

.1  .2 

Hemn      Wegattv^  Affect  Hero; 


Country: 

ianka: 

Htana; 

Country  x 
Aga 

Country  x 
US 

Country  x 
Sex 


Age  X  818 

A»re  X  S«K 


Brazil 
4 
.4 


Mexico 
6 
.4 


England 
2 
.4 


Genaany 

3 

.4 


Italy 

1 

.5 


YugoaUvla 

9 
.3 


*2.10* 

Chicago 
5 
.4 


tukaya  HSD  •  .062 


Auatln 

7 
.4 


Japan 
8 

.3 


10  <14 
.4  .4 

10<14 
.3  .4 

10<14 
.3  .6 

10<  14 
.4  .5 

10  <  14 
.4  .6 

10<  14 
.3  .3 

10<  14 
-3  .5 

10<  14 
.3  .4 

10  >  14 
.3  .3 

L>N 
.4  .4 

L<M 
.4  .4 

L<M 
.4  .5 

L<M 
.4  .5 

L<M 
.5  .5 

L>M 
.3  .3 

L<M 
.4  .4 

L<M 
.3  ,4 

L<H 
.3  .4 

M<F 
.4  .5 

M<F 
•  3  .4 

fi<r 

.4  .5 

H<F 
.3  .5 

M<F 
.4  .6 

M<r 

.3  .3 

M>F 

.4  .4 

M<F 
.3  .4 

M>  F 

.3  .3 

10  <M 
.3  .4 

ses 

VL<UN 
.4  4 

ses  K  Sex 

M7&? 


M<r 

.4  .4 


1-  l(  u 


AI  l.'i  t  II. 

1  k«  .iiul  tU Iwrn 

Hra/  1 1 

Hi^X  1  i  i> 

lU'niuiny 

K.mk.  : 

4 

6 

2 

.S 

.1 

.9 

.9 

Country  k 

10  ^  14 

10  <  14 

10  <  14 

10  < 

.0  .S 

.7  1.1 

.8    \  .0 

Country  x 

L  /  M 

t  \  li 

L  V  M 

I  \  M 

SES 

.9  .7 

.0  .6 

.8  .9 

.6  1.0 

Country  x 

M<r 

M<  F 

M<  F 

M<  F 

Sex 

.7  .9 

.7  .9 

.7  1.0 

.6  1.0 

A8« 

10<  14 

.7  .8 

Age  X  SES 

Age  X  Sex 

1CH<^  lOF 

14N  <  14F 

.6  .8 

.7  .9 

MX  IMl  H  Ui  r.i 

ill 

*  .f  i  1* 

Tukvyv  USD  * 

t/ii 
.  tu/ 

Itoly 

YiiK<*i  tuvlit 

Au»t  In 

1 

8 

? 

.9 

.6 

,7 

.0 

10  <  14 

10  ( t4 

|0  ^  14 

10  / 1'» 

.8  l.O 

.6  6 

.6  .8 

.7  .9 

.6 

1.  <M 

t  \  u 

L  '  M 

M 

L  <  M 

L 

.9  .9 

,6  ,6 

.7  .7 

.8  .6 

.5  7 

M  <.F 

F 

M  <F 

H<F 

M<  F 

.8  1.0 

.5  .6 

.7  .7 

.7  .9 

.5  .6 

SES 

UL<  UM 

.7  .8 

SES  X  Sex 

LM<  LF 

^ft<MF 

.7  .8 

.7  .9 

Sex 

M  <  F 

.7  .9 

Mean       Instruwgntality : 


Country: 
Eank$; 
Meant  1 

Bras 11 
6 

1.1 

Mexico 
4 

1.2 

England 
7 

1.1 

Cemany 

2 

1.3 

Country  x 
Age 

10<  14 
l.l  1.1 

10>  14 
1.2  1.2 

10  <  14 
1.1  1.1 

10<  14 
1.3  1.4 

Country  x 
SKS 

L>  M 
l.l  1.1 

L<M 
1.1  1.2 

L>M 
1.1  1.1 

L>M 
1.3  1.3 

Country  x 
S«x 

M>r 

l.l  1.1 

M>r 

1.2  1.1 

M<F 
1.1  1.1 

M>F 
1.3  1.3 

Age 

Age  X  SES 

10L<  lOH 
1.1  1.2 

14L  >  14M 
1.2  1.2 

Age  X  Sex 

IGH  >  lOF 
1.2  1.1 

14M  <14F 
1.2  1.2 
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•  .062 

Italy 

Yugoslavia 

Chicago 

Austin 

Japan 

4 

9 

8 

1 

3 

1.1 

1.0 

1.1 

1.4 

1.3 

10<14 

10  <  14 

10  >  14 

10  <  14 

10<  14 

l.l  1.1 

1.0  1.0 

1.1  1.0 

1.4  1.4 

1.3  1.3 

L-M 

L<M 

L<M 

L<M 

L>M 

1.1  1.1 

1.0  1.0 

1.0  1.1 

1.4  1.4 

1.3  1.3 

M>F 

M>  F 

M  <F 

M<F 

M<  F 

1.2  1.1 

1.0  1.0 

1.0  1.1 

1.4  1.4 

1.3  1.3 

SES 


SES  X  Sex 
Sex 


t 
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